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ABSTRACT

This study attempted to investigate the effects of Phases I and II of a career
development program on the career maturity of Grade VI pupils of Mercedes

Elementary School, Catbalogan, Samar. The experimental method of research

10
2

with the pre-test-post-test control group design represented by the formula

was used with 40 Grade VI pupils as samples selected through purposive
random sampling from the total population of 120 pupils. The 40 pupils were
broken down into two groups, 20 of whom composed the experimental group
and the other 20 for the control group. To erase the bias, the samples in these two
groups were matched correspondingly based on the grade point average in
Grade V. To do this the researcher recorded the scholastic average of both groups
and summed up these averages. Each of these sums were divided by 20 to get the
mean of each group. The findings showed that there is no significant difference
between the pre-test mean scores of the experimental and control groups;
significant difference in the post-test mean score of the experimental and control
groups; very significant improvement in the over-all self-knowledge as well as
other aspects of the career maturity of the pupils as reflected in the pre-test and
post-test performance of the CEI's Attitude Scales namely: Competence A
(Knowing Yourself), Competence B (Knowing About Jobs), Competence C
(Choosing a Job), Competence D (Looking Ahead), Competence E ( What Should
They Do), of the experimental group; and a very slight improvement in the
overall self-knowledge as well as career maturity of the pupils in the control

group as reflected in their pre-test and post-test performance in the CEI. The



implementation of Phases I and II of the proposed career development program
for Mercedes Elementary School, Catbalogan, Samar brought about effective
results in developing a higher level of career maturity of the pupils. Based on the
findings and conclusions of this study, the researcher recommends the following:
(a) an intensive evaluation and follow-up study be made after the first and
second years of the program’s implementation to consider its long range
effectiveness, (b) further refinement of the CEI devised by Santamaria to suit the
level of understanding of the Grade VI pupils, (c) students whose career maturity
are below average should be the focus of career guidance and counseling, (d) the
program handled sincerely, honestly and with genuine concern for the pupil’s
total career/life improvement, (e) experimental studies on the implementation of
the total Career Development Program be made, and (f) experimental studies on

its implementation be made for the improvement of the program.
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Chapter 1
TERE PROBLRM

Introduction

Large number of gtudents dropping out snd dropping
out errly: high school gredustes deficient in basgic
scademic skills or unprepered for the simplest of jobs:
college students chenging their me jors eesch time s new
career choice is placed in front of them: end voung peorple
evervwhere consistently disillusioned with what they view
os irrelevent education: these sre serious problems. They
are just ss srrerent in rursl districts es in urbsn sress.
cereer educstion, recognized since 1971 s s response to
the call for basic educationsl reform, is one epproach
to solve these rroblems, one way to help the many young
people across the country who are wondering snd worrying
because they simply do not know what to do with their
Lives,

Choosing s csreer tskes time becsuge during the
growing up yesrs of a young 2dult, he probasbly has some
idess sbout whst occupetion he would follow safter
grsdusting from school. It is not, however, unususl, if
these idess keep on chenging every few veers or from

time to time (Fumphrev, 1962:218),



Zumphrev further ssid that esrly career choices
are neturslly tentetive becsuse young people are gtill
in the process of development. Their interests, needs,
and velues mey change, and thev leern that they do some-
things better then others. Therse chenges which occur in
the normel process of develorment often ceuse uncerteinty
end confusion about plens for the future Jjob. choosing
sn occunstion does not herpen overnight, It is o continuous
process, one thet gnes on over e Jlong reriod of time. One
cennot just sweke some morning end sey "todsy I em going
to decide whet job I will select.® One will need to think
back over his growing vesrs =nd the job theat sttracted
him, though it mey no longer sppeel to his tgste. twhile
it often hevrpens thet new interests are developred snd new
informstions sre gesined vesr in end yesr out, he ghould
not hesitste to chence pvlens if new experiences and new
jdees come his wey. It is imrortent to remember though
that esrlier idess sbout jobs ere essentiesl, too, beceuse
they sre often the besis of developing lster plens, snd thev
help point the way to 8 finel decision or selection,

Choosing the right job is immortent for mogt
people., The main velue of a well-chosen occupetion is
the personsl setisfsction 1t gives them., Thev expect fo

work for menv, meny yvesrs thet they certsinly went to



enjoy the thousands of working hours as mugh as possible
or they are likely to be unhsennpy. FEvery individual 1is
unique: no other person is exactly like him. The jog he
selectsg, based on his unique cherscteristics, is 2 per-
.sonal metter. One heg his own abilities, ertitude,
interests snd personsl cherecteristics. Deepr down in him
are strong emotional needs which s well-chosen job should
setisfy, It conld be ssid, therefore, thet whatever the
ambition mey be ons will be haprier snd more productive if
he selects an occupation thet setisfies him in reelity.
Tt is his tssk to choose 8 kind of work thet offers s
chence to satisfy his embitions snd quelities, (Humphrey,
1962.220),

The secondsrv educetion of an individuel 1s e Very

t-lo

good preverstion for specielization in collerge. Skills
learned in the high school level mev psve the wey for
easier, better end more effective lesrning in the tertiery
level, thereéeby better equirring e person for his vosition
in the world of work. Fowever, it is a cowmmon observetion,
esrecislly in Mercedes, Catbelogsn, Ssmar where the
resesrcher tesches, thet elementery gredustes enroll in
any school without considering whether or not the cur-

riculum ig pertinent to their cerecer chnice. Most coften,

the ressons are proximity to home, less tuition fees, less



school expenses,: At other times, rupils enroll in schools
where their friends sre. Unon entrence to bo?]egeg they
reslirze thet their vocationsl treining could have besen more
indepth ond their skilleg better scaquired snd honed had they
enrolled in the secondery school whose curriculum wes e1lied
or in line with their vocetionsl rreferences.

Fopefully the findings gethered from the study
will give the edministretors, teechers, counsgselors, rerents
end punils the ingsight for hetter rlenning, implementation

and evelustion of thelr own career develorment program,

Theoretical Fremework

Reich (1970:15) as cited by Gysbers and Moore
(1972:16) ssid that 1ife career development is self-develop~
ment over the 1ife smen through the integretion of the roles,
settings snd events of o personts totel 1ife. The rurrose
of 811 life cereer develorment description of humen develon-
ment is to creste smd fecilitete cereer consciousness in o11
sndividusls et 81l educationsl end =ge levels: to assist
them in developing life cereer crmnetencies, sttitudes and
veluesg; to assist them in visuslizing possible cereer roles,
gettings and events: end to en=lvze and relste them tc their
present situstion. Cereer enngciousness includes "a person's
background, education, and philosophy, though consciousness

ig more then these or even the sum of them," It is the



whole msn, his "heed”, his way of 1ife. Tt is thet by which
he crestes his own 1life ond thus crestes the society in
wrich he lives.

Anelysis of 1life cereer develorment concerts sug-
gests three sress of understending snd skills needed to
serve ss bassis for guidence goeslg end objectives. These
are gelf-knowledge snd interpersonal skills, 1ife csreer
plenning knowledge snd skills, eand knowledge of work and
leisure world, (ounselors need to stete the gosls of their
progrem rather then in terms of counselor resvonsibilities
and to orgenive these in “eveloring sequence.,

This ides is hegvily sunrarted bv Persons (19093
5) who said thet in the wise choice »f vocetion there are
three brosd fsctors. (1) o clesr understending of oneself,
onets eptitudes, interests, smbitions, resources, limite~
tionsg end their courses: (2) o knowledge of the require-
ments end conditions of success, adventages and dissdven=-
tages, compengation, oprortunities, snd prospects in dif-
ficult lines of works;. (3) true ressoning on the relstion
of these two groups of feacts.

Farsong further ssid thet guidence hes o mejor
contribution to cereer educstion, It is the unifyving of
acsdemic and vocetinnal educstion, ceresr guidsnce, and

career development progrems eround the individusl oend his



other needs, This is en extremely immonrtent noint beceause
so meny of the emerging csreer educstion progrsm sppear

to focus on lebor merketiioccupstionel informetion rsther
then human development, If educators are to develop prog-
ramg thet focus on humen beings, thev cennot afford to heve
separate and fragmented progrems with counselors in the
only delivery system. We need to lonk 8t wavs in which
the tntel steff cen develop 2 career education progrem or
prefersbly = cereer develorment progrem svstemeticelly
sgsesgsing needs, identifying srecisl commetencies of the
steff, redefining individual goels end refocuging curricu-

lum in the brosd sense around e casreer development theme.

Concentusl Framework

The schems in figure 1, Concentuszl Model of the
Study, cleerly illustrestes the concept of the study. This
experimentel design wes intended for the grade VI pupils
of Mercedes Elementerv Schonl during the school yeesr 1988~
1989 as reflected in the bottom hox., The experimentai snd
the control grours of 20 members per group wes formed.,
Both were subjected tn the Career =wxploretorv Tnventory
(CEI) to determine thelir levels of cereer meturity., The
exrerimentel group wes given the Career Development Frog-
rem (CDP) trestment., Then the CEI wes sdministered to both

groups for post-testing, the results of which were snslyred
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end compared with the pre-test results., The CDP mey be
refined if the post-test brings gbout no significent differ-
ence from ths pre-test,; otherwise, 1t would be gs it is,

The tntsl outcome of the gstudy would be submitted to the
schonl authorities of “ercedes Tlementery &cho»~l for evsl-
vetion and implementstion to effect career meoturity smong

grede VI pupils.

Stetement of the Froblem

This study ettempteﬂ to investigete the effects of
Fheseg I end IT of the cereer develorment progrem on the
career maturity choilceg of nfrede VT purils of *ercedes
W.ementary <achonl, (etbelogen, <amar,

The study srecificelly sought answers to the fol-

lowing questions:

1. Whst gre the nre-test end post-test mesn scores

of the experimentsl and the c-ntrol grouns?

2. Ts there s significent difference between the
pre~test mesn score of the experimentel end the control
groups?

3, Is there 2 sisnificent difference in the rost-
test mean score between the exrerimentel end the control

groups?
4, Ts there o significsnt improvement in the over-

g1l self-knowledge ss well ag other asnects of the career



meturity of the puprils in the exrerimentsl group ess reflected
in their pre-test and post~test prerformence on the CHI?

5. Is there g significent improvement in the over-
2ll self-knowledge 2s well 2s in cereer maturitv of the
pupils in the control group as reflected in the pre-~test snd

pnst-test nerformance in their cereer mxplorstory Tnventory?

Hypotheses

1. The pre-test mesn scores of the experimentsl and
the control grours sre significently the ssme,

2. The rost-test mesn scores of the experimentel
snd the control groups sre significently the seme.

3., The pre-test snd post-test mesn scores of the
experimentsl group ere significently the ssme,

4, The pre-test snd post-test meen scores of the

control group ere significently the game.

Importence of the Study

This study is significent in twr resrectss (1) it
will show the stetus of the current cereer guidence rrogream
a8 perceived by the Arsde VT punils of *ercedes Wlementary
achonl, their psrents, teschers, -nd administretors: snd
(2) it will give provision for imrrovement on the current

career guidence progrem to sdequetely meet the cereer needs

of the pupils.
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The schonl hesds could use the dats for develoring
and promoting policies snd rroprems and surrort the pro- -
posed career develorment rrogrem, The guidence personnel,
who are responsible for the plenning, imrlementation and
evelustion of the guidsnce rrngrpm; could use thig 28 2on
obiective tool for better rlsnning snd implementation of a
more effective rrogrem which +i71 meet the runils? cereer

needs,

For this resson, the resersrcher, being one of the
teschers concerned in the elementery educetion of the
children, hes decided tn conduct this study whose purrose
is to guide end sssist the punils to perceive and reslive
their smbitions to the level of their cspascities end discover
the xind of sctivities which sre within their resch end
would eppesl to their interest. It will also guide the
pupils in the choice of the kind of schonl to enter ofter
gredustion from the elementery achonl o8 well =28 the infor-
mation sbout college entrerice requirements.,

Furthermore, it will redirect nerents who sbet
their children towsrds csreer croices through the imnje—
mentation of the cereer guidence progrsm of the school,

To the sdrinistretors, teschers end counselors,
the findings geined from the study will give en ineight for
better plenning, implementstion snd evslustion of their

own cereer develorment prngrsm, Ior our country, humsen
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regource development could better contribute to our netiongdl

development through effective cerecer guidence counseling.

Scope and Delimitetion of the Study

This experimentel study on the implementetion of
Pheges I end II a proprosed career development nrogrem was
conducted in five consescutive devs, on December 26=30,

19843,
The subject wee limited to 40 punils selected

through purposive rendom gewpling from the totel rorula-
tion of 120 gre-de VT pupils of *ercedes Wlementery <chool,
cetbslogen, Semesr, The 40 punils were divided into two
‘groups: 20 for the exrerimentei groun snd 20 for. the

control group.

Definition of Terms

For the purrogse of thig study, the following terms
sre defined to provide the resdsrs 2 common freme of
reference,

Career. Tais is defined ss a concept which refers.
to 2 sequence of positions ocecupied by = nerson ss he

progresses through life.

Career development, It is concelved as the con-
tinuous rrocess of self-develonment over the individuel s
1ife span through educstion, work end leisure. Tt is e

lifelong nrocess through which o person continuelly resli-es
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his rotentisls 2and eochieves gelf ond cereer identity.

Coreer educatinn, Tt is =n spproech tn educstinn,

one wey tn tesch students the meny skills thev will need
to find sstiefving roles in 1ife. Tt is not e rigid formulsa,
It is gimrly g concept, s=md it covers the totsl spsn of on

individusl,

Cerser guidrnce, It meens to sggist students in

casreer plenning end deeision-meling tn enseble the students
to view lifestyles end personsl setisfretions end investi-
gete educstion, work end leisure activities.

Imployment, This refers to the remunerestive work
either for sn emplovee or sslf-emplovyment (Labor Code of the
rhiliprines, P.D. 442, 1982:3),

‘Humsn resources development. The process bv which

the sctusl end npotentiel labnr force is mede to svstem=
aticelly acﬁuire grester knowledge, skills or cerebilities
for the nation's snst;ined ecennomice end sn~cisl growth
(Presideﬁtipl Necree Vo, 422, 1982:3),

s 2 collection of jobs with

I._ln

Qccupstion. Tt

gimiler mein tesks snd which cen be grouped together under
2 common fitle.

Service. This term refers to the performence of.
s task for the benefit of others, whether voluntery or

request, to fulfill » second need (fnod, 1978:362).
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Treining., This refers to the systemstic develop-
ment of the sttitudes, knowledge, skills snd behavior
pattern required for the sdequate performsnce of o given '

jbb or task (presidentisl Necrece Vo, 442, 1982:3),



Chapter ?
RFVIEW OF RFELATED TITERATURE AnD STTDIES

Thig chepter nresents the relsted 1iter9tufe end
studies which helped the reseercher in this perticuler
subject for the purpose of geining more information
relevent to this study on the effect of phases I and II
of a céreer dévelopment rrogrsm on the esreer meturity
choices of Grede VI punils of Mercedes Flementasry Schobl,
The resespcher pstiently reviewdd books, periodicsls,
unpublished theses snd viéited different offices, like
YEDA, NNYC, DWU, UP, end Netionel Librery just %o seek
more informetion snd idess nertinent to the vroblem

under study.

LITERATURE

According to Humphrey (1977-23) the first phase
.of "Csreer Tlanning®” must necesésrilv be Munderstending
of oneself", thet is one'ts interests, ettitudes, ehd
aptitudes. These estsblished traits form the springbosrd
for the development of future courses of sction in the

plenning of & csreer.

1t is unressonsble to assume thet individuels can

be so efficient in enelyring themselves thset thev never

14
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err in plenning their future. Meny people select 2 psr-
ticuler occuretionsl pursuit only tn»find thet 10 veers
lster thev no longer sre very productive. This is to be
expected in the csse of many whose interest aress possess

a wide renge snd are flexible. These aré more likely to
very, Tn eny event all is certeinly not b?é ghould

they occur, for compretence may well be sgsured with s short
period of time in the néw endeavor,

Some basic questions one mev esk himgelf in gelf-
eppreissl ere as follows- Why do I think ss I do? TWhat
influences mv sttitudes end resctions? Am I extpemely
prejudiced or biesed? hhét is mv true philosorhy? Cen
I reconstruqt my thinking to the roint thet my under-
stending end asccertence of others gtend reresmount in mv
operationsl fremework?

An individusl builds the quelity of his 1life from
the pesources of his world--his environment and himself,
e cennot misleesd himself into helieving thet he should
pettern his 1ife after someone else end gimulteneously,
disparege his own ebility to creete weys of imrroving his
own 1life,

By discovering self, the individusl not onlvy cgives
himself intelligent snd efficient direction in 1life but

mesters control of those forces which f»ll within the renge
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of humen =ffairs. A8 one understends end eccerts himself,
he builds e brosd bsse for unierstending others.,’

stherton end Tumphrev (1977:20) stated thet there
sre four Smnortsnt sspects in plerning sny cereer:
(1) securing occupptionalainformation, The kind of infor-
mation.needed derends on how fer the youth has nrogregssed
towsrds his choiee of occuration. Tnformation used in
career planning should be pccurste, timely, snd of suf-
ficient breedth to cover the field sdequstely. It should
be unbissed so thet one csn get the true picture. The
integretion of career informztion_into the kindergerten
snd elemenfsrv grade levels (k~6) provides oprortunities
for individuels to become thoroughly ewere of the kind of
oceupation in the world of work. Pmersonel, socisl, nhyei-
cal ond mental quelififcstion should be chngilered in
securing occuretionel informstion, (?) ﬁetermining the
eptitude for work. The rrimery funection of aptitude test
is to messure capecity'to ecauire 8 srecifie knowledge or
skill, The achievement test, on the other hend, messures
the quelity of knowledge or sbility thet the individusl
possesses and not how well he will be able to acquire skills
or knowledge. fategoricelly, the schievement test mesgures
quentity or quelity bv sempling srees of leerning., &ince

one cennot sccurstely messure intelligence directly, 2t



17

best, one mey sttempt to esteblish specific préblem gitus-
tions rerresenting the more gignificent intellectuel func-
tions. (%) qelecting.the time renuired to enter into specific
cereer is another asspect in cereer plenning,

Self-anelysis will depend on the discovery of
those gqualities, ebilities end skills which meke each
individusl unique end whﬁse development slone e¢=n bring
totsl setisfeetion, The celebretion of (areer Nay effect-
ively asgists the voungster in becoming proverly oriented
in meny esreers which vouth could possibly ehoose es
their 1ifets work, Tt provides en oprortunity for the
student to gein edditionel informetion sbout his nreobseble
career end ensbles the perticipents to eveluste the
sctivity to fit into the occurstion snd meke progress iﬁ
it. He mekeg sssessment in termg~ of new informetion that
mey be presented during the cereer session discussion.

(4) Prevering for o csreer in the lest espect in the plan-
ning of eny careér, Tt beging with 1ife itself. The
individusl, st o very esrly sge, beginsg tn exﬁress porti-
culsr interests in sress of intersction with his environ-
ment-which may be enriched by adults to pfovide certein
experiences which sppesr to beasr relestionship with the

aptitﬁdes and interests ~f the individuel. As » person

metures, he begins to descriminste the kind of ectivities
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he ig willing to cerry on 2g relsted to his usuel environ-
menfe we is sctuslly premering informetion snd experiences
for a "family of careers” s he ggthers/edditional infor-
metion end experiences in the generel directions he chooses
to follow,

ewW

o

Life csreer develorment is sn encomorssing v
of humen development, Life puts e focus on the total
person over the 1life span: esreer identifies ond reletes
the many settings, roles end events reonle mev find—them»
selves in: snd develorment shows thet reople continuelly
chenge. The term life career development describes the
whole person ss 8 unique being with his own 1ife stvle
(Gysbers and Voore, 1979?47);

Surer (1980.282-287) puts s focus on the four
me jor development elements nemelve. vocetionsl life stsges,
vocationsl meturity, trensleting the self-concent into
vocational self-concents, end career retterns. In his
Qi scussion of the vocestionsl 1life steges, he tlessified
them into growth stages, sterting =t birth to sround the
age of 14, whose cherrcteristics of self=concenrt sre deve-
loped through identificsation with key figures in the
femily snd in school. ™eeds and fentegy ere dominent in
this early stsge. Tnterests and carecities become more

importent with incressing socisl perticipetion end reslity-
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testing., Tn the explorstory stsge from sges 15 to 24,
needs, interests, cepascities, velues end opnortunities are
to be considered. Tentstive choices sre made end tried

out in fentesy, discussion, courses, work =nd other exner=-
iences. The reslity factors sre given more immortence

as the individusl enters the wnrld of work, treining or
educetion, end sttempts to jmolement 2 wgelf-concentr,

Then sa seeﬁingly sprropriste choice hes been made end a
beginning job is obteined ond tried out. Tn the e§t9blishm
ment stege from the sges 24 to 44, the chogen field of

work may not be sulteble, one of two chenges mey be meade
before o suitable occhation is found, As the eareer pat-
tern becomes clesr, efforts sre being mede to estsblish 1t
snd develop B8 secure vlsce in the world of work, Tn the
maintensnce substage, sges 45-65, & rlace has been mede in
the world of work, Wew efforts ere directed in building it,
Tittle new ground is broken. There is s continuation

smong esteblished lines. The lest stege is the decline
stege from ages 65 snd on. Tn this stsge, the rvhysicel

or mentsl power decline, the demsnds of work lesgen,; duties
mav be chenged to match the declining capsacities while
pert time jobs mey be found to replece the full-time work,
Retirement msy come after 70, but there is & considersble

variation from individuel to individusl.
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Shertzer snd Stone (1981-209) say thet elthough s
wide renge of intelligence is represented in every occupa-
tion gnd the distribution of inte]ligence scores in one
occunation overleps with thet in snother to 2 certsin
extent, intellectusl ability remeins e significent factor
in educationel choices even though there i1g much over-
lepping from one srecislired field to enother, snd the
mergin of‘suneriority is not the seme for g1l fields.

Hollend (1972«35;59) agsumes fhat the choice of
en occupstion is sn expression of parsonelity snd thst
members of sn occupation shere similer personslity char-
scteristics. The process of éhoice is viewed es s seesrch
for an environment congruent, with the individuel coping
orientetion,

nysboye end Anderson (1959.123-124) suggested thst

the individuslis occuvetional vslues constitute en essen-
fisl element of motivationsl structure and, if understood,
cen protvide invslusble insichts into the decision~-ma¥ing
process,

According to Shertrer and Stone, interests are of
imrortsnce, too, for vocetionel plenning, beceuse 1t has
been found thest people in narticuler occunetions heave
charecteristié'sets of likes end dislikes thet differ-

entiate them from people in other occupstions snd from



people in generel,
Hoppock (1976:91-92) said thet occunations are

'chosén to meet emotionel needs snd perticuler velues, which
are often unconsecious, such sg = need to remain in femiliser
environmenﬁ or o need tn pley o dominant role, wurthermore,
he said thet the occunetions individuels ehoose sre the
ones thev feel will best meet their needs so thet needs
influence choice. Oceupetionsl choibes, 2]l 80 are mlwevs
gubject to echenge 28 frecuently as the swareness of their

needs chenge end ss frequently as they discover thet enother

occupation might better meet their needs.
STUDIES

Absyen (1987) conducted & gtudy on the occupationsal
interests of grede gix pupils in selected pubWié;elementarV
schools in the Division of nity achool, Menila.

The results of her study showed thet grede six
pupile were strongly interested in snciel gervices, dremetics
and mechenicsl vocetions. The boys end girls showed nre-
ferences for jobé or sctivities ususlly associated with
their sex. The three outstending Specific motiveting
reasons and the corresronding msjor motivating feactors thst
influence the pupils® occupstinnsl choices ﬁere (1) nood

chence for advencement (finsncial), (2) Tndenendence

@
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(prestige), end (3) I like this work (intrinsic end
personslity).

Arce (1980) made 8 study on decision-meking end
factors thet affect the career choice of the Assumption Col-
lege sophomores. Arce tried to correiate 1t with Frumboltz's
Decision-making Model. As to her findings, the sophomores
did not exhibit eny model psttern. The ~roup pettern which
emerged wes found to be sﬁmilpf emong the three eourses.

The typicsl sophowore's mattern showed thet: (a) rholces

of courses were made before the gonal to nursue & college
course wes set, (b} Seeking informstion sbout the choices
were renked sixth sgeinst the fourth steps in the K-model,
snd (c) the tentestive choice wes earlier made before ény
informetion gathering wes done., As in csreer choices end
relstion to their present course, all groups choge msnager-
iel” and public relstions positions as the two highest renked
occupations., ‘myenty-two other choices were found to be
significently sccording to trend.

Fabien (1974) conducted e study on o prorosed
vocationel guidence nprogrem and sn entrence test velidstion
for the high school deresrtment of the Ioly Oross nollege df
Digos (ECCD). A modified version of auestionnéire‘wss used

entitled wwhat kind »f fssistence To Vou wantn, snd a
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survey instrument developed by Roeber, Smith, end Frick-
gon (1956), As to hisg findings, mpioritﬁ of the students
showed interest in seeking informstion end help in their
vocationalzplmning_° Tn the eress of lesrning sbout ones

sbilities, interests, intelligence, eptitudes, or skills,

fete

more than three-fourth of the subjects liked to be sssisted.

As regerds the entrence test vslidetion for the
high schnol depsrtment, Fsbisn coneluded thet the <ehoo?
rollege Ability mest (SCAT) is » gond end velid testing
device for the ndmissian_of high school freshmen et the
#GCCD.

Msrolo (19813 in his studv of the relstionship
between selfnCGncept'gnd the esreer choices »f senior
students of Maksti wigh ochanl, obteined the necessery
informstion by sdministering the Tennesses Self foncent
acele (TSCS), Rreinsrd pecurpstionsl treference Tnvéntory
(BOPI) snd s questionnsire ta the chosen respondents, The
major results obteined from his study on the messured end
expressed career preferences of the respondents end popu-
1stion showed thst thevy were significsntly related. This
ig sn indicetion thet the ssnrles of his study were cer-
tain of whet they wented to be in the future. The
messured preference of the male regprondents es revesled

by BOPI were commercisl, rrofeggionsl end scientificy the
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femeles mostly rreferred nrofess1on#1, eomrercial and
sesthetic. Txpressed cereer prefsrences of the mele respon-
dents ss revesled bv the questionnsire were on commercisl,
scientific snd sgriculture fields., The femsle resrondents
mostly preferred commercisl, vrofessionel snd scientific.
Dimenfilis (1982) on her proposed csreer education
nrogram for the Wlementery <chool of sen Jose Yorth Rirsl
District, Division of nccidentel Mindoro, presented‘thé
following questions: (1) To whet extent are the teschers
fomiliar with the concent of cereer educestion orosrem?
Tighty-one rercent of the teechers felt that thev have &
cereer education progrsm in their respective schonls. Tow-
ever, asccording to 61 percent of the teeschers, such procram
was nnt very clear tn them for implementation end 91 per=-
cent of them felt the need for = nroposed career educetion
progrsm, (2) what career educetinn progrem csn be pro-
posed for the elementery schools of San Tose Morth Rirzsl
Digtrict in the Nivision of nccidentsl mindoro? The
proposed cereer education progrsam for primery end inter-
mediste schoonls emphasirzed the fusing of scedemic with the
vocetionsal subiects in the cgrriculumg The occupationsal
cluster studv helns tn sttein the nroper guidence on fhe
skills snd eswereness of the nccunstional trend which guide

the career develooment of the purils, atretegies snd the
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implementstion of this proposed rrogrem rest upon the
different personnel components invelved in this rrogrem,
(3) vhat sre the roles of the different versonnel comro-
nents involved in the cerser educetion progrem? The pdmi=-
nistretionts role is to conduct comprehensive in~gervice
sducetinn tn all concerned personnel invnlved in the prog-
ram for better understending of the resl rurrnse of the
program, Teachers must be sware, specislly in the serly
foundstionsg of the child, of tesching prorer ettitudes
towards the dignity of lsbor, while the guidence counsslor
plavs en importent rnle_in the progrsm of cesreer education.
The communityvis 2lgo sn imrortent cnmnonént invnlved in
the nrogrsm of cereer education because of itg bumen and
nstursl Tresnurces. The rurils working with the communi ty
resources will result in the progress of the community as
well ss of the nstion.

Sentemeristg (1980) cereer maturity scale for
mlipinos celled the fereer Wxplorstory tnventory (CEI) a8’
cited by Naeinnsles, (1984:27-28) wes velideted sund
gtenderdived on 726 senior high schocl students in ™Metro
venile <achonls. Tn her study, aantemaris geve the fol-
1owing.c%aracteristi6s of & coreer mature individusl-

(1) swsre of the need to mske 2 choice, hag disrosition

towsrd mseking decisions @ (2) knows himself (i.e.) knows
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his interests, srtitndes end abilities,‘velﬁes snd goels
in 1ife: (3 sware of and considers verious factors in
meking s decision: (4) eccents resronsibility for making
2 decigsion: (5) hsg information abrut hig preferred occu-
pation, seeks information from informed persons: (6) has
plens to undergo: treining, to vrersre for end enter the
preferred occunetion: snd ¢ . lonks shesd, plens end thinks
in o way that will help prerare for his future.

rer findings showed the need for nrogrems thet will
help ™ilipino- students in improving, end enhencing self-
knowledge, gosl selection, rlsmning end nroblem golving for
she implied that cereer meturity mev be enhenced through
¢sreer guiderce. The present study made use of her instru-
ment, the nereer Txrlorstory Tnventory, eg the tool for
messuring the effect of her self-exrloretion nrrogrem geered
towerds self-knowledge f~r cereer decision-meking,

Nacionsles (1984) concducted 11 experimentesl study
sn thage T of & proposed nereer develorment progrem of the
fourth verr senior high schonl students of Q=mar tete
polvtechnic rollege, fetbelogen, <emer snd mede use of’
Sentemsrists Caregr mxrloratory Tnventory. Tt hes brought
about s significant improvement on the level of cereer
maturity of thes students. murthsrmore, the significent

smnravement brought sbout by the treatment was not confined
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to gelf-knowledge but wes extended to all the other needed
competencies for cereer msturitv,

Meverts (1971) on the gtudv of vocastional choices
o gtudents. shnwed thet intelligence, finsncisl stetus, end
gchnol environment influenced their choices.

A studv mede by chermen (1974) discloged thet the
selection of vocetion weg besed nn interests end ebilities.
Any person wvho hes interest in end sbility for sny occura-
tion, might, with nrorer prenerstion, become successful
in thst occurstion., TFowever, he geid, that ability could
be disregerded in snme instences ond that the finsl cholce
could be nn the bssis »nf interests, income, end working
conditions.

Kuvlesky sand Besler (1574\ contended thet the
job thst nne scauired wes conditioned not only by the nre-~
Perences snd desires of the person but e2lso by other fectors
like mental abllity, eénnomic st=tus, snd environment over
which individuels hed eseenti=1lly nn control,

To Word snd ™ox, the purrosive element in occumre-
tionel choice wes entirelv different =nd represented the
culminstinn of 2 process in which hopes end desires ceme
to terms with the reslities of the occupstionel merket

gituetion.
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Barret end Tinsley (1975) corducted » studv on the
relaticnship between self-esteem end vocetionel decision
snd gtetus besgsed on two different theoreticel models,
Korments end Surerts, ™"egsured.bv the Tétel rogitive
acele of the Tennessee <elf-roncert dcele, the result
showed over curerts model that low self-esteem subjects heve
less well-crvstalired vocationel self-concepts than high
self-egteem :‘Lndividuaiso ronsequently, the self-esteem
decisionel gtetus reletions%ip arresrs tn be due more fo
5 lack of clerity or certeinty about whet to implement than
tn 8 mesnchistic urge on the psrt of low sel f-esteem indi-
viduels.

The findings suggest thst the vrimery thrast of
cereer guidence should be tﬁ‘increpse the clientst? know-
ledge of themselves end their verious rossible occupetionsl
roles. The sbilitv to srecify setisfying vocstional choices
1s related to the degree of vocetionsl self-concert crystal=-
ization., WTelping the client to become sware of hie or her
self-concept is & must in vocetionel decision-making., The
nresent study mede nrovisgions for more ewereness of the
subjects! velues, needs, interest and gbilities.

A studv of Teeven (1954) wes conducted to find out
- whether correletions between rersonelity and vocetinn could

be demnnstreted before the individuel beceme engrged in the



29

vocstion nr if it wes the vocetion itself thst tended to
P4t its member into s mold, Tn summeriring the results of
the study, Teeven concluded that correlations between per-
sonality end vocation previ~usly found bv Roe in profes-
sional grouns could slsn be demonstrated during the neriod
preceding entrsnce into 2 rrofession. ?éhind the ides that
vocetional chnice results from rmersonelity factors 1iés
the assumption that differences in personellty structure
cavge individusls to develor certsin needs which thev seek
to setisfy through occupstionel choices. Meny whn edvence
personglity factors es primery Cnnsider?tiﬁn influencing
career development consicder warl es sublimetion, thet is
mede to qus]ifv begie impulses.

Davidshofer, Thomss, snd mrebles (1976) cmnducfed
onn exrerimentel study on & nrorrem degerintion of nereer
nevelopment aroups. To evaluste the efféctiveness of
the ChG pragrem, & meesure of vnecetionel maturity wes
administered before and sfter the program to both trest-~
ment eand control graups. The Vocetionel Develorment
tnventory (VDI) ettitudes scele (rrites, 1971) wes the
measure of vocetionel meturity used in the evalustinn,
mhis instrument consists of 5C ottitudine) stetements to
he responded to 8s either true or frlse. ScOores were

simple slgebreic summetion of responges keyed in the
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vocstionelly meture direction,

Much resesrch hsgs been directed towards valideting
and testing the relisbility end usefulness of the VDI and
sver o hundred studies have been completed nr sre underway
on the instrment iteelf or in testing the develormert
theory propogsed bv frites (1965), ocrites (1971) hes sum~
marized much of this litersture end hes cnncluded thet this
instrument proves to be a strong ob%ective mepsﬁre of vhes-
tionegl ettitude meturity.

Two enelysis were run on the pre-test end nost~
test mesns for the twe grouns. The other test involved
comparing the two zroups. .vhile the other test invdlved
comparing the groups in regerd to differences in.vocgtional
meturity efter the CDG exrerience., Tt revealed thet the
exrerimentsl group did become more vocstionally mature
sfter the group experience.

.The litereture 2znd stndies mentioned in this
chepter heve been well-resd snd related to the present
studv. Trinciples, deta snd methodologv were considered
in the light of pertinence to the present experimentel
resserch, while in some agrects thev are truly relsted
and similer, they differ in the subject, time interven-

tion scheme, nlace of exrerimentetion, end the resesrcher,
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Thig is sn experimentsl study on Fhases T ond T ofia pro-
posed fsreer Nevelopment Progrsm on the Grede VI pupils
of Mercedes Wlementsry achool, Mercedes, Catbeslogen, Ssmer

during the school yeer 1983-~1989,



Chepter 3
METIIODS AMD FROCEDULRES

This chepter presents the wethods snd procedures
emploved in the conduct of this gtudy including the resesrch
design, the strtistical instrument used in gethering date,
the selection snd description of the semnles or reseesrch
subject, the deta gethering process, the strtisticel treet-

ment of the dete end the stetisticel meessure ured.

Resecrch Design

This study on Pheses I eng II of .the _Cgresr develop-
ment prosrsm emploved the exrnerimentel method of resesrch

ueging the vre-test vost-test control grour design repre-

ROX40
ROXo0

gsemples selected through purposive rendom sempling from the

sented by the formule with 40 grede VI rupils es

totel populetion of 120 nunils.

Tnstrument. The Cereer Txrloretory Inventory

(CRI) wes used to messure cereer maturity in this study.
The CET devised by Ssntemeris (1987) wes modified to suit
the level of understending of the grede VI pupils. It
consists of two sceles: The Attitude Scéle, composed of
Z0 True-Falge items pﬁd the Commetence Scele, composed

of five-gsceles, esch having 10 multiple choice items. The

32
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seceles end the'sub*sceles meke o totsl of 80 itemg. The
Attitudes Scele reflects five dimensions nemely: (1) invclVem
ment in the choice process, (2) orientetion towsrd work.
(%) indenendence in decisinnmﬁpring, (4) preference for
vocationsl choice feetors, snd concertions of the choice
process. The Commetence Scsle consgists of five sub-gcrles
with corresnonding dimenginnsg =g fnllows:

A. Tnowing Vourself (Self-Aprreissl)

B, TFnowing About Job¥ (Occurstionel Informetion)

0. Choosing s Job (Goerl Selection)

D. TLooking Ahesd (Plenning)

E. Whet Should They Do? (rroblem Solving)

Sentemeris's CFI wes the instrument used becruse
it messures crreer meturity for Filipino youth., DBesides,
the items sre simrle end essv to understend,

Mother instrument used for the evslustion is the
Caresr Guidence Feedbeck Sheet used in the high schonl
suidence dersrtment of the Semar atete ™olyvtechnic rollege,
ol so modified to suit the schnol setting of vercedeg FTlem -
entery achonl, This inetrument wes sdminictered to the
‘experimentsl grour efter the trestment wes conducted.

Thia eveluetion messures the following components e

(1) Orientetion tn cereer: (2) self-awareness, (%) gelf-

exnrloretion/option generstion: (4) decision-meking:-
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(5) methodslogy: (6) counselor: (7) other comments end

suggegtions.,

Procedures

Sampling procedure, The resesrcher selected the

gemnles fhrough rurrosive rendom sempling with AQ punils
from esch of the five sections in Gresde VI with » totsl
populstion of 120 rupils. The 40 punils were brolen down
into two grours, 20 of whom comrosed the exrerimentel
group snd 20 for the control grounv. To erege the biesg,
the ssmples in these two grouns were mestched correspond-
ingly brsed on the grrde roint sverege in érsde V. To do
this, the pesesrcher recorded the scholestlc average of

both grours snd summed uv these aversges. Eech of these

sumg were dividedlby 20 to get the meen of esch grouv.

Gethering of Data
The rese-rcher conducted three rheges of sctivi-
tiea o8 follows:®

Ppe-FExnerimentel Phase, 0n the dev of testing the

the CBI was edministered which served ss pre-test to both
the experimentel =nd the control croumn.

For eesier identity of snawer sheets of the two
groups the seating position wes errenged into rows g0 thet

the first four rows were for the experimentel grour snd
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he second four rows for the control grourp.

The resesrcher informed the purils thet there will
be o geminecr on selfmevplorétion far the enhencement of“
cereer msturitv. Since it wes imrosgsible to sccommodste 211
the Grade VI rurils, the perticinents were chosen snd ren-
domly egsigned tn the two grmubs;‘

The following dsv bath the exrerimentsl end the
control grnurg were cclle? for = ennference. The control
group wes reouested to stey ewhile ot home until thev were
cpljed uron efter one weelk for sn cctivity. The exverimentel
group wes eflgo informed ehout whet thev should bring to

¢
the gseminer snd ite dafinite time #nd pleace.

Ezﬂﬁﬁgﬂﬁﬂiﬁimﬁﬁﬁéfm The exrerimentel groun took
ur Theses T »nd IT of the nrorosed cereer develovnment
progrnm et the librery of Mercedes Tj.1en".‘.errcsnrf;r achool. To
avoid conteminction of the control groun, the experimentsl
group were confined to the venue of exrerimentetion end
dismiésed when most of the other pupils have gone home.

They were.éiscourpged from sharimg_with the others the
expreriences they would heve in the seminer until after the
enlmination ~nd the vost-test, The ruriles brought vwith them

a notebook or s logbook on which to record their deily

experiences in the sewminer.
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Fost experimentel phese. The Career Exnloretory

Inventory wes administered to both the exrerimentsl end the
control grmupé sfter the imprlementetion of the nfnarpm,
The Csreer CGuidesnce Feedbeck Sheet weg slso edmi-
nistered to the exrerimentel grour to meessure the effect
of the implementstion of the rrogrem for its imbrovememt;
bs pert of the culminetion sctivities, certificetes
of particimpﬁion tn the exrverimentsl groupr snd certificetes
of éprrecistion to the members of the cantrol grour were
given.

Stetigticel trestment. To srrive =t the solution

of the problem reised in this study, the enswer sheets were
corrected, The rew scores of esch metched peir groupr were
summed up to get the eversge., Tech of the sum was divided
by 20 to get the mesn score of esch group. The t-test of
the significence of the difference between two non-inde-
pendent or correlsted gerples wes used for hyrotheses num-
bers one to four ss follows: (1) to get the significent
difference between the nre-test mesn score of the experi-
mentel snd the control grours, (2) to get the gignificent
difference of the post-test mepen score of the experiﬁentgl

snd control grouvs, (3) to get the significent difference

of the pre-test snd rost-test meen score of the experimentel
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group, (4) to get the significent difference of the pre-test
and post-~test mesn score of the control group.

The st-tisticel test sbove used the fiollowing

formule @
5
% =
fm° - (ED)°
V el N
N (N -~ 1)
Where:

= 18 the computed veslue
D = 38 the meen of the differences
D = i the difference between the meesns

N = ig the ¥o. of items to be gummed unr

T = 1ig the summation of



Chepter 4
PRUSIN TATION, ANALYSIS AND' IN TERFRETATION OF DATA

This chepter contsins the results end discussion
of this study. For clerity of the discussion, tebles have

been msde, snd for purroses of brevity, only the highlights

heve been mentioned,

Pre-test CEI Results of the Fxperimentel
end the Control Group '

Teble 1 reflects the nre-test on thé Attitude
Sesle of both exrerimentel snd control grours. The pontrol
group heas o mean of 9.55, ﬁhi?e thet of the experimental
grouﬁ is 9.4. The difference is -0.15 with t being -0,72,

" which is not signifiopnt.

Tn Competence A Scele (¥nowing Yourself), the meen
of the prettest for the control group 1s 2, while that of
the experimentsl group is 2.35., The difference of .35
ig insignificent es t is equsl to .98,

The pre-~test meen of Competence B Scale Knowing
Mbout Job), is 2.35 for the control groﬁp while that of the
experimentsl group is 2.65. The difference is .% with

t being equal to .71 end 1is insignificent.
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Pre~test CEI

Table 1

Results of the
Experimentel end Control Group

39

T

e

e

-

et

o Bxperi-  —s o ‘
Scale C%$§§01 o mentsl o Differ- i o Iﬁtiypre«
s Group ei(i stion
Atti -
ttitude 9,55 9,4 ~0,15 -0.22 Yot signi-
Secale .
ficent
Competence
A 2 - 2.%5 « 35 .98 Tot gigni-~
, fiecent
B 2.%5 2,65 . .71  Not signi-
- . ficent
e 3 30 5; 055 102 ]\Tot Sig\ni"“
ficent
D 2.5 2.%5 -0,15 - .38 TWot signi-
ficent
I 2.65 5.3 0,357  =1.2 Yot signi-
ficaent
Yot signi-
T otal 22,05 22.6 0.48 ficent

.55

.

It is indiceted in the tesble for Comretence C Scale

(Choosing e Job), that the pre-test meen of the control

group is 3, for the experimentsl group the mesn is 3.55

with o difference of .55,

Tig 1.2 and is not gignificent.

For Competence D Scele (Looking Aheed), the con-

trol group got & pre-test mesn of 2,5, while the experi-

mental group's mesn score is 2.35,

~0,15 whose t i8 =.38 2nd is insignificent.

" mhe di fference 1is
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For Competence E (Whgt Should They Do), the control
group's pre-~test mesn is 2,65, while 2.3 is the prewtesf
mesn of the experimentel group. The differenée of -0,35
with t being -1.2 is insignificent. |

For the total CEI results, the pre~test meen of
the control group is 22,05, while the pre-test meen of the
experimentasl group is 22,6, there being o difference of
.55, T is equel to 0,48 which is ingignificent at .05
level as the whole t-value is 2,09, It is becsuse the
semples were selected tﬁrough purrogive rendom ssmpling,
wherein the two grours were mptched’correspondinély beged
on their aversge greade noiﬁt in Grede V., It indicstes
thet there is no significpnt difference between the pre-
test mean scores of the experimentsl end the control °
groups. Therefore, hypothesis Mo, 1, which states thet
the pre»tesf mesn . SCOTES of‘the experiﬁentsl end the con-

trol group are significently the ssme 1is secepted,

Post-test CET Results

-

snd the Control Groun

of the Hxperimental

oo,
acan S

T;ble 2 ghows the post-test of the Attitude Sesle
of both experimentsl and the control‘grouns. The control
group's mesn score is 10,2, while thet of the experimentsl
group is 17.45. The difference is 7.25. T, being 7, is

gignificent,
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Table 2

Post-test CEI Results of the
Experimental end Control Group

e saeerroe

Y A T s £ ST ST B T AN AR R B e e e ok T s RO T

Soele s XWITOL | LN, Piffer-, g, Intompre
o e GTOUR e e
Agzi{gde 10,2 17.45  7.25 7 Significent
Competence
A 2s 95 4.4 2,05 4,56 Significent
B. 2.5 6,65 3.9 11,49 Significent
% C | 5.45 Bis. 2 2.758 ¢ 14,46 Significent
D 2:85 BeB5 P 9,58 Significent
B 2«95 5 2,05 6.76 Significent
Totel 24, 5Y 45,25 20,7 17,46 Significent

In Competence A Scale (Enowing Yourself), the post-
test mesn score of the control group is 2.35, while that of
the experimentel grouv is 4.4, there being = difference of
2005.. T is equel to 4.56 snd ig significent.

For Competence B scele (Knowing About Job), the post-
test mesn of the control group is 2,75, while the experi-

mentsl groun is 6.65, The difference is 3.9, whose t is

11,49 and is significent et ,05 level,
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he postmtest_mepn score of the control. group for
Competence C scele (Choosing s Job) is 3%.45, while the
experimentsl group is 6.2, The difference of 2.75 is sig-
nificent, t being equal to 14.46.

The control groun got % postwtest megn of 2,85 for
Comonetence D Sesle (Looking Aheesd), wheress the experimental
group's post-test mesn score is 5,55, The. difference is
2.7 with t, being equel to 9.58 snd significant.

Tt is indicated in the teble for Competence T
Seale (Whet Should They Do) thet the cdntrol groupn's post-
test mesn score is 2.95, while the experimentel groun is 5.
The difference is 2.05; t, bein« equal to 60762 is sig-
nificent, \

For the total CEI results, the post-test meen
score of the control group is 24.55, while thet of the
experimentsl group'is 45.25 with » difference of 20.7.

T, being equal to 17.46, is significent in favor of the
experimentel groupr., This connotes that there igs o sig-~
nificent difference in the post-test mesn scores between
the experimentsl snd the control group. The difference
of 20.7 between the experiwentsl snd the control group
oould'be attributed to the trestment. This is in egree-

ment with Santsmeria's findings end recomrendetions that
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Career matritv mey be intengified through Career guidence
programs'using en sssessment instrument es_tﬁe CEI which.
measures snd determines the effectiveness of 2 cereer edu-
cetion/guidence/counseling progrsm, Fypothesis number two
which stetes thet the post-~test mesn scores betweeﬂ the
experimentsl end the oontrol_grnup sre gignificently the
geme is rejected.

Pre-test end Post-test CHEI Results
- of the Experimental Group

Table 3 reflects thet the —re-test mean score of
the Attitude Scale of the exrerimental group is 9.4, while
its post-test is 17.45. The difference is 8.05, T, being
9,26, is higher then the necessery 1eve1.of signifiCpnoe ot
.05 which is 2.09,

In the Competence A Secele (¥nowing Vourself), the
mesn of the pre-test is 2,35, while its post-test is 4.40,
The difference is 2.05° t, being 8.%4, is significent =t
LR level.

The pre-test meen of Commetence B Scele (Knowing
About Job) is 2055, while its post-test mesn score’is 6,65,
The difference is 4: t, being 10,61, is significent,

_The pre-test meen of fowmretence C Scale (Choosing

a Job) as indicated in the teble is 3.55 while its post-
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Table 3

Pre-Test =nd Posgst-test CEI Results

of Exrerimental Group
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Qesle ¢ Pre-test Fost-test niffer- T EInterprem
X X _ence . th}gn
Attitude 9.4 1745 8,05 9,26 Significent
Competence _
A 2.35 4.40 2,05 8.%4 Significent
B 2,65 6,65 4 10,61 dignificent
C B D5 6.2 2.65 7;74 Significent
D g2.35 B 00 % 2 8. T2 dignificent
I . 2B 5 2.7 9,28 Significent
Ouar-sll 22.6 45.25 . 22,65 14.91  Significent

Totsl

test score of the geme scsle is 6.2,

2,65, T, being equsl to 7.74, is significent at

oo 50

The meen gein gcore is

.05 level,

For Competence D Scele (Looking Aheed), it hed o

pre-test meen score of 2,35,

Its post-test meen

The difference is 3.2 with t being equal to 8.72

significent st .05 level,

The pre~test mesn score for Competence &

1g 5.55.

which isg

Jcele

(Whet Should Thev Do), is 2.3 while 5 igs the rost-test mesn

score, Their difference is 2.7,

T is 9.28, which ig gig-
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nificent st .05 1e§el°

For the totel results of the CEI, the mesn of the
pre-test scores is 22.6 end the vost-test mesn of the seme
group is 45.25, The difference is 22.65. T is 14.91
reflecting that there is 2 very significent imnrovement in
the over-all self-knowledge ss well as other asnects of the
career maturity of the purils ss reflected in the pre-test
snd post-test performence of the CEI, namely, Attitude
Scele, Comreternce A (™mowing Youréelf}, Comretence B (know-
ing About Job), Competence C (Choosing a Job), Comnetence D
(Looking Ahesd) Zomretence %, (¥Whet Should Thev Do) af the
experimental group. The significent immrovement in the
csreer maturity of tha purils wes brought sbout by the trest-
ment comroced of rich snd veried exercises/instruments
including gemes, lecturettes end discuSSﬁons for sel f~-know-
ledge, decision-meking end career, ~This ig & strong indi-
cotion as pointed out by Grgbers (cited esrlier in this
menuscrint) thet coreer maturity mey be easgily develoned or
enhanced if punrils will be pssisted in heving rich and
veried exwerienoeé for deerer self-knowledge, brosder know-
ledge of cereers snd decisionmmskiﬁg. Therefore hvrothesis
number four which stetes thet the vre-test end post-test
mean sgcores of the exprerimentsl grour ere significently

the gseme is rejected, .
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Pre~test snd Post-test CEI Results
of the Control Group

Concerning the Attitude Scale, teble 4 Péflecfs thet
the pre-test meen score of the‘control group is 9.55. TIts
post-test is 10,2 showing s difference of .65, Its level is
ingignificent with t being 1.94.

For Competence A Scele (¥nowing Yourself), the
teble showsthe nre-~test mesn is ? snd the vost-test meen is
2.35, showing the difference of .%5, T, being 1.93 is not
significent,

The pre-test meen for Cqmnetence B Sesle (Knowing
About Job) is 2.3%5 end its rogt-test is 2.75. The dif-
ference is .4 snd t, being eaqusel to 2.03, is significah-tu

It is indiceted in the teble thet for Comwetence
C (Choosing & Job) the rre-test mesn ig 3: the post-test

mean ié 3,45, there being a difference of ,45. T is equel
to 2,13 end is iﬁsignificantm

The table srows that the pre-test mesn for Com-
petence D Scale (Looking Ahesd) is 2.5, while the post-
test meen is 2.85, Thé differénce is .35, T, being 1.79,
ig insignificent.

For Comretence E (Whet Should They Do), £he teble
reflects 9~fre~test mesn of 2.65 =nd s rnstwteét mesn of

5.95, The difference is .3 with en insignificent t, 1%



Pre~-test and Post-test CEI -

Table 4
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Results of Control GrOUp

ety iz

. Pre~test:Post=test:

" Differ- . :Interpre-
cele X X s ence T « ¥ation
Attitude 9.55 10,2 .63 1.94 Ingignl-
ficent
Competence

A 2 ) «35 1.93% Ingigni-
ficent

B 2035 2075 04 2303 IUSigﬂi”
ficsent

C 3 3.45 .45 2.13 Insigni-

' ficent

D 205 2085 035 1079 IﬂSigni“
ficent

B 2,65 2.95 o 2,04 Insigni-
ficent

Over-all Insigni-
22.05 2455 25 4,43 M aont

Totals

G S E R

L s

being equel to 2.04.

For the totsl pre-test snd post-test results of the

CFI for the control group, the tsble shows that the pre-

test mesn is 22.05, while the post-test meen is 24.55. The

di fference of 2.5 with t being equel to 4.43 is glightly

significent ot .05,

This mey be becsuse of their exposure

to the ssme test in o metter of only s few days in between

end their possible correletion with some lessons in Socisl



48

Studies, It is elsoc possgible thet after tsking the rre-
test, the students reflected on the questions snd sought to
answer them correctly before taking the post-test. These
findings indicste that there is 2 very sclight improvement
in the over-21l gelf-knowledge ns‘well s career moturity
of %he pupils in the control group as reflectéd in their
pre-test snd post-test performence in the CEI. Hyrothesis
number three is rejected, thet the pre-test snd post-test

mean scores of the control group ere significently the same,

Csreer Guidsnce Feedbsck Sheet Results

The Career Guidsnce Feedback Sheet wes given to the
experimental group to test their feelings and thoughts
sbout the exneriences and leesrnings thev hesd undergone in
the seminsr. The feedbsck of the vunils serve as guidelines
for evelusting individuel socis=l 1eefning development and
for decidihg the next gteps in future nrogrem sctivities.

Surming up by looking =t the tebles of Nnrientetion
" to Career, Self-swereness, SelmeXploraﬁion/Optidn Geners-
tion; Decision-meking, Methodology snd Fgci]itator, cories
of which sre found in the sprnendices, reflected thst most
of the pupils sgreed =nd strongly sgreed on the sctivi-
ties that they heve experienced during the seminar snd

they recommend the continustion of the progream.



Cherter 5

SUMMARY OF WINDINGS, CONCLUSIONS AND RECOWMNMENDATIONS

This chenter shows the surmery, findings, conclusions

+

end recormendations of the study.

Summary

This study sttempted to investigpté the effects of
PhagesT ond II of a proposed Csresr Develorment Frogrsm on
self-knowledge for csreer meturity of Grede VI pupils of
Mercedes Flementery School.

Specificelly, the study sought enswers to the fol-
lowing questionss

1. What sre the pre-test end post-test mesn scores
of the exrerimentel snd the control grnup?

2, Is there 2 significent difference between the
pre-test mesn scores of the exrerimentel end the control
group?

3. Ts there = significent ¢ifference in the post-
teat mean scores between the erperimentel end the control
group?

4, TIs there e sisnificent improvement in thé over-

511 self-lmowledge es well =g other agpects of cereer metu-

rity of the pupils in the experimertsl groumr a8 reflected
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in their Fre~test and rost-test performence on the CuEI? .

5. Is there o sismificent imrr~vement in the over-
all éelfaknowledge 25 well ac in carser meturitv of the
“pupils in the control group e¢ reflected in the vre-tesgt and
post~test performence in their Career Explorastory Inventory,

There were four hynotheses formulated:

1. The pre-test mesn scores of the experimentsl end
the control grours are significsntlﬁ the serme,

2, The rost-~test rmeen scores of the experimentsal
and the control group sre significently the seme.

%, The nre~test srd post-test mesn scores of the
experimentsl grour ere sisnificently the seme. |

4. 'Te pre~test snd rost-test mesn scores of the
control gr~ur are significghtly the same.

Findings. With the experimental method of resesrch
‘using the pre-test rost-test control group design represented
by the formuls ROX10 5pg utiliring Santsmerisfs Cereer

? ROXp0 :

Zxrloratory Inventory in messuring pre~test end post-test
scores of career meturity level, tha fnllowing findings are 4
established.

1. There is no significent difference between the
J

rre-test meen scores of the exrerimentesl and the control

‘raups. As reflected in Teble 1, the pre-test mesn score

of the control group is ?2.5, whi'e the rre-test mesn score
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of exnerimental group ig 22,6 with « difference of .55, T is
equsl to .48 which i insisnificent st .05 level s the
whole t-velue is 2.09, It is becruse the semples were
selected through vurrogive rendom gemrling, wherein the two
groups were metched corresrondingly besed on thelir everage
‘grede point in Grede five. Therefore, hyrothesis number

one is sccented which stetes that the pre-test meen score

of the experimentael and the contrel grouf are significsntly
the same,

2, There is & siznificent difference in the poétw
test mesn scoreg of the exrerimentsl end the contrnl grours,
In Tsble 2 the post-test mesn score of the control group is
24,55, whiie the rogt-test meen score of the exrerimentel
group is'45u?5 with o difference of 20.7, t, being equel to
17.46, is very significeht,. The difference .of 2C.7 between
the exnerimentsl eﬁd the control groups could be sttributed
to the trestment. This is in sgreement with Sentamerie's
Pindings snd recommendations thet cereer maturity mey be
intensgi fied through csreer puidence program using en &s8sSess-—
ment instrument es the CET which messures esnd determines
the effectiveness of 8 cereer educetion/guidence/coun=-
seling rrogrem. These resulis, therefore, leed tolthe
rejection of hypothesis nurber two which stetes that the

post-test mesn scores between the exrerimentel end the



control grourn sre significently the seme,

e There ig 2 very significent imrrovement in the
over-sll self-knowledge s3 well pg other sgsnects of the
career meturity of the prupils es reflected in the pre~test
end post-test performence of the CHI in the Attitude Scele,
nemelv. Competence A (¥nowing Yourself), Comnetence B
(Fﬁowing About Jost Corretence C (Choosing 2 Job), Com-
netence D (Looking'Aheed), Covretence B (What Should They
Dd) of the exrefimentsl group, This significent incresse
in esreer maturity is reflected in Tshle 3 where the pre-
test meen score of the experimental group is 22,6, while
the post-test meen score of the same grouvn is 45,25 with
a difference of 22,56, T is equsel to 54.91 which is very
significent, This sisnificent imrrovement wes brought
sbout by the trestment comrosed of rich end veried exer-
cises, instruments including gemes, lecturettes end dis-

cussion for self-knowledge, decision-meking snd csreers,

Thig is & strong indication, as rointed out by “ysbers
(cited esrlier in this menuscrint), thet cereer maturity
mey be more easily develoved or enhenced if rurils wili
be sssisted in heving rich snd veried experiences for

deeper self-knowledge, broedsr knowledge of cereer and

decisgion-meking, ~The resesrcher hed the evidence to
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reject the third hyrothesis which ststes thet the nre-téast
gnd vogt-test meen scores of the exrnerimentsl group ere
‘«signifiCPntly the geme.

4, There isg & vers slight improvement in the over-
all gelf-knowledge ss well 28 career meturity.of the pupils
in the control groupr ss reflected in thelr rre-~test and
post-test performance in the €8I, Teble 4 reveals that
the pre-test mesn score of the control group is ?2.5, while
the rost-test mesn score of the seme grouv is 24,55,  The
33 fference is 2.5 snd t is equel to 4.43, which is slightly

sienificent, This mev be beceuse of their expvosure t» the

ihje]

gsme test in e metter of only <e few days in between snd their
pogsible correlation with sowre lessons in ~ociel Studies.

It is slso nossible thet efter teking the vre-test, the

e

students reflected on the questions end sought to engwer
them correctly before trlking the post-test., This evidence,
therefore, lesds to the rejection of hypothesis number four,
Which stetes that the pre-test snd post-test mesn scores

of the eontrol group are significetly the e«ewe.

Conciusions
Based on the sbove findines, it hes been concluded

that the trestment which is the implementation of Pheses

T snd IT (%elf-knowledge through Self-Txploration snd Tife
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Cereer Plenning ¥nowledge end Skills) has brought sbout »
signifiosﬁt improvement in the level of career maturity
of the pupils.

Turthermore, the significent improvement brought
sbout by the experimentstion wss not confined to self-~
knowledge and}self«exﬁloratiop but was extended to» 81l the
other needed competencies for cereer msturity nemelys
¥nowing Yourself, Fnowing About Job, Choosing o Job, Look-
ing Aheesd and What Should Thev Do. Thig was also found to
be true in the Attitude Secele which wes commosed of five
dimensions namely: Involvement in the Cholee Trocess,
Orientation Towsrds Work, Independence in Decision~méking,
Preferences for Vocationel Choice factors; and Conceﬁtion ;
~of the Choice Trocess.

mMnelly, the implementestion of Phases I end IT of
the proposed Career Development begram for Mercedes
Elewentéry School, Catbslogen, Samsr brought sgbout effec-
tive results in developing'p higher level of csereer

meturity of the pupils.

Recommendations

Based on the foregoing tonclusions, the following

recommendstions sre made:

1. Mn intensive evsluation end follow-up study
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be made sfter the first

©

nd second veers of the program's
implementetion to consgider its long renée effectiveness.

2, TMurther refinement of the CHEI devised by
Ssntameria to suit the level of uﬁderstnnding of Grade VI
pupils,

%, Students, whose career maturity sre below
éverage;should be the focus nf cereer guidsnce pnd.counm
geling.

‘ \

4. The orogram be hendled sincerelv, honestly end
with genuine concern for the nmurils? csreer/totsl 1ife.,

L Experimentalbstudies on the implementstion of
the totsl Cereer Develorwent Progrem be msde,

6. Txperimentsl studies on its implementation be

mede for the improvement of the nrogram,
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APFTTDIX A

SAMAR STATE POLYTTCAHIC COLLRGE
Catbelogen, Samer

Tly 22, 1925

The Dean of nfraduste Studies
Samar Stete Polvtechnic College
fatbelogen, Sagyser

(Through Chennels)

In my desire tn stert writing my thegls nronoseal,

I have the honor to subwmit for vour aprroval one of the
following ‘resesrch problems, rreferably problem Yo, 1:

ATD PHASE
FOR

1, AN DXPERTMI TAL STULY
I1 OF 2 CARTZR DIV TOT

N

. LECTURE~DEMONSTRA I'T’“' AYD SELP-LEARNING METIODS
THEZIR BEFFACTS OF ICLENOE ’\’}'TT,V ™7 o
GR!“‘D.&J \f PTTPTIJU I} i
SCINOL, CATBALGGAR

Do ¢ INTELL TG CE JQUOTIENT
l\]\T'D _["1‘_ 1 “'," /’,_;T (\ r,* JTO /«T ]"l-n i\ u’n
. OF MFROHY ::1.S BT EM TULARY SCHOOL

T hovre for vour eerlv and favorehle sction on this
matter,

Tery truly vours,

(8GD, ) WRLITDA G, CORRIZE
Pesesrcher

necommending Arrrovel:

(SGD, ) AT RJAEDRO &, CAFANUA
ilead, TResearch ﬁeveTOpmert
and Tublicetion

APTROVED:

(3GD, ) DOMIYALOR . CARAY ZAVAN, md, D,
Nesn, rraduste atudies
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AFPFIYLIX B

UepuleC of the »hilirvines
SAM AR STATE POTVIERCMIC MOLLEGH
Cstbplogan Qgmar

GRADUATE SCEML

APPLICATIOY FOR ASSIGIMVENT OF ADVISHR

HAME CORRIGE DA . GAL

memily “ame "~ rst weme = widdle veme

CATDIDATE ¥Oow DIOGREE I __Magter of mducation

]

AREA COF SFECIALIZATION __ cuidsnce snd rounseling

TTTLE OF PROPOSED TAWSIS A BXPIRINMTITAL STUDY O PHASES

A e AT

I A¥D II OF T97 GARSER DIVALOFMTT PROGRAM

e . = - P = iy e A A i

FOR_GRADE VI

F

VWAME OF REQUWSTID ALVIS Mras, sThebe

[y

. Nacioneles

APPROVAL, OF ADVISER ; DISAFFPROVAL

(8GD, ) PETRE R, NACTOVAL®S  (8GD,) 3mLINDL G, CORRIGHE
aigneture signeture

APFROVED

CABANIATAN, BD, D, April 15, 1988
Tesn, Arsduste atudies Nate




AFPTERDIX C

Rernublic of the vhilirrines
SMAMAR STATE POTYUBCHNIC COLI OGE
Cetbelogen, <emer
Tune 20, 1988

The Neen of Arsduste <tudies
agmar @tate volviechnic rellege
ggtbelogsn, Samer

2 1.p 3

4

T hsve the honor to reauest thet I be scheduled
for e pre-orsl defense of my thesis provossl entitled
nAW EXPERTNEITAT, STUDY 037 PHASES 7T AND II OF CAREER

DEVILOPMTY T PROGRAM FOR GRADT VI PUFILS" on the 4th day

of July, 1988.

T hore for your immediste snd favorsble sction

on this mstter.

Terv truly yours,

(36D, ) ERL.IWDA G, CNRRIGE
Regearcher

Yoted:«

(86D, ) PHERT R, NACTONALES

pdviser
AFPROVED:

(SGD, ) DOMINADNT Q. CABAMGANAN, ED. D.
Neesn, frsduste atudies



SYIC OOTTEGE

retbelogen, Qemar

64

necember 14, 1987

J. 0, Santemaris
Tniversity of the thiliorines

Dilimen, ~ueron Citv

Madams

Tn connection with my resesrch on "AT

EXP R -

WECTAL, STOTY” 01 PHASES I AND IT OF A CAREER DEVELOPMENT

PRRS ETLIMEN
Bl 1 I g

PENGRAM TOR GRAD® VI FUFTILS II' MPRCFTES it
CATBALOGAY, SMAMARM, "mav I request permission
vour "Csreer Ixplorstory Inventory".

T am enticipasting with zrestitude your

action on this metter,

Yerv truly vours,

TARY SCEFOOL

to use

favoreble

(3GD, ) TEL.IYDA G, CORRIGE
Regsesrcher
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APFPINTIX ®
Rerublic of the Philirpines
SAAR STATE POLYTECANIC COLLEGE
Graduste Depsritment
Netbalogen, demer
necember 16, 1988

The Digtrict Surervisor
Digtrict of CCstbalogsn 1T
Through the Trincirvsl
Mercedes Tlementery <chool
Catbelogen, <emer
Madam:

T heve the honor to renquest vnermission to uti-~
1ive forty Grade VI purils in Mercedes Tlementsery School.,
They will sttend e Seminer Workshor in Guidence on the
theme, Self-Exploretion for the mhengement of (erreer
waturity, to be held on Necember 26-30, 1089,

Tt ie hored thet this recuest will merit your
eerly snd fevorsble sction,

Vervtruly vours,
(36D, ) ERILIEDA G, CORRICGHE
Tescher
necomrending mmrroval:
(8GD.) CRISTITO I. CoDOY
rrincinel
ATPROVED.

(8GDh, ) ¥ 28, T.GZ 0, LETABA
™y strict curervisor
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\

Rerublic of the vhilirwnines
cemer Stete Tolvtechnic Mllege
GRADU ATE DET AR IT
(atbelogen, <emar

Mav 12, 1989

The Neean of rfreduste <tudies
Qemgr Qtete Tolvitechnic (ollege
natbelogen, <emar

I heve the honor to sudbmit six (6) coples of

£]

my renroduced semi~final dresft of wy megteris thesis
to be distributed to my s=dviser, the deen ond the members
of the penel of exeminers,

Tn this comnection, T further request thsf I be

scheduled for the finsl orel d=fense on May 18, 1989,

T hore for vour frvorsble sction on this metter,
Very truly yours,

(2D, ) ERLIVDSA &, CORRIGE
Regearcher

recommending Armrovel :

(8GD, ) FLER® R, WACIOVM ES
fdviser
AFPROVED:

(SGD, ) DOMITALOTR Q. CABAEGAYAN, ED, D,

meen of Mreduate studies
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AFPETDTIY G
The following is the brief outline of the nrogrems:

T PROGRAY

AR
ARTER

UL F-FNOWLEDGE THRNUET SOLT-EXPLORATION AVD LIFE

CARFER TLANNITG FROVLEDGE MD SFILLS

Genersl Objectives

The purils will:e
1, TXnow themgelves better =nd use this self-
knowledge =s s besls for cereer choice; and,

o, Aprreciste their own telents =nd sesk to ure

them to the best end fullest possible wev,

Sprecifiec Obijectives

1, Tdentify end renk five of their interests

2, Identify end renlk five of‘their strengths
snd wesknessges.

3 pasess Five of their needs and veiues

4, Veske three tentetive crreer choices

Fheagse I - Self-knowledge
1.1 Fergonel charascterigtics
1.2 Strengthg snd werknesses

1,3 Value Clsrificstion



Sugreated

1.

68

1.4 Yeedg Agssegsament
1.5 Interest Inventorw

1.6 Life stvle rreference

Discugeion
T.ecturettes
Testing
Txercises/Worleheets
mveluetion
Tests:e
Thilirrine Fersonslitv Inventory Test
Thilirpine ¥entel M bility Test
Career.EXplorgtory Inventory
Txercises:

Execution of e cesreer ve ues clari
sheet for rsnk ordering such velues on creati-
vity, recognition, security,; end indevendence,
VMalzing e list of telente, sbilities snd
echievement.

Strength Bowbesrbment

T"iracle Worker



Sugrested Worksheet-
1, Uelue fuction Sheets
2, YMv life end velues
3, Tife stvle plenning
4, Agsessing my velue
5. Fece commletion
Terget Dates: December 1963

Turber of hours: Nine (9)

Personnel Involved-
1. OGuidence counselor
2, Teacher Advisers
%z,  Librerian

4, TRwesource Ferson

Success Indicators-
1. Aceomplished exercises
2, Written Descrintion of Self
Phoge 2 - Life Career Flanning tTnowledge snd 8V¥ills
5.1 Awsreness of Flementg of Decision
2.1.1 Stens in the nrocess
2.1.2 Veeded Informestion

9.7:3 Boureces

69
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N
o
N

Function of veluesg
2.”7,1 Tergonel value
2.2.2 Velue of others
2.% Lesrning - i'ow - to - Lesrn

2.%.,1 Tow %o obtein informetion
2.%.,2 Anglysis
2.3.3 Synthesis
2.4 TInowledce of Time - Spsce - Dimension
2.4.1 Self in Future
'2,4.2 Awsrenegs snd effective menacement
of resnurces
2.4.%3 Resrongibilitv of own life

cereer nlanning

2.4.4 Risk Taking

-StrategieSq
1. Discugsion
2, Iixercises
%, Interviews
4, Shedowing

5. MAvalusation

Suggested Exercises-
1. TIxecution of Vocetionsl Root Worksheet which

is listing the occurstions of verious signi-



1

ficent others including family members ag
meens of.embhasi%ing their influence on
cereer choices.

Tnterviewing or ghadowing e worker in a
srecific occupstion of interest.

Teréons and Aregs of Influence in Decisions

molking (orntionsl)



APPENDIX H

IEASTER PLAN FOR THE EXPERINENTAL STUDY OF PHASES I & II
OF PROTOSED CAREER DEVELOPNENT PROGRAM

L 3T T A DU e T SN S T e AP L o BRI R B e I e e e S T R S AR S TP I e e I e e SR S L R e A e e A
ey SRR TRPE VS ST U TN TS MY TR L @ N S S N S S - Rl BT ORI Sl v I i "R R L O S SRR R T R S S E KCS Y S R B e e B R I B B e e B L E e S P
Objectiv ] Content +ivd by e % e
Day b jectives $ ontent 3 Ao ivity ¢ Expected Outcom
Ll RS 6 Bt SE NIV ERE S DI X & ant o Beid) R L E o ENS VErMORER R, ¢ 6 S 7uar cfoud Lo COTEraS Bt et gt dldee g W 0 1R R YRR CHEEEON N B g e AN R, VAN U T b TR TR BT e i e ok RS S 5 w CRCETS B

First At the end of the ses-
gion the pupils will
be able to L
8300 ~ 8325 Discuss the purpose Orientation Discussion  Ascertain tlcobjectives
of the seminar Session and. prepare the partici-
_ pailts for activitiese
8826 ~ 9325 Establish rapports Acquaintance/ Games/ Relaxed and friendly rela-
with participants ?apport Build Unfreezers tions among parﬁicipants.
ing

(B AL L R N B s B JIRC T R R O B R T i e = R i n \S--?,x Sz

R R i I P L e e TR S e~ R ok SRR S S 2 fh AR PTOR NZoey £ oGl oGS G e 8 - PR ah
9;25 - 9gﬂo : B_ R E 4 K
[P S P B TP S RIS UR TR S S T T PENORE SO £t T S ST S X A e o s A AR R P R T

9g4O mTO«ﬂ ‘Discuss the importance The 1aporuance "The boat is Iﬂ ortance of early prepa~
of ecarly preparation of early prepa~ Sinking® ration for a career and its

for -.a career - ration of a Leoturet tes significant factors dis~

: career cussed

10840 ~118¢50 Kunow about the occus Different occu--®Guess ny Different occupations des—
pations pations Careexr cribed ghd their importance

» Trading to life in general discus—
sed.

AL BRI S sl ARLEITE Cpeteii . fRGT of F o At SRR BRI SHUVR SR PR D B R B R T TR AN e e B vUnSL BEAIRL (AT ISV et bl G et e SOOI

B At SR A A A R X KRR

11850~ 12300 L U N ¢CH BRE ALK

L o R e L B T A e o L S B B o e e I e R S R

e R s T T R B e B B i L~ SIETL QR St OO g SRt BN

13830 ~ 3300 Intersst Inventory Interest’ A Testind SDS Their areas of interest
Test Inventay olland examinad

L 2 RS B e R e PR e R Pk e Fohe 4 CETEIRE CFobF 0 et L 10 L TN S I U AT LR AN g e L

(IS S T TREY - REPPeL S50 8 SF SR IR ¢ NURE SEVERS IS S S B S R AEE P SRR oo ERNPR AR RS T S S ) e
-
- 331 B R E A K
3300 33810
T N S e T T R DT e T L B R S S L S O e T R R R I T IE R S Tl T L YOURMTSUSRE SO SO ie = XY S -y

3815 - 4345 Ident1f3 and rank at Interest Accomplish~ Areas of interest identified
lesst 5 areas of Inventory ment of - and related to probable
interest to thei, _ Worksheet, caresrs,

class tally

4345 ~ 545 Surnmarize the day's Insights/ Sharing . e day's learning

aOulJlLleS Reflections evalu ated

[ R NP S e VAR L BOTES: B r 2 a2 8 B BN R i T B - Senhe O M e S v R 1L - SSAES S 1 S s S ST N SR S kNI AN AT BTN SN v DT < SR D O B A T
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IASTER PLAN FOR EXPERIVENTAL STUDY OF PHASES I & IT
OF PROPOSED CAREER 'DEVELORM BT P ROGR A

VRO RS N WO EES B et welbian o S et 2 @ Lk Fhed R oATd aSd DAL L5 8T L a0 ORI ae st L e e S 0 Sl B B0 R e SNSRI H 0 RS AR e IR BT L L o N TR S e, v f R e N D R e e B
B S Y P U S S SRR (R T S (Y ERR T 0 SRR e S ol R J B R L] S P AU T T N TR B Sl S ST S i T B I e L (e W R I

Day 3 Objac*'ves _ 3 Content 3 Activity 1 Exne cted Oy,tcome
Second At the znd of ine les«

sons the pupils will

be gble to

8815 ~10800 Ica“tl““ at least 5 of Self-knowledge Accomplish Nore knowledge about self
the nost significant past to pre~  VWorksheet "Pro- '
events in their lives sent group file of me%™
socially, academlcal]y discussion ¥The face
spiritoglly and famile- Completion
ially

10'OO m10:15 B R B A K

DENTA AR . ATHL &0 B TuA FE b T ¥4 L O R e I R T A I R B T e B A I i T R R o R I i T (L Pt D SR T Wt G R e S S R o PR o

103 15 ~11350 Will neve taken a liental Ability Testlng 17 A T Tental Ability Examlned
e s mensal ability test

T R B T T S T e i I e O i e I T T B B I L R M A e T e I e SR R i e ]

11.5on.12aog L U N ¢ H B R E 4 X

R R Rt SU I S L i e ] R SR L S S R R T L T = IR R R S S R B S T S S T TR R S i R A T S R S S S e R T TRISE T p——

1830 «~ 4200 Idanu¢ Py oan Q rank 5 Strengths Strenmths B me Araas of strengﬁh idens
areas ol strength : bardment - tified ranked gnd related
to probable carser choices

£ bmearnsr B S T O B b I B A R e B e W RS T S S S P L TR S S AP P 2o S L. ST S

O - 4215 _ . B R B A X

2o ALy e g TR A IEE U R e T R LT ETE S B T e R B B R R S PRI 20 Lok N R SR T TRt s QR N R St S 1o S S N S T R S S R ST I PRt DTS A P 1

4315 - 5315 Suwmnarize the days Insights/ Discussion/ Evaluate tle day's
Aetivities Reflections Sharing Learning

B T TTT G S S ST SR DPE S S S B e R T e s e R T I e I L T i T £hT IR B R S e I R e T R L B i e SR B I
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VASTER “PLAN FOR THE EXPERIVENTAL STUDY OF PHASES T & IT
OF PROPOSED CAREER DEVELOTMENT PROGRANM

Voot L mCA L g FEs T sy

Objective
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BOETR b o TN B S b deegn e wEAL op ey
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L
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[ o R X
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R S P ST R TS S IR D0 3 AP ECI S

1¢30 - 3300 Id
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their valtes related
to probable career
choices

3300 ~ 3215
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activities and
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learxr
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10215 ~11:50 IcCentisy and rank 4

Values clari--
fication
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Insights/

Reflections
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ker®™ ®Your
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A X
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Discussion Values identified and cone
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auction choicesg.,
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Personality Testing Philip-
pine person~-
ality Iinveh-
tory test
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internal con~
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PUPIL NUMBER

CAREER EXPLORATORY INVENTORY (CEI)
ANSWER SHEET

AGE

SCHOOL

SCHOOL ADDRESS

COURSE

SEX

GRADE LEVEL
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° s o 8 o . . s e o
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CAREZR GUIDAVCE FTHDBACK SHIE

DATH

s s = = or e ]

m™igs questionneire has been prevsred to test
your feelings s=nd thought sbout the experience snd
lesrning you hsve hed in vour sctivities, The
informetion vou »rofit will serve as guidelines for
evelusting individuel gocisel leesrning deve'opment
end for deciding next sters in future rrogrem scti-
vities,.

Your enswer to the items mey be recorded by
either writing the corresnonding number of vour
snswer or s completion of = sentence.

- Strongly agree

- Slightly sagree
Digasgree .

- Slightly Disagree
- Strongly dissgree

UL =
]

A, ientation to Cereers

Pttt o

1. T reelired thst career development meang a
lifetime process of understsnding one's
self end meking personsel decisions sbout
onets life., o

2, I reslired thet jobs metches our interests,
needs send velues, ee®

5, I lesrned thet in deciding o cereer choices
T need to see back my pest life event/
people. o

4, I leerned that cereer educstion involves

being sweare of my resources thst could help,

me discover my cereer options/selternetives.

o

B, BSelf-Awsreness

1. I understend myself in relation to my
cereer options.

2, I identified some of my velues,

s e
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3, I reelired thst wy ve=lues shape the choices
T meke in 1ife. _ e

4, I identified weslt sppeersnce of my personelity
in relstion to wy career, __ .

Fweea sy

5, I identified mv strengths/rotentiels »rs
8 PersoN. .. ... -

el m e T

PN

¢, Self-explorstion/ontion gsneration

4, I identified mv choices in terms of mejor

: in my rresent cereer.

7, I heve identified the different career
options (rhoilces) eveileble to me after
gredustion. | e ano

%2, T reelired the need to clerify my options
beged on my strengths, quelities enc
potentisls, o

4., T identified wevs end mweesns of exploring
ovtion, e

5, T resli-ed t-st the ortion/slternetives T
I me¥e are besed on my interests, velues
9]’1 d n e ed S o e R L S DR L SRR T ) °

6, I scouired shills in gethering cesreer infor-
m & t : O n @ pyarar SR R A R L et B A T

7. 1 elsrified from resource sneskers about
areas of studv end their resuirements,

o

e eE v e LTATRILASC N TR EIasime— oo

1, T exnerience goinp through sters in deci-
sion meling, e

5, T reeslired the imrortence of meling & deci=-
sion on s csreer hv mvaelf,

3/ 1 need otherts opinion in choosing A
cereer. . .. ®

£y i SEIm A€l ERTT

4, Yy test results 2eve me ingizht regarding
mvy cereer decision. .

s AR ik EaT SRR 3 eI L. LTI
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T reslired the need to set goels in my
cesreer decision, "

e L ST T PARE R LT AT ST S AN Y

T jidentified some noints in atteining/
achieving my gosls. __ o

T am now sure of whst I went to
msjore .. e nc®

e

The hend-outgs geve me 8 better understend-
ing of the sctivitye oo

Doing the homewnrk/worksheets geve me time
to thint of my interests, strengthe, life~
style, velues, options, ete. __ .

2 s oz

The homeworks helped me in the process of
career decigion meking, )

e BB R S T My I ST

T alloted time to think snd write my
homework.

i o NT I ST T Y R PR

T did my homework just for the sske of
submitting. .

et sy B R Ty T A LR N A ST R

The interview sumvarv informed me in gether-

ing informetion in relation to my ontion.
The career teslks geve enough informetion
sbout my ortions. L

Individusl or smsll grour digcussion/ses-
sion wes relrful in clerifying end con-

tinuing whet wes +eken in cless,

Facilitastor

1.

The
for

mhe
the
The
are

topics.,

facilitastor whoss interest end concern
the welfere of the students.

ey e R AT T T

facilitator expleins clearly snd to
points.,

A RS T L LS e T

facilitetor :ives sssignments that . "
helpful in understending the

e
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4, The fscilitstor is resourceful end able to
cope with most of the difficulties that srise:
in clsessroom situstions. ___ .

5. The fgcilitetor gseems eager snd gincere
about condvcting grour .guidence, .

6. The fecilitstor wesle to draw some iden-
titication leernings from our activity,

o
wer - S W T et ST TR A

7. The fecilitetor was sble to exnlein clesrly
the aims/objectives of esch sctivity. __ . ___ . .-
8, The fecilitetor is errroescheble snd
helpful.

= T e T TR T TR

G. QOther Comments/Sugrestions (check only one)

1. The exercise/ses 2. Te exercise/ses~
sion which yielded gion which I dis-

ght like most

<

the most insi

csreer TFlang retivities

TTTTTTTT 1 enjov strengths Lk
virscle Vorker/Your needs

T T AT im s TeETE nenTEES

Lifestyvle Tlenning

3

Resesrch Troject Interview

TN TS P R £t e TR

cxepecrs T vene “EETERT R

Career Telks by Resource

T R T TP T T

Person
Tersonslity % Career Interest

e e

Test Internretetion

e e A DT

Velues Auction

e st oAy sormE e e

Teteblighing Objectives

B L P

Necigion-Msking

B s S S

Nthers (rlescge snecify)

= - s B
i e R TS e T

3, The srecific thing/things T would like
to explore further sre

I+ A ST S PR LT AT Wi TR B e ST e = o esmanseone

4. The schedule/time slloted for this prog-
rem wes

B T % Pt
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a9

5. The activity/topic I dislike wss

wir oz

e BT EEE T E , HT Derst T

ot A A AV TITY . € ST ST

6, Wor the improvement of this nrogresm, I
~ suggest

e

+ e e e

7. Do you recomrend snd continuation of this
program?
LB ges / /7 yes, but only with

certein cheonges.




APPENDIX K

AN BEXPERIMFENTAL STUDY OF PHASES I AND ITI OF
CAREER DEVELOPMENT PROGRAM
FOR GRADZE VI PUPILS

83

DPURPOSIVE RANDOYM SAMPLING
Txperimental Gfoup control Aroup
Pupils f Rating pupils Rating
A 88 A 88
B 87 B 87
C 87 C 87
D 87 D 87
E 87 B 87
F 85 F 85
G 85 G 85
H 85 H 85
T 85 I 85
J 85 J 85
K 85 K 85
L 85 L 85
M 85 M 85
N 84 N 84
Q 84 0 84
P 84 ¥ 84
£ 83 2 83
R 83 R 83
S 83 3 83
i © 82 T 82
Total - 1699 Totel 1699
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APPENDIX B

TEST RESULT OF CEI ON EXPERIMENTAL GROUP

: Attituder Xnowing v Knowing : Choosing. Tooking :What gshld, Total
« Scale Yourself:About Job: A Job : phead  They Dq :

PU- :PRE~:POST:PRE~:POST:PRE~:POST:PRE~:POST:PRE~:POST:PRE~:POST:PRE~:POST
PILS:TEST:TEST: TEST:TEST: TEST: TEST*TEST: TEST: TEST: TEST: TEST: TEST : TEST : TEST

A© 14 24 3 6 . 4 7T 5 T 4 8 4 T 34 56

B 12 18 3 6 2 6 3 5 3% 5 1 & 24 46

c 4 19 2 5 4 8 2 7 3 8 3 6 18 ..53
D 10 19 3 5 3 6 4 -6 2 71 3 5 25 4B
E 10 21 3 6 4 6 4 6 0 6 3 5 24 50
F 6 21 3 4 1 6 2 8 4 T 1 4 17 50
¢G. 4 16 3 4 1 8 4 5 2 4 4 15 4.
H 10 16 35 & 3 5 4 - 6 1 5 4 7T 25 44

I 10 16 2 3 4 6 4 6 1 5 3 4 24 AC

J 9 18 2 4 1 T 4 6° 4 5 4 4 24 44

X 10 17 3 3 4 6- 5 7 2 5 2 4 26 42

L 10 13 3 5 2 8 4 6 4 5 3 4 26 4

M 10 15 2 2 2 9 6 7 4 6 3 4 27 43

N 10 12 0 1 3 6 6 7 3 4 1 5 23 35

0  10 20 3 5 4 i 4 6 4 5 0 5 25 48

p 12 22 3 5 2 71 4 6 0O 4 2 5 235 49

) 9 14 1 4 4 7 3 6 3 5 2 5. 22 4

R 10 15 2 5 0 6 1 5 1 5 2 5 16 41

S 10 14 2 5 3 6 . 1 5 1 5 2 5 19 40

Totsl 8 22 1 5. 2 6 + 7 1 7 2- B 16 53
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TEST RESULT OF CEI ON CONTROL GROUP

: attitude; Knowing : Knowing : choosingp T,ooking :what shlds

:+ 8cale ¢ VYourself:pbout Job: A Job : pheed ¢ They Do Calo:

 PU~;PRE~:POST:PRE+:POST:PRE-:POST: PRE-:POST:PRE-:POST:PRE-:POST:PRE~:POST
PILS:TEST:TEST: TEST : TEST: TEST : TEST: TEST: TEST : TEST : TEST: TEST : TEST : TEST s TEST

A 10 10 4 4 3 3 2 4 4 4 3 3 26 28

B 9 9 0 1 3 3 4 4 4 4 o] 1 20 22

c 8 8 3 3 4 4 4 4 4 4 & 4 27 27

D 10 10 2 2 1 4 4 4 2 2 4 4 23 26

E 9 9 3 3 4 4 2 2 4 4 1 3 23 25

¥ o7 7 3 3 4 4 4 4 1 3 2 4 21 25

G 11 11 2 2 4 4 3 3 3 3 3 3 26 26

H 13 13 2 5 2 3 2 4 3 3 ? 3 24 3

I 10 10 2 2 . 3% 3 4 4 3 3 3 3 25 25

J 8 g8 1 1 2 2 1 4 2 4 3 3 17 22

K 8 8 1 2 1 1 4 4 A 1 4 4 19 20

L 12 12 11 2 4 3 3 1 1 3 3 22 24

M 14 44 3 3% 1 1 3 3 3 3 3 3 27T 27

N 11 11 3 3 1 1 1 3 3 5 3 3 22 24

0 14 14 2 2 3 3 2 2 3 3002 2 26 26

P 7 8 3 3 2 2 4 4 0 o0 2 2 18 19

Q 8 12 A 1 *t 3 4 4 3 3 2 2 19 25

R 8 13 o0 O 3 3 3 3 3 3 > 2 19 24

s 9 9 0 0 0 o] 2 2 2 2 3 3 16 16

Total 5 8 4 6 3 3 4 4 1 4 4 4 21 29
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o

Commutgtion of Pre-test for Control & Experimental Groups

Pre-~Test

=

, n D
Control Experimentael Group

. e o B Taetd
X, X, 5 ot £ & ,l/ B4“- (ED)
|

i
26 5. 8 64 NN
0 ' 16
. - & 2 .55
5 18 - 81 - =
23 25 . 2 4 = ) 5T - L%%l"
23 24 1 1 ' 1 NN
21 17 -4 16
26 15  -11 121 =23
24 24 0 0 = /507 ~ 121
1
&2 23 g o TEEUEECTY
17 24 T 49
19 26 7. 49 et
22 26 4 16 = w /| 507 -~ 6,05
7 7 0 0 | 20(20-1)
2g 23 1 1
26 25 - 1 _ » %
18 2% 5 25 = b 200,95
19 22 3 g hv 20(19)
19 16 =3 9
. 520
16 19 3 2
24 15 <6 . 36 = ./ 500,95
ot e z *7/ T
EX, =441 EX,=452 ED=11 THE =507 I
Y, =FX X, =EX D = 55
Ey=BEy Syite pe B LT
iy B N = ML/‘103182894
=411 T 2 = 11 _
&5 =425 5 55
1,1481678
 %=22.05 K=22.6 D= .55 £ = 0.48
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Computation of Pre-Test for Attitude Scale

rontrol Dxperimental roup

Xy T D D? o B
. i | s s
10 14 4 16 o= 4 ED~%£%>
: ¥ . .
9 12 - S 9 (T
8 4 -4 16
10 10 0 0 S ...t N
° L 1 - //183 ~(=3)?
.20
! ° ! : [ TEEEE-TY
11 4 w7 49
13 T 9 e
| _ P
10 10 0 0 - ]85 -0
8 9 1 20
56(20-1)
8 10 2 4
12 10 —p 4 -0,15
i e wdl 16 = /183 - .45
11 10 -1 1 / T20(20-1)
14 10 ] 16 -
8 2 1 1 = M/_lgz,s
8 10 - 2 / é 5019
9 10 1 1
5 8 3 9 ~0,15
JK =191 EX2=188 D= -3 , ED2=183, = ¥1§2:55
" / 380
7z, BX = BX = 7D
X‘]“*l\'l /2 2 D= N
~0.15
_ 191 _ 188 _ =3 g e
- =36 T3 - *V/ . 4803047
X,=9.55 X,=9.4 D = -0.15 e
6931051

ﬁ == “0522



Control

X

A O O = WD VW = 2 20 NNWW NN WO

oo AT T S ST I € R L

EX1= 40

= X

X =-—='T<T’1

88

computstion of Pre-fest for Competence A

Experimental

Xo

N W W

U S T A R G G N @ TS AN A N A S Y AV A RN A RS

EX2= 47

(Knowing Yourself)

Group
D

-1
3

i
e

4

S U R = T SR S o R o I

i
W

N O O =

&
.
ED=- 7

B~ D O O =0 =2 B P> 2O > A2 0O O N = O =

o)

A S ST S T AT TN T ¢ XTI TEASNTIN &, ENAI STy

8D 51

]

il

3

I

! 51 « 2,45

Frwinw e wamer

N} 20(20-1).

o 35.

| 48,55

W TEeey

35

~/ _48,55_
V 380

«35

}/.1277631

« 35

P S

.3574396
.98
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romputation of Pre-Test for rompetence B
(Knowing about Job)

Control mxperimental Groun | o 5_ o
z, X, D - P 4 = _ ) m? - (m)?
: N
3 4 1 1 VTR ATy
3 2 1 1
: o3
4 4 0 0 et e
1 3 > 4 = _} 70 - (6)°
- b
4 4 z O 9/ 56 (5077
4 1 -3 9
4 1 -3 9 R
2 3 1 1 = \7/ 70 ~ 36
3 4 1 1 1 I -
V30201
2 1 -4 1 t )
1 4 3 2 wmmmiéummwm
2 2 0 0 = =/ 10 = 18
1 ; ] ) i/ 20(20-7)
1 3 2 4 .
3 4 1 1 x
» > 0 0 = / 68,2
1 4 3 9 | 20(19) :
3 0 =3 4
ve
0 3 3 9
% 2 -1 1 = - ‘2,6@83.‘2”5
_7 ; i R e 1 %80
BX,= 47 LX,= 53 ED = 6 ED = 70 L
- r’?y s n‘iX v ED . ) ° 3
X1 :3=——§‘] 3(? =Jv=—'r==2 D e e
i -~ N N = -D/ - 179436
AT 23 _.5 '
20 20 gl , o3
4236432

t = ) 071



computetion of

o1

rre~Tegt for rompetence D
(1.00king Ahesd)

Control Twxpmerimental froup )
" .-
X X D D(_ /' S R i A A
1 2 § .= o/ 87 - (@)°
4 4 0 0 @F..ml.\?mﬁhlm
. 5 o ] 5 (W=1)
4 3 -1 1 -.15 _
4 0 -4 11 *} %ﬁ?&?ﬂf
T (201
1 4 3 9 | _ ’
3 2. ”'1 1 b 1 5
3 1 " 2 4 ' :"_'"_:.':_.._:"_‘LZ;'_:'___""*._M
= [ B0 =
3 1 -2 4 }/ 0 Ta-
2 4 > 4 20 (20-1)
1 2 1 1 ~.15
k ) ? ? = QQ.:méii
3 4 1 T /  20(20-1)
3 3 0 0 '
3 4‘ 1 1 e 1 5
0 0 0 0 I - i
, i i 1 59.55. ..
3 3 ¢ / 20(19)
3 1 =2 4 ‘
e 1 ~1 1 -, 15
1 1 G C 4 .
- ' - v = ’L' 59,52
_ 0
Xq= 50 EXp= 47  ED = =3 sn2= 60 _—
*qr‘r TaNE e % e 1 5
 F et p 2B .
- - = V 1567165
- 20 47 . =5
- 20 20 20 :
: L o 1 5
. - 1 .3958667
X1= 205 XZ-—- 2'»35 D = "015 3 7
| % o -0.7%8
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computation of pre-Test for fompetence L
(What should They No)

fontrol Txperimentsl {roun D
: 2 PR
X %, D D~ b o= n('n)
3 4 K 1 /. (mn1)
0 1 1 1
4 3 ol 1 TR
- 1 = [ -
4 3 ﬁ/ 35 (- 7)
1 5 2 & y 56 (?o 1\
p) 1 o] 1
3 . e 4 -*f":f?Qiéé:
2 4 ) 4 = =] 35 - 49
3 h ° ° BG(E0T)
3 4 1 1 el
. ! el )
4 5 _o g Q.35
3 3 C 0 = | 35 -.2.45
G201
3 3 0 0
1 -2
5 . 4 0,75
o 0 o 4 .
o p) 0 0 s / 32,55
5 2 0 0 20(19)
3 4 -1 1
4 2 o 4 Ly
i ) e b' - | 32,55
IXq= 53 46 ED =- ED 35 b/ 380
7 8 g 5-2
g Xo=y © D= =0.35
53 46 .7 & ,0856578
= 20 = 720 -1
Fq= 2,65 o= 2.3 D =0.35 0,58 |
, . 2926735

2 2 wlZ



APPEYDIX O
COMPUTATION OF FOST-TRET FOR CONTROL AN
" pontrol TWxperimental Group
. - 2
31 X, D D
283 56 28 734
o7 46 24 576
27 5% 26 676
26 48 2 424
25 50 25 625
25 50 25 655
26 41 15 225
31 4.4 1% 169
25 40 15 225
22 44 22 484
20 42 2B A84
24 41 17 289
27 43 16 256
24 38 11 121
26 48 22 484
19 49 30 900
o5 A 16 256
24 A1 17 289
16 40 24 576
29 53 24 576
X,=491  #X,=905  ED =414 7D =9104
s WY - JEX = ID
=5 BR¥w P
=491 =905 =414
20 20 50
?1=94°55 §2=45 28 D = 20,7

il

1/ _5%4,2_
230

20, 7

9104~ (414>
1/ 0
| 20(20m1)

20,7

».%/ 9104 171596
i 20(2c 15

+/ 9104 P569 8
? 20(20~1)

2C,.7
1 -
534,
-?/ 56018
20,7

20.7

]/ 1.,4057894

20.7
1.1656599

17.46
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Computation of rPost~Test for attitudes Scele

tontrol Txperimentel

froun
% %, D e
10 21 11 101
9 18 9 81
8 19 11 121
10 19 9 81
g 21 12 144
7 21 14 196
11 16 5 o5
15 16 3 9
10 16 6 35
8 18 10 100
8 17 9 81
12 13 1 1
14 15 1 1
11 12 1 1
14 20 6 %6
3 22 14 196
12 14 b, 4
13 15 g 4
9 14 5 25
8 -2 14 196
=204  EX,=349 _145  FD%21459
X EX B
_ 204 _ 249 - 145
- U - ) - 20
X,=10.2 X,=17.4 D =7.25

1}

g e
{

| mF 2 (1 D)

) WO Ty

“’1459m21Qii
1 D6 (26-1Y
Ta2h
/1459-1051, 25

“V““ 56T20=T)

7025

e i A b e b e

T G S

e ]

7025

- / 4_,__,,.1_

380

TadD

I

7/ 1 0730963

Il

; .V

7.25
1.0%58698

T
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Computation of Post-Test for competence A
(Enowing Vourself) :

control Twxperimentsl C(roup o D
r . W T ? v
i & B - O = [ m -(m)°
| S . I
4 6 2 4 W (V=1
1 . i 22 2,05
3 B 2 4 R ‘2
2 5 3 9 = [ 161-(41)
-1
? y 3 ? | 20(20-1)
1 1
> + 2:05
2 A 2 4 LT
0 0 = o/ 161 - 1681
2 3 1 1 V 5675051
(@]
! * 2 7 2,05
2 3 1 1 S o e
5 = w/ 161 = 84,05
1 5 4 16 : SOTEET
3 > 1 1 |
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I need other opinion in choosing
a career,

Ly test rGS’W*S Gave me insi kv
regarding ny carssr Cecision,

I realized th sed to set soals
in my career {scgision

I identified .
attainingd/aciievi

.

I am now surs o wieat &
I want to major.
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1« The hand-outg ave ue a better

understanding of the activity 2 18 0 0
2 il workshests
o “think of my ‘

4

gave me time

interest, sur@mgbh, liTe stule,
values, o DTl '

3. The homeworks ualped we in the
procegs of carzsr decision-

waking : 3 17 0 0

I

b 22
write my hoieworl, ’ 2 ) 18 0 0

5, I did my ho“avn;“t for the

me in zatherd
relation o
Te Tie career talis Ve euO””ﬁ
inforication abowt

8, Individual or snall group dis-.
cussion/session #es helpful in
clarifying and continuing what
was taken in class 2 18 0 °0
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Fo Pggilitator
1s The facilitator whose interest
and concerns {o¥ the welfare
of the studenis. 18 2 0 0
2. The faoilitators axplains
clearly art ¢c +hsz points 15 5 0 0
3¢ The facilitators give assign- .
ments that are Lielpiul in
wderstanding +«ie topicg 17 3 0 0
Ly The facilitatoxr is resourceful
and ghle 30 Cone win most of
the ¢ifficultiss that arise in
classroom situations 18 2 0 0 0
5. The facilitators seem eager
and gincere about conducting
grovwp zuidance 15 4 0 0 0
5, The faoilitator was able to
draw some idenvificgtion
learnings froum 5 activity 18 2 0 0 0
7. The facilitators was able to .
explain claarly the ains/
objectives 0T each activity 15 5 0 0 0
8s The facilitator is agpproach-
aole and helpful 19 1 . 0 0 0
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OTHER
INETRUM ANTS EXRRCISHE 1

Individusl Shelter

" Imegine vourself in thig sftustion., You heve been
chosen ss 8 cheirman of 2 fall out shelter in your neighbor-
hood, Yotice hes ijust come from the Fantesgon thet in 20
minutes your neighborhood will be destroyed. You survey the
area and find 15 neople living in your neighborhood, Your
job is to choose eight of thege who will enter the shelter,
When you took the job, you agreed thet you would not be the
one to thoge entering the sheltsr. The people vou must
chooge from include the followinge Put e check heside the
eight peovle you would choose,

1., an sgricultursl srecielisgt who heg much infor-
metion on farming and spends time consulting ¢
with fermers in the ares about whet crops to
grow snd how to teke cere of their snimels. As
s result of vesrs of experience snd prectice
this person hes congidersble gkill in .this sres.

2., An airline flight sssistont who hes lived
through s nesr crash and wes cited for brevery
in tsaking cere of vagsengers snd staying celm
during the nesr disaster,

3., A minister who is well liked by the members of
the community and who over the yesrs hss not
only vreached religious feith but lived 1t,

4, A construction worker who works sbout three or
four months out of the yesr, A hard worker,
willing to work whenever s job is sveiledle,

5. A lswyer who wes elected t~ the U.S. Senate
seversl vesrs ago, served on masny committees
and heg come to velue eutority end influence
over others.

6. A rrscticsel nurse concerned for the well=being
of others, 7This nersnn hes hsd much treining
and is very good in first eid,

7. A jarz pienists, & fine musicien who snmre-
cistes musgic for its sesthetic velues.
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10s .

11,

12,

13,

14.
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A police officer who has been tough, end hss
helped cut down on the crime rste. ™ecognition
received for performence on the force is one

of the things thest hes been rewsrding to this
individusl,

A person who ig dissbled as 8 result of war end
therefore is unable to find employment., tesd-
fost and loyel to the T.3, government, this
person hss no regret over the time snent in

the service snd feels the fighting wags for 2o
worthwhile ceuse,

m autormobile mechanic who gets = reel sense
of accomplishment from putting things beck
in working order,

A librarisn who is femilisr with meny books
ond heg reed o lot., This ~erson hasgs elweys
aprrecisted knowledge for itg own ssake,

A socisl worker who works with femilies. This
person hss been e grest help to people as they
desl with prob]ems in their lives through con-
veying pesce of mind snd inner security to them.

A besuty operator who is very good st working
on both ments snd woments hair,

A space engineer who hns heen =ctive in work-
ing in the space rrogrem snd knows s lot
sbout 211 sress of science,

A person who is gstrong advocste of the counter
culture end & communel 1ife stvle,



BXERCISE 2

ACTIVITI®S I =NJOY

On the diegrem below, 1igt 10 activities you
Thev may include

enjoy doing in the left hend column.
sueh things es swimming, rleyving tennis, sewin<®, resding,
pleying records, working on csrs, going to ‘concerts, wetch-

ing T.V., collecting things, gtec.

es I enjoy People Things Dats

fe = o e

Activiti

serga

T e L

E ST T Tt Tt e S TR AT PR
3

Mow categorize yvour interest in the following wev:

Put a check in the column merked People beside
any sctivity thet weinly involved being with or

working with people,

1,
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“Put 2 check in the column merked Things beside
eny activity thet meinly involved working with
things. (although the sctivities may take
plece in the compeny of other people, the pri-
mery emmhesis 1s on rroducing or enjoying some
rroduct of ynur effortg,)

N
.

3., . Put » check merk in the column msrked Dsats
beside any activity thet mainly involved work-
ing with dats, (Dats refers to various types of
informetion, words, symbols, numbers, idees.)

You mev check eny activity more then once, After
checking the vesrious activities, record the total number
of resnmonsgses Tor esch column, By exemining vour totsels
perhaps you cen gein a better understending of the wey vou
like to spend your time, To increese this understending,
sfter you have completed this genersl classificetion,
think sbout the aetivities and seerif you can find snything
else thev heve in common, which vou hed not listed before,
List these sdditionsel aress on the blenk of your worksheet,
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STREFGTIES

e o e

sll the strengths you

In the gspeces below, list

strengths sre snecisl skills
ib
e

. S
feel you heve, Rememberathest st
and sgbilities which make it possible for you to do the
things you went. Thint very cesrefully end ellow vourself
to honestly stste what your strengths sre,

1. School subject (eg. biologv, business, math, . ) -

L e ® ’)c:

2. Svorts (eg., tennis, basletbel

3, Skills and Telents (eg. typing, crestive writing,
dencing. . .):

q

4, Personsl Chsrscteristics (eg. well-orgenized,
relisble, honest, open-minded):

5. Interpersonsl skill (involves how you relste to
others, (eg. mskes friends essily, comfortsble,
taking in front of the grouprs, understending other
peoplets feeling).

6, Others:
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EXERCISE 4

MIRACLE WORKERS

For this exercises wetd like you to imagine that you'tve
just been introduced to 2 group of mirecle workers. The gifts
of these miracle workers masy correspond to needs you have,

Here is g description of these different individuels. They try
to decide which of these people cen best provide you with what
you went., Do this by choosing six mirscle workers whose gift
yvou would most like to receive snd six whose gifts you would
least like to receive.

Miracle Worker

Miracle Worker

Miracle Worker

Mirecle Worker

Miracle Worker

Miracle Worker

Mirecle Worker

Mirscle Worker

Mirscle Worker

Mirecle Worker

1

She can gusrentee thet you will enjoy 2 high
degree of socisl ststus through out your
life,

He coan sssure you that you will do many
creative ond originel things in your
life time.,

She e¢sn meke sure thet you will alweys heve
money for the necessitieg of life such as
food, housging and clothing.

He csn gusrantee theat you will do much to
help othersg end contribute to meking this
world = better plece.

She cen meke gure thet you will be eble to
to meny things on your own snd be slone
much of the time,

He cen sssure you that you will heve fairly
definite routines to follow in your work
and personel life. .

She is able to gusrentee that you will
heve the opportunity to provide leedership
in meny different situstions.

He cen meke sure thet you will experience
s grest desl of variety snd change through-
out your 1life, '

She cen meke sure thet you will heve
time to do the things you went bto_do.

He con meoke certsin thet you will do =2
lot of thinking sbout your beliefs and
thet you will slweys strive to live in
sccordence with your velues gnd idesls.




Miracle

Mirsescle

iracle

Miracle

Miracle

Miracle

YMiracle

¥irecle

iracle

T

Tiracle

Mirscle

Worker

Worker

Worker

Worker

Worker

Worker
Worker
Worker

Warker

wnhrker

Yorker

Worker

11

13

14

15

16

17

18

19

20

21

=
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She will mele sure thet your intellec-
ti1gl cerecities asre highly develoned
end thiat much of whst you do will
focus on obte'ning knowledge and
understending.

He cen gusrsntee thet vou will ex-
perience & veriety of challenging
situet%onq thpt will provﬁde Vou with

She cen reedily guarsntee that you
will slwsys hsve s great desl of

o

resnongibility in work snd other
feaces of your ife,

Jde cen meke sure thet vor will slwavs
be shble to use your gkills, gbilities
end talents.

She is 2ble tn sssure vou thst you
will live eon orderly s»nd predict
ILfe and alweys have o fairly Fon
ides sbout whet 1s going to hapren
next,

Te will meke sure thet you will olwsys
experience a sufficient degree of in-
derendeﬂceo

She cen gusrentee that vou will always
be in contect with many different
people in your work end deily living.

Fe will nrovide you with constent cere
so thet you never feel slone and glways.
feel secure.

“She will pIOV1de you with smple opoor-

tunity compete with others.

He ceor assure you thet yeou will have
suthority over others snd be sable to
influence neovnle.

He cen gusrantee thst yvou will enjov
shad arwreclate the besuty of meny dif-
ferent &t 11Ngs.

¥ e will meke sure thet vou sre provided
with numerous ovrrortunities for physicdl
sctivity.
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Of course there sre reslly no mirecls worker, but
there gre things thet vou cen do, now snd in the future,

o help you echieve the satisfsctions you desire, perticu-
lerly if vou sre swsre of what needs are more important to
others., mn this page, 1list 4 of the strongest needs that
vou heve been 1dentified.. Tor esch of these needs, list
what vou ere now doing or could do to sstisfy them, In
addition, try to think sbout weys that these needs might
be satisfied in the future through work end other gctivi-
ties.

mxemole. leed elring others
Tresent mtoring someone st school

Taking cere of pets

welring o friend with
s nroblem

muture  mecoming s tescher/
noungelor

Reising s femily
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A satisfying esnd fulfil-
ling merrisge,

Freedom to do whet I
want

A chance to direct the
destiny of s nation

The love and gdmirstion
of friends

Treval ond tickets to
any cultursl or asthletic
event ss often 23 I wish

nomplete sel f-confidence
with nositive outlook in
life

A hepry forlily relstion-
ship

Recognition as the wmost
attractive person in the
world :

A long 1ife free of illness

A cormplete librery for my
privete usge

A setisfyving religious
feith

A menth's vecstion with
nothing to do but enjoy
mysel £

Tifetime finencisal
security

fAmount . I
mudgeted
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A lovely home with a besuti-«

ful setting
A world without prejudice

A chance to eliminetle sicke-
negs and poverty

Internstionel feme end
nopulerity

An understending of the
mesning of 1life

A world without greft,
1lying or cheating

Freedom within my work

A reslly good love rels-
tionship

auccess in my chosen pro-
fession or vocation

Amount T
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EXERCISE 7
List of Values

This instrument wss prepared to help individual
compare their own velues. ™ach vslue is exemined in two
ways, Tirst, weigh esch value sccording tn its immortsuce
to you, Pleee s check merk next to the phrase which best
indicates the imrortsnce the velue hag for you. <econd rank
the top (five) values from your list.

Towers Possession or control suthority or influence over
others,

e mnot imrortsnt
moderately iwmportent

quite irrortant

extremely imrortent

S TR e T

e 7 e aSeRE T

Loves A strong feeling of affection snd fondness werm
stteachment enthusissm or <cevotion, unselfisgh
devotion thst freely sccents another in lovaelty
snd seeks his/her good.

e not importent

e moderately immortent

quite imprortant
extremely immortant

I TR TR

e R e R A D

Lesthetics: The aprrecistion end enjoyment of besuty for
besutv's seoke, -

‘not immortent

moderstely importsnt

quite importent

extremely imvortant

S AR AT g ST ST
oS T TR ST T
e e T

L

phyaicsl spnpesreance: Cfoncern for the besuty of oneris
own body,

not irhrortent

moderately immortent

guite” important

extremely immortent

e
e TR N TR
s L

B e e T

fealths Te condition of being sound in body, freedom
from rhysical disesse-or psin, the generel con-
dition of the body, well-being.

not importent

moderately imnortsnt

quite importent

extremely importent
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Skille: The sbility to do something well and exrertly as
g result of tresining, rrsctice or exnerience,
.. not imnortent
____rmoderstely imcortent
gulte iwmportent
extremely immortent

Tmotional well-being: Treednn from over whelming anxieties,
tension end inner conflict: pesce of wmind: inner
security.

____not imnortent

moderately immortent

guite immortant

extremelv immortent

erzowem

AT TR MATTE St
T TN e A

o SR YaT e

rnowledges The seeking of truth, informetion, or vrincirles
for the satisfection of curiosity, for use, or
for the nower of lrowing.

not importent

modereately immortent

quite immortsnt

extremely imrortent

e e ST T T

B e LR EEL

e e, ST

= e e R

Moralitys The belief in end keeping of ethicel end moral
stendard., :

not imrortent

moderstely importent

gquite importent

extremely ivmortent

R e e v e
T
SERCTresema e D

e G e

Religious Peith: waving e belief in god end precticing
some face of religion

not imrortent

moderately irmortant

quite importent

extremely immortent

.
e T T P rT0
o L U

P e .

Justice. The guelity of being impertisl or feir: veluing
truth, frct or resson, having the desire to
treat other w»2irly.

not importent

moderately imnortsnt

gquite immortent

extrerely importent

e T

e e

P

T R T R
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Altruism: Faving concern for ths well-=being or interests
- .of other neonle, ‘

e mot imrortsnt

~moderately immor tent

quite imrortent

extremely imrortent

i e e

s o

e A R e

Recognition: Teing made to feel significent end immortent;
being given speciel notice or sttention.

not importsnt

moderstely importent

quite importent

extremely importent

T S A

e S e e v

T AT RS D

Plessure: The feeling of being rlessed; delight joy, wleessurs

stresses sstisfection,; contentment, enjoyment or
grstificetion rsther then visible hepriness,
. mnot imortent
e moderately imvortant
e quite imwportent
extremely imvortent

Wisdoms The possession of knowledge, good sense and good
judament,

not imrortent

moderetely imnortsnt

quite importsnt

extremelyuimrortsnt

carprmT Tow AevE
e s PR TR
| TorrrmeT s e TR

B e

lonestys The fairness or streight-forwerdness of conduct
sincerity : thruthfulness frenkness,

not immortent
_ moderstely important
quite imnortent
extremely imrortent

e e
P

B

Eemrmr AT IR AT

Achievement. Accomplichment, s result brought gbout by
onets effort snd nersisterice. The word nachieve
.ig defined ss to bring to 2 suecessful conclusion:
sccomplishment: to ettein 2 desired end or
aims.

not imnortent

moderstely important

quite importent

extremely imrortsnt

L e
P o e e T
P - T KT

e s s s T



Autonnmy s

Heelth:

Loyalty:

by others.
o mnot imcortent
. moderstely imrortent
’ quite imrortsnt
extremely imrortsnt

T.arge amount of velueble moateriel possessions
nroperty money ~r riches,

e not imrortsnt

__ moderstely irmrortent

Y guite immortent

e extremely irrortent

vaintaining feithfulness to o verson, group,
institution or roliticsl system.

e DO E importent

. moderstely imrortent
gquite imprortent
extremely imrortent

133

The 8bility to be independent and not controlled
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EXERCISE 8

VALU™ RANEKTNG

Mow go back over the 1list of velues. Look closely
at those velues vou checked es extremely iwrortent end
quite imrortent. ™ the following lines write in your
top five velues from the listing. '

= = R it T B S LA R S ST e N H St M R S PO Y e g N P A
2 °
T T RIS Sy o g AR P IO\ RS S R A T TR L e e LT SRR G VAR A W Y TG ST e A T L PRARD 1 SN E A AT S 1

R A B T TP e A S 300 Y S £ R S ST AT S L LI ¢ ¢ 3 ST T T A R A AL g RN S A €N L T S MR T B S

P e P

(NS S N ST WL R ST, # AR R i D T DR LD R S S S s s

These ere not the vslues on which peorle bege their
choices but these eore some velues thet errger to be common
samong meny people. These sre your values et this point in
time, s you continue to lesrn more ebout yourself end your
environment they may chenge, end vou mesy broeder the renge
of things vou vealue,



135

TPV AT G
BYEROTSH 9

Tesrning to nrct on Your Uslue

when you ere working witn s group snd there is
something to be done, how do vou select which activities
vou must went to do? On the following questionneire,
indicate whether esch of the resson given for doing sn
sactivity is very imvortsnt, somewhst imrortent, not very
imnortent or not impnortsnt 2t 211 to you,

[vreryi .
Tim %:what vervy Impt
TPV imnttimptiat 21l

£+ g AT T e, TR A i i p TR

B i

T 4 llle to do thp pot1V1tV

o T T oz SS—— S s R

2., If T do the act1v1ty now, I
cen do rore exciting things
in the future,

3, I will get something in re-
turn for doing the activity.

4, Doing the sctivity will meoke
me seerm importent.,

5. I febl*it is 'rerl importent
te d@~the potlvitv,

6, I know how to do the sctivity

oex 2o s o ey v

7. T do the sctivity that other
neorle want me to do.

R s - —

s

v i e g e Yo TR

8, I selesct the sctivity beceuse
T think it will help other
reohle

9c I select the 80t1V1tV becanse

I will be sble to work with
neorle I like,

10, I select sn activity thet is
new and e¥31t1ng

B e

B R e e i e i g
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After you hsve comrleted the work questionneire

ou will be doing a groun exercise where the groun tesk

e
<

will be to build s tower. During this exercise you will

heve the oprvortunity tr enalyre which values ceused vou

to act as you 4id during the sctivity.,
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E‘\ .yLL(JTS 10
Work Value Inventory

For the firgt exercise in t hig module, vou will Dve
veing your "Work Vslue Iunventory"”. wrife down ten things
thet youtve done in the lest monthn which vou would consider
work., Remember, work is esiwply something to which you sre
willing to devote time snd energy.

Ten Things: * ¢ B 4 e . . T o
OUI’Oe

= el i
did in- : : g
Tihe 1sst - Int Adﬂ ‘Fre‘Ter Abl foc Sec. Rel fadv’ of en- L nthers

wmo n tl"‘ [4 & g - e - o
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entitled "Some Veslue Releste? To Csreer Choice”, All of the
veiunes on thw 1ist provide different kinds of sstisfaction,
Trn game of them the sstisfection ig afmrly reslly en joving
wist vou sre doing. In others, the mptinf sction invalveg »
rel etionshiv with others, their rraising you, or their
cetting anme benefit from whet woutre doing. . Read the vslue
cheet cerefully, snd follow the ingtruction given to von,

YMeﬂ vou finisghed vour list, telie 2 look st the gheet
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Some Vslues Releted To Csreer Choice

Put 2 check in ths column mesrked "Int" besi‘es
any sctivity which vou did becsuse you reelly
enjoyed it end were IMITHHSTED it it.

T v

Tut 2 check in the column merked "Adn" besgide
any activity which you did becevse you thought
it would get you ghesd or lerd to do some thing
good in the future - thet is 1t would leed to
ADVA“CEMIMT, For exemple you may not engov
studying, but vou think in the long run it will
ray off for you to study,

rut a check in the column merked "Rew” beside
eny sctivity which vou did beceuse you though
someone else would REWARD you for doing it, ‘This
might meen thet you weuld eesrn money, or perhers
your parent would grend you privileges if you

did the ectivitwv.

Fut s check in the column merked "Pres.' beside
any ectivity which you did becsuse you thought
others would respect you or give you srecial
recognition for it - in other words it would
bring you PRIESIICGE, ior exemple you did some-
thing to impress the person you're going with,

Put o check in the c¢olumn merked "Fer' beside
any act1V1tV which vou did becsuse 1t hed deep
mesning for vou - that is it hes e PIERSONAL
GOAL: something vou'tve alwevs wa ented to do.

FPut s check in the column msrked "AD1V" beside
any activity which you did beceuse vou ere
portlculsrly good at doing it - thet is vou heve

the ABILITY to do it well,

Fut s check marked in the column "Sock beside
any sactivity which you did becsuse you knew
1t would help someone else SOCIAL SETVICE
that is something which vou felt would melke

o contributicn to other neople or to society.
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Sec, - / TFut o check in the column marked "Sec' beside
any sctivity which you did becesuse you feel
SBCURE doing it - something thet vyou're femiller
with, thst vou'tve done before, end thet you know
it will be essv for vou to do.

Rel. = / Put e check in column merked "Rel' begide sany
sctivity which you did becsuse you like the
people thet you desl with -~ thet e eny sctivity
which ensble you to form RELATIONSHIP, to be
friend or peomnle who interest you.

Adv, =~ / Put s check in the colurn marked "Adv." beside
any activity which you did becsuse you thought
it wes somethins new and exciting to do - that
is an activity which.wes ADVEITUROUS becsuse it

was different from the tyﬁégmbﬁm?ﬁfﬁgs you
usuelly do,

You mey check more then one velue for easch ascti-
vity. In the lest column on the right hend side of the
value sheet indicete whether vou performed this activity
“meinly for the setisfection youn would get from onther neople
or for vour own rersonsl setigfsction, rheck other” when
vour enjoyment of the ectivity derends meinly on relstion-
ships with others, end check "gelf"” when the satisfrction
comes from e purely rersongl source,

Telly the column, vou cesn then eegilv tell which
velues sre most importent to vou et this time in your life.
e veslue which hes the most checks is nrobsbly the most
important vslue for you, snd the velue with the, leest
checks is probebly your leest immortent velues, Toes your
gatisfaction with these sctivities come mostly from your
involvement with other or ere you most content working on
your own? You will be using your flve tor vealues in the
later session in this module, so note clearly which sre
your top five value.



EXERC1SE 12

The fnllowing esre wevs thet people describe
themselves, Xeep in mind thet these asre not the only
weys., A lot of peovle vrogsess some cherecteristics of
esch degerirtion. Mo sowme of these descrivntions it
you?

ARTISTLIC

¢ B

Tf you sre en ertistic person, then the chences
sre that you typicelly sre clever ond originel in . your
thinking, vou're sble to use im=pinstion in creating
srt which mev tske s veriety of forms - leetherwork,
sewing, writing, room arrsngement and decorstion sre
just a few. As en srtistic rerson, you can often drew
unon your phys! cal end socisal skills to come ur with
solutions to problems thet bresk throuzh bounderies
of thought thet other neonle set for themselves.

ENTURPRISING

Adventure, energy snd enthusissm for tasks you
undertske sre charecteristic of enternrising persons,
Vou mey be willing to sponteneously try out new exper-
jences snd chences ere you sprroach these exreriences
with self-confidence., <vou're spt to be foirly telketive
and skilled in persusding others to see things your
way.

CONVi TY ONAL

P

Practicel thinking is one of your cherecteristic
if you sre conventional mperson, You ususlly chooge goesls
which are similer to exrectetions otherg hold for yvou,

If you have e problem to solve, you first think it through
very thoroughly end aprroech it in a very logicsl sys-
tematic weve

INVESTIGATIVE

If you sre an investigative person, then chenees
are you ere s explorer cautious end indenendent exrlorer,
Vou anelyre problems csrefully end solve them through
srrenging ideas, words, snd gvmbolsg., You 2re an expert
question-sslker, end you nrobably ssk o lot of them.
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ABALISTIC

Are you consigtent snd ohjective in vour think-
‘ing? Then vou mey consgider the possibility you are o ‘
reslistic person. Vour wsv of 8olving problems is to get
up end try out verious solutions rether than sitting home
ond thinking sbout them, 7Vou heve definite idess which
you find difficult t~ chsnge excent through sctusl exper-
iences,

S0CTAL

If you are s sociel person, then you probably
reslly eppreciste beine with other people znd chsuices
sre you sre more often found with friends then elone,
Your wey of solving problem is to focus on your feelines
and the feelings of others, Recsuse of your skills, you
mev f£ind others coming to you for surrort snd essistence.
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EXERCISE 13

Face Completion

/\\ S
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Life Style Flenning

The needs that you heve end the way you live your

1ife 2t nresent snd the wev you would waﬂt to live
1t in the future msvr denict the kind of life=-gtyle
vou heve, Life-style rlenning heg a beering on

the identified needs thet vou heve and how Yyou would:
1ike thig to be fulfilled,

Fere vou will focus on exploring VOUr reellng

gbout & veriety of di _fferent life style M
exercise like this is designed to heln dmve“op better
understending of vour own life-gtvle rreferences.

In telking sbout person’s life-style: we ere refering
to the wey a person lives - this includes one's

work, hom69 life, snd use of leisure time.

Al though people ususlly 9o not heve complete control
over their life-style, individuels, cen to s large
extent, shspe and cetermine their wevw of 1life, This
exercises, therefore, is desirned to gave &n Opnor-
tunity to explore severel different style rrefcreﬁces
you seem.to have.

Write the kind of 1ife-stvle thet you would like to
1ive in the future.
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Orientation Sessidn - Relaxed and friendly relations
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laying a geme which will provide them the oppor-
tunity to know and understend themselves
better.

o

pot RS

With a resource person, Mrs. Guadalupe Cinco, Guidance
Counselor of Catbalogan I Centrsl School, who in-
terpreted the test results or tne pupils with
perception of self as related %o their
probable career choices.
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.

PROGRESS

= 2 e e

With Asst. Prof. Phebe R. Nacionales of SSPC, a
resource person, as she discusses the
steps on decision-making,

The researcher conducting the post-test of the CEL
to both the Experimental and the Control

Group.
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Miss Irenea Perez, libraria

ST '

n of Mercedes Eﬂemeﬁtary

School, giving the opening remarks during
the culminating activity.

With Mr. Cristito I. Codoy, Principal of Mercedes
El ementiary School, who delivered the inspira-
tionsl talk to the pupils during the
culminating program.
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A certificate of participation being

given to one of the partici-
pants by the school

principal



The resesrcher delivering her closing remarks
during the closing program. '
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The awsaited moment of the participants of the
seminar - "The Mini Party".




)t A
AN J.I'\:D"- lll

LDDRESS

CCURRICUT.OM VITAL

20

ART.INDA GAL CORRIGE

2 501 San T™rencisco at,

rmetbelogen, Ssmar
DATE OF BIRTH s Mgy 14, 1944
PRISENT POSITION : Tlementery fAresdeg Tescher
STATTON : wercedes Tlementary School
CIVIL STATIS %

Flementary « o« o o o s o «

SecondslyY .+ o o e o o o o e

tollege

Greduste

Y erried

EDUCATIONAT,

A
3 i

KEHOUND
¥

Pgpsanghsn T ementery School
Pagsenghsen, Samsr
achonl Veer 1952-1958

asmar 2chool of Arts end Trades
Ngtbelogen, Samer
achonl Vesr 1958-1962

wotional Teescher nollege
Muispo, “etro Manile
aghool Vesr 1962-1963

° o ° L4 o © [ ° o e

sarar (ollege
natbelogen, Samsr
achool Vesr 196%-1967

atudies « & o o o o
vetro Menile
Qchool Vesr 1068-1069

Teyte ctate College
Cotbelogen T™xternsl
atudies renter

e netbelogan, SQamar
achonl Vesr 1976-1978

qamar Steste Tolytechnic nollege
netbhelogen, <wmar
achool Vesgr 1985-1989



152

curriculum PUrSUEd o » o o Mgaster of Arts in HEducsetion

Tajor o o o o o o o o o » Ouidence and nounseling

CTVIL SERVICE HEI IGIBILITY
Teacher wxsminstion, stbelogsn, Semer 1968,
POSITIONS LELD

(lsssroom Tescher , . - » o Psgssnghsn Tlementery cchool
ragssnghen, <Wmar

1967-1978

M sssroom Tescher . . . . « Mercedes ementary <chool
' fetbalogen, Semar
1978~1084

Science Teacher . . o s o ™ercedes Tlementsry <chool
(Grade V) ngthelogen, Semar
1934-1985

Tibrarien . v « o o Wercedes Wlementary <chool
cetbelogan, Seawar

1.984-1985

ruidence oungelor o .+ o o wercedeg Flementsry <chool
cetbelogen, Semar

1985 to the present

nrade VI “athemetics
Tescher . o « s « o o o o WMercedes lementery achool
ratbelogen, Semar
1987 to the present

STUDY  GRALT

vigens Csrta for Teschers. . Samsr Stete ralytechnic nollege

o

(R.A. 4670) nstbslogen, lamar

5 1086-1987



15%
SEMINARS A¥D WORKSHZOFS ATTEVDED

giminser s Pilinggwalismo, wdul., ™ilingus?l nse idinsos ss
netbelogsn, Samer, noong ulvo 5-9,-1979 ns may 40 ores
ns pegsasenay,

GSP Ster Age Teadershin Training fourse held in natbelogen,
gamsr on Yovember 21-25, 1972 with 40 treining hours.

Populstion mducetion Treining cdourse for mlementary School
Teachers held at Fptbgﬂognn asmer, from august 5-9,
1974 with e totel of 40 tP?Lning hours, :

Pansengsy na faweing ¥erulungen ss Tilirino n= idinsos
sa fetbalogen, Ssmer, noong hrgosto 30-cetyembre 3,
1976 ne may 40 ores n2 psgsasanay.

NDivigion <eminsr rract1cum in art mducstion held at
natbsl ogan, Semer, on fugust 16-18, 1976 with 24

treining hours.

T.evel =3 Wags Treining of Arade TTT Teachers on the use
of FDPITAF mextbool held 2t natbelogsn, Ssmar from
tpril 26, 1978 to may 5, 1978 with 80 treining hours

GSP Ster Age Tevel Training Murse conduected ot dta, Mar-
garits; SQemer, on September 2226, 1974 with 32 trein-

ing hours.,

npsic Course conducted st Terergnen, Semar on fugust 15,
1972 with %2 treining hours. ‘

revel TV Teschers' Treining st fetbelogsn, Semar, From
Tuly 25, 1977 to netober 29, 1977 with 72 trnlnlng
hours,

Scoutin mundementsl snd program Tlenning dourses held at
netbelogen, Samsr, on “ovember 14-17, 1979 with 24
treining hours.

Nivision <eminer ”orLshom in "ocisl studies held At (Cat-
balogan, Semar, on mebruary 2829, 1980 with 16 trein-

ing hours,



154

Seminer wWorkshop in Muidence on the Theme "Reorientstion
of achool administretor, Miidence mersonnel snd lasg-
room Teschers to Muidence held on mly 9-10, 1984 with
34 training hours.

CO~CURRI CUT-AR ACTTVITT &S

grede III chsirmen . - . & vwercedes Tlementsry School
fetbelogen, Qemsr
achool "eer 1881-1982

AhoiTmen . o o o o' o o « » OArade V, Relieving Tescher
vwercedes "lementery School
achonl Yeesr 19084-1985

Ster ccout Tesder . o o & Mercedes Tlementery <chool
ry
: Cstbelogar, Qamsr
achonl Vesr 1982-1983

pditor o o s o 6 0 e o o vercedes Teschera! rlub
vercedes Tementery <chool
rethelogen, “emer

achonl 7esr 19841985

decretery ", o o o o o o e vercedes Teschers'?! rMlub
srcedes Wlementary cchonl
nNetbhelogen, Semer
acghonl veer 1087-1988

Tent & s & & e e verceies Tescherg?! flub
vercedes Tlementsry <chool
natbelogen, Semer
School vesr 19882-1989

7ice Tresi

FRAMINEeT o o o o o o o u w Tistrict achievement Mest
natbelog~n TT Nistrict
achool Vesr 1984-1985

TXeminer . Co o o o o o o o “ationael rollege ™nirsance
mxsmination, cetbelogsn, “emsr
achoeol, yes® 1985 to the present

TREMINeT o « &« a 5 5 9 v @ nereer <ervice wxemination
' ratbelogan, <smar
achool vesr 1986 to the Fresent



Yembsr . . .

Discussent ,

NDiscussant .

Team T.esder

°

155

nigtrict Renking ormittee
netbelotisgn, Semar :
ratbelogen IT Mistrict
achool veesr 1984-1985

Re-iicho ceminsr “orkshop in
miidence, Catbelogan II
Centrsasl <chnol

achool Yeer 1984-198°

Re='"cho ceminsr workshop on
Resecrch and wvelueation
fatbelogean II rentrel <chool
achonl Yeer 1987-1088

Received 2 nartificsate of
Aprrecietion in the Monstruc—
tion of 2 Tunctionsl murok
Reading nenter

wvercedes, Natbelogsen, <emar

achonl Year 1986-1987



Tables

1.

2.

LIST OF FIGUIRES AD TABLES

Concertusl Model of the Stugdy . . . . . .

Pace Completion wlaiw s e e g e e e

Pre-test CEI Results of the Experimental
angd Control GPOUP « ¢« s % 5 o o @« = = 5 =

Fost-test CEI Results of the Experimentsl
and Comfral GXOoWD « = s = & s = & & s & =

Pre-test snd Post-test CHEI Result=
of Experimentel CGFOUP 4 o = v & 5 » & +

Pre-test ond Post-test CEI Result
of Control Group R L -

Oriéntation to Careers . . ¢ o ¢ o o o »
Se1f~AWSTreness .+ o o « 6 o o o o o o o o
Self-Exploration/Option Generation. . . .
Decision-Making . ¢ o« « o « o o o o o o o
Methodology I o R N Y ot A

Fecilitetor B Al I e

156

b
41
44

47
114
115
116
117 -
118

119





