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ABSTRACT

This study attempted to compare the scholastic achievement of SSPC
college students graduated from the general high schools and vocational high
schools. The descriptive-analytical method of research was used in the study.
Selection of samples was based on the students enrolled in the six courses.
Purposive sampling was used to determine whether the students came from
the general high schools or vocational high schools and for the researcher’s
intention to involve students who were consistently enrolled for two years,
the time duration. The t-test of significance for uncorrelated means was used
in treating the achievement ratings or the GPA of the college students. The t-
test of significance at .05 level with ten degrees of freedom was employed to
find out whether the obtained correlation falls within the region of acceptance
or rejection. The following are the findings of this study: (1) the scholastic
achievement level of the students who graduated from the general high
schools is good, (2) the scholastic achievement level of the students who
graduated from the vocational high schools is good, and (3) there is no
significant difference between the students graduated from the general high
schools and the vocational schools. Based on the findings, the following
conclusions were drawn: (1) this study reveals a good scholastic performance
of the college students graduated from the general high schools enrolled in
Samar State Polytechnic College, (2) this study reveals good scholastic
performance of college students graduated from the vocational high schools

enrolled in Samar State Polytechnic College, and (3) this study further reveals



a minimal evidence for the two groups of students to be significantly different
on scholastic achievement. Based on the findings and conclusions, the
following recommendations are drawn: (1) a study toward policy reform for a
comprehensive academic discipline integration for both vocational and
general high schools through the tertiary or higher educational aims, (2) a
study on group leadership of students in school, curricular or extracurricular,
to consistently relate with superior scholastic achievement, (3) study on the
same problem in other schools to further confirm validity of findings of the
present study, and (4) a follow-through research on the same problem and
venue ten years after for findings relevant to curriculum development

schemes.
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Chapter 1
TH™ PROBLEM

Introduction

For meny conturiles, two types of education
existed: education for culture {academic) end ecducation
for work which were widely scparated from each other.

As occupational 1life became more complex and the
country's economic system needed to be developed, the
schools were compelled tc give more time to work
educntiono1 Todey however, both cultursl and work
education orec generally acccpted as essential elements
in the educstional system. This was why, when the
Tducation Act of 1982 wes prssed, it laid down the
policy of the statc on higher cducation, that is to
achieve both equity and equality in ell tertiary level
ingtitutions through progrsm offerings that are relevant
to national and regional development needs.2 The
attainment of these gonls poses a great challenge to

the education scctor.

1Jose R. Vergara, '"Practical Arts Vs. Technical
and Vocational Education®, Bducation and Culture
Journal, (1MZCS: 1985), p. 207.

2 mtonio G. Dumlao, Cuelitv in Higher Tducetion
Education and Culture Journal, (ix%CS: 1985), p. 49.




In the ndvent of current changes/trends on
progressive theories in educstion, the problem on
student's achiecvement has been raised a significant
issue. Scholrgtic achicvement, an indicator of student
performance in a particular course, 1lg characterized
by the grades objectively given or assigned by the
teachcrs ags o regult of the cvﬁluation of knowledge
attained, skills developed, and value acquired in the
procegs of formal cducational training. This sole
indicator of student achievement in particular disci-
pline is expressed in numericsl rating in a report card
showing how much a student has achieved both in academic
and vocational subjects which generally aim to develop
knowledge and skills and work values necessary for the
individual toward a productive life.

Scholastic or curriculasr achievement is
identificd os an end product of the many identifiable
or non-identifiable factors thrown into the learner's
world =s he continuously strives to reach greater
hoights° The learner, being ingatiable, is never
contented with whet he is or has. He has thet innate
desire to attein higher goasls when provided with the
right situation.

The present trend in education ig the

development of the intellectual and personal potential



of the individual to the limits of his quacify. So to
foster his optirmum dovelopment, the tencher mugt help
him maximize achievement in the classroom and provide
him cpportunities for learning what is taught to the
level of mﬂ-steryo3 Thus the school, irrespcctive of
its type should show concern toward this aspect through
a careful analysis on some mensurces of educational
performance not only on student achievement but hig
potentials for success in college.

Ancent gurveys on quality outputs, that of the

N

o

Philippine Commigsion to Survey Philippine Education
(PCSPE) for instence, showed a tremendous decline for
quality graduntes cxpected in the field of work thereby
rovenliﬁg their inadequacics and incompetzncies on gome
agpects necessary for work. OQuallity is defined in
terms of seoveral indicators such =g performence in

government/board exeminations, performance in work

setting, oemployability =nd compensebility with graduntes

4

e

of the past and graduatcsg of the other countrics.

BEindq Cos Sutanria, Mlsstory Learning and the
Continuous Progrcegsion 3 h“ﬂ‘” New Thrugts in Philip-
pine Bducation, (Menilas Curr“nt Tyent Digest, Inc.,
1974)5 pe 305

yi . .
"intonio G. Dumlao, "Problems and Issues in
Hizher %ducation®, Zducetion and Culture Journal (MZCS,

985 Val. 1, No. 2), p. 67.




While it is true that schools with different

curricula offer different trainings, one can not deny

)
'.J

the fzct that a

1 schools have the some objective, and
that is the development of gquality e~nd versatile
personslity for the individusl,

Such educationai perspectives and thrusts
vredounﬂ to the many activities in school toward the
sttoinment of valid goals. Apparent to these ere varied
megeng of asgcessment/evaluation of what has been learned
md whet 1s expocted. The 3amar 3tate Polytechnic Col-
legs, the focus of this study, caters to the needs of
the students from verious types of schools. As a
vocationsl gcheool, it progrems activities which students
could participste in, such 28 leadership, sports and
gkills treinings contributory to the moulding of. the
tetal well-being. It further gives due rscognition
to compensate their struggle for excellence. A
question howsver 1g posed which group of students
perform btetter, that from the general high schools or
vocational high school? As observed by the researcher,

gstudents from the GHS perform better than students from

the VHS. For the rescearcher to have a gound bagisg to

7

al

conclude what underlying factors may have influenced

their performance and to identify whether or not the



performsnce, she wes challenged to heve this study.

Theoretical and Conceptual Framework

This gtudy is enchored on the statsment of

omulo on guality educstion:

&

The standerd and criterin of excellencs
demonded by the universities created by the
state=~ the standerd and intellsctunsl and
academic demands of UP for instance, should
be the same guality sxgected of the students
of other institutions.?

The implication of this statement holds true to
other institutiong. However, one can not ignore the
existing imbalances of educational input among our
gtudents. The fact of differences in =zchool achievement
and the geesrch for the explanation of these differencesy

iag one of the mogt controverslal lssues in education

iay. It hag been the focus of numerous researches and

ot
5

1 topic of many government repcorts. Yet it is still

almost Tar from reaching snd undergtanding the actual

o

process of school achievement as it was ten years ago.

agrecment however, one Tact remains:

-
o
)

o
’-—.l o
Gl
D
oy
o
)

)

there are differences in the scholastic performance of

the students in schools. #While some students con

5Inocenci9 Hlefanio, "Theories and Trends in
Educstion®, Teschers'! Profeasional Handbook, (Tacloban
Citys: Compiled, 1978), p.-18.




rements and make it to the

l.da

¢asily hurdle course

\’D

sqQU
top or to the upper scholsstic bracket in the class,
others, nside from the majority who ore on the average,
settle at the bottom. They may have just barely passed
in all gubjects or mey have failed in some or all,
resulting to low gener~l averrges.

Thig problem has greove social implications and
cfforts muast be exerted towsrds investigating a1l
factors thot msy influence it, particularly those
preveiling in schools thenselves.

part from>*heso, lies o question: Are our
colleges and univeraities well-fit to educate and
vnluertrnined intelligence with excellcnce in

natruction?

Fuided with the theorctical framewbrk, the

regsoarcher wag sble to conceptualize her study

The schema shows the interplay of the factors

}—Jo
]_..J

!
J

d4 in this study.

At the basge is Znmar State Polytechnic Collegs

‘.4

epresenting the resesrch environment. It mainstays for

i

he six (6) curricular offering under the undergraduante
program namely the Technical course, the DOT, the
B3IT, the BSIE, the BSWE, and thé BSCE. From these

conrses, sn arrow is drawn to the center, the GPA



Conceptual Framework

Quality
Gradusates

‘Curricular and
Instructional
Redirection 1

Statistical
Comparison e
of Variates

3 . :
Graduates | Variates v" Graduatesgl

{ from GHS QP As from} VHS

" of
Students

it o = 4

TECH'L DOT BAIT BSIE ' BSTE BSCE

Undergraduate  Curricular Programs

-

4.‘...........o.a.a-a..«.:x'omc"p,@q;ujm...q..-o

l

-

7 Samar State Polytechnic College _ Lr#~
Catbalogan, Samar

Figure 1. Schema of the Conceptual Framework



voristes shown between the CGHS at the left and the VHS

at the right. These vorintes provide basis for comparison
and are subjected to a statistical treatment or
comparigon, findings of which provide feedback to.

SSPC where curriculum pldnnsrs dscide for curricular

and instructional redirection through implementation of
some moasurcs thet will onrich and improve the different
school factors in both sccondary end the tertiary

lovels, so theot quality graduates =28 expected be made

ble,

n
e

jelek:]

9tatemant of the Problem

Thig study atbempted to compare the scholastic
nchicvement of S7PC collsge students graduated from the
general high gchools and the vocational high schools
for school vesr 1985-1986 to 1986-1987.

Specifically, it sought snswers to the following
questions:

1. Tvhat ig the scholastic aschievement level of
the 93PC college students graduated from the general
high gchools?

2. What ig the scholastic achievement level
of the 98PC college students graduated from the
vocational high schools?

3, Is there a significant difference between



the scholastic achievement level of the S9PC college
students graduated from the general high schools and

those from the vocationnl high schoolg?

Hypothesis

This study attempted to test the null hypothesis
that there i3z no significont differcnce between the
scholastic achicevement level of SIPC college students

graduated from the gensral high schools s2nd those from

the vocationnal hiszh schools.

Importance of the JStudy

| This research wes conducted bscouse to date,
there has been no stuav made compaoring scholastic
achiovement of gtudents from gonersl high thools end
vocational high schools.

Ultimntely, the result of this study is expected
to provide basis for sn improved instruction in r@latién
to the scholastic achievement criterin for the.secondary
and higher cducation departments of the Saomar State
Polytechnic College, Catbalogan, Samar. For improved
instruction, thes school hag to congider factors of
minimum standards which sre neither too high not too low
to be attained. These foctors may include the curricular
content, the instructionsl facilities, the teaching
strategies, the faculty, the attitudes of the students

=
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and othor fnétors of lesrning contributory to raisging
the lovel of echievement of the students. From these,
a much bettcer output 1s expected.

To the tenchers, this study will inspire them

v improved methodologles and procedures

=

to initiate new
in evalunting students | learning, strive to avail of
in-gervice trainings ond scholarships which the college
provideé for the realization of its educational goalé.

To the efucational planners, this study will
ingpire them to digcard or outrightly countersact
unviable mesgures and instead, adopt means to maximize
guality instruction, thereby turning out gquality
grodustos.

To the parents, this study will guide them in
the choice of more sensitive educational career
opportunitics for their children and motivate them in
the development of degirable attitudes ond values, so

hey may serve ng models for both school end community.

Finally to the students, this study will
encoursge them to strive their best and enable them to
cxcel in all arcas of lesrning, reflected in their
‘greﬁes s guality indicator which indirectly put

thomgelves on a firm commitment to the goal of

excellence.
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Scope and Delimitation

This study focused on the comparison of the
scholastic achievemont of SSPC college students
.graﬂuatcd from the gencrnsl high schools and the
vocationnl high schools for -gchool year 1985-1986
end 1986-1987. The dots used were the GPA during the
first two yesrs of the cnllege students enrolled in
the post sccondary =nd the college degree programs such
as: (1) the two=-year technicnl course, (2) the thfee—
vear courss leading to the Diploma of Technology (DOT),
(%) the four-ycar technician cducabion coursc leading.
to the degree of Bachelor of Sclence in Industrial
Technology (BSIT), (4) the fourmyear teacher education
course leading to the degres of Bachelor of Science in
Tndustrial Bducation (BSIT), (5) ths five-year
Engineering course leading to the degree of Bachelor
in Tlectrical Tnginecering (B9AZ), and

of ienc

U2
Q
O

=3

(6) the five-yesr Engineering course leading to the

'y

degree of Bachelor of Seience in Civil ZIngineering

\

(BICE).

courser mentioned above werc taken as samples for this
study. It included 50 students who graduated from each
of the two types of schoolg, the FIS and the VHS

broken down ns Follows: 12 students from the techniceal,
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6 from the DOT, 17 from the BSIIT, 6 from the BSLE,

3 from the BSEE, and 4 from the B3SCE. This number

was limited to only 58 percent of the 173 total
enrolees. The researcher desired to get 100 percent
gsamples, however she found it difficult since more
students came from the genersl high gchools than from
the vocational high schools. So, the lowest number
among the VHS graduates having the posaible counterpart
was sdopted as basis for sampling in order to match

the number of samples in both variates.

Definition of Terms

In order to provide a uniform frame of
reference, the following terms as operationally used
in the study sre defined using the ebsterig
Dictionary snd other reference materials.

Collece environment. This term applies to the

aspects of the institution that affect the student for
example, its physical plant and facilities, its
curriculum'and content iholuding methods of teaching,
the attitudeg of faculty and staff and others.,

College student. This applies to a student

enrolled in a course for special ingtruction, sometimes
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profisssion often vocational or teohnicalo6 In thisg
study, it applics to anyone enrolled in the collegiate
department of S%PC for school yesr 1985-86 and 1986-87

o

under the six courses offersd by the collog

)

Curricular offering. Thig refers to the pattern

of courscs of study specifying the minimum amount of work
in cach subjoct cech school year.! In this study, it
refers to the courses offered nemelys the 2-Year
Technical EZducation, the DOT, the BSIT, the BSIE, the
BI9% and the B3CT.

Curriculum. This refers to the group of courses

P . 8
snd planned exporisnces for the le-~rner to actualize.

In this sgtuds it refers to the series of courses
s

leading to the completion of spnecific course goals.
s i 7 &

General high school. Thig term applies to

types of schools that offer four-year prs-collegiate

tting

P
a

courscs in scademic gubjects for the purpose of £

=
e,

i

The Random House, Dictionary of the Fngligh
Language, (New Vork: The Rondom House, 1967}, p. 444.

7quter V. Good, Dictionary of Tducation,
(New York: Mclraw-Hill Book Co., 1973), D. 159.

8., .
“Ibid., p. 157.
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out‘students for a higher level of leérning or educs—
tional achievement..9 As used in thig study, this
refers to secondary schools attended by the college
students involved in the study whose curriﬁulum puts
more emphasls on academic subjects.

Grade point average (¢PA)s Thig. ig the

nunerical evaluation of scholsstic achievement based
upon a formula of squivalents that grant credits
varying with the grade attaineﬂo1o As usged, this
refers to the weighted average of the overall fating_
of the subjects taken in college for one yeal.

Megn., This refers to the sum of grades
divided by the number of aubjects/courses also termed
average.1j In this study, average is used where ratings
obtained by the students for tTwo consecutive Years were
added and difided by the total number of subjects talen.

purpogive sempling. This ig a strategy of hand-

picking the cases to be included in the ssmples,

agsuming that errors of judgment in the gelectlon

9Herman C. Gregorio, School Administration and
qupervigion, (Quezon city: RP Garcla Publishing Co. ),
Do 1835,

10

Good, Op. cite, Do %5

11Merriam Webhater, New Students Dictionary, (USAs
& & G Merriam and Company, 10T4L), Do 234y
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will tend to éounterbalqnce each other.12 As
applisd in this study, this is the process employed
by the researcher in getting her saﬁples from a
school population based on their equated greades.

Quaslity educsation. This term implies the

attainment of certnin predetermined gtandards of
achievement, the utilization of quality faculty
facilities and other resource -inputs brought to
bear on students who have the aptitudes to succeed
in wheatever educational programs they may have
considered. The resesrcher sssociatss this term
with tﬁe student output throurh the marks/grades
indicnated in their report cards.

Scholestic achisvement. This refers to the

greades objectivély given or assigned by the teacher as
7 rcgult of the evalustion of student's achievement in
terms of knowledge attained, skills developed in theirp
school subjects which =re often expressed in numericsl

g

ratings In this study, this term refers to the

12Kidder and othsrg, Research Methods in

Yocial Relnstionsg, (Holtz-Saunders international Edition,
19681), D 427

13Joime— Co Laye, A Question of Quality and

cther Pepers", (Manila Zducators Press, 1984), By B
A . . s . 3
1Hvlc-r*:r’la.m Webster, Internntional Dietionary,

(USA: Merriam Co., Springfisld Mass., 1972), p. 168.
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grades obtained by the collcoe students of the Semar
State Polytechnic College for two consecutive years.

S3PC. This is the acronym for %amar State
Polytechnic College, the center of the study.

Variates. This torm is synonymous with the
word varisbles, a symbol_that stands for snyone in a
clags of things. Veriate rofers to the collegs students
involved in this study.

Vocantional high school (VHY). Thig torm applies

to tyves of school whosge emphesis is more on training

stufdentsg on skills snd workine techniques that will
: q

15

gear them towerd a particulsr occupation. As usged

e

n this study, thig apnlies to secondsry schools
attended by the students whose curriculum sllot
more hours on elective courses such =2g vocational
tredes, egriculture, fishery, craft/industrial arts,

and the like,

15Guinnq and others, Adminigtration snd Super-
ion of ths New Sccondery Schools, (RD Garcis Publish-

E24

o
Co. Muezon City, 1974), D. 26.

o

.
in

J {0

e
g



Chapter 2
REVIEW OF RELATED LITERATURE AND STUDIES

This chapter presents o review of some related
literature and studies of authorities and researchers
in the field of education and the allied fieslds
available as materisls closely related to the present
study. This present study, however',i demnnds‘origin-
ality, since it does not duplicate specifically any
of the works reviewed. In no instance had the
researcher discovered a study dealing definitely with
the difference of scholsstic achievements of students
graduated from general and vocational high schools.

In the assessment of student achievement, which
may be indicated by the grade point average (GPA) of
all subjects teken, much have been written towsrd the

identification of factors which led to correlate

16

scholastic achievement consistently. Lavin thoroughly

discusses this criterion of performance, the GPA as:

In studies of scademic achievement, the
traditional criterion of peéerformance is the
studentg'! grades. Other criteria are occosion-
ally used... TFor example, some researcher

}6David %. Levin, The Prediction of ‘Academic
Performance, (New York: Russel Sage Foundation, 1965 ),

Ps D '

17



18

have been interested in predicting whether
students will graduate from college. Others
have been concerned with criteria such sas
intellectusgl curiogity, acceptance in graduate
schools.... Despite the occssional uge of
these criteria, in the overwhelming number of
cases, student grades are the gsole index of
performance.

Hirch17 discussed the external and internal
factors that influence the development of the individual
charscteristics important for academic achievement.
External factors sre defined as conditions which
influence a child's academic achievement by direct means,
either through the effect upon the schocl or the home or
upon the development of some of the individual child
‘ © o 9. A 1 8
factors. This 1s supported by the study of Suttipraps
on the gcheol factors and other variables that have
influenced the academic performance of the four gecondary
schools in Thailand which reveasls that the grade point
average (GPA) was found related to the acsdemic perfor-

mance of the students in 211 the four schoolsg involved

in the study. GPA Turther iridicates the students!

17%°C° Hirch, Individual Characteristics and
Academic Achievement, (U3SA: Charles Thomag Publighing
Co., Springfield, 1985), p. 68.

A

'BRonagarn Suttipraps, "Lower Secondary School
Programs =snd Students Performance in Academic and Voca-
tional Streams in 4 Upper Secondary Schools of ROI-RET
Province, Thalland!, (unpublished master's thesig, TUP:
Msonila, 1987), p. 13.
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choices as well as the factors of subjects and students!
interests. Also, the findings of Salag! study reveal
that the engineering freshmen of TUP obtained a subg-
tantial correlation value of 41 between the NCEE GIA
scoreé and college GPA which was significant at the .05
level and the teacher education group on the other hand
obtained a more substantiasl r of +.65 which was highly
significant at the .001 level. These correlation‘coeffi—
clents generally imply that those who performed better in
the WCEE, 2lso performed better in college as indicated
in their GPA,19 While, that high school academic

records provéd to be the most efféctive single predictor
of first ycor college grades, this ig supported by the
findings of McCormick and Asher.zo They took singly

and in combinstion the velue of cerﬁain aspects of the
high gchool record for predicﬁing the grade average of
students who completed the first semester work in

several colleges. They found out that the high school

19Nilo B. Salas, "Relationship Between 1981
NCEW and Scholrstic Achicvement of TUP Engineering
and Tecacher Education Freshmen 1982-1983%", (unpublished
mester's thesis, TUP: Manila, 1984), p. 11.

20JaMes McCormick ond William Asher, "Aspect of
the High School Record Related to the First Semester
College Grade Point Average’, Personsl and Guidance
Journal, XLII (Manila, 1964), p. 690.
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grade point average is one of the best predictors

of the first semester grade point averagé.

" Internal factors are defined as charscteristics
of the individual pupil which have some direct bearings
upon his gchool achievement. Hirch further cited some
factors affecting scademic achievement which are algo
known as the environmentsl snd biological development

of the individual.

Scar and Wimberg21 shed light on the influence
of family background on academic aéhievement. They
discusscd the long term effects of family background
influences on adult intellectual, occupational, and
economic outcomes. Family environment and genetic
difference can account for some differences in aduit
aohievemept. Half or more of the long term effects of
family background on children’é intellectual attainment
depend upon genetic, not environmental tronsmission.
Meanwhile, Kapunan cited some environmental factors
possible to have influenced scholagtic performance,
nemely; (1) city children were found to be better than

country children because of aveilability of educationsal

21S° Scar and R. Wimberg, "Influence of Family
Background on Intellectual Attainment’, American
Socicty Review, Vol. 43, QOctober, 1978.
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facilities; (2) parent's occupation also has san influence
on scholastic achievement; (3) children in igolated ‘and
backward sections do not acquire the kind of experience
in their home, school ond comunity more than children
living in urbson or progressive scction dos and (4)
children of well-to-do parents have grester accegsibility
to libraries, places of culture and other facilities than

those of poor parents.Zz

This opinion is supported by
the findings of Sentos' study where between college
students from rural and urban areas, results indicated
a significant diffcrence in achievement motivﬁtion. It
further revesls that cnvironmental climate forms a
dynamic linkage to scholastic achievement. The college
or university therefore, must be supportive in creating
and providing an environmentsl climnte for a better
achievoment.25

On the other hand, the study conducted to

identify the factors which influence the academic

performance of graduante students of TUP by Kagondechassak

22Rocio Reyes Kapunan, Educational Psychology,

(Rex Printing Co., Manilas 19787, p. 48.

23Donie1 S. Santog, "Motivation for Academic
Achievement Among College Students"”, (unpublished
master's thesls, College of Education, UP, Quezon City,
1980), p. 38. '
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revealed that achievement was influenced by a combingtion
of economic, academic, and psycho=social factors in the
Philippine environment with economic factor as the mogt

'related.24

Academic performance here was measured in
termg of study and grade ﬁoint average. Thug, while
other studies mentioned other factors as intelligence,
family-size, aspirations of both pasrents and children,
socio~economic gtatus and other characterigtics of the
child which were associated with school achievement,
the pregsent study is focused on the §Chool environmental
climate which plays a major rocle in the assegsment of
student achievement. This gtudy therefore, did not
delve into all the factors identified by some previousg
studieg, but concentrated more on the few ones which in
effect were deemed relevant to college students’
schievement factors in Samsr State Polytechnic Collegee
%pecifically; in trying to identify what factor
has greater influence on students' scholastic perfor-
mance, i1t has been established that the school has an
edge o&er the other factors. Therefore, the following

aspects assoclated with the school factor believed to

2430mboon Kagondechasak, "Correlateg of Academic
Peprformance of the Students of the Graduate School of
the TUP", (unpublished master's thesis, TUP, Manilsg,

1983), p. 4.
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have implication in the pursuit of excellence are
hereby cited which include (a) curricular content,
(b) tools, equipment and facilities, (c¢) teacher quality,

(2) attitudes of students, and (c¢) instruction strategiess

Curricular Content

What is taught in school determines what is
learned, gso that, an asscssment of educational standard
begins with an examination of the curriculum.25 For a
functional and comprehensive curriculum, it should
offer varied educational opportunities to discover and
develop the cepabilities of the students. Navarr026
stresgsed the need for the curriculum to make the
individusl productive not by just imparting knowledge
to him, but also by sﬁcializing him in various ways to
develop his productive achievement, motivation, and
his willingness to accept his responsibility, to take
orders for him ad a value that will be applicable when
he is ready to assume his place in the field of work.

According to curriculum experts, secondary

ZSMinda C. Sutaria, "Quality: Thrust of
Elementary Education", Education and Culture Journal,
MECS, p. 21.

6Jcsefina R. Navarro, "The Work-Oriented
Curriculum, New Thrusts in Philippine Education',
(Manila: CED, Inc., 1974), p. 54.
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clagsified into GHS and VHS, ultimately aim to equip
the students with skills for a productive endeavor and/
or prepmre.them_for-tertiary gchooling. While they
vary in curricular offerings snd techniques, no
digtinction is made betweeﬁ the vocational and genersal
or academic since the products of either are similarly
accepted as college freshmen.

Curriculsr content, however, accompanied with
learning expericnces should be learnsble and adaptable
to student's experiences. The learning experiences mugt
be varied ngs stepping stones toward the anslysis of the
possible outcomes of learning. In shorﬁQ the curri-
culum should provide the three kinds of behavioral

27

changes; the cognitive, the psychomotor and affective.

Tools, Foguipment and Facllities

Quality of ingtruction, particularly in
vocational or trade fgchnical training, can best be
achleved if adequate and appropriate tools, equipment
and facilitiés are provided.

It is through the abundance and sppropriaste

instructional materials such =s books, films, apparatus,

27George J. Mouly, Readings in Bducational
Psychology, (USA: Halt, Rinchart and Winston, Inc.,
1971 Js D 12s
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equipment, and other instructional materials that the
learner may be helped to cultivate competencies.
Support to this ides ig cited by Jerdivitcha's study
where effsctive instruction is dependent primarily
upon the adequecy of toolé and equipment that the
students utilize to satisfy the urge to manipulate,
create, beautify and express through a purposeful
activity,ZB

dchools, regardless of type, are designed to
train students in the use of necessary skills required
for nationel Adevelopment; thus, we have to equip them
with the necessary tools, machineries and equipment.
Findings of Jerdivitcha's study revesled that of the
tWo gchoonlsg offering the same vocational courses,
Nekornpathom Technical College under the Department of
Vocational Bducation was rated higher in terms of tools,
equipment, and facilities. It showed higher vocational
achievement of students when compared with Sampranttiwaya
under the Department of General Education. Such differ-
ence was gignificant at .05 and .01 level.

What further neccssitates a2 relevent impli-

cation to any school training scheme is the primary

ZBCheotimq Jerdivitcha, "A Comperison of Student
frchievement in the Department of Vocational and General
Bducation: A Case Study in Thailend", (unpublished
master's thesis, TUP, Manila, 1987), p. 29,
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existonce of auxillary facilities. Obviously, the
school objectives in this regard are towards develop=-
ing a ‘complete or adequate human resources development
that recognizoes nqt the student or output in tools
manipulation but mestery of the student himself in a
world of vocational and technologicel orientation where

human factor still prevails over mobile sophistications.

Teacher Quality

According to Corson "If we want to improve
fMmerican education, we ought to aim first at improving
the quality of the faculty“.zgr The:make up of the faculty
determineé the educational program. Thus, the performance
 of the student has some direct bearings on the kind of
faculty the school has. The competehoe of the teacher
remarkably enhanceg the developmen£ of the skills,

30 Bducational

valusgs an”d knowledge among the students.
_'gualificaﬁioné, teachiné experiences and other related
trainings incr@nse the;ﬁeaéhing efficiéncy.énd effective=-
negs of the teﬂéhePsAWEioh are usually indicative of

students performance. In addition to these is the

tegacher's personality which has an inculcative impact

29thn Je Corson,'The Governance of Colleges
and Universities, (New York: MeGraw-Hill Book Co.,
19952 ps” 1075 L , : :
_ 30
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on the students to encoursge and challenge them %o
pleat a sense of respongibility and perseverance and

to develop their imsgination. Cited in a case study

in Singapore, teacher's personality attitude on personal
philosophy are salient causes of gtudents' dropout and
enrolment. The teacher's lifeless presentation of the
various gegment of a course could be a reason fdr
dropout. Although such reason is very subjective, it
could be of equal validity with the so called "objective
csusgsesf. Ag revealed in the_Oase study in Non-Formal
Fducation in Aifferent countries, it showed that
inadequacy of vocational training of teacher handling
the program could be a ground for their dropout,

Studies reveal the need for closer supervigion to
familiarize administration about the strengths and
weaknesses of teachers for the improvement of the

31

learning schemes.

Student Attitudes

Interests/attitudes of students also provide
avenues for them to explore areas where they axcel,

By attitude is meant a learned capability that affect

31Socorro AMlkunio Rosales, "Performanece of
Jecondary %chools under Different Organizational
Dimengions®, (unpublished master'’s thesis, Univergity
of the Philippines, 1982), p. 72,
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the learner's choice of personal action. It is an
internal state that originates processes of executive
control. These aspects are manifested in their hobbies,
books they read, games they play and places they

frequently visit.32

Measures of study habits and
attitudes influence students performance. The Survey

of Study Habits and Attitudes (SSHA) independently
accounts for some of the variationg in college grades.
The 99HA, s=n inventory used to measure or assess both
study habits and attitudes, was developed by Brown and
Holtzmen. Both high school and college students used
the inventory and findings:showed correlstions between
the version of the SSHA and academic grades to be even
higher than those generally obtained for the college
edition, Form C. High school students obtained a higher
correlation than the college students. The difference
of correldtion for the two groups was due to the

greater heterogeneity of the high school students.33
fhmann and his associates had findings which were

contrary to those cited. They observed that the

inventory did not add gsignificence to the battery of

32J’ohn Corgon, op.-cit. p. 37.

33w.H. Holtzman and W.F. Brown, "Evaluating
the Study Habitsz and Attitudes of High School Students',
(Journal, Educational Psychology, 1960), p. 109-114.
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intellective measure to find relntionshipsxa4

Studies however indicated that when abllity was
controlled, study habits were positively rolated to
performance. As revealed by Carter, when ability was
not controlled, it gave out similar findings.35

The results »f gtudies on the relationship
between study habits and attitudes towafd academic
performance point cut two facts. Pirst, measure of
study habits are positively related to academic success
even when ability ig controlled. Secondly, positive
attitudes toward gchool énd education in general are

also posgitively related to acadomic achievement.

Instructional Stratcgiecs/Approaches

Quality leafning can best be achieved by
enhancing the process of learning. "The goals that
are t> be realized through a gsystem of cducation are

clucationsl objectives. If thecse objectives are

34S,J. Mhmann and others, "Predicting Academic
Success in College by Means of a Study Habits and
Attitude Inventory", Educational and Psychological
Measurement, (New York: Russel Sage Foundation, 1969),

P 3%

3SHﬂ_rold D. Certer, "Improving the Prediction
of Schocl Achievement by the Use of the California
Study Methods®, Educational Administration and Super-
vigion, cited by Lavin, 1959, p. 66.




30

learned, they become more resistant to forgetting than
the mere recall of content. Such student behaviors,
besides being useful in the context in which they afe
learned, sre hizhly transferable to a variety of
circumstances.

In actual process, education today is geared
toword the rccognition of the lerrner's potentials
and the possibility of harnessing these potentials
intc abilitics ond copnbllities versatile in
chnracteristic. This is simply a departure from the
frnﬂitional and subjcetive processes, such as subject-
centered, teachor-centered, and child-centered, for
the new educational dimensions of learner's potential
or ability-centered processcs. So that, the subject
matter, the tencher, and the child factors are all
merged to be menns for the educational or instructional
ends and toward lesrner's abilities or capabilitics
enculturation, formation, maturation, which processes
arc foundontions of abilities and talents.

To carry out the two great themes of the "New
Gducation” which are intellectual excellence and
individuslizstion, the school, the teacher in particular,
should be versatile and creantive on the choice of the
teaching methods necessary for effective lesrning, for

-not all individuals need different types of learning
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activities for self-development. Hence, the overall
goal of education for intellectual excellence is to
produce a gsclf-educating person who knows how to think,
leern, end make judgments independently. For indivi-
duanlization, it requires that each student be conducted
through a program of studies that is expecially suited
to his learning needs, his learning capacities and hisg

37

rate of lecarning. Considering the different aspecté
discugsed, the following additional related studies
scomed to be parallel with the present study, among
which ig the resecarch work conducted by Laluan38 on the
performance of college students in the State University
in Region 1.. In her study, she used the generasl averages
of the students based on the types of schodis they
graduated from. The general average of each college
student was obtained by summing up the student's grades
in all subjects from first to sccond semester and itg
summation was divided by the number of subjects. The
college grades were analyzed using the /nalysis of

Variance for the purpose of verifying the,result'of

37

Elefanio, dp° Glbe; Pe 24

3BE‘rlinda B. Laluan, "Performance of Second Year
College Students in the State Universities in Region 1--
Its Relation to NCEE Scorecs and Some Selected Variables",
(Thesis, M.9., Baguio Central University, 1983), p. 38.
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the previoug findings indicated in the Dﬁncan Multiple
Range Test (DMRT) where graduates from barangay high
schoolg showed lower performance than students ffom
other types of high schools. Results of the study
reveal that the students from barsngsy high schools
obtained a mean of 2.573 private high schools with a
mean of 2.5%3 nationsl high schools with a mean of 2.67;
and technical high schools with a mean of 2.52. However,
despite the differences in mean, a t=value of %.34 was
obtained which is very much lower than t-tabulated of
3,86 thus indicating an insignificant difference among
students graduated from other types of schools. It
shows then that the students had ejual level of
performance as compared to the other graduates from
other schools, an indication that equal opportunities
“were provided by the state institution in terms of
faculty and facilities.

The study of Limbo centered on the scholastic
performsnce of college students from different types of
high schools. Of the 597 students involved in her study,
396 came from the municipal high schools =nd 366 came
from private high schools which were sectarisn (281)
and a non-gectarian (85). The information gathered
was on the type of high>schcols attended, location of

such schools, average grades of students in college for



the first semester and avernge grades of related subject
matter arcas. Of the items tested for significant
relationship, types of high schools attended by the

students showed a gignificant relationship wit
4

o

scholastic performance in college, using the Chi-Square
Test.39 A difference of this study, however, lies on
the type of school, since Limbo's study classified the
school =g public and private wheress the resesrcher
focused on the classification according to curriculum
ag genernl high gchool and vocational high school,

The study of Porcare conducted among college
students of VISCA, showed that students from VHS and
presently enrolled in vocational colleges achieved
better than those from GHS or the general'secondary
curriculum. This result may be due to the fact that
preparation in high school was more or less related to
the orientation they received in college. The Chi-
Square test obtained 1 value of 9.0 which was statis-

A
tieally significant at .05 1evelaro

39@qlvacion Limbo, "Factors Affecting the
Collegze Scholagtic Performance of Students from Different
Types of High Zchool", (unpublighed master's thesis,

Central Mindanao University, 1975), p. 25.

A : e

- erOﬂlfredo Porcare, "Correlates of Scholastic
Performance of VIACA College Freshmen'. (unpublished
master's thesis, M.S%. Agri. Div. VISCA, Leyte, 1984)

De FOs



34

Mmother is Bell's study on the comparigon of
college grades rcceived by college students who had
vocational-agriculture in the high school and those
who had none. Findings showed that those with voca-
tional=agriculture units 4iA consistentiy better work

a Bunton's study,

in eollcege than thogse who hed none.
however, indicated that studonts who finighed agri-
culture in hizh school were prepared equally well for
work in the collere of agriculture ns those who had more

" A
academic or college preparatory cf.)ur'se.*2

This is
supported by the study of Saentos conducted in North
Carolina 3tate College where he concluded there was much
Aifference in the scholastic achievemont between those
who had background in vocationsl agriculture then

thosé who had not. He also pointed out that there

Wwas no evidence that toking high schooi voecational

agriculture was either sn ndvantnoge or n disadvantage

mengured by the grades of students in college 1in the

Mp,u1 Mbert Bell, "Comparison of College Grades
Received by Students Having »nd Not Having Vocational
;griculture in the High School®, (Research Problem,

M.%., Oklahoma Collese Library, Oklahomsa, 3tillmate), p. 19.

42John V. Bunton, "Effectiveness of Secondary
Voecational Agriculture", (Master's Report, Colorado and
Mechsanicsl College, Fort Collins, Colorndo, 1954), p. 19.



79

43

general agriculture education.
. AN

Fablana™" conducted a study on the relationship
between high school academic performance of gradustes
of vocationally oriente? secondary program and
subseguent performance in collcge. Using the GPA,
findingzs showed that since high school students were
trained fcr work, it was expected that their grades
in the tochnicnl coursges would correlate highly with
thelr high school grades but the coefficient of
correlation between high school gradc average and
freshmen's grade aver~ge of students enrolled in the
technical courscs was 348 only.

The study of Mess showed no significant
differernce between the vocational snd non-vocational
groups when their total graie point sverage for all

college work was comparcd. However, there was a

438runo Yantos, "Scholastic Achievement of North
Carolina Stote College of Students of Vocational Agri-
culture as Compared with Students Having no Vocational
Work in School", (Thegis, M.S. in Agriculture Education,
North Carolina 3tate College, Raleigh North Carolins,
1950), p. 20. -

M ppelina S. Fabiana, "A Study of the Relation-
ship Between High School snd College Academic Perfor-
mance", (unpublished master's thesis, Central Phil.
University, Iloilo, 1968), p. 50.
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slight difference in their grodes in agriculture
subjecfs in feovor of the group thet had vocational
agriculture in high schooi,45- Cunningham's study
revealéd that boys who had high school training in
vocational agriculture did well or even better in the
college of agriculture than those who did not have

such prepnrntion.46

The study of Tangchai on the
scholastic performance of college students enrolled

at the college of agriculture found out‘that students
from different types of high school did not have statig-
tically significent difference in scholastic performance
during thelr first yeor college and that the difference
in performance among graduates of these types of high

schools were statistically significant in the second

1
yenr.47 In addition, Rev. Fitzpatrick disclosed that

451\Toe1 L. Mess, "Vocationsal Agriculture Creditg
From High School as a Basic for College of Agriculture
Work", (unpublished master's thesis, Technological
College, Dept. of Agriculture Education, Texas Techno=-
logical College, Lubbock), p. 21.

46Clarence Cunningham, "Relationships of Selected
Pre-college Experienccecs to Scholastic Achievement in the
Ohio State University, (Thesis, M.%., Ohio %tate Univer-
sity, Columbus, Ohioc, 1959), p. 17.

M nipaphene Tangchai, "The Ycholastic Performance
of College Students Enrolled at the Kasetsart University,
College of Agriculture during the SY 1954-55", (Thesis
M.S. College of Agriculture, University of the Philippines,
1962), p. 34
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no significant relationship exists between school
achievement and varisbles such as type of gchool student
body, type of high school training, and type of high

school attendedo48

Such various finding could be
attributed to Kee's opinion regerding veriation of
stondards. Thus, one who excels in a certain school may
3 . 4‘9 -1

not excel in another. Generally, there are lower
educstional stendards in the rural areas. Barangay high
schoo 1 students nre deprived culturally and socially. The

P 50 . . g .
study of Santos showed that the environmental climate 1s
reforred to as the total college or university orgeniza-
tional set up conducive for scholagtic achievement
reflected in purpose, objectives and policy of the
snstitution for the student's curricular and extra curri-
cular programsg, student welfare and services, student

regulation snd physical structure of the college: This

was inferred from the responses of the 23 administrator

48pov. Robert J. Fitzpatrick, S.D., IAptitude

- Testing snd Prov'l. Studentry Fape Review, Vol by
(November, 1975), p. 51.

A . i . :

r9Frqncls Wong Hoy Kee, "Comparative Studles
in Yuthenst Asisn BAucation", Heinemann Bducational
Books (fsia: Ltd., 1973), p. 20.

5O%antos, op. cit«.s; p. 48.
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respondents to the 35 items in thé Institutional

Assessment Measure. They cited the need for limited
enrolment and a gizeable budget allocation for facil-
ities nccessary in creating an environmental élimate

conducive for learning.

Relationship with the Present Study

. Teé literature and studies mentioned in this
chapter are relevant tc the present study because they
all Adeel with scholastic achievement. The studies
conducted werc mogtly toward the identifichtion of
factors correlated with scholastic achievements Compa-
rative emphasis on scholastic schievement of students
were considerably noted similar to the present study
the fact that the grades or GPAs were used =s bagis
for compesrison. Differences however were noted on the
type of school lasgt attended by the students, since
other studies clagsificd the schools per funding as
public.anﬂ private or per location as rurasl snd urban.
Whereas in the present study, the researcher focused
ont the type of school according to curriculum as general
high schools and vocational high schools. Still, other
studies compared achievement of college students who

had vocational exposure or orientation in the secondary
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anl thrge in the voeoticnsl institutions with college
students hrving no vocetion~l backgrrund at =11. Slight
simil~rity sxiats betwoon thoe stuiies reviowed »n? the
present study, since thse rescorcher centored her stuy
interzst in » vocnrtional ingtitution where schicvements
of college stu’ents from gchonls with voeational and
~eotemic curricular offerings esrs compored accordingly
with its broa® but peculiar chorncter such as that of

;
L8P0,



Chapter 3

METHCDOLOGY

Tias chpteor prcgsonts the methods -nd procciures,
the resenrch Acsign, the “cscription of gsomples, the
technigque usged in the gothering of Arta, and the

stoatisticel mersurse use? in the treatment of Aata,

The Regcrrch Dosign

The rescarchoar used snalyticsl-descriptive
method in her study. This resesrch thus involves more
then fact gathering snd tabulation. It Adenls with the
rmnlysis onAd ‘interpretetion of the Anta which have been
gathered for a specific purpose, for the understanding
rnd golution of gignificent problems.

~This study included ﬂ:cumentary-nnﬂlysis on the
achicvoment of "°PC collegc students ag reflected in

their permenent records in the reglstrar's office.

The subjscts of this study were stuients of

a9PC enr~lle? in the six eourses eos shown in Figure 1

51G9uﬂancio V. Aguino, "% Roview of Methods of
Rescarch", Methods of Research, (Msnilas Phoenix Pub-
lighing House, 1985), p. 7.

40
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namelys the two-ysar Technical Course, the three-year
course leading to the Diploma of Technician (DOT), the
fourayesf course leading to the degree of Bachelor of
Science in Industrisl Technology (BSIT), the four-year
teacher education course leading to the degree of

" Bachelor of Science in Industrial Fducation (BSIZ), the
five-year engineering course lesding to the degree of
Bachelor of %cience in Tlectricel Fngineering (BaTR),
~and the filveryear engineering course leading to the
degree of Bachslor of Science in Civil Fngineering (BYCE).
The semples were chosgen from gmong thé-college students
regulsrly enrolled during'the school vear 1985-1986 and

1986-1987 as described under the scone and delimitation.

Techniqus Used

The researcher mainly used documentary analysis
for the date in her study. Fifst, the approval of the
College Dean was sought to review the stuﬁents_reéords
in the registrar's office. Upon spproval of the request,
the researcher started to scrutinize 315 student permanent
records, 153 of which were of the two-year technical
students sand the NOT students while 162 were of the BRIT,
BaI®, BIT%E, and BACT students enrolled during the school

year 1987-1988.,

From thege records, the schools last attended by
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the students were determined whother gencral or
vocationsl high schools through pgrpOgive sampling.
The students who graiuate? from general high schools
were clossified ag Case /A, while those gtudents
gr~dunted from vocaticnal high schools were clessified
ag Caze B. Irrvepulsr shtudentas or those who have not
comnlote? their studisg within the time Aelimitetion
(Y 1985--1986 to 1986~1937) were Alscerdad by the
resenrcher. Only thoge who gsiteyed in the college for
the time Avration of twe years were involeved. After
clnssifying the students into two cases, Case A and
Case B, thelr gecneral grode poiﬁt average were
computed. To compute the grade point average (GPA),
please refor to Appendiz G for sample computation).
The students' ratings in the high school as reflected
in the students' permsnent record (Form 137-4) were
added end Aivided by the number of subjects. For the
rating in collegzse, the me~n of the gro-e point average
for the firstqpnﬂ qecond semeater Auring their firsgt
verr ond tho mesn of the grade polnt nverage for first
and gecon?d semestcrs Auring thelr sccond yoor were
added and Aividsd by two to zet the aversge rating for
two years.

AMfter determining the number of semples by

purposive sampling, the regse~rcher compaered tho mesns



of the two groups, that 1s, the mean rating in high
school of Case £ as well ns the mean rating in high
school of Cagse B. A total of 100 samples were
selected, 50 fér Cagse /. end 50 for Case B which are
equel to 58 percent of the total number of rezularly
cnrolled students, in as much ss morelstuﬂents'enrolleﬁ
in SAPC came from the general high schools than from

the voenstional high schools.

Statistic~l Treatment of Dnts

e gtatigtical metho? wsed in the trestment
of the 2ata gathered was the t-test of gienificnance of
the Aifferencs betweoen the meons of two indcopendent
gamples (uncorrelate? data).

The mean wos usc? in determining the sverage
rating obtained in the hish school for ench of the
gamples so that the finsl ratings of each of the two
groups were obtrinsd. Thig stotisticsal metho? was used
in dectermining the scholsstic rotings in college for
two yerrs of the ssme samples, leoding to the compu-
tation of the grond me-n for ench of the two rroups.

The t-test of sirnificnnce of the Aifference
between meons for independent samples wos used to test
the null hypothesis, thet is, whether the me-ns of the

two groups, the GHY group reprcsente? by Case A and



the VHS group rcepresented

level of gignificence.

by Case

B are the same at .05

Pormula used for t-tést.”?
. 5% .
(W,-1) .2 4 (W-1) 5,2 (Wy+ N,)
1 1 2 2 2 1
I N, W,
Wiere:
t = computed gtatisticol value
X1 = grand mean of scholsstic achievement
of college students gratusted from the
general high schools.
Xé = grend mean of scholastic achievement
of college students graduated from the
vocational high schools
%1 = variance for the first group or Csse A
32 = varisnce for the second group or Case B
N1 -~ number of item mesns for the first group
N2 - number of item mesnsg for the second group
52

W,
for Uncorrelate? Merns,
Pgychology an-d Bducation,

anA B. Trutcher, Fisher's t-test
Fund smentel Stetistics in

muilford

Ltd.,

CO.y

7973), p. 36.

(Tokyo : MeGraw=-H1ill Kagashuka,



Chepter 4

PRESTNTATION, ANALYSIS AND INTERPRETATION OF DATA

This chepter presents the findings, analysis,
and interpretation of the data based on thé specific
questions raised. Appropralte tables were prepared.
for purposes of clerity in the interprstation of the
deata,

The Scholastic Achievement Level

of S9PC College Students Gradunted
from the General FHigh Schools.

Toble 1 shows the mesn scholastic rating of the
50 graduetes from the genceral high schools who were
regularly enrolled for two yecars. Ths mean scholastic
roting of these students classified as Case A ig 2.17.
Under the technical curriculum, the average scholastic
rating of the 12 graduates from the general high school
is 2.44. Thce eight students enrolled under the DOT curri-
culum have an aversage scholastic rating of 2.02. For the
six students under the BSIE curriculum, their average
gcholagstic rroting is 1.75. The thres students under the
B9773 curriculum have sn aversge scholastic reting of
2.32 while under the BSCT curriculum, the sverage
gcholastic raoting of the four students is 2.3%33. The total

average scholastic ratings of the 50 students from the

45



general high gchoolg were obtsined from their two-year
stay in college. The ratings presented indicate that
the graduates from the general high schools under the
BsIT cufriculum excelled o little over the other grdups
of graduates In terms of scholastic achicvement.

Table 1. -Scholagtic Achlevement Level of 29PC College

Students Gradusted From General High
Schools

arrioils  Sarberiotil o0 TOTTRES TRverate

Technical 12 2.55 + 2. 32 2.44
DOT 8 2,10 + 1.95 2.02
BRIT i 2.24 + 2.15 - 2.20
3917 6 1.68 + 1.79 1.74
Ban® 3 2.41 + 2.23 2.52
BaCT 4 2,51 # 2.35 2535

Mean Scholnstic Rating for Case A 2,17

The Scholsstic Achievement Level
of 92°C College Students Greduated
from the Vocetional High Schools.

Shown in Table 2 ig the mesn scholastic rating
for the 50 graduates from the vocational high schools
regularly enrolleod for two vesrs. The mean scholastic

rating of these students clessified ag Case B 1s 2.22.



Table 2. Scholastic Achievement Level of 29pC College
Students Graduated from Vocationsl
High <chools

Technicol 12 2.33 + 2.4 2.39
DOT 8 2.28 + 2,12 ‘s 280
BYIT 17 2.23 + 2,84 2.23
BSIR 6 1.82 + 1.81 1.82
BSTT 3 2.30 + 2.26 2.28
BACE 4 2.38 + 2.40 © 2,39

Mean Scholastic Rating for Case B. 2.22

Under the technical curriculum, the average acholastic
rating of the 12 gradustes from the vocationsal high

school 1s 2.39 while the eight students enrolled under the
DOT curriculum have an average scholastic rating of 2.20.
Under the BRIT curriculum, the average scholastic rating

of the 17 gtudents is 2.2% while the six students under the
BSI® curriculum have an average scholastic ratiﬁg of 1.82.
Under the BAE% curriculum, the three students have an average
scholastic rating of 2.28 while the four students under the
BSCE curriculum have an sversge scholnstic ratings of the

50 students graduated from the vocational high gchools
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were obtained from their firgt two-year stay in.
college. The ratings presented indicate that the
gradustes from the vocational high gchools under the
BYI® curriculum excelled a little over the other groups
in terms of scholastic aéhievemer{to
The Difference Between the Scholastic

Acnievement Level of the SSPC

Gollege Students Gradusted from the

General Hign Schools and Those from
the Vocational High Schools.

The data in table % show the mesn difference
between the scholastic schievement of the 12 students
graduaﬁed from the generasl high schools and tha 12
students'gradﬁeted from the vocational high schools
under the technical curriculum.

Tgble 3 shows the graduates from the general
high schools represented by Case A with a mesan
scholestic rating of 2.44 while the graduates:from
the vocational high schoolé represented by Case B have
s mean scholastic rating of 2.39. The mean difflerence
between them is equal to .05 (please refer to Appendix
-1 for computation), The t-computed ig equal to 0.3%8a.
The number of degree of freedom is-Ni+ N2-2 6? 12 + 12
-2=02, TPer 22 degrees of freedom, we require a ¥ of
2,074 for the result to be significant at five percent

level. Since the observed value of t which is 0.38 is
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Table 3. Differcnce Bastween the SZcholastic Achievement
Level of Students Gradusted From the GH%
and the VHS (Technlcw] Curriculum)

Case A (GHS) : Case B (VHY)
2:56 2.585
2.255 2265
2.385 2,36
2.45 32885
2.305 2825
2.35 2.245
2.47 2.094
3.15 ' 2.43
2.18 2.19
2056 2.26
2.5 2022
22745 1.925
Total 29.29 28.684
M3R X= 2.44 = 2.39
Mean Difference = .05
L. computed = o098

degree of freedom = 22
tabular t© = 2.07
level of significance = .05

interpretation = not significant
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less than the table value of 2,074, it can be said
that the difference between Case A and Case B is

not significant. This means that the type of school

have much to do with scholastic achievement.

Table 4 presents the mean difference between
the eight students graduated from the general high schools
and the eight students graduated from the vocational high
schools ﬁnder the DOT curriculum.

The graduntesg from the general high schools
represented by Case A have a mesn scholastic rating of
2,02 while the graduates from the vocational high
schools represented by Case B hove a mean scholastic
rating of 2.20. The mean difference between them ig
equal to 0.08 (Please refer to. Appendix I-2 for
computation). The t-computed is equal to 1.43. The
number of degrees of freedom isg N1+ N2—2 or 8+8-2=14.

For 14 degrecs of froedoﬁ; it requires a t of 2.14 for
significance at five percent level. Since the observed
value of t= 1.43 is less than the tabular value of 2.14
it can be gaid that the diffe'ence between Case A and
Case B is not significant.

Table 5 shows the mean difference between the
17 students graduated from the general high schoolg

and the 17 students graduated from the vocationsa
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Table 4. Difference Betwsen the Ycholegtic Achievement
Level of 3tudents Graduated from the GHS
and the VES (DOT Curriculum)

Case A (GHY) 2 . Cage B (VHS)
1.87 2.%31
2.195 2141
1.96 2115
1. 71 2.7
2.195 2.155
2.54 1.905
1,88 ; 2.135
1.85 | 2.13
Total 16,18 17. 61
Mean X =2.02 o X = 2.20

Mean Difference = .08
t computed = 143
degree of freedom = 14
tebular t = 2.14

level of gignificance = .05

interpretation = not significant
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Table 5. Difference Between the Scholastic Achievement
Level of Students Graduasted from the GHS
and VHS (BSIT Curriculum)

Case A (GHSY) ; Case B (VHZ)
2¢352 1.895
2.265 243555
2255 2.09
1.98 2. 025
2,47 2.49
2wt 1.88
2,35 237
2,085 2«24
1.895 2.095
2.045 2.4
2.125 2.4.8
2.175 2.375
2,235 Z2:%2
2.495 2.215
2424 2.415
2. 185 2. 215
2.025 # i
EX = 37.325 EX = 37.94
X = 2.2 X = 2.23

Mean Difference = =0,03
t computed = ~0.49
degrees of freedom = 32
tebular t = 1.696

level of gignificance = .05

interpretation = not significsnt
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high gchools under the BIIT curriculum.

These graduates from the genersal high schools
represented by Case A have a mean gcholastic rating of
2.20 while the mean gscholastic rating of the graduates
from the vocational high schools represented by Cage B
have a meah gcholagtic rating of 2.23. The mean
difference between them is equal to .03. (Please refer
to fppendix I~3 for computation). The t computsd is
equal to .49. The number of degree of Prosdon is
N1+ N2«2 or 17+17-2=%2. For 32 degrees of freecdom, we
require a t of 1.696 for the result to be significant
at five percent level. Since the cbgerved value of t=0.49
ig mich less than the table value of t=1.696, therefore,
the difference between Case A and Gase B is not
gsignificant.

The data in table 6 show the mesn difference
betwsen the scholastic achievement of six students
gradusted from the generai high schools snd the six
students graduated from the vocaticnal high schools
under the BRIE curriculum.

These graduates from the general high schools
represented by Cagse A have a mecan scholastic rating of
1.73 while the gradustes from the vocationsal high sghools

represented by Csge B have a mean gcholastic rating of
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Table 6. Difference Between the Scholastic Achievement
Level of Students Gradusted from the GHS
and the VHS (BSIE Curriculum)

Case A (®”) Case B (VHS

su @3

173 1.89
1.8 2.2
1.6605 ) 1.815
1.805 1.6
1.8 1.71
1.8 1.775
EX = 10.396 X = 10.81
X1= 1.73 X2= 1.82

Mean Difference = -0.09

t computed = 1.07

degrees of fresdom = 10
tabular € = 2.23

lsevel of significsnce = .05

interpretation = not significant

1.82. The mean difference between them is equal to

.09. (Please refer to. Appendix L-4 for computation).
The t computed is equal to 1.07. The number of degreec
of freedom is N,+ N -2 or 6+6-2 = 10. TFor 10 degrees of

1 2
freedom, we require a t of 2.23% for the result to be
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gignificant- at the five percent 1evei. Since the
obgerved value of t=1.07 is less than the table value of
2.23, it cen be sald that the difference between Case A
and Case B 1s not significant.

Table 7 indicates the mean difference between
the three students graduated from the general high
schools and the three students gradusted from the
vocational high schools under the BSEE curriculum.

Table 7. Difference Between the Scholastic Achievement

Level of Students Grasduated from the GHY
and the VHS (BSET Curriculum)

Case A (QHY) Case B (VHS)

00 v

2.52 2,325

20185 2611

2.25 2.
EX1 = 6.96 EXZ = 6.83%5
X1 - 2.32 X2 = 2+28

Mean Difference = .04

t computed = .03%

degrees of freedom = 4
tabular t = 2.78

level of sgignificance = .05

interpretation = not significant
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The graduates from the genersl high schools
represenﬁed by Case A have g mean schoiastic rating of
2,32 while the graduates from the VOCgtional high schools
represented by Case B have a mean schblastic rating of
- 2.28. The mean difference between them is equal to .04
(Please see ApbendiX_L—S for computation). The t
computed is équal to .30, The number of degrees of.
freedom 1g N1+ Némz or 3+%-2=4., For four degreeg of
freedom, we require a t of 2.78 to be significant at
five percent level. Since the observed value of t-.30 is
less than the table value of t=2.78, it can be gaid that
a difference between Case A end B i1s not significant.

Table 8 reflects the mesn difference between
the 4 gradustes from the general high schools and the
4 graduates from the vocational high schools under
the B3CE curriculum.

The graduates from the general high schools
represented by Case A have a mean scholastic rating
of 2.%3% while the graduates from the vocatlonal high
- schools represented by Case B have a2 mean scholastic
rating of 2.%39. The mean difference between them is
equal to .06. The t computed is equal to .33,

(Please see fppendix L-6 for computation). The numbér

of degrees of freedom is N1+ N?—Z or 4+4=2=6. For
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Table 8. Difference Between the Scholastic Achievement
Level of Students Graduated from the GHS
and the VHS (BSCE Curriculum)

LX)

Case A (GHSR) Cagse B (VHY)

os

2,42 ' 2.455
2.725 2458
2.085 2.395
2.08 : 2.115
EX1 = 931 » EX, = 9.545
X,, = 2033 ] X2 = 2039
Mean Difference = -0.06

t computed = -0,33

degrees of freedom = 6
tabular t = 2.45

level of sgsignificance = .05

interpretation = insignificant

6 dggreeS'of'freedom, we require a t of 2.45 for the
result to be gsignificant at 5 percent level. Since
the observed value of t which is .3% is less than the
table value of t=2.45, i1t can be sald that the
difference between Case A and Case B 1s not

S8ignificant.
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Table 9 reflects the comparison in summary of

the computation of t-test of the mean scholastic

ratings of the two groups of graduaﬁes according to

curriculum,

Table 9.

Difference Between the Scholastic Achievement
Level of the Students Graduated from
the GHS and the VHS

Curriculum f Case A f Case B
Technical 2.44 2.39
DOT 2.02 2.20
BSIT 2.20 2423
B3IE 1.73 1.82
BSEE 2.32 2.28
BSCE 2.33 2.39

Total 217 2.22

Mean Difference = .05

t computed = .37

degrees of freedom = 10
tabular t = 2.23%

level of significance = .05

interpretation = insignificant

The overall data of the 50 graduates from the

general high gchools represented by Case A hag a mean
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scholastic rating of 2.17 while the 50 graduates from
the vocational high schoocls represented by Case B has
a mean.gcholastic rating of 2.22. The ratings of
these two groups yielded a mean difference of w05,
(Please see Appendix L-7 for computation). The t
computed is equal to .37. The number of degrees

of freedom is N,+ N,~2 or 6+6-2=10, For 10 degrees
of freedom, we require a t of 2.23 to be gignificant
at 5 percent level. The observed value of t=.37 is
leas than the table value of 2,23 which means that
the overall mean difference between Case A and

Cagse B is not significent. Therefore, the type of
gchool the gtudents graduated from had no influence

over their scholastic achievement while in the S<PC.



Chapter 5
SUMMARY, COWCLIISION AND RECOMMENDATION

This chapter shows the summary of findings,

conclusions and recommendations of this study.

Summary

This study. aimed to determine the difference
between the scholastic achievement of S3PC college
gtudents graduated from the general high schools and
vocatlonal high schools fof'tWO‘consecutive years,
partioulafly from school year 1985-86 to school year
1986-87. .%pecificéllyg this study sought answers to
the questicné on the achievement levels of S9PC college
students from the two types of schoolg, the general
and_ﬁhe vooationél high schools,

The descripti%e method of resesrch was
employed in this study using documentery anslysis
of the Form 157-A and Form 137-T (permsnent reébrds)_
of 100 college students. To enrith its content,
‘an informal interview was conducted with teacheq.
who taught the college subjects from 198541987.
A review of several books, unpublished masteral thesis,
periodicels and other publications, both local and

foreign, were also scanned to gather informations

60
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relevsnt to the gtudy.

The subjects used in this study were college
students enrolled for school year 1985-86 to 1986-87
in the first and second year respectivelv.

The data gathered were recorded and tabulated
as shown in the preceding chapter. They were analyzed
and interpreted usging the mean and t-test to measure
~the significance of the difference between the twd

meang of independent gsamples at .05 level of significance.

Findings

Bagsed on the anslysis and interpretation, the
following findings were highlighted:

1. The obtained mean scholastic rating of the
50 gtudents who gradusted from the genersal high gchoolg
was computed according to courses as follows: Technical

0

k3

2.02 - goods BSIT 2.20 -~ goods; BSIE

s

2,14 = good;

|
4

[oe]

[
&

1.73 = good; BSEE 2.32 - good; BSCHE 2.33 - good. Overall,
it yielded an average scholastic mean rating of 2.17
revegling a satisfactory achievement of the gsaid

students.

2

- o

The obtained mean scholastic rating of
the 50 students graduated from the vocationsl high
schools was computed according to courses as follows:

Technical 2.39 - good; DOT 2.20 - good; BSIT 2.23 - good;
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BSIT 1.82 - good; BSEE 2,28 - good; BSCE 2.39 - good.
Overall, it yielded an average mean scholastic rating
of 2.17 revealing satisfactory achievement of the
gald students.

3, The obtsined vsglusz of the difference
between the scholastic achievement level obtained by
the greduates from the general high schools and
vocational high schools wss =0.37. The result is too
sﬁall than the critical value of 2.2% at .05 level of
gsignificance. The researcher, the:efore,'has basis
for accepting the null hypothesis that there is no
significent difference between the scholastic
achievement level of SYPC college students gradusted

from the vocational snd the general high schools.

Conclusions

The following conclusions were derived from
the foregoing findings:

4., The scholastic achievement level of SSPC
college students gradusted from the genersl high schools
revesled a satisfactory mark. This mesns that despite
thé difference in curriculum snd other factors of
lesrning, the subjects were able to cope with the
standard raguirement set by the college which revealed

s kind of flexible educational experience in then.
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2. The scholsstic achievement level of ﬁ%PC
college students graduated from the vocational high
schools reveanled a satisfactory mark. This mesns that
these college students had the same interest level in
coning with the stendard criteria set by the college.

3. The genersl scholastic achievement level
of the collegzs students who gradusted from the VHS and

2

I8 revealed no gignificant difference. Therefors,
the null hypothesis is accepted that the type of
school where the students come from does not have

mach to do with gcholastic achievement. ¢

Recommendations

After a thorough study of the scholastic
achievement of both the GHY and the VIS graduates,
and based on the findings of this study, the researcher
recomnends the following:

1. A gtudy ig recommended towsrd policy reform
for = comprehensive discipline integration for both
vocational and general high schools curricula through
the tertiary or higher educational aims;

2. A study on whether group leadership of
students in school, curricular or extra-curricular,
congistently relstes with superior scholastic

schievement, or merely, that leadership is an affective
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or common group personslity/norm projection £t
schelastic achlevers;
3. A study on-the same problem is recommended
in other schools to further confirm vselidity of findings
of the present gstudys; and |
4. K& follow-through study on the gsme problem
ond resesrch venue is recommendsd ten years after for
findings relevant to educsational or curricular planning

and developmant schemes.
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APPTNDIX A

SAMAR STATE POLYTECHNIC COLLEGE
Catbalogsen, Ssmar

fporil 21, 1986

The Dean of Graduate Studies
Samar State Polytechnic College
Catbalogan, Samar

The following research problems/proposals are
hereby submitted for appropriste asction of this Officeg
preferably for topic number one: P

1o SCHOLASTIC ACHIWVEIGNT OF SSPC COLLEGE
STUDENTS GRADTATTD FROM GHENTRAL HIGH
SCHOOLY AND VOCATIONAL HIGH “CHOOLS

2. THE PSRCENTAGT OF FAILURT OF ALL S4pC
SECONDARY QTUDTNTY WROM FIRQT YRAR
TO FOURTH YEAR IW <CHOOL YREAR
1985-1986

5. A SURVEY ON RELEVANCE OF THW COURSEY OFFTRED
IN SePC TO THR MANPOWTER NTWEDY OF SAMAR
Barly and favorable action on this matter will
be highly appreciated.
Very truly yours,

(2GD. ) VICTORIA C. SABALZ A
Researcher

Recommending Approval :

(SGD. ) ALRJANDRO B, CANANUA, M. Ed.
Head, Resesrch and Development

APPROVED s

(9GD. ) DOMINADOR Q. CABMIGAN AN, ®d. D.
Dean, Graduste Studies
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APPENDIX B

Republic of the Philippines
SAILAR STATE POLYTRECHNIC COLL®EG™
Catbalogan, Samar

GRADUATTS SCHOOL
APPLICATION FOR A®QIGNMENT OF ADVIQER

N AT SABALZ A, VIGTORT A CUT
Pamily Hame FMirst Name Middle Name

C'NDIDATE FOR DZGREE IN Master of Arts in Hducation

ARE. OF SPRCIALIZ ATION Adminigtration and Supervision

TITLT OF PROPOSHD THHI® THT “CHOLAYTIC ACHIRVIMENT

OF S2PC COLLEGHE STUDTNTSY GRADUAMED FROM GENERAL

HIGH SCHOOL® AMD VOCATION L, HIGH <CHOOLS

NULE OF RIQUTATED ADVISER DR. BERNARDO 9. OLIVﬁ

APPROV/L OF ADVIATER DI<S/PPROV AL

(3GD.) BTWRWARDO %, OLIVA, Ph. D.
‘Adviger

Date 12/ 7 /86

APPROVTED ;

(3GD.) DOMIN"DOR Q. CABANGANAN, T4, D.
Dean, Graduste Studieg



APPENDIX C

Republic of the Philippines
SAIAR STATE POLYTECHNIC COLLEGHE
Catbalogan, Samar

January 28, 1987

The Desn of Graduate Studies
Samar State Polytechnic College
Catbalogan, Samar

T have the honor to request permission
that I be allowed to review with the Registrar's
Office 'the records of college students for Y 1985-
87 who have been selected as study ssmples for my
research on: "THT SCHOLACTIC ACHIBVEMENTS OF SSPC
COLLEGE STUDENTS GRADUATED FROM GENERAL HIGH SCHOOLS
AND VOCATIONAL HIGH SCHOOL.nw,

The foregoing research activity ghall start
January %0, 1987.

Your favorable action on this request is
anticipated.

Very truly yours,
(24D.) VICTORIA C. [ABALZA
Researcher

APPROVED g

(3GD. ) DOMIN/DOR Q. C BANGANAN, BEd. D.

]

Dean of Graduste Studies
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APPENDIX D

SAMAR STATE POLYTECHNIC COLLTGE
Catbalogaon, Samar

January 9, 1988

The Dean of Graduabe Studies
Samar State Polytechnic College
Catbalogon, Samar
- B N Sl

I have the honor to submit herewith for perusal
five (5) copies of my thesis proposal : "THE SCHOLASTIC
ACHIEVMENTS OF S9PC COLLYGT STUDENTS GRADUATED FROM TUR
GENTRAL HIGH SCHOOL® /ND VOCATIONAL HIGH SCHOOLQM,

In this connection, a gchedule for defense of
the above thesis proposal is requested.

Your esrly action on this request will be
highly appreciated.

Very truly yours,

VICTORIA C. SABALZA
Researcher

Recommending Approval :

(sGD. ) BWRNARDO 9. OLIVA, Ph. D
Adviger

APPROVED ¢

(3GD. ) DOMIN/ADOR Q. CrBANGAN AN, Ed. D.
Dean of Graduaste School
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APPENDIX ©

SAMAR STATE POLYTECHNIC COLLEGE
Catbalogan, Samar

Janusry 21, 1989

The Dean of Graduate Studies
Samar State Polytechnic College
Catbaleogen, %emar

I have the honor to request that I be
scheduled Februsry 7, 1989 to defend my thesis
entitled: "ACHOLASTIC ACHITVEMWNT OF “9PC COLLWGE
QTUDENT GRADT ATED FROM GENERAL HIGH SCHOOL® AND
VOCATION AL, HIGH <CHOOLS",

In this connection, I am submitting herewith
six copies of my thesis for review with my adviger,
the chairman and with the members of the panel of
examiners.

I hope for your early and favorable action'
on this request.

Very truly yours,

(2GD.) VICTORIA C. ABALZA

Regearcher
Recommending Approval:
(®GD.) BERNZRDO ©, OLIVA, Ph. D.
AMviser
APPROVTED ¢ '

(9GD. ) DOMINADOR Q. CABANGAN "N, ®d. D.
Dean of Graduste “tudies



RATING

1.0

i
5,6
B
4.9 =

APPENDIX F

SYSTEM ADOPTED BY THE COLLEGE

Excellent
555 Superior
2.0 Very Good
et Good
350 Fair or Passing
4.0 - Conditional Failure
5.0 Failure

Inc. Incomplete
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CAPPENDIX G

SAMPLE COMPUTATION FOR GPA

Formulg Used:

GPA

i
—

GPA = Grade Point Aversge

R1 = Rating for First Semester
R2 = Rating for Second Semester
R, = 2.22
R2 = 200
GPA = 2.22 + 2,00
2
= 4-022
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APPENDIX H=1

SCHOOLS WHERT STUDSENTS GRADUATED
(General High Schoolg)

Bastern Samar National Comprehensive High School
Pagsanghan Community High School
Pinsbacdao Community High School
Guintarcan Barangsy High School
Costa Rica Barangay High School
San Andrss Barangay High 9Ychool
Calbiga Community High School
Sta. Rita Community High School
Daram Community High School
Samar Nationel High School
Wright Community High School
Basey Nationsl High %chool
Laongen Barengay High School
Rawls Barangay High School
Bohol National High School
Bagscay Barangsy High School
Chitongo High School
St. Joseph Academy
Fr. Seno Memorial School

3t. Mthony Acsdemy



21
22.
2%
24.
25
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APPENDIX H-1
(Cont'd. )

Pearl Island Academy
Saﬂar College.
Holy Cross Academy

Northern Academy

3t. Francis of Assisi



APPENDIX H-2

SCHOOLY WHERE ATUDENTS GRADUATED
(Vocetional High %ﬁhools)

Basey National Agricultural School

Bobon Sc¢

(larencio Calagos Ilemorisl School of Fisheries

hool of Figherieg

Nena School of Craftsmanship

Jamar N

Samar N

fational Agricultural School

ational School of Arts and Trades

Qamar Stste Polytechnic Cocllege

Somar Regional 9School of Figheries

University of RBastern Philippines

Wright

Community High School

Cabucgayan National 8chool of Arts and Trades
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Secondary Student Permanent Record
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B.P8S, Form 137-A

SAMAR SCHUOL UF ARTS AND TRADES Copy of this record sent to

* Cntbnlognn, Samar principal of
School on
Secondary Student's Pgrmanent Record | s

Neme . ... Date of birth: Year Month Day
Place of birth: Province._ ', Town , Barrio,
Parent or Guardian ! e e ...__ Occupation
Address of parent or guardian o
Intermediate course completed (School)_ Year__ General Average_______

CLASSIFIED AS

Total number of years in school to complelp elementary course

YEAR . School .School Year 19___
o BUMIECT URALING: BRODE L C. 8 | Action
Yenr 1 2 3 Average | Taken
T - . SN 5 | —
L2 S
—_————— — - — - s [}
PUPS | S———— - JRN I N A
i : .
JUNE | JULY | AUG. | KPT. | OCT. | NOV. { DEC. | JAN. | FEB, | MAR. | APRIL| TOTAL

Days of school

Days present

CLASSIFIED AS-

Total number of years in school to date

YEAR ‘School School Year 19 -19
Corri- SUMERT © | GUADING TERIODD C.8. | Action | Gredita
Yenr . LI P 3 4 Averago | Taken Enarned
; P
.
y : § —
: 7
. LS PR S e e FUSIESIRIA | I S———
. 1 v C—
-' . .
]
. e
T ; 7
JUNE | JULY | AUG. | SEPT. | OCT. | NOV. | DEG. | JAN. [ FEB, | MAR. | APRIL | TOTAL
Days of school ____ : ! )
Days present ' i L
CLASSIFIED AS Total number of years in school to date
__YEAR School » . _____ ) School Year 19 -]19
= 3 PE
(e BUBJECT ! BLATE T OR ] C. 8. Action! | Credita
Yenr 1 2 3 4 .| Avernge | Taken Earned
P 9
- . : .
;
|
\ T
kO ¥ = eSS =
7 = "
N 1
s | i s s —‘_ e bl i saai misaing | T T e
e R e e L S Ty s = 1 S
JuNk [ ULy | AuG. [BEPT. | GCT. | NOV. | DEC. ¥EN. | MAR | AL | TOTAL
Days of school i ' ! s
Days present '

REMARKS

Remarks on the health, character, and habits of the student

Principal
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APPENDIX J

College Student Permanent Record g

- —— ] -
SHl“L, Form 137-1 . e . .
(Adopted 1976) . .
chul\lu. of the I’Iuhppmu

.. " ... SAMAR STATE POLYTEGHNIC COLLEGE

s Catbalogan, Samas

CURRICULUM ' ' e Courso
) n ' STUDENT PERMANENT RECORD
. 4 ) = = '
N __ '_' sra s Clvlb Btatu: (M:u‘rh'-Ilﬁllng'nr4Wl.|A)w)j, _
Data of Birdle e e L. AI__.____'_______,_, e e e Plveo of Bintle d .

Home Address, _ Catlmlogan; Addresg

Nafie of Guardian . S S o Addrows of Gu:u-:lhu:n
Sacondary School from whery Grid Lol
Addzons of Secondary* Schoal: 4 - ‘
T

Cowio C lotaxk . ) NCEE Rating Fxam. No. Yr. Tukon

e ® [}

. o * +  FIRST!YEAR ' ,
sSehool Year ] ! ! ' . Yoar Soction
l"l‘RS'l"SEMES’EER. o7 ' 41'.("0ND SEMESTER ¢
. R
. i o |- Rabingn i v T ' Ratings Tl
Subjoota ,——_—Fin-l" Removal Credita | . Subjocts Fral hommadi Crodits

veidan

' - 3 v
I T R e

cesscel|oacens

........ weccoglecnans mevesclonnnas
) ¢

cedasma sesanve|ecnnas]eccaa

edessc|occsas sescss|lecaanefemaaet

suncssloccscs e Ea e

L R B R L cesacs|eenna:

T LEX T weewsscosloacans sesaen|ececa:
cualevescs|encncclmanca

evmecsesdosonetrocsnamsanmun|acneca]rovcnaloncan

. O
. i Adviser, S N P P
+ . (Signature over printed nano)
o : (R pa g 5 B * - *
L.+~ "\ + SECOND YEAR '
. ,‘ i k : Yau & Soction__ e
- ' ' SFOONDY SEMESTER \ '

Sulijemds : . I_.m?;:“il’;ﬁ:"w“! Crolit: i  Subjeds —i--l-;.l: i‘-"‘:—:‘f:’m (‘-rcdil.;

—r T
Adviker O B N ' Advieor e
(Signature ovor prigled ngpe) N ' ! (Signatre over printed pamo) .
"
O S ——— . T .




83
-
APPENDIX K-1
COMPUTATION FOR FINDING THE MEAN AND GROUP VARIANCE

OF THE GENSRAL HIGH SCHOOL RESPONDENTS UNDER THE
ICHNICAL CURRLICULUM

X ) x°
2,56 B 5536
, e .
2,255 5.085025 R . L= - (Ex)°
N (W=~ 1)
2.%85 5. 638225
e 2 . vo-
2°45 600025 ' = 12 (71_).n¢5996) 29 ?9
12 (12 =1)
2,%05 5.%13025
.1188 - 587.9041
2.35 5.5225 . 8e7.11 587.9
' 132
2,47 6.1009
214
3,15 9.9225 - 2.2147
152
2a18 4.07524-
2.56 6.5536 = .0698083
2,5 6.25
2,125 40515625
HX= 29.29 2x2 72.2599
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APPTNDIX K-2

COMPUTATION FOR FIFDING THE MEAY AUD GROUP VARIANCE
OF THE GENERAL HICH SCHOOL RESPONDENTS TUNDER
TH® DOT CURRICULUM

- s
X 6 4

L8 3.4969
| 2 W (mx%) - (mx)?
2"1'95 40818025 S — "l e

¥ (N-1)

1.96 3,8416
Z E z 5 2
2.195 4.818025 _ 8(33.23235)-(16.18)

8 (8-1)
2.71 2.9245

265,8588 ~ 261.7924

2:54 €.4516 oy =

56
1.86 3.4596 |
1.85 34225 - H0000
F T 56
= 16,18 EXS 3%,23235
= ,0726145
= 2002



g
e

£
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APPENDIX K-3

COMPUTATION FOR PFI ND.T"G THE MEAN AND GROUP VARIANCE
OF THE GEITRAL HIGH SCH00L RESPONDENTS TUNDER
TH®E BS L.I. CURRICULUM

% X2
2.%2 5, 3824
2 _ W (m?) - (mx)®
2.265 5.130225 8% = s —
(¥ = 1)
2.255 5.,085025
. . _ 17(82.373075)-(37.325)°
| 17(17-1)
2,47 6.1009
2.18 1.7524 _ 1400.3423 - 1393.1556
27
2,55 p P ks
2,085 4.347225 = A2lE083
: 272
1.895 .591025
9004«5 40182025 = 002‘34215
2.125 4. 5150625
2.175 4.730625
2.235 4.995225
2.495 6.225025
2.24 5.0176
2.185 - AGTTAZ35
2.025 4.100625

= 57.325 EX"= 82.373075
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APPENDIX K=-4

COMPUTATION FOR FINDING THE MEAN AND GROUP VARIANCE
OF THE GHIERAL HIGH SCHOOL RESPONDENTS UNDER
THE BSIR CURRICULUM

)
y X©
1.7% 2,9929
1.9 | %, 61
1. 6605 | 2.7572603
1.605 2.576025
1.7 2,89
108 3024"
EX = 10.3955 Ex14z 18.,066135
X = 1.73 2_ N(ZX7) - (EX)
. (N - 1)
_ 6(18.065185) - (10.3955)°
6(6 - 1)

108.3971 -  108.16




APPTENDIX E-5

COMPUTATION WOR FINDING THE MEAN AND GROUP VARIANCE
OF THE GENTRAL HIGH SCHOOL RESPONDENTS UNDIR
THE BAET CURRICULUM

X X2
2,52 | 6.3504
2+185 | 4.T774225
2,25 5, 0625
BX = 6.955 w2 16.187125
X = 2.32

> W (5X2) - (5x)?

SN {F-1)
13 (16.187125)=(6.955)%

6
_ 48.561375_= 484372025
- .
_ 218935
6

= 0915585
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APPTNDIX K=6

COMPUTATION FOR FINDING THE MEAN AND GROUP VARIANCE
OF THE GENERAL HIGH SCHOOL RESPONDENTS UNDER
THE BSCH CUIRRICULUM

X X2

2442 5.8564

2.725 7.425625
2.085 o A.B4T225
2,08 43264

e o
i)

X = Q.31 EXC= 21.95565

X = 2.33
2 _ M) . ()°

N (N 1)

_ 4 (21.95565)=(9.31)%
4 (4= 1)

_ B87.8226 - 86,6761

12
. 1:1465

= «0955417
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APPENDIX K-7

COMPUTATION FOR PINDING THE MEAN AND GROUP VARIANCE
OF THR VOCATIONAL HIGIH SCIO0L RESPONDENTS
UNDER THE TECANICAL CURRICULUM

2

2,585 65.63225

\ "1':r2 ’ — 2
2,285 5,150225 32 - N(m=) = {(EX)

N(N=-1)

£.3% 5.5696

12(70. 004675 )~ (28.68)2
5,285 10.791225 _ 12(70.004675)~(28.68)

12 (12-1)

2.825 7.980625

840.0558 - 822.5424
132

J
o
%
B
\Jl
Ui
-]
o
=
O
O
NS
I
i

2,09 4.%5607
05134
2. 4% 5.,9049 w dladldl,

152

N
. N
0
o3
°
-~J
=
Ui
[6))
iNg

0.1326773

O

2.26 A.9284

i

2622 4.,7961
1:928 5.1076

e

L e—
X = 28.68 B = T70.004€675
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APPTITDIX K-8

COMPUTATION FOR FINDING THW MEZAT AND GROUP VARTANCE
OF. THE VOCATIONAL HIGH 9SCHOOL RESPONDENTS
UNDZR THRE DOT CURRICULUM

X x°
2.%%1 5.433561
2.141 4.583381
2+115 4.473225
2.155 4.644025
2.7 v 7.29
1.905 3., 629025
2.133 4.558225
2.1% 4.5%69
EX = 17.612 EX° = 39.148842
X = 2.20
2 _n(m®) » ()
N (N-1)
_ 8 (39.148842)~(17.612)°
8 (8-1)
_ 313.19074 = 310.18254
56
_ 3.08192
56

fi

053717
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APPENDIX K-9

COMPUTATION FOR FIWNDING THT MEAN AND GROUP VARIANCE
OF THT VOCATIONAL HIGH SCEOOL RESPONDENTS
UND®R THT BSIT CURRICULUM

X . XZ
1.895 3.591025
2.335 © 5.452225
2,09 4.3681
2,025 4.100625
G e 12
2.49 6.2001 ¢ = = (8X°) - (EX)
: : N (19-1)
1.88 %.5344
e 2
2.57 5.6169 _ 17(85.2581)-(37:94)
17 (17=1)
Bs24 5.0176 |
2,095 4.389025 . 1442, 20T - 1439.4436
272
2.4 5.75
2.48 61504 - 222480
272
2.375 5. 6140625
2. 32 55824 = 365592
2,215 4.906225
2.415 5,8%2225
2.215 4.906225
241 4,,4’]-
EX= 37.94 EXS 85,2581

= 2.23
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APPENDIX K-10

COMPUTATION WOR PINDING THE MAAN AND GROUP VARIANCE
OF THE VOCATIONAL HIGH SCHOOL RESPONDENTS
UNDER THE BSIE CURRICULUM

X | 7
1.89 3.5721
2.12 C 4.4444
1.815 3,294225
1.6 2.56
1.71 3.150625
14775 2.9241
BX = 10.91 X% = 19.99545
X = 1.82 ; )
2 _ N (E0)? - (m)°
N (N-1)
_6(19.99545) = 10.91°
6 (6-1)
_ 119.9727 = 119.0281
30
) .9AL6
30

= .0%314367
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APPENDIX K-11

COMPUTATION FOR FINDING THR MTAN AND GROUP VARIANCE
OF THT VOCATIOWAL HIGH <SCHOOL RESPONDENTS
UND®RR THT BIEE CURRICULUM

X ¥
2,525 5.405615
2.11 4.4521
2.4 5.76
TX = 6.835 X2 = 15.617725

2 W (mx) - (ux)?
N (N-1)

3 (15.617725 )=(6.835)°

3 (3-1)
_ 46.853175 = 46.717225
6
_ 213595
6
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APPERNDIX K-12

COMPUTATION FOR FINDING TUT MEAN AND GROUP VARTANCE
Of T7W VOCATIONAL HIGT SCHOOL RESPONDENTS
UNDRER TIE BSCE CURRICULUM

X X2
2.455 6.027025
2,58 6. 6564
2.595 5. 736025
2,115 4473225
%X = 5.515 - mX2 = 22.892675
X = 2:39

> N (m2) - (Ex)2
N (N-1)
4 (22.892675)=(9.545)2
4 (4=1)
91.5707 ~ 91.107025
12

°ﬂr6367§
12

“a

= .0%86396
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APPENDIX K-1%

COMPUTATION FOR FINDING THE
OF THE REWSFONDEHTS ﬂPOM GIIs “W) ViHS

ITHAN AND GROUP VARTANCE

Cese A Cagse B
2,02 = A, 0804 2.20 = 484
2020 = /]-08"/.1— .’?023 = 409729
1.73 = 2.9756 182 = 3.3124
2“’:—33 = 5e"-289 :?ov’)8 = 5'1984
Ladd . = 5.3024 2.39 = 5.7121
WX,=13.04  TX,2=28.6650354 BX,=13.3073578 EK,2=29.74
K= 2:17 ié; 328
, 2 2 2 o
CN_ (T 2 " - (&
2 _ N, (Bx,7)-(mx,) 3,2 NZ(AX ) - (EX,)
e = N (N -
N, (H,=1) v, ( 1)

6(28. 6650354 )~13. 0380548°

6(29.73605631 )=13. 30735782

~ 171, 90051m1bJ&90089

6 (6 =1)

30

\_.
it

6 (6 -1)

17834163177, 08578
e 30

' 1.33056

30

- 044352
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APPENDIX L=t

COMPUTATION WOR FINDING THE T VALUR OF ACHIEVEMENT
OF REPONDTNTS -~ TECHNICAL CURRICULUH

| X, -~ L
. 2 a
° 1w, -1) 3, ¢(m e T, - W,
- 20
0o }31 + Nz-ﬂ. . ;--N1' -(_Ng )‘

3

A1 (,0698083) + 11 (.1326773)] 42 4 12 E

| i
i 22 o2 (12) |
_ Am:(?5. .
!52;2 *734. 161 1.1666666 ]
| naraman X J
i i “ S :
.05

.05
. 1298991

= <38
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APPENDIX L=2

COMPUTATION FOR FINDING THE T VALUE OF ACHTEVEMENT
0F RTSPONDENTS OF THEZ DOT CURRICULUM

%, - X
g = 1 -
© i g B
Von=1)8% (5,-1) 8,7 §§§ + N,
\ ) N, o+ N, - 2 oaw, (1p))

\ 7 _Coreetas o (1) (.053TAT1) | {8« 8
/ L 8 + 8 =2 J L 8(8)

\/ 063166 (.25)
s




APPENDTX

COMPUTATION FOR FINDING THT
OF RESPONDENTS OF THI

X, = £

98
-5

T VALUE OF ACHIBVEMENT
BSIT CURRICULUM

- | 1%
| (-1 5,2 + (My=1) S
b N, o+ N, -2

1 4 :

i 2@20 =

2““ K T
> | {Uz + Ny
BT

=0 g -

2. 2%

)

.0365592

1 16 (.0264215) + 16 (
1_ 17 + 17 -~

""oc}B

17 + 17
17 (17)

2

1f 1.0076396 .- (.1
30

_ "’005

”\/ 3, TOAT3 =03

“‘003
. 068666

—

= =0.49

1764.7)
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APPENDIX L~4

COMPUTATION FOR FINDING THE T VALUE OF ACHIBVEMENT
OF RESPONDENTS OF THT BSIE CURRICULUM

1.75 = 1.82

|5 (0110230 _+  3(.0314867) ] (6+6 ]
§ 6 + 6 = 2 l j

"-——»—m

“”On 09

‘15 055115 _+ 1574335 |12 |

{ $;

':g 10 r=_1‘~ &
'==Oo\(.)9

Xé 2125485  (.333%33)
i

. 0841721

= ~1.07
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APPENDIX L5

COMPUTATION PMOR FINDING THE T VALUE OF ACHIEVEMENT
OF REAPONDENTS OF THE

Ramm

Bam%s CURRICULUM

t, =, £y = }?2
gFN1“ 1) 812 + (¥, - 1) sézi {Né + wt]
/T N, o+ N, -2 I, w,
= 2,32 = 2,28
"i/fé (.0315583) + 2(2.0226583)( (3437
\/ !"' 5 +3-2 ]| 3(3)]‘

.04 __
"\/ 1.0631166 _+ .0453166 ( 6

] 4 9

h
Y

O ¥
b —‘-W“"“‘

e C) 4—

H\f .0180721

Y

.04

21344328

= .30
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APPENDIX I~6

COMPUTATION FOR FINDING THE T VALUE OF ACHIEVEMENT
OF RESPONDENTS OF THE BSCE CURRICULUM

%, - X
t, = 1 2
== - e
/!T(Nr 1) 5,5+ (0, - 1) SZJ Fz + N1]
L N+ N, -2 w, W,
1T 3. 0055417) + 3(0386396)] [4 ‘4
¥l 4 -+ 4 =2 J 4(4) |
_ -.06
6
~ -.06
\/ .0670906  (.5)
_ -.06
. 18315377

- .33
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APPEIIDIX L=T7

S COMPUTATION FOR FPINDING TIHE OVERALL T VALUR OF
REQPONDENTY FROM GHY AND VHS

t = by = Ao
© s ) 27 r
! \ o e .Ir o - by i
Vi(.d,l - 1) 3 (¥,-1) 3, ; o 1
L N, o+ W, -2 1 LN W, 1
~ 2,17 - 2,22
V/js.0866243  + 5(,044352)} (6 i
10 {1 e
_ ~.05

10

N
AN
N
)
N
——h
\J1
s
©
N
N
~J
O,
B e
-
Wi oges
oy v

3 - .05
\/,0554981 {.5%53%5%3)
3 -, 05
. 1360123

~-0.37
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-CURRICULUM VITAE

N 2ME

ADDR®S®

DATE OF BIRTH
PLACY OF BIRTH
PRECTNT POSITION

STATION

CURRICULUI PURSUTED

°s

<o

VICTORIA CUI SABALZA

9glug District, Catbalogan,
Samar

Mgust 7, 1949
Gandara, Samer
Instructor VI

YIamar State Polytechnic College
Catbalogan, Samar

Master of Arts in Education

Idministration and Supervision

MAJOR
CIVIL STATUS :  Married
i EDUCATION AT, BACKGROUND

Tlementary « o o o
Segcondary e o o o

College R S

Calbiga Central ®lem. School
Calbiga, Samar -
1954-1960

Samar College
Catbalogan, Samar
1960-1967

Samer College
Catbalogan, Samar

19811215

CIVIL SWRVICE ELIGIBILITY

" Presidentisal Decree 907, April 7, 1976
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