ATTITUDE OF INTERMEDIATE PUPILS TOWARDS THE
MUSIC, ARTS aND PHYSICAL EDUCATION
(MAPE) PROGRAM IN THE DIVISION

OF SAMAR: AN EVALUATION

A Thesis Presented to
The Faculty of the Graduate School
Samar State Polvtechnic College

Catbalogan. Samar

In Partial Fulfillment of the
Requirements for the Degree
Master of Grts in

Physical Education

TECGDORA B. ABARIGAR

April 1998



ii

APPROVAL SHEET

This thesis entitled "ATTITUDE OF THE INTERMEDIATE
PUPILS TOWARD MUSIC, ARTS AND PHYSICAL EDUCATION (MAPE)
PROGRAM: AN EVALUATION" has been prepared and submitted by
TEODORA B. ABAIGAR, who, having passed the comprehensive
examination, is hereby recommended for oral examination.

25 20/

December 19, 1999 ALFREDPO D. DACURO, Ph. D.
Date . Adviser

Approved by the Committee on 0Oral Examination on
December 19, 1999 with a rating of PASSED.

T2 M U, M

RIZALINA M. URBYZTONDO, Ed. D.

Chairman
MARILYN Dw «Na MIRIAM D. CASURAO, MA
Member Member
’ N A
YOLANDA M. MARARON, MA
Member

Accepted and approved in partial fulfillment of the
requirements for the degree of MASTER OF ARTS IN PHYSICAL

EDUCATION.

iﬁ?-&ﬁf.’ZZxéf “"Q
RIZALINA M. URBUZTONDO, Ed. D.
Dean, GBraduate School
SSPC, Catbalogan, Samar
Date of Oral Examination:
December 19, 1999



iii

ACKNDOWLEDGMENT

The ressarcher wishes to acknowledge with deep and
sincere gratitude her never-ending indebtedness to all
those whao, in one way or another, have extended their
unselfish services, guidance, encouragement, inspiration
and contribution to the completion of this study.

Dr. Alfredo D. Dacuro, Assistant Schools Division
Superintendent, Division of Eastern Samar, Borongan, for
his painstaking services in sharing with the researcher,
his knowledge, skills and values as adviser;

Professor Yolanda M. Maradon, Secondary School Head
Teacher of Tarangnan National High School, Tarangnan, Samar
for her unlimited assistance as her consultant throughout
the conduct of the study;s

Dr. Jesusita L. Arteche, Schools Division Superinten—
dent, Division of Samar, Catbalogan, for granting the
researcher permission to field the questionnaire to
respondent schools in Wright District;

A special debt of gratitude is also given to the Panel
of Examiners chaired by Dr. Rizalina M. Urbiztondo, Dean,
Graduate Studies; Professor Miriam D. Casurao; Professor
Yolanda M. Marafdon; Dr. Marilyn D. Cardoso and Jocelyn A.
Macapafas, secretary.

Debt of gratitude to Mrs. Mila 0. Rebosura, District

Supervisor, Wright District, Division of Samar for granting



iv

the researcher permission to field her guestionnaire thru
the Division Superintendent.

Mrs. Corazon D. Davantes in the translation of pupils-
questionnaire to Filipino, Tito Radomes and Mrs. Virginia
0. Tabones, Wright Central Elementary School; Mrs. Rosario
D. Dacuro and Mrs. Lydia Aquino, Wright South Elementary
Schoolg Zorina Gabon and Anaclito Radaza, Binugho
Elementary School; Mrs. Rebecca Levy Acutim of Pabanog
Elementary School; Erlinda Balite and Eddie Rama, Tigbawon
Elementary School; Fedirico Babon and Prescila Dabuet, Bato
Elementary School; Virginia A. Abadiano and Amelita Tizon,
Pequit Elementary Schoolj Rosario Dabuet and Helario
Abalos, fokilokon Elementary Schoolg Maria Dioneza,
Casandig Elementary School; Mrs. Ligaya Ventaval, Tutubigan
Elementary School; and Mrs. Virginia Pagarao, Lawaan
Elementary School; for their full support in her gathering
of data of pupils-respondents and at the same time as
teacher—respondents.

Sincere gratitude to Dr. Marilyn D. Cardoso, Head of
Research Extension Services, Samar State Polytechnic
College, for her accommodating services as statistician.

Professor Alejandro Cananua, Planning Officer and
Secretary to the Board of Trustees, Samar State Polytechnic
College, for his valued criticism and suggestions and being

my professor in Method of Research in guiding this



manuscript and facilitated the completion of this work.

To Arnoldo A. Ramos, Jr.. for his special time and
extra effort in computerization of the thesis manuscript.

My co—teachers Nelly, Inday, Boy-boy, Precing and
Adela M. Aragon, Head Teacher of Bato Elementary School,
Mrs. Francisca Cabadsan, Head Teacher of Tigbawon
Elementary School, Mrs. Anunsacion Bru, Head Teacher aof
Binugho Elementary School, and Rosario A. Baston, Principal
of Hinabangan, for encouragement and assistance
extended to the researcher;

Debt of gratitude is heartily expressed to my father-
in-law Mr. Maximo Abaigar Sr. for generous assistance 1in
the administration of the guestionnaires;

Finally, the researcher 1is deeply gratified to her
ever dearest husband, Don-Don, Mac-Mac and Kim—Kim, Mama
Alice and Tatay Selving, Ma. Theresa, Antonia, Rowena and
Irene, WVirginia Abadiano my sister—in—-law and Roderick
Abaigar for their untiring moral and financial support in
making this piece of work possible.

And above all, to the Lord Almighty for His guiding
light and spiritual inspiration which made possible the

realization of this work.

Teodora Bocton Abaigar
Researcher



Dedication

This fraumble wort
zes'(ﬁ)/?(/(/y dedicated
Lo my beloved husbard
SDorn-dor
and Ghildren
Mac-mac
&

S -tfotrmn

Dory




ABSTRACT

The study attempted to assess the attitude of the intermediate pupil toward
Music, Arts and Physical Education (MAPE) as a subject in the District of Wright,
Division of Samar. Research Design: Normative-Descriptive Research. Instruments:
Questionnaire, unstructured interview, documentary analysis. The average grade age of
the grade V teachers was 47.3 with a standard deviation of 9.6 years, while the average
age of the grade VI teachers was 40.8 with a standard deviation of 12.4. The age
distribution of the intermediate teachers clustered around 43.9 years with a standard
deviation of 11.4. The educational attainment profile of the intermediate MAPE teachers
showed that 20 or 87.1 percent out of 23 had baccalaureate degrees of BSEEd/BEEd and
one or 4.3 percent each having BSIE, BSE and MAEd (CAR) units, respectively. The
results of the tests of hypothesis relative to relationship between pupils’ attitude
towards MAPE and some pupil-related variables among grade VI pupils showed that
no relationship existed. However, among grade VI pupils, sex appeared to influence
pupils” attitude while age and MAPE contests/activities participated do not. A study
focusing on teachers” attitude towards MAPE and relating this with the same variables
treated in this study may be undertaken. In another study where pupils” attitude may

be correlated with their achievement in MAPE, may be undertaken.
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Chapter 1

THE PROBLEM AND ITS BACKGROUND

Introduction

Man finds his fullest expression in the arts and
activities that reguire mental and physical prowess. Such
personal obsession, aspiration and self-gratification is
indicative in his pursuit and endeavor in life to which he
tries his best to fulfill and achieve. Understandably, we
see people who have established prominence in music, people
who have excelled in the arts and sports that live
exemplary lives in self-fulfillment and satisfactian.

The sctate takes cognizance of the significance of
man’'s total development Tfor it believes that healthy
constituents is the bedrock of a strong nation capable of
attaining its dreams and goals through 1its proactive

citizenry. The Constitution amplifies this in Article II.

Section 17 which states that "The State shall give priority

to education, science and technology, arts, culture and
sports to foster patriotism, and nationalism, accelerate
csocial progress and promote total human liberation and

development."”
The school which is charged to transmit the cultural
heritage of the country from generation to generation, and

build a balanced and totally-developed citizenry in keeping
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with the constitutional mandate and DECS-NESC curriculum is

s

EY the forefront +to develop future citizens 1in the
humanities throuah the learning area, Music, Arts, and
Physical Education (MAPE). While there is indication that
schools are trying to teach this subject to full capacity,
a lot remains toc be done. In the results of the Division
Achievement Test and Regional Elementary Achievement Test
{REAT) of the Division of Samar for the last two school
vears (Division Annual Report of REAT, SY 1997-1998), the
mean performance scores were 58.01 and 61.78, respectively.
MAPE ranked seventh of the learning areas tested. This
achievement is relatively poor if we peg mastery level at
75% {(PRODED Trainors’ Manual, 1983).

This, seemingly, poor performance of our schools may
be probably caused by the ineffective implementation of the
MAPE subiect. it has been observed that MAPE is treated as
a "second class'" subject in the elementary schools which
provide limited time for the development of MAPE skills and
promotion of sports e;ctivities= Devoting the MAPE period
to ground work is of common knowledge {Araneta, 1975:25).
Some teachers handling the subject ar ill-equipped with
the knowledge and expertise since most of them are neither
major nor minor in any of the areas of MAPE . i1t seems that
their courses during their pre-service training are

inadequate to meet the challenges of teaching the learning



aresa., This inadeguacy results in their indifference in the
implementation of the program. Some school administrators
do not conduct thorough supervision in this subject area.
Somehow the mission, goals and agbijectives are taken
lightly by them and their teachers.

According to Tating (1977:231) educational effective-
ness depends to a great extent on teacher effectiveness.
So, the teacher factor has & great effect on pupil
development. Not only the teachers teaching physical
education but also the school administrators have to play
their roles to develop their pupils into persons having
well-rounded personalities. They must give not only moral
but alsoc firmancial support and work hand in hand with the
teachers towards a common goal, = pupil development
especially in the implementation of the MAPE proagaram.

The litany of possible causes of ineffective
implementation of the MAPE program and poor achievement
level among pupils due to some reasons Or another may be
endless but this researcher believes that one of the

factors that affect learning is attitude of the pupils

towards the subject. Attitude is considered a potent
factor to ascertain success in one’'s undertaking.
Individuals who lack favorable attitude towards work or
schooling may find wanting in performance. Their attitude

deter them to do what is expected of them. Carvajal



{1985:3) stressed that students remain passive receivers of
knowledge and in turn encourage boredom and resentment.
This indifference becomes stumbling blocks of learning.

It is for the aforesaid reasons that the researcher
ventured into this probe on the attitudes of intermediate
pupils towards Music, Arts and Physical Education {MAPE)
with the end in view of generating implications to enhance
pupils’ positive attitude towards the subject and,

consequently. influence their achievement.

Statement of the Problem

The study attempted to assess the attitude of the
intermediate pupils toward Music, Arts and Physical
Fducation {MAPE) as a subject in the District of . Wright.
Division of Samar.

Specifically, it sought answers to the following
guestions:

1. What is the profile of intermediate pupils in the

District of Wright in terms of:

1.1 age;

1.2 sex; and

1.3 activities/contests participated?

Z. What is the profile of MAPE teachers with respect

2.1 age;

2.2 sex:



2.3 educatiocnal attainment:

2.4 units earned in MAPE/PE;

2.5 teaching experience;

2.4 in-service trainings; and

2.7 performance rating?

As perceived by the teacher— and pupil-respondents
themselves, what are the attitudes of the
intermediate pupils 1in the Division of Samar,
particularly Wright District towards MAPE with
respect to:

Sk course content:

3.2 teaching strategies; and

3.3 instructional materials?

le there a significant difference petween the
teachers’ perceptions on pupills’ attitudes and the
pupils’ expressed attitudes towards MAPE with
respect to:

4.1 course content;

4.7 +teaching strategies; and

4.3 instructional materials?

Is there a significant relationship between the
pupils’ attitudes towards MAPE by grade level and
the following variates:

5.1 pupil-related characteristics;

= U Bk | ages



5.1.2 sex:; and

5.1.3 activities/contests participated?

o
4]

teacher—-related characteristics:

5.2.1 age:

5.2.2 sex;

5.2.3 educaticonal attainment:

5.2.4 units earned in MAPE/FE;

5.2.5 teaching experience;

5.2.46 in—-service trainings attended; and

5.2.7 performance rating?

4. What implications can be derived from the findings
of +the study for the development of pupils’
positive attitudes towards MAFPE and improvement of
teaching and learning in the subject?

Hypotheses

The study tested the following hypothesis:

1.

There is no significant difference between the
teachers’ perceptions an puplls attitudes and the
pupils’ expressed attitudes towards MAFPE with
respect to:

1.1 course contents;

1.2 teaching strategies; and

1.3 instructional materials.

There is no significant relationship between the



pupils attitudes towards MAPE by grade level and
the following variates:
2.1 pupil-related characteristics;

Z.1.1 age;s

2.1.2 sex; and

2.1.3 activities/contests participated?

2.2 teacher-related characteristics;

2.2.2 sexs

2.2.3 educational attainment:

2.2.4 units earned in MAPE/PE;

2.2.5 teaching experiencesj;

7.2.6 in—-service trainings attended: and

2.2.7 performance ratinq.

Theoretical Framework

This study is anchored on Ebel’'s theory that learning
is looked upon as attitude formation. According to Ebel
(1975:4) the science of psycholoay has since its beginning
attempted to explain the behavior of man. To date,
psychologists are in agreement in the theory that human
behavior is caused. The attitude of the teacher has a
great effect on the learnina outcome of the pupills.
Similarly, a pupil’'s attitude affects on his learning
performance. As long as his attitude 1is unfavorable, no

goad output will be expected from his performance. In



contrast, if his attitude is favorable. he may even
perform bevond what is expected of him.

Iin relation with this theory was that of Wrightsman
(1976:34) . He assumes that our attitudes are important
determinants in our behavior. It can be said, therefore,
that in general, positive or negative attitudes toward
certain things are manifested in behavior. For instance, 3
pupil who has a favorable attitude towards schooling,
arrives in school on time, is ready with his lessons for
the day together with the books and materials that will
help him in his lessons, feeling enthusiastic, and has a
ready smile for everybody especially to the teacher inside
the classroom. The same is true with a teacher who has
that favorable attitude towards teaching MAPE or any
subject for that matter shows concern for the pupils by
giving moral and professional support to develop their

knowledge and skills in that subject.

Conceptual Framework

The schematic diagram in Figure I shows the conceptual
framework of the study.

The study found anchorage on the assumption that the
attitudes of the pupils toward the subject affect the
teaching—learning process. If the pupils have favorable

attitudes toward the subiect, learning is more effective,
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Figure 1. A conceptual framework showing the hypothesized
relationship between the pupils’® attitudes towards
MAPE and some pupil-and teacher-related variates.
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thus, enhancing their performance in the subject.

At the base is the research environment which covers
the District of Wright, Paranas, Samar (See Figure 2)
with its eleven (11) elementary schools, namely: Wright
Central Elementary School, Wright South Elementary School,
Pegquit Elementary School, Pabanog Elementary School,
Lokilokon Elementary School, Casandig Elementary School,
{awaan Elementary Schaool, Tigbawon Elementary School,
Binugho Elementary School, Tutubigan Elementary School, and
Bato Elementary &School (See Figure 3) from where the
teacher and pupil-respondents were drawn.

The teachers’' perception on the intermediate pupils’
attitude and the pupils’ expressed attitude towards MAPE
along course content, teaching strategies and instructional
materials were compared to establish a common ground for
perceiving the "true'" attitude of the aforesaid‘pupils.

This in turn, was compared to determine significant
relationships with some selected pupil- and teacher—-related
characteristics to the end of drawing implications from the
findings for developing positive attitudes among pupils
towards MAPE and for improving teaching-learning 1in the
subject. The end result of the study, hopefully, would
trigger improved or better performance of intermediate

pupils in MAFE.
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Significance of the Study

It is highly important and necessary to determine the
attitude of the pupils toward the subject because attitudes
play a significant role in creating a conducive teaching-
learning classroom situation.

The findings.of the study would benefit the Tollowing
personnel and clientele who were 1invaolved in the

instructional program of MAPE.

Ta the Pupils. Based on the findings of the study,

the teacher would adapt instruction towards pupils’
attitudes concerning MAPE s content, strategies used by
them and instructional materials employed. These would
redound to pupils’ development of proper attitude towards
the MAPE subject - interested, motivated and enthusiastic
to learning MAPE concepts and skills which expectedly would

trigger a significant improvement in their performance.

To the Teachers. The teachers, aware of their pupils’
attitude towards MAPE, would try their best to make every
lesson interesting, enjoyable and worthwhile for their
pupils by adopting the most effective teaching strategy
ever emploved and making use of appropriate instructional
materials to enhance learning. Soon, they could adijust

instruction to pupils’ interest and capability levels.

To_the Administrators. The findings would provide the




administrators some insights and basis fto plan staff
development programs which might enhance teachers’
capability of teaching and sustaining interest among pupills
through well-planned MAPE activities. These would also
encourage administrators to provide or procure  the much-
needed instructional materials and fTacilities to complement

teacher—made instructional materials.

To Cultural arts and PESS Cgordinaters. The study is

truly beneficial for them in increasing their awareness and
caemmitment through effective orientation and coordination
with all MAPE implementors. As subject coordinators in the
district, they can influence the teachers on improving

their teaching and thereby improving learning among puplls.

To the Curriculum Makers. These are the people

responsible for the preparation of the curriculum materials
for MAPE. The findings would provide enough 1insight and
concepts to conceptualize teaching materials, teaching
techniques and materials tailored to intermediate pupils’

needs, interests and developmental characteristics.

Ta Future Researchers. The study can provide relevant

and sufficient data which would possibly contribute in
determining the attitude of teachers, pupils, and

administrator towards music. arts. and physical education.



[ additicon. the data vielded from the study would provide

A1)

baseline data Tor similar studies in the fTuture.

Scope and Delimitation

The study was limited to assessing the attitude of
intermediate pupils towards MAPE &as perceived by the
teachers and pupils themselves in the 11 public elementary
schools in the District of Wright, namely: Wright Central
Elementary School, Wright South Elementary School, Peqguit
Elementary GSchool, FPabanog Elementary School, Lokilokon
Elementary School, Casandig Elementary School, Lawaan
Elementary School, Tigbawon Elementary School, Binugho
Elementary School, Tutubigan Elementary School, and Bato
Elementary School (See Figures 2 and 3) with respect to
course content, teaching strategies and instructional
materials. Two hundred pupils (Grade VY = 100 and Grade VI
= 100) and 23 teachers (Grade V = 11 and Grade VI = 12)
served as the respondents in the study. Sample size for
the pupil-respondents was determined using ten percent of
the total number of pupils in the District of Wright
(Sevilla, 1994:136), while total enumeration was used for
the teacher-respondents, i.e., all the feachers teaching
MAPE in the 11 elementary schools in the District of
Wright, Paranas, Samar.

The study was undertaken during the school year 1998-

1999,
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Figure 2. Map of the Province of Samar Showing the location of the
Municipality of Wright (Paranas) where the study was

undertaken.
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Definition of Terms

In order to provide the readers with a common frame of
understanding, the terms are herein defined conceptually

and operatiocnally.

Gdministrators. The term refers to the head and
leader of the school/districts {Tankard, 1978:110) . In
this study it refers to district supervisors, principal,

head teacher and teachers—in—-charge (TIC) particularly ' in
Wright District, Division of Samar.

attitude. The term 1s defined as a learned
orientation or disposition toward an object or situation
wﬁich provide a tendency to respond favorable or
unfavorable to the object or situation (Spindler, 19792:33).
In this study,. it refers to the pupils’ and teachers’
perception to the attitude statements in the
guestionnaires.

Attitude Scale. This is an instrument used to measure

the attitudes of the pupils with corresponding weights.

Assessment. This term means to judge a school program
based on the perception of the respondents {Webster,
1987:21). in this study, it means evaluating the expressed
and teacher's perception of attitudes of intermediate
pupils towards course content, teaching strategies and
instructional materials.

Course Content. As used in this study, it refers to




the minimum learning competencies (MLC) in Music, Arts, and
Physical Education and the corresponding lessons contained
in Music, Arts, and Physical Education {MAPE) teaching

manuals and textbooks.

Evaluation. This is the process of obtaining
information and using it to make Judgments {Webster,
19E7: 327 ). In this study, it refers to the assessment of
intermediate pupils’ attitude towards MAPE along course
content, teaching strategies and instructional materials

throuah the teachers’ and pupils’ perceptions te attitude
statements.

Instructional Materials. These refer to the different

devices, visual aids, equipments, apparatuses, and some
other materials use in teaching MAPE.

Intermediate Pupils. They refer to the Grade V and VI
pupils who served as respondents of the study from the 11
public elementary schools in the District of Wright,
Division of Samar.

MAPE. This is the acronym for Music, Arts and
Physical Education, one of the learning areas or subjects
in the elementary level curriculum.

Perceptiaon. The term applies to the process whereby
the organisms selects, organize and interpret sensory data
available ta it (Webster. 1987:622). In this study, it

refers to teachers’ responses to the attitude indicators in
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the different aspecis like courss content. teaching

strategies and instructional materials.

BEES . This is an acronym for Physical Education and
School Sports. The name given to the Physical Education of
the DECS. FESS curriculum includes not only Physical

Education but also School Sports.

PESS Program. This refers to the instructional

program of the Physical Education component of the subject
Music, Art and Physical Education (MAPE).

Physical Education. This term refers to a program of

instruction and participation in big muscles activities
designed to promote desirable physical development, motor
skills, attitudes and habits of conduct (Good, 1973: 422) .
In this study it refers to Physical Education as one of the
components in MAPE.

Program. It refers to a series of learning
experiences designed to achieve within a specified pneriod
of time certain specific instructional objective (Good,
1978 425) . In this study. it refers to the MAPE program
as implemented in the MAPE subject or learning area.

Samples. This refers to the Grade V and VI pupils who
were selected by random sampling to answer the
guestionnaire of the study.

Teaching Strategies. This term refers to the

systematic plan followed in presenting materials for
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287 In this study, they refer

[

instruction {Tankard. 1778:
to the methods or wavy of teaching a MAPE teacher employs in
teaching Music, Arts and Physical Education.

Technigues. The term 13 deftined as a method of
teaching that are broken down into small ways of teaching
{Webster, 1987: 791 « In this study, they refer to the
specific activities undertaken by a teacher to implement
every step in the method or strategy he employ to teach

Music, Arts and Physical Education.



Chapter 2
REVIEW OF RELATED LITERATURE AND STUDIES

The researcher in her desire to enrich her study of
the teachers and pupils attitudes towards the MAPE program,
reviewed several books, periodicals, unpublished thesis,

magazihez arnd other materials related to her study.

Related Literature

& review of literature relevant to the present study
is herein presented especially those that touches the
importance of attitudes of teachers and pupils towards the
implementation of music, arts, and P.E.

The scope and content of music, arts, and P.E. program
are influenced by schoel administrators and teachers. If
physical education 1is viewed as an integral part of the
school curriculum, attempts will be made to provide the
necessary support (financial and otherwise) for a quality
program. On the ather hand, if it is regarded as frill,
attempts to create and administer sound physical education
programs may be thwarted. The attitude of teachers and
pupils towards MAPE program will also affect the kind of
program offered.

The educators have the responsibility for interpreting
the program to students, faculty, the chief administrator

of the district, and the community.

=



A written statement of philosophy and policies should
be provided and included in the curriculum guide.

Students and consumer’'s attitudes should not be
overlooked by curriculum planners. The way students and
consumers fTeel about physical education will influence
their participation in the program. A guestionnaire
written so that students and consumers can understand, il
is one means of assessing attitudes toward music, arts, and
P.E. (Butcher, 1983:112}.

Sheehan and Alsop (1980: 28). drawing on psychologi-
cal research findings in respect to how attitudes and
values (behavioral prerequisites) are influenced and also
on valid principles of transfer, have shown experimentally
that is possible to modify attitudes of individuals who
engage in sport in respect to social situations regarding
cooperation, competition, and social conflict. The sport
play like environment, according to the researchers,
reflects and replicates the society to which it is
indigenocus. To paraphrase the idea of the researchers,
within this sport environment elements are involved such as
cooperation and competition, together with plavers,
coaches, and teachers who are in authority, all of whom are
involved in a situation that is task oriented and
conditioned by boundaries, norms, and sanctions. Therefore

athletics, if properly structured, provide the social



enviraonment whereby societal norms can be internalized by
the participants and their social attitudes shaped in a
positive manner through social stimulus situations.
Furthermore., the sport experiences can be so structured
that the participant assimilates attitudinal learnings, and
with purposeful teaching for transfer taking place as
principles are identified regarding the behavior, it is
possible to transfer the attitude to other situsations.

In teaching for effective learning, the teacher 1is
concerned with attitudes, appreciations and values. fa
primary goal of such teaching is that of developing proper
and positive attitudes and appreciations towards physical
education and physical activity, qualities such as good
sportsmanship, respect for other students and people in
generals; and the need to play according to the rules and
regulations that structure the various physical education
activities {(Bloom., 197&:336).

According to Skinner (1273:385) teachers cannot always

wait for behavior to manifest itself; therefore they must

sometimes shape the behavior of the individual. in
teaching any physical skills, it is recoagnized that
reinforcement is extremely valuable. in operant

conditioning behavior is elicited by the individual rather
than the stimuli. In this theory of learning the

individual organisms first makes the desired response and



J
A

then is rewarded. Reinforcement is contingent on  the
desired response. Skinner’ s main emphasis 1is that the
individual repeats at a future time the behavior that has
been previously reinforced. Behaviors that are not
reinforced are seldom repeated. When the individual is
rewarded., the behavior 1is elicited again. Extinction
occurs when the behavior is no longer reinforced (Skinner,
1973:388) .

Gage (1978:550), Director of the Proagram on Teaching
Effectiveness at the Center for Educational Research at
Stanford University, and a recognized authority an
teaching, presents characteristics of both the art and the

13

science of teaching. He views teaching as "a useful or
practical art rather than one dedicated to the creation of
heauty and evocation of aesthetic pleasures as ends 1n
themselves."

In essence. the art of teaching is characterized by a
teacher who personalizes teaching by wusing & personal
style, creativity, intuition, sensitivity and judgment to
promote learning-. The teacher who advocates the art of
teaching recognizes the many variables that interact in the
teaching-learning process and believes that no scientific
process can control these variables so that the teacher can
predict learning outcomes with any degree of certainty.

Siedentop (1976:436) states that another characteris-—



tics of the science of teaching is the possibility of
examining teachinag from a theoretical-scientific perspec—
tive. He believes that teaching should be studied from the
theoretical—-scientific perspective to develop a theory oF
teaching. Although Siedentop states that we are a long way
from having such a theory in physical education, we should
be moving in that direction in our attempt to understand
the teaching process.

Based on the characteristics of a science of teaching
given by both Gage and Siedentop, there is a lack of =&
science of teaching in physical education. Although Gage
only speaks of the inability of teachers to produce the
outcomes sought in a science of teachina and Siedentop
approaches the teaching of skills as 1f these were a
science of teachina, other educators state there 1is no
cscience of teaching physical education.

Pease (1977:288) indicates that until there becomes a
scientific body of knowledge about teaching, or as long as
teaching remains an art and not a science, then the
behavior of teachers will be subject to the behavioral
reinforcers operating at any given time.

Teaching style is an expression of the educators
individuality in relation to stated philosophy and program
objectives and is being given much attention in today’'s

educational program. Additionally an educators’ teaching



style is reflected in one’'s methodology of teaching and in
class organizations and management.

Mosston (1980:346) encompass the entire continuum from
teacher—centered to student-centered behavior. These
teaching styles are referred to by the following names:
command style, task style, reciprocal stvyle, small—group
stvle, individual program stvyle, guided discovery
style, and problem—solving style. It 1is generally

4

concluded that no one style is the one to use all of the

time. Each style has its own advantages and disadvantages
under specified conditions. Therefore each style shall be
used in light of such factors as student readiness, goals

to be achieved, available eguipments, and subject matter to

be taught.

Related Studies

The following studies were reviewed by the researcher
and were found to be relevant to the present study and are,
therefore, summarized heresunder.

Baston (1989) investigated and evaluated the status
and prospect of the new PESS program in the Division of
Samar . She specifically pointed out that there was only a
slightly satisfactory implementation of the PESS program
and projects in Samar Division. This implies the need for

management to vitalize and re-structure the PESS preogram in
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the division +to the end that program and projects maybe
"Very Satisfactorily,” 1if not "Most Satisfactorily”
implemented. On the Philippine Physical Fitness Test, her
findings imply that the achievement/performance of the
Grade Vi pupils still needs improvement. This low
performance in PPFT is indicative of the "Not yet so good”
implementation of the PESS program in the Division of
Samar . Based on the analysis of the results of her study,
Baston came up with the conclusion that the implementation

of the new PESS program in the Division of Samar as vet

needs to be improved. She recommended, among other
measures that: 1) There be professionally trained PESS
teachers in every school: 2) PESS teachers, coordinators

and supervisors be fully acquainted with the new innovation
in PESS instruction/curriculum: 3) More PESS seminars be
conducted for teachers and school administrators; 4) PESS
curriculum/instructional materials be issued to the field;
9} The government provides adequate PESS instructional
materials and eguipment; &) All complete elementary schools
be provided with FESS facilities, eguipment and
apparatuses; and 7) There be more management supervision of
PESS instruction in school.

Baston's study is similar to the present study if the
sense that it treated PESS program which was also

considered in the present study. However, the difference



lay on the subject matiter of previous study which focused
on the status of implementation of the PESS program in the
Division of Samar. while the present study considered the
assessment of attitude of intermediate pupils towards
Music, Art and Physical Education.

Cometa’'s study (19290) dealt on the preferred Physical
Education activities of secondary schools in the District
of Allen. She concluded in her findings that no mater how
qualified and competent were teachers and their
supervisor if the facilities are inadequate for the
prescribed number and level of student, no sufficient
traiming could be expected to take place.

She pointed out in her study that there were aspects
of development that necessitated serious attention by
teachers and administrators: 13 Teacher should plan
different activities to be given to the students. Teaching
guide., curriculum frameworks, resource unit and teaching
unit should be availed of, for more effective instruction
in physical education; 2) A variety of activities should be
given to student during their P.E. classes to maintaln
their interest and enthusiasm throughout the period; 3) To
solve inadequate facilities and equipment for BB
activities, teacher can improvise some physical education
equipment/apparatuses using local and community resources.

Industrial arts teacher can be tapped to put up physical
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education Tfacilities and improvise eguipment; 4 The
school should allot fund for the purchase of sports and
athletic eguipment and construction of sports facilities
which are non—-existent. Availability of the materials

would certainly arouse the interest and enthusiasm to

engage in sports and other related activities; 5) To
upgrade the teaching skills of P.E. teachers, workshops,
SEeminars, in-service trainings and clinics should be

conducted so often as necessary for proper implementation
of the DECS physical education program; and &) These should
be a close supervision by school officials on the teaching
of P.E.

The foregoing study bore significant similarities to
present study in the sense that both are involved 1in the
implementation for the improvement of the PESS program,
Physical Education, particularly. The difference was oOn
the objective of both studies. The former surveyed the
preferred Physical Education activities of secondary
cschools in the District of aAllen, while the present study
acsessed the attitude of intermediate pupils towards MAPE
in the District of Wright, Division of Samar.

Yu (1988) investigated the Physical Education Program
in the Division of Samar in relation to pupils Physical
Fitness. 1t was the purpose of Yu's study to determine the

(1) profile of teachers teaching physical education in the



Division of Samar particularly in terms of sex, age, E1NT )
status, length of service, appointment status, present
position, educational qualifications, and attendance in in-
service training, (2) competency level of the Physical
Fducation teachers, (3) facilities and equipment utilized
by teachers in teaching physical education, (4) status of
the activities alonag the five phases of physical education
program, (5) pupils physical fitness level as measured Dby
the Physical Fitness Test or ICSPFT, and (&) relationship
between pupils’ physical fitness and teachers competence.

The study of Yu is related to the present
investigation since like the former, the latter dealt with
the Physical Education Program as implemented in Samar
Division. However, while Yu’'s study focused on the
concerns of the old Physical Education Program, the present
study focused on the attitude of teachers and pupils
towards the implementation of Music, Arts, and P.E.
Program.

In a recent study conducted by Salve (1991) which is
and closely parallel to the present investigation she
concluded on the light of her findings that: 1) Teachers of
EeEs in Central Districts of Cebu City were moderately
prepared in terms of units earned in P.E. and trainings
attended in the said subjects:; 2) The most common problems

encountered by the P.E. teachers were overloadinag of
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academic ubiects, lack o facilities. materials and
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equipment and inadeguate supervision: 3} The findings
implied the need for teachers to earn more units in F.E. to
attend more in-service trainings in the subjects, develop a
well-balanced program that would give egual emphasis to the
five phases of physical education, and the develop a long
range plan for the acguisition of adeguate space,
facilities and equipment.

She recommended, among others. the following measures:
1) That the specialization in Physical Education as a
subject in the elementary school be revived in the teachers
training institution to produce adequately trained physical
education teachers: 2) That Physical Education teachers be
encouraged to earn academic units in Physical Education
either in the graduate or undergraduate level; 3) Periodic
in-service training in the effective teaching of the
subject be conducted more particularly on the five phases
of physical education as well as the different strategies
and evaluation proceduress; 4) That the administrators
improve their supervision of teacher in P.E.. whereby a
comprehensive program inm physical education be prepared to
address the major common problems encountered by teachers:
5) That every physical teacher be given the opportunity to
attend higher level of in-service trainings and seminars,

as well as to conduct demonstration lesson in the teaching



3k

of physical education.

The foregoing study is related to the present study
since like +the former. the latter also dealt with the
implementation of physical education program. However,
while Salve’'s study focused on the implication of teacher’'s
training on the improvement of the FPF.E. program, the
present study was centered towards the attitudes of
teachers and pupils in the implementation of the Music,
Arts, and Physical Education in the Division of Samar
particularly in the District of Wright.

Pastores (1983) attempted to evaluate the Physical

Education Program of the Public Elementary Schools of

Sison, Pangasinan. He offered the following
recommendations: 1) Proper method of teaching, use of
instructional materials. administration of test and

application of evaluative technigues should be emphasized
and in-service trainings and informal college courses for
improving physical education instruction should be
conducted: 2) Clinics for different school activities,
officiating and coaching should be offered to the physical

education teachers: 3) While pupils are most interested in

games., relays and sports, other physical education
activities should not be neglected. Exposure to such
activities should lead to & more balanced physical

development of the child; 4) Intramurals, interschool or
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inter—-district athietic meets which will include
calisthenics and rhythmic demonstration should be held once
a year 5) More funds should be allotted by the
physical education program. There is a need for athletic
supplies, eguipment, apparatuses. books and other relevant
materials; &) Teachers and pupils should be motivated to
excel in particular physical education or sports
activities. This could take the form of scholarship,
fimancial rewards, awards, trophies, medals, citation,
etc.; 7) Proper coordination with community agencies must
be maintained by the school administration and teachers.

The foregoing investigation involved the public
olementary school teachers as they implemented the physical
education program, while +the present undertaking also
involved the Physical Education as it probed into the
attitude of the intermediate pupils towards this particular
MAPE component relative to course content, teaching
strategies and instructional materials. While PFastores
evaluated the Physical Education program of the public
elementary schools in Sison, Pangasinan this present study
ascessed the attitude of intermediate pupils towards Music,
Art and Physical Education in terms of the above—-mentioned
aspects.

Popso (1989) made a study on a proposed improvement of

the physical education program in the secondary schools in
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_aoang, MNorthern Samar in 198%. This study zaimed to survey
pertinent information regarding the physical education
program in three secondary school in Laoang. particularly
on the gqualification of the teacher, program planning and
program of activities, facilities and eguipment and
attitude af students toward administrative policies
regarding physical education with the hope of effecting
improvement on the'physical education program 1n three
secondary schools. Poso developed and proposed three
training approaches or schemes, one for the students, one
for the administrators. and another for physical education
teachers.

The study of Poso is related to the present
investigation since like the former, the latter dealt with
music, arts, and P.E. program (MAPE) in Grade V and VI
pupils in the Division of Samar. While Poso’'s study was
conducted in the Division of Northern Samar, the present
study was done in the Division of Samar. Moreover, the
present study included Music and Art in her assessment of
the intermediate pupils’ attitude towards these components,
not ognly Physical Education.

Pacayra {291 in her study proposed a model of a
College Physical Education Program for Samar State
Polytechnic College that provided for harmonizing the

training for physical, mental and emotional maturity which
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arz needed for adjustment in life struggles and problems.
Prior to the developmenit of the S5PC Physical Education
Program HModel, the researcher probed into the subject
offerings of the present college Physical Education program
together with the problems and the suggested solutions to
these problems experienced with the existing program. It
was found out that the three aroups of respondents agreed
with the present Physical Education subject offerings, and
so with the problems felt relative to Physical Education
implementation and the suggested solutions thereto.

In the light of her findings, the following
conclusions are drawn: 1) The almost similar perceptions
of the three categories of respondents on the subjects that
yielded the highest weighted means within the four
cemesters was a sufficient ground for concluding that these
particular subject were the ones preferred as course
offerings for the first and second year of the eight
college curricula; 2) Although the administrators, the
Physical Education instructors and the Physical Education
students generally differ in the extent to which they feel
the problems relative to the existing Physical Education
and sports program, all of them shared a common feeling
that the Physical Education courses are synchronized.
Therefore something must be done to restructure of existing

Physical Education and sports program of the college. She
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recommended the Physical Education courses that were most
preferred by the three categories of respondents must be
the ones offered within the particular semester where they
felly and the college should cater to the needs and
problems of the administrators, Physical Education
instructors and Physical Education students, especially on
those that were identified as '"very serious, ' such as, the
desynchronized Physical Education courses.

Pacavra’'s study is similar with present investigation
as it involved the physical education and sports program in
college Jjust like this study. However, it differed with
the present study in terms of curriculum level and the
program itself because, in addition to Physical Education,
the present study included Music and Arts.

Another notable investigation in that aof Arayon, on
the assessment of the perception of school administrators
and Physical Education teachers on the extent of the
implementation and on the extent of their involvement on
the five components of the PESS program. As a result of
that study, he found out that the perceptions of the school
administrators as well as the PESS coordinators/Physical
Education teachers about the implementation of the five
components of the PESS program considered were almost
identical which resulted an assessment of "slightly

implemented.” The difference between their perceptions
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turned out not fto be significant. thus the null hypothesis
that “there is no significant difference in the perception
of the scheool administrators as well as the PESS
coordinators with regards to the implementation of the five
components of the PESS program in Samar” was accepted.
This 1implies that the schéol administrators’ perceptions
were consistent with those of the PESS coordinators/
Phvsical Education teachers. The data alsac showed that
there was a need to improve the implementation strategy of
the PESS program in the Division of Samar to elevate the
current level of implementation.

From the aforesaid findinmgs of the study, the
following conclusions were drawns: 1) There was still an
urgent need to improve the level of implementation of the
five components of the PESS program in the Division of
Samar for the said program to succeed; 2) The school
administrators and the PESS coordinators/Physical Education
teachers were in agreement with respect to their assessment
of +the implementation of the different components of the
PESS program in the Division of Samarji 3) The schoaol
administrators in the Division of Samar were supportive to
the PESS program in the said Division as evidenced by their
higher degree of involvement compared to the PESS
coordinators/Physical Education teachers; 4) There was a

need for those directly involved in the implementation of
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the PESS program, specifically the school administrators,
PESS coordinators/Physical Education teachers to arrive at
concrete sclutions in order to solve the problems prevalent
in the implementation by the PESS Program.

In the light of his findings and conclusions he
recommended that the school administrators, coordinators
and teachers in the Division of Samar should have a Joint
vernture to ensure the full implementation of the different
components of the PESS Program; the different equipment,
apparatuses, and/or facilities required in order that the
different programs and projects falling under the five
components of the PESS program could be fully implemented,
should be provided adequately by those implementing the
PESS program: a functionmal staff development program should
be designed in order to upgrade the capability of the
personnel involved in the implementation of the FPESS
Program. Priority should be made to provide scholarship
and trainings to the teachers of Physical Education and
schools sports education who are non—majors 1in Physical
Fducation; & fund allocation for the PESS program 1in the
Division should be increased to have adeguate resources for
staff development and procurement of enough apparatuses,
equipment or facilities.

The foregoing study is related to the present study

since 1like the former, the latter also dealt with the



evaluation of the implementation of Music, Arts and
Physical Education (MAFE) program. However, while Aravon's
study focused on the assessment of the perception of school
administrators/Physical Education teachers on the extent of
implementation and their involvement in the five components
of the PESS program, the present study is centered on the
assessment of the pupils’ attitude towards Music. Arts and
Phvysical Education.

Another notable study which was similar to the present
investigation was that of Marafon (1993) who evaluated six
creative Samar Dances and their musical scores through
Betamax viewing by the students, Physical Fducation
teachers and the viewing public using a guestionnaire. She
made conclusions that: 1) the cultural practices of the
different municipalities in Samar were reasonable bases in
creating folk dances and songss; 2) the different dance
components were common consideration for all creative folk
dances; 3) the high acceptability of the creative dances in
study might lead in the creation of more dances and songs
as additional contribution to the waray—waray culture; 4)
the siagnificant differences among the perceptions of the
three categories of respondents were indicative of the
differences in the  orientation and status of the
respondents, although they have a common taste for

indigenous activities. She recommended that the cultural



Samar heritage particularly the waray-waray should be
preserved and perpetuated especially through dances and
songs and the different dance components should always be
taken into consideration in creating folk dances. Despite
the high acceptability of the dances as evaluated, it was
necessary to organize a dance troop composed of skillful,
graceful, and well-coordinated members who can execute the
movements with precision and beauty. More Samar Tfolk
dances should be created and presented to intensify the
cultural values aof the Samareros.

The study of Marafon is related to the present study
in that both were descriptive studies. The former focused
on the evaluation of creative Samar folkdances and their
music while the latter focused on the evaluation of pupils’
attitude towards MAPE. They also differed in the
respondents; the former study involved students, Physical
Education teachers and viewing public, while the present

study involved MAPE intermediate teachers and pupils.



Chapter 3

METHODOLOGY

This chapter presents the method and procedure used in

the study. It describes specifically the research design,
instrumentation. validation of instruments, sampling
procedure, data gathering procedure, data analysis and

statistical treatment.

The Research Design

The study emploved the normative descriptive method of
research aimed at determining the attitude of the Grade V
and VI pupils towards MAPE in all elementary schools inm
District of Wright, Division of Samar. 1t focused on the
following variables: pupils’ profile, teachers’ profile,
attitude of the Grade V and VI pupils as perceived by the
teachers and pupils themselves toward music, arts, and P.E.
with respect to course content, teaching strategies and
instructional materials. The data were gathered through =&
guestionnaire—attitude scale developed by the researcher
and supplemented by unstructured interview among

respondents to crosscheck their initial responses.

Instrumentation

To gather the necessary data to determine the attitude

of the intermediate pupils towards the MAPE program,
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gqusstionnalire, documentary analvsis and unstructured

interview were utilized.

Questionnaire. Two forms of questionnalres were
developed by the researcher, one for the teacher—
respondents and another for the pupil-respondents. Both

forms consisted of two parts: Part I intended to gather

data on the personal profile of the respondents. The
Dupils" profile included age; sex; and MAPE contests/
activities participated. The teachers’ profile included

age: sex; educational attainment; units earned in MAPE/PE;
teaching experience; in—-service trainings attended; and
performance rating. Part II contained attitude statements
towards MAPE which were divided into three categories,
namely: course content, teaching strategies, and
instructiconal materials. The questionnaire for the pupils
were translated in Filipino to ensure that they understood
the attitude indicators and, therefore, give a more or less
objective response or rating.

The attitude scale contained 15 attitude statements
sach for course content, teaching strategies, and
instructional materials. Each aspect was categorized 1into
Music, @rts and Physical Education. Each component had
five attitude statements to a total of 15 comprising each
aspect all stated positively. Likert scale ranging from

strongly agree to strongly disagree were provided for the



attitude statement.

Interview. Where difficulties in responding to the
attitude scale may be observed among the respondents, this
researcher made use of unstructured interview 1in clarifying
certain attitude statements and crosschecking the

respondents’ initial responses.

Documentarv Analvesis. To determine the total number

of intermediate pupils in the 11 elementary schools
involved in the study, the Form 3 of the District of Wright
was examined. Moreover, the intermediate program of these
schools were scrutinized to identify the intermediate

teachers teaching MAPE.

Validation of Instruments

The draft of the guestionnaire was shown to the
researcher’'s adviser for comments and suggestions for
improvement. \ Incorporating the suggestions, the
guestionnaire—attitude scale was tried out with the Grade V
and Vi pupils in Catbalogan II Central Elementary Schoolsg
and Catbalogan III Elementary School, Catbalogan, Samar.
The pupil-validators were instructed to answer the
questionnaires and say so if there were portions that
needed some explanations. Their responses were analyzed if

they vielded the necessary data called for. Those i1tems



which were answered correctly were retained: those which
were not, were modified and revised. These included: 1)
misspelled words in the attitude statements; 2) items which
were not expressed either in the teacher’'s or pupil’s point
of view, as the case may be; and the suggestion of some
respondents to state the pupils’ questionnaire in Filipinc
for better understanding of the concerned puplls.

The guestionnaire was then finalized and submitted to
the researcher’'s adviser for a final scrutiny. However,

during the preoral examination, the - panel suggested to

separate the attitude statements under gach aspect
according to components, viz., Music, Art and Physical
Education. This was implemented with the help of the

adviser resulting in five (5) attitude statements under
each component to a total of 15 statements. This was done
in the three aspects: course content, teaching strategies

arnd instructiornal materials.

Sampling Procedure

Imnasmuch as the study is descriptive in nature, the
size of the samples was set at a minimum of ten percent.
Simce the total enrolment of the Grade V and VI pupils in
the respondent-schools was 1,187, the researcher took a
‘Sample of 200 — 100 Grade V pupils and another 100 Grade VI
pupils. Meanwhile, there were 23 teachers in the involved

schools teaching MAPE. Total enumeration was used. The
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researcher involved 11 Grade YV MAPE teachers and 12 Grade
Vi MAPE teachers.

In selecting the 100 samples, random sampling was
employed through the fish bowl technigue. The researcher
wrote the names of the pupils on a sheet of paper, rolled
and placed in & box. The desired number of samples were
drawn from the box and the drawn names served as the

respondents of the study.

Data Gathering Procedure

To get the inquiry started, the researcher requested
for permission from the School Division Superintendent and
school administrators concerned to field the guestionnaire.
Data-gathering started in August and ended on November 30,
1998,

The instrument for pupil-respondents was personally
administered to the pupil-samples in their respective

schools through the help of friends in each respondent-

school. Pupil samples were placed in one room and made to
sit apart. In all cases. the respondents were given ample
time to answer the qguestions. As with the teacher-—
respondents, the researcher took the chance during a
teachers’ district meeting scheduled monthly in the
District of Wright. The researcher requested permission

from the District Supervisor to administer her
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aquestionnaire during the later part of the morning session.
The teachers were given aone hour to finish answering the
guestionnaire. The accomplished forms were retrieved right

after that session.

Data Analysis and Statistical Treatment of Data

For purposes of data analysis and interpretation, the
study emploved both descriptive and inferential statistics.

Freguency counts and Fercentage. These were used to

analyze the teachers’ and pupils’ profile. These were
useful to answer guestions 1 and Z.

Weighted means. This statistic was employed to
analyze the responses of the teachers and pupils to the
attitude scale. Five descriptive ratings were used -
stronagly agree. agree, uncertain, disagree and strongly
disagree with assigned weight of 5, 4, 3, 2, and 1,
respectively. The frequencies of each item were multiplied
by the weight of the respective columns to obtain the
weighted freqguency. These were divided by the total
frequency +to arrive at the weighted mean which wWas

represented by using a scale as shown below:

Assigned Weight Description Meaning/Interpretation
4,51 - 5.00 Strongly Agree (SA) Highly Favorable
3«31 — 4,50 Agree {a) Favorable

2.88 = F.50 Uncertain () Neutral
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.31 ~ 2,80 Disagree (D} Unfavorable
1,00 =,1.50 Strongly Disagree {(SD) Highly Unfavorable
T-test far Independent Samples. This tool was used in

comparing the perceptions of the pupil-respondents and
those of the teachers. The formula by Walpole (1982:3461)

was applied as follows:

Xy = Xo
£t =
il (Nl_i)Slz + (Nz“l)szz
\ £ (1/Ny + 1/N5)
N7 N1+N2—2
Where: gl refers to the mean of the responses of

the pupil-respondents
X refers to the mean of the responses of
the teacher-respondents
Ny refers to the number of cases for the
first group of data
No refers to the number of cases for the
second group of data
refers to the variance of the pupil-
respondents’ perceptions
qu refers to the variance of the teacher-
respondents’ perceptions

t refers to the computed t-value



Pearson—product Moment Correlation Coefficient. This

treatment was applied to determine the relationship between

pupils’ attitude towards MAPE and the considered variates
using the following formula (Walpole, 1982:214):
NEXY — EXZY

I [NEX2 (EX)2 JINEY2-(2Y)2 ]

Where:
N refers to the number of pairs
TXY refers to the sum of the products of
variate X and the dependent variable Y
X refers to the sum of the variable X
ZY refers to the sum of the variable Y
=Xz refers to the sum of the sguared X-values
zY? refers to the sum of the sguared Y-values
Fisher's t. This statistical tool was used to
determine the significance of the computed correlation
coefficient, viz (Wslpole, 1982:220):
r IN -2
Fisher's t =
1 - r2
Where r refers to the coﬁputed correlation
coefficient
n refers toc the number of pairs
2 refers to the sguare of the computed r



Chapter 4

PRESENTATION, ANALYSIS AND INTERPRETATION OF DATA

This chapter presents the analysis and interpretation
of the data gathered in answer to the specific questions
posed including tabular and textual discussions relative to

the hypothesis testing done.

Profile of Pupil-—-Respondents

Tables i to 3 disclose the profile of pupil-—
respondents of the District of Wright in terms of age, sex,

and activities/contests participated.

Age. Table 1 shows the age profile of the pupil-
respondents by grade level. Among the 100 Grade V pupils,
4% or 43 percent were eleven years old; 36 or 36 percent
were ten yvears old: nine or nine percent were 1Z years olds
seven or seven percent were 13 years old; four or four
percent were 14 years old; and one or one percent was 16
years old. The average age of the group was 11.04 vyears
with a standard deviation of 1.2 vears. It can be said
that a majority of the Grade V pupils were at the right age
for their present grade assuming that the entrance age of
this group was seven years old. Among the 100 Grade VI
pupils, 4& or 46 percent were 12 years olds 28 or 28

percent were 11 years old; 21 or 21 percent were 13 vyears
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olds three or three percent were 14 vears old: one or one
nercent was 13 vears old; and one or one percent was 18
years old. Their average age was 12.08 years with a
standard deviation of 1.10 vears. It can be said that
majority of the Grade VI pupils were at the right age for
their present grade considering seven years as the entrance
age of the group in Grade I.

It is esvident that the age of the intermediate pupils
in the District of Wright clustered arocund 11.35 vyears as
shown in their average age which was 11.56 years with a

standard deviation of 1.2 years.

Table 1

Age Distribution of the Pupil—-Respondents
by Grade Level

Grade Level

Age in Years Grade Y : Grade VI i Total ; Percent
' Mumber ! Percent | Number | Percent | !
i8 0 = 1 1.0 1 0.0
17 0 = 0 = 0 =
14 1 1.0 0 = 1 0.5
15 ¢ = 1 1.0 1 0.5
14 4 4.0 5 3.0 7 3.5
i3 7 7.0 21 21.0 28 14.0
12 2 2.0 46 45.0 33 Bi7 B
11 43 43.0 28 28.0 ! 359-5
10 36 36.0 0 = 36 18.0
Total 100 100.0% 100 100.0% 200 100.0%
fverage Age 11.04 - 12.08 = 11.56 =

5.D. 1.2 = 1.0 = 1.2 a
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S58%. Table Z presents the sex profile of the pupil-—

il

respondents by agrade level. In Grade Y. there were more
females than males. on account that there.were &1 or 61
percent out of 100 pupil-respondents who were girls as
against 39 or 39 percent, males. In Grade VI, 74 or 74
percent out of 100 pupil-respondents were females and 26 or
26 percent wereA males. It can be noted that qgirls
dominated the grades V and VI classes in the aforestated
district owing to 135 or &7.5 percent of the 200 pupil-
respondents were girls and 65 or 32.5 percent were bovys.
This is = common observation in almost all grade levels not
only in the elementary level but also in the higher ladders
of education. This occurrence may be due to the fact that
girls are more interested in schoolwork than bovs. It 1s
also a known fact that boys are more often wutilized by
parents in farm work or livelihood activities conforming
with research findings that boys enjoy activities that

require manual or muscular strength.

Activities/Contests Participated. Table 3 depicts the

activities/contests that the pupil-respondents participated

related to HMAPE. These were categorized as: 1) paligsahan

sa pag—-awit: 2) paligsahan sa pagguhit; 3) paligsahan sa
pagsayaws 4) kompetisyon sa isports: at 3) walang
sinalihan. As gleaned from the table, among grade V

pupils, 83 or 83 percent out of 100 respondents had not
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Sex Distribution of the Pupil-Respondents
by Grade Level

; S e x : :

Grade Level | Male | v ‘Female, 74 ' Total | Percent
Grade V 32 Z92.0% &1 &1 0% 100 100.0
Grade VI 26 246.0% 74 74 .0% 100 100.0

Total &3 J2.0% 135 &7 « D% 200 1000

participated in any activity/contest; 12 or 12 percent had
participated in sports competition; four or four percent
had participated in painting/drawing contest; one or one
percent had participated in singing contest; and noc one had
participated in dance contest. Among grade VI pupil-
respondents, B84 or 86 percent of them had not participated
in any activity/contest; six or six percent in each of the
contests in painting/drawing and sports: one or one percent
in each of the contests in singing and dancing.

In both grades, a great majority of the pupil-
respondents had not participated in any of the aforecited
contests/activities as evidenced by 169 or 84.5 percent of
them and the remaining 31 or 15.5 percent had participated
in the above—-named contests/activities. This implies that

these contests/activities require innate talent or skill



Profile on the Activities/Contests Participated
by the Pupil—-Respondents by Grade Level

Activities/ ; Grade Level ! :
Contests ; Grade V : Grade VI ¢ Total | Percent
Attended ; Number %t Number ; Z '
1. Paligsahan sa
Pag-awit 1 1.0 1 1.0 2 1@
2. Faligsahan sa
Pagguhit 4 4.0 b 6.0 10 5 9G]
3. Paligsahan sa
Sayaw - = 1 iy 1 L
4, Kompetisyon sa
isports 1.2 120 & 6.0 18 9.0
5. Walang Sinalihan 83 83.0 84 86.0 169 84.5
Total 1090 100.0 100 100.0 200 100.0
fraom contestants and rarely are there talents/skills
hestowed upon everyone. This can also be explained that
there are limited opportunities or conduct of these

contests/activities; correspondingly a limited number are

able to participate and there are more who

participate.

Profile of Teacher—Respondents

cannot

Tables 4 to 9 present the profile of the teacher-—

respondents with respect to: age, SeX, educational
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attainment, uwunits esarned in FAPE/PE., teaching experiencs,

in—-service training attended: and performance rating.

Age. Table 4 reflects the age distribution of the
teacher—-respondents by grade level they teach. As seen 1in
the table, the grade V teachers were sporadically
distributed as evidenced by SD = 9.6, in the different age
groups with three or 27.3 percent clustered around 48-52
age range; two or 18.2 percent each in the age-—ranges of
43-47 and 58-62:; one or 9.1 percent each in the other age
groups. No one fell between 23-27 years of age. The
average age of the grade V teachers was 47.3 years. It camn
he concluded that majority of them were i1in their late
forties. Similarly. the grade VI teachers were variably
distributed (5D = 12.4) in the different age ranges between
23 and &2 vears. OFf the 12 teacher-respondents, three or
25 percent fell within each of the age groups 2Z8B-32 and 48—
52: two or 16.7 percent fell within 23-27 years: one or B3
percent in each of the rest of the remaining age groups;
and none fell within 33-37 years. it can be observed that
the majority of the grade VI teachers were in their early
forties as evidenced by their average age of 40.8 years.

Taking the intermediate teachers as a whole, it can be
said that they were in their early forties with an average
age of 43.9 years; however, the grade V teachers appeared

older than their grade VI counterparts.



Table 4

fge Distribution of the Teacher-Respondents
According to the Grade Level They Teach

Grade Level Handled

fAge in Years ; Grade V : Grade VI E Total ; Percent
! Mumber | Percent | Number | Percent | i
88 - 42 2 18.72 1 8.3 3 13.0
33 - 57 1 Fal 1 8.3 2 8.7
48 - 52 3 275 3 250 6 26.1
43 - 47 7 18.2 1 8.3 3 13.0
38 - 42 1 2.1 1 8.3 2 8.7
35 =87 1 2.1 = e i 4.3
28 - 32 1 710 3 25.0 4 17.4
23 ~ 2 = = 2 ta.7 2 8.7
Total 14 100.0% 12 100.0% 23 100.0%
fverage Age 47.3 &= 4.8 c= 43.%2 T
S5.D. Fa b = 12.4 = 11.4 =
Sex. Table 5 discloses the sex distribution of the

teacher-respondents by grade level. It can be deduced from
the table that of the 11 grade V teachers, nine or 81.8
percent were females and only two or 18.2 percent were
males. Likewise, the grade VI teachers were dominated by
females with 10 or 83.3 percent out of 12 respondents and
two or 16.7 percent were males. It can be said that the

intermediate teachers handling MAPE in the District of
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Table 2

Sex Distribution of the Teacher—-Respondents
by Grade Level They Teach

Grade Level S e ¥ ! !
Handled v Male | % ‘Female, 7 ' Total | Percent
Grade V 2 18 . 2% 2 Bl .B% 13 100.0
Grade VI 2 16.77% 10 83.3% 12 100.0
Total 4 17 .4% 19 82.6% 23 1G0.0

Wright were mostly females on account that 19 or 8Z.6
percent were females and only 4 or 17.4 percent were males.
This is explained by the fact that the teaching profession

appeals more to females than males.

Educational Attainment. Reflected in Table &6 is the

data on the educational attainment of the teacher—
respondents. It can be gathered that among the grade V
teachers, nine or B8l1.8 percent were graduates from
BSEEd/BEEd: one or one percent each from BSE and MAEd
(CAR): and none from BSIE. Among the grade VI teachers, 11
or 91.7 percent had BSEEd/BEEd degrees; one or 8.3 percént
had a BSIE degree; and none with BSE and MAEd (CAR)
degrees.

The intermediate teachers in MAPE in the District of

Wright had baccalaureate degrees, majority in BSEEd/BEEd.



This finding implied that the aforementicned teachsrs were
professionally-prepared for their work. It can be
mentioned. however, that they had less concern or less
opportunity for professional growth along the subject area
they taught. This can be attributed to the fact that
preparation for elementary teaching did not provide for
specialization but more on general education. This
researcher also observed that among graduate schools in the
vicinity, there were rare course offerings along MAPE; and
if there were, most of them were on educational management,
few in other specialization including Music, Arts and

Physical Educatiaon.

Table &

Teacher—-Respondents’ Profile in Terms
of Their Educational Attainment

Grade Level Handled

Educational 2 Grade V : Grade VI ; Total 3 Percent
Attainment ' Number ! Percent | Number | Percent | i
MaEd (C.A.R.) 1 2.1 =~ = 1 4.3
BSEEd/BEED 7 81.8 14 21.7 20 87.1
BSE 1 2.1 = = 1 4.3
BSIE = = 1 B B 1 4.3

Total 11 100.0% 12 100.0% 23 100.0%




tinits Earned in MAPE/PE. The number of units esarned

by the teacher-respondents along MARPE/PE is shown in Table

7 - Among the grade V teachers. two or 18.2 percent had
earned six units; two or 18.2 percent had earned nine
units: and one or 9.1 percent each earned 12, 15 and 18
units, respectively. On the average, the 11 teachers had

carned seven units with a standard deviation of 6.45 units.
In the group of grade VI teachers, three or 25 percent had
carned nine units; one or 8.3 percent had earned six and 15
units, respectively. The teachers had earned an average of
four units with a standard deviation of 5.33 units.

Taken as & whole, 23 intermediate teachers had sarned
an average of five units with a standard deviation of 5.43
units. This implies that intermediate teachers in the
District of Wright do not upgrade themselves by taking
advanced units in Physical Education. However, the
respondents corroborated that. though. they are interested
ta take courses along MAPE/PE, they are prevented from
doirng so because they do not have the chance to enroll for
financial reasons. If they have, they cannot enroll in
PE/MAPE because very few schools nearby offer PE/MAPE

COouUurses.
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Dictribution of the Number of Units in MAPE /PE
Earned by the Teacher—Respondents
by Grade Level

; Grade Level Taught

Number of | Grade V : Grade VI E Total 2 Percent
Units Earned'! Number | Percent | Number | Percent | i
18 1 Peil: = = i 4.3
15 i Pl 1 8.3 2 8.7
12 1 2.1 = = 1 4.3
2 2 18.2 3 250 S 21.7
& 2 18.2 1 8.3 3 13.0
None 4 | 36.4 7 58.3 11 47.8
Total 11 100.0% 12 100.0% 23 100.0%
fean 7 units = 4 units . S units =
5.0, 6.45 units = 5.33 units = 5.93 units =
Teachina Experience in MAPE. As shown in Table 8

which depicts the profile of the teacher—-respondents 1in
terms of teaching experience, 1t can be gathered that most
of +the grade V teachers, i1.e., eight or 72.7 percent had
teaching experience of 1-5 years, followed by two or 18.72
percent who had 6-10 years and only one or 2.1 percent had
11-15 vyears. Majority of the grade V teachers were
relatively vyoung in their teaching career particularly on

MAPE with an average teaching experience of 4.8 years, 5D =



G- On thez other hamd. amonag the grade VI teachers, six
or 50 percent had a teachina of 6-10 vears: three or 29
percent had 21-25 vears; two or 16.7 percent had 1-5 years;
and one or 8.3 percent had 16-20 vyears of teaching
experience. None had teaching experience between 11-15
vears. 1t can be concluded that the intermediate teachers
had been relatively in the service for guite sometime, the
average teaching experience being 8.4 years. However, the
grade VI teachers had a longer teaching experience of 11.8

vears as compared to grade V teachers who had 4.8 years.

Table 8

Teacher—Respondents’ Profile on Number
of Years of Teaching PE/MAPE

Grade Level Handled

No. of Years | Grade Y : Grade VI ' Total | Percent
Teaching ' Number ! Percent | Number | Percent | i
Z1 = 29 = = 3 25.0 3 13.9
16 - 20 = = i 8.3 1 4.3
11 - 15 1 2l = - 1 4.3
é. = 40 2 18.2 & 50.0 8 34.8
1 -5 8 T2 i 2 16.7 10 43.5
Total 11 100.0% 12 100.0% 23 100.0%
average 4.8 - 1318 = 8.4 =
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In—Service Training Attended. The data in Table 7 on

in-service trainings attended by the teacher-respondents
shows that among the 11 grade V teachers, five or 45.3
percenf had attended seminars; three or 27.3 percent had
attended workshopss two or 18.2 percent had witnessed
demonstrations: and one or 9.1 percent ﬁad attended a
summer institute. Among the grade VI teachers, five or
41.7 percent had attended seminars; three or 235 percent had
undergone summer institutes: and two or 16.7 percent had
attended in each of the workshops and demonstrations
conducted. The data also showed that seminars were
commonly held than the rest of the in-service trainings.

It also implied that all the teacher-respondents had
Table @

Profile on the In-Service Trainings Attended
by the Teacher—Respondents

; Grade Level Handled :
Type of ! Grade V ; Grade VI ¢ Total | Percent
' Number ! Percent | Number ; Percent |

Training :
Summer Institute 1 (A | 3 250 4 17.4
Workshops 3 27.3 2 16.7 5 23.:7
Seminars 5 45.5 3 41.7 10 43.5
Demonstration 2 18.2 2 La. 7 4 17.4

Total 11 100.0% 12 100.0% 23 100.0%
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attended in-—-service traimings of some kind on the teaching
of MAPE: thus, they were updated on the latest trends in

teaching the subject.

Performance Ratings. it can be gleaned from Table 10

that all the 11 grade VYV teachers obtained performance
rating of Very Satisfactory and no one got an Dutstanding
rating. On the other hand, 11 or 1.7 percent of the 12
grade VI teachers got Very Satisfactory performance rating
and one or 8.3 percent got an Outstanding rating. The data
implied that all intermediate teachers involved 1in the
study were performing well in their work.
Table 10

Profile on the Performance Rating
of the Teacher—Respondents

Grade Level Handled

Performance | Grade V H Grade VI ' Total | Percent
Rating ' Number ! Percent ! Number | Percent | !
Outstanding = = 1 8.3 1 4.3
Yery Satisfactory 11 100.0 11 ?1.7 22 P67
Total i1 100.0% 12 100.0% 23 100.0%

Teachers ™ Perceptions of Pupils® Attitude
Towards MAPE

The study also probed into the pupils’ attitude

towards MAPE along course content, teaching strategies and
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instructional materials as perceived by their teachers.
Five attitude indicators in each of the subject’'s
components Music, Arts and Physical Education on the above-
stated areas were submitted to teacher-respondents for
agreement or otherwise using a five-point Likert scale.
The results of their assessment are reflected in Table 11—

-z
132
e

Course Content. Table 11 discloses the opinion of the

teacher—-respondents on the attitude of the intermediate
pupils in the District of Wright along course content. In
Music, the teacher—-raters assessed the pupils’ attitude
toward content as "Agree' with indicator "My pupils find
the lessons in Music interesting and enjoyable,”
registering the highest weighted mean of 4.39 and indicator
"My puplils find it easy to define terms in Music written in
Filipino language" having the lowest mean equal to 3.83.
fs a whole, the teachers.assessed the pupils’ attitude
towards Music content as "Agree" with an average weighted
mean of 3.99. This implied that their pupils found MAPE
lessons enjovable and interesting.

In Art, the teacher-respondents gave the indicator "My
pupils find the lessons in Art interesting and enjovyable" a
weighted mean of 4.65 which signifies as "Straongly Agree.”

The rest of the indicators were rated as '"Agree” with



corresponding weighted means of 4.48 for My pupils
appreciate the lessons in Art": 4.22 for "My pupils enjoy
creating using art instruments'i; 4.13 for "My pupils like
to ask guestions and discuss the answers about Art"; and
4,00 for "My pupils enjoy reading articles about Art in
books, newspapers and magazines." As a whole, the teachers
"agree" with the content in Art as evidenced by the sub-
weighted mean of 4.30 eqguivalent to "Agree.” It means that
the teachers observed that their pupils liked the lessons
they gave during Art periocd as they found them interesting
and enjovable.

Viewed by the teachers, the intermediate pupils found
Phvsical Education lessons and content very much agreeable
+to them with indicator "My pupils enjoy the execution and
demonstration in Physical Education activities" getting the
highest weighted mean of 4.52 evaluated as "Strongly
Agree.” The other indicators: "My pupils find the subject
matter presented in the lectures with execution and
demonstration more stimulating and exciting”; "My pupils
enjoy creating movement in gymnastics, dance and Physical
Education activities"; "My pupils are confident in solving
problems dealing with physical facilities and eqguipment”:
and "My pupils find it easy to define terms in gymnastics,
dance and sports written in Filipino language™ with

weighted means of 4.39, 4.26. 3.91 and Sl F LD respectively.



Table 11

Attitude of the Pupils
s Perceived by the Teachers

Along Course Content

Towards MAPE

&4

: Responses i ;Weighted
; : i Mean/
Areas/Indicators | 3 4 3 2 1 1TotaliInterpre-
1 £5A) {A) (uy + (D) } (SD}) | , tation
A. Music
1. My pupils find the
lesson in Music
interestinag and (50) (48) {3) = = {101)
enjoyable. 10 iz 1 = = 23 4.39 A
Z. My pupils like to
ask guestions and
discuss the answers (20) (532} (18) = = (20}
about Music. 4 13 & = = 23 3.91 A
3. My pupils enijoy
reading notes in 13 (603 {12} (2) = {89)
Music. 3 15 4 1 = 23 3.87 A
4, My pupils find it
easy to define
terms in Music
written in Fili- (20) (48) {18} (2} - (88)
pino language. 4 12 6 1 o 23 3.83 A
5. My pupils enjoy
reading articles
in Music in books,
newspapers and (33) (36} (18) (2) 5 (5]
magazines. 7 9 & 1 = 23 3.96 A
(140 (244} (69} (&) = (459}
Subtotal 28 61 23 3 = 115 3.99 A
B. Arts
1. My pupils Tind the
iesson in Arts
interesting and (85} {20} = (2) = {107}
enjoyable. i7 5 = L — 23 4.65 SA




Table 11 {cont'd.}
; Responses . ‘Weighted
: ; ; Mean/
Areas/Indicators | ] 4 3 2 1 |Total)Interpre-
rsaY Y Ayt oy D) (8Dy | . tation
2. My pupils like to
ask questions and
discuss the answers (40) (40} (19} = = (939)
about Aris. 8 10 3 = = 23 4.13 A
3. My pupils enjoy
reading articles
in Arts in books,
newspapers and (20) {60) (12) = = (92)
magazines. 4 15 4 - = 23 4.00 A
4, My pupils appre-
ciate the lesson (63) (32} (&) = = {103)
in Arts. 13 g 2 — = 23 4.48 A
5. My pupils enjoy
creating using art (30) (J2] 13} = = (97)
instrumentis. 10 8 5/ = - 23 4,22 A
(260) (184) (48) (2) = (494)
Subtotal 52 46 16 1 = 115 4.30 A
£. Physical Education
1. My pupils find it
zasy to define terms
in gymnastics, dance
and sports written
in Filipino {13} (48) (18} {4) = {83)
language. 3 1z & P = 23 3.70 A
7. My pupils find the
subject matter
presented in the
lectures with
execution and
demonstration
more stimulating (50) (48) {(3) = = (101)

and exciting. 10 12 i

23 4.37 A




Table 11 {cont'd.}

&b

i Responses : ‘Weighted
: ; v Mean/
Areas/Indicators | 5 4 3 2 1 iTotal,Interpre-
P(SA)Y T (/) v Uy 4 (D) ) (5D} ¢ v tation
3. My pupils are
confident in
solving problems
dealing with phy-
sical facilities (20) (36} LL2) (2) = (90)
and equipment. 4 14 q 1 = 23 3.91 A
4, My pupils enjoy
creating movement
in gymnastics,
dance and Physical
Educaticon activi- (453) (44) (?) == = (98)
ties. 7 11 3 = = 23 4.26 A
5. My pupils enjoy
the execution and
demonstration in
Physical Educa- {463) {36) £3) = - (104)
tion activities. 13 g 1 = - 23 4.52 SA
(193) (232) (43) (6) = (4781
Subtotal 89 58 15 3 = 115 4,16 A
{595) (660) (162) (14) - {1431}
Grand Total 119 165 54 7 = 345 4.15 A
Legend:
Weight Description Interpretation
4.51 - 5.00 Strongly Agree {5A) Highly Favorable
3.921 - 4.50 Agree (A} Faveorable
2.51 = B.59¢ Uncertain (u) Neutral
1.31 = 2:580 Disagree (D) Unfavarable
1.00 - 1.50 Strongly Disagree (5SD) Highly Unfavorable

all equivalent to "Agree."

The average weighted mean for

the component posted at 4.16 described as "Agree. " This

finding implied that

intermediate pupils found Physical

EFducation lessons stimulating and exciting especially
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executing and demonstrating movementis.

Based on the teachers’' assessment, the course content
of the MAPE compornents was found to be agreeable to the
intermediate pupils as evidenced by the arand weighted mean

of 4.15 corresponding to "Agree.”

Teaching Strategies. The attitude of the intermediate

pupils toward MAPE along teaching strategies is shown in
Table 12. In Music. all indicators were rated as "Agree”
with "My pupils feel free to participate and cooperate 1in
class discussion’ obtaining the highest weighted mean of
4.17 and "My pupils, most of the time enjoy reading notes,
singing with their classmates” getting the lowest weighted
mean of 3.83 resulting in an average weighted mean for this
area of 4.00 eguivalent to "Agree." It meant that the
intermediate pupils approved of the teaching strategies
employed by their teachers in teaching Music. They liked
to participate and cooperate in all Music activities.

Under Art, the teachers evaluated the pupils’ attitude
as agreeable to the teaching strategies utilized by their
teachers by giving all indicators a rating of "Agree”
resulting to a sub-weighted mean of 4.19. The indicator
"My pupils are creative in some activities in Art" had the
biggest weighted mean of 4.16 and "My pupils find

observations, lectures and making Art results an enjoyable
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Table 12

Attitude of the Pupils Towards MAPE
As Perceived by the Teachers
flong Teaching Strategies

&8

: Responses : yWeighted
i / ! Mean/
Areas/Indicators | 5| 4 3 2 1 1Total,Interpre-
P (sA) v Ay L Uy o (D) {Sb) | , tation
A. Music
1. My pupils are crea-
tive in some acti- (40) (32) (18) (2) = {227
vities in Music. 8 8 6 1 = 23 4.00 A
2. My pupils feel
free to partici-
pate and cooperate
in the class dis- (33) (52} (73 = = (94)
CuUssion. 7 13 3 = = 23 4.17 A
3. My pupils enjoy
nlanning the acti-
vities in Music (20) {460) (7) (2) = (91}
class. 4 15 3 1 = 23 3.96 A
4, My pupils most of
the time enjoy
reading notes,
singing with (29) (52) (3) (8) = (88)
their classmates. 5 13 1 4 = 23 3.83 A
S. My pupils are
satisfied with
the methods I use (23) {26} (12) = = (193)
in teaching Music. 2 14 4 = = 25 4.04 A
(145) (252) {81) (12} = {460}
Subtotal 29 63 17 <) = 115 4.00 A




Table 12 f{cont'd.}

i Responses : iWeighted
: : i Mean/
fireas/Indicators 3 q 3 2 1 {Totall!Interpre-
to(sa)y ! (A) ¢ Wy (D) ¢ (8D) v tation
B. Aris
i1, My pupils find
ohservation, lec-
tures and making
arts resulis an
snjoyable (45) {361} (12} (2) o (923)
experience. 5 g 4 1 - 23 4.13 A
7. My pupils are
satisfied with
methods I use (40) (48) (6} (2) = (946)
in teaching Art. 8 12 2 1 = Z3 4.17 A
3. My pupils most of
the time enjoay
making abstract
designs with (43) (44) (&) (2} = (97}
their classmates. 9 11 2 1 = 23 4.22 A
4, My pupils are crea-
tive in some acti- (493) (44) t9) — = {78)
vities in Arts. 9 11 3 = - 23 4.26 A
5. My pupils are
interested in {50) (36) (&) (4) = (26)
fAris activities. 10 2 2 Z2 & 23 4.17 A
(225) (208) (39) (10} - (482)
Subtotal 45 52 13 3 = 115 4.192 A4
C. Physical Education
1. My pupils like 1o
se good leaders 1in
Physical Educa- {30) (40) {4) 627 = {78)
tion activities. 13 10 2 i = 23 4,26 A
2. My pupils like to
participate in
dancing and (60) (40} ) = = {103)
sporis games. iz 10 1 = = 23 4.48 A
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Tabhle 12 {(cont’'d.}
: Responses i iWeighted
i : i+ Mean/
Areas/Indicators | > 4 3 2 1 ,Total{Interpre-
vo(sa)Y 0 (A b Uy b (D) (SD) . tation
3. Hy pupils feel
challenged when-
ever I call them
to recite, execute (45} {44} {(?) = = (78}
and demonsirate. G 11 5 = = 23 4.26 A
4. My pupils enjoy
planning the acti-
vities in Physical (33} (44} (15} = = (94}
Education class. 7z 11 B = = 23 4.09 A
S. My pupils most of
the time enjoy
doing the rhythmic
exercises, playing
and dancing with {40) (48) {9) = = (97)
their classmates. 8 12 3 = = 23 4.22 A
(230) (zlé&) {42) (2) = (470)
Subtotal 44 54 14 1 = 115 4.26 &
{&00) (676) (132) {(24) - (1432}
Grand Total 120 169 44 12 = 345 4.13 &
Legend:
Weight Description Iinterpretation
4.51 - 5.00 Strongly Agree (SA) Highly Favorable
3.0l —4.30 Agree (Al Favorable
2,91 — 3.80 Uncertain {u) Neutral
1.31 — 2430 Disaqree (D) Unfaveorable
1.00 - 1.30 Strongly Disagree {SD) Highly Unfavorable

experience”

obtained the smaliest weighted mean of

4.15.

Thics implied that the procedures and strategies employed by

the

teachers in teaching Art were found acceptable by

intermediate pupilis.

in Physical

Education, the

teachers

the

rated all



indicators as "Agree," the highest weighted mean of which
registered at 4.48 for "My pupils like to participate in

dancing and sports games” and the lowest was pegged at 4,09

which means "Agrees" for "My pupils enjoy planning the
activities in Physical Education classes.” The sub-—
weighted mean resulted to 4.26 equivalent to"Agree.” This
meant that per teachers’ perceptions, the intermediate

pupils liked the way Physical Education was taught to them.

The teachers’ evaluation of the pupils’ attitude
towards MAPE along teaching strategies pointed to the fact
that they were satisfied with the strategies wutilized by
the teachers as confirmed by the grand weighted mean of

4.15 which means "Agree."”

Instructional Materials. As depicted in Table 13,

teachers’ perceptions on the pupils’ attitude towards MAPE
alona instructional materials revealed the following. In
Music, one indicator was rated 4.65 described as "Strongly
Agree" for "My pupils appreciate the use of models, charts
and pictures in presenting lessons in Music." The rest of
the indicators were assessed as "Agree" with weighted means
ranging from 4.17 to 4.39. It registered a sub-weighted
mean of 4.37 described as “"Agree.” This means that the
intermediate pupils appreciated and were agreed with the

different instructional materials used by the teachers with
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their PMusic lessons.
Along Art. two indicators were evaluated with a
weighted mean of 4.37 corresponding to "Strongly Agree."”

These were: 1) "My pupils appreciate the use of models,

charts and pictures in presenting lessons in Art": and 2)
“My pupils feel good when Art activities are given.” The
rest of the indicators were assessed as "Agree” with

weighted means of 4.39, 4.39 and 4.35. Respectively, they
correspond to "My pupils appreciate the use of indigenous
materials for art activities”; "My pupils feel excited
whenever I assian them to bring some materials to be wused

during Art activities”; and "My pupils enjoy reading their

textbooks in Art." In this component, the respondents
rated the intermediate pupils’ attitude towards
instructional materials as "Agree” to all indicators as

evidenced by the sub-weighted mean of 4.47.

Under Physical Education, the teachers strongly agreed
that "My pupils appreciate the use of models, charts and
pictures in presenting the lessons in Physical Education”
with a weighted mean of 4.78. The remaining fioar
activities were evaluated as "Aagree" with weighted means of
4.43%, 4_.43, 4.26 and 4.00 which corresponded tos 1) "My
pupils appreciate the use of indigenous materials used for

gymnastics, dance and sports”; 2) "My pupils feel free to

move in Physical Education activities done outside the



Attitude of the Pupils Towards MAFPE As
Perceived by the Teachers Along
Instructional Materials

i

: Responses : ‘Weighted
] i i Mean/
Areas/Indicators | ) q 3 2 1 Total|Interpre-
(gAY ! oAy + (Uy ¢ (D) 1 (8D} v tation
A. Music
1. My pupils appre-
ciate the use of
model charis,
pictures in pre-
senting the (80) (24} (3) = = {107)
lesson in Music. 14 6 i = = 23 4.65 SA
Z. My pupils are
interested to
read their text- ({55) (40) (6} = = (101)
book in Music. 1 10 2 = = 23 4,39 A
3. My pupils appre-
ciate the use of
indigenous
materials for
singing activi- (43) (48) (3) = = (98)
ties. g 12 1 - = 23 4.26 &
4, My pupils feel
good whenever 1
assign them to
bring some
materials to be
used during prac— (43) {321} (a0 % i {100}
ticum in Music. g 13 1 ~ # 23 4.3% A
5. My pupils give
importance to the
materials used in (40) (48) (&6} {2) = {(94)
Music. g 12 Z 1 - 23 4.17 A
(283) (212) (21 (4) = (502)
Subtotal 33 5 7 2 = 115 4.37 A




Table 13 (cont’'d.}

1 Responses i iWeighted
: : v Mean/
Areas/Indicators | 5 4 3 2 1 Total Interpre-
L(sAY L Ay v Uy v (DY 1 (SD) v tation
B. aArtis
1. My pupils appreciate
the use of model
charts, pictures
in presentinag the (70} (32) Al = - {103)
lesson in Arts. 14 8 1 = = 23 4.57 5S4
2. My pupils appreciate
the use of indige-
nous materials for (590} (48} {3) = - {101)
art activities. 10 12 i = = 23 4,39 &
3. My pupils enioy
reading their (60) {32} {6} {2} = (100)
textbook in Art. 12 8 2 il & 23 4.3% A
4. My pupils feel
good when Aris
activities are (72} (24) (&) = = (10%)
given. 15 & 7 - = 23 4.37 SA
%. My pupils feel
excited whenever I
assign them to bring
some materials to
to be used during (33} (44) (2) B = (101)
Arts activities. 13 11 1 = = 23 4.39 A
{310y (180) (21) {(2) = t913)
Subtotal &z 45 7 1 = 115 4.47 A

C. Physical Education

1. My pupils appreciate
the use of model
charts, pictures
in presenting the
lesson in Physi- (79} (32} {3) = = (110)
cal Education. 14 8 1 = == 23 4.78 SA




Responses

Areas/Indicators | 3
¢ {(S5A)

[

wh

My pupils appreciate
the use of indigenous
materials used for
aymnastics, dance (53}
and sporis. 11

My pupils feel free

to move in Fhysical
Education activi-

ties done outside (653)
the playing area. 13

My pupils are careful
in using the equipment
and materials used

in Physical Edu- (30)
cation classes. &

My pupils feel
excited whenever 1
assign them to

bring some equipment
and materials to

-~
L ~O
—

: ‘Weighted
; iy Mean/
1 iTotal)Interpre-
(Shy - | , tation
= (102)
= 23 4.43 A
- {102)
= 23 4.43 A
= {(?1)

= (78)
= 23 4.26 A
= (495)
= 115 4.28 A
- (1310)

= 345 4.37 A

Legend:

be used during {55)
practicum. 11
{275)
Subtotal 23
{850)
Grand Total 170
Weight
4,57 =
3.51 - 4,50 Agree
2.531F — 3.50 Uncertain
1.31 = 2.50 Disagree
100 =

Description

5.00 Strongly Agree (5A)

1.50 Strongly Disagree (SD)

Interpretation

Highly Favorable
Favorable

Neutral
Unfavorable

Highly Unfavorable



nlaving arsa’; 3) "My pupils feel esxcited whenever I assign

il

them to bring some equipment and materials to be used

Idurinq practicum": and 4) "My pupils are careful in using
the eguipment and materials used in Physical Education
classes.” The sub-weighted mean resulted to 4.28 evaluated
as "Agree."”

The raters’ overall ratinmng for the intermediate
pupils’ attitude towards MAPE along instructional materials
posted at 4.37 described as "Aagree." It implied that the
intermediate pupils agreed and were satisfied with the
materials employed with them by their MAPE teachers.

Pupils’ Own Perceptions on Their
attitude Towards MAPE

In this study. the grades V and VI pupils were
solicited of their opinions on their attitude towards MAFE

along course content, teachimg strategies and instructional

materials. The same attitude statements were listed under
each component, only that minor revisions of statements
were made and translated into Filipino for easy
understanding of the pupils. The results of their

assessment are depicted in Tables 14-16.

Course Content. In Table 14, the data show the
pupils’ ascessment of their attitude towards MAPE along
course content. As can be gleaned in Music, the pupils

strongly agreed with "I found the lessons in Music



.
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interesting and esnjovyable’ by giving it a weighted mean of
4.58 followed by the rest of the indicators which were
descriptively rated as "Agree." These were: 1) "I enjoy
readina articles about Music in books, magazines and
newspapers” with w weighted mean of 4.03; 2) "1 enjovy
reading notes in Music" with a weighted mean of 4.03; 3) "I
like to ask guestions and discuss answers about Music" with

a weighted mean of 3.27; and 4) "I find it easy to define

terms in  Music written in Filipinmoc language,"” with a
weighted mean of 3.9Z. This resulted to an average
weighted mean of 4.11 described as "Agree." This finding

meant that the intermediate pupils themselves found the
content of Music agreeable and satisfactory. They found
Music lessons interesting and enjoyable.

Under Art, the indicator "I found the lessons in Art
interestina and enjoyable" was given a rating of 4.53
described as "Strongly Aagree."” The other indicators had

weighted means of 4.16, 4.02, 3.92 and 3.79 all eguivalent

to the interpretation "Agree." They corresponded to the
respective indicators: "I enjoy reading articles about Art
in books, newspapers and magazines”; “I enjoy creating

using Art instruments”: "I like ask questions and discuss
answers about Art": and "I appreciate the lessons in  Art.”
As a whole. the pupils expressed agreement with the course

content in Art, as interesting and enjoyable by giving it a



weighted mean of 4.09 which means "Agree.”

For Physical Education. the pupil-respondents
expressed agreement with all the attitude statements with
indicator "I find it easy to define terms 1n agymnastics,
dance and sports written in Filipino language" obtaining
the highest weighted mean of 4.17 and the indicator "I
enjoy creating movement in gymnastics, dance and FPhysical
Education activities." gettinmg the lowest weighted mean of
5 This resulted to a sub-—weighted mean of 4.01
denoting "Agree."

Os & whole, the intermediate pupils themselves agreed
and were satisfied with the lessons content in MAPE in the
three components, They found them interesting and
enjoyable. This can be attributed to the fact that it is
in this subject that pupils can express their sentiments,
joys, sorrows and all human feelings for that matter
through music, art and physical education activities. This
is a subject which appeals most toc man’'s senses, relates to
human being’'s expression of his innermost feelings and

relieves his anxieties and tensions.



Attitude of the Pupils Towards

Along Course Content

T
ot
m

I

MAPE As
Perceived by the Pupils Themselves

: Responses : ‘Weighted
. } ! Mean/
Areas/Indicators | 5, 4 3 2 1 1TotalilInterpre-
P (SAY L (Aa)y o (W) 0 (D) | (SD) | i tation
A. Music
1. My pupils find the
lesson in Music
interesting and (720) (140} (453 (8) {2y (91%)
enjoyable. 144 32 15 4 2 200 4.58 54
2. My pupils like
to ask questions
and discuss the
answers about (Z280) (384) (108} (18) (3y (793}
Music. 36 96 36 g 3 200 3.97 A
3. My pupils enjoy
reading notes in  (393) (234) (153} (18] (2) (804)
Music. 469 57 51 g i 200 4,02 A
4. My pupils find 1t
easy to define
terms in Music
written in Fili- (345) (276) (123) (34) {3y (783)
pino language. 69 &9 41 18 3 200 3.92 A
5. My pupils enjoy
reading articles
in Music in books,
newspapers and (460) (232) (81} {30) (8) (811}
magazines. 92 38 27 1 8 200 4.0 A
(2200) (1268) (510) (165} (18) (4108)
Subtotal 440 317 170 55 18 1000 4,11 A
B. artls
1. My pupils Tind the

lesson in Arts
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Table 14 ({(cont'd.}

: Responses } iWeighted
! : , Mean/
Areas/Indicators | 3 4 3 2 1 (Total,Interpre-
V{sARY 1 (a)y L Uy L (D)} (8DY \ tation
interestinag and (670) (192) 27 (14) (2) (903)
enjoyable. 134 48 g 7 e 200 4.53 SA
2. My pupils like
to ask guestions
and discuss the (34%) (300) (117) (30) (2) (794)
answers about Arts. &9 75 39 15 2 200 3497 A
3. My pupils enioy
reading articles
in Arts in books,
newspapers and {(500) (188) (126) (12) {5) (831
magazines. 100 47 42 b S 200 4.16 A
4. My pupils appre-
ciate the lesson (293) (284) (132) (40) (&) (737}
in Arts. 9% 7 44 20 & 200 3.79 @&
LY
5. My pupils enjoy
creating using (400) (268) (111} {16) {8y (803)
art instrumenis. 80 &7 37 8 8 200 4.02 A
{2210) (1232) (513) (112) (233 (4090)
Subtotal 442 308 171 94 23 1000 4.09 A
C. Physical Education
1. My pupils find 1t
=asy to define terms
in gymnastics, dance
and sports written
in Filipino (523} (180) (99) (26) {4) (834)
langquage. 105 45 33 13 q 200 4.17 A

2. My pupils find the
subject matter
presented in the
lectures with
execution and
demonstration
more stimulatina (32%) (3147 (114) (34) {1y (790)
and exciting. 65 79 38 17 1 200 3.95 A




Table 14 (cont'd.}

| Responses : ‘Weighted
i ; i Mean/
Areas/Indicators | 3 4 3 2 1 (Total:lInterpre-
v (8A) o (A) v Uy T (D) 1 (8D) i tation
3. My pupils are
confident in
solving problems
dealing with phy-
sical facilities (405) (224) (138) (26) (43 (797)
and equipment. 81 26 46 13 4 200 3.99 A
4, My pupils enjoy
creating movement
in gymnastics,
dance and Physical
Education acti- (360) (280) (132) {30) {4) (786)
vities. 72 &3 44 1S 4 200 .93 @&
5. My pupils enjoy
the execution and
demonstration in
Physical Educa- (425) (21&8) (129) {246} {31 (801)
tion activities. 85 24 43 13 ] 200 4.01 &
(2040) (11963 (612) (142) (18) (4008)
Subtotal 408 299 204 71 18 1000 4.01 A
(6450) (3696) (1633) (364) (5%) (12204)
Grand Total 1290 224 545 182 59 3000 4.07 A
Legend:
Weight Description Interpretation
4.51 - 5.00 Strongly Raree (5A) Highly Favorable
3.5 - 4,30 fdgree (A) Favorable
2.81 = 3.50 Uncertain (i) Neutral
1.3l = 2.50 Disagree (D3 Unfavorable
1.00 — 1,50 Strongly Disagree (SD) Highly Unfavorable



Teaching Sirategiss. Reflected in Table 15 1s the

assessment of the pupil-respondesnts on their own attitude
towards MAPE pertaining to teaching strategies. It can be
seen in the tables that in Music, they agreed to all
indicators with weighted means ranaging from 3.91 to 4.17.
Two indicators, namely: "I am creative in some activities
in Music" and "I am satisfied with the methods my teacher
use in teaching Music" obtained a weighted mean of 4.17.
"I enjoy planning the activities in Music class" got a
weighted mean of 3.91. The sub-weighted mean for Music was
pegged at 4.07 meaning "Agree" indicating that the pupils
found the teaching strategies employed by their teachers
agreeable and satisfactory.

Under Grt. the respondents evaluated all indicators as
"Agree" with "I am interested in Art activities” getting
the highest weighted mean of 4.192 and "I am creative in
some activities in Art” obtaining the lowest weighed mean
gt 3.Bo. Their overall rating was pegged at 4.053 which
denoted "Agree" signifying that the pupils were satisfied
with the methods used in teaching Art.

For +the intermediate pupils, they were in agreement
with the teaching strategies used in teaching FPhysical
Education as shown in their assessment of the indicators
thereat with weighted mearns ranging from 3.923 to 4.28. The

highest weighted mean obtained was 4.28 for "I like to be a



Attitude of the Pupils Towards MAPE As
Perceived by the Pupils Themselves

Along Teaching Strateagiess

(]

L

Responses i yWeighted
. ] 1 Mean/
Areas/Indicators | 3 4 = Z i1 (TotalilInterpre-
v (SA) 1 (AY L (W)Y v (D) 1 (SD) | i tation
A. Music
1. My pupils are crea-
tive in some acti- (445) (232} (124} {10) (1) (834)
vities in fusic. 89 63 42 3 i 200 4.17 A
7. My pupils feel
free to partici-
pate and cooperate
in the class dis- (413) (292) (87) (26} {2) (822)
cussion. 83 73 29 13 2 200 4.11 &
3. My pupils enjoy
planning the acti-
vities in Music (380} (21&) (138) (46} (1) (781)
class. 74 54 46 23 1 200 35.91 &
4, My pupils most of
the time enjoy
reading notes,
singing with (415) (244} (69) (28} (&) (802)
their classmates. 83 61 23 13 & 200 4.01 A
3. My pupils are
satisfied with
the methods I use (490) (244) (67) (248) (3) (834)
in teaching Music. 98 61 23 13 2 200 4.17 &
(2145) (1248) (331) (134) (15) ({(4073)
Subtotal 429 Sl 2 177 &7 15 1000 4.07 &
B. Artis
1. My pupils find

observation, lec-
tures and making




Table 13 {(cont’'d.}

g4

! Responses : ‘Weighted
: ; , Mean/
freas/Indicators | 5 q 3 2 1 JTotall!Interpre-
v(SA) v (A () (D) (SD) | i tation
arts results an
enjoyable (445) (228) (l1L) {30 {(2) (816)
experiences. 39 57 37 15 Z 200 4.08 A
2. My pupils are
satisfied with
methods I use {480) (212) {20) (30} {6y (8183
in teaching Art. 246 23 30 13 & 200 4.09 A
3. My pupils most of
the time enjoy
making abstract
desians with (3753) (256) (133) (18} {(2) (80Z)
their classmates. 79 &4 Bl 8 2z 200 4.01 A
4, My pupils are crea-
tive in some acti- (323) (268} (144) (30 {3) (772
vities in Arts. 465 &7 48 15 5 200 3.86 A
3. My pupils are
interested in (320) (184) (108) (22) {31 (B37)
Arts activities. 104 44 36 it 3 200 4,19 A
(2145) (1148) (&06) (128) (18) (4045)
Subtotal 429 287 202 64 18 1000 4.05 A
C. Physical Education
1. My pupils like to
ke good leaders in
Physical Educa- {335) (216) (81} {22) {1y (853}
tion activities. 107 54 27 i1 1 200 4,28 A
Z. My pupils like to
participate in
dancing and {(415) (248} (23} (48) (1) (803)
sports games. 83 62 31 23 1 200 4.02 A
3. My pupils feel
challenged when-
ever I call them
to recite., execute (340} (320) (87) (30) (8) (783)
and demonstratie. 48 80 29 i35 8 200 393 8
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: Responses ] yWeighted
; : . HMean/

Areas/Indicators | B 4 3 2 1 {Total Interpre-
VLSaY L (AY 0 Uy o (DB) 1 (SD) v tation

4. My pupils enjoy

planning the acti-

vities in Physical (373) (276} (103} (32} (B (7%3)

Education class. 75 &% 35 16 2 200 3.97 &

3. My pupils most of
the time enjoy
doing the rhythmic
exercises, playing
and dancing with (405) (272) {73) (40) {6y (798)
their classmates. 81 468 25 20 & 200 3.99 A4

(2070)  (1332) (441) (170) (21) (4034)

Subtotal 414 333 147 85 21 1000 4.03 4
(6360 (3720) (1578) (432) (354) (12144}
Grand Total 1272 232 526 218 54 3000 4.05 A
Legend:
Weight Description Interpretation
4,81 - 5.00 Strongly Agree (5A) Highly Favorable
3«81 = 4,30 Agree (A) Favorable
22581 = 3.50 Uncertiain {43 Neutral
Tedl = 2.50 Dicsagree (D) Unfavorable
.80 - 1,920 Strongly Disagree (5D) Highly Unfavorable
good leader in Physical Education activities” and the

.23 for "1 feel challenged

A

lowest weighted mean was
whenever I am called to recite, execute and demonstrate.”
The sub-weighted mean for Physical Education was pegged at
4.15 which signifies "Agree" implying that the pupil-
respondents enjoyed Physical Education activities owing to

the teaching strategies used by their teachers in teaching

Phvsical Education.
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As a whole., the attitude of the intermediate pupills
towards MAPE relative to teaching strategies were assessed
by themselves as "Agree" with a grand weighted mean of
4,05, 1t indicated that they liked the strategies emploved
by their teachers because they enjoved, participated and

were challenged to do Physical Education activities.

Instructional Materials. The data reflected in Table

1565 present the pupils’ assessment  of their attitude
towards MAPE in relation to instructicnal materials. Under
Music., all the attitude statements were evaluated as
"agree."” The indicator "I give importance to the materials
used in Music" received the highest weighted mean of 4.18
over all other indicators while "1 appreciate the use of

indigenous materials for singing activities" got the lowest

[

weighted mean of «Fla The weighted mean for this
component was peaged at 4.06 described as "Agree.”

Under Art., all indicators were assessed as "Agree”
with weighted means rangina from 4.02 to 4.2Z. The
indicator that obtained the highest weighted mean was "I
feel good when Art activities are given"” while "I enjay
reading my textbooks in Art” got the lowest weighted mean.
The sub-weighted mean for Art resulted to 4.153 which means
"hgree."

In' Physical Education. the pupil-respondents evaluated



At

Along Instructional

freet

itude of the Pupils Towards

t
FPerceived by the Fupils Themselves

MAPE As

Materials

] Responses : iWeighted
; : v Mean/
Areas/Indicators | 5 4 3 z 1 TotaliInterpre-
v (SA)Y 1 (a)Y 1 (W) {D) (5D) | ¢ tation
A. Music
1. My pupils appre-
ciate the use of
model charis.
pictures in pre-
senting the (253 (272) (45} (22) {3) (39%)
lesson in Music. a1 68 15 i1 5 150 3.99 &
Z. My pupils are
interested to
read their text- (435) (268} (81) (z24) (33  (8ai}
book in fMusic. g1 &7 27 12 3 200 4,16 A
3. My pupils appre-
ciate the use of
indigenous
materials for
singing activi- (410) (204) (117} {44} (5)y (782}
ties. 82 24 39 23 5 200 3.91 A
4. My pupils feel
good whenever 1
assign them to
bring some
materials to be
used during prac—~ (433) (216) (124) (24) {3) (806)
ticum in Music. 87 34 42 12 2 200 4.03 A
3. My pupils give
importance ito ithe
materials used in (495) (232) (81) (24) {(4) (838)
Music. 29 58 27 12 4 200 4.18 A
(2050) (1192) (450) (140) (22)y (3834)
Subtotal 410 298 130 70 22 2530 4.06 A
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(4]

; Responses ; iWeighted
: : iy Mean/
Areas/Indicators | 3 4 3 2 i JTotali!Interpre-
{sAY L (A Uy (D (8§D} ! y tation
B. Arts
1. My pupils appreciate
the use of model
charts, pictures
in presenting the (320} (196} (23) {20} (&) (833}
lesson in Aris. 104 49 31 10 6 200 4,18 A
2. My pupils appreciate
the use of indige-
nous materials for (4935) (216) (87) (30) (3) (831)
art activities. 79 24 2 15 3 200 4.16 A
3. My pupils enjoy
reading their {430y (2207 (114) (34} {4y (802)
textbook in Art. 8é ab 38 17 4q 200 4.01 A
4, My pupils feel
’ good when Arts
activities are {515) (208) (97) (183 (3) (843)
given. 103 52 33 g 3 200 4,22 A
3. My pupils feel
excited whenever I
assign them to bring
some materials to
to be used during (473) (240) (108) (14) (2) (839)
Arts activities. @5 &0 38 7 2 200 4.20 A
(2435) (1080) (501) (116) (18) (4130)
Subtotal 487 270 167 58 18 1000 4.13 A
C. Physical Education
1. #y pupils appreciate
the use of model
charts. pictures
in presenting the
lesson in Physi-  (4463) (184) (133) (26) (3% £(81l3)
cal Education. ?3 45 45 13 3 200 4.07 A
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Table 16 t(cont'd.}
; Responses i yWeighted
: ; y Mean/
Areas/Indicators | 3 4 3 2 1 iTotal)Interpre-
v (88 1 Afa&) ¢ gy 2 (D) [ (8D} | ; tation
2. My pupils appreciate
the use of indigenous
materials used for
gymnastics, dance (335) (272) (138) (346) {1y (782}
and sports. &7 68 44 18 i 200 3.91 A
3. My pupils feel free
to move in Physical
Education activi-
ties done outside (440) (232 (103} (22} €4y (8Z3)
the playing area. 72 3 35 11 q 200 4.12 A
4, My pupils are careful
in using the equipment
and materials used
in Physical Edu- (340} (200} {84) {20) (4) (848)
cation classes. 108 20 28 10 4 200 4.24 A
S. My pupils feel
excited whenever 1
assign them to
bring some equipment
and materials to
be used during &0y L(292r (1i4) {14) (12) (782)
practicum. 70 73 38 7 12 200 3.91 A
{2150y (1180) (576) (118) (24) (4048)
Subtotal 430 2939 1922 5% 24 1000 4.03 A
{(6635) (34523 (1327 (374) (64) (12052)
Grand Total 1327 843 509 187 64 2950 4.09 A
Legend:
Weight Description Interpretation
4,581 = 5.00 Strongly Agree (5A) Highly Favorable
3:31 = 4,50 Agree (A} Favorable
2.3L = J.99 Uncertain (U} Neuiral
1«31 — 2.30 Disagree (D) Unfavorable
1.00 - 1.50 Strongly Disagree {5D) Highly Unfavarable



0

a1l indicators with the gualitative category of "Agrees.”
The indicator "I am careful in usinmg the eguipment and
materials used in Physical Education classes™ had a

weighted mean of 4.24 which was the highest and the lowest
was 3.91 for indicator "I appreciate the use of indigenous
materials used for gymnastics, dance and sports” and "1
feel excited whenever I am assigned to bring some equipment
and materials to be used during practicum.” it resulted to
a sub-weighted mean of 4.03 which means "Agrees."

The grand weighted means for all three components was
peaged at 4.09 which signifies as "Agree.” It manifested
that the intermediate pupils were in agreement that the
instructional materials used by their teachers were good,
agreeable and satisfactory to them.

Comparison of Perceptions of Teachers and Pupils
Relative to Pupils’ attitude Towards MAPE

Table 17 summarizes the responses of the teachers and
pupils in terms of pupils’ attitude towards MAPE . On
course content, the teachers "agres" with all the
indicators, with Art given a weighted mean of 4.30. in
like manner, the pupils agree with all indicators giving
Music a weighted mean of 4.11. The combined assessment of
the two aroups resulted in a combined weighted mean of £.20
for Art which means "Agree," followed by Physical Education

(Wted x = 4.09) and Music (Wted = = 4.03) which resulted to



zsub-wsighted mean of 4.11 described also as "Agree.

‘—A
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On teachina strateagies. the teachers rated all

indicators under the three components as "Agree"” with the

following weighted means: FPhysical Education - 4.2&6; Art -
4.19; and Music - 4.00. The pupils had the following
evaluation as: Music — 4.07: Art — 4.05:; and Physical
Education - 4.03 equivalent to "Aaree.' The combined

assessment of the two groups resulted in Physical Education
obtaining the highest combined weighted mean of 4.13,
followed by 4.12 faor Art and 4.04 for Music in that order.
The sub-weighted mean of this area was 4.10 still
equivalent to "Agree.”

Along instructional materials, the teachers gave Art

the highest rating of 4.47; Music, 4.37; and Physical

‘a8

Education. 4.28 all interpreted as "Agree." 0On the other
hand, the pupils’ assessment was similar with the teachers’
with the following results: Art. 4.15: Music, 4.06:; and
Phvsical FEducation, 4.05 all signifyimg "Agree.” They
differ. thouagh, on the means with teachers’ rating higher
than those of the pupils’. The combined weighted mean of
the two groups posted at 4.23 which denoted agreement to
teachers’ use of instructional materials in teaching MAPE.
as gleaned from the table, the arand weighted mean in
~

all areas and components appears to be 4.22 for the

teachers and 4.07 for the pupils, resulting in & combined
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Table

Summary of Responses of the Teachers and Pupils
in Terms of the Pupils’® Attitudes Toward MAPE

!Teacher ‘s Responses|Pupils’™ Responses ;Combined Responses
Component/Areas, Weighted|Interpre-Weighted!Interpre-iWeighted Interpre-

; Mean ! tation | Mean | tation | fMean ; tation
Course Content
flusic 3. 99 A 4,11 A 4.05 A
arts 4.30 A 4,09 A 4,20 a
PL.E« 4.14 al 4,01 a 4,09 a
Sub-mean 4,15 A 4,07 A 4.11 &
Teaching Strategies
Music 4.00 a 4,07 A 4.04 &
aris 4,19 a 4.0%5 a 4,12 a
P.E. 4.26 I 4,03 a 4,15 A
Sub-mean 4.15 fal 4,05 A 4.10 A

Instructional Materials

Music 4.37 & 4,06 A 4.22 A
Arts 4.47 A 4.15 A 4.31 f
FoE. 4,28 A 4,05 A 4.17 A
Sub-mean 4,37 A 4,09 & 4.23 A
Grand Mean 4.22 A 4,07 A 4.15 A
Legend:
Weight Description Interpretation
4.51 - 5.00 Strongly Agree (5A) Highly Favorable
Fs51 = 4,30 Agree {A) Favorable
Z81 = 550 Uncertain (4 Neutral
3l = 2.90 Disagree (D) Unfavorable
100 — 1.30 Strongly Disagree (SD) Highly UnTfavorable
grand mean of 4.15 which means "Aqree.” It appears. most

likely, that both assessment are nearly similar, expressing



azlmost the same sentiment and opinion.

In Table 18, the data on teachers’ and pupils’
responses were statistically treated using t—-test for
independent samples. On course content, the teachers rated
it with a weighted mean of 4.13 evaluated as '"Agree" and
the pupils themselves rated it "Agree" with a welghted mean
of 4.07 resulting in a combined weighted mean of 4.11
described as "Aaree."” Testing the mean difference of 0.08,
it was found ocut that the computed t-value was 0.844,

£

lesser than the tabular t-value of 2.77& at .05 level of

significance. df=4. Thus, the hypothesis which stated that
"there is no significant difference between teachers’ and
pupils’ perceptions on the pupils’ attitude towards MAPE

with respect to course content’” was accepted. This meant
that the teachers’' perceptions were consistent with those
& the pupils—-respondents. Both groups of respondents
agreed that the course content of MAPE was interesting and
were agreeable to the pupils.

As regards teaching strategies, the teachers rated all
indicators as "@Aaree" with a weighted mean of 4.13:
likewise the pupils assessed all indicators as "Agree" with
a weighted mean of 4.05 resulting in & combined mean of
4.10. The mean difference was ©.10. To determine whether
this difference was significant or not, t-test was applied.

The computed t-value turned out to be 1.273 which was
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lesser than the tabular t-valuese of Wl 2 28 08 ievel of

m

significance with 4 degrees of freedom. 0On this basis, the
null hypothesis which stated that "there is no significant
difference bztween the perceptions of the two groups of
respondents relative to pupils’ attitude towards MAPE alang
teaching strategies” was accepted. fgain, 1t proved that
the teachers’ assessment was consistent with those af the
puplils. It implied that both teachers and pupils
themselves believed that the teaching strategies employed
by teachers in teaching MAPE were favarable ard
satisfactory.

Along instructional materials. the teacher-respondents
evaluated all indicators “fAgree” in all MAPE components
with a weighted mean of 4.37. On the other hand. the
pupil-respondents gave it a rating of 4.09 eguivalent to
"Agree': thus. the mean differernce of 0.Z28. To test 1its
significance, t—-test was applied which resulted to a
computed t-value of 4.416 which turned out greater than the
tabular t—-valus of 2.77&6 at .05 level of significance wWith
df = 4, This result gave enouah reason for the researcher
ta reject the null hypothesis that “there is no significant
difference bestween the perceptions of the two groups of
respondents relative to pupils’ attitude towards MAPE along

instructional materials." This implied that the teachers’

opinion varied significantly from that of the pupils. This
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T-test Resulis for Comparing the Perceptions
aof the Teachers and Students in Relation
to the Pupils’® Attitude Towards MAPE

Component i Computed | Tabulark. Evaluation
, t-value i t-value |
1. Course Content 0.844 2776 Accept Ho
2. Teaching Strategies 1.273 2ol 7G Accept Ho
3. Instructional
Materials 4.416 2ol 76 Reject Ho
%X Derived from the Table aof Critical t-values at a = .05
di = 4

further meant that the teachers who were the users of these
instructional materials in their MAPE lessons noted from
the pupils the impact greater or more accurately tham the
pupils did. 1t could be discerned that the pupils might
have varied reactions. more dispersed as evidenced by the
lower rating (Wted x = 4.0%9) considering that different
toachers of different competencies handled and utilized the
instructional materials.

Relationship Between Pupils’® Attitude and

Some Pupil-Related Variates by Grade
Level

Table 19 shows the computed correslation coefficient

between pupils’ attitude and some pupil-related variates
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Grade V1. FPupils’ attitude and their age had a
correlation coefficient of —-0.14 which indicated a rather
low correlation. The negative sign, however, showed that
the twelve-vyear-old grade VI pupils comprising 464 of the
group. tend to exert influence on the group’'s attitude
towards MAPE by giving it to a higher assessment. However,
when the computed r was tested for its significance using
the Fisher's t. the result turned out to be 1.40 which was
lesser than the critical t-value of 1.960 at .03 level of
significance with 98 degrees of freesdom. Therefore, the
hypothesis that stated that "there is no significant
relationship between the grade VI pupils® attitude towards
MAPE and their age" was accepted. This indicated that age
amonag grade VI pupils did not affect their responses to the
attitude indicstors. This meant. moreover, that age of
grade VI pupils did not influence their attitude toward
MAPE .

Relative to sex. the computed r was -—-0.20 which
generally meant that the grade VI girls tend to 1influence
their attitude as reflected in their ratings to the
behavior indicators on account that 74 out of 100 were
girls. Moreover ., when the computed r was tested for its
significance wusing Fisher’'s t. the computed t-value was
2.02 which turned out greater than the critical t-value of

1.960 at .05 significance level with df = 98. Thus, the



hvpothesis that Ythere 1s no significant relatiDﬁSHip
between the arade VI pupils’ atititude towards MAPE and
their sex” wWas rejected. It clearly meant that sex
influenced a great deal on the pupils’ attitude. indicating
that girls generally exhibited a favorable attitude towards
MAPE .

For the contests/activities participated by grade VI
pupils, the Ccrrespondihg correlation coefficient was 0.14
equivalent to a low correlation. Moreover ., when this was
tested for its significance, Fisher’'s t vielded a computed
t-value of 1.40 which was numerically lesser than the
critical t-value of 1.950 at .05 level of significance with
28 dearees of freedom. This gave the researcher evidence
to accept the hypothesis which stated "there 1is nao
significant relationship between the grade VI pupils’
attitude towards MAPE and their participation in  MAPE
contests/activities.” This meant that the pupils’
participation in MAPE contests/activities did not influence
their attitude towards the subject. Even without their
participation in contests and other activities in MAFPE, the
pupils love what they did in Music, Art and Physical
Education classes. They found MAPE content, teaching
strategies used in teaching these componsnts and the
instructional materials emploved by their teachers as

agreeable and satisfactory to them.



Table 1%

Computed Pearson—-r Between Pupils’ Attitude and
Pupil-Related Characteristics by Grade Level

: ; ! Computed |
Grade Level | Yariates , Pearson-v | Fisher’'s | Evaluation¥k
: i v t-value |
Y Age 0.006 0.06 Not Significant
Sex -0 070 0.69 Not Significant
Competitions/ 0.103 1.03 Not Significant
frctivities
Farticipated
VI Age -0.14 1.40 Not Significant
Sex -0, 20 2.02 Significant
Competitions/ 0.14 1.40 Not Significant

agctivities
Farticipated

% Evaluation was done at t-value of 1.96 at a = .05 and df = %8

ot Significant - Accept Ho

Significant - Reject Ho

As a summary,., among the three pupil-related variates
considered in this study. namely: age, sex and contests/
activities participated, only sex turned out te have
affected the attitude of grade VI pupils towards MAPE. The
twao others, age and contests/activities participated did
not change or influence their attitude towards the subject.
Relationship Between Pupils® Attitude and

Some Teacher—Related Variates by Grade
Level

Table 20 reflects the computed correlation coefficient

comparing pupils’ attitude and some teacher—-related
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characteristics such as age. sex. =ducational attainment,
units earned in MAPE/PE. teaching experience, in—-service
trainings attended and performance ratings of teachers

computed separately by grade level.

Grade VY. Between the pupils’® attitude and the age of
the teacher—-respondents. it cam be .gleaned from the
aforesaid table that the computed correlation coefficient
was —0.09 denoting & negligible correlation. Testing 1ts
significance, Fisher ' s t was employved. The result vielded
a computed t-value of -0.895 which was lower than the
critical t-value of 1.960 at .05 level of significance, df
= 94, With this. the hypothesis which stated that "there
is no significant relationship between the pupils’ attitude
towards MAPE and their teachers’ age" was accepted. This
implied that teachers’ age did not affect the pupils’
attitude towards the subject.

fAs regards teachers’ sex and grade V pupils’® attitude
towards MAPE, the correlation coefficient was 0.33 denoting
a direct relationship. However, when Fisher's t was
applied to test its siagnificance. the computed t-value
turned out to be 3.4461 which proved to be greater than the
critical t-value of 1.9860 at a = .05, df = F8. Thus ., the
hypothesis which stated that “there is no significant

relationship between the grade V pupils’ attitude towards
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MAPE zand sex of tesacher!" was rejiecited. It meant that theres

Al

existed a relationship between teachers’™ sex and pupils’
attitudes. It implied further that sex influenced pupils’
attitude towards MAPE.

Educational attainment of teachers and pupils’
attitude towards MAPE had a correlation coefficient of
Q. 21, This result showed that the higher the educational

attainment of the teachers, the greater is its influence on

pugils” attitude towards the subiect. Moreover, the
computed Fisher s t-value turned out toc be 2.126, greater
than the critical t-value of 1.960. a = .00 with 98 degrees

of freedom. This triggered the rejection of the hypothesis

which stated that "there is mo significant relationship

between pupils’ attitude towards MAPE and the teachers’
educational attainment.” This implied that teachers’
educational attainment did not affect the pupils’ attitude

towards the subject. It indicated that the higher the
educational attainment of teachers the greater 1is its
influence on the attitude of the grade V pupils towards
MarE .

The units earned by teachers in MAPE and the pupils’
attitude appeared to be directly related as shown by the
correlation coefficient of -0.34. It means that teachers

who had earned more units in MAPE/PE exerted negative

influence on the pupils’ attitude towards the subject than



those who had fewsr units or none at =11. It was conftirmed
by the computed t—value of -3.379 when Fisher s t  was
applied. It proved to be numerically greater than the

critical t-value of 1.%60 at .05 level of significance with
df = Z8. This caused the researcher to reject the
hvpothesis which stated that "there 1s no cignificant
relationship between pupils’ attitude towards FAPE and the
number of units earned by teachers along MAPE/PE." bt
indicated that the more courses teachers take along MAPE or
Physical Education, the lower i1s their influence on the
pupils’ attitude towards MAPE. This may be xplained by
the fact that these teachers possibly because of
overconfidence of their knowhow became more strict and

complacent of what they were doing without taking pains of

improving their teaching anvymore.
Hetween ougiis attitude towards MAPE  and teaching
experience of tzachers. the correlation coefficient was

~-0.06 denoting a low correlation. To test its signifi-
Cance. the computed Fisher's t-value was —-0.60 which was
found to be mumerically lesser than the critical t-value of
1.960 at .05 level of sianificance with df = $8. Thus. the
hypothesis which stated that "there 1s no significant
relationship between pupils’ attitude and the teachers’
teaching experience’ was accepted. It i1mplied that

teaching did not play a significant role 1in influencing
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pupils sttitude towards MAFE.

Relative to in—-service frainings attended by teachers,
the correlation coefficient arrived at was ©0.14. The
computed Fisher's t-value for this was pegged at 1.40 which
is obvigusly lesser than the critical t-value of 1.960
at .05 level of significance with 98 degrees of freedom.
This signaled the researcher to accept the hypothesis which
stated that "there is no significant relationship between
pupils’ attitude towards MAPE and the in—-service traininas
of teachers.” This finding proved that pupils’ attitude
was not anvhow affected by attendance of teachers in  in-
service trainings.

The performance ratings of the teachers were related
with the pupils’  attitude and the computed r turned out to
be zero which meant no correlation. Further testinag
revealed a zero Fisher s t-value which further meant the
acceptance of the hypothesis which stated that "there is no
significant relationship between the pupils’ attitude
towards MAPE and the teachers’ performance ratings.” This
implied that the degree to which teachers performed in
their work did rnot influence their pupils’ attitude towards
the subject. Teachers’ performance 1in class did not
aquarantee a chain positive effect on attitude of their
pupils.

In summary. among the seven teacher-related variates.



namely: age, sex, educational attainment. uniis earnsd 1In
MAPE/PE 4 teaching expericence., in-service trainings
attended. and performance ratings. three (sex., educational
attainment, wunits earned in MAPE/PE) showed significant
relationship with pupils’ attitude. The four other
teacher—-related characteristics were proven to have not
caused any influence on pupils’ attitude among grade V

pupils.

Grade VI. The comparison betwzen the teachers’ age

-~

and pupils’ attitude revealed a correlation coefficient of
-0.005 signifying a very low correlation. This meant fhat
age insignificantly related with attitude of grade VI
pupils. To test the significance of the computed r.
Fisher' s t was applied. 1t turned out that the computed t-
value was —-0.05 which was lower than the critical value of
1.960 at .05 level of significance with df = 98. It meant
that the hypothesis which stated that "there is no
significant relationship between the grade VI pupils’
attitude towards MAPE and their teachers’ age™ Was
accepted. It further meant that age did not affect or
influence the pupils’® attitude.

For the gender or sex of teachers, it can be noted
from the tables that the computed correlation coefficient

was .06, Generally., it meant that a low correlation

existed between sex and attitude. Applving the Fisher’'s t



to ascertain its significance. the computed t—value was

in

0 D, lesser than the critical t-value of 1.92680, a = +05
and df = 98. Thus, the hypothesis which state that "there
is no significant relationship between sex of teachers and
pupils’ attitude towards MAPE" was accepted. it meant that
sex did not influence the pupils’ attitude.

On the relationship between educational attainment of
teachers and pupils’ attitude. it can be seen from the
table that the computed correlation coefficient is -0.25.
It implies an inverse relationship, meaning the lower the
educational attainment of the teacher the higher were the
ratings they gave to pupils’ attitude. This can be
attributed to the fact that majority of the teacher-
respondents had baccalaureate degrees only and few had
advanced units inm MARPE/PE. When tested for its
significance. the Fisher’'s t-value turned ogut to bBe =2Z2.56,
higher than the critical t-value of 1.960 at .05 level of
significance with 98 degrees of freedom. Hence, the
hypothesis which stated that "there 1is no significant
relationship between the educational attainment of teachers
and pupils’ attitude towards MAPE" was rejected. It proved
that educational attainment did affect the pupils’ attitude
towards the subject. 1t meant that should teachers upgrade
themselves along MaPEs/PE, pupils’ attitude would be

correspondingly favorable. As it 15, with mere
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baccalaureate degrees and with few advanced wnits in
MAPE /PE, the teacher—-respondents influenced the pupils’
attitude negatively.

Units earned in MAPE/PE by the teachers had an inverse
relationship with pupils’ attitude towsrds the subject as
evidenced by the computed r of —-0.21. It implied that the
teachers who have MAPE/PE units gave higher ratimgs to
pupils’ attitude as compared to the proportion who did not
have MAPE/PE wunits. The computed Fisher's t-value was
found to be —-2.13, greater than the critical t-value of
1.960, a =.05 with df = 98. Therefore, the hypothesis
which stated +that "there is no significant relationship
between the units earned by teachers in MAPE/PE and pupils’
attitude towards the subject'" was rejected. It showed that
teachers who have taken MAPE/PE coutrses temnd to influence
negatively the pupils’ attitude. It can be attributed to
the fact that as teachers had the benefit of knowledge
expertise on the subject they tend to become overconfident
in themselves, considering that they knew more than the
rest of the teachers, they take teaching for gramted and do
not prepare for their lessons anymore. This exerted a
negative impact on the pupils.

The computed correlation coefficient relating teaching
experience and pupils’ attitude was 0.08 signifying a low

correlation. When tested for its significance, the
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Fisher's t—-value turned out to be 0.79 which Was
numerically lower than the critical t-value of 1.260 at .05
level of confidence, df = 98 which is evaluated as not
significant. This prompted the researcher to accept the

null hypothesis which stated that "there is no significant
relationship between teaching experience of teachers and
pupils’ attitude towards MAPE." It meant that the number
of vears a teacher staved in the service did not influence
their pupils’ attitude towards the subject. This can be
reasoned out by the fact that the teacher—-respondents
average teaching experience was 8.4 years, not too long to
have influenced the attitude of the intermediate pupills.
Relative to in-service trainings of teachers and
pupils’ attitude towards MAPE., the computaticon vyielded a
correlation coefficient of -0.21. The negative sign,
generally meant that attendance in in-service trainings of
teachers affected the attitude of their pupils towards the
subject. To test the significance of the computed r,
Fisher's t was applied and turned out to be —-2.13 which was
significant at .05 level of significance with 78 degrees of
freedom. Thus, the hypothesis which stated that "there 1is
no significant relationship between in-service trainings
attended by teachers and pupils’ attitude towards MAPE" was
rejected. It clearly showed that the in—-service trainings

teachers attended influenced the attitude of pupils in the
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negative direction. i1t cannot be denied that such

upgrading improves teachers’ procedure in teaching and the

pupils’ performance in the subject, but in this study it
was found out that it did otherwise. This may be explained
that as teachers learn more on their subject, they most

likely become overconfident, stricter or may be arrogant or
take the pupils for granted and did not teach well anymore.
The comparison between the performance ratings of

teachers and the pupils’ attitude towards MAPE, vielded &

correlation coefficient of -0.28 which indicated that
performance rating influenced the pupils’ attitude
negatively. Testing its significance, the computed

Fisher's t-value was pegged at 2.8% which was numerically
higher than the critical t-value of 1.760 at .05 level of
significance, df = 98. 1t gave the researcher enough
evidence to reject the hypothesis which stated that "there
is no significant difference between the performance rating
of teachers and pupils’ attitude towards MAPE." It implied
that teachers who performed well in his waork most likely
became complacent in what they were presently doing and did
not exert effort anymore to make better their teaching.
Moreover, the mass rating or grading of teachers with very
satisfactory (VS) is widespread in the division with no
teacher receiving a performance rating lower than VA as

revealed in the performance rating profile. This certainly



110

Table Z0

Computed Pearson—r Between Pupils’® Attitude and the
Teacher—-Related Characteristics by Grade Level

Grade | : iComputed Fisher s
Level | Variates i Pearson-v | t-value ; EvaluationX
Y Age -0.09 =0.893 Not Significant
Sex 0.33 3.481 Significant
Educational
Attainment 0.21 2.126 Significant
Unit Earned in
MAPE -0.34 =3.07% Significant
Teaching
Experience -0.06 -0.460 Not Significant
In-service
Trainings ¢.14 1.40 Not Significant
Performance
Rating 0 0 Not Significant
VI Age -0.003 -0.03 Not Significant
Sex 0.06 0.60 Not Significant
Educational
Attainment =025 -2.36 Significant
Unit Earned in
MAPE ~Q.21 e (N Significant
Teaching
Experience 0.08 0.7%2 Not Significant
In-service
Trainings -0.21 -2+13 Significant
Performance
Fating -0.28 2.8%9 Significant

% Evaluation was done at t-value of 1.96 at a = .05 and df = 98

Not Significant - Accept Ho

Significant - Reject Ho
had significant effect on the pupils’ attitude since they
could tell the difference between good teaching from the
not—so—-good teaching.

To summarize, of the seven teacher—-related
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characteristics, namelv: age, sex, sducational attainment,
units earned in MAPE/PE, teaching experience, in—-service
trainings attended and performance rating, four of these
characteristics significantly related with the formation of
attitude among grade VI pupils towards MAPE. These are:
educational attainment, units earned in MAPE/PE, in-service
trainings and performance rating. The remaining three

showed no relationship with attitude.

Implication of the Study

Based on the results of the study, it was crystallized
that among the three pupil-related characteristics, namely:
age, sex and activities/competitions participated, none
significantly influenced pupils’ attitude towards MAPE
among grade V respondents. However, among grade VI pupils,
sex showed significant relationship with pupils’ attitude.
On the other hand, from among the seven teacher-related

characteristics such as age, sex, educational attainment,

units earned in MAPE/PE, teaching experience, in-service
training and performance rating, three (age, educational
attainment, wunits earned in MAPE/PE) bore significant

relationship with pupils’ attitude among grade V pupils.
Whereas, in the group of grade VI pupils, the teachers’
educational attainment, units earned in MAPE/PE, in-service
trainings attended and performance rating showed high

relationship with pupils’ attitude. These findings
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generated implications towards development of positive
attitude of pupils towards MAPE and towards improvement of
teaching and learning in the subject.

The finding that sex correlated highly with attitude
led the researcher toc conclude that inasmuch that there
were more girl—-respondents than boys, it went without
saying that this superiority in number influenced & great

deal the overall ratings of the intermediate pupils. it

implies that the present set-up of combining boys and girls

in MAPE classes enhances pupills’ attitude towards the
subject and, therefore, should be continued 1n class
organizations. i1t may seem detrimental if they will be
separated in groups. This can be attributed to the fact

that at the age of intermediate pupils which ranges from
12-13 vyears oF over, is the age of puberty or pre-
adolescent stage. This is characterized by: 1) Boys and
girls are conscious of being "boys" and of being '"girls";
2) They are conscious of their looks, grooming, behavior,
mode of dressing; 3) They develop liking for the opposite
sex3 4) They develop appreciation for achievement of the
opposite sex, to name a few. Based on the foregoing, the
psychological impact of being mixed in class may lead
towards congenial atmosphere of "“showing off" and excelling
in class activities via a healthy competition, "joining the

bandwagon" attitude and a growing appreciation for one



another. These are enhanced by sharing., active
participation, a sense of camaraderie and friendly
relationship with one another, with malice towards none.
This can be strengthened under the skillful guidance of the
MAPE teacher by providing them opportunities to do
activities in Music, Art and Physical Education together,
channeling every energy of these young boys and girls
towards enjovyment, satisfaction and creativity.

For the teacher 's part, sex, educational attainment,
units earned in MAPE/PE, in—service trainings and
performance ratings were found to relate significantly with
the intermediate pupils’ attitude towards MAPE .
Educational attainment, units earned in MAPE/PE and in-
service trainings all contribute to teachers’ obtaining
high performance ratings. High educational attainment,
taking courses along MAPE/PE, attending seminars and
trainings hone the teaching skills of the teachers in terms
of mastering lesson content, employing better teaching
strategies and improving their dealings with their pupils.
Hence, encouraging teachers to enroll in advanced courses
in MAPE/PE or in graduate schools and taking every
opportunity in attending Physical Education seminars and
trainings should be pursued by school administrators.
These skill-developing activities engaged by teachers would

help them perform better and as a result, achieve higher



In the case where the results were significant but in
the negative direction as in the teachers’ educational
attainment. units earned in MAPE/PE and in-service training

attended. this occurrence can be explained by the mere fact

that these teachers achieved knowledge expertise on  the

subject they were teaching and that they exhibited
averconfidence in teaching. They tend to become complacent
without xerting effort anymore to improve their teaching
performance. Thus. pupils under their charge discerned

this difference and somehow influence them to change their

attitude towards the subiect.

Sex was another variate that influenced pupils’
attitude. Female teachers are seen better teachers than
males when it came to MAPE. As observed, there are motre

tter tsachers e
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female teachers in chools. They make b

N

can be attributed to

P

Music. Art and Physical Education. I
the fact that female teachsrs are more industrious,

resourceful . creative and C get along well with children.
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Young children look up to female teachers because they are
energetic, full of bright ideas and very creative owing to

the rmature of the subject being tauaght.



Chapter 5

SUMMARY OF FINDINGS, CONCLUSIONS AND RECOMMENDATIONS

This chapter discusses the salient findings of the
study, the conclusions arrived at, based on the results of
the analysis as well as the recommendation made based on

the conclusions formulated.

Summary of Findings

The following were the significant findings of the
study:

1. The average age of the grade V pupils was posted
at 11.04 years with a standard deviation of 1.2 years while
the average age of the grade VI pupils was 12.08 years with
a standard deviation of 1.10 vears. The average age of the
intermediate pupils takem as a whole clustered around 14 .5
years with a standard deviation of 1.5 years.

2 Among the grade V pupils, &1 or 61 percent out of
100 were girls while 39 or 29 percent were boys. In grade
VI, 74 or 74 percent out of 100 pupils were girls, 26 ar 26
percent were boys. The intermediate pupil-respondents
were dominated by girls accounting for 135 or &£7.5 percent
of them as against the boys who comprised 63 or 329
percent.

3. Relative to the MAPE activities/contests

participated, 83 or 83 percent of the 100 grade V pupils

sty
fohe
DA
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had not participated in any activity or competition; 12 or
12 percent had participated in sports competition; four or
four percent had participated in painting/drawing contest;
one or one percent had participated in signing contest; and
none in the dancing contest. Among the grade VI pupils, 86
or 86 percent had not participated in any contest/activitys
SiX or six percent in each of the contests in
painting/drawing and sports; and one or one percent in each
of the contests in singing and dancing. As a whole, great
majority of the intermediate pupils had not participated in
any MAPE activity/contest as evidenced by 169 or 84.5
percent of them and the remaining 31 or 15.95 percent had
participated in the mentioned activities/contests.

4. The average age of the grade V teachers was 47 .3
Wwith a standard deviation of 9.6 years, while the average
age of the grade VI teachers was 40.8 with a standard
deviation of 12.4. The age distribution of the
intermediate teachers clustered around 43.9 years with a
standard deviation of 11.4.

s. As to sex of the grade V teachers, nine or B81.8
percent of the 11 respondents were females and only two or
18.2 percent were males. The grade VI teachers were
composed of 10 or 83.3 percent females and two or 16.7

percent, males. The intermediate teachers were dominated



by females as there were 12 or BZ2.4 percent out of 23
respondents and only from or 17.4 were males.

&4 The educational attainment profile of the
intermediate MAPE teachers showed that 20 or 87.1 percent
out of 23 had baccalaureate degrees of BSEEd/BEEd and one
or 4.3 percent each having BSIE, BSE and MAEd (CAR) units,
respectively.

7 In terms of the number of units earned by the
intermediate teachers along MAPE/PE, the data showed that
they have an average of five units with a standard
deviation of 5.43 units.

B The teaching experience of the teacher-
respondents clustered around 8.4 years with a standard
deviation of 6.2 vyears the grade VI teachers having longer
teaching service than the grade V teachers.

= The in-service training profile of intermediate
teachers showed all the intermediate teachers had attended
trainings of some kind with 10 or 43.5 percent of them
attended seminarss five or 21.7 percent attended summer
institutes; and four or 17.4 percent attended in summetr

institute and demonstration.

10. The performance ratings of the intermediate
teachers generally fall within the description of "very
satisfactory."” This was supported by the data on their

performance rating where 22 or 95.7 percent got 'very

°
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satisfactory” rating anmd one or 4.3 percent had an
"outstanding" rating-.
11. Based on the teachers’ assessment, the course

content of Music, Art and Physical Education was found to
be agreeable to the intermediate pupils as evidenced by the
grand weighted mean of 4.15 corresponding to "Agree."”

12« The teachers’ evaluation of the pupils’ attitude
towards MEPE along teaching strategies was that they were
satisfied with the strategies utilized by the teacher as

confirmed by the grand weighted mean of 4.15 which meant

"Agree."
13. Along instructional materials, the teacher
raters’ overall rating for the pupils’ attitude towards

MAPE posted at 4.37 described as "Agree."

14. The puplils’ own assessment of their attitude
towards MAPE along course content was estimated to be
favorable and satisfactory for them supported by & weighted
mean of 4.11 equivalent to "Agree.”

15 In relation to teaching strategies used in Music,
Art and Physical Education, the pupils themselves agreed
that these were enjoyable and challenging to them as
evidenced by a weighted mean of 4.05 which correspond to
"Agree."”

16. As viewed by the pupils themselves, they found

the instructional materials employed by teachers in



teaching Music, Art and Physical Education agreeable and
satisfactory to them with a weighted mean of 4.09
signifying "Agree."

17. The computed t-value for comparing the
perceptions of the teachers and pupils themselves relative
to the pupils’ attitude towards MAPE along course content,
resulted to ©0.844 which proved to be lesser than the
tabular t-value of 2.776 at a = .05 and df = 4. Thus, the
hypothesis which stated that "there is no significant
difference between the perceptions of the two groups of
respondents on the pupils’ attitude towards MAPE with
respect to course content" was accepted.

18. The computed t—-value for comparing the
perceptions of the two groups of respondents relative to
the pupils’® attitude towards MAPE along teaching strategies
posted at 1.273 which was lesser than the tabular t-value
of 2.776 at .05 level of confidence with 4 degrees of
freedom. On this basis, the hypothesis which stated that

"there is no significant difference between the perceptions

of the two groups of respondents on the pupils’ attitude
towards MAPE with respect to teaching strategies” was
accepted.

19. The computed t-value for comparing the

perceptions of the two groups of respondents relative to

the pupils’ attitude towards MAPE along instructional
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materials registered at 4.4146 which turned out greater than
the tabular t-value of 2.77&6, a = .03 and df = 4. Hence,
the hypothesis which stated that "there is no significant
difference between the perceptions of the twe groups of
respondents on the pupils’ attitude towards MAPE with
respect to instructional materials'" was rejected.

20. To find out whether age of the grade V pupils
affected their attitude towards MAFE, the computed
correlation coefficient of 0.0046 was subjected to Fisher’'s
t—test. The computed t—-value was 0.06 which was found to
be numerically lesser than the tabular t-value at 1.960.
This led to the acceptance of the hypothesis which stated
that "there 1is no significant relationship between the
pupils’ age and their attitude towards MAPE . "

Z21. To find out whether sex of the grade V pupils
affected their attitude towards MAPE, the camputed
correlation coefficient of —-0.070 was subjected to Fisher’s
t—test. The computed t-value was 0.69 which was
numerically lesser than the tabular t-value of 1.950.
Therefore, the hypothesis which stated that "there is no
significant relationship between the pupils’ sex and their
attitude towards MAPE" was accepted.

Z22. Relative to the competitions/activities
participated by grade V puplls, the computed correlation

coefficient was 0.103. Consequently, the computed Fisher’'s
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t—value was 1.03 which was numerically lesser than the
tabular t-value at 1.960. Therefore, the hypothesis which
stated that "there is no significant relationship between
the competitions/activities participated by pupils and
their attitude towards MAPEY was accepted.

23. Between the grade VI pupils’ age and their
attitude towards MAPE, the correlation coefficient was
-0.14. The computed Fisher's t-value was 1.40 which proved
to be lesser than the tabular t-value at 1.9680. Therefore,
the hypothesis which stated that "there is no significant
relationship between the pupils’ age and their attitude
towards MAPE" was accepted.

24, Relative to the grade VI pupils’ SexX, the
computed correlation coefficient was -0.20. The computed
Fisher's t-value was 2.02 which turned out to be agreater
than the tabular t-value at 1.960. Thus, the hypothesis
which stated that "there is no significant relationship
betweern the pupils’ sex and their attitude towards MAaPE"
was rejected.

29 For the competitions/activities participated by
grade VI pupils, the corresponding correlation coefficient
was 0.14. The computed Fisher’'s t-value was 1.40 which was
numerically lesser than the tabular t—-value at 1.960.
Thus, the hypothesis which stated that "there is no

significant relationship between the competitions/
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activities participate by grade VI pupils and their
attitude towards MAPE" was accepted.

2 Between the pupils’ attitude and the age of MAPE
teachers, the computed correlation coefficient was -0.09.
The computed Fisher ' s t-value posted at -0.893 which was
lesser than the tabular t-value at 1.960. Therefaore, the
hypothesis which stated that "there 1is no significant
relationship between the pupils’ attitude towards MAPE and
the age of teachers'” was accepted.

27. As regards teachers’ sex and the grade V pupils’
attitude towards MAPE, the computed correlation coefficient
was ©0.33. The computed Fisher’ s t-value turned out to be
3.4461 which proved to be greater than the tabular t-value
at 1.960. Hence, the hypothesis which stated that "there
is no significant relationship between the pupils’ attitude
towards MAPE and the sex of teachers” was rejected.

8. In relation to the units earned by teachers in

)

MAPE/PE and the pupils’ attitude to MAPE, the computed
correlation coefficient was -0.34. The Fisher’'s t-value
was —-3.579 which proved to be numerically greater than the
tabular t-value at 1.960. Thus, the hypothesis which
stated that "there is no significant relationship between
the pupils’ attitude towards MAPE and the units 2arned by
teachers”" was rejected.

29 . Relative to in-service trainings attended by
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teachers, the correlation coefficient arvrived at was 0.14.
The computed Fisher s t-value was pegged at 1.40 which was
numerically lesser than the tabular t-value at 1.9560.
Therefore, the hypothesis which stated that "there 1is no
significant relationship between the pupils’ attitude
towards MAPE and the in-service trainings attended by
teachers” was accepted.

30. Between the grade V pupils’ attitude towards MAPE
and the performance ratings of teachers, the computed
correlation coefficient posted at zero and the Fisher’'s t-
value was similarly zero. Consequently, the hypothesis
which stated that "there is no significant relationship
between the pupils’ attitude towards MAPE and the teachers’
performance ratings” was accepted.

31. Among the seven teacher—-related characteristics,
sex, educational attainment and units earned in MAPE showed
significant relationship with the attitude of grade ¥
pupils towards MAPE.

2. The comparison between the attitude of grade VI
pupils and the age of teachers revealed a correlation
coefficient of —-0.005. The computed Fisher's t-value was
pegged at —-0.05 which was lesser than the tabular t-value
at 1.960. Therefore, the hypothesis which stated that
"there is no significant relationship between the pupils’

attitude +towards MAPE and the age of teachers” was
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accepted.

33. For the gender or sex of +teachers and the
attitude of grade VI pupils, the correlation coefficient
registered at 0.06. The Fisher’'s t-value was 0.60 which
was numerically lesser than the tabular t-value at 1.960.
Hence, the hypothesis which stated that "there is no
significant relationship between the pupils’ attitude

towards MAFE and the sex of teachers" was accepted.

34. 0On the relationship between the educational
attainment of teachers and grade VI pupils’ attitude, the
computed correlation coefficient resulted to -0.25. The

computed Fisher's t-value posted at -2.56 which turned out
to be greater than the tabular t—-value at 1.980. Thus, the
hypothesis which stated that "there is no significant
relationship between the pupils’ attitude towards MAPE and
educational attainment of teachers" was rejected.

395. Relative to units earned in MAPE by the teachers
and grede VI pupils’ attitude, the computed r was -0.21.

The Fisher’'s t-value came out to be —-2.13 which proved to

be greater than the critical t-value at 1.960. The
hypothesis, therefore, which stated that "there is no
significant relationship between the pupils’ attitude
towards MAPE and units earned by teachers in MAPE" was

rejected.

3h. The computed correlation coefficient relating to
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teaching experience and grade YI pupils’ attitude towards

[T

MAPE was calculated at 0.08. The Fisher's t-value posted
at ©0.79 which was numerically lesser than the critical t—
value at 1.960. This 1led to the acceptance of the
hypothesis which stated that "there 1is no significant
relationship between the pupils’ attitude towards MAPE and
the teachers teaching experience.’

%7. Anent the relationship of in-service trainings
attended by teachers and the grade VI pupils’ attitude
towards MAPE, the computed r resulted to -0.21. The
Fisher's t—-value turned out to be -2.13 which was
numerically greater than the critical t-value at 1.960.
Thus, the hypothesis which stated that "there 1s no
significant relationship between the pupils’ attitude
towards MAPE and the teachers’ in-service trainings they
attended"” was rejected.

S The comparison between the performance ratings of
teachers and the grade VI pupils’ attitude towards MAPE
yielded a correlation coefficient of -0.23. The Fisher’'s
t-value was pegged at 2.80 which proved to be greater than
the critical t-value at 1.740. Therefore, the hypothesis
which stated that “there is no significant relationship
between the pupils’ attitude towards MAPE and the
performance ratings of teachers" was rejected.

39. 0f the seven teacher—-related characteristics,



educational attainment, wunits sarned in MAPE/PE, in-service

]
il
D]

trainings and performance rating showed a significant
relationship with the attitude of grade VI pupils towards

MAPE.

Conclusions
On the basis of the aforestated findings, the
following conclusions were drawn:

1. The intermediate pupils in the District of Wright
are in their exact grade levels in relation to their age
and , therefore, they have started grade one at the age of
Tx This group is dominated by girls, a factual condition
in all grade levels, school and educational levels. Owing
to the fact that majority of these pupili;s have not
participated in MAPE contests and activities, it can be
concluded that the District sparingly provide for these
activities in the subject and therefore, opportunities for
the pupils to join such activities are limited.

2 The MAPE teachers in the District of Wright are
considered in their middle—age as reflected in their age
distribution. They are dominated by female teachers, a
condition which is true to all grade levels, schools and
educational levels. In their professional level, they can
be considered as experienced teachers and have adeguate in-
service trainings to enhance their expertise in teaching

the subject. However, they are just beginning to realize



the significance of growing professionally owing to the
fact that they are just starting to earn credit units in MA
and advanced courses in MAPE/PE as shown in their profiles
for educational attainment and units earned along MAPE/PE.
Finally, their performance ratings of "very satisfactory”
is indicative that they are performing well dE RS
teaching Jjob as well as in their relationship with their
pupils.

= The intermediate pupils’ and HMAPE teachers’
assessment of the pupils’ attitude towards the subject
along course content, teaching strategies and instructional
materials corresponded to the gqualitative description of
"Agree,” it can be concluded that: a) MAPE lessons are
interesting and enjoyable to pupils; b) the teaching
strategies employed by MAPE teachers are agreeable and
satisfying to the pupils to whet their appetite for
learning: and c) the instructional materials used trigger
appreciation, enjoyment and excitement among the pupils for
the subiect.

4, The test of hypothesis comparing the perceptions
of the teachers and pupil concerning with the pupils’
attitude towards MAPE along course content, teaching
strategies and instructional materials indicated that there
was no sianificant difference. It can be concluded that

the observations of the two groups of respondents were
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consistent with each other and, therefore, obtaining in the
aforecited districts The MAPE teachers are truly
performing their Jjob descriptions to the best of their
ability alorg the aforecited areas, thereby creating a
favorable attitude among their pupils towards MAPE.

s The results of the tests of hypothesis relative
to relationship between pupils’ attitude towards MAPE and
some pupil-related variables among grade VI pupils showed
that no relationship existed. However, among grade VI
pupils, sex appeared to influence pupils’ attitude while
age and MAPE contests/activities participated do not.

5. The results of the tests of hypothesis relative
to relationship between pupils’ attitude towards MAPE and
some teacher-related variables among grade V pupils showed
that sex, educational attainment and units earned in MAPE
influence pupils’ attitude towards MAPE. Age, teaching
experience, in-service trainings and performance rating do
not. In the grade VI level, educational attainment, units
earned in MAPE, in-service training and performance rating
influence or affect the pupils’ attitude towards MAPE,

while age, sex and teaching experience do not.

Recommendations

in view of the aforesaid conclusions, the following

recommendations are herein presented in order to foster
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positive attitude among intermediate pupils towards MAPE
and to improve the teaching—-learning process:

1 On the basis that majority of the intermediate
pupils had not participated 1in MAPE activities and
contests, the district and school administrators, including
cultural arts and PESS coordinators should include mare
activities and contests along Music, Art and Physical
Education in their action plans with the end in view of
promoting rapport and wholesome relationship with teachers
and fellow pupils that will redound to developing favorable
attitude towards the subject.

2 It was found out that educational attainment,
units earned in MAPE/PE and in—-service training correlated
significantly with pupils’ attitude towards the subject in
the negative direction, it is recommended that educational
managers chould motivate the teachers not only to attend
advanced studies in MAPE, enroll in graduate schools, and
participate 1in in-service trainings to enhance their
teaching competencies which obviously influence among
pupils towards positive and favorable attitude towards the
subject but also to strive to improve their teaching
considering that they have already good background
knowledge of the subject they are teaching. To remain
complacent will not do justice to the effort, time and

money invelved in undertaking these activities.



D Ferformance ratings of teachers appearsd to  have

influenced to pupils’ attitude, it 1is recommended that

school heads should rate their teachers objectively to

inspire them to do better each rating period. Dubious and
subjective ratings will only trigger confusion and
discontentment amaong peers thereby affecting actual

performance in their jobs. This will lead to the decline
in their work, correspondingly, the decline in pupils’
performance and attitude.

4, In this study the girl-respondents outnumbered
the boy-respondents a great deal. Chances are, the pupils’
overall responses were influenced by the girls. It is
recommended that a sequel study be made on the same
variables where the boy—- and girl-respondents are =sgual or
almost egqual in number.

2. A study focusing on teachers’ attitude towards
MAPE and relating this with the same variables treated in
this study may be undertaken.

&. In another study where pupils’ attitude may be
correlated with their achievement in MAPE, may be

undertaken.



BIBLIOGRAPHY



A.BOOKS

Araneta, Maria E. “What is the Right Career For You?”, Blue Collar,

Volume VIII, October 1995.

Benton, William. Encyclopedia Britannica, Vol. 2, Chicago: Encyclopedia

Britannica, Inc., 1979.

Bloom, B.S., Taxonomy of Educational Objectives, Handbook I, Cognitive

Domain, New York: David McKay Co., Inc., 1976.

Butcher, Charles A. Foundation of Physical Education and Sports, 9th

Edition, Toronto: The C.V. Wosby Company, 1983.

Carbajal, Jones. The Development and Control of Behavior in Sport and

Physical Education, Philadelphia, Lea and Febiger Co., 1985.

Ebel, E.L. Measuring Educational Achievement. New Jersey: Prentice Hall,

Inc., 1975.

Edwards, Allen L. Techniques of Attitudes Scale Construction, New York:

Appleton Century Crafts, Inc. 1975.

Encyclopedia Americana, International Edition, Vol. 8, Grollier

Incorporated, Danbury, Connecticut, 1983.



Gage, Nathaniel. The Scientific Basis of the Art of Teaching, New York:

Teachers College Press, 1978.

Good, Carter V. Dictionary of Education, University of Cincinnati:

McGraw-Hill Book Cp., 1973.

Guilford, J. P. and B. Fruchter. Fundamental Statistics in Psychology and

Education. Tokyo: Kogakuslia Ltd. McGraw Hill Book Co., 1973.

Mosston, H. S. Play and Its Theories Re-Examined, Allyn and Bacon, Inc.,

Boston, 1981.

Nolledo, Jose D. Construction of the Republic of the Philippines, Manila:

National Book Store, 1987.

Pease, ]J. B. Psychology: The Science of Mind and Behavior, C. Brown

Publishers, New York, 1977.

Sevilla, Consuelo, et al. Research Methods (Rev. E.). Quezon City: Rex

Printing Co., Inc., 1994.

Skinner, B.F. The Behavior of Organisms New York: Appleton Century

Crafts, 1973.

Spindler, George. Education and Culture. New York: Holt, Rhinehart and

Winston, 1979.



Tankard, George G. Curriculum Improvement: An Administrator’s Guide.

New York: Parker Publishing Company, 1978.

Tating, F. S. Physical Education Teaching Problem For Analysis and

Solution, Englewood Prentice Hall, Inc., 1977.

Webster Comprehensive Dictionary International Edition, Vol. 2, J. G.

Ferguson Publishing Company, Chicago, Copyright 1987.

Woolf, Harry B. Webster’s New Collegiate Dictionary. USA: G.A. Merriam

Co., 1979.

Wrightsman, R. Introduction to Psychology, Tokyo: Kogakusha Ltd.

McGraw Hill Book Co., 1976.

B. MAGAZINES/PERIODICALS/JOURNALS

Ausebel, David P. “Learning by Discovery,” The Bulletin of National

Association of Secondary School Principal, Volume 45, 1976.

Sheehan, F.S. and W.L. Alsop, “Journal of Health, Physical Education and
Recreation,” Journal of Health, Physical Education and Recreation,”

Garamond and Prideworks Press, May 1980.



C. UNPUBLISHED MATERIALS

Arayon, Leon G. “Sports Development Program for Samar: A Proposed
Model,” (Unpublished Master’s Thesis, Samar State Polytechnic

College, 1996).

Baston, Rosario A. “Status and Prospects of the New PESS in the Division
of Samar,” (Unpublished Master’s Thesis, Samar State Polytechnic

College, 1989).

Cometa, Fe M. “Preferred Physical Education Activities of Secondary
Schools in the District of Allen,” (Unpublished Master’s Thesis,

Samar State Polytechnic College, 1990).

Maranon, Yolanda. “Creative Samar Folk Dances: A Springboard to
Physical-Cultural Development in Samar,” (Unpublished Master’s

Thesis, Samar State Polytechnic College, 1993).

Pacayra, Nenita. “Proposed Model of College Physical Education Program
for Samar State Polytechnic College.” (Unpublished Master’s Thesis,

Samar State Polytechnic College, 1991).

Pastores, Maximo V. “The Physical Education Program: Elementary
Schools of Sison, Pangasinan, 1984-1985.” (Master’s Thesis, Baguio

Central University, Baguio City, 1985).



Poso, Gloria D. “A Proposed Improvement of the Physical Education
Programs in the Secondary Schools in Laoang, Northern Samar.”

(Unpublished Master’s Thesis, PIPES, Manila, 1989).

Salve, Marietta S. “The Teaching of Physical Education in the Central
District of the Division of Cebu City: Implementation to the
Improvement of the Program,” (Unpublished Master’s Thesis,

University of the Visayas, Cebu City, 1991).

Yu, Alejo Pua, “The Physical Education Program in the Division of Samar
in Relation to Pupils Physical Fitness,” (Unpublished Master’s

Thesis, Leyte Institute of Technology, Tacloban City, 1988).

D. OTHER SOURCES

PRODED Trainor’s Manual, 1983.

The Philippine Constitution, 1986.



APPENDICES



fppendix A

Republic gf the Philippines
SAMAR STATE POLYTECHNIC COLLEGE
Catbalogan, Samar

May 20, 1798

The Dean of Graduate Studies
Samar State Polytechnic College
Catbalogan, Samar

Madam:

In my desire to start writing my thesis proposal, I
have the honor to submit for your approval one aof the
following research problems, preferably problem No. 1:

1. ATTITUDE OF INTERMEDIATE PUPILS TOWARDS THE MUSIC,
ARTS, AND PHYSICAL EDUCATION (MAPE) PROGRAM IN THE
DIVISION OF SAMAR: AN EVALUATION,

=

EFFECTIVENESS OF MODULAR INSTRUCTION IN SPORTS FOR
THIRD YEAR HIGH SCHOOL STUDENTS.

T INNOVATIVE FOLK DANCES OF SAMAR BASED ON COLOR
CODING MUSICAL SYSTEM.

I hope for vyour early favorable action on this
request.

Very truly yours,

{SGD.) TEODORA& B.ABARIGAR
Researcher

ARPPROVED ::

{SBD.) RIZALINA M. URBIZTONDO, Ed.D.
Dean, Graduate Studies



Appendix B

Republic of the Philippines
SAMAR STATE POLYTECHNIC COLLEBE
Catbalogan, Samar
SCHOOL 0OF GRADUATE STUDIES

APPLICATION FOR ASSIGNMENT OF ADVISER

NAME = ABAIGAR. TECDGRA B.
{Surname) {(First Name) (Middie Name)

CANDIDATE FOR DEGREE: Master of Arts

AREA OF SPECIALIZATION: Physical Education

TITLE OF PROPOSED THESIS/DISSERTATION: _ATTITUDE OF INTER-

MEDIATE PUPILS TOWARDS MUSIC. ARTS AND PHYSICAL

FEDUCATION (MAPE) PROGRAM IN THE DIVISION OF SAMAR:

AN EVALUATION

(Sgd.)TEODORA B. ABAIGAR
Applicant

ALFREDC D. DACURGB, Ph.D.
Name of Designated Adviser

APPROVED:

{Sgd.) RIZALINA M. URBIZTONDO, Ed.D.
Dean, Graduate Studies

CONFORME ¢

(Sgd.) ALFREDO D. DACURO, FPh.D.
Adviser

15t copy - for the Dean

2"Y copy - for the Adviser

Srd copy — for the Applicant

In 3 copies:



Adppendix C
Republic of the Philippines
Department of Education, Culture and Sportis

Region VIII
Catbalogan, Samar

July 27, 1998

The Schools Division Superintendent
Division of Samar

Catbalogan, Samar

Maam:

I have the honor to request permission to conduct a research and
avail of the results of the Regional Elementary Assessment Test (REAT)
and rank in the Division of Samar for the last two school years 19946-
1997 and 1997-1998.

The vresult of this REAT will be used in my vresearch study
entitled “MUSIC, ARTS AND P.E. (MAPE) IN THE DIVISION OF SAMAR: AN
EVALUATION."

I hope for your favorable action on this reguest,

Yery truly yours,

{SGD.) TEGDORA B. ABAIGAR
Researcher

#PPROVETD:

{S6D.) JESUSITA L. ARTECHE, Ph.D.
Schools Divicion Superintendent



Appendix D

Republic of the Philippines
SAMAR STATE POLYTECHNIC COLLEGE
Catbalogan, Samar
GRADUATE & FOST-GRADUATE STUDIES

June 27, 1998

The Dean
Graduate School
Samar State Polytechnic College
Catbalogan, Samar
Madam:
I have the honor to apply for Pre/Final Oral Defense of my
Thesis/Dissertation entitled "ATTITUDE OF INTERMEDIATE PUPILS TOWARDS
THE MUSIC, ARTS AND PHYSICAL EDUCATION (MAPE) PROGRAM IN THE DIVISION

OF SaMAaR: AN EVALUATION" on the date convenient for your Office.

Yery truly yours,

(SGD.) TEODORA B.ABAIGAR
Graduate Student

Recommending Approval:

{Sgd.) ALFREDO D. DACURG, Ph.D.
Adviser
APPROVED:

{SGD.) RIZALINA M. URBIZTONDO, Ed.D.
Dean, Graduate & Post-Graduate Studies

Date: July 12, 1998

Time: 2:30 A.N.
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Appendix E

Republic of the Philippines
Department of Education, Culture and Sports
Region VIII
Catbalogan, Samar

July 27, 1998

The Schools Division Superintendent
Division of Samar
Catbalogan, Samar

M ada m:

In view of my desire to start gathering data for my
proposed thesis entitled "Attitude of the Intermediate
Pupils Towards the Music, Arts and Physical Education
Program: @&n Evaluation,” I have the honor to reguest
peErmission from your good office to administer
guestiocnnaires in the central and complete elementary
schools in the District of Wright on August, 1798.

I am hoping for a kind and favorable consideration on
this request and assuring you of my highest esteem and
gratitude.

Very truly vyours,

{SGD.) TEODORA B. ABARIGAR
Researcher

6 PPROBGVED:

{SGD.) JESUSITA L. ARTECHE, Ph.D.
Schools Division Superintenden

4
DS
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Sppendix F

SURVEY QUESTIONNAIRE FOR MAPE TEACHERS IN THE

DISTRICT OF WRIGHT, DIVISION OF SAMAR

TG THE RESPONDENTS :

Greetings :

You have been selected as a respondent in  this
research study entitled "Attitude of Intermediate Pupils
Towards the Music, Arts, and Physical Education {MAPE)
Frogram in  the Division of Samar: 6n Evaluastion." The
purpose of the guestionnaire is your perception in Pupils
Attitudes towards MAPE class. Your complete and honest
response is therefore solicited. Rest assured your
identity 1s held confidential.

Thank you very much for your anticipated coopesration.

(SGDb.) TEODORA B. ABARIGAR

Researcher
;._ ;E;SBN;L*I&FBR;A;IBN- ERCEINT DN, SRS (%07
Name (Optional}
Age Sex
Schootl fddress of School
Highest Educational Attainment
Majaor Mimor

Total number of vears teaching MAPE/MSEP




Ferformance Rating {(For the last ftwo vears)

In—-5ervice trainings attended:
Types of Training in MAPE: Place/Sponsor Date

Summer Institute

Workshop

Seminars

Demonstration

Film Forum

Sports Clinic

PART II. ATTITUDE TOWARDS MUSIC, ARTS, AND PHYSICAL EDUCATION

Direction: Below are statements that express pupils’ atti-
tude towards Music, Arts, and Physical Education.
Rate each statement that best express your
feeling of your pupils’ attitude toward the
subject as you observe them, by checking the
number opposite each statement using the
following:

if you Strongly Agree (5A)

if you Agree (&)

if you are Uncertain (U)

if you Disagree (D)

if you Strongly Disagree (5D}

= N Bon

28 4
(D). (8D)

fttitude Statement {(SA)Y: (&), (W)

A. Course Content

1. Music
3. My pupils find the lesson in Music
interesting and enjoyable.

b. My pupils like to ask guestions and
discuss the answers about Music.

c. My pupils enjoy reading notes in
Music.

i
)
¥
4
i
H
]
[
¥
1
3
1
1
t
1
i
1
3
1
i
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Adttitude Statement

(A)

(D)

{5D)

d. My pupils find it easy to define
terms in Music written in Filipino
language.

e. My pupils enjoy reading articles
in Music in books, newspapers and
MAgazines.

Arts

a. My pupils find the lesson in Artis
interesting and enjoyable.

b. My pupils like to ask questions and
discuss the answers about Arts.

c. My pupils enjoy reading atrticles
in Arts in books, newspapers and
magazines.

d. My pupils appreciate the lesson in
fArts,

e. My pupils enjoy creating using art
instruments.

Physical Education

a. My pupils find it easy to define
terms in gymnastics, dance and
sports written in Filipino language.

b. My pupils find the subject mattier
presented in the lectures with exe-
cution and demonstration meore stimu-
lating and exciting.

c. My pupils are confident in solving
problems dealing with physical
facilities and equipment.

d. My pupils enjoy creating movement in
gymnastics, dance and Physical Edu-
cation activities.




Attitude Statement

{54)

(a)

2

™~

B. Teaching Strategies

1.

e.

Music

My pupils enjoy the execution and
demonstration in Physical Education
activities.

My pupils are creative in some acii-
vities in Music.

My pupils feel free to participate
and cooperate in the class discussio

My pupils enjoy planning the activi-
ties in Music class.

My pupils most of the time enjoy
reading notes, singing with their
classmates.

My pupils are satisfied with the
methods I use in teaching Music.

is

My pupils find ochservation, lectures
and making arts results an enjoyable
experience.

My pupils are satisfied with methods
I use ip teaching Art.

My pupils most of the time enjoy
making abstract designs with their
classmates.

My pupils are creative in some
activities in Arts.

My pupils are interested in Artis
activities,
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(A)
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{5D)

3. Physical Educaticn

Qe

C. INSTRUCTIONAL MATERIALS

1. Music

2. ARTS

e

My pupils like to be good leaders in
Physical Education activities.

My pupils like to participate 1in
dancing and sports games.

My pupils feel challenged whenever
I call them to recite, execute and
demonstirate.

My pupils enjoy planning the acti-
vities in Physical Education class.

My pupils most of the time enioy
doing the rhythmic exercises, playin
and dancing with their classmates.

My pupils appreciate the use of mode
charts, pictures in presenting the
lesson in Music.

My pupils are interested to read
their textbook in Music.

My pupils appreciate the use of
indigenous materials for singing
activities.

My pupile feel good whenever I
assign them to bring some materials
to be used during practicum in Music.
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My pupils give importance io the :
materials used in Music. :

charts, pictures in presenting the

My pupils appreciate the use of model,
lesson in Arts. i
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My pupils appreciate the use of
indigenous materials for arts
activities.

My pupils enioy reading their text-
book in Art.

iy pupils feel good when Aris
activities are given.

My pupils feel excited whenever I
assign them to bring some materials
to be used during Arts activities.

PHYSICAL EDUCATION

My pupils appreciate the use of mode

charts, pictures in presenting the
lesson in Physical Education.

My pupils appreciate the use of
indigenous materials used for gym-

nastics, dance and sporis.

My pupils feel free to move in Phy-

sical Education activities done out-

side the playing area.

My pupils are careful in using the
equipment and materials used in
Physical Education classes.

fy pupils feel excited whenever I
assign them to bring some eguipment
and materials to be used during
practicum.
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Appendix &

Surbey Talatanungan Para sa Mga Mag—aaral na Tagasagot

Mahal kong mag—-aaral:

Isa ka sa mga piling mag—-aaral na tagasagot sa
pananaliksik na pinamagatang "Musika, Sining, at Pampalakas
ng Katawan na Programa: Isang Pagpapahalaga."” Maaari bang
pakaisiping mabuti at matapat na sagutin ang bawat
katanungan, ayon sa inyong damdamin kung kayo ay nasa klase
ng MAFPE. Huwag mag—-iiwan ng blanko sa mge katanungan.
Katulad sa etikang pananaliksik ang inyong mga sagot ay
iimngatang mabuti.

Maraming salamat sa invong inaasahang pakikiisa.,

(SGD.) TEODORA B. ABAIGAR
Mananaliksik

I. Katanungan Personal

Pangalan (hindi pilit) Gulang Kasarinlan

Paaralan Address ng Paaralan

Mga Dinaluhang Seminar:

a. Musika

b. Sining

c. Pampalakas ng Katawan

Paligsahang Dinaluhan:
a. Paligsahan sa Pag—-awit

b. Paligsahan sa Pagguhit



d. Kompetisyon sa Isports

Lakad-Lakbay (Tiyakin}

IT SALOOBIN SA MUSIKA, SINING AT EDUKASYON SA PAGPAPALAKAS
Direksivon: Simula sa 1ibsba ay mga pangungusap na
nagpapahavyag ng 1yong saloobin ukol sa
asignatura ng MAPE. Paki-tsek /) sa espasyo
ng inyong matapat na damdamin ukol sa bawat
salaysay gaya ng:
5 kung ikaw ay Lubos na Sumasang-ayon (LS)
4 kung ikaw ay Sumasang-ayon (5)
3 kung ikaw ay Di-tivak (DT)
2 kung ikaw ay Di-sumasana-ayon (DS)
1  kung ikaw ay Lubos na Di-Sumasang—ayon (LDS)
n B= Dl L
Pagpapahayag ng Saloobin E S b-5

. Nilalaman ng Kurso:

Musika

a. Nawiwili at nagagandahan ako sa mga
aralin sa Musika.

b. Gusto kong magtanong at makipagtalakaya
tungkol sa Musika.

k. Nawiwili ako sa pagbasa ng nota.

s o s R el e s e N S e U e e

d. Madali sa akin ang pagpapakahulugan sa
mga katawagan sa Musika na nakasulat sa
Filipino.

e. Kinawiwilihan kong magbasa ng mga
babasahin tungkol sa Musika.

Sining

a. Nawiwili at nagagandahan ako sa mga
aralin sa Sining.

b. Gusto kong magtanong at makipagtalakayan
tungkol sa Sining. ;
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Pagpapahayag ng Saloobin

k. Nawiwili ako sa paggawa ng mga gawaing
5ining.

d. Madali sa akin ang pagpapakahulugan sa
mga katawagan sa Sining na nakasulat sa
Filipino.

e. Kinawiwilihan kong magbasa ng mga
babasahin tungkol sa Sining.

Edukasyon sa Pagpapalakas

[

a. Mas magana at nakeka-aliw ang mga pak-
sang tinatalakay sa panayam na may pag-
papakita at pagsasagawa.

b. Madali sa& akin ang pagpapakahulugan sa
maa katawagan sa Edukasyong Pagpapala-
kas na nakasulat sa Pilipino.

k. May tiwala ako sa& paglutas ng mga
suliraning nauukol sa kagamitang
pisikal al mgs pasilidad.

d. Nawiwili akong tumuklas ng galaw sa
aming himnastika, sayawan &t gawaing
pisikal.

e. Nawiwili akong magsagawa at magpakita
sa aming gawain sa Edukasyong Pagpapa-
lakas.

B. Mga Pamamaraan ng Pagtuturc

i. Musika

a. Nagiging malikhain ako sa mga gawalng
Musika.

b. Malaya akong nakakasali at nakikiisa
sa talakayan sa klase.

k. Mawiwili akong magplanoc ng mga gawain
para sa klase sa Musika.
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Pagpapahayag ng Saloobin

. Kadalasan nawiwili akong magbasa ng mga
nota at kumanta kasama ang aking mga

kaklase.

e. Kuntenio ako sa mga pamamarsan ng pag-
tuturo na ginagamit ng aming guro sa
fMusika.

2. Sining

a. Sa pakiwari ko na ang pagmamasid., pana-
vyam at paggawa ng gawaing Sining ay
nagdudulot ng sa akin ng kawili-wiling
karanasan.

b. Kuntento ako sa mga pamamaraan ng pag-
tuture na ginagamit ng aming guro sa
Sining.
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:
k. Kadalasan nawiwili akong gumaws o ;
lumikha ng mga disenyong abstrak kasama;
ang aking mga kaklase. :
i

i
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1

1
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d. Magiging malikhain ako sa& mga gawaing
Sining.

4

e. Madali akong matuto ss paraan ng pagtu-

turo ng aking guro.

3. Edukasyon sa Pagpapalakas

a. Gustong-gusto kong maging mabuting lider
sa mga gawain sa Edukasyon Pagpapalakas.

b. Gustong-gusto kong mawili sa mga sayaw
at laro.

k., Pakiramdam ko’'y ako ay nahahamon kapag |
tinatancng ako ng aming guro sa pagsa-—

got, pagsagawa at pagpapakita.

d. Nawiwili akong magplano ng mga gawain
sa aming klase.
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Pagpapahayag ng Saloobin 8 i T8 i D=5
e. Kadalasan nawiwili akong magsagawa ng | ; : i :
mga pagsasanay ritmiko, paglalaroc at . ; ; i i
pagsasayaw kKasama ng aking mga kaklase.| ; ‘ : :

Lon S B- D- L om

C. Kagamitang Pampagtuturo S b-5

wal

1. Musika

a. Nagugustuhan ko ang paggamit ng
huwaran, tsart o larawan ng aming
guroc sa paglalahad ng aralin sa
Musika.

b. Interesado akong magbasa ng aming
aklat sa Musika.

k. Nagugustuhan ko ang paggamit ng mga
kagamitang lokal para aming gawaing
Musika.

d. Gustong-gusio kong magdala ng mge
kagamitan sa klase tuwing aatasan
ako ng guro.

e. Binmibigyan ko ng halaga ang mga
kagamitang gamit sa Musika.

2. Sining

a. Nagugustuhan ko ang paggamit ng
huwaran, tsart o larawan ng aming
guro sa paglalahad ng aralin sa
Sining.

b. Interesado akong magbasa ng aming
aklat sa Sining.

k. Nagugustuhan ko ang paggamit ng mga
kagamitang lokal para aming gawaing
Sining.




C. Kagamitang Pampagtuturc

A

Mabuti ang aking pakiramdam kapag
binibigyan kami ng mga gawaing
Sining.

Gustong-gusto kong magdala ng mga
kagamitan sa klase tuwing aatasan
ako ng guro.

Edukasyon sa Pagpapalakas

a-

Nagugustuhan ko ang paggamit ng
huwaran, tsart o larawan ng aming
guro sa paglalahad ng aralin sa
Edukasyon sa Pagpapalakas.

Nagugustuhan ko ang paggamit ng mga
kagamitang lokal para sa aming
gawain sa Edukasyon sa Pagpapalakas.

Malaya akong nakakakilos kapag isi-
nasagawa ang mga gawaing Edukasyon
sa Pagpapalakas sa palaruan.

fMaingat ako sa paggamit ng mga kagsa-

mitan at materyal na ginagamitl sa
klase ng Edukasyon sa Pagpapalakas.

Gustong-qusto kong magdala ng mga
kagamitan sa klase tuwing aatasan
ake ng guro.

Maraming

Salamat
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NAME

ADDRESS

DATE OF BIRTH

PLACE OF BIRTH

PRESENT POSITION

STATIOCN

CIVIL STATUS

|-—-
n
S

CURRICUL I VITAE

TEODORA B. ABARIGAR
Pequit, Paranas, Samar
December 20, 1970

Brgy. Lokilokon
FParanas., Samar

Teacher 11
Bato Elementary School

Married

EDUCATIONAL BACKGROUND

Elementary T S

SEEORHERY 2 & & = =

College « « « « « =« -

Graduate Studies .

Curriculum Pursued <

Major . =« =

Catbalogan II Central
Elementary School
Catbalogan, Samar
1978-1283

Samar State Polytechnic College
Catbalogan, Samar

1983-1987

Samar College

Catbalogan, Samar

19871991

Samar State Polvtechnic College
Catbalogan, Samar

Master of Arts

Physical Education

CIVIL SERVICE ELIGIBILITY

Professional Board Examination for Teachers, 1992

SEMINARS/TRAINING ATTENDED

Training for Basic Leadership Course at GSP, Samar council
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last July 16-1%, 1992.

Divisiogn—Based Regional Trainming Program for Grades I and
Lk teachers in English. Science, Mathematics and GMROC
held at Girl Scout Bldg. on June F-11, 1993,

Troop Program Workshop at G5P, Samar Council last July =
18, 1993.

Re—-Echo Seminar—Workshop on Teaching Strategies in
Elementary Mathematics (1995).

Training on Reading Enhancement for Elementary School that
focus on Strategies in Teaching Reading, 1995.

District—-Based Division Training for Teacher in EN-5C. Math
Bept. 27, 1996

District Trainming on Corrective Reading - Sept. 27-28,
19294,

District Cooperative Orientation—-Seminar, Aug. 8, 1997.

Division Basic Leadership Training Course, Sept. 5-7, 1997
a2t Pabanog Elementary School.

Value Orientation Seminar Sept. 16, 1997
Wright Central Elemesntary School

Division District Based Orientation Conference Work—-shop on
the Naticonal Culture of Excellence
Nov., 20-21, 1997 Wright Central

Seminar for P.E.
Nove 75 1997

Orientation Conference Workshop on the centennials of the
FPhilippine Revolution year of the Filipinmc Heroes
Dec. 12-14, 1994

NDEF, PIR & P.E. District Re—-echo
Seminar Workshop held in WSES Oct. 30-31, 1997

District—-Based Division Training on the Implementation of
the School Based - Reading Program, Wright Central
School last Dec. 18, 1997

District Re—echo Seminar on Ecological Waste Mamnagement,
Feb. 12-13, 19%8
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