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ABSTRACT

This study assessed the academic performance of multi-grade classes in the
District of Motiong, Samar, during the school year 2007-2008. This also aimed to provide
bases for curricular redirection based on the results of this study. Using a descriptive
research design, the present study assessed the academic performance of pupils in
multi-grade classes in complete and incomplete elementary schools in terms of class
type - two-grade levels; and three-grade levels, grade level - one; two; three; four; five;
and six, and by learning areas - English, Filipino, Mathematics, Science, and Sibika at
Kultura. Six (20.69 percent) teacher-respondents recited for 1090 minutes and 720
minutes, followed by five (17.24 percent) who recited for 740 times, four (13.79 percent)
who recited 750 minutes, three (10.34 percent) who recited for 1110 minutes, 1100
minutes, and 760 minutes. Majority (25 or 86.21 percent) of the teacher-respondents
attended district level relevant trainings/seminars, followed by two (6.89 percent) who
attended division level relevant trainings/seminar, and one (3.45 percent) each who
attended regional as well as national level relevant trainings/seminars. Most of the
teachers-respondents earned income posted which is slightly above the poverty income
threshold given by the National Statistics Office in 2004 which was estimated at Php
11,962.00 for a family of five members (two parents and three children). The
teacher-respondents recited for longer number of minutes which is expected since they
are handling multi-grade classes. School activities to support and maintain the
pupil-respondents’ favourable attitude towards schooling should be conducted among

multi-grade classes.

Vi



TABLE OF CONTENTS

TITLEPAGE ...,
APPROVALSHEET ..o
ACKNOWLEDGMENT ...ttt
DEDICATION ...ttt
ABSTRACT ..o
TABLE OF CONTENTS ..ot
Chapter
1 THE PROBLEM
INtroduction ........c.ooviiiiiii
Statement of the Problem .............cocoiiiiiiiiiiii,
Hypotheses ............ccooiiiii
Theoretical Framework ................ooooii
Conceptual Framework ...
Significance of the Study ...
Scope and Delimitation ............c.ccociiiiiiiiiiiiiiiniin,
Definition of Terms ........c.cooeviiiiiiiiiiiiiiieee

2 REVIEW OF RELATED LITERATURE
Related Literature ............coooiiiiiiiiiiiiiiiiiiiiieieieeeea,
Related Studies ..........ocooeviiiiiiiiiiiii

3 METHODS AND PROCEDURE ......cccotvueiiinniirinncenennnnes
Research Design  ...........cocoiiiiiiiii
Instrumentation ...
Validation of Instrument ..............cooooviiiiiiiiii,
Sampling Procedure ...
Data Gathering Procedure ..................c.ooii.

Statistical Treatment of Data  .....c.vvviiiiiiii e,

Vii

ii

1ii

vi

vii

O 0 B R m

14
16
18

13
13
23
38
38
40
41
42
43
43



4 PRESENTATION, ANALYSIS AND

INTERPRETATION OF DATA ...ttt i e e e

Profile of the Pupil-Respondents .............ccccoeeviiiiniininn.n.

Profile of the Teacher-Respondents ~  ..................coeei

Performance Levels of the Pupil-

Respondents in Multi-grade Classes ~ ..................coceee.

Difference in Performance Levels of Pupils

in Multi-grade Classes with Respect to

Class Type, Grade Level and Learning Areas ..................

Relationship between the Pupil-Respondents

Performance in the Learning Areas and

Pupil and Teacher-Related Variates ~ ...............coooienee

IMplications ......cocoviiiiiiiiiii

5 SUMMARY OF FINDINGS, CONCLUSION

AND RECOMMENDATION ....ccouviuiiiiiiiiiiiin i v

Summary of Findings ...

ConClUSIONS ......ceviiiiiiiiii

Recommendations ................ocoooiiiiiii
133057 (0 1@ 2W2V id 5 I N
APPENDICES ...ccoiiiiiiiiiiiiiiiiiiiii e e e cee cee e
CURRICULUM VITAE ..ottt s s s s s e e
LIST OF FIGURES

viii

48
49
59

67

81

104
108

110
110
143
144
146
150
164
167
171



Chapter 1
THE PROBLEM AND ITS SETTING

Introduction

Plato believed that children are born with special talents and that their
training should stress those talents (Curtis, 1959: 1). His views are consistent
with modern thinking about individual differences in education. Plato’s views
were supported by Rousseau when he averred that children should be free to
express their energies in order to develop their special talents (Housion, et al.,

1983: 220). His views suggest that normal developinent of children occurs best in
a non-restriciive, supportive environment. As such, it is best to develop the
children in this kind of environment early in this life.

One of the institutions responsible for the development of children is the
school. Itis in this environment that the child is weaned away from home and is
introduced into the larger society (Panopio, et al,, 1994: 85). It is where he gets
his education that enables him to harness his potentials, as espoused by Plato
and Rousseau.

In the meantime, the primary education of the child is the most critical *
aspect of his education because it refers to the first years of formal education. It

is where the child learns the core skills of reading, writing, and simple arithmetic.

It is alsc where the child enjoys a free and compulsory education.
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1 as early as
his primary education, educational psychologists continue to provide not only a
major basis for the initial education of teachers, specifically in management of
learning and behavior, but also a curriculum design, with special emphasis given
to the needs of individual children (Microsoft Encarta Encyclopedia, 2003).
Teachers are thus valuable resources that are at the forefront of the educative
process. The teachers should be chosen based on their competence to address the
needs of the individual pupils.

Over the years, however, there are various concerns that confront the
educational system, to wit: a) paper works; b) overlapping schedules of academic
and co-curricular activities; ¢} lacking school facilities and equipment, and d)

poorly implemented school policies. Un top of these problems, teachers in
distant and sparsely populated areas handle different grade levels in the same
classrooms where number of enrollees for each grade level does not warrant the
opening of a single class.

Multi-grade teaching is an educational innovation which refers to a class

consisting of two or more grades taught by one teacher (Gahite, 2003: 346). Itis

referred to as teaching of pupils of different ages, grades and ahilities in the same
group. Over the years, multi-grade classes have been instituted in developing
countries such as Zambia, Peru, Colombia, Sri-Lanka and the Philippines.

In the Philippines, the institution of multi-grade classes was only one

aspect of the Instructional Management by Parents, Community and Teachers
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(IMPACT), which was innovated by the Regional Center for Bducation
Innovation and Technology (INNOTECH) in the 1970s. This educational
innovation sought to address the problems of mass primary education. It
stemmed out of the chservation that one-half of the rural children in Southeast
Asia do not complete more than four to five years of school and, due to a
projected rapid population growth rate, this situation is likely to worsen.

With the increasing development of multi-grade teaching, there are
perceptions that they are poor substitute for single-grade classes. The 1989
UNESCO/APEID report summarized the experiences of the countries with
multi-grade classes such as a) lists of minimum learning competencies are not
specifically designed for use by teachers in multi-grade schools; b} school plans,
instructional materials and methodological guidelines are often difficult to apply
to multi-grade teaching situations; <) shortage of support materials for teachers
and individualized instructional materials for learners; d) need for more work on
the kind of evaluation, diagnostic testing, remediation and feedback which
would best assist multi-grade teaching, and e) few multi-grade teachers have
developed special training curricula for multi-grade teaching.

The District of Motiong has instituted multi-grade teaching in some
complete and incomplete elementary schools. Just like the multi-grade teachers
of the different school districts in the Division of Samar, the multi-grade teachers

of this district experience difficulties in teaching multi-grade classes. The

problems that are predominantly experienced by the teachers are related to the



preparation of instructional materials such as lesson plans, visual aids and audio-
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visual aids, use of motivational techniques such as storytelling, games, group
work and flash cards, and use of evaluation techniques such as posttest,
summative tests and others. The teachers stress that these factors may have
influence on how pupils fare in school. The Consolidated Pretest and Posttest
Result of the District of Motiong for school vear 2006-2007, specific for schools
with multi-grade classes, revealed the following mean percentage scores (MPS):
58.78 percent (Filipino), 55.55 percent (English), 56.42 percent (Math}), 40.39
percent (Science), and 59.45 percent (HEKASI).

These results show that they are below the proficiency levels of 750 percent
in all the learning areas. As such, there should be effort to achieve the best
results for multi-grade classes in every administration of the National
Achievement Test or any similar public examination. As such, as a multi-grade
teacher in the District of Motiong, the researcher became interested in assessing

the academic performance of the pupils in all the learning areas.

Statement of the Problem

This study assessed the academic performance of multi-grade classes in
the District of Motiong, Samar, during the school year 2007-2008. This also
aimed to provide bases for curricular redirection based on the results of this
study.

More specifically, this study sought answers to the following questions:



1. What is the profile of the multi-grade pupils in terms of the
following:
11  ageand sex;
1.2 gradelevel;
1.3 physical health;
14  attitude towards schooling, and
1.5  study habits?
2, What is the profile of the multi-grade teachers in terms of the
following:
21  ageand sex;
2.2 civil status;
2.3  average monthly income;
24  highest educational attainment;
25  grade level(s) taught;
2.6  teaching experience;
2.7 teaching load, and
2.8  relevant trainings/seminars attended?
3 What are the performance levels of the pupils in multi-grade
classes in terms of:

class type;
3.1.1 two-grade levels, and

3.1.2 three-grade levels;
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3.2  gradelevel;
321 one:
322 two;
323 three;
324 four;
3.25 five and
326 six
3.3  learning areas;
3.3.1 English;
3.3.2 Filipino;
3.3.3 Mathematics;
334 5Science, and
3.3.5 GSibika at Kultura?
4. Is there a significant difference in the performance levels of pupils

in multi-grade classes in the aforecited categories?
5. Is there a significant relationship between the pupil-respondents’
performance in the five learning areas and the following:
51  pupilrelated variates, and
52  teacher-related variates?
6. What are the expected and actual mean percentage scores (MPS) of
the pupils in multi-grade classes based on the District Achievement Test (DAT)

by
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51  class types
511 two-gradelevels; and
5.1.2 three-grade levels;
52 grade level;

521 one;

&

22 two;
523 three;
524 four

525 five, and

526 six;

#

5.3  learning areas
531 English;
5.3.2 Filipino;
5.3.3 Mathematics;
534 Science, and
53.5 Sibika at Kultura?
6. Is there a significant difference between the actual and expected
mean percentage scores (MFPS) of pupils in multi-grade classes based on the

F
4

District Achievement Test (DAT) in the aforesaid categories?

3

Ze What are the problems encountered by the teachers in the

implementation of the multi-grade program?



8. What implications for curricular redirections may be derived from

the findings of this study?

Hypotheses
The following hypotheses were tested in this study:
1. There is no significant difference in the performance levels of
pupils in multi-grade classes in terms of:
1.1 class type;
111  two-grade levels, and
11.2  three-grade levels;
12 grade level;
121 one;
122 two;
123 three;

124 four:

T
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125 fiv
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¢

1.26 six;
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learning areas;
131 English;

1.3.2 Filipino;

(=3
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(el

Mathematics:

1.34 Science, and
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1.3.,5 Sibika at Kultura.
2. There is no significant relationship between the pupil-respondents’
performance in the five learning areas and the following:
21  pupil-related variates, and
2.2 teacher-related variates.
3. There is no significant difference between the actual and expected
mean percentage scores (MP5) of pupils in multi-grade classes based on the

District Achievement Test (DAT) in the aforesaid categories.

The present study found theoretical basis in the theory of behaviorism
espoused by Watson, as cited by Gregorio (1988: 94-96). The said theory

maintains that learning is any change in behavior of an organism. Such change

el

may range from the acquisition of knowledge, simple skill, specific attitude and
opinions. It may also include innovation, elimination or modification of
response. He believed on the pre-conceived end to which the child is made to
conform. To him, learning is the process of fixation.

The theorist emphasizes that the response most frequently associated with
stimulus will be elicited by that same stimulus. To him, the unit of stimulus and

locks of behavior. As such, the teacher

‘»J'Q
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response become the basic buildin
chooses the pattern according to which he is going to mold the pupil and then

goes to work. He sets up situation in which the child can successfully
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accomplish the task. A competent teacher provides a particular situation which
stimulation sufficient to form bonds and habits and provides
adequate practice of them. Thus, the teacher’s success is mirrored in the
performance of the learner.

This study also found theoretical basis in Bandura’s (Atkinson, et al., 2000:

128) Social-Cognitive Theory. The theory says that external determinants and

internal determinants are parts of a system of interacting
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the system. It means that the relationship is

both behavior and other part 59
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based on reciprocity wherein the environment affects behavior and behavior
affects the environment. It also means that through the observation of the
behavior of others, which were rewarded and punished, people learn how to
behave when caught in varied situations (Atkinson, et al., 2000: 128).

When applied to this study, it means that pupils, through observation
from their teachers, parents, and classmates, acquire learning styles and study
habits which may have been rewarded and have been practiced since then. The
environment in multi-grade classes may not be supportive of healthy learning

styles and study habits which may help them in improving their academic

performance. It is upon this premise that the present study was conducted which
aimed to make an assessment of the academic performance of pupils in multi-

grade classes which are not the usual learning environment.
Finally, the present study finds basis on the Functional-Structural Theory

by Solomon (www .logic.Stanford.edu). The said theory stresses out that the role



11

of education is to equip the individuals with the necessary skills and knowledge
that will make them functioning members of the society. In addition, this theory
emphasizes that it is the society’s structure that makes it possible for members to
interact with one another and eventually gather as much knowledge and skills as
possible.

Based on the theory, the performance of a person in a particular field is
what he does in it. It is one of the determining factors of his being a person in
relation to the society as a whole. There are various factors that contribute to a
person’s performance in any field. Generally, motivation, learning and socio-
economic background are some of the factors that influence a person’s
performance.

The question then becomes that the performance of a person in a
particular field may be influenced by problems that he encounters in school -
especially when the learning environment is not the usual one as in the case of
multi-grade classes. The pupils may experience the problems related to the
teachers’ preparation of instructional materials, use of motivation techniques and
utilization of evaluation techniques, and school facilities, reward system for
teachers, and participation of parents and teachers that determine their level of
academic performance in school.

It is in this respect that the researcher thought of this study which aimed

to make an assessment of the academic performance of the pupils in multi-grade



Conceptual Framework

Figure 1 shows the conceptual framework of the study.

Shown in the base frame are the respondents of the study, the elementary
grade pupils in mulli-grade classes in complete and incomplete elementary
schools in the District of Motiong, Division of Samar, during the school year

2007-2008. It is linked to a bigger frame, which shows the research process, by

boyj

[
et
x4

single-directional arrow.

As it is indicated, the research was a descriptive study about the academic
performance of pupils in multi-grade classes by class type - two-grade levels; and
three-grade levels, grade level - one; two; thres; four: five; and six. and by
learning areas - English; Filipino; Mathematics; Science; and Sibika at Kultura,
shown in the first two boxes at the left of the bigger frame.

It also shows that the study determined the difference between the actual and

expected mean percentage scores (MPS) of pupils in multi-grade classes based on

the District Achievement Test (DAT) in terms of class type. grade level and by

results of the study are expected to be used as bases for policy redirection in

2

order to improve the performance levels of the pupils in multi-grade classes, as

shown by the fourth and fifth higher frames, respectively.
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Analysis and Implication
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Figure 1. Conceptual Framework of the Study
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Sienificance of the Study

This study would be beneficial to the pupils and teachers of multi-grade
classes, school adminisirators, education stakeholders, and to the community.

To the pupils. The pupils are the direct beneficiaries of this study in

terms of having baseline information as to their level of academic performance in
all the learning areas. With a working knowledge of how they perform in school,
they would be able to develop means by which they can either improve and/or

w0

(Tx

maintain their academic performance. Ultimately, they would be sable

improve their academic performance in all the learning areas studied here.

To the teachers. Teaching different grade levels under the same roof is
not easy. Being a multi-grade teacher requires the ability to develop adaptive
mechanisms to overcome the problems of preparing instructional materials,
using motivation techniques and evaluation techniques for different pupils in the
same classrcom. As such, this study would help them to re-assess their
competencies as multi-grade teachers in order to find answers to the question of
how their pupils perform in all the learning areas. Having the answer to the said
question, they would be able to create teaching styles attuned to the learning
ability of the pupils.

To the school adminisiraters. Being at the forefront of the

implementation of educational policies, they would be able to be more
considerate and understanding of the situation in multi-grade classes. They

wotild be more liberated in making assessments of academic performance of the
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pupils by considering the situation of multi-grade classes. They would alsc be

f'T
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more objective in assessing the competence of teachers handling multi-grade
classes. As such, with the findings of this study, they would be able to make
recommendations as to how to improve the academic performance of the pupils
in multi-grade classes.

To the parents. This study would help the parents know the academic

a

performance of their children who are in multi-grade classes. Having baselin
information on their academic performance, they would be able to give their

children the appropriate attention such as remedial classes at home.

To the education stakeholders. Since they are involved in proposing,

enacting and deciding on policies for the education sector, the results of this
study would give them baseline information regarding the level of academic

performance of the pupils in multi-grade classes. Having such knowledge, they
would be able to propose policies that aim to address the possible problems

influencing academic performance of pupils in said classes.

To the community. This study would benefit the community in terms of

productive and responsible elementary pupils whose academic performance in
school would assure them a brighter future.

To the future researchers. The results of this study would give the future

researchers insights into what study to conduct in the future. This would give

them idea to conduct studies related to the levels of academic performance of the
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pupils in multi-grade classes not only in the District of Motiong but also in other

districts in the Division of Samar.

Scope and Delimitation

At the outset, this study utilized a descriptive research design in assessing
the academic performance of pupils in multi-grade classes in complete and
incomplete elementary school in the District of Motiong, Division of Samar in
terms of class type - two-grade levels; and three-grade levels, grade level - one;
two; thres: four; five; and six, and by learning areas - English; Filipino;
Mathematics; Science; and Sibika at Kultura.

Descriptive analysis was made in order to explain the personal profile of
the two groups of respondents in terms of their age and sex, grade level, physical
health, attitude towards schooling, study habits and general interest

(academic/non-academic), civil status, average monthly income, highest

educational attainment, grade level(s) taught, teaching experience, teaching load,
and relevant trainings/seminars attended, the performance levels of the pupils
in multi-grade classes in terms of class type, grade level and learning areas, the

o

expected and actual mean percentage scores (MPS) of the pupils in mult-grade
classes based on the District Achievement Test (DAT) by class type, grade level

and learning areas and the problems encountered by the administrators and

teachers in the implementation of the multi-grade program.



Also, comparative analysis was conducted in order to determine the
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significant difference in t}
terms of class type, grade level and learning areas and the significant difference
between the actual and expected mean percentage scores (MPS) of pupils in
multi-grade classes based on the District Achievement Test (DAT) in the
aforesaid caisgories.

Using a guestionnaire and District Achievement Test (DAT) as data
gathering instruments, this research involved as respondents the teachers and
pupils in multi-grade classes of four complete elementary schools such as Bayog
Elementary School, Calantawan Elementary School, Caranas Elementary School,
and New Minanog Flementary School and five incomplete elementary schools
such as Angyap Primary School, Beri Primary School, Caluyahan Primary Schocl,
Canwa-is Primary School, and Malobago Primary School.

Descriptive as well as inferential statistical tools were used in the

computation, analysis and interpretation of data of the study. Finally, this study

was conducted during the school year 2007-2008.

Definition of Terms

For the readers to have a clearer understanding o

el

ik

Izr a7y
e study, the following

s,

Fey

terms are given their conceptual as well as operational definitions.

Academic performance. This term refers to the actual accomplishment as

distinguished from potential ability, capacity or attitude (Sevilla, 1997: 85). In



this study, the term is defined as the actual accomplishment of the pupil-

respondents in terms of mean percentage scores in English, Mathematics, Science

2 L

and Health, Filipino, Edukasyon Pantahanan at Pangkabuhayan (EPP) and
Musika, Sining at Edukasyon Pangkatawan in the District Achievement Test.

Actual MPS. This refers to the true score transmuted into mean

percentage scores (MP5) of the pupil-respondents in the District Achisvement

Test,

Class type. As applied to this study, this term refers to the type o

tmr-.

class
organization a multi-grade class is such as a two-grade class or a three-grade
class.

Complete elementary schools. This terin referred to the public

elementary schools in the District of Motiong which offers zll the grade levels -
that is, from Grade I to Grade VI - which had multi-grade classes, including
Bayog Elementary School, Calantawan Elementary School, Caranas Elementary
School, and New Minanog Elementary School.

Curricular redirection. This terin refers to the reforms in the curriculum,

particularly elementary education which may be derived from the results of this
study.

Evaluation technigues. They refer to the methods or procedures used in

iy

assessing the performance of persons in their respective fields, including
diagnostic evaluation, (Ornstein, 1990: 23). In this study, the term refers to the

methods or procedures used by teachers in assessing the academic performance
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in English, Mathematics, Science and Health, Filipino, Edukasyon Pantshanan at
Pangkabuhayan (EPP) and Musika, Sining at Edukasyon Pangkatawan of pupils
in multi-grade classes in the District of Motiong, Samar, such as through their
final grades in all these learning areas.

Expected MFPS. This term refers to the targeted proficiency level of 75

percent as prescribed in the NESC
Grade level. Operationally, this term refers to the grade placement of

certain pupils in a certain school year usually caused by promotion such as grade

y

L, grade I, and grade IlI and so on.

Incomplete elementary school. This term referred to the public

elementary schools in the District of Motiong which offers only selected grade
levels which had multi-grade classes, including Angyap Primary School. Beri
Primary 5chool, Caluyahan Primary School, Canwa-is Primary School, and

Malobago Primary School.

Learning areas. In this study, this term pertains to the different subjects

taught in the primary grades which will be considered in this study, to wit:

Mathematics, English, Filipino, Science and Health, and Sibika at Kultura.

g
b

MPS. This is the acronym for mean percentage score which is obtained

by dividing the mean by the highest possible score and multiplying by 100.

Multi-grade teaching. It refers to a class consisting of two or more grades
handled by one teacher (Gahite, 2003: 346). In this study, the term will be taken

in the same context as it is defined above, except that this study will specifically
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School, Caranas Elementary School, New Minanog Elementary School, Angyap
Primary School, Beri Primary School, Caluyahan Primary School, Canwa-is
Primary School, and Malobago Primary School.

Multi-grade teachers. The term pertains to the teachers who are handling

1

lasses consisting of two or more grade levels (Gahite, 2003: 346). In this study,
the term will refer to the teachers of Bayog Elementary School, Calantawan
Elementary School, Caranas Elementary School, New Minanog Elementary
School, Angyap Primary School, Beri Primary School, Caluyahan Primary School,
(anwa-is Primary School, and Malobago Primary School which have multi-
grade classes,

are regular, repetitive, and often unconscious (Microsoft Encarta Dictionary,
2002). As applied to this study, they referred to the actions or behavior patterns

manifested by pupils in the different learning areas included in this study that

have become regular, repetitive and often unconscious.
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FLATFD LITERATURE AWD STLIIHNES

This chapter presents and discusses ideas about academic performance
and multi-grade teaching taken published materials such as books, journals and
periodicals which are relevant to the present study. This also includes excerpts
from unpublished materials such as master’s theses that are related to the present

study.

Related Literature

The following literature sheds light to the present study.

Education is essentialin an individual's developmentin that it harnesses a
person’s potential and eventually produces a complete whele. It is the school
that presents a more comprehensive social envirvonrment than the average home
or neighborhood It is also an avenue whereby the individual is weaned from
the homes and are introduced into the larger society (Panopio, etal , 1994: 85).

With the depressing poverty situation in the country as validated by the
report of the Asian DevelopmentBank (ADB) in 2004 thatregional disparities ave
stll large and some indicators have widened and the number of poor families
has equally increased, the country’s ultimate goal to compete with its neighbors
in Asia remains unvealized Amid this dilemuna that confronts the countyy,

education is seen to be one of the means by which the Philippines will be able to

]
il
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ompete globally, As such, reforms to improve the quality of education should
in making progressive and

be installed and focus, although not exclusivel
curricular programs to equip the graduates with right knowledge,

responsive ¢
Therefore, there must be a strong support in

appropriate skills and work value

ks |
=
level

ation especially in terHary
Cme of the importantlevels of the educational syztem of the Philippine

the primary education in that it determines the future of the children in higher
ne

level education 1In fact, Article XIV, Section 2 (1) of the 1987 Philippine
Constitution provides that “the State shall establish, maintain, and support a

mplete, adequate, and integrated system of education relevant to the needs of
e people and society”. This constitutonasl provision calls for a peredic
wrriculum in order fo know the needs of the learners that

evaluation of the c
should be integrated Thus, the school should consistently keep itself attuned

not only to the needs of the learnmers but also that of the society
that educational improvement must be a

229} stated

Briggs {1952
and not a series of separate, unrelated reforms. He

continnous organic proce
added that educational continuity and integration must be maintained This
hool must be supervised and integrated in

implies that the curriculum of the
order to equip thelearners with the needed skills for acquiring knowledge and to

increase theirlevel of competence and competitiveness
{1} provides that “the State shall take into account

Article IV, Section 5
d conditions and shall encourage local planning in

regional and sectoral needs ar



the development of educational policies and programs. De Leon (1997 20) stated
that it is very significant to have advanced and holistic educational programs in
order to attain the guest of producing graduates in all educationallevels that ave
at par with those of the rest of the world This statement implies that a school
must divectits effort to the development of the ability to learn

Myrdal {1991 231-234) commented that education in lower levels should
be strengthened in ovder to raise the quality of graduates terary programs. The
caliber of candidates of tertiary courses should possess the necessary skills as
well as content in order to be efficient and effective career persons in the future,
This means thatthe kind of education should prepare learners with the necessary

skillzs as well as mastery of content There iz a need to device programs that
would answer these neads,

Unfortunately, Givon {1991 235) pointed out that the present educational
system is “inadequate” in that at present most schools produce graduates, which
have difficulty getting employment One of the more obvious reasons is the lack
of know-how and do-how skills necessary to train students well then they are
still in school One of the ways envisioned to address the education needs of the
country is to conduct researches that address the needs of students.

One of the ways envisioned to address the education needs of the country
is the existence of multi-grade classes. Multi-grade teaching refers to the
teaching of students of different ages, grades and abilities in the same group.

Gahite (2003 346) stressed that teaching mult-grade classes is not an easy task
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The impact i
¢ teachers ar

: great om
re burdened with paper work,
experience conflicts of overlapping schedules of academic and non-academic

activities, render comnmunity service and have othercommitments.

hulti-grade programs are beneficial to pupils Effective mult-grade
rograms provide pupils with opportunities for increased achievement and
promote good socialization patterns
off

There are certain requirements for
ffective multi-grade teaching, namely systematic and well-organized and

planned instructional delivery and grouping, a well-managed ¢
conducive to learning because the n

ssroom that is
8Ty respurces are available
necessary discipline among the students has been developed
forus on learning, a <o

and the

that they can
ergtive learning enviromment were self-directed

preparedt

learning is balanced with teacher-directed activities, peer teaching and group
b o 2 Facili
rather than as the only source of knowladee in the classroom and who

ans
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work, a teacher who is well-prepared to actually serve as a facilitator of learning
LB 5 1o i

o apply a variety of

1ctonal strat

is well-
egies and techniques, and a well-
ed cuviculum that allows and encourage integration of subject matter
area

and variety of activities as learning experiences for the students

others

Pupils in multi-grade classes must also achievecompetencein all learning
areas, including Mathematics, English, Science, Filipino, Sibika at Kultura and

As such, education stakeholders should not implement poor quality of

fruction in multi-grade programs. Considering the benefits that multi-grade



ot
i

teaching can offer, the present rezearch is being conducted in order to validate
this claim by assessing the academic performance of the pupils in multi-grade

=
classes

Related Studies

In the course of the research, the researchers gathered and reviewed
several studies thathave bearing with the present study.

In a study entiled “The Academic Performance of Multi-grade Classes:
An Assessment” Monteros (2002) found out that by class type, the three-grade
class combination obtained a higher mean which posted at 10.14 over the two-
grade class combination with 9.30,

It also found out that the performance of the multi-grade classes by grade
level in terms of mean scores was as follows Grade I — 810, Grade I - 847,
Grade I - 10,11, Grade IV - 1041, Grade V - 12.77, and Grade VI - 1422 In
addition, in the division level test, the performance level of multi-grade classes
along the five learning areas tested in terms of mean scores were the following
Filipino - 10.23, HEE ASI - 9.74, Science - 9.61, Mathematics - 9 28, and English -

The over-all mean was 258 In the district level test, the mean scores of

k=

each learning area were the following Filipine - 21.52, HEKASI - 20,47, Science
— 20 58, Mathematics - 19.75, and English - 19.57.
Inasmuch as the study dealt with the levels of academic performance of

pupils in mult-grade classes in terms of class type - two-grade levels and three-
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erade levels, grade level - one, two, three, four, five and zix, learning areas —
English, Filipine, Mathematics, Science and Sibika at Kultura, itis thus similar to
the present study which will also deal with the levels of academic performance
of pupils in mulb-grade classes in terms of class type - two-grade levels and
three-gradelevels, grade level - one, two, three, four, five and six, learning areas
- English, Filipino, Mathematics, Science and Sibika at Kultura They differed
only in terms of respondents involved, levels of test used, research environment
and othervariates involved

Odevilas (1998) conducted a study entitled “The Academic Performance

F

of Multgrade and Monograde Classes: A Comparative Study” The said study
came up with several findings, including thatthe problems presentin relation to
elementary grades instruction were found to be manageable since the teachers
assessed these problems to be its “moderate” level

This study finds similarity with the present study in the sense that both
focused on assessment of academic performance in all learning areas and mulb-

grade classes. They differ, however, because the previous study made a

comparative study of the performance of pupils in multi-grade and mono-grade

classes.

Tabones (2003), in a study entitled “Correlates of Performance of Pupils in
the Monograde and Multigrade Classes in the Districts of Wright I and IL”
attempted to determine the factors related to the performance of pupils in the

monograde and multigrade classes in WrightT and IT.
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The study revealed that the monograde pupils had a mean age of 9.76
vears with a 5D of 2.20 vears while the multigrade pupils registered an average
age of 9.52 vears with 5D of 226 vears. Both the monograde and multigrade
pupils had a favorable atbtude towards schooling as indicated by their
agreement with seven out of ten attitude indicators resulting to grand means of
3.91 and 3.90, respectively. Both the monograde and multigrade pupils assessed

i3

themselves to have “often practiced” nine out of 10 study habits resulting to
grand means of 3.85 and 3.72, respectively.

The study also revealed that both monograde and multigrade teachers
were “undecided” on the atttude indicators as they assessed themselves with
grand means of 3.26 and 3 42, respectively, interpreted as neutral attitude. Both
the monograde and multigrade teachers assessed themselves to have “high
mastery” on the lessons they taught, as indicated by the grand means of 3.80 and
3.77, respectively Monograde schools had school facilities, equipment and
insbructional materials.  Multigrade schools had the following facilities,
equipment and instructonal materials such as classrooms, comiort rooms,
plavground and garden, stage, library and others.

Moreover, in multigrade classes, Grades IV and V topped them all with
MPS of 44 18 and 45.79, respectively. The lowest were Grades I and II which got

4048 and 4177, respectively. Acvoss learning aveas, still Sibika/HES and
Filipino had the greatest MPS of 47.17 and 45.31, respactively. MSEP and Math

obtained the lowest MPS of 40.74 and 40 66, respectively.
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The two studies found similarities in terms of subject studied - that is,
multigrade classes. They also found relationship in terms of some variates used
such as learning areas and achievement However, they differed in the sense that
the previcus study compared the achievement of pupils in monograde and
multigrade classes.

Galono (2003), in his study entitled *“Muld-Grade School Teachers
Competence in the Depariment of Education (DEPEd), Palapag Dristrict, Palapag,
Morthern Samar,” assessed the competence of the mult-grade teachers in terms
of their personal factors, professional factors, and teaching competence.

The findings revealed that the majority of multi-grade teachers were
Bachelor's degree holders, had no training on mult-grade program, and had a
very satisfactory teaching competence. The physical facilities were found to be
“fairly adequate” to “very inadequate”™ The pupils had average performance on
the district pre- and posttests. Time management, the multi-grade corriculum
and social mobilization were found to be “very satisfactory”™ The level of
teaching competence of the mult-grade teachers as rated by the district
supervisors, teachers themselves, pupils and researcher was “very satisfactory”.
It also found out that the degree earned, in-service trainings attended, pupils’
performance and social mobilization were found to be significantlyrelated to the
teaching competence of the multi-grade teachers.

The two studies find similarity in the nature of the study since both are

assessment of multi-grade teaching-learning situation However, the previous
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study assessed the competence of the multi-grade teachers in the District of
Palapag, MNorthern Samar, whereas the present study will assess the academic
performance of pupils in multi-grade classes in the District of Motong, Samar,

Likewise, Gorgonia (2003) conducted a study on the problems
encountered by the mult-grade classes in the District of Palapag, Northern
Samar.

The study disclosed that majority of the respondents had permanent
employment status, bachelor’s degree holders, had not attended trainings on
multi-grade program, a teaching experience of 6-10 vears, and PBET eligibilities.
It also revealed the following a) the administration and supervision of muli-
grade classes was “sometimes done” b) the classes had adequate instructional
materials, utilized the prescribed time allobment in each subject area which they
considered adequate in teaching, had large class size, were located far from the
district office, had inadequate physical facilities, and were often involved in co-
curricular activities and community allied services; ¢} significant relationship
existed between educational attainmment, Hime allobment and distance and the
degree of sericusness of the problems, and 4) problems encountered were on the
uiilization of Hme allotted in teaching and the distance of the mult-grade classes
to the district classes.

The two studies are similar in some respects: a) both deal with mult-
grade classes, and b) both are descriptive of the mult-grade teaching learning

situation Yet, they differin some aspects since the previous study dealt with the



difficultes encountered by mull-grade classes whereas the present study will
only focus on an assessment of the academic performance of the pupils in
complete and incomplete elementary schools with multi-grade classes in the
District of Motong  They alse differ in respondents invelved, research
environment and nature of the shudy.

Inasmuch as Billones (2000) determined the relationships between
mathematical performance, high school mathematics ratings, and study habits of
the students in the University of San Agustin in Hoilo City, it thus finds
similarity with the present study which intends to make an assessment of the
academic performance of the pupils in multi-grade classes in Motiong District

The results of the study revealed the following 1) generally, the college
freshmenin the University of San Agustin had average high school mathematics
ratings, and had good study habits; 2) They had average mathematical
performance in College Algebra, and 3) high school mathematics ratings mavy be
used as predictor of students' mathematical performancein College Algebra.

They differ because the previous study correlated study habits with
mathematics performance of the high school student-respondents whereas the
present study will determine the level of academic performance of the pupil-
respondents in multi-grade classes in Motiong District  Ttis, however, cited here
inasmuch as it dealt with an assessment of academic performance.

Carcellar {2000) determined the extent of influence of teacher-related,

school-related, and home-related factors on the teaching effectiveness of teachers



in the district of Zumarraga, Samar. Using the descriptive-correlational method
and guestionnaire, documentary analysis, interview schedule, and observation as
instruments, it was established that the teacher related factors were “highly
influential” to the effectiveness in teaching, which implies that teachers play
importantrole in the teaching-learning process towards pupils achievement
Administrators’ and teachers’ perceptons were in agreement, that the
teacher-related, pupil-related, school-related, and home-related factors highly
influence the teaching effectiveness of teachers. It is recommended that all
above-mentioned factors related to the teaching-learning process be given
encugh attenton, provided for, supervised and facilitated
In the previous study, the emphasis was on the extent of influence of
teacher velated, schoolrelated, and home-related factors on the teaching
effectiveness of teachers in the district of Zumarraga, Samar. In the present
study, the emphasic will be on the academic performance in English,
Mathematics, Science and Health, Filipino, and HEKASI of the pupils in mult-

grade classes in complete and incomplete elementary schools in the District of

%
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Baldecasa {1998) aimed to correlate the grade six pupils' mathematics
achievement with pupil factors such as attitude towards mathematics, socio-
economic status and teacher factors such as educational attainment, length of

service in teaching mathematics and performance rating.
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The findings showed that students with average aptitude in mathematics
have positive altitudes towards mathematics, the socio-economic status of the
family greatly affects the grade six pupils' learning capacity in mathematics, a big
percentage of the grade six mathematics teachers were educationally gualified,
with more than 10 years experience and rated "wery satisfactory" performance,
and the teachers length of service in teaching mathematics, educational
attainment and performance rating affects the achievement of pupils in
mathematics.

In the study of Baldecasa, the researcher used the Grade VI pupils’
attitude towards Mathematics to correlate with their achievement in the same
subject In the present research, the researcher will only use attitude towards
schooling in order to describe the profile of the pupil-respondents of the study.

In 2004, Arcueno conducted a study entitled “Socic-Economic Status of
Parents and Pupils’ Academic Performance in the District of Mondragon,
Northern Samar Basis for Instructional Redirections” which revealed that type
of dwelling and extended family household moderately affect pupils’
performance due tolack of privacy for study.

Tt also found out that presence of some learned household members have
good effect on the study habits of children Type of food, style of preparation,
kind and amount of food intake, availability of educational facilities and supplies
such as books, teaching materials, references, supply of water and electrical

facilities “moderately affect” academic performance of the children Poor
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clothing, shoes and sporits wear deprive their participation in extra and co-
curricular activities and medical aid was also inadeqguate.
The study also found out that ventilation and access to educational media

positively affected academic performance, vecreational activities are but done on
off hours hence less felt by students, and so has litile effect on their academic
performance, pupils, parents and teachers were of similar perceplions on the
offect of socio-economic factors on pupils’ academic performance, and irvegular
attendance of pupils was generally caused by low income, unemployment, etc.

The study of Arcueno is similar to he present study because it dealt with
pupils’ academic performance in school But, it is different with the present
research because it dealt with socio-economic status alone as variate for the
determination of the pupils’ acadernic achievement In the present study, the
researchers will correlate the pupils’ personal characteristics such as their age,
sex, parents’ educational attainmnent, parents’ occupation, teacher-related factors
such as their personal profile, preparation of instructional materials, use of
motivation technigues and use of evaluation techniques, and school-related
factors with their academic performance.

The present study also finds relationship with the study of Bade {2003}
entitled “Correlates of Low Performance of Teachers in the Revised Appraisal

Y FF

System for Teacher (RPAST). The study revealed that educational qualification
and major/ specialization of the teachers, students’ attendance in school, and

parents’ educational attainment were found fo highly affect the teachers’
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performance.

Teacher-related factors, student-related factors and home-related factors
were revealed to have significant correlation with teacher performance, while
learners’ achievementwas found to be influenced by teachers’ performance.

In some respect, the present study will try to find the correlates of the
academic performance of the pupils in English, Mathematics, Science and Health,
Filiping, Edukasyon Pantahanan at Pangkabuhayan {EPP) and Musiks, Sining at
Edukasyon Pangkatawan However, the two studies differ in that the previow
study focused on the teachers” performance.

Espifia (1996}, in her study entitled “Correlates of Mathematics
Performance of Fourth Year Students in Public and Private Secondary School in
Northern Samar,” found out that the student-respondents had a below average
mental ability. Although their attitudes toward mathematics were favorable, and
they had good study habits, their performance in mathematics IV proved to be
below average However, the personal attributes of the studentrespondents
found to be slightly related to Math IV performance were athitudes toward
mathematics, study habits and mental ability as the strongest

Other major findings of the study were a) the math IV teachers of this
study, though majors in the subject, had an average of ten years teaching
experience but with few trainings in math; b) type of school facilibies and
mathematics teaching facilies were found to be significantly related with

mathematics IV performance while trainings in math and class schedule were
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not, and {c} a significant difference existed between the level of math IV
performance of the student-respondents in private and barangay high schools
and between vocational and barangay high schools.

Since the study of Espifia focused on finding the correlates of mathematics
performance of the student-respondents, this study is thus similar which will
also try to assess the factors which relate to the academic performance of the
pupil-respondents.

In a study entitled “The Relationship of Mathematics Performance of the

Second Year Students to their Level of Anxietyin Mathematics,” Cunanan {1999}
showed that 75 percent of the respondent had poor mental ability with high
level of amxiety in the area of social responsibility and high level of anxiety
emotionally, and high level of anxiety in numerical test

It alzo found out that the mathematics performance of the students was
significantiyrelated to their levels of mathematics anxiety in the three areas. The
study showed that the poor performance of students in mathematics is due to
theirhigh level of mathematical andety.

On the basis of the research findings, the researcher recommended that
school administrators together with mathematics teacher should formulate and
provide activities that will lessen the mathematics anxiety of the students.

Given thatthe previous study aimed to determine only the relationship of
the mathematics performance of second year students with their levels of anxiety

in mathematics in the areas of social responsibility, emotional and numerical test
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anxiety, it is therefore different from the present study. The present study will
correlate the pupil-respondents’ academic performance in all the learning areas,
including not only mathematics but also English, Science and FHealth, Filipino,
Edukssyon Pantshanan at Pangkabuhayan (EPF) and Musika, Sining at
Edukasvon Pangkatawan

In addition to the foregoing, Cunanan’s study also differed in terms of
respondents of the study, instruments used in gathering the needed data as well
as in terms of statistical tools used Yet, it is cited here as it provides baseline
information how academic performance may be correlated with some factors
which the study will delve into.

Although the studies cited here differed with the present study in terms of
nature of research, respondents involved, and research environment, they are
nevertheless cited here as they provide insights into the nature of the present

stady.
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computation, analysis and interpretation of the data of this study. This includes

the research design, instrumentation, validation of the instrument, sampling

rocedure, data gathering procedure, and statistical treatmentof data.

"‘l'.:I

Research Diesien

Using a descriptive research design, the present study assessed the

st

academic performance of pupils in muld-grade classes in complete and

incomplete elementary schools in terms of class type - two-grade levels; and

thres-grade levels, grade level - ome; two, three;
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our; five; and six, and by

learning aveas — English, Filipino, Mathematics, Science and Sibika at Kultura.

Drescriptive analysis were made in order to explain the personal profile of

the two groups of resp and sex, grade level, physical
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health, athitude towards schooling, study habits and genersl interest
{academic/non-academic), civil status, average monthly income, highest
educational attainment, grade level{s) taught, teaching experience, teaching load,

and relevant trainings/seminars attended, the performance levels of the pupils

=

in multi-grade classes in terms of class type, grade level and learning areas -

&

English, Filipino, Mathematics, Science and Sibika at Kultura, the expected and



actual mean percentage scores (MPS) of the pupils in mult-grade classes based

on the District Achievement Test (DAT) by class type, grade level and learning

areas, and the problems encountered by the administrators and teachers in the

implementationof the multi-grade program.

Comparative analysis were conducted in order to determine the

significant difference in the performance levels of pupils in mulf-grade classez in
terms of class type, grade level and learning areas, and the significant differenc

g2 scores {MPS) of pupils in
mulb-grade classes based on the District Achievement Test (DAT) in the
aforesaid categories.

Also, correlation analysis was conducted in order to determine the
relationship between academic performance of pupils in mult-gradeclasses and

= =

their profile variates such as theiv age and szex, grade level, physical heaslih,
athitude towards schooling and study habits, and teacher-related variates such as

age and sex, civil status, average monthly income, highest educational

load, and relevant

L

attainment, grade level taught, teaching experience, teaching

F 8

trainings/ seminars attended
Finally, descriptive as well as inferential statistical tools were used such as

equency count, percentage, means, weighted mean, Pearson 1, ttest for

independent samples, One-Way Analysis of Variance, and Scheffe’'s test



Instrumentalion

Cruestionnaire, District Achisvement Test and documentary analysis were
used in gathering the needed idata

Ciuestionnaire There were two sets of questionnaire for the two groups

of respondents, namely, a) teac hers and b) pupils of multi-grade classes. The

first of questionnaire were for the teacher-respon ndents while the second set of

The fivst set of the questionmaire forthe te acherrespondentshad one part

_ the personal profile of the teacher-respondenis. The second set of the

guestionnaire for the pupil-respondents had three main parts. The first part

asked about the pupil-respondents’ personal profile such as their age and sex,
grade level, physical health, sttitude towards schooling, study habits and general
imterest{acadermic/ ‘non-academic)

The second part of the questionmaire Con tained 10 statements reflecting
attitude of pupil-respond towards schooling  The last part of the

auestionmaire for the pupil-respondents consisted of items about their study

habits.
The respondents’ responses in the second part of the questionnaire Were

computed using a five-point summated ratings, as follows: 5 Tor ‘strongly agree

L

FFF

3 for “disagree” (DY), and 1 for
“corongly disagree” (SD). On the other hand, the respondents’ responses In the

third part of the guestionnaire were o omputed using a fiv e-point summated
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There were two groups of respondents in this study, to wit a) teachers,
and b) pupils of multi-grade classes in complete and incomplete elementary
schools in Motiong District, Division of Samar.

With the elementary schools with multi-grade classes identified, take-a

I
punat
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sampling was used to determine the teacher-respondents since there wer

than 30 of them To determine the sample size of the pupil population in the

]

Il

where p refers to the sample size
I refers to the total population

e rafers to the margin of ervor setat 0.05

After the sample size was determined, the individual pupil-respondents

were selected using stratified random sampling through fishhowl technigue

where their names were written in small pieces of paper, rolled and drawn
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secured a letter of approval to administer the
guestionnaire and conduct the study from the Schools Division Superintendent
of the Department of Education (DEPEd), Division of Samar. Upon his approval,
the same letterwas shown to the Distwict Supervisor of Motiong, Samar.
When the two were approved, the letier was now presen ited to the
principals/ head teachers/teachers-in-char g2 of the differentrespondent-schools
to administer the guestionnaire of the study The administration of the
guestiormaire to the teachers

s well as the pupils s

=

Ea
imultane
during classe

was done

|'."|

ously and
s5 to ensure 100 percentretrieval
Finally, the researcher proceeded to the computation, analysis and
interpretationof the gathered data

Siztiztical Treatment of Diala

To give guantitative

analyses to the study, the researcher utilized both
descriptive as well as infevential statistical tools sudl

uch as I

percentage, mean, weighted mean, and t-test for mda:?tﬂdtrst 2 3TTE

v count,
3
ples.
Freguency count. This was used in reporting the number of f pupil- as well
as teacher respondents of the same age, sex, civil status, and others.
Percentage This w

in the analysis and interpretation o
. , civil status, and others

P,

F data om



characteristics or profile of the respondents like age, teaching experience, average

fazmiv TOn atﬂiv incomes

Weighied mean This was used to express the collectve perceptions of

the pupilrespondents’ atttude towards schooling and study habits In

interpreting the weighted means, the following were used:

4 51-5.00 - Strongly Agree| SA) Always {A)

3.51-4.50 - Agres (A}/ Diten (O}

2.51-3.50 - Undecided (U)/Sometimes (5)
151-2 50 - Disagree (D)/Rarely (R}

1.00-150 - Strongly Disagree {SD)/Never (N}

{-test for independent samples. This statistical tool will be used 1o test

ignificant diffevence in the performance levels of

the hypothesis that thereis no

Eu“'

pupils in multi-grade classes in terms of class type - two-grade levels and three-
grade levels, grade level - one, two, three, four, five and six, learning areas

English, Filipino, Mathematics, Science and Sibika at Kultura, and there iz no
significant diffevence between the actual and expected mean perceniage scores
{MPS) of pupils in multi-grade classes based on the District Achievement Test

{DAT) in the aforesaid
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= refers to the number of pupils-respondents.
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whether there iz a significant difference in the performance

multi-grade classes in terms of class type, grade level ar

szu.h:.az*t difference bebween

the actual and expected mean

{vPS) of pupils in mult-grade classes based on the D
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WiShwithin = within group sum of squares
X = Mean of thei group
% = Mean of thej group
T = MNumber of cases of thei group

Ty = Number of cazes of the ] group



Chapier 4

PEESENTATION, ANALYSER AND INTERFRETATION OFDATA

This chapter presents the computation, analysis and interpretation made
1o the data gathered This includes the profile of the mult-grade pupils in terms
of their age and sex, grade level, physical health, attitude towards schooling and
study habits, the profile of the mmiti-grade teachers in terms of their age and zex,
civil status, average monthly income, highest educatiomal attainment grade

level{s) taught  teaching experience, teaching load and relevant

trainings/ seminars attended, the performance levels of the pupils in multi-grade

clasees in terms of class type, grade level, learning areas, the test of hypothesis az
()

to the significant difference in the perfommance levels of pupils in mulbi-grade
classes, the test of hypothesis as to significant relaionship between the pupil-

respondents” performance in the five leaming areas and pupil-related variates
and teacher-related variates, the expected and actusl mean percentage scozes
{WP5) of the pupils in mult-grade claszes based on the District Achievement
Test (DAT) by class type and learning arsas, the test of hypothesis as to the
significant difference between the actual and expected mean percentage scores
{PS) of pupils in mult-grade classes based on the District Achievement Test
(DAT), and the problems encountered by the teachers in the implementation of

the mult-grade program.

e
et



Profile of the Pupil Respondenis

Tables 1-6 present the pupil-respondents” profile in terms of their age and

sex, grade level, physical health, atfitude towards schooling and study habits.

Age and sex Table 1 presents the pupil-respondents” profile as to their
age and sex.
Table 1

Age and Sex Distribution

Sax
{Inﬁ‘ﬁt e Female Male Toial Percent
f ! Percent f i Fercent
17 4 .87 2 338 & 040
14 0 0.00 2 038 2 0.20
1= i 022 5 094 & 0.60
14 i5 3.25 27 508 42 423
i3 30 649 38 714 &l 6 84
1z 30 649 38 7.14 &8 6 84
11 % 15364 93 1748 1548 1549
gL g4 1861 73 13.72 159 1599
9 45 974 59 1297 1 1147
& 74 1642 4i 7.71 115 1157
7 fd 13 85 71 1335 35 13 58
& 50 1082 73 1572 125 1257
Total 462 | 4648 | 532 | 5352 | 94 | 100.00
Mean .50 years
=0 Z.480 vears

pupil-respondents males whose ages ranged from six to 17 years old  Of the 532

male pupil-re:
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cent) were aged 11 years old, followed by
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73 {13.72 percent) who were aged & and 10 years old, 71 (13.35 percent) aged
seven years old, 69 {1297 percent) aged nine years old Meanwhile, the oldest
male pupil-respondents were aged 17 years old whereas the youngest male
pupil-respondents were aged six years old

On the other hand, the table shows that only 462 {4648 percent) were
female pupil-respondents whose ages ranged from six to 17 years old  Of the 462
female pupil-respondents, 86 {1861 percent) were aged 10 years old This was
followed by 74 (1602 percent) who were aged eight years old, 64 (13.85 pevcent)
aged seven vears old, 63 (13.64 percent) aged 11 years old, and 50 (1082 percent)
aged six years old The oldest female pupil-respondents were aged 17 years old
whereas the voungest female pupil-respondents were aged six years old

The mean age for both the male and female pupilrespondents was 9.50

years old, with a standard deviation of 2.40, indicating a relatively young pupil-

Grade level Table 2 presents the distribution of the pupil-respondents in

As gleanad from the table, 269 (27.06 percent) of the pupil-respondents
were in Grade T, followed by 238 {23.94 pewent) who were in Grade I The

remaining pupilvespondents were distributed as follows: 165 (16.59 percent) in

Grade I, 152 (1529 percent) in Grade IV, 87 (B.75 percent) in Grade VI and 83

{8.35 percent) in Grade V. This implied that majority of the pupil-respondents

who were sampled belonged to Grade IL
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Grade Level Totzal Percent
Grade I 238 2394
Grade 1T 24 27 04

Grade I 1565 1659
Srade IV 152 1529
Grade ¥V 83 B35
Grade VI 87 875

Total F04 16460

Physical health Tables 3 and 4 chow the disizibution of the pupil-

respondents in terms of their physical health based on their height and weight

It is shown in Table 3 that most (136 or 13.7 percent) of the pupil-
respondents measured 41 centimeters in height, followed by 121 (122 pearcent)
who measured 47 centimeters in height Other respondents were distributed as
follows: 109 (11 percent) were measured at 44 centimeters, 95 (9.6 percent) were
measured 40 centimeters, and 93 (9.4 percent) were measured 45 centimeters,

Meanwhile, the table shows that the tallest pupilrespondents were
measured at BB cenbimelers whereas the shortest pupil-respondent was

measured at 30 centimeters. The mean of the height of the pupil-respondents

was posted at 5055 centimeters with a standard deviation of 11,96 This meant

furtherthat the pupil-respondents was relatively tall



Table 3

Pupil Respondents’ Distributionas fo

Fhysical Health {

Heaight
fn i:azﬁ’:i.ﬁ;gie:‘s fomsil it Pespont
BE.00 5 0005
B4 60 5 0,645
BG.00 il 118
75.00 5 1 005
76.00 4 0.god
7500 43 436
74.00 13 138
7000 12 126
a8 00 i 130
&5 .00 7 3007
a7.00 38 384
fé 00 8 0008
6580 18 188
44 40 il 110
61.00 12 1.24
&0 60 i5 156
59.00 52 520
5200 7 120
57.00 4 0004
55.00 2 0.062
52 00 1 0.001
51.00 19 1480
5000 15 136
4500 - 0.003
48 40 ia 140
47 80 121 12 20
45 .00 o3 o 40
44 00 16g 1166
4300 154 1370
4000 o5 o a0
39 40 34 3.40
38.00 2 0602
37.00 B 0 008
3880 i 0601
Tatal w4 16 a8
Riean - 5.56

B

1%

wan
2]



Om the other hand, Table 4 sl

jurd

ows the distribution of the pupil-
respondents in terms of their weight

As shown in the said table, 80 (B0 percent} of the pupil-respondents
weighed 55 kilograms This was followed by 61 (6.1 percent) who weighed 47
kilograms, 60 (6.0 percent) who weighed 34 kilograms, 36 (5.6 percent) who
weighed 44 kilograms, 54 (5.4 percent) who weighed 60 kilos, 49 (4.9 percent)
who weighed 54 kilograms, 47 (47 percent) who weighed 65 kilograms, 44 (4.4
percent) who weighed 58 kilograms, and 42 (42 percent} who weighed 48

kilograms.

Tahle 4

Pupil-Respondentis’ Distribution as to Physical Health (Weighi)

.,

fn ,ﬂi;;i: (kes Totzl Percent

[in Kilog {kgsjl
84 G ii 1.8
7E.00 i3 1.68
77.68 g 3.008
7480 4 g.004
70.08 5 0005
#8056 13 1.30
&7.00 B §.00B
&5 040 21 210
4508 47 4 70
G4 00 4 g.004
5300 1 4.001
&2 00 i 0001
40 60 a4 540
52 040 37 370
BB 0G0 44 4 40




Table 4 contirued

o
e

b A
57 00 38 3.80
56,00 1B 180
5500 Bd 200
54 44 49 430
5340 3 1 g0g
52.400 11 1148
51.00 i1 118
5006 12 1.20
4% 00 1 3.6401
4800 42 420
47 30 a1 610
4500 3 0.0403
45 a4 39 3.90
44 00 54 560
43 00 1a 140
42 00 1 0.641
41,00 23 2.30
4G.00 32 3.20
39 00 12 1.20
3800 21 210
37.00 22 2.28
3500 1 3001
34 00 &l G080
32.00 ] 0.002
3100 22 a4
35.00 =1 310
28460 11 118
ZR.00 22 220
27.40 0 1.80
F&6.00 10 1.80
Toial 9494 gt iR
hdean = 48,45
=D = 1235
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1t also showed that the heaviest pupil-respondents weighed 84 kilograms
whereas the lightest pupil-respondents weighed 26 kilograms The mean weight

of the pupilrespondents was posted at 4945 kilograms with a standard

deviation of 12 35, which meant further that they were healthy as shown by their

Affitude towards schooling Table 5 iz a presentation of the pupil-

Majority of the attitude statements were rated “strongly agree” by the
pupil-respondents.  Among these statements, “knowing how I fare in all the
subject areas give me a sense of ¢ confidence” got the highest weighted mean

FF a

posted at 486 This was followed by “going to school is rewarding” with 484

and “I enjoy learning all the subject areas - English, Filipino, Mathematics,

Science and Sibika at Kulturs” with 479, Other statements were rated as follows:
“I love going to school to learn all the subjects even if we are many in the class”
and “I want to go to school everyday” - 4.67, “Being in multi-grade 3‘1 szes helps
me learn lessoms in their simplified form because the teacher makes it
understandable for ud” - 465, and “I am fulfilled when I am attending classes
because I am able to help others in their assignments and projects” - 4.56.

The other two statements rated as “stvongly agree” were: “I can get sood
grades in the entive subject even if I am enrolled in multi-grade class” — with 4 53

and “Coing to school allows me to learn ideas which are relevant to my life”

with4 51
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Only one statement was rated “agree” by the pupilrespondents, as
follows “I would like to continue to go to school even after I graduate from
&

college” - with4 25 weighted mean, interpreted as "agree.

The grand mean obtained was posted at 4.63, interpreted as “strongly
1

Frd

agree” which further indicated a very favorable attitude towards schooling

among the pupil-respondents.

£

Study habite. Table 6 shows the pupil-respondents’ study habits

As it iz shown in Table & majority of the study habits were rated as
always”, indicating that they always practiced these habits when studving.
7 J =
Among the study habits which were always practiced, the statement “T ask
= ¥ -
questions from my teachers for clarification” obtained the highest weighted
mean posted at 4.71, followed by “I read my textbook before I come to class”

with 4.65 and “I study in a place with study table and chair” with 4,63,

Orther statements which were rated “always” were as follows: “T begin

with the easy questions first” - 4.62, "1 study every day” - 460, “I have a specific

titne to study my lessons” and “T review for the test” - 459, “I take notes in

class” — 457, “I memorize and scan concepts in all the subject aveas”™ - 456, 1

f.'

study where there is less noise” - 452, and “T have a specific place to study” -
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Pupil Respondent’s Study Habils
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he remaining four statements were rated by the pupil-

respondents, indicating that they often practiced these habits when studying

Among these four statements, the statement "I review my notes befor

answering assigniments in all the subjects” obtained the highest weighted mean

e T B 3 Ll 2 T A so oo = ATiTea ot n, FEoqaribhy n
sosted at 450, followed by "I choose a well-equipped study room” with &

weighted mean of 442, “I make notes as formulae” with a weighted mean of 439,

and “I study in a room with electvic fan”™ witha weightedmean of 434

Om the whole, the pupilrespondents rated their study habits with a
weighted mean of 479 interpreted as “always” which implied that they

frequently practiced all the abovementioned habits when studying,

Tables 7-13 present the profile of the teacher-respondents in terms of theiy
e and sex, civil status, average monthly income, highest educational
attainment, grade level{s) taught, teaching experience, teaching load and relevant

trainings/ seminars attended

Age and sex Table 7 is a presentation of the distribution of the teacher-

respondents according to theivage and sex.

As can be seen in the same table, majority (27 or 93.10 percent) of the
teacher respondents were females, with only two (6.89 percent) who were males.

L
ot

Of the 27 female teacher-respondents, five (18,52 percent) of them were aged



&0
Table 7

Age and Sex Distribution

Ags{In ke

kil Female Male Total Percent

VR £ ‘ Percent £ [ Percent
& 2 741 a (.00 2 6 B9
59 2 7.41 a g.4a4a 2 &6 B9
57 1 370 a HRHE 1 3.45
56 1 370 a 2.00 1 345
55 i 70 g .44 i 3.45
32 1 370 4] R i 345
44 1 3.70 i 486 1 345
42 ] 8.00 i 50.00 1 .00
£31 a 4.ad 1 50.00 1 400
i¢ 2 741 i 8.400 2 689
39 5 1852 1] .00 5 17.24
33 i 3.70 g 0.464 1 345
34 2 741 g 0.00 2 6. 89
33 1 3.768 a2 3.00 1 345
32 i 378 0 .40 1 3.45
31 1 3.70 ] 0.060 1 3.45
38 2 741 a 004G 2 &89
2B i 3.70 { .00 1 3.45
27 i 3.70 i 0.00 1 3.45
24 1 370 i 8.00 i 345

&
&
&
i
P
g

Total 27 | %310 | 100.00

higan 4284 vears

5Pz Z.48 vears

follows two female teacherrespondents each who were aged 60 years old, 5



old, 46 years old, 38 years old, 33 years old, 32 years old, 31 years old, 28 years

old, 27 years old and 24 years old The oldest female teacherrespondents were

aged 60 vears old whereas the youngest teacherrespondent was aged 24 years
old
Of the two male teacher-respondent, one (50 percent) was aged 42 years

old whereas the other one (50 percent) was aged 41 years old  As such, the oldest
male teacher-respondent was aged 42 vears old while the youngest male teacher-

respondentwas aged 41 years old

Meantime, the mean age for both female and male teacher-respondents
was posted at 42 years old, with a standard deviation of 2 40, indicating that they
are in theirmiddle adult life

Civil status. The distribution of teacherrespondents according to their

civil status is givenin Table 8.

Civil Status of the Teacher-Respondents

Civil Status Freguendy Percent
Single 4 13.79
Married 25 B6.21
Widowed 0 0.00
Separated g 0.00

Total 29 1008




Az shown in Table

respondents were married whereas only four (13

were single.

Average monthly income

2, majority (25 or B

a2

1 percent} of the teacher-

79 percent) teacher-respondents

Table 9 shows the distribution of the teacher-

respondents according to average monthly family income.

Table &

Averape Monihly Family Income of the Teacher-Respondents

Average Monthiy Income Frequency Percent
{In Pezosj
13,774.00 1 3.45
13,440.00 1 3.45
13,112.00 i 3.45
12,997 .00 1 3.45
12,544 00 - 6.89
12,47E.00 1 3.43
12,371.00 2 6.89
12,284 90 1 345
11,774.00 1 3.45
11,58%.00 1 3.45
11,486.00 & 20.69
11,207.00 2 6.E9
10,933.00 10 34 48
Toial 29 186.68
Mean - PhP12,135.7

As can be seen in Table 9, most {10 or 3448 percent} of the teacher-

respondents earned P

FhP10,933.00,

r-l-

followed by six {20.69 percent) who eamed
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FhP1,486.00 The remaining teacherrespondents were distributed as follows
two (6.89 percent) each sarned PhP12,544 00, PhP12,371.00 and PhP11,207.00, and
one (345 percent) each earned PhP13,77400, PhP13,44000, FhP13,112.00,
FPhP12,997 00, PhP12,284 00, FhP11.774 00 and PhP11,589.00.

The mean income posted at PhP12,135.79 which is slightly above the
poverty income threshold given by the National Statistics Office in 2004 which
was estimated at PhP11,962.00 for a family of five members {twe parents and
threechildren}.

Highest educational atiainment Table 10 is a presentation of the teacher-

respondents’ highest educational attainment

Tabie 10

Educational Attainment of the Teacher-Respondenis

Educational Atlainment Frequency | Percent

Larhieior’s Degree 7 & 80
with MA/MS/MAEd Units 24 ag 97
with MA/MS/MAEd CAR 4 13.79

With MA/MS/MAEd Degree 2 6.89
WithFhD /EdD /D A Units 1 3.45
WithPh D /EdD. /D A CAR g .00
WithPhD /EAD /D A Degres 0 §.00

Total 29 18d.58




As can be seen in the same table, majority (20 or 6B.97 pewent) of the
teacher-respondents held MA/MS3/MAEd units, followed by four (13.79 percent)
who held certificates of completion of academic requirements, two (6.89 percent)

each who had MA/MS/MAEd degree and graduates of bachelor's degree, and
one {3.45 percent) who had units in PhD /EAD. /D A This implied that the

teacher-respondents aimed to further theirknowledge on their subject matter

Grade level taucht Table 11 zhows the distributon of the teacher

respondents as to their grade level(s) taught

Az shown in Tabl

SWR 11, 18 {62 07 percent) of the teacher-respondents taught

two-grade levels whereas 11 (37.93 percent) taught three-gradelevels.

Table 11

Grade Level{s) Taught of the Teacher-Respondenis

Educational AHainment Prequency Percent

Two-Grade Level 18 62.07

Three-Grade Level 11 37.93
Total 29 180.08

Teaching experience. Table 12 reveals the distribution of teacher-

respondents as to their teaching experience measured in terms of their number of

years in the t eaching profession.
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able 1

Teacher-Respondents’ Teack ing Experience

Teaching Fxperience - = =
{In Years) requency Percent
38 1 3.45
35 1 3.45
33 1 3.45
26 1 3.45
20 2 6.89
16 2 6.89
s 10.34
? 3 10,34
< 1 3.45
7 1 3.45
2 & 30,69
2 : 10.34
A 3 10.34
Total 29 108.88
Miean ~ 1541

45 it is shown, six (2069 percent) teacher-respondent had served for a
period of five years, followed by three (10.34 percent) teacher-respondents who
served for 12 years, nine years, two years and one year, and one e {3.45 percent)
who served for 38 years, 35 years, 35 years, 26 years, eight years and seven years,

Omne teacherrespondent had served for 38 years which is considered to be
the longest number of teaching years, whereas three ( {(10.34 percent) teacher-

respondent taught for only a year considered to be the shortest number of

teaching experience.



The mean of the teacherrespondents’ teaching experience was posted at
13 41 years, indicating that they ave relatively young in the teaching profession

Teaching load  Table 13 presents the distribution of the teacher-

respondents in terms of their teaching load based on the number of minutes that

As shown in the same table, six {20.69 percent) teacher-respondents
recited for 1090 minutes and 720 minutes, followed by five (17.24 percent) who
recited for 740 minutes, four (13.79 percent) who recited for 750 minutes, three

(10.34 percent) wheo recited for 1110 minutes, 1100 minutes, and 760 minutes.

Table 13

Teacher-Rezspondents’ Teaching Load

Teaching Load Frequency Percent
{In Mumber of Minutles}

1116 3 10.54
1140 3 1034
1090 & 20.69
7al 3 1034
750 4 13.79
740 5 7.24
720 & 2069
Total 29 18588
Liean - 1341

of the teacherrespondents as to their attendance in trainings/seminars relevant
b

to their teachines nrofession
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Tahle i4

Dictribution of Teacher Respondents as fo Attendance in Relevant
Trainings/Seminars

Level/Number of
Seminars/Trainings Attended | Frequency Peycent

{In Years}
Wational 1 3.45
Begional 1 3.45
THyision 2 & 82
Dristrict 25 8a.21
Total [ 29 [ 160.00

As shown in the same table, majority (25 or 86.21 percent) of the teacher-
respondents attended district level relevant trainings/ seminars, followed by two
{6.89 percent) who attended division level relevant trainings/seminars, and one

{(3.45 percent) each who attended regional as well as national level relevant

frainings/ seminars.

multigrade classes based on class type, grade levels, and learning areas.
Class type. Table 15 shows the performance of pupil-respondents by class

type-two grade level and three grade level in the five leamning areas tested

There were 651 pupils involved in the two-grade level and 343 pupils in the
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Tabls 15

Performance Level of the Pupile in the Multigrade Classes based on the
Division Achievement Test by Class Type {Pretesi)

LEAHNNING ARFAE {Frefesi} PHETEST
Seores | ENGIIGH | FILIPING | MATH | SCIENCE | HEKASI {Ave)
7 [ 3 | 2] 3 | 2 ] 3 | 2 ]3| 23|73
9 6 10 3 6 7 & 8 6 & 1 1
10 4 W 2 e 5 ®B® 5 W 4 g 4 9
1 2 2 1 5 20 2 2 20 21 U 1 1
2 2% ¥ 12 1 » 29 27 19 1n 12 2 25
3 % 12 15 12 3 21 W 1 B 17 18
4 71 4 & 4 T a2 T B 1 M4 76 &
15 52 2® 52 39 54 33 52 29 5% 3B 52 M
% 40 16 43 21 40 11 4 15 4 17 3% 15
17 27 % 27 3 27 19 29 32 15 % 19 7
B 41 17 4 17 4 14 40 19 4 1% 5 1B
19 38 13 47 14 40 11 40 15 45 14 4 1B
20 54 19 45 19 55 16 ¢ 21 57 20 55 18
21 57 30 5 B 5 23 39 30 62 34 73 28
227 37 24 4 25 38 28 3B\ 15 3% 2 M A
23 25 W 3 4 » 1 2 & 2 9 3/ 1
24 71 8 3 15 21 8 1% 6 17 1 15 1
2 1 2 ¥ 4 3B 2 1B 1 ® 3 12 6
2 12 7 18 9 1% 8 11 3 : 1w 1% 2
27 19 3 2 & 1 2 18 3 15 4 15 3
% ¥4 W ¥ ¢ 4 W & B, 5 9 3
2 13 0 17 4 88 0 1 1 14 2 12 0
30 « 2 ¥ 2 &% % & % B . 2 & 2
31 4 2 ® 2 4 2 3 1 4 1 3 2
32 3 4 4 2 4 2
33 2 3 3 2 3 2
34 1 2 2 1 2 1
35 1 2 2 1 2 2
36 1 2 2 0 2 1
37 2 3 2 1 3 1
‘i;‘j 651 | 343 | 651 | 343 | 651 | 343 | 651 | 343 | 651 | 343 | 651 | 343




n be gleaned from the ©

: the pretes
level group had the highest frequency in terms

resuir, the two gz*aﬁe
of mean scores for mean score of
14 with a frequency of 76 followed by mean score of 21 with a frequency
The lowest mean score was nix

of 73

iine and the highest was 37,

The mean scores obtained by the two grade level respondents was pegged

pretest which is 1845 s

at 18,10 which shows that in relation to the over-all average {(grand mean) in ine
stest wi 15 shows that i

ln
1--.-

esult is slightly lower implying that the
respondents in the twograde level did not pe
district achievementts

I 1 better in the pretest of
tiest

wi

as their pretest

=T

WF

Looking closely it appears that the respondents” a

rerage grade oblained
erformance in the DAT have two high points at score of 14 and
71 this must be becat

s E

Pl

'

e the number of

]

ftems for Grade 1 and 2 are 30, for Grade 3
and 4 is 40 and Grade 5 and 6 with 50

For 2

0 iterns each for every learning area
learning area it appears that the frequencies of the scoves
ohtained by the respondents in the two—grade level classe

s distributes into thyee
chusters of bell chape curved with as can be noticed skewness either to the left or
rightis noticed

Az 1o the

pretest result, of the three grade level

sroup, the highest

FEANSTICT OF
Ea1“"""‘

lowed by mean
as 31

(-'!l



. Il N D e i -
..m...g_ . ] [ e pn@. mm__“ L _..ﬂ._..u _W_._ m;& Lo I A K n uH.“ _.Hu wm__ _n..:...n ) a1 B et
o [
=
™ 200 T L I s I - o B e g
- HE B S mow D BB S e e -y £ 4 B gl o
td
5
ﬁ g o
[l WL . ¥
= ma ~ S~HHEEREH ow 0B E8H om e el el e
T I—
4 & =
& g S , :
B ol THEFHEE Y Do B BT H e I et B =T B B Y SR
5.8 g,
ey s
B o Y e W e ) D e
& = A S S, Rl e S U S R R Y S et R i
i &
g 7 de - 5]
nmm o mh L e e - od 10 Rm“ A i L ML e R B w1 £ 0w
P = | Pood e s o o i O H e e DEHEE DB
(% ] ! y
- e A_.,_.m =
E el ILe)
ol e o . e B g o
- mrﬁ_m_ M i TEAHFEEIZ o on HEH S e o - A BT
B T
S TR & L
I | R s R B TR R W v R R R T R R - I I
w24 |8 i AR
o B
ey ] il
o o WO by o b ;
B ! mnu_ 1 MonH RS EHE oo oe 850800 0 o oo oo oo
v:L _“___.
it B
W _.W_. m 7] DO o e I T 121 2]
., wd [ 2 H g i, | X
5 n “oIBEBEZ0  «2EBBHAY ~oma onfFHH-
nd
|y I T B A L L LT -,
& 5 | S EE R T PP P P
o Fe ]
- ...,.m_ e L
) = . P e e N ; : wy s ; e ;
e oo OHFEFHYESFE o e BB RSN e oo e 1 il R
]
f | o«
et e B A I L S T o I e ] oI A o R Y i} b
g A A SEHHES SN ER AT RS 3R YYD

343

5
L

651

343

1

S

51

343

651

5

he N

L

e

651

243

o

1

o
L=

&

otal

Ty




The mean scores obtained by the three grade level respondenis was
pegged at 18 57 which shows that in relation to the over-all average {grand mean)
in the pretest which is 18.45 shows that this result is slightly higher implying that

the respondents in the three-grade level did perform better in the pretest of the

It is expected that scorves of the majority of the pupils in three-grade
classes will cluster from nine the {lowest score) to 31 {the highest score) For
each learning area it appears that the frequencies of the scores obtained by the

respondents in the three—grade level classes distributes into three clusters of bell

ongd

shape curved with as can be noticed skewness either to the left or right in sor
cases.

ooking closely it appears that the three-grade level respondents” average

s

S

grade obtained as their pretest performance in the DAT have two high points at
score of 14 and 21 this must be because the number of ftems for Grade level 1 and

2 are 30, for Grade 3 and 4 is 40 and Grade 5 and 6 with 50 items each for every

learning area For each learning avea it appears that the frequencies of the scores

obtained by the respondents in the two-grade level classes distributes into three
clasters of bell shape curved with as can be noticed skewness either to the left or
rightis noliced.

As can be gleaned from the table, as to the pretest result, the two grade

level group had the highest frequency in terms of mean scores for mean score of

ES <

14 with a frequency of 76 followed by mean score of 21 with a frequency of 73
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Performance Level of the Pupils in the Muolli grade Classes
Based on the Divicsion Achievement Test
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scores with lowsst frepuencies ave 34, 35, and 56 with a scove of one. The iakle

e respondenis have scoves that clusters Iroin 1110 25 The 3D obtained is 514

which chow that thersis a slight dizpersion of their scoves from the mean score.

In Filiping the highest seove obtained was 37 by thwee respondents while
& - = A 2 il 3.3 - ke 3 o — = a%
the lowest score iz nine obtained by three respondents  The score with the

with a frequency of 91 and a score of 71 with a frequency of 800 The scores with

and 36 with a requency of two, followead by 33, 37,
and nine with frequency of three each.  The table shows that the mean score for
TiHmiTa e 10 40 awrkhir s indiostes hat v f f-v-l TEIT d te Farae o = that
PIOpITG IE 15 4% WD IMOAeE THAT INENTIcyY 40 TNe DESpOnaingg ave sC0OTes tha
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clusters from 14 10 27, The 5D obtained is 512 which show that there is a slight

l“lil

In Math the highest score obtained was 37 by two rezpondents while the

o

lowest score is nine obtained by 13 respondents.  The score with the highest

frequencies ave 34, 35, 36 and 37 with a frequency of two. The table shows that
the mean score for Math is 1815 which show that majority of the respondents
have scoves from 11 1o 25 The SD obtained is 523 which shows that there iz a

shight dispersion of theirscores from the mean score.
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Tn Science the highest score chtained was 37 by one of the respondents

Ea

while the lowest score is nine obiained by 14 respondents. The score with the

highest frequency of 115 respondents is 14 This is followed by a score of 21

with a frequency of 91 and a score of 21 with a frequency of 80. The scores with

lowest frequencies are 34, 35, and 36 with a frequency of two, followed by 33, !

)

and nine with frequency of thres each  The table shows that the mean score for

2

Filiping is 1793 which indicates that majority of the respondents have scores that

!

clusters from 11to 24 The SD obtained is 4 92 which show that there is a sligh
dispersion of their scores from the mean score.

In HEKASI the highest score obtained was 37 by three of the respondents
while the lowest score is nine obtained by 12 respondents. The score with the
highest frequency of 115 respondents is 14 This is followed by a score of 21
with a frequency of 91 and a score of 21 with a frequency of 96. The scores with

a

lowest frequencies are 34, 35 and 36 with a frequency of two, followed by 33, and

37 with frequency of three each The table shows that the mean score for

[l

HEKASI is 18.51 which indicates that majority of the respondents have scores
that dusters from 11 to 76, The SD obtained is 518 which show that there is a
slight dispersion of their scores from the mean score

To surmmarize in the five learning areas, the lowest mean was obtzined by

Science-17.93 and the highest mean was in Filipino. The responden z scored
higher in Filipine, and HEKASI. The res spondents got lower mean scores In

Seience and Mathematics  These results were expected since based on
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ohservation, pupils perform better in Filipine and Filipino-taught subjects, like
HEK ASL This is because Filiping is our national langnage and therefore, spoken
in more spesch communities and in media In addibion, it is easier to leam by
Samarefios, partcularly because of the similarity in the sound system of Tagalog
and Waray languages.

Considering their average scores in the five leaming areas (mean of their
pretest), the table reveals that in HEKASI the highest average score obtained was

37 by one respondent while the lowest score is nine obtained by two respondents.

ol
t
A

I

The average score with the highest frequency of 123 respondents is 14 This is
followsd by a scove of 21 with a frequency of 101 and a score of 15 with a
frequency of 86, The average scores obtained with lowest frequencies are 34, 36

and 37 with a frequency of one respondent, followed by 32, 33, and 35 with

H

frequercy of two each  The table shows that the mean score for their average
scores in the pretest is 18 45 which shows that majority of the respondents hav

scores that clusters from 11 to 25 which is nearver the mean age. The 5D oblained

]

i5 4. 89 which show that there is a slight dispersion of their scores from the mean
SCOTe.

Using the District Achievement Test as postiest, the following were
obtained For English, the lowest score oblained in English by the total 994
respondents from multigrade dlasses, the highest score obtained was 37 by two
respondents while the lowest score is nine obtained by 16 respondents. Th

score with the highest frequency of 71 respondentsis 14 This is followed by a
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core of 21 with a frequency of 57 and a score of 20 with 2 frequency of 54 The

el

scores with lowest Irequencies ave 34, 35, and 36 with a score of one.
The table shows that the mean score for English is 18 19 which indicates
that majority of the respondents have scores that clusters from 1146 253 The 5D

obtained iz 516 which show that there is a slight dispersion of their scores from

the lowest score is nine obtained by three respondents. The score with the
highest frequency of 109 respondents is 14, This is followed by a score of 15 with
a frequency of 91 and a score of 21 with a frequency of 80. The scores with
lowest frequencies ave 34, 35, and 36 with a frequency of two, followed by 33, 37,
and ning with frequency of three each  The table shows that the mean score for
Filiping is 1949 which indicates that majority of the respondents have scores that
clusters from 14 t0 27.  The 5D obtained is 512 which show that theve is a slight
dispersion of their scoves from the mean score.

In Math the highest score obtained was 37 by two respondents while the
lowest score is mine obtained by 13 respondents. The score with the highest
frequency of 114 respondents is 14 This is followed by a score of 15 with a
frequercy of 87 and a score of 21 with a frequency of 79 The scores with lowest
frequencies ave 34, 35, 36 and 37 with a frequency of two. The table shows that

the mean score for Math is 1815 which show that majority of the respondents
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have scores from 11 to 25 The SD obtained is 5.23 which shows that thereis a
slight dispersion of theirscores from the mean score.

In Science the highest score obtained was 37 by one of the respondents
while the lowest score is nine obtained by 14 respondents. The score with the
highest frequency of 115 respondents is 14 This is followed by a score of 21 with

a frequency of 91 and a score of 21 with a frequency of 80 The scorss with
lowest frequencies are 34, 35, and 36 with a frequency of two, followed by 33, 37,
and nine with frequency of three each  The table shows that the mean score for
Filipine is 17.93 which indicates that majority of the respondents have scores that
clusters from 11 to 24 The SD obtained is 492 which show that there is a slight
dispersion of their scores from the mean score.

In. HEKASI the highest score obtained was 37 by three of the res pondents
while the lowest score is nine obtained by 12 respondents. The score with the
highest frequency of 115 respondents is 14. Thisis followed by a score of 21 with
a frequency of 91 and a score of 21 with a frequency o of 96 The scores with
lowest frequencies are 34, 35 and 36 with a frequency of two, followed by 33, and
37 with frequency of three each The table shows that the mean score for
HEKASI is 1851 which imdicates that majority of the respondents have scores

that clusters from 11 to 26 The SD obtaimed is 518 which show that there iz 2

slight dispersion of theirscores from themean score
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To swmmarize in the five learning areas, the lowest mean was oblained in
Science-17.93 and the highest mean was in Filipino-19.51 The respondents
scored higher in Filipine, and HEKASI The respondents got lower mean scores
in Science and Mathematics. This result were expected since based on
observation, pupils perform better in Filipine and Filipino-taught subjects, like
HEK.ASL This is because Filipino is our national language and therefore, spoken
in more speech communities and in media.  In addition, it is easier to learn by
Samarefios, particularly bacause of the similarity in the sound system of Tagalog
and Waray languages

Considering their avevage scores in the five learning areas (mean of their
pretest), the table reveals that In HEKASI the highest average score obtained
was 37 by one respondent while the lowest score is nine obtained by two
respondents. The average score with the highest frequency of 123 respondents is
14, This is followed by a score of 21 with a frequency of 101 and a score of 15
with a frequency of 86, The average scores oblained with lowest frequencies are
34, 36 and 37 with a frequency of one respondent, followed by 32, 35, and 35 with
frequency of two each The table shows that the mean score for their average
scores in the pretest is 18.45 which shows that majority of the respondents have
scores that clusters from 11 to 25 which is nearer the mean age. The 5D obtained
is 4 89 which show that there is a slight dispersion of their scores from the mean

SCOTE,
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Differences in Performance Levels o
Pupils in Multi-grade Classes with
Respect fo Class Typs, Grade
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ne-way analysis of variance (ANOVA) was utilized to test the
hypothesis of no significant difference in the performance levels of pupil-
respondents in multi-grade classes with respect to grade level and learming areas.
The t-test was used to compare difference in the performance levels of pupil-

respondents in multi-grade classes with respect to class types.

ol

rerformance levels of pupils in mulii-grade classes with respect fo class

o

type. For the difference between the performance levels of pupilrespondents in

rulti-grade classes with respect to class type two-grade combination comprising

651 pupils and three-grade combination comprising 343 pupils is shown in Table
iz
with respect to the pretest scoves, the two-grade combination has a higher

mean score compared to the threegrade combination in their pretest score. The
mean of the twograde combination in their pretest is 9545 interpreted as
average performance while the three-grade combination is 86.21, which is
interpreted as average performance in the DAT The mean difference in the
pretest is 9.25 in favor of the two-grade combination To test if this mean
difference is significant, the computed tvalue of 577 was obtained This
computed tvalue was observed to be greater than the critical tvalue, which is

1.96 at 0.05 level of significance, two tail and df = 992. Thus, the hypothesis of no
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significant difference in the performance levels of pupilrespondents in muld-

erade classes with respect to dass type two-grade combination and three-grade
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combination and three-grade combination i significantly different or that it
differs with the two-grade combination performing better than the three-grade

combination both in the pretest and posttest This implies thst the teacher

attend to her/hiz task better than the

._
Illu

teaching two-grade combinalion can

3

teachers in three-grade combination.

Tahle 15

i-tesifor Comparing Level of Performance of Pupil-Respondents

in the Pretest of the DAT with Respect to Class Type

Statistic ERER LT
- Two-grade | Three-grade

hdean 95.45 a2l
Mo of Cases 651 343
Variance 62194 49160
Mean Difference 9.25
Di 992
t 5iat 3.77
t Crifical two-tail, & = 05 1.26
Interpreiation Significant

rade combination has a higher mean score
than the three-grade combination As to the posttest scores of the pupil
respondents, the mean of the two-grade combination is 14943 interpreted as

]

very high performance while the threegy rade combination is 125
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Lo}
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favor of the two-grade combination  To test if this mean difference is significant,
the computed tvalue of 874 was obtained This computed tvalue was observed
to be greater than the critical t-value, which is 196 at 0.05 level of significance,
two tail and df = 992 Thus, the hypothesis of no significant difference in the
performance levels of pupilrespondents in multi-grade classes with respect to
class type two-grade combination and three-grade combination is rejected.  The
mean difference is significant This meant that the performance levels of the
pupil-respondents in the two-grade combinations differ from the three-grade
combination in the posttest of the DAT.

It can be inferred from the pretest and posttest mean scoves that the pupil-

respondents have gains in performance from the pretest to the posttest in the

Table 28

-test for Comparing Level of Performance of Pupil Respondents in the
Postiest of the DAT with Respect to Class Type

Statistic Class Type
Eiafiziics -

Two-grade | Thres-grade
hvisan 0545 B6.21
Mo of Cases 651 343
Variance 82194 497 &0
hisan Difference 925
Df gG32
§ Siat B.74
t Crilical two-tail, & = 45 195
Interpreialion Significant
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Performance levelz of pupils in mulligrade cdasses with respect o

grade leyel Tables 21-24 prezent the resulis of the computation using the Cne-

way ANDOVA in comparing the pupil-respondents” performance in the DAT as

pretest and posttest with respect to grade levels - Grade 1 to Grade &

For comparing level of performance in the DAT {as pretest] with respect

to grade level of the respondents, Table 21 shows this

Table 21

Summary and Comparison of Pupil-Respondents Performance in the DAT
Pretest with Respect to Grade Level

SUMMARY
Groups N Total | Average Eﬁig?‘mﬁ_ Variance
ation
Grade 1 238 17736 75 AP 20828
Grade 2 2a% 19910 74 AP 134 52
Grade 3 165 1E700 113 AP 201.43
Grade 4 152 153600 103 AP 269.55
Grade 5 83 9752 117 AP 57296
Grade & BY 10012 115 AP 386.56
ANOVA
STDES-&E g 55 T ME Feomp. Ferik.
Varaiion
Bebween Groups 353222039 5 7o444.08 298.75 222
Within Groups  239378.55 TEB 242.29
Toial 57159894 93
Legend:
Grades 1&2 Grades 34 Grades 5&E6 Interpret
123-150 161-200 201-250 VHF
&1-120 1231-160 151-200 HP
&1-90 51-120 i01-150 AP
31-60 41- 80 51-100 LP

030 0- 40 0-50 VLF
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As revealed in the summmary table, Grade 1 to Grade 6 respondents have
“average performance” in term of descriptive rabing in the DAT pretest this
indicated that the pupil-respondents from Grade 1 to Grade 6 have average
performance in the DAT.  So considering that the number of itemns were different
for Grades 1 & 2 30 items, Grades 3 & 4, 40 items and Grades 5 & 4, 50 items the
mean obtained for the grade level will differ as to their mean scores but do not

differ in terms of the descriptive ratings of the mean scorez.  As revealed in the

summary table the mean of the pretest scorves of Grade 115 75 while the Grade 2

befe,

has a mean of 74 The Grade 3 haz a mean of 113 and the Grade 4 has a mean o
103, the Grade 5 has a pretestmean of 117 while the Grade 6 has a mean of 115

The result of the One-way ANOVA the computed F-value was 290.75,
which was observed to be greater than the critical F-value of 222, This led to the
rejection of the hypothesis that there is no significant difference in the level of
performance in the DAT (pretest) of the pupil-respondents and their grade level

This means that the level of performance in the DAT (pretest) of the pupil-
respondents differ significantly with respect to their yearlevel

This can be explained that the number of respondents in the grade level
differs. For Grade 1, it is 238 for Grade 2 it is 269 while the mean obtained as
observed in the summary table differ only by one point, 75 and 74 but looking at
the varisnce in the summary table Grade 2 has a variance of 134 52 while Grade 1

has a variance of 20828 This mean difference between Grade 1 and Grade 2
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aving the same number of items is significantly different also considering that
there were 269 Grade 2 as compared to 238 Grade 1

For Grade 3 the mean obtained is 113 while the mean for Grade 4 is 103
So there is a big difference in mean obtained by these two grade levels The
variance is 20143 for Grade 3 while the variance is 26935 for Grade 4
Considering that there were 165 Grade 3 and there were 152 Grade 4 the
distribution of the DAT pretest scores is more disperse in grade 4 than in Grade 3.
For Grade 5 and Grade 6, the Grade 5 pupilrespondents have higher

mean scores 117 compared to Grade 6 which is 115 Their variance also differs

bl

with the Grade 5 more disperse {variance = 57296} compared to the Grade
{variance = 3B6.56). Also, there were more Grade & pupilrespondents (87)
compared with Grade 5 with 83 respondents.

The computation of the One-way ANOVA revesled a computed F-value
was 290.75, with a critical F-value of 222 The hypothesis that “There are no
significant diffevences in the performance in the DAT of the pupil-respondents
when grouped according to their grade le was rejected since the computed F-
value was greaterthan the critical F-value

This means further that the pupilrespondents differ significantly in their
performance in the DAT pretest with respect to their grade level This just
indicated that the pupil-respondents although have the same descriptive rating

(average performance) since, they fall in a range that their pretest mean scores is

in the range for average performance the mean obtained is significantly different



Since the abovementioned hypothesis was rejected, Scheffe’s test was
computed to determine the significance of the differences in the DAT pretest o

the pupil respondents and their grade level

3]

Table 22 presents the results of the Scheffe’s fest to determine th
differences in the performance in the DAT pretest of the pupil-respondents” by

rade level

]

with respect to the performance in the DAT pretest of the pupil-

-

respondents and their grade levels, 15 group pairs were compared Pair 1 -

Srade 1 and Grade 2 DAT performance in the pretest, the table showed a no
significant difference in performance in the DAT pretest e pupil-respondents

Pair 2 - Grade 1 and Grade 3 performance in the DAT pretest, the tabl
showed a significant difference since the computed F-value of 604 B4 was greater

than the critical F-value of 2 11 Pair 3 - Grade 1 and Grade
performance in the DAT pretest showed a significant difference because the
computed F-value of 30200 was greater than the critical F-value of 211 Paird -
Grade 1 and Grade 5 pupil-respondents perdformance in the DAT pretest revealed
a significant difference since the computed F-value of 468 27 was greater than the

critical Fovalue of 211 Pair 5 - Grade 1 and Grade 6 pupil-respondents

e

performance in the DAT pretest was also found to be significantly different since
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Lrroups Paired Mean Fvalue Interpre-

{Grade Level} Difference | Compuled | Tabular tation
Grade 1 &Grade 2 016 213 ME
Grade 1 & Grade 3 -39 404 B4 211 3
Grade 1 &£ Grade 4 -8 30200 211 5
Grade 1 & Grade 5 -43 46827 211 =]
Grade 1 & Grade & -43 43184 211 =
Grade 2 & Grade 3 -39 £53 32 211 b
Grade 2 &Grade 4 -29 32898 211 5
Grade 2 & Grade 5 ~44 495 37 211 5
Crade 2 & Grade 6 -41 458.05 211 5
Grade 3 &Grade 4 11 37.34 211 b=
Grade 3 & Grade 5 -4 394 211 NS
Crade 3 & Grade 6 -2 872 211 b=
Grade 4 &£Grade 5 -i5 48 87 211 5
Grade 4 &£ Grade 6 -1z 35.34 211 5
Grade 5 &Grade 6 2 0.70 211 NS

the computed F-value of 431 86 was observed to be greater than the critical F-

Pair & — Grade 2 and Grade 3 pupil-respondents performance in the DAT
pretest was found to be significantly different given that the computed F-value of
653,32 was greater than the critical F-value of 211 Pair 7 - Grade 2 and Grade 4

pupil-respondents performance in the DAT pretest showed a significant

&

0]
]

difference because the computed F-value of 328 98 was greater than the critical F-
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value of 211 Pair 8 - Grade 2 and Grade 5 pupilvespondents performance in
the DAT pretest revealed a significant difference since the computed F-value of
495.37 was greater than the critical F-value of 211 Pair 9 - Grade 2 and Grade 6
pupil-respondents performance in the DAT pretest was also found to be
significantly different since the computed F-value of 458 05 was observed to be
greater than the critical Fvalue of 2 11
Grade 3 and Grade 4 pupil-respondents performance in the DAT
pretest was found o be significantly diffevent given that the computed F-value of
37.34 was greater than the critical F-value of 2.11. Pair 11 - Grade 3 and Grade 5
pupil-respondents performance in the DAT pretest showed a significant
difference because the computed F-value of 3.94 was greater than the critical F-
value of 211 Pair 12 - Grade 3 and Grade 6 pupil-rezpondents performance in
the DAT pretest revealed a no significant difference since the computed F-value
of 0.72 was lesser than the critical F-value of 2.11

Pair 13 - Grade 4 and Grade 5 pupil-respondents performance in the DAT

pretest was also found to be significantly different since the computed F-value of

48 B7 was observed to be greater than the critical F-value of 211 Pair 14 - Grade

be significantly diffevent given that the computed F-value of 35.34 was greater
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Pair 15 - Grade 5 and Grade 6 pupil-respondents performance in the DAT
pretest showed a no significant difference because the computed F-value of 0.70
was lesser than the critical F-value of 211

3 o E

For comparing level of performance in the DAT {as posttest) with respect

to grade level of the respondents, Table 23 shows this.

Table 23

Summary and Comparizon of Pupil-Respondents Performance in the
D AT postiest with Respect to Grade Level

SUMMARY
Froups ] Total Average | Inferprel- | Variance
ation
Grade 1 238 24240 102 HFP 2110
Grade 2 269 29415 110 HF 4311
Grade 3 185 24620 149 AP 6,41
Grade 4 152 23685 156 HP 16.77
Grade & 83 18182 218 VHF 1547
Grade 6 BY 13629 228 VHF 34.21
AMNOVA
BEEEEr 25 Df MS Feomp. Ferit,
Varation
Between Groups  182%333 5 3656663 §242.99 2.22
Within Groups  3%108.15 SEB 3958314 - -
Total 1Bahd4i 293 - - -
Legend:
Grade 1832 Grade3&4 Crade 550 Interprat
121-150 161-200 =250 VHP
91-120 123-180 151-200 HE
81-20 81-14 101-150 AF
21-80 41- 50 51-100 P
0-30 045 O-50 VLP
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As revealed in the sumsnary table, Grade 1 and Grade 2 have “high
performance” in temm of descriptive rating in the DAT postiest, Grade 3 have
average performance, Grade 4 have high performance and Grade 5 and Grade 6
have very high performance This indicated that the pupil-respondents from
Crade 1 to Grade 6 have increass in performance in the DAT postlest from the
pretest The postiest mean scores of the Grade 1 respondents is 102, Grade 2 has
a posttest mean score of 110. The Grade 3 has a posttest mean of 149 and the
grade 4 has a posttest mean of 156, the Grade 5 has a postiest mean of 219 while
the Grade & has a mean of 228 Even if the grade 3 has a posttest mean score
interpreted as average performance its value is very much higher compared to its
pretest value
As revealed in the summary table the variance obtained in the postiestis
lower compared to the variance in the pretest showing that the results of the
posttest indicated that the performance of the pupil-respondents do not vary
much in the postiest or its dispersion from the mean score is not as wide as in the
pretest except for the Grade 3 which has a variance value of 96.41 indicating a
wide varistion from the mean score.
The result of the One-way ANOVA the computed F-value was 9242.95,

3.

ledioth
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which was observed to be greater than the critical F-value of 222 Thi

]
'

rejection of the hypothesis that there is no significant difference in the level of

performance in the DAT (postiest) of the pupil-respondents and their grade level

s kol



It is clear from the summary table that the mean values obtained differ by
vear level with Grade 1 oblaining the lowest mean and grade 6 the highest mean
value.

The computation of the One-way ANOVA revealed a computed F-value
wags 9242 99, with & critical F-value of 222 The hypothesis that “There are no
significant differences in the performance in the DAT {posttest) of the pupil-
respondents when grouped according to their grade level” was rejected since the
computed F-value was greater than the criical F-value

This means further that the pupilrespondents differ significantly in their
performance in the DAT posttest with respect to their grade level This just
indicated that the pupilrespondents have differ in their performance in the
postiest as indicated by their descriptive rating of average performance, high
performance, very high performance. The mean scores obtained is significantly
different

Since the abovementioned hypothesis was rejected, Scheffe’s fest was
computed to determine the significance of the differences in the DAT postiest of
the pupil-respondents and their grade level

Table 24 presents the resulis of the Scheffe’s test to determine the
diffevences in the performance in the DAT posttest of the pupil-respondents’ by

grade level With respect to the performance in the DAT postiest of the pupil-
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respondents and their Grade levels, 15 group pairs were compared Of the 15
groups pair compared the table shows that they were all significantly different as

revealed by the computed F-value

Table 24

Rezult of Scheffe’s Test for Differences in the Performance in the DAT
Pgzitest of the Pupil Rezspondents and their Grade Level

Groups Paired Miean F-value Inierpret-

{Grade Layel) Difference | Computed | Tabular ation
CGrade T & Grade 2 -B 216 82 i1 5
Grade 1 & Grade 3 = hhR22 44 211 5
Grade 1 & Grade 4 -54 682667 211 5
Grade 1 & Grade 5 -1i7 2135894 211 5
Grade 1 &Grade d =136 2REE1ES 211 =1
Grade 7 & Grade 3 -39 3953 81 211 5
Grade 2 & Grade 4 -44 513092 211 5
Grade ? & Grade 5 -109 19026 28 211 3
Srade ? & Grade 6 -1iE 2305574 213 =
Grade 3 &£ Grade d -7 B7.34 211 5
Grade 3 & Grade & 70 806 28 21 S
Srade 3 &£ Grade b -79 891505 211 S
Grade 4 & Grade 5 -63 R4233 73 213 5
Grade 4 A Grade 6 -72 726593 211 5
Grade 5 & Grade 6 -9 B4 22 211 5

Pair 1 - Grade 1 and Grade 2 DAT performance in the postiest, the table
showed a significant diffevence in performance in the DAT postiest of the pupil-

respondents since the computed F-value of 216.82, which was observed to be

i3
p-'l.

greater than the critical F-value of ! Pair 2 - Grade 1 and Grade 3 pupils’

performance in the DAT posttest, the table showed a significant difference since



the computed F-value of 5522 44 was greater than the critical F-value of 211
Pair 3 - Grade 1 and Grade 4 pupil-respondents performance in the DAT posttest

showed a significant difference because the computed F-value of 682667 was
greater than the critical F-value of 211 Pair 4 - Grade 1 and Grade 5 pupil-
respondents performance in the DAT postlest revealed a significant difference
since the computed F-value of 21358 96 was greater than the critical F-value of
211 Pair 5 - Grade 1 and Grade é pupil-respondents performance in the DAT

pretest was also found to be significantly different since the computed F-value of
25581.83 was observed to be greater than thecritical Fvalne of 2.11

Pair 6 — Grade 2 and Grade 3 pupil-respondents performance in the DAT
posttest was found to be significantly different given that the computed F-value
of 3953 81 was greater than the critical F-value of 211 Pair 7 - Grade 2 and
Grade 4 pupilrespondents performance in the DAT posttest showed a
significant difference because the computed F-value of 5130.92 was greater than
the critical F-value of 211  Pair 8 - Grade 2 and Grade 5 pupil-respondents
performance in the DAT postiest revealed a significant difference since the
computed F-value of 19026 98 was greater than the critical F-value of 211 Pair 9
- Grade 2 and Grade 6 pupil-respondents performance in the DAT posttest was
also found to be significantly different since the computed F-value of 23056 74
was observed to be greater than the critical F-value of 2,11

Pair 10 - Grade 3 and Grade 4 pupil-respondents performance in the DAT

posttest was found to be significantly different given that the computed F-value
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of B7.34 was greater than the critical F-value of 211 Pair 11 - Grade 3 and
Grade 5 pupilrespondents performance in the DAT posttest showed a
significant difference because the computed F-value of 6806.28 was greater than
the critical F-value of 211 Pair 12 - Grade 3 and Grade & pupil-respondents
performance in the DAT postiest revesled a significant difference since the
computed F-value of 8915.05 was greater than the critical F-value of 2.11.

Pair 13 - Grade 4 and Grade 5 pupil-respondents performance in the DAT
posttest was also found to be significantly diffevent since the computed F-value
of 5423.73 was observed to be grester than the critical F-value of 211 Pair 14 -
grade 4 and grade & pupilrespondents performance in the DAT posttest was
found to be significantly different given that the computed F-value of 7265.93
was greater than the critical Fvalue of 211

Pair 15 - Grade 5 and Grade & pupil-respondents performance in the DAT
posttest showed a significant difference because the computed F-value of 84.22
was greater than the critical F-value 0f 2,11

Performance levels of pupils in mulli-prade clagses with respect fo

learning areas. Tables 25-28 present the results of the computation using the

One-way ANOVA in comparing the pupil-respondent 5" performance in the DAT
as pretest and posttest with respect to learning areas-BEnglish, Filipine, Math,
Science and HEKASL

For comparing level of performance in the DAT (as pretest) with respect

o learning aveas, Table 25 shows this.
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Table 23

Summary and Comparison of Pupil Respondents Performance in the DAT

a

Pretest with Respect to Learning Areas

Inter-
Groups N Total Average pret- | Variance
afion
English 994 18084 1819 AP 26.66
Filiping 994 19361 19.48 AP 26386
hMath 994 - 18041 1815 AP 27.31
Srience 994 17823 17.93 AP 2421
HEEASI 294 18401 1851 AP 2685
AMOVA
Source of 55 f MS Feomp. Ferit.
Variation
Between Groups 147723 = 36%.31 14.66 2.37
Within Groups  130374.14 43465 25.26 - -
Total 13185339 4569 - - -
Legend:
Grade1&2  Grade3fd  CradeB&s Overall Interprat

25-20 3340 41-50 2340 VHF

24 532 Z1-40 2532 HP

1318 724 21-30 734 AP

12 218 11-20 2ia ie

e o 310 oE VLF

4s revealed in the summary table, the pupil-respondents have “average
performance” in the DAT pretest in the following learning areas - English,
Filipino, Math, Science and HEK ASL

The following DAT pretest mean scores in the five learning areas were
obtained English -18 19, Filipino-19.48, Math-18.15, Science-17.93 and HEEASI-

1B.51. Ttisclearin the table that the highest score in DAT pretestin the leaming



areas is in Filiping (19.48) and the lowest was obtained in Science (17.93) The
table revealed further that since the number of items in the learning areas is 30
for Grade 1 and 2, 40 for Grade 3 & 4, and 50 for Grade 5 & 6 that the pupil -
respondents were not able to obtained 50 percent of the total number of items
during the pretest Although the mean score of the pretest falls under the
descriptive rating of average performance (17-24) the mean cbtained for all the
learning areas were nearer the lower end of the ranged of scores in the average
performance scale indicating that the pupil-respondents have almost not reached
the average performance.

The result of the One-way ANOVA for comparing means obtained by
learning areas in the pretest, the computed F-value was 14.06, which was
observed to be greater than the critical F-value of 2.37. This led to the rejection
of the hypothesis that there is no significant difference m the level of
performance in the DAT {pretest) of the pupil-respondents in the learning areas.

This means that the level of performance in the DAT (pretest) of the pupil-
respondents differ significanfly with respect to the learning areas. The
difference in the mean scores obtained by learning areas is significant

Since the abovementioned hypothesis was rejected, Scheffe’s test was
computed to determine the significance of the differences in the DAT pretest of

the pupil-respondentsin the learning areas.



at
]

Table 26 presents the results of the Scheffe’s test to determine the
differences in the performance in the DAT pretest of the pupil-respondents’ by

learning areas.

Tahie 26

Besull of Scheffe’s Test for Differences in the Performance in the
AT pretest of the Pupil Respondents in the
Learning Areas

Groups Faired Mean Fyalue Inferprel-
{Learning Areas) Difference | Computed | Tabular ation
English & Filipino -1.29 31.49 218 S
English & Math 0.04 0.03 218 NS
English & Science 0.26 128 218 M5
English & HEKASI -0.32 134 218 NS
Filipino & Math 1.33 3348 218 3
Filipino & Science 155 4547 218 5
Filipino & HEKASI 0.97 1781 218 g
Math & Science 0.22 092 2,18 NS
Math & HEKASI -0.36 2.45 218 S
Soienwe & HEEAST -(.58 169 218 W5

With respect to the performance in the DAT pretest of the pupil
respondents in the learning areas, 10 group pairs were compared Pair 1 -
English and Filipine DAT performance in the pretest, the table showed a
significant difference in performance in the DAT pretest of the pupil-respondents
since the computed F-value of 31.49, which was observed to be greater than the
critical F-value of 218 Pair 2 - English and Math performance in the DAT

pretest, the table showed a no significant difference since the computed F-value
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of 0.03 was less than the critical F-value of 218  Pair 3 - English and Science
pupil-respondents performance in the DAT pretest showed a no significant
difference because the computed F-value of 1.28 was less than the critical F-value
of 218, Pair 4 - English and HEKASI pupil-respondents performance in the
DAT pretest revealed a no significant difference since the computed F-value of
1.94 was lesser than the critical F-value of 218

Pair 5 — Filipino and Math pupil-respondents performance in the DAT
pretest was found to be significantly different since the computed F-value of
3348 was observed to be greater than the critical F-value of 218 Fair 6 -
Filipino and Science pupil-respondents performance in the DAT pretest was
found to be significantly different given that the computed F-value of 45.47 was
greater than the critical F-value of 218 Pair 7 - Filipino and HEKASI pupil-
respondents performence in the DAT pretest showed a significant difference
because the computed F-value of 17.81 was greater than the critical F-value of
218

Pair 8 — Math and Science pupil-respondents performance in the DAT
pretest revealed a no significant difference since the computed F-value of 0.92
was less than the critical F-value of 218 Pair 9 - Math and HEKASI pupil-
respondents performance in the DAT pretest was also found to be significantly
different since the computed F-value of 2 45 was observed to be greater than the

critical F-value of 218
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Pair 10 - Science and HEK ASI pupil-respondents performance in the DAT

he computed F-

E

pretest was found to be not significantly different given that
value of 169 was less than the critical Fvalue of 2.18.
For comparing level of performance in the DAT {as postiest) with respect
to the five learning aveas, Table 27 shows this.
Table 27

Summary and Comparison of Pupil-Respondents Performancein the DAT
Postiest with Respect to Learning Areas

SUMBARY

pref- .
Groups M Total Average Iﬁf&f‘ rel Variance
alion
English 994 28235 28.40 HFP 78.52
Filipino 994 292635 29.44 HP 77.91
Math 994 37498 3766 HF 8144
Srience 994 27363 27.53 HP BO.58
HEE ASL 994 27810 27.98 HF 73.79
AMNOVA
Source of .
Ao =5 Df MS Feomp. Ferit.
Varialion
Eetween Groups | 235412 £ 588.533 744 237
Within Groups | 391447.22 4245 78.84 - -
Toial J93EFL.34 4963 - - -
Legend:
Grade 1&2  Grade3fd  Grade5&D Overall Interprat

2530 3540 41-E0 33-40 YVHF

%24 2532 31-40 2532 =P

1318 1724 21-30 1724 AF

7-12 9-16 11-20 186 B

L] o8 010 05 VLF
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Az revealed in the summary fable, the pupilrespondents have “high
performance” in the DAT posttest in the following learning areas - English,
Filipino, Math, Science and HEKASI  The following DAT posttest mean scores
in the five leaming areas were oblained English -28 40, Filipino-29.44, Math-
37 66, Science-27.53 and HEK ASI-Z7.98 It is clear in the table that the highest
score in DAT postiest in the learning areas is in Filipino {29.44) and the lowest
was oblained in Science (27 53).

The table revealed further that since the number of items in the leaming
areas iz 30 for Grade 1 and 2, 40 for Grade 3 & 4, and 50 for Grade 5 & 6 that the
majority of Grade 1 & 2 pupil -respondents have high scores in the posttest to
obtained a very high mean scores of 27, 28 and 29 in the fve leaming areas
during the posttest The mean score of 27 or higher in the posttest which falls
under the descriptive rating of high performance (25-32) for all the learning aveas
implies that majority of the Grade 1 & 2 pupil-respondents have high scores in
the posttest to pull the average up since, there were 238 + 269 or a total of 507
which constituted more than one —half of the total 994 respondents. This would
also implies that the 83 grade 5 and the 87 Grade 6 pupil -respondents have
obtained high scores such as 40 and more than 40 to pull the posttest average up
since their total number of items in thelearning areas is 50 each

The result of the One-way ANOVA for comparing means cbtained by
learning areas in the posttest, the computed F-value was 746, which was

observed to be greater than the critical F-value of 2.37.  This led to the rejection
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of the hypothesis that there iz no significant difference i the level of
performance in the DAT (posttest) of the pupil-respondentsin the learning areas.

This means that the level of performance in the DAT (posttest) of the
pupil-respondents differ significantly with respect to the leaming areas. The

difference in the mean scores obtained by learning areas is significant

Since the abovementioned hypothesis was rejected, Scheffe’s test was
computed to determine the significance of the differences in the DAT postiest of
the pupil-respondents in the learning areas.

Table 28 presents the results of the Scheffe’s test to determine the

differences in the performance in the DAT posttest of the pupilrespondents’ by

learning areas.

Beenlt of Scheffe’s Test for Differences in the Performance in the
D AT pretest of the Pupil Respondents in the
Learning Areas

Groups Paived hiean F-value Interpret-

{Grade Level) Difference Computed | Tabular ation
English & Filipino -1.29 3149 218 &
English & Mat g.04 0.03 218 ftle
English & Science 0.26 128 218 NS
Enghah & HEKAST -(.32 194 218 MS
Filipino & Math 133 33.48 218 8
Filipino & Scisnce 153 4547 218 5
Filipino & HEE ASI 0.97 17.81 218 5
Math & Science 0.22 0.92 218 NS
Math & HEK ASI -3.36 2.45 218 5
Science & HEK ASI - 58 1.69 218 NS
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With respect to the performance in the DAT posttest of the pupil-
respondents in the learning aveas, 10 group pairs were compared Pair 1 -
English and Filipine DAT performance in the posttest, the table showed a
significant difference in performance in the DAT posttest of the pupil-
respondents since the computed Fovalue of 6.82, which was observed to be
greater than the critical F-value of 218, Pair 2 - English and Math performance
in the DAT posttest, the table showed a significant difference since the computed

F-value of

w

45 was greater than the critical F-value of 218, Pair 3 - English and
Science pupilrespondents performance in the DAT posttest showed  significant
difference because the computed F-value of 477 was greater than the critical F-
value of 218 Pair 4 - English and HEKASI pupilrespondents performance in
the DAT pretest revealed a no significant difference since the computed F-value
of 111 was lesser than the critical F-value of 2,18,

Pair 5 — Filipine and Math pupil-respondents performance in the DAT
posttest was found to be significantly different since the computed F-value of
19.97 was observed to be greater than the critical Fvalue of 218 Pair 6 -
Filipino and Science pupil-respondents performance in the DAT posttest was
found to be significantly different given that the computed F-value of 23.00 was

greater than the critical F-value of 218 Pair 7 - Filipine and HEKASI pupil-

respondents performance in the DAT posttest showed a significant difference
because the computed F-value of 13.44 was greater than the critical F-value of

218
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Pair B - Math and Science pupil-respondents performance in the DAT
postiest revealed a no significant difference since the computed F-value of 011
was less than the critical F-value of 218 Pair 9 - Math and HEKASI pupil-
respondents performance in the DAT postlest was also found to be not
significantly different since the computed F-value of 0.65 was observed to ba less
than the critical F-value of 2,18,

Pair 10 - Science and HEK ASI pupil-respondents performance in the DAT
posttest was found to be not significantly different given that the computed F-
value of 0.34 was less than thecritical F-value of 2,18

For comparing level of performance in the DAT (as posttest) with respect
to the five learning areas, Table 13 shows this.

Performance in the Learning Aveas
and Pupils and Teachers-related
Variates

This section presents the correlation analyses made between: 1) the pupil-
respondents performance in the leaming areas and pupil-related variates and 2)

the pupil-respondents perdormance in the learning areas and teacher-related

in the learning areaz and pupil-related variates

Performand

(57

Represented in Tables 29 - 35 are the results of the correlation analyses made
between the performance (average of the pretest and posttest) of the pupil-

respondents’ in the learning areas (English, Filipino, Math, Science and HEKASI)
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in the DAT and their pupil-related variates {age, sex, grade level, height, weight,
atbtude and study habits).
As 1o age, the comrelation between the performance in the DAT {over-all

performance in the five learning areas) and pupils” age, the computed r-value

=

was 0.775, with a Fisher's t-value of 38 62, which was cbserved to be greater than

the critical t-value of 196, This result led to the rejecton of the hypothesis that
“there is no significant relationship between the performance in the DAT in the

g

five learning areas and the pupil-respondents” age”™

This meant that the performance in the DAT (over-all} in the five learning
areas iz significantly related to age of the pupils. This implies that clder and

more mature pupils have better performance in the DAT (over-all) in the five

learning areas that the much vounger one.

able 25

Relationship between Pupil-respondents Performance in All the
Learning Areas and Pupil-related Variates

Pypil-related Variates -value t-value Interpref
Age 775 38.62 5
e -.014 -0.44 NS
Grade level 823 75.55 5
Height 738 34.45 5
Weight 771 38.13 3
Atttade 822 0.69 NS
Study habits 001 0.03 NS

i = 196 0.05 level of significance (two tailed)
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As to sex, a correlation costficient of - 014, with a Fisher's tvalue of -0.44
was obtained between the pupil-respondents” performance in the DAT (over-all)
in the Hve leaming areaz and the pupilrespondents’ sex The negafive
correlation indicate that since the female is coded as 1 and the male 2, that the

male pupils have low performance in the DAT {over-all} in the five leaming

e a

areas compared to the females. The obtained Fishers t t-value was less than the

ical t-value of 196 indicating the acceptance of the hypothesis of no

significant relationship between the performance of the pupil-respondent in the
same performance in the DAT in the five learning areas. This must be because
the multi-grade class is a combination of both sexes, so since they were under the
same teachers so their performance in the DAT in the five leaming areas will not
differ.

As to grade level, the correlation between the performance in the DAT

{over-all performance in the five leaming areas) and pupils’ grade level, the

fua

computed r-value was 0.923, with a Fisher's t-value of 75.55, which was ohaerve:
to be greater than the cyitical t-value of 196, This result led to the rejection of the
hypothesis that “there is no significant relationship between the performance in
the DAT {over-all) in the five learning areas and the pupil-respondents’ grade
level” This meant that the relationship is significant, that the higher the grade

level the betteris the performance in the DAT (over-all}in the five learning areas.
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As to height, the correlation between the performance in the DAT (over-all
performance in the five learning areas) and pupils” height, the computed r-value
was 0.738, with a Fisher's t-value of 34 45, which was cbserved to be greater than
critical t-value of 196 This result led to the rejecton of the hypothesis that
“there is no significant relationship bebween the performance in the DAT {over-
all} in the five leaming areas and the pupil-respondents” height” This meant
that taller pupils have betler performance in the DAT (over-all} in the five
learning areas than those who are low in height {shorter).
As to weight, the correlation between the performance iIn the DAT (over-
all performance in the five learning areas) and pupils” weight, the computed r-

value was 0.771, with a Fisher's tvalue of 3813, which was observed to b

i

sreater than the critical t-value of 196 Thiz result led to the rejection of the
hypothesis that “there is no significant relationship between the performance in
the DAT in the five learning areas and the pupilrespondents’ weight” This
meant that pupils weight is significantly related to his/her performance in the
DAT {over-all} in the five learning areaz. Pupils’ who are normal weight or who
exceed the normal weight for their age and height have better performance than
the underweight Underweight is usually associated with malhourish and
undernourished which implies that performance in the DAT (over-all} in the five
learning aveas is influenced by the pupil’s nuirition

As to attitude towards schooling, a correlation coefficient of 0.022, with a

Fisher's tvalue of 069 was oblained between the pupilrespondents
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performance in the DAT (over-all) in the five learning arveas and the pupil-
respondents” atbtude towards schooling.  The obtained Ficher's t tvalue was
less than the critical tvalue of 196 indicating the acceptance of the hypothesis of
ne significant relabionship bebween the performance of the pupil-respondent in
the DAT and their atihude towards schooling.  This meant that the pupils with
positive and those with negative attiiude towards schooling have the same
performance in the DAT in the five learning areas.

As to study habits, a corvelation coefficient of -0.001, with a Fisher's +
value of 0.03 was obtained between the pupil-respondents” performance in the

DAT {over-all} in the five learning aveas and the pupil-respondents’ study habits.

[ W]
i
s

The obtained Fisher's t t-valne was less than the critical tvalue of 1.96 indicating

the acceptance of the hypothesis of no significant relatonship between the

performance of the pupilrespondent in the DAT and their study habits. This

meant that pupils with better study habits and those with poor study habits

obtained the same performance in the DAT {over-all} in the five learning areas

The following implications were derived from theresults of this study:
1 Since the performance levels of the pupils in mult-grade classes
vary, there is a need to make a re-assessment of the feasibility of multi-grade

classes inthe Division of Samar,
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2 The performance levels of pupils in multi-grade classes should be
measured not only through the pretest and postiest results of the District
Achievement Test (DAT) but through other tests such as those that are made by
the researcherin the five learning areas.

3 The teachers should look into other variates which may have
influence on the performance levels of the pupils in multi-grade classes aside
from the teacher- and pupil-related variates.

4 Since the pupilrespondents’ atbtude towards schooling is
favorable, the teachers should also seek their attitude towards multi-grade
classes and relate it to their performance levels,

5. The performance levels of pupils and teachers in multi-grade
classes should also be studied not only in terms of class type, grade levels, and
learning areas but also as to participalion in non-academic and academic

activities within the district



Chapter 5

SUMMARY OF FINDINGS, CONCLUSIONS AND RECOMMENDATIONS

This chapter presents the summary of the major findings, the conclusions

made therein as well as the recommendations derived from the conclusions.

Summary of Findings

As a result of the computation. analysis and interpretation of data. the
following were salient findings of the study:
1 Most (532 or (53.52 percent) of the pupil-respondents males whose

373
o

ages ranged from six to 17 years old. Of the 532 male pupil-respondents, §

(17.48 percent) were aged 11 years old, followed by 73 (13.72 percent) who were
aged six and 10 years old, 71 (13.35 percent) aged seven years old, 49 (12.97
percent) aged 9 years old. Meanwhile, the oldest male pupil-respondents were
aged 17 years old whereas the youngest male pupil-respondents were aged six
years old. On the other hand, only 462 (46.48 percent) were female pupil-
respondents whose ages ranged from six to 17 years old. Of the 462 female
pupil-respondents, 86 (18.61 percent) were aged 10 years old. This was followed
by 74 (16.02 percent) who were aged eight years old, 64 (13.85 percent) aged
seven years old, 63 (13.64 percent) aged 11 years old, and 50 (10.82 percent) aged
six years old. The oldest female pupil-respondents were aged 17 years old

whereas the youngest female pupil-respondents were aged six years old. The

110
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mean age for both the male and female pupil-respondents was 9.50 years old,
with a standard deviation of 2.40, indicating a relatively young pupil-respondent
population.

2 Two hundred sixty-nine (27.06 percent) of the pupil-respondents
were in Grade II, followed by 238 (23.94 percent) who were in Grade I. The
remaining pupil-respondents were distributed as follows: 165 (16.59 percent) in
Grade III, 152 (15.29 percent) in Grade IV, 87 (8.75 percent) in Grade VI and 83
(8.35 percent) in Grade V. This implied that majority of the pupil-respondents
who were sampled belonged to Grade IL

3. Most (136 or 13.7 percent) of the pupil-respondents measured 41
centimeters in height, followed by 121 (122 percent) who measured 47
centimeters in height. Other respondents were distributed as follows: 109 (11
percent) were measured at 44 centimeters, 95 (9.6 percent) were measured 40
centimeters, and 93 (9.4 percent) were measured 45 centimeters. Meanwhile, the
tallest pupil-respondents were measured at 88 centimeters whereas the shortest
pupil-respondent was measured at 30 centimeters. The mean of the height of the
pupil-respondents was posted at 50.55 centimeters with a standard deviation of
11.96. This meant further that the pupil-respondents was relatively tall

4, Eighty (8.0 percent) of the pupilrespondents weighed 55
kilograms. This was followed by 61 (6.1 percent) who weighed 47 kilograms, 60
(6.0 percent) who weighed 34 kilograms, 56 (5.6 percent) who weighed 44

kilograms, 54 (5.4 percent) who weighed 60 kilos, 49 (4.9 percent) who weighed
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o4 kilograms, 47 (4.7 percent) who weighed 65 kilograms, 44 (4.4 percent} who
weighed 58 kilograms, and 42 (4,2 percent) who weighed 48 kilograms. The
heaviest pupil-respondents weighed 84 kilograms whereas the lightest pupil-
respondents weighed 26 kilograms. The mean weight of the pupil-respondents
was posted at 49.45 kilograms with a standard deviation of 12.35, which meant
further that they were healthy as shown by their weight.

3. Majority of the attitude staternents were rated “strongly agree” by
the pupil-respondents. Among these statements, “knowing how I fare in all the
subject areas give me a sense of confidence” got the highest weighted mean
posted at 4.86. This was followed by “going to school is rewarding” with 4.84
and “1 enjoy learning all the subject areas — English, Filipino, Mathematics,
Science and Sibika at Kultura” with 4.79. Other statements were rated as follows:
“1 love going to school to learn all the subjects even if we are many in the class”
and “I want to go to school everyday” - 4.67, “Being in multi-grade classes helps
me learn lessons in their simplified form because the teacher makes it
understandable for us” - 4.65, and “I am fulfilled when I am attending classes
because I am able to help others in their assignments and projects” - 4.56. The
other two statements rated as “strongly agree” were: "I can get good grades in
the entire subject even if I am enrolled in multi-grade class” - with 4.53 and
“Going to school allows me to learn ideas which are relevant to my life” with
4.51. Only one statement was rated “agree” by the pupil-respondents, as follows:

“T would like to continue to go to school even after I graduate from college” —
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with 4.25 weighted mean, interpreted as “agree.” The grand mean obtained was
posted at 4.63, interpreted as “strongly agree” which further indicated a very
favorable attitude towards schooling among the pupil-respondents.

6. Majority of the study habits were rated as “always”, indicating that
they always practiced these habits when studying. Among the study habits
which were always practiced, the statement “I ask questions from my teachers
for clarification” obtained the highest weighted mean posted at 4.71, followed by
“I read my textbook before I come to class” with 4.65 and “I study in a place with
study table and chair” with 4.63. Other statements which were rated “always”
were as follows: “I begin with the easy questions first” — 4.62, “I study every day”
- 4.60, “T have a specific time to study my lessons” and “I review for the test” -
4.59, "1 take notes in class” - 4.57, “1 memorize and scan concepts in all the
subject areas” - 4.56, “I study where there is less noise” - 4.52, and “T have a
specific place to study’ - 4.51. The remaining four statements were rated as
“often” by the pupil-respondents, indicating that they often practiced these
habits when studying. Among these four statements, the statement “I review my
notes before answering assignments in all the subjects” obtained the highest
weighted mean posted at 4.50, followed by “I choose a well-equipped study
room” with a weighted mean of 4.42, 1 make notes as formulae” with a
weighted mean of 4.39, and “1 study in a room with electric fan” with a weighted

mean of 4.34. On the whole, the pupil-respondents rated their study habits with
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a weighted mean of 4.7% interpreted as “always’ which implied that they
frequently practiced all the abovementioned habits when studying.

7. Majority (27 or 93.10 percent) of the teacher-respondents were
females, with only two (6.89 percent) who were males. Of the 27 female teacher-
respondents, five (18.52 percent) of them were aged 39 years old. The other
female teacher-respondents were distributed as to age as follows: two female
teacher-respondents each who were aged 60 years old, 59 years old, 40 years old,
36 vears old, and 30 vears old, and one female teacher-respondent each who
were aged 57 years old, 56 years old, 55 years old, 52 years old, 46 years old, 38
years old, 33 years old, 32 years old, 31 years old, 28 years old, 27 years old and
24 years old. The oldest female teacherrespondents were aged 60 years old
whereas the youngest teacherrespondent was aged 24 vears old. Of the two
male teacher-respondent, one (50 percent) was aged 42 years old whereas the
other one (50 percent) was aged 41 years old. As such, the oldest male teacher-
respondent was aged 42 years old while the youngest male teacherrespondent
was aged 41 years old. Meantime, the mean age for both female and male
teacher-respondents was posted at 42 years old, with a standard deviation of
2.40, indicating, that they are in their middle adult life.

¥ Majority (25 or 86.21 percent) of the teacher-respondents were
married whereas only four (13.79 percent) teacher-respondents were single.

8. Most (10 or 34.48 percent) of the teacher-respondents earned

PhP10,933.00, followed by six (20.69 percent) who earned PhP11,486.00. The
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remaining teacher-respondents were distributed as follows: two (6.89 percent)
each earnmed PhP12,544.00, PhP12,371L.00, and PhP11,207.00, and ome (3.45
percent) each earned PhP13,774.00, PhP13,440.00, PhP13,112.00, PhP12,997.00,
PhP?12,284.00, PhP11,774.00, and PhP11,589.00. The mean income posted at
PhP12,135.79 which is slightly above the poverty income threshold given by the
National Statistics Office in 2004 which was estimated at PhP11,962.00 for a
family of five members (two parents and three children).

10.  Majority (20 or 68.97 percent) of the teacherrespondents held
MA/MS/MAEd. units, followed by four (13.79 percent) who held certificates of
completion of academic requirements, two (6.89 percent) each who had
MA/MS/MAEd. degree and graduates of bachelor’s degree, and one (3.45
percent) who had units in Ph.D./Ed.D./D.A. This implied that the teacher-
respondents aimed to further their knowledge on their subject matter.

11.  Eighteen (62.07 percent) of the teacherrespondents taught two-
grade levels whereas 11 (37.93 percent) taught three-grade levels.

12.  Six (20.69 percent) teacherrespondent had served for a period of
five years, followed by three (10.34 percent) teacher-respondents who served for
12 years, nine years, two years and one year, and one (3.45 percent) who served
for 38 years, 35 years, 33 years, 26 years, eight years and seven years. One
teacher-respondent had served for 38 years which is considered to be the longest
number of teaching years, whereas three (10.34 percent) teacher-respondent

taught for only a year considered to be the shortest number of teaching
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experience. The mean of the teacher-respondents’ teaching experience was
posted at 13.41 years, indicating that they are relatively young in the teaching
profession.

13. Six (20.69 percent) teacherrespondents recited for 1090 minutes
and 720 minutes, followed by five (17.24 percent) who recited for 740 minutes,
four (13.79 percent) who recited for 750 minutes, three (10.34 percent) who
recited for 1110 minutes, 1100 minutes, and 760 minutes.

14.  Majority (25 or 86.21 percent) of the teacherrespondents attended
district level relevant trainings/seminars, followed by two (6.89 percent) who
attended division level relevant trainings/seminars, and one (3.45 percent) each
who attended regional as well as national level relevant trainings/seminars.

15.  As to the pretest result, the two grade level group had the highest
frequency in terms of mean scores for mean score of 14 with a frequency of 76
followed by mean score of 21 with a frequency of 73. The lowest mean score was
nine and the highest was 37. The mean scores obtained by the two grade level
respondents was pegged at 18.10 which shows that in relation to the over-all
average (grand mean) in the pretest which is 18.45 shows that this result is
slightly lower implying that the respondents in the two-grade level did not
perform better in the pretest of the district achievement test.

Looking closely it appears that the respondents” average grade obtained
as their pretest performance in the DAT have two high points at score of 14 and

21 this must be because the number of items for grade level one and two are 30,
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for grade three and four is 40 and 5 and 6 with 50 items each for every learning
area. For each learning area it appears that the frequencies of the scores obtained
by the respondents in the two -grade level classes distributes into three clusters
of bell shape curved with as can be noticed skewness either to the left or right is
noticed.

As to the pretest result, of the three grade level group, the highest
frequency in terms of mean scores 14 with a frequency of 47 followed by mean
score of 15 with a frequency of 34. The lowest mean score was nine and the
highest was 31. The mean scores obtained by the three grade level respondents
was pegged at 18.57 which shows that in relation to the over-all average (grand
mean) in the pretest which is 18.45 shows that this result is slightly higher
implying that the respondents in the three-grade level did perform better in the
pretest of the district achievement test.

It is expected that scores of the majority of the pupils in three-grade
classes will cluster from nine the (lowest score) to 31 (the highest score). For
each learning area it appears that the frequencies of the scores obtained by the
respondents in the three-grade level classes disiributes into three clusters of bell
shape curved with as can be noticed skewness either to the left or right in some
cases. Looking closely it appears that the three-grade level respondents’ average
grade obtained as their pretest performance in the DAT have two high points at
score of 14 and 21 this must be because the number of items for grades level one

and two are 30, for grades three and four is 40 and five and six with 50 items
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each for every learning area. For each learning area it appears that the
frequencies of the scores cbtained by the respondents in the two-grade level
classes distributes into three clusters of bell shape curved with as can be noticed
skewness either to the left or right is noticed.

The two grade level group had the highest frequency in terms of mean
scores for mean score of 14 with a frequency of 76 followed by mean score of 21
with a frequency of 73. The lowest mean score was 9 and the highest was 37.
The mean scores obtained by the two grade level respondents was pegged at
18.10 which shows that in relation to the over-all average (grand mean) in the
pretest which is 18.45 shows that this result is slightly lower implying that the
respondents in the two-grade level did not perform better in the pretest of the
district achievement test. Looking closely it appears that the respondents’
average grade obtained as their pretest performance in the DAT have two high
points at score of 14 and 21 this must be because the number of items for grades
level one and two are 30, for grades three and four is 40 and five and six with 50
items each for every learning area. For each learning area it appears that the
frequencies of the scores obtained by the respondents in the two -grade level
classes distributes into three clusters of bell shape curved with as can be noticed
skewness either to the left orright in some cases.

16.  Using the District Achievement Test as posttest, the following were
obtained: For English — the lowest score obtained in English by the total 994

respondents from multigrade classes, the highest score obtained was 37 by two
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respondents while the lowest score is nine obtained by 16 respondents. The
score with the highest frequency of 71 respondents is 14. This is followed by a
score of 21 with a frequency of 57 and a score of 20 with a frequency of 54. The
scores with lowest frequencies are 34, 35, and 36 with a score of one. The mean
score for English is 18.19 which indicates that majority of the respondents have
scores that clusters from 11 to 25.  The SD obtained is 5.16 which show that
there is a slight dispersion of their scores from the mean score.

In Filipino the highest score obtained was 37 by three respondents while
the lowest score is nine obtained by three respondents. The score with the
highest frequency of 109 respondents is 14. This is followed by a score of 15
with a frequency of 91 and a score of 21 with a frequency of 80. The scores with
lowest frequencies are 34, 35, and 36 with a frequency of two, followed by 33, 37,
and nine with frequency of three each. The table shows that the mean score for
Filipino is 19.49 which indicates that majority of the respondents have scores that
clusters from 14 to 27. The SD obtained is 5.12 which show that there is a slight
dispersion of their scores from the mean score,

In Math the highest score obtained was 37 by two respondents while the
lowest score is nine obtained by 13 respondents. The score with the highest
frequency of 114 respondents is 14. This is followed by a score of 15 with a
frequency of 87 and a score of 21 with a frequency of 79. The scores with lowest
frequencies are 34, 35, 36 and 37 with a frequency of two. The table shows that

the mean score for Math is 18.15 which show that majority of the respondents
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have scores from 11 to 25. The 5D obtained is 5.23 which show that there is a
slight dispersion of their scores from the mean score.

In Science the highest score obtained was 37 by one of the respondents
while the lowest score is nine obtained by 14 respondents. The score with the
highest frequency of 115 respondents is 14. This is followed by a score of 21
with a frequency of 91 and a score of 21 with a frequency of 80. The scores with
lowest frequencies are 34, 35, and 36 with a frequency of two, followed by 33, 37,
and 9 with frequency of three each. The table shows that the mean score for
Filipino is 17.93 which indicates that majority of the respondents have scores that
clusters from 11 to 24. The SD obtained is 4.92 which show that there is a slight
dispersion of their scores from the mean score.

In HEKASI the highest score obtained was 37 by three of the respondents
while the lowest score is nine obtained by 12 respondents. The score with the
highest frequency of 115 respondents is 14. This is followed by a score of 21
with a frequency of 91 and a score of 21 with a frequency of 96. The scores with
lowest frequencies are 34, 35 and 36 with a frequency of two, followed by 33, and
37 with frequency of three each. The table shows that the mean score for
HEKASI is 18.51 which indicates that majority of the respondents have scores
that clusters from 11 to 26. The SD obtained is 5.18 which show that there is a
slight dispersion of their scores from the mean score.

To summarize in the five learning areas, the lowest mean was obtained by

Science-17.93 and the highest mean was in Filipino. The respondents scored
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higher in Filipino, and HEKASL. The respondents got lower mean scores in
Science and Mathematics. These results were expected since based on
observation, pupils perform better in Filipino and Filipino-taught subjects, like
HEKASI. This is because Filipino is our national language and therefore, spoken
in more speech communities and in media. In addition, it is easier to learn by
Samarefios, particularly because of the similarity in the sound system of Tagalog
and Waray languages.

Comnsidering their average scores in the five learning areas (mmean of their
pretest), the table reveals that in HEKASI the highest average score obtained was
37 by one respondent while the lowest score is nine obtained by two
respondents. The average score with the highest frequency of 123 respondents
is 14. This is followed by a score of 21 with a frequency of 101 and a score of 15
with a frequency of 86. The average scores obtained with lowest frequencies are
34, 36 and 37 with a frequency of one respondent, followed by 32, 33, and 35 with
frequency of 2 each. The mean score for their average scores in the pretest is
18.45 which shows that majority of the respondents have scores that clusters
from 11 to 25 which is nearer the mean age. The 5D obtained is 4.89 which
show that there is a slight dispersion of their scores from the mean score.

Using the District Achievemnent Test as posttest, the following were
obtained: For English, the lowest score obtained in English by the total 994
respondents from multigrade classes, the highest score obtained was 37 by two

respondents while the lowest score is nine obtained by 16 respondents. The
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score with the highest frequency of 71 respondents is 14. This is followed by a
score of 21 with a frequency of 57 and a score of 20 with a frequency of 54. The
scores with lowest frequencies are 34, 35, and 36 with a score of one. The mean
score for English is 18.19 which indicates that majority of the respondents have
scores that clusters from 11 to 25.  The SD obtained is 5.16 which show that
there is a slight dispersion of their scores from the mean score.

In Filipino the highest score obtained was 37 by three respondents while
the lowest score is nine obtained by three respondents. The score with the
highest frequency of 109 respondents is 14. This is followed by a score of 15
with a frequency of 91 and a score of 21 with a frequency of 80. The scores with
lowest frequencies are 34, 35, and 36 with a frequency of two, followed by 33, 37,
and 9 with frequency of 3 each. The table shows that the mean score for Filipino
is 19.49 which indicates that majority of the respondents have scores that clusters
from 14 to 27. The SD obtained is 5.12 which show that there is a slight
dispersion of their scores from the mean score.

In Math the highest score obtained was 37 by two respondents while the
lowest score is mine obtained by 13 respondents. The score with the highest
frequency of 114 respondents is 14. This is followed by a score of 15 with a
frequency of 87 and a score of 21 with a frequency of 79. The scores with lowest
frequencies are 34, 35, 36 and 37 with a frequency of two. The table shows that

the mean score for Math is 18.15 which show that majority of the respondents
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have scores from 11 to 25. The 5D obtained is 5.23 which shows that there is a
slight dispersion of their scores from the mean score.

In Science the highest score obtained was 37 by one of the respondents
while the lowest score is nine obtained by 14 respondents. The score with the
highest frequency of 115 respondents is 14. This is followed by a score of 21
with a frequency of 91 and a score of 21 with a frequency of 80. The scores with
lowest frequencies are 34, 35, and 36 with a frequency of two, followed by 33, 37,
and nine with frequency of three each. The table shows that the mean score for
Filipino is 17.93 which indicates that majority of the respondents have scores that
clusters from 11 to 24. The SD obtained is 4.92 which show that there is a slight
dispersion of their scores from the mean score,

In HEKASI the highest score obtained was 37 by three of the respondents
while the lowest score is nine obtained by 12 respondents. The score with the
highest frequency of 115 respondents is 14. This is followed by a score of 21
with a frequency of 91 and a score of 21 with a frequency of 96. The scores with
lowest frequencies are 34, 35 and 36 with a frequency of two, followed by 33, and
37 with frequency of 3 each. The table shows that the mean score for HEKAS! is
18.51 which indicates that majority of the respondents have scores that clusters
from 11 to 26. The SD obtained is 5.18 which show that there is a slight
dispersion of their scores from the mean score.

To summarize in the five learning areas, the lowest mean was obtained in

Science-17.93 and the highest mean was in Filipino-19.51. The respondents
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scored higher in Filipino, and HEKASI. The respondents got lower mean scores
in Science and Mathematics. This result were expected since based on
observation, pupils perform better in Filipino and Filipino-taught subjects, like
HEKASI. This is because Filipino is our national language and therefore, spoken
in more speech communities and in media. In addition, it is easier to learn by
Samarefios, particularly because of the similarity in the sound system of Tagalog
and Waray languages,

Considering their average scores in the five learning areas (mean of their
pretest), the table reveals that In HEKASI the highest average score obtained
was 37 by one respondent while the lowest score is nine obtained by two
respondents. The average score with the highest frequency of 123 respondents
is 14. This is followed by a score of 21 with a frequency of 101 and a score of 15
with a frequency of 86. The average scores obtained with lowest frequencies are
34, 36 and 37 with a frequency of one respondent, followed by 32, 33, and 35 with
frequency of two each. The mean score for their average scores in the pretest is
18.45 which shows that majority of the respondents have scores that clusters
from 11 to 25 which is nearer the mean age.  The 5D obtained is 4.89 which
show that there is a slight dispersion of their scores from the mean score.

17.  For the difference between the performance levels of pupil-
respondents in multi-grade classes with respect to class type two-grade
combination comprising 651 pupils and three-grade combination comprising 343

pupils and with respect to the pretest scores, the two-grade combination has a
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higher mean score compared to the three-grade combination in their pretest
score. The mean of the two-grade combination in their pretest is 95.45
interpreted as average performance while the three-grade combination is 86.21,
which is interpreted as average performance in the DAT. The mean difference
in the pretest is 9.25 in favor of the two-grade combination. To test if this mean
difference is significant, the computed t-value of 577 was obtained. This
computed tvalue was observed to be greater than the critical t-value, which is
1.96 at 0.05 level of significance, two tail and df = 992, Thus, the hypothesis of no
significant difference in the performance levels of pupil-respondents in multi-
grade classes with respect to class type two-grade combination and three-grade
combination is rejected. This means that the performance levels of pupil-
respondents in multi-grade classes with respect to class type two-grade
combination and three-grade combination is significantly different or that it
differs with the two-grade combination performing better than the three-grade
combination both in the pretest and posttest. This implies that the teacher
teaching two-grade combination can attend to her/his task better than the
teachers in three-grade combination.

In their posttest score the two-grade combination has a higher mean score
than the three-grade combination. As to the posttest scores of the pupil-
respondents, the mean of the two-grade combination is 149.43 interpreted as
very high performance while the three-grade combination is 125.04 interpreted

as high performance in the DAT. The mean difference is 24.38 in the posttest in
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favor of the two-grade combination. To test if this mean difference is significant,
the computed t-value of 8.74 was obtained. This computed t-value was observed
to be greater than the critical t-value, which is 1.96 at 0.05 level of significance,
two tail and df = 992. Thus, the hypothesis of no significant difference in the
performance levels of pupil-respondents in multi-grade classes with respect to
class type two-grade combination and three-grade combination is rejected. The
mean difference is significant. This meant that the performance levels of the
pupil-respondents in the two-grades combinations differ from the three-grades
combination in the posttest of the DAT. It can be inferred from the pretest and
posttest mean scores that the pupil-respondents have gains in performance from
the pretest to the posttest in the DAT.

For comparing level of performance in the DAT (as pretest) with respect
to grade level of the respondents, Grade 1 to Grade 6 respondents have “average
performance” in term of descriptive rating in the DAT pretest this indicated that
the pupil-respondents from Grade 1 to Grade 6 have average performance in the
DAT. So considering that the number of items were different for Grades 1 & 2 30
items, Grades 3 & 4, 40 items and Grades 5 & 6, 50 items the mean obtained for
the grade level will differ as to their mean scores but do not differ in terms of the
descriptive ratings of the mean scores. The mean of the pretest scores of grade 1
is 75 while the Grade 2 has a mean of 74. The Grade 3 has a mean of 113 and the
Grade 4 has a mean of 103, the Grade 5 has a pretest mean of 117 while the Grade

6 has a mean of 115,
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The result of the One-way ANOVA the computed F-value was 290.75,
which was observed to be greater than the critical F-value of 2.22. This led to the
rejection of the hypothesis that there is no significant difference in the level of
performance in the DAT (pretest) of the pupil-respondents and their grade level.
This means that the level of performance in the DAT (pretest) of the pupil-
respondents differ significantly with respect to their year level This can be
explained that the number of respondents in the grade level differs. For Grade 1,
it is 238 for Grade 2 it is 269 while the mean obtained as observed in the
summary table differ only by one point, 75 and 74 but looking at the variance in
the summary table Grade 2 has a variance of 134.52 while Grade 1 has a variance
of 208.28. This mean difference between Grade 1 and Grade 2 having the same
number of items is significantly different also considering that there were 269
Grade 2 as compared 1o 238 Grade 1.

For Grade 3 the mean obtained is 113 while the mean for grade 4 is 103.
So there is a big difference in mean obtained by these two grade levels. The
variance is 20143 for Grade 3 while the variance is 269.55 for Grade 4.
Considering that there were 165 Grades 3 and there were 152 Grades 4 the
distribution of the DAT pretest scores is more disperse in Grade 4 than in Grade
3. For Grade 5 and Grade 6, the Grade 5 pupil-respondents have higher mean
scores 117 compared to Grade 6 which is 115. Their variance also differs with the

Grade 5 more disperse (variance = 572.96) compared to the Grade 6 (variance =
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386.56). Also, there were more Grade 6 pupil-respondents (87) compared with
Grade 5 with 83 respondents.

The computation of the One-way ANOVA revealed a computed F-value
was 290.75, with a critical F-value of 2.22. The hypothesis that “There are no
significant differences in the performance in the DAT of the pupil-respondents
when grouped according to their grade level” was rejected since the computed F-
value was greater than the critical F-value. This means further that the pupil-
respondents differ significantly in their performance in the DAT pretest with
respect to their grade level. This just indicated that the pupil-respondents
although have the same descriptive rating (average performance) since, they fall
in a range that their pretest mean scores is in the range for average performance
the mean obtained is significantly different. Since the abovementioned
hypothesis was rejected, Scheffe’s test was computed to determine the
significance of the differences in the DAT pretest of the pupil-respondents and
their grade level.

With respect to the performance in the DAT pretest of the pupil-
respondents and their grade levels, 15 group pairs were compared. Pair 1 -
Grade 1 and Grade 2 DAT performance in the pretest, the table showed a no
significant difference in performance in the DAT pretest of the pupil-respondents
since the computed F-value of 0.16, which was observed to be less than the

critical F-value of 2.11.
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Pair 2 - Grade 1 and Grade 3 performance in the DAT pretest, the table
showed a significant difference since the computed F-value of 604.84 was greater
than the critical F-value of 2.11. Pair 3 - Grade 1 and Grade 4 pupil-respondents
perfonnanée in the DAT pretest showed a significant difference because the
computed F-value of 302.00 was greater than the critical F-value of 2.11. Pair4 -
Grade 1 and Grade 5 pupil-respondents performance in the DAT pretest revealed
a significant difference since the computed F-value of 468.27 was greater than the
critical F-value of 2.11. Pair 5 - Grade 1 and Grade 6 pupil-respondents
performance in the DAT pretest was also found to be significantly different since
the computed F-value of 431.86 was observed to be greater than the critical F-
value of 2.11.

Pair 6 — Grade 2 and Grade 3 pupil-respondents performance in the DAT
pretest was found to be significantly different given that the computed F-value of
653.32 was greater than the critical F-value of 2.11. Pair 7 - Grade 2 and Grade 4
pupil-respondents performance in the DAT pretest showed a significant
difference because the computed F-value of 328.98 was greater than the critical F-
value of 2.11. Pair 8 - Grade 2 and Grade 5 pupil-respondents performance in
the DAT pretest revealed a significant difference since the computed F-value of
495.37 was greater than the critical F-value of 2.11. Pair 9 - Grade 2 and Grade 6
pupil-respondents performance in the DAT pretest was also found to be
significantly different since the computed F-value of 458.05 was observed to be

greater than the critical F-value of 2.11.
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Pair 10 - Grade 3 and Grade 4 pupil-respondents performance in the DAT
pretest was found to be significantly different given that the computed F-value of
37.34 was greater than the critical F-value of 2.11. Pair 11 - Grade 3 and Grade 5
pupil-respondents performance in the DAT pretest showed a significant
difference because the computed F-value of 3.94 was greater than the critical F-
value of 2.11. Pair 12 - Grade 3 and Grade 6 pupil-respondents performance in
the DAT pretest revealed a no significant difference since the computed F-value
of (.72 was lesser than the critical F-value of 2.11.

Pair 13 - Grade 4 and Grade 5 pupil-respondents performance in the DAT
pretest was also found to be significantly different since the computed F-value of
48.87 was observed to be greater than the critical F-value of 2.11. Pair 14 - Grade
4 and Grade 6 pupil-respondents performance in the DAT pretest was found to
be significantly different given that the computed F-value of 35.34 was greater
than the critical F-value of 2.11. Pair 15 - Grade 5 and Grade 6 pupil-respondents
performance in the DAT pretest showed a no significant difference because the
computed F-value of 0.70 was lesser than the critical F-value of 2.11.

18.  For comparing level of performance in the DAT (as posttest) with
respect to grade level of the respondents, Grade 1 and Grade 2 have “high
performance” in term of descriptive rating in the DAT posttest, Grade 3 have
average performance, Grade 4 have high performance and Grade 5 and Grade 6
have very high performance. This indicated that the pupil-respondents from

Grade 1 to Grade 6 have increase in performance in the DAT posttest from the



pretest. The posttest mean scores of the Grade 1 respondents is 102, Grade 2 has
a posttest mean score of 110. The Grade 3 has a posttest mean of 149 and the
Grade 4 has a posttest mean of 156, the Grade 5 has a posttest mean of 219 while
the Grade 6 has a mean of 228. Even if the Grade 3 has a posttest mean score
interpreted as average performance its value is very much higher compared to its
pretest value.

The variance obtained in the posttest is lower compared to the variance in
the pretest showing that the results of the posttest indicated that the performance
of the pupil-respondents do not vary much in the posttest or its dispersion from
the mean score is not as wide as in the pretest except for the Grade 3 which has a
variance value of 96.41 indicating a wide variation from the mean score. The
result of the One-way ANOVA the computed F-value was 9242.99, which was
observed to be greater than the critical F-value of 2.22. This led to the rejection of
the hypothesis that there is no significant difference in the level of performance
in the DAT (posttest) of the pupil-respondents and their grade level. This means
that the level of performance in the DAT (posttest) of the pupil-respondents
differ significantly with respect to their year level. The mean values obtained
differ by year level with Grade 1 obtaining the lowest mean and Grade 6 the
highest mean value.

The computation of the One-way ANOVA revealed a computed F-value
was 9242.99, with a critical F-value of 2.22. The hypothesis that “There are no

significant differences in the performance in the DAT (posttest) of the pupil-
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respondents when grouped according to their grade level” was rejected since the
computed F-value was greater than the critical F-value. This means further that
the pupil-respondents differ significantly in their performance in the DAT
posttest with respect to their grade level. This just indicated that the pupil-
respondents have differ in their performance in the posttest as indicated by their
descriptive rating of average performance, high performance, very high
performance. The mean scores obtained is significantly different. Since the
abovementioned hypothesis was rejected, Scheffe’s test was computed to
determine the significance of the differences in the DAT posttest of the pupil-
respondents and their grade level.

With respect to the performance in the DAT posttest of the pupil-
respondents and their grade levels, 15 group pairs were compared. Of the 15
groups pair compared the table shows that they were all significantly different as
revealed by the computed F-value.

Pair 1 - Grade 1 and Grade 2 DAT performance in the posttest, the table
showed a significant difference in performance in the DAT posttest of the pupil-
respondents since the computed F-value of 216.82, which was observed to be
greater than the critical F-value of 2.11. Pair 2 - Grade 1 and Grade 3 pupils’
performance in the DAT posttest, the table showed a significant difference since
the computed F-value of 5522.44 was greater than the critical F-value of 2.11.
Pair 3 - Grade 1 and Grade 4 pupil-respondents performance in the DAT posttest

showed a significant difference because the computed F-value of 6826.67 was
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greater than the critical F-value of 2.11. Pair 4 - Grade 1 and Grade 5 pupil-
respondents performance in the DAT posttest revealed a significant difference
since the computed F-value of 21358.96 was greater than the critical F-value of
2.11. Pair 5 - Grade 1 and Grade 6 pupil-respondents performance in the DAT
pretest was also found to be significantly different since the computed F-value of
25081.83 was observed to be greater than the critical F-value of 2.11.

Pair 6 — Grade 2 and Grade 3 pupil-respondents performance in the DAT
posttest was found to be significantly different given that the computed F-value
of 3953.81 was greater than the critical F-value of 2.11. Pair 7 - Grade 2 and
Grade 4 pupil-respondents performance in the DAT posttest showed a
significant difference because the computed F-value of 5130.92 was greater than
the critical F-value of 2.11. Fair 8§ - Grade 2 and Grade 5 pupil-respondents
performance in the DAT posttest revealed a significant difference since the
computed F-value of 19026.98 was greater than the critical F-value of 2.11. Pair 9
- Grade 2 and Grade 6 pupil-respondents performance in the DAT posttest was
also found to be significantly different since the computed F-value of 23056.74
was observed to be greater than the critical F-value of 2.11.

Pair 10 - Grade 3 and Grade 4 pupil-respondents performance in the DAT
posttest was found to be significantly different given that the computed F-value
of 87.34 was greater than the critical F-value of 2.11. Pair 11 - Grade 3 and Grade
5 pupil-respondents performance in the DAT posttest showed a significant

difference because the computed F-value of 6806.28 was greater than the critical
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F-value of 2.11. Pair 12 - Grade 3 and Grade 6 pupil-respondents performance in
the DAT posttest revealed a significant difference since the computed F-value of
8915.05 was greater than the critical F-value of 2.11.

Pair 13 - Grade 4 and Grade 5 pupil-respondents performance in the DAT
posttest was also found to be significantly different since the computed F-value
of 5423.73 was observed to be greater than the critical F-value of 2.11. Pair 14 -
Grade 4 and Grade 6 pupil-respondents performance in the DAT posttest was
found to be significantly different given that the computed F-value of 7265.93
was greater than the critical F-value of 2.11.

Pair 15 - Grade 5 and Grade 6 pupil-respondents performance in the DAT
posttest showed a significant difference because the computed F-value of §4.22
was greater than the critical F-value of 2.11.

19.  For comparing level of performance in the DAT (as pretest) with
respect to learning areas, the pupil-respondents have “average performance” in
the DAT pretest in the following learning areas — English, Filipino, Math, Science
and HEKASI

The following DAT pretest mean scores in the five learning areas were
obtained: English -18.19, Filipino-19.48, Math-18.15, Science-17.93 and HEKASI-
18.51. Itis clear in the table that the highest score in DAT pretest in the learning
areas is in Filipino (19.48) and the lowest was obtained in Science (17.93). The
table revealed further that since the number of items in the learning areas is 30

for Grade 1 and 2, 40 for Grade 3 & 4, and 50 for Grade 5 & 6 that the pupil -
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respondents were not able to obtained 50 percent of the total number of items
during the pretest. Although the mean score of the pretest falls under the
descriptive rating of average performance (17-24) the mean obtained for all the
learning areas were nearer the lower end of the ranged of scores in the average
performance scale indicating that the pupil-respondents have almost not reached
the average performance.

The result of the One-way ANOVA for comparing means obtained by
learning areas in the pretest the computed F-value was 14.06, which was
observed to be greater than the critical F-value of 2.37. This led to the rejechon
of the hypothesis that there is no significant difference in the level of
performance in the DAT (pretest) of the pupil-respondents in the learning areas.
This means that the level of performance in the DAT {pretest} of the pupil-
respondents differ significantly with respect to the leaming areas. The difference
in the mean scores obtained by learning areas is significant. Since the
abovementioned hypothesis was rejected, Scheffe’s test was computed to
determine the significance of the differences in the DAT pretest of the pupil-
respondents in the learning areas.

With respect to the performance in the DAT pretest of the pupil-
respondents in the learning areas, 10 group pairs were compared. Pair 1 -
Eng]ish and Filipino DAT performance in the pretest, the table showed a
significant difference in performance in the DAT pretest of the pupil-respondents

since the computed F-value of 31.49, which was observed to be greater than the
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critical F-value of 2.18. Pair 2 - English and Math performance in the DAT
pretest, the table showed a no significant difference since the computed F-value
of 0.03 was less than the critical F-value of 2.18. Pair 3 - English and Science
pupil-respondents performance in the DAT pretest showed a no significant
difference because the computed F-value of 1.28 was less than the critical F-value
of 2,18, Pair 4 - English and HEK ASI pupil-respondents performance in the DAT
pretest revealed a no significant difference since the computed F-value of 1.94
was lesser than the critical F-value of 2,18,

Pair 5 - Filipino and Math pupil-respondents performance in the DAT
pretest was found to be significantly different since the computed F-value of
33.48 was observed to be greater than the critical F-value of 2.18. Pair 6 -
Filipino and Science pupil-respondents performance in the DAT pretest was
found to be significantly different given that the computed F-value of 45.47 was
greater than the critical F-value of 2.18. Pair 7 - Filipino and HEKASI pupil-
respondents performance in the DAT pretest showed a significant difference
because the computed F-value of 17.81 was greater than the critical F-value of
2.18.

Pair 8 - Math and Science pupil-respondents performance in the DAT
pretest revealed a no significant difference since the computed F-value of 0.92
was less than the critical F-value of 2.18. Pair 9 - Math and HEKASI pupil-

respondents performance in the DAT pretest was also found to be significantly
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different since the computed F-value of 2.45 was observed to be greater than the
critical F-value of 2.18.

Pair 10 - Science and HEK ASI pupil-respondents performance in the DAT
pretest was found to be not significantly different given that the computed F-
value of 1.69 was less than the critical F-value of 2.18.

For comparing level of performance in the DAT (as posttest) with respect
to the five leamning areas, the pupil-respondents have “high performance” in the
DAT posttest in the following learning areas — English, Filipino, Math, Science
and HEKASI. The following DAT posttest mean scores in the five learning areas
were obtained: English -28.40, Filipino-29.44, Math-27.66, Science-27.53 and
HEKASI-27.98. It is clear in the table that the highest score in DAT posttest in
the learning areas is in Filipino (29.44) and the lowest was obtained in Science
{27.53).

Since the number of items in the learning areas is 30 for grade 1 and 2, 40
for grade 3 & 4, and 50 for Grade 5 & 6 that the majority of Grade 1 & 2 pupil -
respondents have high scores in the posttest to obtained a very high mean scores
of 27, 28 and 29 in the five learning areas during the posttest. The mean score of
27 or higher in the posttest which falls under the descriptive rating of high
performance (25-32) for all the learning areas implies that majority of the Grade 1
& 2 pupil-respondents have high scores in the posttest to pull the average up
since, there were 238 + 269 or a total of 507 which constituted more than one -

half of the total 994 respondents. This would also implies that the 83 grade 5



and the 87 grade 6 pupil -respondents have obtained high scores such as 40 and
more than 40 to pull the posttest average up since their total number of items in
the learning areas is 50 each.

The result of the One-way ANOVA for comparing means obtained by
learning areas in the posttest, the computed F-value was 7.46, which was
observed to be greater than the critical F-value of 2.37. This led to the rejection of

the hypothesis that there is no significant difference in the level of performance

that the level of performance in the DAT (posttest) of the pupil-respondents
differ significantly with respect to the learning areas. The difference in the mean
scores obtained by learning areas is significant. Since the abovementioned

23

hypothesis was rejected, Schefie’s test was computed to determine the

£
i

significance of the differences in the DAT posttest of the pupil-respondents in the
learning areas.

With respect to the performance in the DAT posttest of the pupil-
respondents in the learning areas, 10 group pairs were compared. Pair 1 -
English and Filipino DAT performance in the posttest, the table showed a
significant difference in performance in the DAT posttest of the pupil-
respondents since the computed F-value of 6.82, which was observed to be
greater than the critical F-value of 2.18. Pair 2 - English and Math performance

in the DAT posttest, the table showed a significant difference since the computed

F-value of 3.45 was greater than the critical F-value of 2.18. Pair 3 - English and
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Science pupil-respondents performance in the DAT postiest showed significant
difference because the computed F-value of 4.77 was greater than the critical F-
value of 2.18. Pair 4 - English and HEKASI pupil-respondents performance in
the DAT pretest revealed a no significant difference since the computed F-value
of 1.11 was lesser than the critical F-value of 2.18.

Pair 5 - Filipino end Math pupil-respondents performance in the DAT
posttest was found to be significantly different since the computed F-value of
19.97 was observed to be greater than the critical F-value of 2.18. Pair 6 -
Filipino and Science pupil-respondents performance in the DAT posttest was
found to be significantly different given that the computed F-value of 23.00 was
greater than the critical F-value of 2.18. Pair 7 - Filipino and HEKASI pupil-
respondents performance in the DAT posttest showed a significant difference
because the computed F-value of 13.44 was greater than the critical F-value of
2.18.

Pair 8 - Math and Science pupil-respondents performance in the DAT
posttest revealed a no significant difference since the computed F-value of 0.11
was less than the critical F-value of 2.18. Pair 9 - Math and HEKASI pupil-
respondents performance in the DAT posttest was also found to be not
significantly different since the computed F-value of 0.65 was observed to be less

than the critical F-value of 2.18.



Pair 10 - Science and HEK ASI pupil-respondents performance in the DAT
posttest was found to be not significantly different given that the computed F-
value of 0.34 was less than the critical F-value of 2.18.

20. As to age, the correlation between the performance in the DAT (over-
all performance in the five learning areas) and pupils” age, the computed r-value
was .77, with a Fisher’s t-value of 38.62, which was observed to be greater than
the critical t-value of 1.96. This result led to the rejection of the hypothesis that
“there is no significant relationship between the performance in the DAT in the
five learning areas and the pupil-respondents” age”.

This meant that the performance in the DAT (over-all) in the five learning
areas is significantly related to age of the pupils. This implies that older and
more mature pupils have better performance in the DAT (over-all) in the five
learning areas that the much younger one.

As to sex, a correlation coefficient of -.014, with a Fisher’s t-value of -0.44
was obtained between the pupil-respondents’ performance in the DAT (over-all)
in the five learning areas and the pupil-respondents” sex. The negative
correlation indicate that since the female is coded as 1 and the male 2, that the
male pupils have low performance in the DAT (over-all) in the five leamning
areas compared to the females. The obtained Fisher's t-value was less than the
critical t-value of 1.96 indicating the acceptance of the hypothesis of no
significant relationship between the performance of the pupil-respondent in the

DAT and their sex. This meant that the male and female pupils obtained the
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same performance in the DAT in the five learning areas. This must be because
the multi-grade class is a combination of both sexes, 50 since they were under the
same teachers so their performance in the DAT in the five learning areas will not
differ.

As to grade level, the correlation between the performance in the DAT
(over-all performance in the five learning areas) and pupils’ grade level, the
computed rvalue was .923, with a Fisher’s t-value of 75.55, which was observed
to be greater than the critical t+-value of 1.96. This result led to the rejection of the
hypothesis that “there is no significant relationship between the performance in
the DAT (over-all) in the five learning areas and the pupil-respondents” grade
level” This meant that the relationship is significant, that the higher the grade
level the better is the performance in the DAT (over-all) in the five learning areas.

As to height, the correlation between the performance in the DAT (over-all
performance in the five learning areas) and pupils” height, the computed r-value
was .738, with a Fisher's t-value of 34.45, which was observed to be greater than
the critical t-value of 1.96. This result led to the rejection of the hypothesis that
“there is no significant relationship between the performance in the DAT {over-
all) in the five learning areas and the pupil-respondents’ height.” This meant
that taller pupils have better performance in the DAT (over-all) in the five
learning areas than those who are low in height (shorter).

As to weight, the correlation between the performance in the DAT (over-

all performance in the five learning areas) and pupils” weight, the computed r-
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value was 0.771, with a Fisher's tvalue of 38.13, which was observed to be
greater than the critical t-value of 1.96. This result led to the rejection of the
hypothesis that “there is no significant relationship between the performance in
the DAT in the five learning areas and the pupilrespondents” weight” This
meant that pupils weight is significantly related to his/her performance in the
DAT {(over-all) in the five learning areas. Pupils’ who are normal weight or who
exceed the normal weight for their age and height have better performance than
the underweight. Underweight is usually associated with malnourish and
undernourished which implies that performance in the DAT (over-all) in the five
learning areas is influenced by the pupil’s nutrition.

As to attitude towards schooling, a correlation coefficient of 0.022, with a
Fisher's tvalue of 0.69 was obtained between the pupilrespondents’
performance in the DAT (over-all) in the five learning areas and the pupil-
respondents’ attitude towards schooling. The obtained Fisher's t t-value was less
than the critical t-value of 1.96 indicating the acceptance of the hypothesis of no
significant relationship between the performance of the pupil-respondent in the
DAT and their attitude towards schooling. This meant that the pupils with
positive and those with negative attitude towards schooling have the same
performance in the DAT in the five learning areas.

As to study habits, a correlation coefficient of -.001, with a Fisher's t-value
of 0.03 was obtained between the pupil-respondents’ performance in the DAT

(over-all) in the five learning areas and the pupil-respondents’ study habits. The



obtained Fisher’s t t-value was less than the critical t-value of 1.96 indicating the
acceptance of the hypothesis of no significant relationship between the
performance of the pupil-respondent in the DAT and their study habits. This
meant that pupils with better study habits and those with poor study habits

obtained the same performance in the DAT (over-all) in the five learning areas.

Conclusions

On the bases of the findings of the study, the following conclusions were
made:

j Most of the pupil-respondents males who are relatively young,
were in Grade IL

2. Most of the pupil-respondents were relatively tall and healthy as
shown by their weight.

3 Majority of the pupilrespondents indicated a very favorable
attitude towards schooling.

4, Majority of pupil-respondents rated their study habits as “always”
practice which implied that they frequently practiced all the habits when
studying.

3. Majority of the teacher-respondents was females and is in their
middle adult life, and were married.

6. Most of the teacherrespondents earned income posted which is

slightly above the poverty income threshold given by the National Statistics
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Office in 2004 which was estimated at PhP 11,962.00 for a family of five members
{two parents and three children).

7. Majority of the teacher-respondents held MA /MS/MAEd. Units.

8. The teacher-respondents taught two-grade levels and had served
for 13.41 years, indicating that they are relatively young in the teaching
profession.

2 The teacherrespondents recited for longer number of minutes
which is expected since they are handling multigrade classes.

10.  Majority of the teacher-respondents attended district level relevant

trainings/seminars.

Recommendations

Based on the findings and conclusions of the study, the following are
hereby recommended:

1 The Department of Education (DepEd), through the Division
Office, in coordination with the different districts should encourage its teachers
and school administrators to conduct action researches regarding multi-grade
classes - specifically on how pupils perform in multi-grade classes.

2, The should Department of Education (DepEd), through the
Division Office, in coordination with the different districts, encourage its teachers

and school administrators to conduct action researches correlating the academic
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performance of pupils in multi-grade classes and other variates, not just the
teacher-related variates and pupil-related variates.

3. The Department of Education (DepEd), through the Division
Office, in coordination with the different districts should encourage its teachers
to look into other variates which may have influence on the performance levels
of the pupils in multi-grade classes aside from the teacher and pupil-related
variates.

4, School activities to support and maintain the pupilrespondents”
favorable attitude towards schooling should be conducted among multi-grade
classes.

3. School activities to closely monitor the pupil-respondents” healthier
practice of their study habits should be conducted by school administrators.

6. The performance levels of pupils and teachers in multi-grade
classes should also be studied not only in terms of class type, grade levels, and
learning areas but also as to participation in non-academic and academic
activities within the district.

Z A sequel study should be conducted to expand the coverage of this
study including a comparison of the performance levels of the pupils in multi-
grade and non multi-grade classes.

8. Future researchers should conduct a similar study focusing on
performance levels of pupils in multi-grade classes in academic and non-

academic activities outside their schools such as District Quiz Bee and others.
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Naoted:

§ EGE% MABRILYN Dn. CARDOESD, Fho D,
Dean, College of Graduate Studies
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APPENDIEX C

Republic of the Philippines
Samar State Universily
Catbalogan, Samar

Movember 13, 2007

DR FELIX D ACONG
Dristrict Supervisor
Faranas, Samary

Crechings!

T

I am presently conductng & research entiled "THE ACADEMIC
PERFORMANWCE OF MULTI-GRADE PUPILE IN MOTIONG DISTRICT:
BASIS FOR CURRICULAR REDIRECTIONS,” in partial fulfillment of the
reguivemnents for the degree Master of Arts major in Elementary Education In
this regard, T would like to seck permission from your good officeto conduct the
study in vour respecied district

I hope for vour kind consideration on this matter Thank you very much.

BRespectiully vours,

{SGB.} WIABTA ANMABFITIE D T3ACA
Eszearcher

Noled:

{SCDL MARILYN [N CARDOSG, Fh. 3.
Drean, Collegs of Graduate Studies
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3} FELIX D, ACONG, Ph. D
Dristricti Supervizor
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Samar 5?&%& Universily

Diecember 18, 2007
Dear Respondents,

o]

I am presently conducting & research entiled “THE ACADEMIC
"':

PERFORMANCE OF MULTI-GRADE PU T‘ﬁ? '51"-5 Esfi YIIONG DISTRICT:
BASIE FOR CUBRICULAR REDIRECTIONE in partial fulfiftment of the
requirements for the degree Master of %f!:s major in Elementary Education. In
thizregard, you are chosen to be one of the respondents of this study.

&

RBest assured that your answers would
confidentiality, Thank you very much for vour cooperation.

JRIARTA AMMNABFIIE DL DACS
Besezichey
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Republic of the Philippine
Samar Siate Universify
Cathalogan, Samar

Diecember 13, 3047

DR, ALFRFIM T DACTURG
Schools Division %Lﬁﬂvﬁedﬁti
Drepartment of Education

£ g5 of Samar

Creetings!

I am presently conductng a research entitled “THE ACADEMIC
PERFORMANCE OF I%IUL"EI—%}E* DE PUPILE INM MOTIONSG DISTRICT:
BASIE FOR CURRICULAR REDIRECTIONS,” in partial fulfillment of the
requirements for the degree Master of Arts major in Elementary Education. In
this regard, I would like to seek permission from your good office to conduct the
study in Motiong District

a

I hope for your kind consideration on this matter Thank you very much

ESTY ggm_ﬂ? FOUTS,

Moled:

{(SGD MARILYN [ CARDOED, Pho D
Drean, College of Graduate Studies
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CHEE-REEFONDER

Respondent Number
Part L. Teacher-Hespondents’ Prefile
Mame
{Optional)
Age Sex | [hdale Civil Status | ] Single
[ ] Female [ IMarried
{ 1 5eparated
[ 1Wwidowed

Average Family Income
Highest Educstional Attainment

[ 1Bachelor’s Degres

[ TWithMA/NMS/MAFEd Unils

[ JWithMA/MS/MAEd CAR

[ withMA/MS/MAEd Degres

[ ]WithPh D /EAD /D A Units

[1WithPh D /EAD. /D A CAR

[IWithPhD./EAD /D A Degres
Grade(s) Level Taught Teaching Experience
Teaching Load
Relevant Training/Seminars Attended

Rature/Mame of [raining/ Seminar

Mo, of Days

1 MaHonal
2 Regionsl
3 Iavision
4 THsirict

[T :L*a:e TEE An £HBa CHEST B Thae DLank cpaces

T ZEF m07 SHOUSY 10 JiSE GOV ALl DB¢ ONLEAET Bamings yOu havs



PasiIi. Problems Encountered in the Implementation

Program

DIRECTION: Listed below are possible problems that vou 1

~oTo

¥

encountered in the implementaton of mult-grade program 1—1&&2&

indicate the extent to which you have encountered these problems using
the following scales
5 = Always {(A)
_i —_ C}fg;_ £t {{}}
3 - Sometimes (3}
3 - Rarely (R}
1 - Mever {M)
HESPOMNEES
Indicaiors = 4 3 2 2
@O e ® | M

1 The impeosion of pupil discipline is very
difficultbecause of crowded classroom.

The preparation of instrucHonal materials is
very difficult

3. The preparation of lesson plan is very taasmg
because it is individualized according to grade
level taught

|'a"l

4 The assessment of p J.g}l performance is very
difficult because there is no uniform grading

system for multi-grad adész

l-1'~‘

5 The use of teaching strategies iz very confusing
since there are more than one class in one room
which z‘&qujre*: different teaching strategies.

& The development of remedial lessons and/or
enhancement achivides to pupls is very
demanding because of the varied grade levels
included in oneroom

7. The management of the classtoom is very
t&hmg becanse of the numerous pupils inside the




Indicators

I

HRESF

HNEES

T

X

R

2

(B}

9. The sbructuring of classroo

()
o
oot

LA

wl

Iy

It

]

l. 1

k

hecguse of the various IM: for different grade

e )
lavels

10. The conduct of testis very demanding because
two- or more grade levels will be taking the testin

ONeE TOOT

11 Others, please specify

=

Thank vou very much!
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OUESTIONNATRE FOR THE PUPIL-EESPONTDIENTE

Respondent Number

Part 1. Pupil-Respondents’ Profile

MName {Pangalan}
{Optional)

[ I Male (Lalaki)

Age (Gulang) Sex  (Kasarian)
[ |Female {(Babae)

Grade Level (Baitang) []Ome [ 1Four
[1Two [ 1Five
| ] Thres [ 5ix

Weight {in kilos) {Timbang)

Height{in inches) {Taazs)

by
B
=]
wnjs
]
bl
=

Pupil-Respondenis’ Attitude towards Schooling
{Saleobin ng mga Mag-aaral Hinggil sa Kanilang Fag-aaral}

E}IREETI{E?I : The following are statements that indicate your atlitude
: Flease indicate your perceplons by Heking the
&p‘ﬁi‘ﬂ sriate box using the given scales:

o
o]
-
"|l
)
b
ﬁ
?%'
g
]
[}
=
i

%
L
t%.fmﬂfw E}hagree {5D)} ;L,ﬁ,’us yiz DH-BUmMasIre-aon)
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a

Aftitude Siatementis

e

{51

A T o 5D
4 | & 2 {1

1. I enjoy learning all the subject areas -
Enc-}_iﬁ, Filipine, Mathematics, Sciencs
and Sibika a‘i Eﬁ_ﬁﬁu’a

= T3 3T 33 O 5 ; e S T
NEFAREIUE 54 Z{:h f g WIgE asignafirg gy
nagbibigay sa alkin ng lakas ng loobk.)

gridigal _

3. Ilove g oing to school to learn all the
subjects eve &y

(Ako gy wnaws

parg maidh
W Tarant

4 I am m.i?_}ed; wiaen I am attending
classas E*Ecauss I am able to help othersin

s

nd prm acts.

Tie
ir simplified form
the teacher  makes it

I

T
o]
"
w3
3
o
w3
o,
e
;
2]
R
e
0
fox)
r.“—-l.
?«"*
.._,
=
-.'3
=
e
2y
TR
A
3
B
*‘*‘.
lZ-'.-
-.1'
i
o5
eat,

s;:t:smg to s&z&d iz rewarﬂmg
(Ang pagpunis 5 pmrrfr:z gy nagbibipay vz

gantimpalasa sardi)
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Attitude Statemenis

Wi
,
Hgne’
e
ﬁ.
bl
g
%)
anind

—

7. Going to school allows me fo learn

ideas which arerelevantio my life
{Ang pagpunid sg pagralan gy nakafululong

Fil mapeE-ar alan 2FE PR Iu?i{f’? FiE ALY

j . 3
kab :,JZ 1hian 20 tmmzt J

Tr§
fa

can get gﬂﬂé grades in the entire

if T am envolled in mulb-

L3

Fh Artenlor sherilanm 3 o 5 s el
(Adakakukubz ako we mafeas we mowks sa
ighat 1o mog stegiurg las TEn g1 vasg
LAY TiE MIEL ASTENIINIG kit Pa Ex0 gy vuasa

’éEf{} l:a-;m VUMLNEE 28 PAGrRlan argio-

Parl IIL Pupil Rezpondents’ Study Habils

%"
b
g
"
&
A
b
b
%]
]
[yl
r-' A

escribe your study habits using the given scales

18051}

Ba e e
|

- Rarely (B

")
|
i
i
L]
e,
[
&
L '4-.«,-




Hesponses
Study Habifz AP oF s5F Br¥ WP
5 @@ e |

i 1 choose a well-equipped study

"7.
bl
"1
L
i
=
|->~
-.4.
T3
con
pad]
reb
s
e
[
B
3
ﬁ::l
oy
Kav]
#
b,
(2 J
e,
>
=
i
"M
R’!
3
o
e
(N

% 1 study in a room with electricfan
(Ako ay Hag- -gargl sa 1sang =ilid nig may

glgctric ﬁ'M?

L ji
'

6. I smci;r in a place with study table
and chair.
{Ako ay nag-a garil sa lugar na may mess &t

LA, )

7 1ctudy where thpre iz less noise.
(;—l,w:o &y :azezg—amm g 5407 soalane

Fi

]
ey

9,
B

I
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Thank vou very much!
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klame RMABIA ANNABELIED DACA

A AATss . sarmis B Sarda ATiRAa othsiaon Samad
Address ; Purck #2 Santo Nifio, Catbalogan, Samar

Spouss Rilche Ty Daca
Children Ritrhel Anne & Ma Lyra Venics

Work Station ; Inalad ElementarySchool

hiotong Disbict

MoHong, Samar

Fozition : Elementary School Head Teachsr 111

b WO AT ey Dy . LIS e = T Tt memdnen o £ gy S by e ]
Eismentar ¥ Srhool ; &t 'a.g.a.?g&h I Centval Elementar ¥ Sohool
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Secondary : Samar State Polytect
Catbalogan, Samar

1987 - 1991
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