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ABSTRACT

This study assessed the competencies of secondary school teachers in the
Division of Samar and the academic performance of fourth year high school students.
The research utilized the descriptive-correlational method using the questionnaire as
the main instrument in data gathering. Two groups of respondents were involved to
determine the level of teachers’ competence which was correlated to the students” MPS
in the five subject areas (Mathematics, Science, English, Filipino, and Social Studies) as
well as the teachers’ personal profile. Along student development, teacher’s competence
and teacher’s personality and human relations, the correlation coefficients between the
level of competence of Social Studies teachers and their profile proved to be not
significant inasmuch as all the p-values were greater than the level of significance,
which was set at 0.05. Along student development, teacher’s competence and teacher’s
personality and human relations, the correlation coefficients between the level of
competence of Social Studies teachers and their profile proved to be not significant
inasmuch as all the p-values were greater than the level of significance which was set at
0.05. Among Filipino teachers, educational background is positively and significantly
correlated to their level of competence along student development, while civil status
was significantly correlated to their level of competence among teacher’s competence.
Thus, Filipino teachers who have higher educational qualification tend to have higher
level of competence along student development and those who are married tend to

have higher level of competence along teacher’s competence than those who are single.



Among the Social Studies teachers, none of their personal profiles was found to be

significantly correlated to their level of competence along the three considered areas.
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Chapter 1

THE PROBLEM AND ITS SETTING

Isiroduction

The teacher is the most important input bo the teaching learning process.
Because of this, he must possess the necessary qualiies, knowledge and
information, skills and abilibies, as well as interest and athitide. He is the molder

$.5%

of the vouth, a mentor in the development of knowledge, habits and skills, and

busider of hsbhure leaders, a creabor of guality citizenry, and proactive individual
who assists the yousth 0 become worthy members of the community and nation
as a whole, Above all, he is an instrument of guality education.

it is worthwhile & note that the academic performance of fourth year
students is relatively low in Science and Math where these are the two subjects
which are considerably difhicult in the high school curriculum. Students
somehow have difficulty in understanding basic concepts in these suljects which
ied to failures in examinabions. Thus, it is imperative for the teachers and
administrators o find where the ieachers are weak or stong in their
competencies, for this might affect the performance of the students.

It is said that the teaching profession is one of the oldest professions
known in civilization. However, it would be difficalt to overestimate the
teacher’s importance in the ieaching and learning sitoation. as well as the

student’s part in the situation. The greatest work that can engage the thought
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and invite the achivity of man is the education of the young. Upon the education
of the voung on is broadest sense, quality education foretells the futire welfare
of the individual, the home, the communily, the nation, and the world,

it is undaniable that guality education as an objective characteristic of the
prazent Philippine sducabion is a recognition that the system has not bean up to
par and therefore, short of what a dynamic, progressive society needs. Thus, a
fot of factors should be considerad in achieving quality education in the country
andd one of these is the competence of the teaching force.

It ie therefore essential that administrators should be sericus enough to
svatusie the rompeiencies and other qualities of teachers if only to come up with
the sxpectation of turning out quality output. Indeed, competent teachers are the
radical components of the school in its pursuit for quality education. Une should
fie able to understand and look desply tnio the competencies of teachers by
means of appratsing carefully, and most objectively their performance and
provide them with the necessary trainings and guidance where their weakness
and defiriencies are noted.

it i noted that there are some syperienced teachers who do not work
affectively and seligiously on their task, but there are some aiso who are young

in the teaching professions who work belbter in the pursuit of quality educabion.

it is alen avident that some undesirable and incompetent teachers are not rated

accordingly in their performance of thetr work than the onss possessing the



anough in svaluabing the competences of teachers so that they may funchon
sftectivaly in the teaching and lsarning process as it is main core in education.
The primary obligation of the teaching profession is bo direct and guide

the children. the vauth, and adults in all the broad phase of their growth and

develnpment, both personal and scholastie. To accomplish this obligation, the

teachers must deal impartially with the shide Hous of their racial, sooial,

& 2

et »'x_gf s chiarscoiariaitoe '33'} . clreria ol §_§
. SRR VSIS wracieristics. 1 ne sngents gnoiug

fikewise be enoousaee o foroudate and work for high individual goals in the

devalopmeant of their soctal, physical, mental, and amotional endowments. Thus,

teachers must be alert for opportunities o unprove the guality of teaching and
should impart maximum koowledge and effechivensss for the belterment of the

students and its developmeant. It s said that the output or the product, ie,
growth and development of the learners are the index of the competencies and
affectivensss of beachers in the fransfer of learning. Nevertheless, it is neressary
thet proper appraisal of the performance and competencies of the teachers
should he given mors importance as they are the ones that deliver goods and
services for the total development of the students {Gregorio. 1960: 5U8).

Thus, this siudy is conducted in order 1o assess how competencies of

teachers affect the parformance of st donts.



Statement of the Problem

This shudy assessed the competencies of secondary school teachers in the

Divigion of Samar and the academic performance of fourth year high school

students. Specthcally, it sought answers o the following questions.

1. What is the profils of the secondary school teachers as o
1.1 ageand sex;
17 oivil shatos
13 seducational background;
14 isaching experiencs;
1.5 number of in-service raining hours atlended, and
16 ssching load/number of preparation?

o What is the level of competence of high schoo!l teachers in the

division of Samar by sulyect area s perceived by the teachers themselves and
their school heads along the following:
21 stizdent development;

o teacher’ s competence: and

2% teacher's personality and human relation?

b
g

Is there a significant difference between the perceptions of the two
groups of tespondents velative io the level of competence of the teacher

respondents along the three aforementionad aspects?



Lo,

q. What is the Mean Percentage Scores (MP5) of fourth year students
based an the Division Achitevement Test {(DAT) during SY 2002-2003 in the
tollowing subject areas:

41 Mathamatics

4.2 Seciene:
£ 3 English;

44  FHilipinorand
45  Social Studies?

Fe is there significant relationship between the level of competence of

teachars by subject arca and their student’s MPS for SY 200220037

b, is thers a significant relationship between the level of competence
of brachers in the Hve subject arsas and their personal variates?

7. What are the problems encountered by the teacher-respondents in
thair teaching job?

#. What solubons are suggested by the respondents regarding the
problems they have encountersd.

Q. What policy redirections can be made from the findings of this

study.

The foliowing hypotheses were tesbed in this study:



1, There is no significant difference between the percephion of the
high school beachers and their school heads relative to the level of teaching

compebence of beachers by subject area along the following subject areas:

11 student devalopment
1.7 teacher’s compelences; and

1.3 teacher's personality and human relations.
There is no significant relationship between the level of teacher's
competence by subject ares and their students” MPS in the said subjects for S5Y

SRR

20Y2 - H03

3. ‘Thers is oo signiBicant relationship betwean the level of teachers

competence and their personal variates.

Theorstical Framework

The study is anchored on the address given by Carlos P. Romulo (1976:

283, tn the teachers at Baguio Summer Camyp, when he said, in park

. tpon vou the government has placed the burden of
keeping the Hame of knowledge and civilization burning. For if the
government is the guardian of the people’'s weifare, you are the
immediate agents of that governinent in the periormance of the
duties of the guardianship. If the government is the protector and
consumer of society. then vou. fellow ieachers. are the ones by
whom that protechion and conservation are accomplished.

The teacher is an agent of change for the better. Parants always expect
their children in school b attain guality education. OF course, this is the highest

sxpectation of svervbody, including the school administrators and supervises. It



is believed that the teachers are the single most important factor in attaining
qualbity education or academic excellence (Yarcia, 2000: 141).

it can be said. therefore, that the primary objective of the Filipino teacher
in a democracy is o act as the agent of the government in promoting, protecting,
and conserving the national ideals and rights for individuals in a free and

independent nation. It is the teacher’s duty, in a democratic nation, to produce

.nw

nd ir
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in fres men, indelligent citizens who are conscious of their rights wisely,
and discharge their vesponsihility faithfully, develop their moral quality, and
seli-respect above all. This quality can be best developed by integrating the
activities of the school with the whole life of the individual on the hasis of what
is concatved as the democratic life or good hike

The teachers are to be blamed if the students do not achieve gquality
education, for the mentors are in the forefront, in the battle field so to speak, in
the education of the schoolchildren. 'This would further mean. that the most
important factor in attaining quality education is the teacher. for he is the central
figure in all teaching activities and the child is the heart of the matter. The
teacher takes over the starring role of leading the young under his charge o
become useful, upright and law abiding members of the sodely. Thus, the
teacher's role and responsibility is o serve as value developer, madel and

adworabe, He acte as adviser, facilitator, friend, parent or even architect. In other

wards, the teacher is the change agent {Yarcata, J000: 147},



Teachers are considered as nation- bulders. They are builders of people
who will soon become assats not liabilifies of society. Teachers have the ability
0 produce natonalistic. enlightened, self-reliant. creative, versatile, productive,
usefud, hiterate. (rod-fearing and disciplined citizens of this country. Therefore,
there is 2 need o support and encourage them in bring the light of wisdom and
knowledge 1o the minds of their students.

i

iz

is said that if the medical doctor fails, his patient will die; if the lawyer
tails, his client will land in jail or will suffer death penalty through lethal
imaction; if the isacher fails. his studenis/pupils will be consigned to eternal
darknass of ignorance {Yarcis, HEH: 141)

It is good that teachers are no longer unsung heroes. Un teachers” Day,
the most outstanding isachers are being honored and recognized. Urganizations
tike the Masons, Metrobank Foundetions and others. are awarding most
outstanding teachers. This iz only hitting and proper so that teachers will be
motivatad to perform their dubies well if not hebler and their efforts for quality
sducation will be acknowledge.

I5A

According to lohn Dewey (1976: b06), education is growth, skills, abilities,

4

and attiudes. Bdscaltion grows with the growth of human society. In the
language of lohn Dewey, “Hducation 15 a continuous process of experiencing
and of revigion or reorganizing experiences”  This concept connobtes that

aduration is a conblinuous process of growth and development. As long as

aroawth continue, adacation is laking place. Educabion grows with the growth of



humanity. Education is a continuous process because its sowrce is life, hence,
education is lite and life msans growth of development.

The intal growth of the child must be development. This means that the
child must be developed mentally, physically, socially, emotionsily, and
spuritiatly.  This concept is based on the principle that the child grows as a
whola. The aim of education based on the principle of wholeness is to develop
an integrated personality or well-disciplined citizens.

Az enunciated in the Constitution, the Filipino teacher has the right and

1 b promote and imbue the minds and hearts of the youth with the
ideals and principles of Filipino democracy. If it is the sacred duty of every
citizen i defend. and i necessary to fight and die for the preservation of his
country’s ideals and principles, by the some token it is the duty of every Filipino

teacher both in war and peace. o promote and inculcate these ideals and

principles in the minds of the Filipino (Gregorio, 1976: 58).

‘sncactual Framewerk

The schemalic diagram in figure 1 shows the conceptual framework of the
study. The research enviranment includes selected public secondary schools in
the Dhvision of Samar as reflected at the base of the diagram. It is followed by
the school heads and secondary schonl teachers, respectively. It further explains
that one of the functions of the school heads is to assess or evaluate the

compatenciss of teachers in their respective schools, while the teacher should
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vel of  Teaching Students MPS in
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Mathematics
e Student’s
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competence; English
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personality and
human relation; Social Studies

Figure 1. The Conceptual Framework of the Study

Selected Public Secondary Schools in Samar
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possess the level of compstencies in the transfer of learning. It is then connected
by an arrow a;gﬁvaﬁi which shows the level of teaching competence of teachers
and shudents’ grade point avarage in the five subjects, namely: Mathematics,
Science, English, Filipino and Social Studies. By this, it is expected to debermine
whather there is a significant relationship between the level of bteaching

compatence of teachers and the students’ gra

s

de point average in the named
subjacts. Thus, it includes a Feedback from the inner point of the study of
competencies of public secondary teachers which served as springboard for
redefining and redirecting the polices of aducational instruction in the secondary
schools in the Piviston of Samar. It is envisioned also that with well-defined and
a weall directed polices, the school would likewise develop qualified, efficient and
effactive teachers. It is generally accepted that the efficient and effective teachers
produce well developed ctizenry. Hence. competent and highly qualified
teachers would fead to improved instruction and evenihually embrace quality

student’s performance.

Sigmificance of the Stady

The fndings of this study are expected to bring about bepefits to the

tollowing:

‘To the teachers. They would become more aware that upgrading their

competencies is deemed impaortant towards the demand of quality education and

for the battorment of the children, Through this study, teachers would be able to



evaluate their strengths and weaknesses which would enable them to improve
their effectiveness as well as stficiency.

Ty the students. They would be informed as to how their teachers” efforts

wosld ralate by their achievameant and viceverse. Thus, students would be able
to alleviate or improve their performance. Moreover. changes that coul be
effected based on the results of this study would redound to improved
performance on thetr part.

To the administrators. They would be better guided on how to wark

about in upgrading the teacher's competence based on their upgrading
educational gualifications and their actual performance. By this, beachers would

ba halped on their sivength and weaknesses,

To the community. They could be assured of a better and quality cutput
in the sducational pursuit of the children which in trn would redound to a
productive and progressive sociaty in the fubire.

1o the fubure researchers.  This study would encourage them to embark

in relatad studies especially on achieving the competencies of public secondary

school teachers.

Srope amd Delissitation

‘This study assessed the level of compstence of secondary school teachers
in selected schools of the Diviston of Samar along five subject areas, such as:

Mathematics, Science, English, Filipino and Social Studies, Three agpects were
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considered in the assessment, namely: 1) student development, 2) teachers’
competance, and 3} teachar’s personality and human relations. Furthermore, the
achicvement of fourth vear students in the five aforementioned subjects in the
Diviston Achievament Test during the school vear 2002-2003 was determined
and correlated o the teacher’s level of competence.

The study involved two groups of respondents. The first group was the
teachers and the second group was the administrators/school hesds of the high
schools where thev are the tull-fledged principals and head teachers. The schools
mvolved are as follows: 1) Tagapul-an NHS: 2) Sto Nino NHS: 3) Sta. Margarita
NHS: 4) Ramon T, Dhaz  Memorial High School:  5) Pagsanghan NHS: 6)
Tarangnan NHS: 7) Samar Mational School: 8) Daram NHS; 9) liabong NHS: 10)
Wright Vocational School: 11)Wright National High School; 12) Calapi NHS: 13)
Casandig NHS: 14) Bagacay MHS; 15) Hinabangan NHS: 16) West Coast Agri.
HS: 17) Pinabacdao NHS: 18) Sta. Rita NHS: 19) Villareal NHS: 20) Igot NHS;
21} Guintarcan NHS: 22) San Andres NHS: 23) Valeriano Yancha Memorial
Agricultural School: 24) Simenn Ccodol NHS: 25) Basey MNHS: and 26) Marabut
NHS.

This study was conducted during the school vear 20022003,

Pinfinition of Terms

'The following terms are defined to establish a common frame of reference

for the readers.
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Academic performance. t refers to the students’ raw score in the division

achisvemant test which involved only the five subject areas namely:
Mathematics. Soience, Hnglish, Filipino and Social Studies.

Competence.  The guality or state of being funchonally adeguate or of

tent knowladge, judgment, skill, or strength for a particular duty or

having sulfic
in a particular respact (Merriam Webster, 1986: 463). Operationally, it is meant to
described the teacher’s level of performance in English, Filipino, Science, Math

and Socal Studies.

Bducational gualification. Befers o the degree successfully earned with

formal schoaling a fnished course in college or other system of upgrading one’s
rofessional growth (Merriam Webster, 1986: 737). In this study, it refers to the
degres Anished, major/ minor Beld of specialization, and graduate units/degree
earned.

Instruchonal. Helates o serving for, or promobing instruction, as
adurational method or services or information in form of an outline of pracedure
{Mearriam Weheter, 1986: 1172). In this study, it refers to the instruction where it
achieves learning.

Mean. A measure of central tendency which is the average of the scores a
measures and is the center of gravity or halance point of the score.

Mean nercentage score. (therwise referred to as MPS, this term refers to

the mean divided by the number of items. mudtiplied by 1L
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Policy redirection. This refers to a policy which need to enrich, modify,

abodish or mwintain, as the case maybe towards achieving a common goal
{Webster, 1977: 1057,

Professional growth., Means increase in knowledge of subject matter,

teaching skills, afficiency and insight into the educational problem, with a
concomitant increass in compstenciss as a teacher (Webster, 1977: %)
Profile. 1t refers tn a group of data representing gualitatively the extent to
which an individual axhibils traite or abilities as determined by tests or ratings:
or it 15 a set of characteristics or qm&ﬁm«’; that :_agntm a tvpe or category of a

person or thing {Merriam Webster, 1986: 1811). In this study, it refers to the

important data of teachers and other concemns which are indeed significant in the

study.
BPAST. Revised Performance Appraisal System for Teachers, a raling

instrument for beachers bn measure shidents’ achievement and the teacher’'s
competence, personally and hixman relations accomplished at the end of the

school vear

School administrators,  Refers to people who occupy a strategic position

in the sducational system where the position is important and revolved around
the fact that it is concerned with the total functioning of the school (Aquing, 2000:
1), In this study. thev are the secondary school principles. the secondary head

teachers, and tsacher-in-charge.
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Teaching Competency. Involves professional skills developed through

edurational raining and continuous upgrading of instruction while in the actual

practice of the teaching profession (Webstar, 1977: 267},



Chaptes 2
REVIEW OF RELATED LITERATURE AND STUDIES

The researcher enriched the contents of this study by spending time in
reading hooks, periodicals, journals and other reading materials relevant to the
study. It included summaries of studies. theories and assumptions made by both

local and foreign anthors.

Eoladad ilorature

The important role played by the teaching persomnel in this country,
whether rural or urban, is a bulwark of democracy and shares the great task of
eduration. The first duty of the Filipino teacher is therefore to build democracy.
Ulpon the beachers the government has placed the burden of keeping the Hlame of
knowledge and civilization burning.  Because of this greal responsibility,
Commonwealth Aot Noo 78 included teachers as persons in authority.
Concerning the importance and responsihility of the Flipino Teacher, it is
worthwhile to quote what professor Hayden (1976: 504-506); wrote:

Although formal training of many Hilipino teachers is not as

high as the Philippine educational authorities it were, the personal

gualities of the tsechers as a body. m part at least. offset thew

deficiencies gy educabion. The Philippine school tescher s

expected to be an axample of gll the virlues as well as a dispenser
of knowledge bo the young,
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It is pertinent however to recall at this juncture what a columnist has o
comment regarding the counfry’s educational systemn when he said; “the
Philippines tnday is a condamnation of the failure of ite educational system.
{ her snetibsbions must take porbions of the blame, but the educational system
more than the others stand indicted (Dizan, 1992: 1),

In answer to the blatant and straight-forward comment, the Master Plan of
Basic Bducation (1996: 15) suggested, that since education is the mast powerful
food in bringing about desirable change in the individual as well as in the nation,
it should be eftective. To be, affechive, it must have a definite, specific and clear-
cut direction.  The foundation laid in childhood by basic education must be
reintorced in high school and college.

it went on o say that greater focus should be given to the primary actors
in the teaching - learning process - the student and the teacher. Their physical,
intallactsal, economic, social and emotional needs should be met to the optimum
tevel, on one hand, and bo masimize learning potential, on the other hand.

‘The teacher being the fundamental tool in the enterprise is playving the
very grucial and delicate role in the educative process, should be highly
competent and exercise balance in all aspects and disciplines in life in order to be
effective and powerful radiating examples to children. Such that, their values
must be reoriented and commitment be developed and strengthened in them

{report of the Congressional Commission on Bduacation in 1992, Sec. 27: 8). As

{1998 46) shared:



A teacher's personality has an incalculable impact on
students. I is within the feacher's power to inspire students, fo
encourage and chailenge them, o implant a sense of responsibility
and perseverance, and o develop their creativity and imagination.

Best the reverse is trues a beacher can have an undesirable effect in a

class to be sure, the perfect teacher does out exist, vet there are

teachers, who possess qualiies of excelience. Superior teachers

have most of these qualities and average ieachers, some.

A teacher’s role is vital to the performance of students to a degree that he
makes himselt vulnerable to the opinions, judgment even blame in case there is
an inking of failing, but the following observations may be valid and true as
remarked by Aquino (1998: 52} that performance is not a perfect measure of
lsarning. At Hmes there may be major discrepancies between learning and
performance. These differences mav be due to factors as illness, lack of time,
fatigue. anger. lack of motivabion nor inability to concentrate.

it is therefors a bruism thet student's performance is an attribubion of
different factors surrounding the learner including the orientation or upbringing
of children at home, study habils, economic status plus the other tactors such as
school facilities. the learning environment. teacher factors and the like. In order
words, the circumstance where the child is in, is definitely a contributing ftactor
to the amount of learning he has.

Thus, Leonar {1975: 3} pointed thatl, school related factors were identified

dl

o have variad contributions to optimized the learning outcome or ability levels
oof high school studants. These factors were schaol facilities, curricular offerings,

teaching and non teaching staff and campus climate.  He articulated that



21

intelligence of the teacher, not his number of vears in the service has substantial
impact on the guality of aplitude and achievement of his students. It is the
innovative teaching strategies and classroom management that spelled-out the
quality output.

Succinctly stated, Lardizabal (1988: 295) opined, students differ from one
another physically and emotionally. Not only do they differ from each other,
they also have different relative levels of aptitude and achievement. Since each
student is a unique individual, it is the racher’'s responsibility to understand the
neads, inberast and capacities of sach shident so that his emotional growth and
devalopmant can be intelligently guided and effectively provided for,

Teaching always has been, is, and always will be the primary means of
human progress and survival Likewise, the progress of any system such as the
schoold i depeandent on the kind of faculty and staff it has. It should be
emphasized that a single crook in the public service is enough to tarnish the
image of the government. He can essily undo what a thousand other honarable
public servants have painstakingly done. And this is true even in a small group
Divilon, 1997: 3}

Hanna {1991: 58), zaid many high performing organizations also take time
0 get a clear sense of mission, or a more personal viston of the fulure: missions
supplament the purposse of identifving what a person’s distinchive competencies
are; what his unique contributions are; and how he wants his life exprassed in his

work: ‘This is more important o members of the system than a statement of



22

purpose. Yet both are important for maintaining clarity of direction and high
commibment over Hime,

Accarding to Fulmer and Frankdin (1982), individuals who had undergone
advance edocation and good training will give the best job performance.

Rogas (1982) disclosed that instructors should possess the following trails
in order v be successhul, neat itn personal appearance, sincere, optimistic,
enthusiastic, creative inlelligent dedicated and loval to the service and have

standards of morality.

Aldecoa {1995} identified certain traits that make better instruckors:
pleasing personality, neat in general appearance, refined in manners and speech,
with chesrful disposition, ability to give clear assignments which are adopted to
the sxperiences, and abilitiss of the students are in line with mobivating lessons
and checking the homework assigned; mastery of the subject matter;
presentation of the lesson in interesting manner; speaking good English, with
good sense of humor; presenting practical and varied-visual devices; providing a
permissive climate in the dassroom, and willingness to try out new methods and
technigues in beaching,

Safazar. Fraderick {1998) sketched a profile of a good teacher that should
fead a teacher b know what is his task in education and in extension, know what
his contribution to human resource development would he. He called the

profile, the Loom, the Love, the Like. the Learning.
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The Loom is a way a teacher should provide to connect and integrate, link

and interconnact things with the web that could see bevand what one has of

nevwiadere and

iz the the grbsect i i cousld mak pryint
i gt v vmont, hance given the respect and liking of

the process and the fruit the motive and the

- iy Yot learn”™ .

Aguino, (1988} presonted some of the following desirable behavior of

teachars: warmth, cognilive, nrganizational, orderliness, indirectness, and ability
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Honal problams,

He also presented collected reasons of administrators for giving a rating of
sxvallence b0 some of their teachers. Majority of the administrators agreed on the
following: an “ascellent teacher” I8 a person who has the personal gualification
of agrecableness, comsideration For others, sincerity and the like, which make one
a desirable associate, who is also professionally interested and competent; who
has among other gualities, scholarship and culture; and who, in addition hae

respact for children and establish wholesome pupil-teacher relationship.

Aguino (1988) also said that he agrees with the following list of desirable
characteristios of superiors teachers: emotional stability and sound mental health;
physical health and dynamic parsonality; above-average intelligence; creativity,

imagination, and rescurcefulness, good grooming; poise, and refinement in voice

and srtion; courtesy, kindness, sympathy and tact patience, sincerity and
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honesty: firmness, prompiness, efficiency, and ability to organize; positive and
encosraging attitude: democratic leadership: and professional status.

He also presents the following fundamentals of “good” teaching: The
teachar’s mental health, and the principle of good health,

Aguine (1988) also enumerated some statement of teaching competence:
‘The competent teacher be said, provides for the learning of students through the
use of psvohological principles of learning a competent teacher maintains an
atmosphere in the classroom that is conducive o learning and is marked by a
sonse of balance belwesn freedom and security; s competent teacher plans
affectively: 2 competent teacher counsels and guides students wisely! maintain
effective relsbionship with parents: collects and uses significant counseling data;
a competent feacher aids students to understand and appreciate our cultural
heritage:  a competent teacher participates effectively in the activities of the
school: a competant leacher assumes his share of the responsibility for schaol
activities: a competent ieacher assist in maintaining good relations between the
school and the rest of the coownunity: a compstent teacher works on a
professional lavel,

He also suggests the following sirategies that would confribute to
tpaching effectiveness: individual teacher effort; in-service education; planned

programs of supervision; ewperimentation and research: evaluation and

aceountability sysbom,
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He describes teaching techniques by superior teachers as their practices
and refinaments of presentation, which a teacher emplovees ta make instruction
more offectve whan using a specific method or teaching aid. He further
describes instructonal methods as the orderly procedures that direct learners in
developing skills and habits and assist them to acquire knowledge and athitiudes.
This he said would inclode demonstration, lecture, discussions, directed
research, visual presentation, programmed instruchion. student team projects,
television. individoalized instruction sheets. stndent-directed activity, use of
dirvactad  references.,. students planning, supervised performance at & work
station, experimental work, fisld irips. writing and presenting a technical report,
interviewing an authority, svatuating a project or unit, and testing,

He also included in his discussions the four steps in the teaching-learning
sequence developed by Parker and Bubin in 1967: step - Memory and
Information Owuipai-Processes which expose the student o a particular body of
knowladge {formulating gquestions. reading expository material, ohserving o
phenomenon, collecting evidence. listening to a presentation. discovering
principle); step I} - deriving meaning - processes which allow the student to
extract meaning from the body of knowledge (analyzing the materials,
experimenting with the materials, reorganizing the materials, consolidating the
material integrating the material): step Il - attaching the significance - processes
which enahle the lsarner in affix significance o the knowledge (interring

generalizabions from the material, relating the material o other sitizations, testing
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for usability); step IV - Action - processes which cause the learners o put to use

his knowledge {nsin

]

the material to solve a problem, using the material o
create a problem, using the material to clarify a problem;).

He said, that classroom management encompasses six  elements:
discipline, democratic technigues, use of supplies and reference materials, the
phyveival $eaturss of the classroom, general housekeeping and the social
redationship of pupils. He added, that this further includes clerical duties, routine
tasks, and the teacher’s own self - management What is generally agreed on, he
satd, in that the result of dassroom management is a well-organized
environment that is conductive o both teaching and learning,

Calderon {1998) explains classroom management to be concerned with the
proper arrangement of seate and seating of students plus abtenBion given o
propar lighting ventilation, heating, cleaning cleanbness of the dassroom
fxtures, ‘This includes of course dassroom discipline, which to him means the
process of developing among the students self-control. sense of responsibility
and orderly coadnct and recognition of. and submission of legitimate authority
and control. To Calderon the teacher must be concerned much with the
mainkenance of discipline in the classroom.

He gave some factors that competant teachers shonld consider to facilitate
learning: participation in the learning process- they must be made to recognize
the personal signifivance of the ideas being taken up: encourage free expression

of ideas but not necessarily accepting all- they never ridicule mistakes, use
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encouraging wards instead: learning is facilitated by self evaluation-make the
learners feel that dav are very much accepted and respected: deliver good
teaching o facilttate learning: proper motivation facilitates learning; good
classroom management and discipline facilitate learning.

He alse listed the following instructional competancies of a good teacher:
mastery of the subiect matber, methode, strategiss. approaches, technigues and
tools of aching mastery of the medium of instruction; mastery of lesson
planning and organizing instructonal materials and other resources; mastery of
the psvchology of learning o educalional psychology; mastery in the
formulation of goals and objectives, of classroom management, of measurement
and evaluation, of the techniques of molivation, of the art of questioning, and of
the basie of guidance and counseling,

foves and Weil, (1996) agree with (iagne that competent instructors
operate with the following instructional funchions: informing the learner of the
objectives; presenting stimuli; increasing learner’s atteation; helping the learner
recall what he or she has previously learnad: providing conditions that will
svoke performance; determining sequences of learning prompling and guidin
the learner. They added, that instructors encourage the student generalize what
he or she is lrarning so that the new skills and knowledge will be transferred to
other sihzabions.

lovee and Weil (1996) stated that the instructors’ task is to participate in

the actvities of developing the social order in the classroom for the purpose of
£ L ks
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arienting it to inquiry, and “the house rules” to be developed are the methods
and attitudes of the knowledge on the discipline to be tanght. The instructor
intluences the emerging soctal order toward inguiring, when he brings out and
capitalizes on difterances in the way the students act and interpret the role of
investimators, which is also the rale of every member in the classroom.

They came up with a teaching model designed to teach students to: attack
problems inductvely {concept formation); attain concepts and analvze thinking

strateoias
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aftainment);  analvze social issues  and  problems
{jurisprudentially and role playing): break set and think divergently {synectics
and groups investigation), work together to generate a hypothesis (group
tnvestigation and scientific inguiry), reason casually (inquiry training, scientific
inguiry, synectics group investigation, simulation); master complex bodies of
information {memaory, scientific inguiry, group investigation).

Ornstain (1992) mentioned that good teachers become better beachers
when they use appropriate materials in their lessons, and learning what material
oy use, and how bo use them, which comes with experience.

Agcording to him, the kind of teacher one chaoses is based in part of his/
her reasons for teaching, professional knowledge, and pedagogical skills. To him,
toachers make a differance in student achievement However, the differences
vary with classroom and schon! conditions and are not easy to discern. Bffective

teachers he said are good classroom managers. provide direct instruction, keep

students on  task. ask appropriate gquestions. emphasize comprehension
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monitoring and  learning-to-learn skills, and provide small group and
individsalizad instroction. The variables that affect student achievement are
instructonal fesdback, reinforcement and correction, cues and explanations,
reading and study skille. graded homework, and cooperative learning. He
explains that quality and quantity of academic instructional and engaged time
affact student performance. He also mentioned that moral knowledge can be
acqguired through ecademic content, but moral character takes many years io
develop and it reflects the whole person. He also said. thet students can he
taught learning-to-learn skills and critical thinking skills.

He stated, the classrooms can be organized or disorganized, the climate

can be positive or negabive, and students can experience succeeds and pleasure

woidd he up 1o the teacher on how he is to control the classroom situation and
succead with his day’s objectives.

According b Hidalgoe (1984), the beginning of knowledge must be with
the sanses, and the baginning of teaching should be made by dealing with actual
things. The object must be real, and useful, capable of making an impression
upon the senses, as much as possible; that is, what is to be learned is visible with
the eves or audible with the ears, or tangible with the touch; or odorous with
nose; or sapid with the taste. First we start with the presentation of the thing
itgolf and the real inhiition of it then, proceed to the gxpianation for further

elsseidation about the object Shrdents therefore, must always be encouraged to
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learn by means of direct sensory impressions gained by actually manipulating
the malerials for study.

Currin {1997 said, that the quality of the relationship between teacher and
stisdent has an impact on the student’'s willingness to parlcipate in the
clagseroom. In Currie’s wards, “if a sound positive relationship exists betwesn
instruckor and shiudent, the shudent makes a great efforts to enter into the work of
the instructor, both from his instinct of imitation, and from the happiness he

dersves from his relations with the instractor, Abracia {1987) said:
insteuctors feel g sense of well being and falfillment when their
students progress or succead. Thev feel frustrated when thewr
students fail to isarn. This 18 because mstructors fell responsible tor
helping studends” progress from one level to anotber winch 15 in
kesping with instruchory’ accountability, which means that every
ingtruckor is expected to acoount for result of his/her efforts. This
means that every msiructkor 1s held acoountable for the success or
fatlure of his/ her students.

Thus, an svaluabion of teaching and its cutromes is necessary so that an
instruchkor can assess his/her strengths, weaknesses, and is able to wark for self-
smprovemant,

The nesd for massive redraining of the teachers has been emphabically
mandated in a letier of Instruction no. 552, directing the Secretary of Education,
Culture and Sports & Bstablish and implement 4 continuing program of teacher
davelopment {Lebler of Instruction Ne. H53, Malacafiang, Manila, March 24,

1971),
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Thus, it becomes apparent that an effective teacher development program
must be carsfully planned; must be svstematic and continuing to insure the
survival of the Philippine Bdurational Systermn of which the teacher is the key
agancy in carsving its poals o succssstul implementation.

Parmer Senabor Kalaw {1972 59) in her speach deliverad before the
mambers of the Philippine Association of State Colleges and Universities at the
Philippine College of Arts and Teachers: underscored the significance of

grading competancies of the faculty in higher education and proposed six

b3
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steps bowards ite realization, which may be also applicable to secondary level
teachers. Among these are: 1) The teacher should be committed. He should look
at teaching as an apostleship; 7} A continuing effort should be made to enrich
the resarvoir of knowlaedge the basie for practice and for planning program; 3)
There should be intensification of communication and relationship among
teacher: 4) There should he a continuing improvement of conditions for growth
and development in schools. Facilities for study and learning like the library and
the laboratory need continnal improvement: 5) There should be a system which
would result in cooperative control. This system should succeed in the
development of social and edocational policies which will provide for a broader
hone tor the effective regulafion of standard of preparation and practice in
teaching: &) And lastly, teacher’s athibndes towards new innovations and corrent
trands on trust in education must be manibested in actual teaching experiences

for betier instruchonal competance.



Raosendo (1977: 6} in his write up revealed that motives in undertaking
professional growth vary. Some of them are the following: to enjoy salary
aditstment, bo specialize in certain subjects; to improve competency of teaching,
and to add personal prestige. The improvement of values obtained by teachers as
a result of their professional growth are improvement of attitudes towards job,
public relafions, efficiency, skills in teaching and increase of social competence
and cultural outlook.

Kempt as cited by Rosendo (1977: 6), emphasized the need for schoaol
personnel b grow professionally. He said that today, school personnel are
encouraged to grow professionally so that they may become more competent as
teachers and administrators, for the promise of education rests upon the
competence of the school staff, Bducators are aware that students’ progyess is
synonymous with the school's personnel progress. Unless the teachers and
administrabors are constanty on the alert to changing conditions and fail to
envision the need For selfgrowth, they will be at a loss as teachers and
administrators.

Al of the above readings served as the references and guide of the
researcher in the design of his stud, including the content of his study, incduding
the content of his evaluation survey guestionnaire and it helped him to narrow
down or give insights on specific focus of this study to realize or achieve towards

a plan for redirechon of the teaching practices of secondary school teachers in the
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Division of Samar so as better competencies be achieved and eventually lead to

hwetier perforimance of studenis.

Eelated Stadies

This section presents important findings and conclusions derived from
complated ressarches that are similar to the present study.

De la Orur (199}, in his study said, “the teacher is one of the most
important factors in the educative process, and that in the success of a person,
there is always a teacher invalved.”

His findings may serve as an eye opener to schonl authorities concerned
with the task of alleviating the plight of the teachers. The research hoped to help
teachers evaluate themselves and to awaken in them the desire o grow
professionally and to upgrade their competencies in the performance of their
duties and responsibilities.

De la Cruz recommended that the since performance rating depends to a

large extent on the educational sttsinment. there is o need for s continuing self-

BING BewW I

rams o upgrads

gtdy  conducted by Ynalbis (1994) entitled “Educational

3

Chalification and Instruchional Competence of Blamentary Grade Teachers”, it

s

was recommended that administrators must devise a more realistic beacher
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development program to allow more teachers to enroll and finish their master’s
degres or in the meantime they should be made o participate in in-service
trainings, seminars or workshops., A five-vear teacher development plan should
be made. 'The present ranking procedure should be improved such that there
should be a sound criteria for classification, so that only those deserving teachers

st promoted. Teachers should be give freedom to participate in conferences,
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mestings and assembles o provide room for harmony, positive alfiludes
towards work and belter performances. The absence of all these could possibly
affect negative relationship botween the administrators and the teachers which
may also affect their instructonal compebence,
Lagaspi {1992) undertook the study on competencies of elementary
chers of the Division of Levhe, using some variables like age, sex and length of
service, She concluded that male and female teachers had high level of job
satisfacHon in advancement and personal growth. She further concluded that
the vounger the teachers. the higher were their expectstions from their
administiators in terms of their professional advancement. In relation to the
study of Legaspi, luan {1992) conducted an investigation and found out that
persanality, in-service training educational qualification and experiences were
positively correlated o their teaching performance. These studies mentioned

were in the Blementary (Grade Teachers while the present study involved

sesondary schoot isachers.
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Bacula {1993) in her study on “Work Athitudes and Job Performance of
EHlementary Home Boonomics and Livelihood Bducation Teachers in Eastern,
Samar,” Ffound out that the attitude levels acquired by the respondents were
"sary Favorabla” Based on the mean, HELE teacher-respondents had positive
attitudes toward waork,

Although qualifications based on HELE teaching experiences and total
teaching axperiences showed no significant influence on work attitude, it was
significantly influenced by inservice trainings attended and with high
significant influence by MA units earned and highest degree obtained at .05 level
of significance.

The job performance of the HELE teacher- respondents ranged from the
“sabisfackory” b “wvery salisfactory” Further analysis revealed that HELE
teacher- respondents gob “very satisfactory” job performance.

Bacula’s study is similar to the present study since both described the
compebencies of beachers. The differance between the two shidies was on the
focus. While Bacula's study dealt with work attitudes of elementary Home
Fronomics and Livelihood Bducation teachers, the present study dealt on the
competencies of secondary teachers and the academic performance of fourth year
students.

The study conducted by Montejo (1990 on the “BEducational Qualification

and lob Porformance of Public Blementary School Teachers in Catbalogan

Central Schools” revealed that most of the teachers in Catbalogan Central



Schools were educationally gualified and majority of them earned units in
porformance ratings. Ralings given to the teachers by their supervisors were
pradominantly “outstanding” and “unsatisfactory” was given. Majority of the
teachers from the central schools strongly agreed to the inclusion of the different
criteria now found in Hevised Performance Appraisal System for Teachers.
Most of the teachers felt that they have heen rated subjectively by rating officials.
There was significant relationship between educational qualifications and job
performance of teachers, that is. as beachers upgraded themselves professionally,
they tikewise improved in their competencies in the teaching-learning process.
The teachers were aware of the unprovement on their professions afier they
obtained units in graduate studies.

Maontejo gave the following recommendations which were relevant to the
present study, as follows: 1) Teachers should endeavor to grow professionally.
They should not depend on their own Hme, money and efforts ko upgrade
themsalves and thereby improve their skills and competencies in the teaching-
fearning process; 2} Admindstrators in the division should encourage their
teachers i attend Saturdavs and Summer classes in the graduate and doctorate

fevel, This is now athainable as Samar State Polvtechnic College already offers

several graduete programs: 3) It was noted that no teacher was rated
“satisfackwy” nor “unsatisfactory” by their rating officials. Administrators

shousld not hesitabe bo give such ratings as long as it is given objectively; 4)



Serninar - Workshops on the Performance Appraisal System for teachers should
be conducted vearly to acguaint teachers on the different indicators in the
instrument. Teachers should be guided properly on how to achieve their ratings
sspecialiv on the "Plus Faclor”

Montein's study and the present study are similar on the aspect of

fact, the information from the cited study provided the ressarcher sufficient
background into the present study.

lavier {199 found out that teacher competence based on educational
qualifications and stitude invenbory had no significant relationship to beacher
affectiveness in terms of students’ performance. The subjects of her study were
48 teachers and 4,335 high schoo!l students of the Bossevelt College System which
included seven high schools located in Montalban, San Mateo, (ainta, Rizal,
Marikina and San luan, Hizal: and homesite and Cubao, Quezon City. He used
the Skinnerian Approach which, as explained is a behavior pattern of instruction
that mwasure bacher’'s effectveness in terms of students’ achievements. She used
the pratest post-test scores to judge the teacher’s ability to accomplish the stated

Az far as teacherd performance is concerned, Sibal (1990) conducted a
study on content knowladge competency of teachers in the province of Palawan.
She arrived at the following conclusions: 1) Most of the high school mathemabics

teachers in Palawan had inadeguale content knowledge on the subjact they are
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assigned to teach. In general, they had fairly low level of mathematics content
nowledge competency, This was particularly true of teachers whose schoals
wersa located in the barrios: 7} The content knowledge compstency possessad by
secondary Mathematics teachers was related to the location of the school where
they teach but not to school dlassification nor faculty size: 3) Content knowledge
compebancy possessed by secondary school teachers was positively correlated to
fength of teaching experience, attitude towards teaching mathematics and
mathematics graduats units; and 4) The bast predictors of teachers’ Mathematics
knowledge competency were: number of graduate units earned in Mathematics
and attitude towards teaching Mathematics,

A very secent study on mathematics teachers’ content knowledge was
conducked by Pacolor {(1993). entitled “Determinants of Achievement in
Mathematics of Fourth Year Secondary Students in Samar Island: An input to a
Modal Training Design” and arrived at the following conclusions: 1) In Samar
Istand thore was a lack of Mathematics teachers with appropriate educational
gqualifications; 2} Some of the mathematics IV teachers in Samar Island had
inadeguate content knowledge on the subject they were assigned to teach.
Clenerally, the knowledge on content by teachers teaching mathematics IV
expressed in barms of mesn percentage score fell under the “average”
achiesvamant level: 3} On the average, teachers teaching mathematics IV in
Samar leland manifost the skills and gualities to a very good extent. The skills

and gualities of the teachers were practiced most of the time in the teaching-



learning process: 4) The teachers were verv much committed and rated to as
gond axbent the implementation of the present secondary Mathematics
curricslom,. The possible reasons Mathematics teachers were commitbed to the
program was thal, they would like to determine the effectiveness of the learning
experionee they were providing and to see changes in students’ learning upon
the complation of a bopic or a vear level course: 5) There was a negligible
relationship bebween the students’ achisvement in Mathematics and teachers’
educational gualifications; ) There was a slight relationship between students’
achisvement in Mathematics and teachers’ knowledge on content and attitude;
7} Thers was o moderate or substantial relationship between the students’
achisvement in Mathematics and feachers’ skills. teachers qualities, socio-
sconomic status and stady habits.

He recommended that 1) The training of mathematics teachers on
content, beaching strategios, and assessmant bechnigues is imperative, to improve
their teaching skills and competenciess 2 Curriculum of teacher training
institiutes may contain courses for the development of teachers’ personality traits
and other traits affecting leachers’ skills and competencies; 3) Since the change
in students’ learning oculomes in Mathematics is the ultimate criterion in
svaluating the affectiveness of the secondary mathematics curriculum, desirable
change in teachess’ classroom practices is imperative in order bo achieve the

minimim compebaney level of the students in the some subject; 4) An in-depth

evaluation and review be made of the present multi-lateral learning contents of
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the secondary mathematics curriculum to determine the possible effects on
students’ ratention and transfer of basic mathematical learning: 5} Mathematic
educators may use fests o gather empirical data for fubure planning and
innovations in secondary mathematics education: V) The findings of the study
stressed the need for msthematics ieachers training program n order: a) to
improve the teaching of the students, first by identifying specific sources of
errors requiring remedistion, as well as. developing proper students’ study
habits and athtudes: b) to improve the iesching of the lesson, by identitying
those instructional strategies which are most successtul: ¢} to improve the
student learning outcome. by improving the teacher’s qualities and skills and
address issues of concern recognized by the ieachers themselves: B) It was
further recommended that the proposed training design for mathematics
educators e tied out and validated for s maximum wvse in the futare; Y}
Ressarches should be conducted to determine home and school factors that
influsnce teaching lsarning effectiveness in Mathematics aducation.

The studies of Monteio, Tavier, Sibal, and Pacolor bear similar aspects with
the present study on the account that these studies dealt with teachers
competence. However, these ghidies differed from the present study in terms of
procadure, setfing, and scope,

The study of Tereza (1997) entitled “Influence of Teachers” Instructional
Competence on Pupils’ Achievement Test” revealed that the majority of the

teacher - respondents were female and above middle - age; most of the teacher -
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respondents were married; the teacher respondents proved to be experienced
rafative 4o their deaching experience, and have-earned units in graduate studies.
Amaong the thres areas of instructional competence, teaching performance of
Cirade VI pupis in the National Blementary Achievement Test, followed by
professional skills, personal skills and teacher instructional compelence.

Erd

Terera concluded that the “very saisfactory” rating of teachers in the area
of mstructional compsbtence is indicative of their dedication to the teaching
profegsion, and this instroctional competence shoudd be considered as good
pradichor of the achiovement test.  These conclusions attested to the fact that
there iz a significant relationship between pupils performance in the NEAT and
teachers’ instructional competence,

Teraza's research resembied the present study since both focused on the
competancy of teachers as a coniributory factor to students’ performance. They
difforad on the aspect of respondents since the previous focused only on
teachers’ instructional competence while the present study was concerned with
the competencies of secondary school teachers and the academic performance o
fourth vear shudends,

In the study of Ultea (1996) entiled “Determinants of the Academic
Performance of second vear shudeniz in Biology in secondary schools in
Narthern Samar” it was found that a significant relationship existed among the

acadamic performance of the sacond students and their mental ability, entry

behavior related to biology, attitudes, parental authority, teachers’ qualifications,
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teaching behavior, library facilities. From the same study, it was found out,
however, that laboratory faciliies were not significantly related to the academic
performance of the shudants,

tt was further revealed that the performance of the students in Biology
was most affected by their entry behavior related to Biology. The variable which
Ieast affected thair performance in such subject was teachers’ qualifications,

The study of Uliva is similar to the present study since they both cited the
acadamic performance of students in the secondary schaals. However, Ulira's
study focused an the determinants of academic performance of students in the
secondary school. However, Ulira’s study was focused on the determinants of
academic performance of second yvear studenis in Biology, while the present
stisdy was concarnad on the competencies of secondary school teachers and the
academic performance of fourth vear students in Mathematics, Science, English,
Filipino and Social Studies,

Wufier as cited by Dimakiling (1998), stressed the importance of attitudes
towards Chomistry in secondary schools. She stated that student's interest in the
subject will be aroused if science teaching will be effechive, meaningful and
fascinating. The teacher should put more emphasis on the lives of the studenis

for them o appreciate Chemistry as a curricular subject in the secondary

She birther said that the keacher is one of the fachors that affected the

attitudes of the lsarnsr.  The teacher should be competent in tmplementing
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teaching strategies that will make the students alert and awake in the chemistry
classes.  Teachers should be well-acquainted with the different teaching
strabagies on order that students will appreciate the lessons in chemistry. Based
on the findings of the study, the students preferred the modern methods of
teaching chemistry rather than the traditional method,

Thiz study gave the researcher insights on the importance of inservice
trainings in upgrading the teaching competencies of teachers,

The study of Nufiez is related o the present study since both cited the
performance ar competencies of teachers, They differed because the former is
focused only bn a specific area in cofence, which is chemistry, the latber
considerad students’ performance in five subjects.

in the study of Badam (1995), entitled “The In-Service Trainings and
Teaching Strategies of Chemistry teachers and their Relationship to Academic
Achisvemeants of the shidants in Tachnical Vocational Schools in Biliran,” the
following are some of the conclusions were drawn: 1) The m-service trainings
tor the teachers were made available to chemistry teachers in various levels and
with all types of trainings: 2} The Chemistry teachers were exposed to various
approaches and methods in the trainings attended; 3) The teaching strategies
used hy the teachers were based on the applicebility and effectiveness. The
strategies oftentimes wsed were: laboratory. conceptual approach, discovery
method. lecture discussion and process approact; 4) The achievement level of

students in chemistry in the vocational schools in Biliran was average: 5) There
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was significant relabionship between age of teachers and students’ academic

achiovemeant i

1

shirdonts aradamic achievoment in makwity of the schools; 73 Al the schools had

conbrasts . oowicng recarding  the inHoonee of ovil stabius o academic

achisvement %) All schools had contrasting opinions about the relationship of

teaching experience o students academic achievement; 9) Educabtional

gqualifications did not relate sipnificantly to student’s academic achievement as
svaluabed by majority of the schoole: 10} All the schools had contrasting opinion
regarding the ralationship of professional characteristice of teachers and
ghudents’ academic achievement: 11} The teaching strategies had significant
relationship in majority of the schools while others did not; 1) The achievement
fovel of shudents in chemisiry in the areas identified: classification, observation
description and problem solving was satisfactory; 13) The achievement level of
shirdents by school and arsas differed significantly,

Radam's study relates to the prasent study because it dealt with the
competencies of teachers and the acadamic performance of students.  They

differed on the location of the study and the type of schonis because the former

R

o

wused on vocabtional schools, while the lattker was on the general secondary
schools, Purthermore, the former shudy was focused only for a particular subject

whirh is Chemistry, while the present study considered Hvea sublect araas.



{Thapter 3

METHOUHOLOGY

This chapter presents the methods and procedures that were used in the
conduct of this study, [t discusses research design, instrumentation, validation
of the instrument, sampling procedure, data gathering procedure and statistical

troahmeont of daia.

Hesearch [losion

The ressarch utilized the descriptivecorrelational method using the
questionnaire so the main instrument in data gathering. Two groups of
respondents were involved to determine the level of teachers’ competence which
was correlated o the shudents’ MPS in the five subject areas (Mathemalics,
Science, HEnglish, Filipino and Social Studies) as well as the teachers’ personal
profile.

The stabistical bools used were the mean, standard deviation, Pearson -

Product Moment Correlation {oefficent. Fisher's tiest and #test for

mudependent samples.

insirumeniniion

Thea reccarch instrument that was used in the collechon of daba for this

rescarch was the questionnaive and documentary anafysis. They are discussed

hefomy,

i
Lh
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Ouestionnaire.  The questionnaire was used in gathering information. It

iz composed of three parts. Part | included respondents’ information like name,
aga, sex, civil shatus, aducational qualification, teaching experience, and in-
service trainings abended. Part [l reguired data regarding the level of
competencies of secondary school teachers in the division of Samar., Where the
Revised Performance Appraisal Svstem for Teacher (RFAST) was the instrument
1wt was used for the standard competenciss of secondary school teachers as
definad. Part [ focused on problems and suggestions that were made by the
respondents with respect to the problem they have encountered in classroom

instrichion and management

Documentary analvsis. To obtain data on the Mean Fercentage Score

{MPS) of fourth vear students, documentary analysis was resorted to.  Records

said document for school vear 2002 - 205,

Yalidotion of the Inshrumend

The main instrument was used in this study is a guestonnaire which was
developed by the researcher himself. In order to ascertain the validity of said
instrimend. the research ufilized expert validation. This was dome by presenting
the draft of the guestionnaire o his adviser and other experts in vesaarch and

instriment development.  Uorrections/or suggestions that were given by the
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aforesaid persons were incorparated i the questionnaire before it was finalized

and administered 1o the target respondents of the stady.

Sampline Proceduars
The respondants of the study wars 487 secondary school teachers and 26

school administrabors/ principals/or head teachers in both urban and rural
schoods.  The Sloven's formula was used in determining the number of

respondenis.

‘There ware 7% respondent - schools from the Division of Samar. These
schools weee involved in this studv inasmuch as thers were full-Hedged

principais or head teachers, namely: Tagapul-an National High School; Sta. Niio

Mational High School: Sta. Margarita Natonal High School; Bamon T. Diaz

&

Mamorial High School: Pagsanghan National High School; Tarangnan MNational
High School: Samar National High School: W right Vorational School; Wright
National High School: Calapi National High School: Casandig National High
School: Bagasrar Mabional High Schant; Hinabangan MNational High School; West
Coast Agri High School: Pinabacdac National High School; Sta. Rita Nabional
High School: Villareal National High Schoal; oot Andres National Fligh School;
Valeriano Yancha Mamoarial Agri School: Simeon  Ocdol National High School;

Haser Nabional High School: Marabut National High School.
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In the selection of the teachers who served as respondents, stratified
random sampling was used, thus, more samples were taken from schools with

mors fsachsrs.

Tahle 1

Sample Size of Teacher-Respondents by School

Soheoest MNumber of Samples

Tagapulb-an Mationsl High Schood B

Sto. Mifio Mational High School 1
Sta. Meargastia National HighSchool W
Bamon 1. Diaz Memorial High School =
Papsanghan Mahonal HighSchool i
Tawegigrwa MNational High School 18
Samar Mational High Schoot 114

Umram MNational HighSchool 13
Habong MNattored High Sohool i5

Wright Vocational School %
Wiight National High School 3
Cadapt Nationad Figh School ik
Casandiy Mational High School E
Bagacay MNabional High School iz
Hiwbangan Natioral High School 4
West Coast Agricuiturat High Schoot e
Pinabacdao iNational High Schooi
St Rits Mational High School iz
Villarseal Mational High School 15n
ipot National High Schood 7
Gulntaroan Metionsl High School
San Andres Mational High School E,

Valeriao Yancha Memorial Agricatiorad Schoud x5
Simenn Ovdol Mations! High Bchool 1

Basey Mational High School 41
Mavabut National High Schoold i

Total 482
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Data Gathering Procedure

The ressarcher sought approval from the Schools Division Superintendent
and administrators of concerned high schools o allow him o field and
adminisier the questonnaire i the respondents.

The ressarcher visited the respondent-schools. met the teachers and school
administrators and  sxplained the natwe and olgective of the study.
Mevertheless, the guestionnaires werse personally fielded by the researcher.

It took wesks for the administration and retrieval of the instrument. The
wholshearted support and cooperation by the beacher-respondents and school
administrabors enabled him bo obtain 100 parcent retrieval of the guestionnaires.

To pather additional information and to supplement the data that were
gathared through the guestionnaire the ressarc her aizo conducked informal

ssherview with the respondents,

Siatistiral Treatment of Tiaia

e data pathered were tallied, analvzed and collaterad. The statistical

{.:'

measuras usad in this particular study were Frequency counts, percentages,
waighted mean, Pearson-Product Moment correlation Coefficient and the ttest.

Preguency distribution and percentages. Freguency distribubions and

percentages ware utilized to present the profile of the respondents, such as: age,
sex. civil stahus sducational background. teaching experience, in-service

trainings atiended, teaching load and number of preparation.
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Weighted mean.  To obtain the perceptions of the two groups of

respondents on the high school teachers’ level of teaching competence, the
weaighted mean was used.  Five descriptive raltings were used such am
outstanding (5}, very sstistactory (4), satistactory (3), fair {2}, and needs
improvement (1), Moreover, the computted weighted means were inberpreted
sseing the guide below,
Seate Weighted Mean interprefation
h 451 - Hi¥d Chstshanding {8}

4 351 - 440 Yery satistaciory V5

5 251 - 340 Sanisfactory 1

Tt
il
1

Sdt
waw
Fast
o

Fair i)

1 Ty - 150 Mesds mpwovemsnd WG

Poarson Produoct - Moment Oorrelabion Costlicient. 1o establish the

significance of the relationship between the isval of teaching compebence of
teachers in the Hve considerad subject areas and their students grade point
average in the said subjects for the second grading periad, the Pearson-Product
Moment Corrslation Cosfficiant was applied as follows (Santos, of Al 1998:
124y

NEXY - 500 009

S i e

R



where:
the mean of teaching compelencies;

L
=

shirdents:

the mean of acadamic perbormance of hourth vear

the number of cases; and

n :
the correlation coethicient between xand v.

tiest for independent samples.  To test the significance of the difterence

betwsen the pervep

tinns of the fwo groups of respondents. tiest for independent

sampes was used.
The formuda suggested by Pagaso, ot al. (1978: 2007 was used, as Fllows:

i =
H
5 fog -~ T o - 1150
S S D e el 3 L
G Y
i 1 b Mg - o Yo i
% A ¥

whare:

ﬂ'; 2E

LEe

refer o the means of the two groups of daba;
vefer in the variances of the two groups of

data: and
ratars by the number of thams for the bwo

PrOups.



Figher's t-test. This stalistical tool was used to test the significance of the

computed correlation coetficient, to wit {Santos, of. al,, 1T998: 127},

£ o f o~ 2
b o= -
., iﬁ 3 i
"\s&.’; A w2
whars:
& = rebars b the bratioe

Fy = rafurs to the compated corralation cnedfictent: and

7 rafers to the number of pairs.

{Chi-square {y°) test. This statistical tool was used o establish relationship

hetween teachers’ level of competence and their personal profile. The formula

suggested hy Santos, et al., (1998: 139) was used. as follows:

(- By
32 = 0 F e

where:
i3 s rators bn the observed frequency? and

&

B rafers to the expected frequency.

All the hypotheses were tested using o« = (.05,



Chapter 4

PRESENTATION, ANALYSIS AN INTERPRETATION OF DATA

This chapter presenis the pertinent data gathered, the analysis done as

well as its corresponding interpretation.  Specifically, the following ave herein

presented: 1) profile of the her-respondents, 7} their le vel of competency

along student development, teacher' s compebence as wedl as beacher’s parsonality

by
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s, Science, English,
Filipino as well as Sacial Studies, 4) problems encountered as well as suggested

solutions, and 5} tests of hvpotheses

Profile of the Teacher Hespondents
This section presents the dafa gathered relative to the profile of secondary

schond teachers invalved in the shudy in terme of their age and sex, ¢ ~ivil stabus,
aducational background, teaching experience number of in-service fraining
houtrs attandad and beaching load /number of preparation.

Ao and o,

Ag shown in Tabla 2, the age distribution of the 482 teachers

2 wrned ey b - : 301 ; e Bkl wrme TR & i hao
tnvolved in the study ranged from 20 vears old o 5% years old. The highest

Py LN 3 T TGt R
aumber of thom, that is. H¥) teachers ar 4149 percont was 28 in 35 vears old,

WMuoraower, the lowost number, that is, 14 teachers or 2 90 percent were from 20 to



Table 2

Age Distribution of the Teacher-Respondents

Ape bracke! {in years} £ Percent
} .. B9 i 539
44 - wi o7 H112
Ak -4 145 30.08
28 - 35 Y 47 .4
it I 14 280

Total £82 100.60
hiean 839 vears -
2D 768 years

27 vears

ot

posted an average age of 3419 vears with a standard deviation of 768 years.

ot

As a whols,

e 482 secondarv teachers mvolved in this study

This indicates that they were i their lafe AYs.

As regards their sex

teachers wers famales, that is, 406 ar 8423 percent while there were 74 males of

el By

‘This finding validated results of other studies, which pointed the

Lo 1.

os in the teaching profession.

distribution, Table 3 shows that majority of these
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Civil status. In terms of civil status, Table 4 shows that majority of the
secondary teachars involved in the study were married, comprising 479 of the

ar 83.00 parcent, followed by 50 teachers or 10,37 percent who were single. Omndy
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{Civil Status Profile of the Teacher-Eespondents

£iyvil Siatus £ Poscant
“angle 541 LY

L
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Widow fer

Total i 889

s st vetoms voons s wemimstmed
s
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Hducational backeround., The educational background of the teachers in

torms of hichest educabional atlainment and specialization are presented in Table
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sarned units  in MA/MS, followed by 41 teachers or 851 percent who were
bachelor's degres holders.  Five of the teachers (1.04 percent) were holders of

The dats indicabes that, while most of the teachers were

pursuing graduate courses, thera were those who need o pursue ;}fﬂﬁessiﬁnai

srowth inasmuch as theyv ramained without any units bowards higher degrees.
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Yable &

Tearher-Bespondents’ Educational Background

EBducational Qualification £ Percent
MA FMS 5 144
MA/MS (AR Ak 747
Aith MA /85 units a4} g1949
Bachelor's Degree 41 #.51
Tatal 482 100.00

Teachine superiancs Fresented in Table & are data on the teaching

experience of the teacher-respondents. As gleaned from the table, 220 teachers or

45.64 percent had been teaching for 6 to years; followed by 181 teachers (37.55

parcant) who had been teaching for 11 - 15 years. Fourkee teachers

S

o,

pereant} had bean teac hing for 21 to 25 vears. The average teaching experience
of the teacher-respondents was 11,96 vears with a stanc dard deviation of 4.17

vears: which implies that they have sarned sufficient number of  years of

speriones in beaching?



Table 6

Tearhing Experience of the Teacher-Hespondents

Teaching Experience {years) i Percesnt
-5 14 290

16 - A 43

& -1 23 4h.64
1-5 b 4.98

Niean 1LY vears "
gD 4,37 vears &

In-gervice trainings attended.  Table 7 presents data on in-service trainings

attended by the teacher—respondents in hours. The highest number of them (391
teachers or 31.12 percent) attended less than 1) hours of trainings. This was
tollowed by 66 teachers or 15.69 percent who have attended between 100-199
hours. Moreover. one teacher (021 percent) attended 300-399 hours of iraining.

£ the average. the secondary isachers involved in the study attended 74.60

hours of training with a standard dewviation of h# 44 howes This indicates that

generally, the teacher-respondents had attended sufficient trainings.
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Tabie 7

In-Sesvice Training Attended by the Teacher-Respondents

In-Service Trainings {hrs.} f Percent

440 up i 041
300 - 399 i 0,21
MY .29 2 4 .hh

LI &5 13.69
healow 1H{H} £ 2 81.12

A5
i

7464 hrs, -

eaching load /fnumber of preparation  Presented in Table &8 are data on

the tsaching load of the tpachor-regspondents.  As gleaned from this table, 382
3 &y z

teachers or 7925 percent were handling five to six subjects followed by 62
taachers (1286 percent) wha were teaching seven to eight subjects. The least
nitmber of eachers (three brachers ar .62 percent) were handling 7 subjects and
4 subjects.  O)n the average, the teachers invalved in the study were handling &
subjects with a standard deviabion of ane subjeck; which indicated that the norm
of their teaching lnad ranged from b subjects to 7 subjects. Hence, the
secondary schoal teacher-respondents were carrying heavy teaching loads, thus
they have limited time to undertake research and other co-curricular activities

that conld enhance their bpaching competbancies.



Tablie 8

g L S A 2 83 ., ‘FF 3 H z P

Yeaching Load of the Teacher-Respondents
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Miean f subiects -

S 1 subject -

As regard number of preparation, Table 9 shows that majority of these
teachers, that is. 368 or 7635 percent had thres preparations followed by 106
teachers or 21.99 percent who had one preparation and eight teachers or 1.66
percent who had two preparetions. This indicated that in general. number of

preparations the teacher-respondents had was not too heavy for them.
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Talsle &

Veacher-Hespondents Number of Preparations

Number of Preparations £ Percent
3 368 7035

1 106 2199

ican 3 pw;?a; aHons -
5D 1 preparation -

5

Leve -f Competence of High School Teachers in the

fHivision of Samar by Subiect Area

‘This section discusses the level of competence of the teacher-respondents
iy subject area as perceived by the teachers themselves and their school heads
along three areas, namely: 1) student development, 2) teacher’s competence,
and 3} teacher’s personality and human relations.

Stident devalooment. Table 1) shows the self asgessments of the teacher-

- £ - £ . i 3 £ o TS - 1§
TEEDONG anbe relative o thair level of compelonos. In the hve sabpect areas, the
£
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Mathematics teachers assessed themselves as “very safisfactory” along student
development

In Science, the highest weighted mean was 4.26 for “Anticipate difficulties
of students, e.g. sunlock difficult terms” while the lowest was 4.10 for “Provide
opportunities for students’ participation in decision making” The overall mean
was pasted at 4.17 indicating that the Science teachers assessed their competence
along shudent development as “very satisfactory.”

in EHnglish, the highest waighted mean was 421 for “Provide

¥

pportunities kor free expression of ideag” while the lowest was 3.91 for “Provide

"

maximim involvemant in varied learning acliviies” thus, the area mean

resulted &0 407 implying that the English teachers assessed their level of

F

FF

compeatency along student development as “very salisfackory.

In Filipino, the highest weighted rean was 4.41 (Monitor student progress
through appropriake assessment tools and technique) and the towest was 4.10
{Provide maximum involvement in varied learning activities). 'The overall mean
of 4.2 indicates that the Filipino teachers considered their level of competence
along student development as “very satisfactory”.

In Sacial Shudies. the highest weighted mean was 450 (Maximize
utilization in the scops and sequence} and the lowest was 4.31 (Provide

appropriate reinforcament feedback o students’ behaviar). ‘the area mean

sassiited o 4.39 which implies that the Social Stisdies heachers assessed their level

i

of competence along student development as “very satistackory.

it £ vt | ks
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By subject area, the following were the area means arranged in

descending order:  4.39 (Social Studies), 4.22 (Filiping, 4.19 (Mathematics), 4.1V

n

{Science). and 4.07 {English). The overall area mean was posted at 4.1 which

%

mplies that the secondary school teachers in the Division of Sasmar assessed their

l
tevel of competance along studant devalopment as “very salishactory.”
As regards the assessments given by the school heads, Table 11 shows ¢

i : %

§ P e Sy e T fxxe schars T el i f = 4 773y ¢
the achonl heads considered their teachers “outstanding” {mean = 4.3} in

&)

providing appropriate remforcement feedback to students’ behavior, and “very
satistactory” in the remaining six indicators, where the lowest weighted mean

vas 4.15 that corresponded to four indicators, namely: 1} maximize utilization
in the scope and sequence, 2} provide opportunities for free expression of ideas,
3} anticipste difficulties of studenis. e.g. unlock difficulties. and 4) monitor

student progress through appropriate assessment tools and technique. The ares

teachers’ competoance along student development as “very satisfackry”

J

Teacher's competonce.  Along this area, the perceplions of the beacher-

1

respondents are shown in Table 12, In Scisnce and Engiish, the teachers

£F

erceived themselves as “very saisfackory” in all the fifteen indicators while in

‘"’13

Filipino and Mathematics. the teachers considered themselves “outstanding” in
one indicator and “very satisfackory” in the 14 remaining indicators; in Soctal

Shidies, the brachers considerad themselves “outstanding” in two indicators and

“vary sabighackwy” in the 13 ramaining indicabors.
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Table 12

Lavel of Uompetenaes of High Schoal Teachers by Subjert Avea Along Teacher

Competancs as Percetved by the Teachers Themselves

i

i
.

i1

Indicators

Mathematics

_ Bubjedi Area

* Sciencs

{
i

English

Filipino

Locial
Studies

Overail
hean/
Iaterpre-
tation

Present lessom on dove of
ooy, heotherhood and
feflwytdp with munddnd,

Crhagaee

eVEeNs,

Appwectate awd pweseive
Filmbng culbual
and dove fve FhiBppine
wade prodads.
Dasoesiale destabls
habite and values to the
featners by modeting,
Followr s Femeners’
behavioy consistently
throngh consuiiption of
poeis and pavents
Always have swedl
preparsd bosos plaw
avalled of appwopsiaie
teaching techeignes and
ufilize recessary suppat
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Table 12 continued

Subject Area Cwerall
indivators it hieasyf
Mathematics Science Frglish Filipino I Interpre-
- Stusties tation

12 Participate actively in
=8 school  activilies
aithey a8  chairman,
feater on as wmanher

13 Agvive in schood or in
place of activity af
bpast IS aawmbea
Detope  official  time 41
wmut leave ondy alfer

14, Volauiadily wender
HErTIOE bey&ﬁs& oificist 4.35 ks 421 Ve 4% VR 443 VR 442 VB 48 VB

o8

ame.
iz ix ot waks
THUHECESSATY  ahSenes
that il e 4234 WS 412 V5 445 432 Ve 445 VS 434 VB
defriental fo the
rlass.
Totad sam | . |exze| - Jenaz| - Teese| - |es1e| - |sa30|

436 VS 430 VS 448 VS 453 G 446 VS 441 VS

WS 419 VS 430 V5 435 VS 481 O 429 W5

Ares Rean

LEGEND:
451 - 500 Outstanding (O} 1.51-250 Fair (P}
451 - 450 Very Satsfaciory (V3) 1.06 - 1.50 Needs inmprovement (NI}

251 - 350 Satisfactosy {53

n Mathematics, the highest weighted mean of teachers’ responses was
4 55 {outstanding) for “Demonsirate desirable habits and values o the learn
by modeling,” while the lowest was 410 {very s satisfachory), which referred fo
bwo indicators as follows:  “Provide remedial instruction to underachievers”
and “lpgrade oneself by pursuing graduate/post graduate courses at his/her
own expense” Thus, the area mean resulied to 430, which means that the

Mathematics isachers assessed themselves as “very satisfactory” along teacher’s

competence.

4,30 VS | 418 | VS| 423 [ VG| 431 | VG| 441 | VS| 4328 | ¥G
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3

In Science, the highest weighted mean was 4.35 (very satisfactory) for
‘Administer periodic tests and at least ten other written performance tests every
rating period per subject’ while the lowest was 391 (very satistactory) for
"Prowride remedial instruchon ko under-achisvers.” The area mean was posted at
4.18 indicating that the Scisnce teachers assessed their competence along
teacher's competence as ”very satisfactory.”

In FHnglish, the highest weighted mean was 4.45 (very satistactory) for
“Provide opportunities for free expression of ideas” while the lowest was 3.92 for
“Ulpgrade oneself by pursuing sraduate/ post graduabe courses at his/her own
expense.” Thus, the area mean resulted to 423 implying that the English

”

tnachars assessed their level of competency along teacher’s compebence as “very

E 4

sahistactory.”

(i
£
3

in Filiping, the highest weighted mean was 453 or “outstanding”

{Participate achively in all arhionl achvites either as chairman, leader or as

member), followead by 4.51 or “outstanding” (Actively participate in all school in-

service training and spacial courses as rovided). Meanwhils, the lowest was

g

4 .60 ar “very sabisfactory

w

{{lpgrade oneself by pursuing graduafe/post graduate

3

RN

courses at hisfher own expense). The overall mean af 4,31 indicates that the

iong  teacher's

.
="
2}
o)
g
4]
o
4
o
)
]
&
o
R
by
;;;
0]
P

Filipino  teachers o wmsidareg
competence as " very sa tisfackory”
in Social Studies, the highest weighted mean was 4.61 or “outstanding”

{Arrive in school or in place of activity at least 15 minutes befare official me and



ieave only after the end of the class ar school activity) and the lowest was 4.31 or
“very satisfactory” {{bserve significant national celebration and events). The
area mean resulted o 441 which implies that the Sacial Studies eachers assessed

their leval of competence along twacher’' s compsabance as “very sabiskachory L

By subject area, the following were the area means arranged in

descending ordar:  4.41 (Sacial Shudies), 4.37 (Kiliping), 4.30 (Mathematics), 4.2

teg that the secandary school teachers in the Division of Samar assessed their

ri

Very 83 hsﬁ*&rﬁnw

As regards the assessments given by the school heads, Table 13 shows that

7

mean = 4.73) inr 1)

e

k3 . i s 5 FF
the schoal heads considered their teachers "oulstanding

administering pevindic tests and at least ten other wiitten performance tests

E5a
2}

every rating perind per subject, 2) parhicipsting ectively in all school in-service

training and special coursses as provided. end 3} rendering voluntary service
hevond official fime.  Moreover, the school heads rated the teachers “very

satisfactory” in the remaining 12 indicators, where the lowest weightad mean

as 444} that corresponded o seven indicators, namely: 1) apprecate and

:

preserve Fitipino cultural heritage and love for Philippine made products, 2}
demonstrate desirable hahits and values o the learners by modeling, 3) follow-
up learners hehavior consistently through consultation of peers and parents, 4}

arovide remedial instruction to under-achievers, 5) upgrade oneself hy

nursuing  graduate/post  greduste  courses  at hisf/her own  expense,
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Tabla 13

Lavel of Competence of High School Teachers Along Teacher's Competence

as Parceived by the Administrator-Respondents
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i{'able 14 continued
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L S B e W I T D .- -
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451 - 5808 f’hx't&*zmdiﬁg £ b 2

551 - 450 Very Ratisbactory (V) 13%3- 150G Needs im}xmuemaﬁ {WD
251 - A0 Saticdackwy )

W
o

Heipate actively in all school activities either as chairman, leader or as
member, and 7} do not make unnecessary absences that will be detrimental o

the class. The area mean was posted at 4.19. which indicates that the school

X

heads asessand their teachers’ compelence along teacher’s competence as “very

s

satistactory.”



Teacher's personality and human relations. Along this area, the

percephions of the teacher-respondents are shown in Table 14, In Mathematics

2

and Filipino, the teachers perceived themselves as outstanding” in bwo

e

ndicators and “wery sabishactory” in seven remaining indicators; in Science,
“yary satistackory” in all indicators; in English, “outstanding” in one indicator
and “wvery satisfackory” in the sight remaining indicators: n Social Studies,
“outstanding” in three indicators and “verv satisfactory” in the six remaining
indicators.

In Mathematice, the highest weighted mean of teachers’ responses was
4.56 {outstanding) for “Diamonstrate a sense of responsibility, self confidence and
contral,” followed by AR5 (outstanding) for “Observe proper grooming and
attire” Meanwhile, the lowest was 430 {very satisfactory), which refesred o
bwo indicators as follows:  “Display reasonable independence of mind and
correction”  and “Maintain harmonious relationship with people he/she deals
swith hoth in work and in community” Thus, the area mean resulted to 4.41, this
means that the Mathematics teachers assessed themselves as “verv satistactory”
along personatity and buman relations.

In Science, the highest weighted mean was 440 {very salisfaclory) for
“Manifest love and concern for students” while the lowest was 4.25 (very
satisfactory) for: 1) ohserve proper grooming and attive. 2} Make sound

decision, and 3} display reasonable independence of mind and corrachon. The

area mean wasg posted at 4 24 indicating thet the boience toachers assessad their
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competence along personality and human relations as “very sahsfactory.

In FHnglish, the highest weighted mean was 454 (oulstanding) for
“Odpserve proper grooming and attire” while the lowest was 4.19 (very
satisfactory} for “Make sound decision” Thus, the arca mean resulted to 4.36
implyving that the HEnglish teachers assessed their level of competency along

7

onality and human relations as “very satisfactory”

Ty J
&
%

In Filiping, the highest weighted mean was 477  or "ouistanding
{Manitest love and concern for students), followed by 454 or “outsianding
{{ibgorve the highest standard of morality with nnquestioned honesty and
integrity}. Meanwhile, the lowest was 4.27 or “very satisfactory” (Maintain
harmonious relationship with people he/she deals with both in work and in
snmmunity),  The overall mean of 441 indicates that the Hilipino teachers

considered their lovel of competence along personality and human relations as

‘yrorv sabistoctory”

In Social Studies, the highest weighted mean was 4.60 or “outstanding”

{Make sound decision), followed by 4.56 or “outstanding”  (Manifest love and

{Maintain harmonicus relationship with people he/she deals with both in work

Stidies boachors assessed their lavel of compeatence along personality and human

relations as “very satistachory ”
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s 0
i

By subject area, the following were the area means arranged
descending ordar: 450 (Filipino), 448 (Social Studies), 441 (Mathe ematics), 4.36
{(English), and 4.34 (Science). The overall ares mean was posted at 4.41 which
impliss that the secondary school teachers in the Division of Samar assessed their

level of compstance along teacher’ s competence as “very salistactory.”

A o % s 3 g3y r ~¥ to Taida iR of sre Hhaa
As resards the assessments given by the school heads, Tabis 15 shows that

k! - - - EIL - Y | " i i 52 PER — iy
the school heads considered their teachers “omistanding” {mean = 4./} =

ohserving proper grooming and attire. Moreover, the school heads rated the
teachers “verv satisfactory” in the remaining sight indicators, where the lowest
weighted mean was 410 thet corresponded to two indicators, namely: 1)
maintain harmonious relationship with people he/she deals with hoth i work

and n commurity, and 2} Manifest tove and concern for others.  The ares

which indicates that the schonl heads assessed their

B
e
fai)
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"3
E)
@
i}
m
5
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T
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teachars  competence along personality and human relations as “very

satisfack r‘iv

This section summarizes and compares the percephions of the secondary
achnnl teachers in the Division of Samar and their school heads relative to the
jevel of competence of these teachers along: 1) student development, 2}

teachers’ competence, and 3} personality and human relations.
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Student development. As shown in Table 16, the teacher-respondents

assessed themselves “verv satisfactory” in all the seven iisted In
the highest was in providing oppartunities far free expression of ideas with a
mean af 4.6 and the lowest was on providing mastiminmn invalvement in varied

learning actvities with a mean of 415, On the part of the admsmcixatnr“, they

Table 18

Summary and Comparison of the Responsss of the Teackers and Admiinisteatoss

gnithe Levsiof (o mg'}ei&& af Piﬁ?‘ Schooi Teachers

i, Provide savimum  involvement in varied leaming

2, 415 Ve 423 Vs
aciivilien.

2. Mlaximize utilization in the scope and sequence. 439 W& 415 e

4 Vrovide oppostunitios for free expression of ideas 435 V& 415 Ve

4. Frovide apportunities for studeats’ participation ideas in

i
ot

&
-«

X
1
Joresd
o
s

Gecision making.

% Anticipate difficulties of students, eg. unlock ditficult T - ’.
; i ; 4.25 415 VS
e,

8. Provide sppropriate reinforcement feedback 1o shadents’ 118 VS 478 O
beluavios,

7. Monitor student progmess  theough  appropriste vs 415 L

o = % 5 e . =i 7

assessnent Wols and fecluagae

Taial 116k - i3 -

Grand Meas 47 (¥ 43 V&

{omputed tvalues 1337

Tabulag/ceitical tvalue st a= Q05 & df =13 1487

By atuation/] lecision: Not Significant/ Accept Ho

LEGEND:

451 - 500 Owuistanding (O} 151 -250 Fair (F}
A51 - 450 Very Sabistactory (Y5} 100 - 150 Poor(P)
REY - ARG Satistactory 5}
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ased their teachers to be “outstanding”

with a mean of 4.73

nt feadback & students’ beha

in providing
hoahavior: th
indicatnes oblained means sanfvalent o “very satishs

vest of the

zoby n«
The grand means of the regponses of the teachers and administrabors wersa
4.9 and 4.5, respactvely

Both means were souivalen

rery satishackory”
{ registerad a2 numerical difference of 005, To
sigmificant, t-tes

togt whether the difference is
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omputed-t-value was 14
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rforitical tralue

hich is lesser
ot 2447

at (105 level of significance and df = 12,
which lad to the accephance of the hypothesis that “There is no significant
difference batwean the parcophions
tevel of competle

16 oof the heachers and the school heads on the

£ % . %
rv teachers along st
- i. H
means that hot

dent development.” This

1@ game assessment on the eacher's
patence along this ares.
loarhar's competence. As shown in Table 17, the teacher-respondents
assessed themselves “very satisfactory” in all the 15 listed indicators, where the
highest was in participating actively in all school activities sither as chairman,
feader ar as member with a mean of 441 and the lowest
oneasstt by pursun

on upgrading
graduate fpost graduate courses at his/her own
with 2 mean of 406

, expense
Uin the part of the administrators, they assessed their
teachers o he “outstanding” in three indicators,
tests amnd al lesst

t . a

namely: 1) administer periodic
other written performa

ce tests every rabing neri
subiect. 2} actively participate

riod per
in all school in-service aining and

woial cotirses



Vable 17

Summary and { omparison of the Hesponses of the Teachers and Adwministeators
on the Level of Competencs of High School Teachers Along
Teacher's Cnmpehence
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as provided, and 3) actively participate in all school activities either as chairman,
leader 0w as member, all with means equal o 4.73; the rest of the indicators
obtained means equivalent bo “very satisfachory.”

The grand means of the responses of the beachers and administrators were
4.29 and 419, respectively. Both means were equivalont bo “very satisfactory”
and registered a numerical difference of 030, To ftest whether the difference is
significant, &test was applied. The computed-tvalue was 1.209 which is lesser
than the tabular foritical bvalus of 2447 at 0056 level of significance and df = 28,
which led ko the acceptance of the hypothesis that “There is n significant
differsnce bebween the perceptions of the teachers and the school heads on the
feval of compatence of the secondary teachers along teacher’s competenc 2" Thisg
means that both groups of respondents had the same assessment on the teacher's

compatence along this area.

Teachar's pergonality and human relations. As shown in Table 18, the

teachor-respoandents assessed themselves “outstanding” in one indicator with a
mean of 451 - “Manifest love and concern for students” and “very satisfactory”
in the eight rewaining indicators. On the part of the admninistrators, they
assessed their teachers o be “outstanding” in one indicator with a mean of 477 -
“Uihsarve proper grooming and attive”: the rest of the indicators obtained means
squivalent to “very satistactory”

The grand means of the responses of the teachers and administrators were

441 and 421, respectively. Both means ware squivalent bo “very satisfactory”
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Table 18

Summary and Comparison of the Responsses of the Teachers and Administeatoss
on the Level of Competence of High School Teachers Along
Teacher's Personabity and Buman Relations

Eospandents Cafegory

Tezchears Admmnistratoss

s

indicators

oy

Meaanfinter- | Mean/Inter
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5 klake sound decision. 438 Ve 408 W
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correction.
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e e 4 google baahe . ge W AR W
deals weith botls by work and f5r commrnnity.
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Computed tvaluer (1243
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and registered a numerical differance of 0.20. To test whether the difference is
significant, t-test was applied. The computed-t-value was 2490 which is greater

than the tabular/oritical bvalue of 2120 at 0.056 Jevel of significance and df = 15,
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which led to the rejection of the hypothesis that “There is no significant
differance between the perceptions of the teachers and the school heads on the
fevel of competence of the secondary teachers along personality and human
retations.” This means that the teachers rabed themselves higher than the ratings
given by their school heads/administrators.

Nean Percontage Seores (MPS) of the Fourth Year
Students in the VFive Subiect Areas

This part of the chapier discusses the MPS in Mathematics, Scisnce,
Fngligh, Filipino and Social Studies obtained by the fourth year high school
students from the respondent-schools in the Diviston of Samar.

Mathematics. Table 19 shows that the studentrespondents’ MFPS in
Mathematics was 4054 with a standard deviabion of 1362, indicating that
majority of the respondents’ MPS ranged from 26.92 t0 54.16.  'This result means
that, generally, the students’ WMPS in Mathematics was lower than the targeted
MBS of 7500, Thas. their performance in this sulject needed improvement.

Science. As shown in the same table, the student-respondents’ MPS in
Setonce was 41.83 with a standard deviation of 931, indicating that majority of
the respondents’ MIPS ranged from 3252 to Hh1.14. This result means that,
generally. the students’ MPS in Soience was lower than the targeted MPS of
7541, Thus, their performance in this subject likewise needed improvement.

English. For this subject, Table 19 shows that the student-respondents’

el D

MPS was 4924 with a standard deviation of 13.70, indicating that majority of the



Table 19

Subioct Aveas hdean gD
1. Mathemabics 1154 136
% 5 e i £ 3 & 43
2. Soisnge 4143 .31
A 143 137
1. bilipmn BERLE R47
3 G466
;
é %
Average g 45.61 | 10.65
% i

respondents’ MPS ranged from 35.51 to 6294, This result means that, generally,
the students’ MPS in English was lower than the targeted MPS of 75.00. Thus,
their performance in this subject tikewise needed tmprovement.

Eitiping. Tahble 19 shows that the student-respondents’ MPS in Filipino
was 5107 with a standard devietion of $47, indicating that majority of the
respondents’ MPS ranged from 423 55 13 5040 'This result means that, generally,
the students’ MPS in this subject was lower than the far geted MPS of 75.00.

Thus, their performancs in this subject needed improvement.
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Social Studies.  For this subject, Table 19 shows that the student

ssspondents’ MPS was 4543 with a standard deviation of 966, indicating that
majarity of the respondents’ MPS ranged from 35.77 t0 55.09.  This result means
that, generally, the students’ MPS in Social Stidies was lower than the targeted

MPS of 7500, Thus their performance in this subject likewise needed

improvement.
In summary, the highest MP5 of 5102 was in Filipino fol Howed by English
{(MPS = 4924}, Social Studies {(MPS5 = 4543), Science (MFS = 41.83) and

Mathamatics with the least MPS of 4054, Moreaver, the MPS of the student-
respondents in the Hve considered arcas were helow that targeted MPS, this

implies that improvement m their performance was neaded.

Rﬂ'iﬁﬁﬁﬂﬁiﬁﬁ 'Fxg}iwgﬂt ﬂm '!’eas*’hs}pﬁimm}ﬁdﬁntsf Lavel

The results of the corvelational analysis of the ieacheis’ level of
competence hy subjact area and their students’ MPS are discussed in this section.

Stident development. As shown in Table 2, the correlation coefficients

botwean the teacher-respondents’ level of compebence afong shudent
svalnnmant and their shudents’ MPS wers: (093 for Mathemabios, 85510 for
Setance, 200 for Baglish, 00370 for Filipino and 00440 for Social Shudies.
Maraover, the computed Fisher's tvalues for Mathematics (0.91), English (-0.92),
Filipino (014) and Social Studies (0.20) were all aumerically lesser than the

critical ftabular tvalue of 197 at o = 005 and df = 9, which jfed & the
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acceptance of the hypothesis that “There is no significant relationship between
the teacher-respondents’ level of compstence along student development and
their studants’ MPS in Mathematics, English, Filipino and Social Studies”
Meoanwhile, the Fisher's tvalue in Science was 251 which is numerically greater
than the aforementioned critical {tabular tvalue, which led to the rejection of the

hypothesis that “There 8 no significant relationship between the macher-

Takle 28

Eslatinnship Between the T eacher-Hespondenis’ Leval of {Inmpsetence
Along Student Development and Their Sindenis’s MPS
s the Five Subject Areas

Mathematbios (L0030 4.1 (.37 197 Accept Ho
Soence 13,2530 251 frin4g a7 Reject Ho
English A0 £192 06,040 1.97 Accept Ho
Hilipine 00330 134 0768 1.97 Accept Ho

Snrial Studies (143440} £33 G867 1.97 Accept Ho
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The results showed that the teacher's level of competence along student
development had nothing to do with their students’ MFPS in Mathematics,
English, Filipina and Social Studies. Howewver, in Science, there is direct
relationship betwesn stidents MPS and teacher’ level of competence along
student development. Students’ MPS in Science were high under Science
teachers whose level of compebence along student development were likewise
high and students’ MPS in Science were low under Science teachers w hose level

snce along student development were likewise ko

o
2
g
g
3
?E»”

Teachar' s competence. As shown in Table 21, the correlation coetficients

between the teacher-respondents’ lovel of competence along teacher’s
competence and their students’ MDPS wera: 00810 for Mathematics, (L1060 for
Science, 00620 for Hnglish, 00420 for Filipina and 0.07/0 for Social Studies.
Maraaver, the computed Fisher's t-values for Mathematics {0.79), Science (1.03),
English (0.60), Filipino (-041) and Social Stisdies (0.26) were all numerically
tegser than the critical /tabular tvalue of 1.97 at o = 005 and df = 94, which led
to the acceptance of the hypothesi that “There is no significant relationship
betwean the teacherrespondents’ level of competence along teacher’s
competence and their stidents MPS in Mathematics, Science, English, Filipino
and Sacial Studiss.”

The recults showed that the teacher’s level of competence along teacher’s

competence had nothing to do with their students’ MPS in these five subjects.
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Fable 21

Helationship Between the Teacher-Respondents” Level of Competence
Along Ieacher’s Competence and Their Students’s MPS
in the Five Subject Areas

fritieal

Fishes's t — yalus

;

|
Subiect - valae Evaltuation
g % 2 tvalae L atag= 05 "

: i =92
Mathematics RN 07 HE LY 1.9 Accept Ho
Seience {10 145 2031 187 Accept Ho
Hnglish L0620 L4503 {3,548 197 Accept Ho
%ﬁ}i}ﬁw Bt v 43 {1eRG 1.9 Accept Ho
Social Studies S0 4826 3,752 157 Accepi tio
Teacher's personality and human relstions. As shown in Table 22 the

correlation coefficients bebween the teacher-respondents’ level of competence
along this area and their students’ MPS were: (L1680 for Mathematics, 10720
for Science, (L0750 for Haglish, 0.0370 for Filipino and (.1330 for Social Studies.
Moreover, the computed Fisher's t-valuss for Mathematics {-1.65), Science (-0.70),
Enghish (173}, Fitipino {{1.36) and Social Studies (1.30) were all numerically lesser
than the critical / tabudar tvaloe of 1.97 at o = (.05 and df = 94, which led to the
acceptance of the hypothesis that “There is no significant relationship between
the teacher-respondents’ lsvel of competence along teacher’s perconality and
hnan relabions snd their students MPS in Mathematics. Science, English,

Filipino and Social Studiss™



Tahle 22

Relationship Between the Teacher-Respondents’ Level of Competence
Along Teacher's Personality and Haman Kelations and Their
Studenis’s MPS in ihe Five Subject Areas

T _ % 3 E
P ) PiEnReT B "} t _valpe et -
Smbiect T g, | Evaime . o | Evaluation

.

Aathematios S1I680 165 1382 31.97 Accept Ho

Srienee 1074 41T {1487 197 Accept Ho

Fnglish fREE R H ¥ f14nh 197 Accept Ho

Hilipino 0T 0155 0724 197 Accept Ho

Social Studies 133540 1.3 0187 EA- Accept Ho

‘The results showed that the teacher’s level of competence along teacher’s
parsonality and human relations had nothing to do with their students” MPS in

thege Hye suldects.

Helationshis Batween the Teacher-Respondents” Lovel

ami Their Frofile

‘This sechon presents the resulte of the correlational analysis between the
fevel of competence {along shident development, teacher's competence and
teacher’s pereonality and human relations) of the tsacher-respondents in the five

subiect areas and their profile as the variabes.




Mathematics. Vable 23 contains the results of the correlational analysis
batween the Mathemabics ieacher-respondents’ level of competence in the three
areas and their profile such as: age, sex, civil status, educational background,
teaching experiance, in-service trainings, beaching loads and number of
preparation.  Along student development, three variates were found o have

significant relationship with their lavel of competence, namely: sex (y? value =

220 o~ 0.0, edocaional background {(y? value = 8247, p = 0.016) and

teaching experience {¢? value = 939 p = 8.015) inasmuch as the computed p-

Table 23

Relatiouship Betwesn the Level of (ompetence of Mathematics
‘ieachers and Their Profile

o O SEIR e i SR D TR Sy Teacher's Personality and
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419 Accept Ho
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HALEY Reject Ho

Age 755 w438 AcceptHo 2237 368y Accept Ho
Gex 2284 RIS Beject Bl 4389 1320 Agceptiio
Cavil Status 662 7RG AcceptHo 0874 8380 Acgepibio
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4 P . RE4T %1413 Hepet Ho G038 G R Aceept Ho 23T 8321 Accept Ho
Teaching 9396 G015 Reedtilo 5088 065 Acceptiio 4968 0.548  Accepilio
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Loads
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Preparations
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§555 4.862 AoceptHoe L7173 G412 Accept Ho (.882 Accept Ho
4.313 GO65 Acceptiic 2533 8231 Accept o 5424 0.245 Accept Ho

i5.852 4000 AoceptHe 0021 3.88¢ Accept Mo 1852 0.356 Accept Ho
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This results show that female Mathematics teachers had higher level of
competence along student development than male teachers; those who had
higher aducational gualification had higher level of compebence along shitdant

doevelopment than those who had lower level of edurational atlainment; and

those who had more vears of experience had higher level of competence along

Meanwhile, other teacher's profile such as age, civil slalus, in-service

trainings, beaching loads and number of preparations had nothing o do with the
Mathamatics beachers lovel of competence along student devalopment.
Along teacher's competence, Table 23 shows that none of the teachers’

profile had significant relationship with their level of competence. ‘Thus, age,

sox, civil stabtus, educational background., teaching experience, in-service

trainings, deaching loads and number of preparations had nothing to do with the

Mathematics tpachers’ lovel of competence along teacher’ s compebence.
Along teacher's persanality and human relations,. the teacher’ s civil status
v2 yalue — 31497 p = 0000} proved o be significantly related to their level of

e
il 3

compebance inasmuch as the computed p value was lesser than the lavel of

T

significance. ¢, which was sst at 005 Thus, married teachers tend o have
ficher loval of competence along teacher’s personality and human relations than
those who were single.  Meanwhile, other teacher's profile such as age, sex,

e

aducational background, teaching experisnce, in-service trainings, teaching loads
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and number of preparations had nothing to do with the Mathematics teachers’

ce along teacher’s personality and human relaBions.

Science. Tabla 24 contains the results of the correlational analvsis between

the Science teachsrrespondents’ level of competence in the three areas and their

protile such as:

age. sex, civil status,

experience, in-service trainings, teaching loads and number of preparation.

sducational background, teaching

Along student development, age {y? value = 17.979: p = (L011) was found

to have sigmificant relabionship with their level of competence inasmuch as the

computed p-valus was lesser than the level of significance, o, which was set at

Frepavalicos

f1ih
Yable 24
Kelationship Between the Level of Competence of Science
Yeachers and Their Profile
i i . 1 Toachor's Porsonality and
L dent Dievelopment Teacher's Competence i e ey T
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Sex 7058 (438 AceptHe 2257 8.689 Acoe & 551 SAcopptHo
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Teﬂ’dﬁng Y pery # gl Y Lo L £ - F oo ey £y -
4673 35534 Accept Ho G396 983 Aceept Ho (1% 4.49538 Accept Ho
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InGervice Tl 3 rEaa & sormsand BT, & 457 fevent i S 5 Tas Arcent FHo
Frstrivge %.TTO G732 AcveptHo 7487 485 AcceptBlo 4734 459 coep
i%ﬁg’f §.478 43564 Accept Ho 0808 4,321 AcceplHe 4555 .98 Aceept He
EoRAgeR A
PR N i4is 02 Acceptilo 1602 0448 Acceptllo 0851 0653 AccepiHo
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This results show that older Science teachers had higher level of
compatence along student development than the younger teachers. Meanwhile,
other teacher’s profile such as sex, divil status, educational background, teaching
auperiencs, in-service trainings, teaching loads and number of preparabions had
nothing o do with the Science teachers’ level of competence along student
devalopment.

Along teacher’'s competence, the same table shows that age (x2 value =
12291 p = 013) was found to have significant relationship with their level of
competence inasmuch as the computed pvalue was lesser than the level of
significance, ¢ which was sat at .05,

this results show that older Science teachers had higher level of
compelence along leacher’s competence than their younger counterparts.
Meanwhile. other teacher’s profile such as sex. civil status. educational
background. teaching experience, in-service trainings. teaching loads and
number of preparations had nothing fo do with the Science teachers level of
competence along teachsr’s competence.

Moreover, along teachor’s personality and human relations, the beacher’s
age {x? value = 15.256; p = 117 proved to be significantly related to their level
of competence inasmuch as the compubed p value was lesser than the level of
significance, ¢, which was set at 005, Thus, older Science teachers had higher
level of competence along personality and human relations than their younger

counterparts.  Meanwhile, other teacher's profile such as age, sex, educational



background, teaching sxperience, In-service trainings, feaching loads and

reparations had nothing to do with the Science teachers’ level of

aumber of £

lll?::

competence along teacher’s personality and human relations.

English. Table 25 contains the results of the correlational analysis between
the English teacher-respondents’ level of competence in the three areas and their
profile such as:  age sex, civil status, sducational background, teaching

;

axperience, in-sarvics rainings, teaching lo oads and number of preparabon.

Along shudent dew relopment, the corrs slation cosfficients bhebween the level

of compatance of Bnglish teachers and their profile proved to be not significant
inasmuch as all the p-values were greater than the level of significance, &, 3 3]

Relationship Between the Level of Competence of English
‘Yeachers and Their Profile

Fig i . ] - = ! Teacher's Personality and
L Sradent Thomsinans Teacher's Compatenss
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e ixes 0207 AcceptHo 191 0004  RejectElo 4635 0321 Acceptio
R s 0213 AcceplHo 1839 0104 AcceptHo 11437 0178 Acceptio
s R 1006 0448  Acceptilo 19319 892  Aceptlio 0758 0944  AcceptHo
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was set at .05, Thus, age, sex, civil status, educational background, teaching
axnarience, in-service trainings, Waching loads. and number of preparaftions had

wdents” feval of competance along

Aleeis teacher’s compelence. the same Table 25 shows that in-service
trainings {y? value = 19.10: p = 0.004) was found o have significant relationship

with their lavel of competence inas smuch as the compubed p-valiue was lesser

E 3 3 = o y o il = - & fiz—
than the leveal of gignificancs, ¢ which was sebat 105,

This results show that Englich teachers who attendad more number of
howirs of in-sorvice trainings had higher level of competence along teacher’s
compelence than those who athe nded lesser number of hours of raining.
Neoanwhile, other teachar’s profle such as age, s8x, civil status, educational

backgr aund, eaching experienos, teaching loads and number of preparations

3 k1

I

had nothing to do with the English teachers’ level of competence atong this area
Along  tracher's personality and human relations, the correlation
aatficiants batwrean the lovel of competence of Bnglish teachers and their profile

proved ko be not significant inasmuch ag all the p-values were greater than the

level of significance, o, which was set ab 0%, Thus, age, sex, civil status,
aducational background, teaching sxperience, in-service trainings, beaching

cads, and number of preparations had nothing to do with the Hnglish teacher-

ot

respondendy’ tovel of competance along personaisfy and human relafions.
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Tahle 76 contains the results of
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the correlational analysis

ndents’ level of compebence in the three arcas

and their profile such as: age, sex, civil status, educational background, teaching

exporiencs, in-service irainings, teaching loads and number of preparation.
Along student development,  the aforementioned  table shows that

aducational background {

7T
wg L
W

value = 1314% p

= 0.011) was tound to have

significant relationship with their lovel of competence inasmuch as the computed

E OTE £ 43

Table 26

which was sebat L05.

Relationship Between the Level of Competence of Filipino
‘Veachers and Their Profile
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This results show that Filipino teachers who had higher educational

&

athainment had higher level of competence along shudent development than
those who had lower educabional athainment.  Meanwhile, ather teacher's s profile
such as age, sex, civil status, tesching experience. in-service trainings, teaching
lnads and number of preparations had nothing to do with the Filipino teachers’
level of compstence along this area.

Along teacher's compelance, the same table shows that civil status (32

valus = G060 p = Q.00

el

} was found bo have significant relationship with their

teval of competence inasmuch as the compsted p-value was lesser than the level
of significance, ¢, which was setat 005,

this results show that married Filiping teachers had higher level of
competence  along  teacher’s  competence  than  single Filipino  teachers.
Meanwhile, other teacher’s profile such as age. sex, educational background,
teaching experience,  in-service fraining teaching loads and number of

preparabions had nothing by do with the Filiping teachers level of competence

along this area.

teacher’s personality and human relations, Hee oorrelation
caeficients between the level of competence of these teachers and their profile

proved o be nob significant inasmuch as all the p-values were greater than the

£3

lovel of stemificance, ¢, which was set at 0405 Thus, ase, sox, cvil status,

educational background, teaching experience, in-service trainings, teaching

7
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inads. and number of preparations had nothing to do with the Filipino teacher-
respondents’ level of competance along personality and human relations.

hxd P

Sacial Studies. Table 27 contains the results of the correlational analysis

hetween the Social Studies teacher-respondents’ level of competence in the three
arsas and their profile such as: age. sex, civil status. educational background,
1

teaching experience, in-service irainings. teaching loads and number of

preparabion.

Table 77

b

Eetationship Betwesn the {evel of Competence of Social Studies
‘Yeachers and Their Profile

Teacher's Porsonality and

Student T : , Teacher's Competen .
Sudent Nevelopment Psacher’s gw?é.e e eman Rela

Poofile |1 fwabation | ) ealuation T oniue | Evaluation
¥ praiue r - ¥ p-vaiue o A ¥2 p-ralw 15 s s ”
| | BV wa=005 | > |°F {#e=005 { = | F "7 | ate=005

Age 5337 fLim2 AcreptHio 542 @315 ActentHo

'4’»
g
1]
¥

.358 Accept Ho

Civil Statas 21061 0B AceptHo 6085 0971 AceptBHo 0808 09 AcceptHo

Blwcalioral 00 g1z Accepitio ugsi 0612 AccepiHo 9373 0830  AcceptHo
Background =
Teaching

- 4752 Accepl Ho

N
ooy

2383 {655 Acgepi Ho o 33524 4.5 Aceept Ho i,

In-Sarvice gaps LK AceptTe gy 0349 Acoeptilo 0018 Q960  Acceptibo

teaching 5oz G583  Accepitlo 041 0522 Accepttlo 0315 055  AcceptHo
Loads £ 1
Rhnnher of

o . 905 Acocept BHoe 09432 511 Accept Ho
Preparabions )

o}
poers
L¥:

$.23% a2y Accepd Hoe o 4,




98

Along student development, the aforementioned table shows that the
corredaon costficiants between the level of competence of these teachers and
their profile proved o be not significant inasmuch as all the p-values were
greater than the level of significance, o, which was set at 405, 'Thus, age, sex,
civil status. educabional background. teaching experience, in-service trainings,
teaching Inads, and number of preparations had nothing to do with the Social
Studies teacherrespondents’ level of competence along student development.

Likewise, along teacher’s competence. the same table shows that the
correlation coefficients between the level of competence of these teachers and
their profile. proved o be not significant inasmuch as all the p-values were
greater than the level of significance. o which was set at 005, 'thus, age. sex,
civil status, educsbional background, isaching experience, in-service trainings,
teaching loads. and number of preparations had nothing to do with the Social
Studies ieacher-respondents’ level of competence along this area.

turthermore., along teacher’s personality and human relations. the
correlation coofficients betwean the level of competence of thess teachers and
their profile pwoved o he not significant inasmuch as all the p-values were
greator than the level of significance. o which was sot at (L5, Thus, ags, sex,
civil status, sducational background, ieaching experience. in-gervice ratnings,
teaching loads. and number of preparations had nothing o do with the Social
Studies teacher-respondenis’ level of competence along personality and human

relations.
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Tahle 28 shows the problems encountered by the teachers in teaching. It
explains that 105 teachers cited the problem on “Lack of books” which ranksd
first. This implies that thie was the problems encountered by the most of the
toachers in their teaching profession, Indead. instruction was made difficult
without having books for the students. The “Insufficient school facilities” ranked
second with 90 respondents. This was also a oo siderable problem of teachers
which conid affect the transfer of learning., “The lack of schoal buildings” was
aleo a problem of teachers. This had been regarded as significant fachors in the
teaching and learning process where 81 respondents considerad this as ranked
third. With 50 respondents “Absentesizm of students” ranked fourth. This

3

prablam  would really allect the posformance of students much o th

Table 28

Probloms Huoountered by the Teacher-Hes pondents
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performance of the teachers. “Lack of interest in their studies” ranked fifth with
40 respondants. This would imply that students need to be properly motivated
in order o have an intorest in their studies. The problem on “Inharmonious

relationship of teachers an administrators” ranked sixth with 3} respondents. it

was helieved that this problem was inevitable in an organization, for one could
not please svervone, but somehow dealing with people lies on how effective is

the manager. “Discipline of students” ranked seventh which sas regarded also
as a great prohlem of ieachers where they should have enough knowledge in
dealing students with poor behaviors. “Underpayment of teachers’ salaries”
ranked eighth with 25 respondents. This problem could be a reason why these
teachers felt lsss motiveted “VPoor comprshension of students” ranked ninth
with 18 respondents. This would imply that the basic education on the
fundamental education of the learmer was important in bringing forjth a higher
sducation. This problem could aven be darived from s poor background on their
pravious studies or because of their heing lazy and lax in their studies. However,

”} azineas of students to make assignments and the schnol works” ranked lowest

writh 15 respondents. This would mean, that teachers were dedicated encugh to

find-out how far students work on their tasks.

Lalutions Suprested by the Hessondents

Table 79 reflects that “supply adeguate number of bocks o shudents”

ranked Hrst with 115 respondents. This would imply that books were indeed
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significant among teachers especially in the teaching and learning process.
“Bodicit funds for school butldings” ranked sscond with @5 respondents,
Through this inthabive. teachers would be able to realiza by giving solubions on
their problems of school buildings and other facilities that would definitely
contribute to the upliftiment of the learners. There were 86 respondents who
cited “properiy motivate shudents ¥ avoid absentesiem in arder o gain interest
inn their studies” ranked third. This would imply that teachers regarded this as
wnporiant in achisving their goals. “Ileal with teachers property coupled with
understanding and consideration to avoid inharmonious relationship between

teachers and administrators renked fourth with 64 respondents. This would

Tables 20

Solutions Suggested by the Teacher-Respondents
Lt Mo of
e Respondents |  Rank
1. Bupply adequate number of books o students. 115 1
£ Sulici funds for schood bm_idmgs 95 2
K3 ;ig mctivate studenis o avoid sheondesiam 2 3
T I gmin interest in their stndies. )
4, i vﬁi femchors pmpv;iy hsupiwi with avud
x i;:i‘..E's } 33 i dgﬁ‘hﬁj jjzi!tifvi‘iiﬂlﬂqjtlh iu.iﬂ%} 32"*1%1&{? g-}”:li' é

between teachers and adminisirators,
5. implement rm?d peychology in disciplining - -

students.
& love wraching as a profession 43 o
4. Love students and learn 1o accept their individual 2z =

Giffererwes,
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mean that proper dealing was significant toward better relationship of teachers
and administrators.  “Implement child peychology in disciplining students”
ranked fifth with &) respondants.  This wonld imply that the misbehavior and
delinguancies of students could be made possible in setting solutions through the
use of psychology.,  “Love students and learn o accept their individual
differances” ranked sixth with 40 respondents. It implies that although most
teachers weara underpaid, thers was stll satisfaction and contentment if ons
really loves his profession. The lowest rank was on “love students and lsarn o

accept their individual difference” whese 37 regspondents chase thie solubion.

F-‘u'

This wounld impiy that al thowsgh it was ranked as lowesl, there was a nead that
teachers shouild sinderstand and consider individnal differences so that _§eavﬂi:§g

-an: he easily facilitated

4"».

Palicy Hedirectiaon fram the Findines
of thie Study

The policy redirectons formulated bassd on the findings of this shudy are:
1. in arder o achisve compstencies of secondary school teachers,
thers ghouid he adeguate number of books, facilities, and schoo! buildines,
2. The in-sarvice trainings of teachers should be increased since these
was mintmal trainings atended by them. This could help improve their teaching

skills and upgrade new trends in education,
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& The normal workload of a teachers should be maintained only

as that those teachers could deliver bebber sorvices o the

within =iy nads

students,

4, Teachars showuld continue tn pursue graduate programs to be

updated with new brands in education and enhance their knowledge in their

"l )
fon
28
»4(:,!..
y
o

= The competencies of the secondary school teachers in five
araas should be mainkained with a “very satisfachory” performance or be
meressed o a higher tevel of performance so as to have competent teachers.

& Administrators should have broad knowledge in evaluating the
competencies of isachers in order io determine their strengths and weakness,

7. Thers is a need o implement intervention schemes for anproving
students’ performance in the five subject areas. especially in Mathematics and
Sejence inasmuch as their MPS in these two subject areas were very low. These
crhemes ronld inchude remedial sessions for the students in these subjacts,
strengthening  Supervision programs hy the school heads and teacher

{iﬁiﬁ%iﬂz}iiiﬁﬂi PTOGTRINS.



Chapter 5

SIIMMARY OF FINTHINGS. CONCLUSHONS AND RECOMMENDATIONS

This chapter presents the findings, the carresponding conciusions derived
from these Badings as well as the recommendations basad on the findings and

conclusions.

Summmary of Findines

The following are the salient findings of the study:

1. The average age of the secondary school teachers involved in the
study was 3819 vears with a standard deviation of 7.68 years.

2, Majority of the teacher-respondents (406 out of 482 or 84.23
percent} were females and only V6 out of 482 or 15.77 percent were males.
3. The teacherrespondents were dominated by those who were
marriad, with 429 or 8% 0o percent. There were b} teachers or 10.37 percent who
wera single and only three or (163 percent were widow /widowaer.

4. In terms of educational qualification, most of them earned MA/MS
units, with 400 cut of 487 teachers or 82.99 percent and the least number, that is,
five or 104 teachers were MA /MS degree holders.

5. The average number of vears of teaching experience of these

teachers was )96 vears with a standard deviation of 417 vears.

M
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h, On the average, the teacher-respondents have attended 74 .60} hours

of in-service rainings with a standard deviation of 58.44 howrs.

7. The teachers involved in the study handle six subjects, on the

average, with a standard deviation of one sulyect.

8 Their average number of teaching preparations was three, with a
standard deviation of one preparstion.

9 The teachers and administrators involved in the study considered
the iteachers’ level of competence along student development to be “very
satisfactory” as evidenced by the ares means of 4.21 and 4.25, respectively.

10.  Along teacher's competence, the teachers assessed themselves as
“yerv satisfactory” {area mean = 4.29). The same assessient was given by the
administrators with an area mean of .19

11, As regards teacher’'s personality and human relations, hoth the
teachers aned the adminisirabors gave area means equivalent o “very
satistactory,” that is. 441 for the teachers’ group and 421 for the administrators’
AT AN

12, 'The computed-t-value o test whether there is significant difference
between the perceptions of the teachers and their school heads relative to
teacher's level of competence along student development, was 0432 which is
losser than the tabular /eritical bvalue of 2447 at 0.05 level of significance and df

= 12 which lad b the accaptance of the hypothesis that “There is no significant
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difference hetween the perceptions of the teachers and the school heads on the
level of competence of the secondary teachers along student development”

13, Along teacher’s competence, the computed-t-value was 1.209 which
is lesser than the tabular foritical bvalue of 2447 at 005 lavel of significance and
df = 28, which lad o the acceptance of the hypathesis that “There is n significant
difference batween the perceptions of the teachers and the school heads on the
level of competence of the secondary teachers along teacher’s competenca”

14. Along teacher’'s personality and human relations. the computed-t+

valie was 249 which is greater than the tabular/critical tvalue of 2120 at 0.05

“Thare is n significant differance between the perceptions of the teachers and the
school heads on the level of competence of the secondary teachers along
personality and human relations.”

15 The studentrespondents’ MPS in Mathematics was 4054 with a
standard deviation of 1367 indicating that majority of the respondents’ MPS
ranged from 26820 5 e

16 s Science the studentrespondents’ MPS was 4183 with a
standard deviation of 231, indicating that majority of the respondents’ MPS
ranged from 3252 1o 5114

17, In Baglish, the studenbrespondents’ MPS was 4924 with a
shandard deviativm of 1370, indicaling that majority of the respondents” MPS

ranged from 3554 10 6294
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18.  The student-respondents MPS in Filipino was 51.02 with a
standard deviation of 847, indicating that majority of the respondents’ MPS
ranged from 4255 0 5949

14, The studentrespondents’ MPS was 4543 with a standard deviation
of 96f indicating that majority of the respondents’ MPS ranged from 3577 o

M), The correlation coefficients between the teacher-respondents’ level
of competence along student development and their students’ MPS were: (3.0930
for Mathematics, (1.2510 for Science. 02010 for Engliste. 00310 for Hilipino and
(04400 for Social Studies  Morenver, the computed Fisher's tvalues for
Mathematics {(191), Englisk (-0.92), Filipino (0.14) and Social Studies ((1.20) were
all numerically lesser than the critical /tabular t-value of 197 at o = .05 and df =
94 which led to the acceptance of the hypothesis that “There is no significant
relationship hetween the teacher respondents’ level of competence along student
development and their students MPS in Mathematics, English, Kilipino and
Cocial Studies” Meanwhile, the Fisher's bvalue in Science was 2.51 which is
numerically groater than the aforementioned critical Jtabular t-vatue, which led
b the refection of the hypothesis that “There is no significant relationship
botween the teacherrespondents’  level of  competence along student
development and their shidents’ MPS in Science,

7. The correlation cosfficients between the teacher-respondents’ foval

of competence along teacher’s competence and their students’ MPS were: (10810
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for Mathematics, 0.1060 for Science, -1.0620 for English, (10420 for Filipino and
Q4770 #y Social Studies. Moreover, the computed Fisher's tvalues for
Mathamatics 179}, Science (1.03), English (060), Filipino (041} and Social
Studies (1,26} wers all numesically lesser than the critical/tabular tvalue of 1.97
abee = 005 and df = Y, which led to the acceptance of the hypothesis that “There
is no significant relationship between the teacher-respondents’ level of
competence along teaches’s competence and their stiudents” MPS in Mathematics,
Scienve, Baglish, Filipino and Social Studies.”

72 The correlation coefficients between the teacher-respondents’ level
of competence along this area and their students” MP5S  werer 01680 for
Mathamatics, 00720 for Science, 00750 for English, 80370 for Filipino and
01330 tor Social Studies.  Moreover, the computed Fisher's tvalues for
Mathematics (185), Science (070), English (0.73), Filipino (0.36) and Social
Studies (150} were all numerically lesser than the critical/tabular t-value of 1.97
ab e = 005 and df = 9. which led to the acceptance of the hypothesis that “There
is no significant relationship between the teacher-respondents’ tevel of
coompatancs along tpacher’s personality and human relations and their students’
MPS in Mathematics, Science. English, Filipino and Sewial Shudies”

33 The correlational analvsis between the Mathematics feacher-
respondents’ tewed of competencn along student development, showed that thres
variates were found o have significant relationship with their level of

competencs, namedy: sex (g2 value = 9204; p = 0010, educabional background
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{x2 value = 8.247; p = 0.016) and teaching experience (x? value = 9.396; p = 0.015)
inasmuch as the computed p-values were lesser than the faval of significance, o,
which was set at G5

4. Along teacher’s competence, none of the Mathematics eachers’
profile had significant relationship with theis level of competence. Thus, age,
sem civil status, educational  background. teaching experience, in-sarvice
trainings, beaching loads and number of preparations had nothing to do with the
Mathematics eachers lovel of compeience along teacher’s compelonce.

%, Along teacher’ s personality and human relations, the Mathematics
teacher' s civil shatus (32 value = 3149 p = Q00) proved to be significantly
velabed o their level of compebence inasmuch as the computed p value was lesser
than the leval of significance, o, which was setat 005,

2.  Along student development, age (32 value = 17.979; p = 0.011) of
Seionce beachers was found o have significant relationship with their leval of
competence inasmuch as the computed pvalue was lesser than the level o

signtfioance, o, which was setat 005,

#7. Along teacher's competence, the Science teacher’s age (x? value =
12291 o = (3} was found b have significant relationship with their level of

competence tnasmuch as the computed povalue was lesser than the level of
significanos, which was set ab 0005,

e Along  teacher’s personality and human relations, the Science

teachar s age {¢? value = 156 0 = QAN provad b be sienificantly related o
L% 3% LR . 1 =5 &
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their leval of competence inasmuich as the computed p value was lesser than the

tevel of signabicanes, o, widch weas set ot 117

a5, Along student development, the correlation coefficients bebween

the fovel of cnmpetance of Hoglish teachers and their profile proved o be not
signifivant inasmuch as all the pvaluss were greater than the layvel of

significance, 15, which was sebat 000,

Ay Along acher's competence, the English teacher's  in-service
trainings {37 value = 191y p = 00M) was found bo have significant relationship

with their level of compelence inasmuch as the compuied p-value was isgsor

than the level of gignificancs, o, which was set at i,
31, Along  teacher's personality and human redations, the corralabion

o

roetficients botwenn the level of competence of English teachers and their profile

orovad b be not significant inasmnch as all the pvalnes were greaber than the

fovel of stgnificancs, 1o, which was sabat 1105
37 Ak tidont deval f, the Filipino teacher’s educational
332 fnog student developmen thp Filiping teacher’s sducation

backeround 2 walue — 137143 p = 0011) was found to have significant

relatinnship with their level of competence inasmiuch as the computed p-value

was lesser than the beuel of significance, », which was set at 1IN
33 Along teacher’s competence, the Filipinoa teacher’s civil status {y?
value = 400G o - G003) was Found o have s significant relationship with their

fesrd of competenes inasmuch as the computed povaloe was lesser than the level

P ia)
=,
4
,:z

ficance,  which was seb gt 005,



4. Along teacher's personality and human relations, the correlation
confficionts betwean the level of competence of Filipino teachers and their profi
proved 0 be nob significant inasmuch as all the p-values were greater than the

snifioancs, 2, which was ssbatlily,

g

35, Along student development, teacher's competence and feacher's
persomality and human relations, the corralation coefficients between the level of
rompebenee of Soctal Shudies teachers and  their profile proved o be not
significant inasmuch as all the pvalucs were greater than the level of
sienthcancs, o, whirh was sebat .05,

36, Fhe Hret three aching related problems identified by the teacher-

respondents ware: 1) lack of books, 23 instifficient school facilities, and 3) lack

A7, Correspondingly, the first three solutions suggested by the teacher-
respondents werer 1) supply adequate number of books o shudents, 3y sodict
funds for school brildings, and 3)  properly motivate students b avoid

absenbasizm i ordor bo matn inborest in thety shudios,

Conelnsions

Hasecd on the aforementioned fndings, the following coanclisiomns wears

drawme
i The tvoical secondary school & sacher involved was fomals, in her

fabn 305, marcied, with MA /M5 units, has bean keaching for about 11 years, has
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attended approximately 7b hours of in-service trainings. handling six subjects
with thres preparaions.

2 The acher-respondents as well as the administrator-respondents
indicated 2 “wery salishackory” rating for the secondary school teachers’ lovel of
vompetence along student development, teacher’s competance and teacher’s

personality and human redations.

5

Adong student development and teacher’s competence, the ratings
siven by both the teachers and the administrabors invodved in the shidy were
mowe or less the sane inasmoch as the hypothesis of no significant difference
betwesn their pesceptions was accepbed.  However, along teacher's personality
and human relatinns, the teacher respondaents rating was higher than the raling
siven by the administeators inasmuch as the hypothesis of no significant
chifferonwe wan peteched,

4. 'The fourth vear students’ performances in Mathematics, Scienca,
Hnglish, Biliping and Social Studies are wanting improvament inasmuch as their
MPS for these Hve subject areas wara below the targeted MPS of 7500,

B The Seionce teacher's level of competence along  shudent
development is positively and significantly correlated to the students’ MPS.
Thuss, stadents handlad hy Science teachers who have level of competence along
student developnent tend o get high MPS, Meanwhile the tovel of competence
of imachers along acher's competence as well as teacher’s personality  and

fmian relotions had nothing 1o do with the sudentrespondents M5
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133 Among Mathematics teachers, age, educational background and
number of vears of expariance were significantly and positively correlated o
their lovel of competence along shiudent development. Moreouvar, their civil
stahiss was significanty corralated to their level of competence along teacher’s
personality and hwman relabions, Thus, teachers who are older, with higher
aducational alisinment and with more number of vears of experience tend o

tave higher level of competence than those who are younger, with lower

edurational alainment and with less wmunber of vears of experience.

competeree as well as teacher’s personality and human relations.  Thus otder

Science teachers tendd o have high level of competence along these three areas

compared 1o thetr younger counierparts.
. Among Fnglish teachers, in-service trainings was posilively and

significantiy corralated o their fevel of compebance along beacher’s competence.

Thiss, Bnslish achers who have attended more hours of training tend to have

higher level of compebence along this area than those who bave attended less
nimibor of hooes of training,

3 Asrong Filipino teachers, educational background is positively and
signiftvantly coreelated o their tevel of competence along student development,

while civil status was significantly correlated to their levnl of competence along

tpachesr's competence Thus, Filipino teachers who have higher educational
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qualification tend to have higher level of competence along student development
and those who are married tend to have higher level of compstence along
teacher’ s competence than thoss who are single.

i Aamong the Social Studies tsachers, none of their personal profile

was found o be significantly correlated o their level of competence along the

thres conmidersd arsas
i1, The orevalent problems encountered by secondary  school

teachars in the Division of Samar pertain o those that reguire funding such as

inadequoate fonks. school facititiss an d batfdings.

Beramormerdatingns

i the light of the significant findings and conclusions, the followin
& £

recommendatinns are horeby made,
1 ‘That in order o tmprave further the competencies of secondary
school beachers, provisions o bonks, schood facilities and eguipment shousld be

comsidered

- shatt development program should be developed and/or

faaprhe smented for the secondary school toachers of the divisinn of Samar o ensure

that they are continuousty updated and retrained through in-service trainings
and for graduabs shudies,

A An intprvention program ghenild be developed o improve the

competancies of the fourth wear high school students in Mathemalics, Science,

ANE IR
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Hnglish, Filipino and social Studiss, Administrators, in consultation with the

teachers shomdd prepars an achion plan that should be made as basis ko

evaluating tacher's performance every raling periad,
4, The Division should come up with a periodic in-house training o

sndeavor b further improve the competencies of secondary school teachers
atong: 1) shudent development, 2)  teacher’s competence, and 3) teacher’s

persanality and human relations,

parailel study coudd be conducted among elementary school

teschors in e Division of Samar,

123 A similar study could be conducted where othar correlates of
teachear’s compebence oodd be consic derad. such as: 1) school location, ) place

of residence $1  bmaches’ s sowic-sconomic status, 4)  teacher’s atfitnde towards

teaching angd 5} teaches s onre valuss,
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APPENDIX A

Republic of the Philippines
SAMAR STATE POLYTECHNIC COLLEGE
Catbalagan, Samar

April b, 2007

DE. FUSEBIO T. PACOLOR
Samar State Polytechnic College
Usthalogan, Samar

S

In mv desire to stast writing my thesis proposal, 1 have the honor to
submit for vour appraval one of the following research problems. preferably no.

*PHE COMPETENCIES OF SECONDARY SCHOOL TEACHERS
AND THE ACADEMIC PERFORMANCE OF FOURTH YEAR
STUDENTS IN THE DIVISION OF SAMAR.”

.....

“THE DIFFICULTIES ENCOUNTERED BY THE SBCONDARY
SCHOO, TRACHERS IN THE DIVISION OF SAMAR”

Tod

*THE BVALUATION OF COMPETENCIES OF TEACHERS IN THE
IAVISION OF BAMARY”

L
h

I hope for vourr early favorable action on this request.

Yery truly vours,

{2GDYWAYNE Y.IHMNALAON
Bescarcher

APPROVED:

{SGD) FUSERIOT, PACOLOR, PRI
{iean, (ollege of Graduate Studies
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APPENDIX B

Republic of the Philippines
SAMAR STATE POLYTECHNIC COLLEGE
Catbalogan, Samar

Asgzignment of Adviser

fuly 5, 02
Pigar Madam,

flease be informed that vou have been designated as adviser of Mr.
Wavne V. Domalaon candidate for the degree in Master of Arts in Fducation
Major in Administration and Supervision who proposes to write a thesis on
“THE COMPETENCIES OF SECONDARY SCHOOL TEACHERS AND THE
ACADEMIC PERFORMANCE OF FOURTH YEAR STUDENTS IN THE
DIVISION OF SAMAR.”

Thank vou for your coopers Hon.

Vary truly vours,

{800 BUSERIO T, PACOLOR, Ph. 1),
{lexn, College of Graduate Studies

COMNFORME:

§34010) THELMA C. QUITALIG, Ph. .
Adviser

In 3 coprem
I comng - Jor tha Lo
il g - for the Adiaer

TFeE o ' p < & S |
3% o - for the Apphoastd
C $
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APPENDIX

Republic of the Philippines
Ciepartment of Education
Region VIl
Wright Matiooal High School
Paranas, Samar

Septamber 16, 212

The Schools Division Superintendent
Uhvision of Semar
{Cathalogan

Madany

1 have the honor to reguest permission from your good office o conduct a
survey among the teachers in connection with the master’s thesis ] am writing on
now. entitfed “THE COMPETENCIES OF SECONDARY SCHOOL
TEACHERS AND THE ACADEMIC PERFORMANCE OF FOURTH YEAR
STUNENTS: BASIE FOR POLICY BEDIRECTIONS”

this request. the tesult of which may help improve and attain quality education
in our dIVIsIOn.
More power.
Yory traly vours,

{SGDNIYWAYNE V. DORMALAON
Besearcher

APPROVELY

(SO THELMA C QUITALIG, PR
Schools Division Superintendent
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APPENDIX 1D

Republic of the Philippines
Department of Education
Region VIIE
Wright Mational High Schaol
Paranas,. Samar

September 16, 2002

The Principal

SirfMadam:

i have the honor bo informed and request permission bo conduct a survey
among your teachers who our handling English. Filipino, Math, science, Social
studies subjects. in connection with the Master’s Thesis | am writimg on no,
erdifted “THE COMPEIENCIES OF SECONDARY S5CHOOL TEACHERS
AND THE ACADEMIC PERFORMANCE OF FOURTH YEAR STUDENTS:
BASIS FOR POLICY REDIRECTIONS”

I am expressing my gratitude and appreciation for your kind assistance
and approval 1o this permit. the result or outcome of which may help and raise

the quality education in our division.

More power.

Yarv truly vours,

BEDIWAYNE V. DOMALAON
Besearcher
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APPENDIX E

Republic of the Philippines
SAMAR STATE POLYTECHNIC COULLEGH
atbalogan, Bamar

SURVEY GUESTIONNAIRE

THE COMPETENCIES OF SECONDARY SCHOOL TEACHERS AND THE
ACATEMIC PEREFORMANCE OF FOURTH YEAR STUDENTS:
BASIS FOR POLICY REMRECTION

Diear Respondends,

You have heen selectad as one of the respondents of this research entitled
“PHE COMPETENCIES OF SECONDARY SCHOOL TEACHEKRS AND THE
ACADEMIC PERFORMANCE OF FOURTH YEAR STUDENTS: BASIS FOR
POLICY REDIRECTIONS.” The main abjective of this study is to determine the
extent of competencies of secondary school teachers which is a vital factor in
achieving quality output of learners.

1| humbly request your cooperation by answering as honestly and clearly
as possible svery item o the guestionmare. The questionnaire seeks general
information about your general gualifications and other competencies as

stipradated in the Revised Performance Appraisal sysiem fue Teachers.

assere vou that vour response by this gquestionnaire will be treated with
strict confidentiality and will be used solely for the objective of this study.

Thank vou so much for the Hme and effort which vou have axtendad.

Very truly yours,

SGDIWAYNE Y. DOALAON
Hesearcher
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i - PERSONAL DIATA (Only for Teachers)

Diraction:  Please supply the needed data an the blanks, For other information,
please feel free bo write them below the item of the same question.

Name ((Optional}

School: Age:

Positionf Rank

il Siatos: Sex:

A.  Educational Backgrownd

Diraction:  Please indicate yvour answer with a check mark or write the data
asked in the blank provided hefore/after each ttem.

Ph I3 fHd 1
e BN 2 PRI A 13 (ICAR)
. MA Plus Phuil JEA. D, Unats
e MA
o MIAUAR
........................................ Hachelor's Degree & MA Undts
... Bachelor's Uegres

B Teaching Hxperience
............................... _ 1~ 5 yesas
B i vears
________ _ s Hivears
21 years fiewe

i Mumber of In-Bervice Trainings Attesded and Number of Howrs

i Teaching Load/Muamber of Preparation

L Latest RPAST Rating (Nomerical Value)
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LER TEACHERS LEVEL OF COMPETENCE BASED ON THE CRITERIA
OF THE REVISED PERFORMANCE APPRAISAL SYSTEM (RPAST)
Direction:  Please indicate with a check mark vour reaction towards the
selected criteria of Revised Performance Appraisal System for
Teachers.
5 Chutstanding N
4 Yery Satisfactory {V5)
3 Satistactory &)
Fair ¥}
1 MNeeds Improvement (N
5 4 312 1
TTEMS =1 el \
{0} | (V8) | (8) | (F) | (M)
A, Stadents Development

Provids mavimam involvrement i varied
learning activilies.

Maximize utilization in the scope and
SEQUEnCE.

Provides opportunities for free sxpression of

o —
PSR,

Provides opportansties for studends
LA
participation in decision making.

Ardicipate difficultics of the students e.g.,
antock difficadl lerms.

f.  Pravides appropriabe reinforcement/ feedback
to students behavior.

7. Monitors student progress through
appropriate assessment ols and techinigue.

B. Teacher's Cumpeieawe

FPresent fesson on kowe of country, brotherhood

and fellowship with mankind.

2. Oheerve significant national celebration and
gvends.
% Apprecietion and preservation of the Filipino

cultural heritage and love tor Philipping made
prodacis.

Demonstrate desirable habits and values to the
fearners by modeling.

Consistent follow-up of learners behavior
through consullation peers and parends.
A PRRURUSR. TP RI
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ITEME

5
O}

(vS)

{5}

b

{NT}

Albwavs have well-prepared lesson plan,
availed of appropriate teaching technigues and
ahilized necessary support teaching

aids/ materials.

peried for each class subject.

Adiminister periodic tests and al least ten
cithers writhen performances best every raling

Perovide f'mmiza% insiruc ticns bo under

achievers,

detrimnents! b the s}:a&

4. Upgrade onssslf by stadying graduaie and
post graduats Coursss at hf_s_j T oW
SXPENSOs.

1, é‘acﬁs."ejxf gmiﬁc&p&t&e in aﬂ schmi in-—qervife

1. ?&w;: < s.sazipi b, acourate, §ir‘d§. 1;}—&;—&&&5:
records and submity neat and accurate reports

_ and forms betore due date. 'R

13 Faz‘hﬂgain actively in all school activities
sither as ifiiéi'ifﬁx},’&'flg tosader or a5 meinher,

13, Arrive in school or in place of achivity at least
15 mnaates hetore official ime and lsave only
atter the end of the class or school activity.

14. Voluntarily render services beyond official

L Hme nne S =R

15. Do not make iﬁmas?saaﬂ absences that will be

Otthers, please specify

eonfidence, and se ﬁ:m%:-"r'.--.

{". Teacher Personality and Human Kelations

1. Ubserve the hiphest standard of morality with
zmqﬁaﬁimneﬁ iwnasi? ami ini,e,q;rii*y

2.

4. ﬁ“ﬁﬁwihsh.iﬁ_- 8 SCNSE O

Sdake srvsnd Ao

a'ﬁ
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o
1
Lo% ]
(=]
oy

ITEMS {0} | (VS) | (8} | (F) | (NT)

#, Display reascnable independence of mind and
correchion.

7. EBxhibit open-mindedness to suggestions and
criticism.

8. Maintain harmonious relationship with people
fie deals with both in work and i coguramity.

9. Manifest love and concern for students.

L. PROBLEMS AND SUGGESTIONS

What are the problems have yvou encountered in the conduct of
classroom instruction?

What suggestions would you give for the shove problems? (Please list
down as many as vou woiild like to suggest).
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Mame

Date of Birth

Place of Birth

Address

Civil Status
Citizenship
Father
Clerupation
MMuother

Occupation

Primary

termediale

CURRICULUM VITAE

PERSONAL DATA
WAYNE V. IHOMALADON
October 7. 1969
Cathalogan, Samar, Philippines
221 Canlapwas Sireet
Catbalogan, Samar
Single
Filipino
Angonio 13, Domalaon
Retired Private Teacher
Cerila V. Domalaon

Retired College Instructor

FDUCATIONAL ATTAINMENT

Samar College
Cathalogan. Samar
Philippines

1976 - 1980

Samar College
Catbalogan, Samar
Philippines

1980 - 1982

131



Secondary

College

{Graduaie Shudies

152

Samar College

Catbalogan, Samar
Phitippines

1983 - 1986

{Second Honorable Mention)

niversity of the Visavas
Cebu City

1987 - 1990

Cum Laude

Samar College
{atbalogan, Samar
Philippines

1990 - 1992

University of the Visayas
Cebu City, Philippines
1993 - 1995

Samar State Polytechnic College
Catbalogan,. Samar, Philippines
1997 - 000 ({CAR)

CEVIL SERVICE ELIGIBILITY

P, 907
(As Cum Laude Graduate) i i

Professional Board Bxamination for Teachers (PBET)

Cebu City, Philippines
May 28, 1995

WORK EXPERIENCE

Private Secondary School Teacher, University of the Visayas, Cebu City,
Philippines. 1995 - 1996.

Public secondary School Teacher, Motiong National High School, Motiong,
Samar, Philippines, 1996 - 2000.
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Public Secondary School Teachers, Wright National High School, Paranas,
Samar, Philippines, 2000 - to the present.

SEMINARS/ TRAININGS ATTENDED

Proeressive Teachins
Strabagies

How to he Highly Effective Teacher

School In — Service Program {515P)

for Secondary Sehoot
Administiators and Science
Teachers

Orientation Conference
Workshop on the Centennials of
Philippines Revolution

Diistrict/Schood Conference
Workshop on the National lirug
Bducational Program

District/ Second Conference
Workshop on the Centennial of the
Philippine Revolution

Srhool InService
English and Math

Program in

Dhvision Training in Mathemahics
Chemistry and Phyvsics

St Therasa's Collage
Cebu City, Fhilippines

University of Southern Philippines
Cebu City, Philippines
january 13, 199

Simeon Ocdol National High School
San  Antonio  Basey.,  Samar
Philippines October 12, 199%

Maqgueda Bay  Hotel and
Bestaurant

{atbalogan,Samar, Philippines
WNovember 1997

Moationg Central Elementary School
Motiong, Samar, Philippines
MNovember 1997

Maotiong Central Blementary School
Motiong, Samar, Philippines
fanuarv 31, 1997

Motiong National High School
Motiong Samar, Philippines
Aupgust 31, 1997

Samar National School
{_athalogan. Samar, Philippines
August 12 16, 1997
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Division Training Program Samar National School

on Practical work Approach for (’atbalogan, Samar, Philippines
Secondary Mathematics and Science june 21 - 25,1999

and Technology Teachers
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