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ABSTRACT

This study assessed the English proficiency level of the fourth year
students in private and public schools in Samar, in order to determine the
relationship between English proficiency with Science and Mathematics
achievement. This study employed the descriptive-correlational research
design with the use of the adapted Language Proficiency Test, which was a
modification of the English Proficiency Test developed and validated by
Gerona. Among the ten suggested problems possibly encountered by
respondents they moderately agree with their presence, but was slightly felt,
which states that “students cannot understand what the teachers are saying in
English”. Most worthy of attention and action was the most felt problem of
“Lack of school facilities such as the internet and other advanced technologies
that enhance student’s learning”. The types of school attended by student-
respondents have a significant relation with their academics in English,
Science and Mathematics. The students from private schools were average
performers, neither too high nor too low, hence their achievement in the three
subjects were of average level. Those from public schools were extremes in
performance, few were high performers, others average and some others very
low, hence achievements in the three subjects were of parallel trend. There
was a significant relationship between the students” English proficiency and
their achievement in English, Science and Mathematics. The higher the

English proficiency, the better was the achievement in English, Science and

Mathematics. This could be due to the fact that the medium of instruction

used in the three mentioned subjects was in English.
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Chapter 1
THE PROBLEM ANTY TTS SETTING

Tntrodachion

English is one's Heket o the warld, may it be real or virtual., It is an
essantial tool in commaunicating and doing businese around the globe. And in
this dav and age, it is the preferred language for learning. Though some who are
pushing for the Filipinization of education will tﬁgd to disagree, the value of

English proficiency extends across disciplines, particularly the different content

£F

"

Helds (Castillo, 2003: 1)
At Firet, in the Philippine Hducational System, English was used as the
medium of instruction,  Hnglish was seen as an access language to school course;
bonks such as in Mathematics, Scisnce, History, Geography, Culture and Arts,
which were all written in Bnglish, and which served as pmcﬁm tools in the
development of the language skills feading to proficiency in this language.

At present, schoals in the couniry have two official langnages used as
media of instruction namely: Bnglish and Filipino, This is well enunciated in
Article ¥TV of the 1987 Constitntion and in the DECS order No. 52, s. 1987, This
department order provides that the general goal of the hilingual education
program in the country is to bring about competence in both English and Hilipino
(Sutaria. 1989 128). This department order provides that specific goals of

hilingual policy arer 1) enhanced Isarning through two languages to achieve



quality education as called for the 1987 constitution; and 2) maintains of English
ae language of wider communization and as a nonexclusive language of Science
and Technology and Mathematics,

Howsver, with the adoption of the bilingual education policy effective
May 1, 1987, as per DECS order No. 52, English is cast inte a modified role in
Philippine setting and the teaching of this language is rendered more difficult.
‘The use of Filipino as medium of instruction side by side with English affects the
capacity of Filipino studants & learn Unglish well (Robles, 1988: 1). A proof of
this iz the findings contained in the National Diagnostic Test (NDT) report
conducted by the Department of Hducation through its National Educational
Testing Hesearch Center {(NETRC), at the start of school yvear 2002-2003. In the
NETC (2002-2003) publication, the executive director said, that only 30 percent of
grade six shudents ware able to salisfactorily acquire competence in the tool
subject of Science, Mathematics and Bnglish, implying that majority of high
school freshmen were not ready for high school work (Benite, 2003: 1&9).

Cupeupin, (2002 4) stated that due bo several factors, such as lack of
teachers, and too much bureaucracy, the English language aptitude of Filipino
learners has deteriorated through the vears.  Itis claimed that elementary pupils
anter high school with little facility in English and that many high school
students enter college with litle progress in English fHuency. Cupcupin
mentioned what Max Saoliven said, that the DFA officials who failed the career

axaminabion fatled not due b lack of knowladge in foreign services but because



of lack of language competence. Added to this, Sutaria, (1989 29) stated that
studies and reports indicate the average tests scores of the stiudents who tock the
NSAT is now down o 45 percent and that only one half of those who took the
tow in boience, Mathematics and Language subjects.

Unfortunately, even if it is highly thought that English is our second

»

language, and the Philippines is among the top five largest BEnglish speaking

nations in the world, a majority of the Filipinos are speaking in broken - English
or what is popularly known as “carabao English” (Castillo, 2003: 4).

in the 2003 Mational Bducation Testing and Research Examination for
Fnglish, Science and Mathematics only 9% percent of the more than 1.3 million
tirst vear high school students scored b0 percent and above. Majority of themn
scored 20 to 35 percent only. Moreover, in the 20004 High School Readiness Test
administerad by the Department of Hducation (Depld) validated these findings
and it showed that only one percent of theld million examiness passed the
XAl

indead, innovations have been made and are being made to improve the
educational syatem and b0 meet the demands of a rapidly changing society.
Howevar, in apite of all the efforts that are being made by the government, there
still are shiudents who ara not learning as much as they should. Tenedero, (1985:
41) said. that despite all the efforts to enhance the quality of education, there has

bean an alarming deterioration in basic skills that students cught to learn in



order to be successful in college and in their profession, as evidenced by the

praduction of graduates who have not acquired the necessary skills expected of
tham. This is evident in the SOUTELE study in 1988, which showed a A7 5
percent overall performancs of the 10.000 grade six pupils who were tested.
Parallel to this result svas the result of the recent 2004 achievement tests that was
administered by the Department of Education (SIBS, 2005, DepEd), and when
validated by the guidance counselor’'s afficial of SNS in school yvear 2005. They
found that among the tncoming firgt vear students, it showed that only 358
shrdents passed out of the 1077 test takers (SIBS, 2005: 1 -59). The results of the
above mentioned tests imply poor output of the elementary grade six graduates
to enter high school. This further means that the majority of them were not
adequately prepared to handle first year lessons,

In the Philippines, where English is one of the two media of instruction in
school, Bnglish proficiency is very important since students use English to study
Mathamatice. Science and Health, The 1991 report of the Congressional
Commission b Review Bducation (BDCOM) as cited by Petilos, (1995 13

amphasized that language of instruction of the subject affects the quality of the

fmarning of the said subject.
The ressarcher too, observes that students’ achievements in the three
subject areas differ among schools and across year lavels. From this actual

abservation. it seems that there are students who excel in English but are



deficient in Mathematics. This observation was also true between EHnglish and
Soence. There are students who are good in English but poor in Science.
Likewisge, there are those who are adept in Science but poor in Mathematics.
Some students are proficient in English but lag behind in both Mathematics and
Science.  Likewise, there are thase who are experts in Mathematics but poor in
English and Science. Moreover, there are those who are good in Mathematics
and Science but poor in English. This situation brought to the researcher’s mind,
that thers must ba some identifiable reasons fcauses to these conflicting observed
reading behavior among fourth vear students from private and public scheols in
Samar: thug, this study was concaived,

Further, while thers is a belisf among teachers as well as school

e .

administrators, that English more often than not affects the sfficiency of students

in Mathematics and Science, this researcher however, observed some sporadic

"

cases where this is not so.

With thig situation, the researcher was motivated to undertake this study
b verify, confirm or negale this observalion of determining whether English
proficiency has something to do with the performance of some students in

finglish taught subjects like Srience and Mathematics.

Leastemant of the Probhlom

This study assessed the Bnglish proficiency level of the fourth yvear

shdents in private and public schools in Samar, in order to determine the



relationship between kEnglish proficiency with Science and Mathematics

achievemeni

pecifically, this study scught bo answer the following questions:

1. What is the profile of the respondents in terms of

11

age and s

socio-economic status {average monthly incoms);
rrades in English, Science and Mathematics;
attitude towards English; and

tvpe of school attendad?

3. What is the English proficiency level of the respondents as per
resssit of the Banglish Language proficiency test by
P age;
k) B0
2.3 sacic-economic shabus:
2.4 attitude towards English: and
2 h tvpe of school attended?
&, What are the latest achievement ratings of the respondents in

Science and Mathematics by

% |

e

age:

s

socio-aeconomic statos:

attitude towards English: and



35  typeof school attended?
4. is there significant difference in English proficiency of the student
raspondsants by

4.1 ags:

Ly
s

43  soco-economic status:
&4 attitude towards English; and
a5 type of school attended?
5, Is thers significant relationship between the achievements of the

respondents in Science and Mathematics by

i e
53 age;

L2 2 e

ha sowin-coonomic status

54 attitude towards Fnglish: and

55 tvpe of school attended?
& is there a significant relationship between the English proficiency
fevel of the student respondents and their achievement in:
&1 Mathemabios: and
62  Soencs?
7. What are the problems encountered by respondents with the use of
English as medium of instruction in Science and Mathematics as perceived by the

respandents themselves?



g What suggesbons/solutions o their perceived problem/s are
583 f g T /

presenied by the respondents themselves?
2. What instruchonal redirection can be proposed based on the results

of the sindy?

The Following hypotheses are formulated based on the forgoing problems:
There is no significant difference in the English proficiency level of
the student-respordents by:

1.3

=Y

Wy
T
T
“a

1.2 X
1.3 SOOIO-SCOnondC stalus;

1.4 atttude towards Enghish; and
158  typeof school attended.

4 There is no significant relationship betwean the achievements of the

respondents in Science and Mathematics by
23 age;
22 smex:

23 sacic-acnnomic status;
24 attitude towards English: and

25 tvpe of school attended.



A, There 18 no significant relationship between the level of English
protficiency of the respondents and their achievement in:
3.1 Mathematics: and

32 Seiencs.

Thearstical Framewark

4

This study is anchored the Chomsky's theary (1964: 15), which states that
childran are born with patural, biclogically conditions, predispositions to acquire
fanguage and that the presence of language in the environment is sufficient to
trigger off that predisposition. 'This theory of language learning could account
for the kact that human beings are creative about language and learning.
Following the cognitive theory of language learning and acquisition, he believed
that a child {learner) has an innate capacity to learn,

Chomsky, et al (1968: 13) believed that the understanding of deep
strischisres is an inherit human capacity, and thev assert that certain very general
principles governing all human languages (a universal grammar) are o built into
the hizman brain, regard less of nationality or intelligence.

Moreover, he observed that the complexity of children’s early language,
and the speed wherein this complexity increases. were beyond anything that
could be experienced by their experience of the language use of adults around

them. This led him b0 postidate the language acquisition device (LAD) that has

an inborn and universal understanding of grammar. This innate capacity for
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language learning is what prepares the child to make sense of language to
discover the sbruchure and the meaning making potential of language. His
theory wes supported by MoMally and Hodge.

McMally, {1975 8) believed that language is & composite of skills of
reading, listening, speaking and writing. All these function as “tools” rather than
knowledge and of course the {our skills are interrelated. The level of proficiency
in these skills has grest relabions with the level of achievement attained in other
curricutar subjects. These other curricular areas frequently provide the content
ar spring board for the development of the ckills in language arte. (On the other
hand, the Ianguage arts skills are used as tools to gather and learn the concepts in
content used. He further stated that the teacher who mits language arts
mstruction iotally to & “period” and who instructs each of the language arts as a
separaie facet will likely achieve only frustration. not pupil change and growth.

Hodge, (1983: oixv) added to the shove ides, stating that virtually, the
entire educational process is mediated through language, specifically with
Hnglish language and veb for years teachers have hegun their careers with no
understanding of the natire of the English language structure, its psychological
and social funchions and its wavs in which their own specialization depends on
the Hnglish language. lLanguage specific on English for specific purpose is at the
core of human experience and it is arguable thet all teachers in training,

whatever their own subject and specific purpose. should be made aware of the

natire of the FHaglish language and its tole.



He said that it is obvious that someone who cannot communicate in
Inglish cannot teach a course in English. A teacher who cannot understand
what students are trving ko communicate in English for a specific purpose will
not know whether the teaching has been effective or not.  If students finish
formal aducation with baste problems in any aspect of communication such as
with the English language, Iiteracy, is the most prominent area of concern in any
specific purpose, but there are other factors to consider, and this failure reflects
on the educational svstem as & whole.
He mentioned Bullock’s report, arguing that English reading and literacy
enerally are to be understood in a wider context, and that the child overall
languape abilities affect progress in all other aspects of the curriculum, such as
fearning technical courses like Saence and Mathematics, since all texts and
literabires on this feld were written in the English language, hence teachers and
learners need s good command of this medium almost all subjects, except
itipino and Physical HEducation. On the other hand. teachers of all subjects need
to understand principles of language and communication as part of their hasic
pre-service training.
With all the above theories put together, the researcher saw the need of
pecifically investigating on the specific possible variates that may strongly affect

the learning and achievement of the respondents in this study on English,

Science and Mathamalbics,
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Concestual Framework

Figure 1 presents the schematic diagram of the study, giving an idea or a
picture of what the study is all about and how it should proceed. It illustrates,
among others the research environment or the physical and geographical
coverage of the study, which ambraces the selected private and public fourth
vear secondary students as depicted in the base frame. The second frame shows
the subject of the study, which is English proficiency level of the respondents
themselves, in correlation with their achisvement in Science and Mathematics in
terms of their sarned ratings in the subject according to their variates of age, sex,
attitinde bowards English and socio-economic status and type of school attended.

The arrow that points to the third box indicates that the result of the
investigation and implications of the result of this & udy served as the basis for
the recommendations that shall be drawn from gathered implications, for the

attainment of the aim for an instruchonal redivection, for the students

improvement in their English performance in Science and Mathematics.
Signiticanee of the Study

This study was conducted becanse the writer believed that the findings of

he study woudd benelit students, teachers, administrators, parents, curriculum

3 RA TR

¢
planners and fubhire researchers as discussed comprehensively in the subsequent

paragraphs.
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Figure1l. The Conceptual Framework of the Study
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The students. The result of this study would make the learners become
aware of the status of their academic achievement, specific in Science and
Mathematics. thus be challenged but properly guided to do better and improve
their parformance. With such knowledge, they would be motivated to strive
fiarder and study more seriously, to enable them to achieve excellence in the
three core subjects, Thev shall also be the recipients of improved and be
instructional materials preparad by teachers, based on the result of this shudy.

The tsachers. The teachers would derive factual information on the
extent of their influsnce on the overall school performance of their students.
Hence, they wonld he inspired to initiste newly improved approaches in
teaching. strive o avail of in-service trainings and seminar-workshops, which the
schoot provides for the realization of its educational goal. Moreover they could
make the necessary adjustment in their teaching to make them more relevant and
meaningtul.

The administrators. The findings of this study would give insights to the

administrators in the needs and problems of teachers, thus making supportive to
the curricular programs being implemented in their schools, It wonld make
them aware of how their schoal /teachers and the students stand in relabion to
those of other schools based on the result of this study.

The parents. The findings of the sin dy woild servea as an eve opener to
the parents so that they would be truly supportive to the studies of their

children,
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The curriculum planners. This study would inspire curriculum planners

by book into their present curriculum and co-curricular programs v rith the end in
view of radirecting goal-planning emphasis on the academic performance of

studenis.

7

The hubure rosearchers. This shidy could serve as a reference for those
who would investigate language proficiency of learners relative o the learning

et

aschisvemeant in various conient oourses.

Scope and Dielimitation

The study focused on the assessment of English proficiency of fourth year
secondary students in public and private schools in Samar in relation with
shisdants’ achisvement in Science and Mathematics,

This study included the following private schools: St. Mary's College of
Cathalogan, St Michael High School of Gandara, Holy Name Academy of
Villareal, 5t Anthony lnstitute of Zumarraga, Samar College of Cathalogan,
Samar. The public schools. coverad Samar National School, Motiong, fiabong,
Hinahangan, Pinshacdao, Basey, Calbiga. Ramon 1. Diaz Memorial High School
of Gandara, and Paranas Mational High School.

The investigation concentrated on the result of the English Proficiency
Test. which was corralated to the respondents’ achisvement in Science and

Mathematics as per their variabes af age, sex and socio-economic status, type of
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achool attended, and athitude towards Fnglish in relation to achievement in
Science and Mathamatics
With the use of the stratified random sampling nine out of 81 students
from 5t Marv's Uollege wers rsspondents in this study. Five out of 47 students
wars from St Michael High Schonl of Gandara, saven out of 60 from Holy Name
Academy st Villareal Samar. nine out of 80 from 5t Anthony lnstitute of
Zumarraga, 14 out of 125 were from Samar Uollege at Cathalogan, Samar,
making a total of 44 respondents, out of 39,300 total population, all from private
schools included in the study.
From the public schools, there were 17 respondents out of 150 population
from Catbalogan Comprehensive High School (CUHS), eight out of the 73
students from Motiong National High School, 22 participants out of 189 students
from Wright National High School, 74 respondents out of 208 students from
Calbiga National High Schoal, 19 respondents out of 164 students from
Hinabangan High School, 15 respondents out of 117 students of Jiabong National
High Schoal, 26 respondents out of 225 students from Ramon T. Diaz Memaorial
High School, six respondents out of 52 students from Pinabacdao National High
School, 40 respondents out of 34% students from Basey National High School, and
136 respondents out of 1193 students from Samar National High School. This
made a total respondent from the public school of 311 out of 2,720 population.
‘This gave a grand total of 355 respondents, out of 2 grand total population of

3,115,
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Phe study covered the school vear 2004-2005.

refinition of Terme

For better understanding of the study, the following terms are dafined

conceptually and operationally.

Academic pecformance. This term refers to some methods of expressing a

students’ scholastic standing expressed as average for a group of students
dessy, 1997: 1. In this study, it refers to the recent earned grades of the
student respondents in English, Sctence and Mathematics.

Achievement. It is an accomplishment or proficiency of performance in &

given skill or body of knowledge. It also means as a progress in school;

theoretically different from intelligence but overlaps with it to a great degree

{Good, 1984: 7). Olperationally, this refers to the level of learning attained by the

£
£ o BFADR AT
t 5

respondeants. who are fourth vear students represented by their earned grades in

....n; SIRRR

Py

Scrence snd Mathemabios,

Administrators. These are persons who administer an institubion {The

New Laxicon Dichionary, 1996:11).  As used in this study, they are the secondary

school principals, the secondary head teachers and the teacher incharge.
Attitude. 'This refers to manner of position feeling towards a person or

thing {(Webster, 199260}, Operationally, it refors to the feeling of the fourth year

secondary students of Samar towards English language study.
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Average monthly income. this refers to a mean sum or quantity of a

monthly income (Webster, 1999: 66). In this study this refers ko the average
monthly income of the parents of the respondents in this study.

Bilingual education paolicy. This refers to the DECS order No. 54, s. 1974

which provides for the use of English and Filipino as media of instruction in
certain learning areas. Bnglish, Sdence and Mathematics are taught in English
and Filipino, Social Studies and the rest of the subject areas are taught in Filipino.
(perationally, this refers to the use of Hnglish and Filipino as medium of
instricton in academic subjects in the elementary and secondary classes.
Englich. (Official language of England, UK., 11. 5, ek {Webster, 1999:

L%

-

(Iperationally, this is 2 term that refers to the learning area in the NSEC
{now BEC) and is used as the medium of instruction in Science and Mathematics.

Instructional redirection. This refers to a change of direction in the use of

teaching materials (Webster, 1999: 501). Conceptually, and as used in this study,
this refers io the policy in a specific area in a certain institution to enrich, modity,
abolish or maintain as the case mavhe, towards achieving a common goal.

Lacks. This is the need o know what the learners already know. so that
one can then decide which of the necessities the learners lack. (ne target
situation necessity might be to read texts in a particular subject area. Whether or
not the learners nead nstructon in doing this will depend on how well they can

do it at present (Munby, 1978 54). In this study. it means that the target
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proficiency in order words, needs to be matched against the existing proficiency
of the learners. The gap bebween the two can be referred to as the learner’s lacks.

Mathematics. It is a relabonship between guantities expressed
svmbgolically (Webster, 1999: 16). Operationally, it is a learning area under the
NSEC {now BEC) that focuses on teaching numeracy, computational skills and
calculation.

Necessities. This is the type of need that is determined by the demands of
the target sttuation, (Munby, 1978: b4} Operationally this is what the learner
has to know in order to function effectively in the target situation.

Private school.  Belongs to a particular learning institution not open o all

{Weabster, 1999 795}, Operationally, it refers to an institution of learning
sndepandent from others,

Proficiency, It is the skill that is comprehensive hence including not only
moter or manual ackivities but also achivittes such as language, bookkeeping,
sconomics and Mathematics ete. {Good, 1984: 441).  Operationally, it refers to the
advanced state of atainment in some knowledge or skills of the fourth year
students’ achievement in English, Science and Mathematics.

Proficiency in English. This is a skill in English that is comprehensive on

the usage and command of the English language (Good, 1984: 447).  In this
study, it refers to the mean score or the equivalent of MPS of the fourth year

secondary students in the Proficiency Test in English for secondary schools

adapted from Gerona.
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Public school. This is a type of school which is financed and run by the

government for all peaple who want formal education (Webster, 199%: 807).
Operationally, it refers bo schools in Samar that are run by the government

Science.  itis a branch of knowledge or study dealing with a bady of facts

or truths, svsbamatically arranged and showing the operation general laws
{Webster, 1999: 895). Operationally, it is another subject area that uses English
as medinm of instruction.
Students. Thev are the persons formally engaged in learning (Webster,
1999 9833, In this study, these are the high school students {males and females)
who are selected through systematic random sampling employed by the
rescarcher as the identified school respondents, from the selected private and
public schodols of Samar and are made to answer the English Proficiency Test and
{uestionnaire under shudy.

Wantz  'This refers to the learnors needs which is affected by the learner’s
motivation in the learning pwocess. Learners perceived wants couldn’t be
ignored. It must be remembered that awareness is 2 matter of perception, and
perception mav vary acoording o oneg’s standpoint (Richterich, 1984: 29). In this

studv it is explained that leamers may well have a clear idea of the necessities of

quite possible that the learners views will contlict with the perceptions of other
interested parties: course designers. sponsars and teachears and the leamer’s view

is what is his "wantg”.



Chapter 2

REVIEW OF RELATED LITERATURE AN STUDIES

This chapter contains the relevant information obtained from books,
periodicals, pertinent  documents and research shidies obtined from
unpublished works like theses, and other research papers; it includes a brief
explanation on how the item or information relate to or differ from the present

study.

Related Literature

The researcher was guided by the following ideas and statements she
gathered from her readings. She learned that as human beings all learn o speak
at least one language - the language which we hear as we grow up - unless we
are abnormal. 1t was emphasized that language is used for communication, and
in made of sounds and our concerns are on what kind of sounds and how are
the sommd related o the words, the words to the sentences and the sentences to
sach other. We are inlerested in the relationships, because when we begin o see
these relationships, we can understand how the fanguage works.

Language is a social phenomenon. lt is a means of communication
etween individuals. 1t alse brings them intc relationship with their

environment. Language is therefors sovially learned behavior, a skill that is

%Cﬂ}i&if’%{i a5 wWe griny up in S{}Ciii‘!}",,
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All languages are equally complex. Each language is part of the culture
that produces it and is adequate for the needs of the people who use it (Lim,
1975: 1),

The above ideas were supported by an advance study of language and
mental process, stating that it is important for teachers, as for anyone else
concerned, to understand how language works and how it is constituted
{Chomsky, 1968: xvi). In this case this paper was inspired io inveshigate
specifically the effect and function of the English language in the development of
concepts in Science and Mathematics, specific amang selected public and private

schools in the province of Samar.

The above ideas were further strengthened by the significance attached o

g

the role of language in academic institubions, stating that its significance has
increased in the last few decades as a result of increasing demands on the part of
the learners of this language to master its grammar. vocabulary, and discourse
arganizetion, in order to teckle the many academic tasks required for their
sducation in collagas and nniversitias all over the world (Ghadessy, 1997: 65).

In an assessment of the degree of need of the learning of English it was

explained that what makes Hnglish for specific purpose (ESP) different from

general Hnglish is an awareness of a need. They argued that if learners,

sponsors, and teachers know why the learners need English, the awareness will
have an influence on what will he acceptable as reasonable content in the

language COUrss. and on the positive side. what potental can be exploited. ltis
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nat true that learning Fnglish in content subjects such as science, medicine,
commerre, b, is characterized by ifs content - i is only a secondary
consaquence. 1t is primary on the why the learners need English - it iz on the
awarsnese of a need. They maintain that any course should be based on an

analvsis of learnsr’s nead.

E‘f

leeds analysis s a complex process, invalving much more than s stimply
looking at what the Iearners will have to do in the target situation. Most of all it
is stressad that both target situation needs and learning needs must be taken into
account. Analysis of target situabion neeads is concerned with language use. But
it is explained that language is only part of the story, We also need to know
about language learning. Analysis of the target situation can tell s what people
do with language. What we also need to know how people learn to do what they
do with langnage. We need, in other words, a learning-centered approach to
nead analysis (Hutchingon, ot al_ 1979: 56 & 1987 /3).

There is specific set of procedures for needs analysis, which he called
Cammunication Meeds Proces {CNP). This consisted of a range of question
about kev communicalion variables (topic, parficipants, medium eic.), which can
he gaed o identify the larget language needs of any group of lsarners. Needs in
a language-centered approach, is the ability to comprehend and for produce the
linguistic features of the target situation. In this we have to distinguish target

nesds from learning nesds. Target nesds cover necossities, lacks, and wants

{Munby, T978: 54}
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The account of analysis of targst nesds involves far more than simply
identifying the linguistics features of the target situation. It is explained that
there are a number of waye in which information can be gathered about needs.
The most common are: gquestionnaires, interviews, observation, data collechion,
informal consultabions with sponsars, learners, e, In view of the complexity of
neads, the use of more than one of these methods is suggested.  The choice will
of course depends on the tme and resources available. It is also important o
remember that needs analysis is not a once for all activity, It should be a
pracess, in which the conciusion drawn are constantly checked and
re-assessed. It is Further explained that the analysis of target situation needs in
spsence a matter of asking guestions towards that situation and attitudes towards
a

icipants in the learning process (Drobnic, 1978:

s

that situation of the varios par

Language was defined as a system of communication specific to the
hitman race. It may ba defined as primarily oral-aural, it means that all naturally
svolved largeccale linguistics systems which have as their fundamental

smedium, orderly patterns of sound produce by the human voice (oral), and

perceived and processed by the ear (aural) (Horowitz, 1998: 1),

in the “Behavioristic and cognitive approaches in  Programmed

on” it is discussed that modern language teachess are faced with one

<y
X4
g
b
=
.

central problem: developing the language learner’s ability in the second

language to the point at which his language usage is characterized by the
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unconscious application of rules of the language as conscious attention is paid to
the ideas to be communicated. In other words, language o functional must
hecome a hahit. A second language learner is successtul to the extent that he can
create. almost instantanenusly languages appropriate communicative context.

The problem then hecomes one of habit formaton. How are habits

acguired? How doss one arrive at g lev el of praficiency, which makes conscious

attention to act unnecessary, or even impossible?. In general, two quit divergent
answers have been given bo the question of habit formation, one based on a

hehavioristic interpretation of learning and the other based on a cognitive

The term language is defined as the child’s use and understanding of his
ar her communicative system, whether oral or written, it refers o a coding
syetem by which certain words are used to stand for or symbolize particular
obiects, action, svents, attribules, and shatus. This coding systemn stands for
these things in the real world and allows a common bond for communication,
There is nothing particularly meaningtul in a mere name.

Language reflacts the community base and the individual's experience
with the real woarld., Individuals must learn the social base of language and
conform to their communities codes,. but at the same time sach person’s private

cnde will he slightly different « fepending on his or her learning and experience

with reality.



The task of the school in early elementary grades is to teach children to

:

build the written form of language onto the intact oral language base. From
upper slementary school when content reading such as reading in English,
Science, Mathematics, Social Science, Technical Courses, etr., is fluent onwards,
reading serves as the primary avenue of learning for all (Terasaki, et. al., 1983: 6).
Uns of the debates in psvcholinguistics revolves around the relationship
of language to thought which explained the two very different schools of
thought that exist, with some people attempting a middle ground. One school
believes that language is seen o be the primary factor that composes and allows
for higher forms of thoughts, One the other hand, language and thought are
swed as two separate processes.  Thought is greatly facilitated by language but
swist apart from it
The central issue of the Hrst thought is that as language increases in
complexity, so doeg problam-solving ability, bence an implied one-to-one
relationship existe. Because of increasingly more complex language ability, the
person is able to demonstrate more and more complex problem solving, learning,
concept formations, and analvets of reality. Language is perceived to be the
slement that allows the child to progress from sensorimotor and preoperational
thought o conorele and more abstract inseparable, stmply because the person
comes by rely more and more heavily on language in problem solving (Bruner,

1904 1 in Ter
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Language is perceived as becoming more a means of selfregulation and
self-control as the child matures. and as the ability to communicate with others
inoroases. =0 does the ability o talk o the self By talking to the self. the
individual explains reality: problem solves in a self-discussion. and tells the self
what b oo {Luris, 1957 1 in Toragaki, ob al}y

in the research work, it indicabed that increased language proficiency was
noted in children who were the most skillful in completing concrete operational
tasks fSinclair-de Zwart, 1969 Hlin Terasakd, et. al ).

This was pointed out and described that the point at which the language
of young children “goes underground”. language for others {social language)
hecomes incyeasingly more complex. Children learn to use more compound and
complex sentence in order to fully explain their thoughts and ideas to others.
The child, then, cesses o “think out loud”. Instead. language for self "goes
underground” and gets shortenad to succingt meaning units, while language for
others becomes expanded (Vygotsky, 1962 1 in Torasaki)

The above statement was supported by the statement. saying that o child
who has not achieved adequacy in the histening - speaking mode of language
probebly will have difficulty in learning to read since reading is to be
superimposed on an intact aural-oral code {Tle Hirsh, et. al.. 1972 68 in Terasaki).

Learning, in all courses, and particuladly the learning of a language is an
emotional experience. It was explained that the feclings which the learning

process evokes will heve s cruciel bearing on the success or failure of the



learning. It was further explained that this cognitive theory tells us that Jearners
will learn whes they acBvely think affective factor of motivation, and that, before
fearnors can achvely think about something, they must want bo think about it
The emational reaction b the lesrning experience is the essential foundation for
the initiabion of the cognitive process. How the learning is perceived by the
tearner will alfect what learning if any, will ke place,

This theory of further supported the need of high proficiency in the
Englich language since it is the medium of instruction used in some subjects suc
as in Science and Mathematics, 0 as to avoid the feeling of frustration when the
tearnar cossld not comprehend the course content in English print (Stevick, 1982:
151

Learning as a conscious process where one exerted effort o learn.
Acquisiion happens wnconsciously,  Both processes played a usehud part in a
teaching-learning situation (Krashen, 1987 49,

In a review of Skinner's theorv on “Verbal Behavior”, it was concluded
that thinking must be rule-governed: a finite, and fairly small set of rules which
snables the mind to deal with the potentialiv infinite range of experiences it may
encounter, I thinking is ruled-governed, it was then Further concluded that
fearning is not of forming habits but it consists the acquiring of rudes — it is a
process in which individual experiences are used by the mind b ormulate a
hypothesis. This hypothesis is then lested and madified by subsequent

axpesience. The mind uses the individual stimuli in order to find the underiying
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pattern or system. This therefore can use this knowledge of the system in a
novel situabion b predict what is likely to happen: what is an appropriake

esponse of whabtever, Learning then, is a process in which the learner actively
tries by make sense of dabs, and learning can be said o have laken place when
the learner has managed o impose some sort of meaninghul interpratation or
pattern on the date. This simply means, that we lsarn by thinking about and
rving bo make sense of what we see, feel and hear. Une of the basic technigques
associated with this cognifive theory on language learning is the problam -
soiving sk, which can be shoawn in learnes’s subject spacialism,

"This theowy however, if applied in the teaching of content subjects such as
Science and Mathematice will need learner’'s high proficiency in the English
language sinwe Soience and Mathemabics learning information reSources are in
English print. and that learning will ondly take place when the matter to be
learnad is meaningful to the learners and s cognitive view need an affective view
0 complete the pichure {UChomeky, T964: 4}

It was pointed out thet comununicstion is sharing wiormation, an idea. or
an siihude. Hs sssence as suplained is getting the receiver and the sender

‘tmed” togsther for @ parbicudar message. Uommunicastion she added always

reguires at isast three clements - the source. the message. and the destination.

T

il

e gonpree may be an individoal {spesking wriling, drawmg, geshuring) or &

‘éﬂ‘!i si’mw honge ielovision stabiony or

s

coEynEsyceiion CE

moton pichre studiol. The massage could be in the form of ink on paper,



sound waves in the air, impulses in an electric current, a wave of the hand, or

any other signs that can be interpreted meaninghully, The destination maybe iz a

discussion 3 fechure andience, a foothall crowd, ete. {(Schramm, 1954: 3).
With the Bilingual Education Policy 10 years ago, it was reported that

Englich teachers felt a pressing need for an approach o the waching of the

E3 B

b

Eaglish language, which would concentrate on those aspects that were essential
for certain well-defined purposes and which would thus be more molivating
than the general unfocused approach. Most that were sifected and were
vonfused and are still confused are the English teachers outside Manila,
sspecially the technical teachers who were using HEnglish as medium of
nstruction, specifically in Scence and Mathematics. However, whether they
understand the trend set by bilingualismy, the decline of Hnglish proficiency of
the stodents. specific among those in Sclence and Mathematics was increasingly

talt in the feld (Millington, 1985 28.55)

"-"

The result of a study conducted by the Department of Language Teaching,
LLP, Difiman. stating thus, that Science and Mathematics teachers. as well &
students, need to develop high proficiency in the use of discourse analysis

towand conunsmicative competence, to facilitate concept formabion in hoth

iphines, andd maintain high standards in the teaching and learning of Scence
and Mathematics. This study she explained was designed due o the observed
alarming dectine of the general lavel of proficiency in HEnglish in our schools.

This she explained was the resuit of the withdrawal of Hnglish as a meditim of
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instruction in the greater number of subjects in the school curriculum, except in
Bcience and Mathematice. She also mentioned that the study was to come up
with hagis for s specialized English course that would motivate the mainienance
of high standards in Science and Mathematics teaching (Maminta, T986: 26333,
The sypartences in the teaching economic and other content subjects,

stating that one of the most serious tasks that faces svery teacher of English in

our department is preparing our shudenis o read specialized fexks on specific

content subject ltke economics, a skill that may well prove usefud in their future
vareess,  Lhie however, was said o be difficult bo achieve because it is raraely that
ottr secondary graduates have acguired high competence in English, though they
ars sxpeched to have developed such proficiency in their four vears in the high

school, As g result, the eacher cannot simply lead smoothly the shudents to the

He emphasized therefore, that teacher need o develop among shudents
the essential proficiency in the expository, analytical, neutral transactional type

of BEnglish, which is the medinm of instruction in the schools {Zdybiewska, 1980

196y
in the discussion of his Interactive Instractional Model of Heading stated
that reading which is an important mode of langusge. is a comprehension of

print thet is accomplished through the inderacton among three primary

influences: 1) language facility: 2} imumediate recognibion: atut 3} mediatad
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recognition. He explains that these three influences are interactive and
facilitative. While language facility is the controliing influence in the prinbbo-
meaning process and should receive the greatest amount of training, the other
two primary influences - immediate snd mediated recognition -should be
mashered in order b lacilitate the interachion provess,

The effiviency of this interachion can be messured or observed by
aseessing: 1} oral reading Hwency and comprehension: ) silent reading
comprehension;  and  3)  listening  comprehension. The assessment of
comprehension ability is, in effect, measuring the product or result of the
interaction among all primary influences, not any one individual inHluence.
Therefore, when comprehension is determined to be adequate for the age or
capabilitios of the student, one might assume that an sfficient and effective
interaction hae taken place and there is no reason to guestion the efficiency of the
individual influenres.  {n the other hand, if comprehension ig determined o be
inadequate, the assumplion must be made that the interaction among the

primary  influences has broben down, When such conclusions are drawn,

3

diagnestic assessmeant of individual influences is in order (Stetson, 1983: 148104
in Terasakil.

Twa forme of motivation instrumental and iniegrative was identified.
Instrumental motivation is the thought of external nee s forced nesd such a
the nead o pass an exanunabion need for sconomic gain nesd o read and

comprehend text, elc. Integrative mobivaton is an internal desire e of the Isarmer

gm
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tn belong to spesch community that uses the language. It is an internally
modivated nesd (Gavdner, et al, 1972 48 i Verasaki).

In the Social Pevchology Model of Lambert (1985 127} sisted that the
development of proficiency in a second language has important implications for
an individual’s seli-identity. as well as group members’ self-identity. The model
raterrad 1o the reasons for learning the language: that is, it implies that language
is instrumental or inlegrabive.

Saveral fackors have been proposed as significant fackors in second
fanguage acquisition, as wall a5, in learning content subjects; and these are age,
wox, socio-economic shatus, as well as the type of school enrolled in (Lambert, et
al, 1985 1 in Toragaks})

in the recont ressarch on “Motivation for Learning English in the

Phitippines: Heconciling the Uontradicton”, # concluded that the siatus of

Filipino as o wvital and sxpanding national languegs can no ionger be disputed.
The status of English in the Philippines is less certain since. there are still

romtradictions in how it is viewed, and there are grester discrepancies in the
ahility of Filipinos to speak. read, write and understand English, especially
across geographic and socio-economic groups. This in part is 8 natural out come
of the replocement of a former colondal languege with an indigenous one.
However, whereas Foglish is stifl s language of wider cooununication m
Sonstheast Asia and the world, motivetion to learn English {especially in terms of

effort expended) is bec oming increasingly waak in the Philippines. One of the



extrinsic forms of motivation for learning English is its place in the educational
system through the Bilingual Bducation Policy instituted in 1974 and updated in

19
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Bven the wording of the ?‘35%6 Htubtion is a pobential exit sign For
English in Philippine national life.  If English will no longer have official status
in the Philippines and in education, Bnglish then will be learned only as a
subiect. Thus the result will place bnglish in 2 foreign language situation su

as what exist in Thatland and France, Then internal language guestions will
take center siage, anvl the language rights of speakers of other indigenous
tanguages will have o be more explicitly acknowledged and accounted for in the
Philippine educotional system. I however. Hnglish continues to have official
status in the Philippines and if it continues to be used in the educational system.
Hlipino will conlinue in grow and spread becsuse of its role and prestige as a
national language. Students are exposs to Filipino not only in schools but in
many places, even in arses where other languege are spoken. such as in
Mindanso and Visavas. Hoghish on the other hand is hetug maintained only

s natirally

fiocanse of its rode In educetion but mobiveton o learn E
weaksnng since eitention for leaming the language is being shared with
Filipano, and in 2 lesser evtent, with other wuligenous languages.

Diacisions ahout the issues have io he made now and have o he backed up
with achion. especially on the level of language policy. If bilingualism is to

confinue o he a fact in Philippine society, then the bwo officis! languagss

{assuming thet these will continue o be English and Filipino} need to have clear
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places in society and especially in education. Multilingualism will continue to
Hourish in the Philippines, but bilingualiam in English and Filipino, especially
fiberacy, has o be nurhared, bringing all the resources and knowledge that can be
brought bo bear on the situation, and Waking into consideration the language

attitudes and behavior of Filipinos throughout the country, and from different

BOCIO-EUONKHTIS EIOHDS,

in the article, “The Bole of Filipino Language”, it stated that ane of the
rearone for the decressing vitality of BEnglish and decreasing mobivation o

develnn high levels of proficiency in the language is because Filiping, an

indigenous language, has emergad as the major link language in the country and

has received instifstional and widespread popular support. At the same Hime,
the domains in which English iz used are shrinking. even in places where there is
resistance to Filipino {for example, in Cebu). The rhetoric of blame that
permeates the media on the subject of “deterioration of BEnglish” is misplaced
energy.  The other side of the coin is also true. that is, the national language has
amerged 2z the common language that Filipinos use to communicate among
themselves. and has acguired domains and numbers of speakers. especially since

the Bilingual Bducation Policy was inshbuted in 1974, This 15 a tremendous

arcomplishment. The decreasing smportance of Hnglish, a former colonial

language, i perfectly normal in cases, w here a national languapge is being
L 3 -

developed, modesnized and has found popular and instibrtional support.
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Thue, the status of English and the motivation for learning it in the
Philippines is st a turning point, especially, if the bilingual education policy will
be raplaced by the monolingual one.  In such a rase English will certainly change
from being a foreign language. The language will be studied as a subjact in itgelf
with 2 limited amaount of Hme allotted in the school system, and the result will be
a diminished fuency and even fewer domains for English (Milambiling. 1996: 18-
A

The stgnificance of English was evident in that over 260 million ar ane in
avery ten Pilipine employ English as a primary language and over 600 million or
nearly one in every four Filipino can be reached by it in some degree.  Indeed,
today English is written, spoken, broadeasted and undersbood in every continent,
and can claim 2 wider geographical range than any other language. There are
bt few civilizations where Hnelish has any compelition as the lingua franca.
Pnolish has attained the stebus of universal tongue to a degree never faintly
approached by Latin inite day.

Ty the Filipinos and especially to the stizdents. English is most important

for many reasons, most notabls are: 1) English is the main medium af instruchon

e ¥

in Philippine schools: 7} It is the langnage of profession; 3) It is an
intellechmalizad  fanpuage: it makes the world's knowledge available and
accessible: the book of knowledge in both Humanities and Sciences are in

Pnglish; 4} Pilipino students need English proficiency to assimilate the learning

that is available in Bnglish, not in the national language: 5§) English is stll used
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in governinent official transactions; 6} Most business instructions are done in

Englishy 7} Foretgn relations and international frade are carried on in English;

8) The mass media are mostly in English; and 9) English is the language used by
Filipinos abroad (Bobles, 1988: 14-15).

The greabost significance of English as language to Filipino students lies in
thiz phrase “an intellectualized language” {citing sibavan). An intellechualized
fanguage is one, which makes the world's knowledge available and acces essibla
To get a gond education in the Philippines at the present ime one has o know
Englich well. The Filipinos have to admit that one cannot get an education
through Filinino language alone because “Filipino is not an intellectualized
fanguage”, henve Physics, Chemdstry, Astronomy,  Biclogy, hiathamatics,

&

Philosophy, Law, Medicine, all are taught with the highest languages such as
English, Cerman and Fronch, Unfortunately today, Filipino sl has o be
intelloctualized. A known educator, Prof. Yabes, pointed out that Tagalog the
base of Piliping, is the language for the expression of the emotion, Thus. in the
Aowmain of the imaginative or creative life or literature, Filipine may be said to
possess linguistic excellance”,

Concrete Baglish on the other-hand, allows access o considerably more
worldwide information.  The problem of the inadeguacy of the vernacular in this
respect has been pointed out thus: “The indigencus education system lacks

texthooks, and some modern subjects such as science, lack agreed vocabularies.

With technological change taking place at such high speed these days, it is



impossible to keep the knglish language textbooks up-to-date, let alone the
indigenons-language. The English language has had such a stranglehold on
internabtional communications that education in a local language like Tagalog
sursly must combinge o suler from disabilities i any sizable proportion of the
new generations wish oo teke advaniage of the plum jobhs that international
frade and communications ofier to them™.

Pusthormors, there s an evronepcus jdea, which the Filipinos should
ahandon, and this i that it iz unpainiolic or not nationalistic for the Filipinos o
speak good Bnglish. As long as this idea persist or is accepted, the learning of
good intellochisalized English, which is needed bo assimilate difficult subjects,
which are but aveessible in Hnglish, cannot ke place.

Today's world where communication has become instantanecus, as in the
axchange of messages betwesn men on earth and men in ouler space or between
the rust of the mewn, domands that the informaton be transmitbed in the
quickest way by the world languages bofore it grows stale.  In the Philippines
this happaos b be English: but for the accident of history it could have bean
Indian, {hinese Spanish or Hussian. 5o English will be around for a long hime
vetb.. {Hobles, 1988 hA),

The data released by the National Testing and Research Center (NETRC)
of the Department of Bducation, Culture and Sports (DBECS) which shows the
o soowes of shedents all over the country in the National Dlementary

hisvement [ostg

Achievement Tests (NHATY and in the NMatonal Secondary



{NSAT} and these facts should provide our legislators the stimulus not to cut
back on appropriations by education but to increase these appropriabions
focused on assessment and improvemeant

The raticnal response to the findings that among our grade six pupils in
10 their achiovament was shown bo be only 44 percent of what was targeted,
impliss that we have b concentrate on improving yvearly achievement rather
than attempt to prolong schooling or &0 create more colleges and universities.

This must be so, because achievement is in direct relation o good
teaching b sustable learning conditions with regard b space, proper lighting,
availability of books and sclence equipment (including machines for computer
fitaracy), and bo proper class management and school administration. In turn,
thiz means the need of well-trained and compsetent teachers. who are specialists
on various Helds and are able to communicate, and also the need for educational
managers and administrators who have the vision. leadership skills, and the
Hrmness o m&g‘i ek reforms,
Oine of the most powerhul means of implementing reforms is by providing
periodic and conmsbent foadback through assessment, which means that yearly
testing is abzolubely sssential, Therefore. slashing the budgel for assessment 2 a

smirgusided attempl ab o

The waaknesses of our educational system have been axtensively

it What is aeeded for reform 8 susinined effnet to improve the

o onsr beachers and o
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mcentives for the development of competence and efficiency through consistent

assessments and provision of rewards based on results. Any other sclulions are

red distracting us from coping with the problems with which we are confronted
and which beg for long-term sobutions (Gonzales, 20002: 73,

in the Bducator's lournal in his article entitled “Clascalla’s Language

Learning Strategies”, It was pot inbard osk that differant wavs o toach and learn g

sacond language have emerged as shated by Oller 2003 17} and as re
amphasized by Castillo, (3003: 20-23). They are methods, which put a greater
value on the use of language in large social content, which are the purview of
socio- Hnguishcs.

=F

{ne among the applications af such varied wavs of teaching is the so-

valled rommunicative approach (CA), otherwise known as Communicative
Language Teaching (L), This approach considers the fact that the real purpose
of language learning is to develop the ability o commumicate and that sense of

cosmnnications carcios with it a social dimension

English language aptitude of Filipino learners has deteriorated through
the years, It is claimed thet slementary pupils enter high school with Little
facitity in Finglish and that many high school students enter college with Litle
progress in bnglish fluency.  Cupoupin, mentioned that Dir. leagani Croz a
DHSH professor and currently Deplid's undersecratary for programs and

oroiects. kit the nail, when he said that it is tronic that we Hlipinos are asked by

oy neighhocing Asian countries to feach Hnghish, vet the quality of our shudents
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English proficiency is left only in the imagination. He said that we cannot say
our force is globally competitive as implisd by Max Soliven's story about carser
axamination resulis of DIFA officials who were aspiring for higher posts, whera
ondy thrae of them out of the 3000 examiness passed (Cupeoupin, 20002: 4).

“The Task - Based Approach to English Language Teaching (EL'TY”, tends
to facilitate fluency without doing away with accuracy. In this approach, listing
tasks as the cove achivity in ieeching bnglish is ons way of ftocusing on
communication.  But what exactly the meaning of task is as applied in Hnglish
fanguage, according to Richard Plats, and Weber (1985), is an activity, which is
carried out as the mesult of processing or rendering standing language. Tasks

may or may not involve the production of language: it provides a purpose for a

classtoom activity, which goss heyond the practice of language for its own sake

Communicabive task as defined is “A piece of classroom work which
involves learners in comprehending. manipulating, producing or interacting in
the target language. while their attention is principally focused on meaning
rather than on form. The task should also have a sense of completeness, heing
able to stand alone as o communicative act in its own right. HBmploying these
two definitions. task when used in the Hnglish language classroom, allow
learners o comprehend, produce and mesnimgfully interact in English. Tasks

alao allow learners the freedom tor {a) commit grammatical mistakes as they by
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to negotiate meaning: (b) stretch their linguistic capabilities; and {c) use different

fearning strabegies o perform the activilies successfully (Nunan, 198%: 89},

b

The following are studies that show relations with the present study.

Cohen, et al, (1997} wied to answer this question; “can expectation for
competence be altered in the classroom”. This paper locked at nine bilingual
clementary school classes in the San Jose area to determine how student
characteristice affect the classroom learning achvities. The children in the
classtooms worked together at leamning ceniers and solved problems involving
math and science concepts. The researchers examined the data obtained from
those classrooms by see whether the effects of student characteristics, such as
having a first language other than Hnglish can he altered, and they concluded
that these fackors greatly attect classtoom learning.

The study of Cohen et al. is similar to the present studf.r in the sense that
tioth are concernad in math and science concept formation leaming. They differ
however on the factors investigated as to whether they affected the learning of
math and science. Oohen. eb al, looked into the relationship of stodents
characteristics with their claseroom problem solving in Math and Science, while
the present study dealt on the correlstion of language proficiency levels of

tearners with their achisvement in Science and Mathematics in terms of grades

earned for the subiecs.



Fitzgerald's (1995), review of his research on “English as Second

Language (EBL) Learners’ Cognitive Reading Processes” focused on the reading

processes of limited English proficiency shudents, and he aleo provided a look at
BSL. progeams. Fitzgerald concluded that first language knowledge is
transferred  bo nglish reading by the students in BESL classrooms, thus
supporting the use of BSL instruction for limited Bnglish proficiency students.

s similar to the present study since both speak of

jom
<y

Fitzgerald's study
language proficiency of students. They differ since Fitzgerald lookad into
tangsage proficiency in relation to English Second Language learning, while the
present shidy is concernad with English language praficiency level in relation to
shipdents’ achicvement in Mathamatics and Science.

7 iy

Mestre (1999, in his study on “The role of language comprehension in
Mathematics and problem solving”, presented specific examples of the
interaction between language and problem solving performance for Hispanic
students of two age groups (ninth grads algebra students and college students in
tachnical fields), Vs result showed that language proficiency plavs a large role in
how shdents think

Metre's study ir like the present shudy because it dealt on the role of
fanguage in the comprehension of mathematical problem solving activity
tearning. Thev diffared in the sonse that Mestre's respondents were Hispanic

who were grouped into bwo age groups, while the present study deals on

“waray” speakers’ achievement in Science and Mathematics which was
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correlated with English proficiency level of learners towards English, grouped by
age. 5N, BCI-economic salus

Secada, {19972}, in her study an “Hace, Ethnicily, Sacial Class, Language,
and Achiovement in Mathematics” showed how language and other hachors
aftected Moathematics achisvement. She suggested an intellectual approach to

research when imvestigating how Mathematics education is distributed. Secads

argued that in our sodiety Mathematics education is provided unevenly on the

basis of race ethnicily, social olass, and language  This disparity affects the

schisvoment levels of limited Baglish proficiency students, whose achievement

levels weare comparad I other populabions. Efforts o reducs the achievament

bRz
u

gap among groups are reviewed and assessed,

The study of Secada iz like that of the present study due to its concept that
language is a strong fachy that affects Mathematics achievement. They differ
however in the choire of respondents; Secads’s respondents were those with
limited English proficiency, while the prasent study’s respondents were fourth

yvear secondary shidents in Science and Mathematics.

Acong’'s (1998), shudy investigated the relationship bebween academic

5

o of Larade 1V pupils and theis mastery lsarning levels, FHe found out

amen

: earning

that pupil-respondents had an average academic performance in the |
areas considerad in the study, In terms of mastery learning, the shidy proved

their parformance bo average.  When both variables were correlated, the findings

showed that there was g low or slight correlation between the two, With the
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 of the respondents’ mastery learning levels is conducted;
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#y That differentiated tasks be given to pupils in complete and incomplete
schools: and 3} Enrichment neograms may be provided o augment the academic
performance and mastery levels of the Grade 1Y pupil respondents.

The present shudy is similar to the aforementioned shudy of Acong in the
sense that both shudies deal on academic performance of students in
Mathematics, Bnglish and Scence. However, they were divergent in the
following points: 1) In the present study. Mathemetics and Science
Actievemenis are correlated with Inglish proficency level of fourth vyear
secondary stidents, while in the study of Acong he correlated the Grade IV
pupils’ mastery learning level with their acedemic performance; and 2) The
present study included respondents from hoth public sd private schools while
that of Acong, included only in public school Grade IV pupils.

Another study. which was comparable with the present study, was that of
Nono (1998), Her study  dealt -‘;Iiﬂb the assessment of Hiipino, HEKASI
performance, and Scholastic Achievement of Grade V pupils in the Division of
Samar during the school year 19961997  Based on her findings Nono
concluded, that in the Achievement test. the Grade V pupils performed equally
wall in Vitipino and HEKASL She explained that tanguage facility in Filipino
influenced their performance in HEKASL this subject being taught in Filipino.

in hoth subjects Filipino and HEKASL the Grade V pupils had higher scholastic
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performance than their performance in the achievement test. This correlation,
she said. was inconclusive since both measures differed in oriberia in order fo
arrive ab a desirad performance level. Achievement test was a writhen
assessment,. where as the grade point average was based only on written
assessment but it considered composite factors like oral assessment, projects,
asmignment and the liks o arrive at a desired grade point average. With the
aforecited findings and conclusions, Nono recommended the following: A
similar study should be undertaken with increased number of subjects or
respondents using uniform measures of achievement; Filipino was the most
appropriate medium o teach HEKAS] which embodied our culture, ideals and
heritage as Pilipinos; i was recommended that it would be confinued to be the
fanguage of instruchon in spite of the emphasis o develop English, Mathematics
and Science bor global competitiveness,

The presant study corresponded to that of Nond's study, since both
focusad on the assessment of achinvement. They diverted on the level of
respondents; the former stody vsed the grade school as respondents while the
present had the secondary school. Thev highly differed. however. on the
instruments used in gathering the data where the former study wsed a teacher-
made test and guestionnaire while the present study used a Proficiency Test and
the prade ecorned as achievement measure in the subjects Scienwe and
Mathematics. Both differed also on the subject areas involved - NMono compared

Filipino and HERASIE Achievement with scholastic grade of the pupils. while the
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present study the researcher compared students’ grades in Science and
Mathematics with Bnglish proficiency level.

Pacodar's study (1993} detarmined the teacher and learner factors directy
redated with students’ achiovement i Mathematics showing their extent of
influsnce on student achievement resull, to serve as base reference for evolving a
traindng design tor Mathematics teaching. He revealed that the knowledge in

content by teachers tsaching Mathematics IV in terms of mean percentage score

B

MY was £ U the other hand, the weighted mean scholastic rating in

A WETR

e

]

Mathematics IV of the fourth vear secondary student was, likewise, average. But
in terms of MPS, the students in the four tvpes of echools in the Samar Island tell
under the low achievement level. Hence. the training of Mathematics teachers
in content, twaching strafegies and assessment technique were recommended.
Added to this. the researcher recomunended an in depth evaluation and review
of the pregent mudb-lateral learming oontent on kMothomeatics IV, o dotermins is
possibile effects on students retention and ransfer of basic Mathemetical
Iparning.

The prosent study has resemblance to the above cited study of Pacolor,
gince both shudies are corrslative and both consider shudent achievement in
Mathematics as one of the variables and both used the secondary students as
respondents.  However, the presant study differs from Pacolor’s inguiry on the

foltowing: 1) In the present study, Mathematics schievement was correlated

with the Hnglish proficiency level of the fourth vear secomdary students in hoth
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public and private schools m Samar, while that of Pacolor Mathematics
arhievement was correlated with the identified teacher and lsarner factors: )
The present study determined the  influence of Hnglish proficiency on
Mathematics and Science Achievemenis. while the cited Pacolors study
determined the mfluence of ieacher and learner factors on the Mathematics
arhtevement.

conducted a ressarch on the lsarning difficuities in

Hlementary Mathemaiics of grade six pupils in the District of Jumarraga,
Ditvision of Samar during the school year 1991 - 1992, Based on his findings, the
mean score was J1.83 and the mean percentage score was low. The standard
deviation was 730 This implied that the sublects that were grouped
heteropenecusty had different abilities and characteristics. but the Mathematical
achisvaments as 2 whaole did not reach the standard set by the New Elementary
School Curricutum (NMESC) at 75 percent competency level. This study provided
evidence that there was a significant difference between the Mathematical
achievement of the pupils who found the test difficult and the Mathematical
achisvemeant of the pupils who found the test rasy. Another, he provided a
sfficient evidance that there was a significant difference between the pupils
expected mathematical achievement S0 in the study, it was recommended that
teschers who were handling elementary  Mathematics should  give more

emphasis in class instruction.  Hemediation program based on the needs and

weaknesses of the learners as identified in this study was recommended.
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achtevement of pupils. They differed however, in the learning areas studied,
bacause the present shudy involves those learning areas such as English, Science
and Mathematics, They differad also on the respondents and location, because
Apacible’s respondeants were grade six pupils in Zumarraga District, while in the

esent study fourth vear high school studenis were selected from public and

HBacho's {1991 daterminad the degres of influence of selected seven factors
an the MOEE performance of secondary stiudents amang the selected coastal high
schools during the vear TR She found out that NCEE performance and
the soven fackors associabed with it denoted a high correlation with NCEE
performance by respondenis, and thus. it was concluded that there was a high
relationship hetween the NUHE performance and the seven factors: {socio-
sconooic statos of the family, students factors, echool facilities, gaagraphical
comdition, weather condition, teacher factor and peace and order situation).
Base from her findings. Bacho (1991) concluded that the NUEE performance of
the student in the five sslected high school was highly affected by the seven
factors. In order to help students achieve betier and acquire quality education,
Bacho recommended the following: they should be provided with adequate

achoot buildings in order to have them in & well structured yoom, fully equipped

with adequate seats and other facilities: competent sachers should teach their

taviow classss should he

minor and maior subjects ooty Through NOHE



conducted regularly. School administrators should regularly supervise and
assist beachers, g0 that they will be aware of their deficiencies and their strength.
Finally, she recommendad that the schoal should He up with the community in
instituting some measuras, which would hopetully improve community life.

This study is correlative o the study of Bacho, through the following
aspects: 1} both dealt on probing into the factors, which cause academic failures
and poor performance, and both use the same treatment of data which is Peareon
Product Momeant Correlation: 73 Both atilized high school student respondents,
but they differ on the vear levels of respondents, because the present study used
fourth vear high school students from private and public schools while Bacho
ssed high school students m genarally from five selected coastal high scheaol in
Samar, all from the public schools,

Donadille’s {1991 study focnsad on the relationship between the acquired

S

values of grade six pupils and their Mathematics and Dnglish Achievement

e
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s arhool vear 190199, Based on her findings, the grade six pupils
Mathematice and English Achievement was below average. The pupils acquired
values wers ranked as follows: Nationalism and Patriolism ranked number 1,

amber 2 Knowledgs/trust ranked number 3

]

Social responsibility ranked
Feonomic self sufficiency ranked number 4, Health ranked number 5, Love
ranked nuzmber & and spivitually ranked number 7. These findings showed that
the papils had more learned values related to netionalism/ patriotism and less

fearnad values related o spriritpally. (¥ the seven core valuss, which were



51

carrelated to Mathematics and linglish performance of the pupils, the core values
on nationalinm and palriolism were ranked number 1. This meant that the
pupils had more acquired values, which were related bo nabionalism and

patrictism.  {n the other hand the core value on spiritually was ranked number

hich meant that the pupil learned few values related to spiritually. Based on
her findings, Donadillo (19%91) concluded that the grade six pupils in the District

of 5t Margarita had below average achievement in Mathematics and in English.

There was no signifivant relationship with the acquired values found among the

s"l

goven core walues with the pupils’ achievement in Mathematics.,  Finally,
acqeired values hed something to do with Linglish Achievement. Based from
her conclusion, she recommended that mors emphasis and attention be given o
Mathematics, Baglish and Values Bducation by teachers, as well as, school
Administrators in their districh 80 as o improve pupile’ performance. It was
sugpested, that the Values Inventory Test be given to all grade six pupils at the
ehart of the school vear o serve ag post-test (o evaluate pnpﬂs’ perfﬂrmaﬂm in

Values Bducation  And that, opportunities for integrating values be provided

har children through school activifies, programs and celebrations, to be planned

RS ¥

2

and implament by schoot officials with maximum pupils’ participation, there by
giving chances for pupils bo put into actial practice the value they have acquired.

Further sturdios are made on the relationship of learned values with other

cubiects fike HEK AST Science and Music, Asts and Physical Hducetion.
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The aforesaid study is stmilar to the present study, in the sense that: 1)

both were corralabional shudies involving two variables being compared; and 2)

Ly

both involved achievement of pupils in English and Mathematics as the other
sariables being compared with, They differed in the following: 1) Donadille’s
study correlated learned valuss with achievemant in English and Mathematics,
while thizs present shudy correlated Science and Mathematics with English
proficiency level; 7} the former utilized Grade V1 pupils as respondents while in
the present study, utilized fourth vear secondary students; and 3} Donadillo used
# bracher made test and a guestionnaire as her instruments while this researcher
used Hnglish Proficiency Test adopted from Caharop by de la Cruz, and also
usxd & teacher-made attitude test bowards the learning of Science and
Mathematics and the 3 guestionnaire io elicit the profile of respondents.

hristian’s {19495) studied on “Two Way Bilingual Hducation: Students

Learning Through Twno Languages” . was usetul for the educator who wishes to

Become familiar with the benefite of certain types of bilingual education

wograms that may included mathematics instruction. She reported that Two-

]

wF

way Whingual education programs. in which 8 group of English-speaking, and
minority language speaking students are taught together in both languages are
advorated hecsuse they combine "the best festures of hilingual and foreign
language {mmersion} eduration for students. “"Both groups gained skills in

sacomd language and content areas (like Mathematics): both had the opporiunity



to wark together, and learned in an environment that values both langunage
backgrounds.

Christian’s study is similar to the present study in the sense that they were
both concerned with the learning of mathematics of bilingual learners. They
differad however since Christian was more concernaed on the learning pace and
capacity by two groups of learners: who were placed fogether in one class in one
group: one was bnglish epeaking and the other group was speaking in their
native language with HEnglish as their second language.  The present study on
the other hand, was more concerned with the relationship of the English
proficiency of fourth vear secondary learners in private and public schools in
Samar, with their achievement in Science and Mathemahcs.

v (1991 ehndied “Teaching Mathematics Problem Sclving to Students
with Limited EBnglish Proficiency through the Nested Spiral Approach”. He
euplained that the Nested Spiral Approach (NSA) is an instructional approach
designed to facilitate motivated learning of mathematics problem solving by LEP
students She said, that NSA focuses on shudent needs and strengths relative to
their Lnguistic and culbural heritage, which was successfully fied in an
experiment which showed a positive result in a classroom of bilingual Chinese
aight-grade rlass,

Or's (19591) study was similar to the present study since she focused on

the teaching of mathematics to learners with limited English proficiency, which
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proficiency in Hnglish
They differed in the sense that Oy was especially focused on brying the
effact of the Mested Spiral Approach in Mathematics problem solving among

fearners with limited English proficiency, while the present study was more

voncerned with the relationship of the English proficiency of secondary fourth

vear students of public and private schools in Samar, with their Science and

Mathemabive arhisvament



Chapter 3

METHODOLOGY

This chapter discusses in detail the research methodology with focus on
research design, instrumentation, validation of instrumeants, sampling procedure,

data gathering procadure and statistical treatment of data.

Hesearch Dlesiesn

This shudy emploved the descripivecorrelational research design with
the use of the adapted Langsnage Proficiency Test, which was a madification of
the Bnglish Proficiency Test developed and validated by Gerona.

The result of the proficiency test represented the English Language
Proficiency level of respondents. It was correlated with the Science and
Mathematics achievament in terms of grade by respondents of both disciplines,
relative to the respondent's variates of sex, age, socio-economic status and type
of school enrollad in. This was o show the effect of English Language
Proficiency level as factor affecting the learning of Science and Mathematics.

Adtitude towards English was also correlated fo the same achievement of

respondents in Science and Mathematics relative to the same respondents’

Implications of results in the correlational analysis were drawn from the
analysis and interpretation of the result of the investigation. Frequency counts,

55



56

weighted means. ttest for independent samples, Pearson-Product Moment
correlatinn coafficiant and Fisher's Hiest weare usaed in the statistical treatment of

daia.

Instrameniaton

This study used three instruments: the English Proficiency Test
{Appendix B), the docvumentary analysis, Langunage Athitude Seale, and
Oluestinnnaies of theee parts,

English proficiency test This instrument measured mastery  of

phonology, svatax and lexicon, and efficiency of the learner's grammar
expectancy, designed for fourth vear high school students by Gerona. In this

test, the designer used simplified materials to cater to the learning capacity level

of the respondents in the study, The 150 ftems. English Proficiency Test is

Part 1 - Listening. This part of the test measured students’ skills through
items in Bnglish sounds where students were instructed to look and find the
word that contained a sound different from the group. They were also tested in
listening comprehension where students were asked to listen o a passage and
answer comprehension questions affer each lechurette.  Students were instructed
tey il in the missing information after listening bo a passage once.  Bach answer

was a given one point.
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Part U - Speaking. This part of the test measured students, speaking
proficiency items in stress. where students identified the word that was correct
accenbad: directed oral test where students were grouped and were instructed to
fisten bo a situation as it was read; and perform a task that was asked o them; and
there was a semi-direct oral test where students were tasked to listen to an
anscdote and retell the story accurately as they could. The direct and oral tests
were scored wsing the scales as modified from Gerona (Yalden, 1987: 21),
presented under the statisticel treatment of data.

Part I - Reading. This part of the test measured the students’ skills in
reading through ibams in vocabulary, where students answered test on antonyms
and svnonvms. Reading comprehension was given, where students read a
selection and answered guestions from what was read. A Cloze test was given,
where students read first a selection with some of the words omitted, and then
were asked 1o compiete the passage by writing the missing words. Une pint was
assignied for every correct answer.

Part [V — Writing, This part of the test measured stidents’ writing skills

through the following ems
1. Cramemnar best, which consisted of items in senbence forms, Here,

students were asked to choose the senbence that best expressed the given idea;
items in sslected word classification in the English language such as adverhs:

adjectives, and pwepositions, and items on sequencing word groups to make a



correct sentence were included. One point was assigned for every correct

ATEWET.
3. Maze test, which was a modified close test, required the ghidents to

vomplete a passage from a given set of choices. Une point was assigned for

every oofrect answer.
3. Writing test was an actual writing aclivity, which asked the

shiudents bo write a letter based on a given situation.  The students were scored
by deducting points for every error in grammar and struchure from the total
nmber of points assigned ho the test item.

The scores of the sespondents in Bnglish Proficiency were transmuted
using the DepEd transmutation zero based system, with the following formula
below and the ransmutation table stated in Appendix F.

Foruuda:

Seoref Mo, of Ttems x 100

Example: 50 ibems

35 seore ¥ 10
B = 35/50

B = 0.7/50°100

t
i
oy
e

o,

R = 70%

Seventy-five percent (75%) is a passing grade.
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Cuestionnaire.  This was composed of three parts. Part | - This part

contained guestions, which elicited respondent’s profile on age sex and
econosnic status. The name of the school where students were presently enrolled
was included, for the purpose of identifving the result of sach school and for
purposes of making reconumendations in case the concerned schools so desire as
basis for recommendation. This also included average family income of the
family. Part [l - The Aititude Test was teacher-made. It had ten {10 mwaltiple-
choice items scaled into 1. 2. 3, where 1 means disagree slightly. 2 means agree. 3
means strongly disagree If was scored and interpreted according to the following
range: 1 - never/strongly disagree (N/SD): 2 - seldom/disagree (Se/D2); 5 -
sometimes/ uncertain (So/U); 4 - oftenfagree (O/A) and 5 - always/strongly
agree (A /SAY. Part I - This was designed to elicit respondents’ problems met
and suggested solutions to the problems in the vse of English as a meditm of

nstruchons,

Documentary  analysis. Enrollment list and grading sheets were

requested from the school file to get the list of fourth year students in every
respondent school, including their sarned grades in Science and Mathematics in

the third vear.

Validation of the Instrument

Fnglish proficiency test.  This test has been validated and used by Gerona

an also adapted and used by Dela Cruz in their studies, hence, need not be
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validated.

The guestionnaire on the profile regarding attitude towards BEnglish was

teacher made. as well as the guestionnaire on problems met and suggested
sodutions to the problems on the use of English as medinm of instructions.  They
were validabted among 30 fourth vear students in Samar State Polytechnic College
w Samar Stabe University of Catbalogan, Damar, After the validation this part
was imprrve based on the result before it was Bnalized,
The part of the questionnaire which was only asking for the respondents’
profile of age, sex, economic stabus: schond enrolled in, and average monthly

income of family, was so simple and need not be validated.

Sampliog Procedors
The investigation involved 15 high schools in Samar; ten public schools
and five private schools as enumerated in the scope and delimitation. To
determine the needed samples from each of the resprmndent schools, the stratified
sampling was employed and Sloven's formula (Pagosc, 1960 18) was used to
determine the exact number of samples hence the list of the number of samples
in the tahle after the Sloven's formnula:
B
g ee—

1+ Me?

where:
el - sample size;

A total nunber of the population;
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1 constant: and
e margin of error.

As soon as the sample size was determined the sample proporbion was
computed by using the following formula:

n x 100

P s O ——

i
whena:
L - sample proportion;
Y tekal number of population;
i1 = sample size; and
we - constant.

The sample proportion was expressed in percentage.

To identify the specific samples from each school, lottery technigue in
sampling was resorted, for both male and female respondents. The researcher
rolled small pieces of paper and assigned numbers corresponding to the
alphabetical list of the students. These pieces of paper were placed inside a box
and the researcher requested the students to pick out a rolled piece of paper.
Each piece with a number was recorded until the desired number of student was

obtainad. Bqual number of respondents from both sexes in each respondent

school was selected using the procedure describad above (Please see Table 1),



Table 1

The Sampling Frame

- ¢ 2 Total No. of | Samples
e oF ek Stadeats | Taken
A, Public High School
1. Catbalogan National { omprehenstve 150 17
High School
2. Motiong National High School 753 3
3. Wright National High School 189 A2
4. Calbiga National High School 208 24
5. Hinabangan National High Schoaol ibd 19
6. Jjiabong MNational High School 117 13
7. Ramon T. Diaz Memorial High School 225 26
§. Pinabacdao Mational High School 82 &
9. Basey Mational High School bl & 40
10, Samar Matonal 5 ool 1195 136
Totul 1,720 I
B. Privale
1. Holy Name Academy 4} 2
2. St Michael High School 47 4]
3. 5t Anthony &l 3
4. Bamar {ullege 125 i4
5. 5t Mary's College #1 2
Totat 393 44
Srand Mean 3112 355

Diata Gathering Vrocedoss

rassarcher sought the approval of the schools’ division superintendent to gather
daba From identified schools under his division,

gathering was recommended by the ressarcher’s adviser and Dean of 551

After the preoral defense of the researcher's thesis proposal, the

Her request to conduct her data
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graduate school in a prepared letter of introduction. This approved request
served ag her letter of recommendation to the public school heads, and also to the
presidenisfdirectors of target private schools involved in the study. The
ressarcher personally conducted the sampling procedure and the administration
of the { esHonnatne.

The researcher pevsonaily administered the test and distributed the
gquestionnaire. Before the administration of the test, she explained o the
respondents the purpose of the study, the tests and the guestionnaire and she
assured bo them, that there was no cause bo worry. She encouraged them to do
their begt as the results are very signifivant for the research work.

The test papers were checked and class means and mean percentage score
for each subject were computed. Average means and mean percentage scores
were likewise computed to get the over all performance of the fourth year
student respondents. This was done by adding the means and the MPS
{separately) of BEnglish Profictency Test and Athitude scaled perceptions of
respondents themselves, The subject earned achievement was represented by
the respondents’ latest earned grades in Science and Mathematics.

Questionnaire on (Students Profile, Language Attitude Scale, Survey on
Problems and Sclutions on the use of English as medium of Instruction and
English Language Proficiency Test) were personally, distributed o respondents
and collected by the researcher herself.  Part§ on students” profile was given first

{thiz elicited the respondents age, sex, average family income, school attended



to), and this was followed by the survey on problems and solutions to the
problens on the use of English as medium of instruchon.

After the guestionnaire, the English language Proficiency Test was
administorad by the researcher herself but she requested for the assistance of two
English teachers of respondents,

The general dirsction for the test was read and explained by the
ressarchar, b make sure that the respondents shall follow correctly what was
asked.

Part [ - A of the test in “Listening o word fletter sounds” applied the use
of g tape which was plaved, giving the correct spunds of the words in every item.
Part I - B was on Listening comprehension.  The researcher herself read and

article, after which the respondents was given time to answer the comprehension
guestions. Part [~ C was a lerture, delivered by the researcher herself. After the
lechire, the respondents were asked to answer the comprehension questions.

Part 1T was on Speaking Test.  The researcher explained the process of
test.

Part 1T - A {stress} the researcher asked the respondents to choose the
word, which indicates correct siress.

In conducting the direct and semi-direct oral test, it was done by the

researcher herself, and she was assisted by two, English teachers, who acted as

rabars, but one of the raters did the reading of the selection,
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Each of the raters was supplied with the rating scale for the direct oral test
and the semi-direct aral test, an hour bafore the testing Hme, for them o get
acquainted with the different sub-identificalions and case in scoring. The
respondents were grouped by ten (10} and the ten respondents in each group

were given lether A to | worksheets, printed on a 3 x 2 inches cardboard, which
were pinned below the neckline of their uniforms.
The direct oral test was given first. Al members of each group were

asked o sit down around a prepared conference table. Before the achual
discussion on the topie, “Who Gels the Heart?” the group were given six minutes
s gy ower the divectinns printed on the best sheet.

The semi-direct oral test was given last. At the start of the teaching
sesgions, each groug was made to stay in the room and was asked to listen o the
anecdote that they wers o relabe and to the situations they were bo react bo. All
other examiness wers ashed to stay in the nest room, each group coming back
for the performance when called, o economize time. Hach examinee was
instracked o fnich the semi-direct oral test in one appearance.

The examiness wore their identification letters to facilitate scoring. o
avoid parbiality, ondy letlers thei correspond to those wom by the students and

indicated on the sheet instead of names were used as identificabion of

responudonts’ respoTEes.

Part 11 - A was on (Antonyms). The test,

Part T was on Reading Tes

was given o the respondents, for them to answer,  The instruchion was
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explained, being part of the reading test. The same was true with Part 1] - B
Synonymsl. Part BI - C was on readin & vomprehension. The respondents wera
left by themsslves, o follow the directon, & read the article, and by answer the
following comprehansion questions, every after each article. Part 11T - D) was a
{loze Test.  'The resecarcher axplained the direction and the respondents
answerad the fsst
Part IV was & Writing Test. The respondents answered the test as asked,
This was divided into three sub-selections, where A as further sub-divided into
A -1 which was on Grammar and struchure, A - 2 on adverbs, adectives and
prepositions. A - 3 on sequencing.  All tests were administered and supervised
by the researcher herself. Part IV - B was a maze test. The researcher explained
the direction before the respondents were left by themselves to answer the test.
Part IV - O was letier writing, but respondents were presented a situation and

other inputs from which they hased their lotter,

Siatistical Treatment of Dala

The ressarcher used both descriptive and inferential statistics in the
analysis and treatment of the gathered data. Among the descriptive statistics the
following were used: mean percentage scores and weighted means.

The data that was collected from the responses to the attitude test was
tabwdated, analyzed and interpreted using the appropriate statistical measures

and procedures.
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A five-point scals, used with the following descriptive and numerical

wvalues arbitrarily devseloped bo suit the purpose of the study among items in the

quesiionnaire,

Scale Diescriptive Valne
4.5 - and above Adways {A)

Strongly fAgree {54)

(M
.

()
I

251350 Sometimes {50)
Lincertain {h

1.51 - 250 Seldom {Se}
LYsagree {iLn

180150 Mever {MD
Stromgiy [isagree {510}

For Language Proficiency Test the following was used to score the test.

Al Iansuage Proficieny
1. {ranunshical Acouracy

{: Fygqupgiﬁlé 123 4567 g g1 (fﬁf EIV:‘

2. Clarity
{Often Insccurate) 12345678910 (usually precise}
3. Flueney of Speach

{Hesitant) 1234547 8910 {amooth & effort How)



B. Delivery

4. {sestara] Foenoy
ety 1234567 8900 {normal}

5. {onfidenre

iy

163 SEANNeS

{Mervous} 1234567891 {ronfident}
i, Sivie

&7 8910 {native}

£

s
Poup
[F5]
1
Ay
}A‘h
ad

{Non-native}

. ommunivation of Information
7. Development of explanstion
{incoherent & not 12345672910 {coherent & logically
lagically ordered) ordered)
#, Agpount of Infboemabion
{Inadequats} 12345678910 {adeguale)
LIS {rweratlfGlobal soors
13 3 4 B & 7B 2
sty fair average good vary good

Rating Seale for Seon-Lirect Oiral Test

Susb-test {Retelling an Anecdobe)
Accuracy in conveving information and success in getiing across the message.
{poar) 12345678910 {accurate & axperience)

Sub-test 3 Sihsation Analvsis)
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(larity of Expression (Often in Accurate)
12345678910 (usually preciss)
Appropriacy {Frequently Inappropriate)
12545678910 {(usually appropriate)
Sivie of Bxpression (Horeign}
12345678910 (Mative}

Owerall bnpression

12 34 56 78 210
marginal  modest competent good very good
speaker speaker speaker speaker speaker

The following statistical tools were used to analyze the data collected.

Freguency count and percentages. This statistic was used 1o present some

of the parsomnal profile of respondents.

Weighted mean. This was used to quantify responses of the groups of

respondents by sew, age, and economic stabis,

Arithinstic mean. This was used to express average of some profile like

age. sex, and economic status of respondends.

tdest for independent samples.  This stalistic was used to test the

significance of the differences between the responses of the groups of
respondents as to their variates of age, sex, and economic status relative to the

extent o which language proficiency level as factor that affect respondents’



achisvement in scence

{Walpole, 1982: 317}

where:

s
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and mathematics. The formula used is as fellows

test of significance;

miean of the raw scores of the male samples;
mean of the raw scares of the femaie sa_mpies;
number of male samiples:

number of female samples:

variance of the raw scores of the female samples; and

]
Siy

3 i

vartance of the raw scores of the male samples.

N2 FXo2 - (EX0) 2

Maii: - 1)

Pearson Product-Moment Correlation Coefficient.  The ry was applied to

determine the degree of relationship hetween language proficiency level of
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raspondents with the achievement of respondents in science and mathematics.

{Walpole, 1983}

MYXY - X3 )

& R Ed

Doy
/
/ - X - NEY - YN
“d
where:
Ty refers to the correlation coefficienty
N refers to the numnber of pairs;
EXY - refers 1o the sum of the product X and Y
=X - refers o the sum of ¥« values:

Y - refers to the suo of v values

P T refors to the sum of the squared x values: and
e = refers to the sum of the squared v values.

Fisher's t-test. This was applied to test the significance of the computed

correlation costhcent (Walpole, 1982}

swhere:
¥ - refers bo the compare correlation coefficient; arnel
o - refors to the number of pairs.

Testing of hypotheses was done, using the 05 level of significance.



{ hapter 4

PRESENTATION, AMATYSIS AND INTERPRETATION OF DATA

This chapler presents the data gathered as well as the analysis and
intarpretation of results. This includes the: 1) profile of fourth vear high school
studants, 7} Hweir English peofiviancy level: 3} their latest achievement ratings in
Seience and Mathematics. 4} the problems they encountered in the use of English
as medinm of insbruclion in Scence and Mathematics, b} the solutions thevy

propose hased on these problems. and 6] tests of hvpothesas.

Profile of Stndent-Kespondends

The prodile of the stidenbrespondents as o the variabes of age, sex, socio-

eenrounir shehs, atiibide bavards Bnglish as mediom of instructon and as o

2

types of schont atiended are presested by freguency. percentage, standard

- there was & bodal of 355 respondents,

whers 136 wore malos and FP vrore bunaleg,
The age of the male respondents had o mean of 1613 vears with s
standard devietion of {136 vear. The fenales age was shown & have & msan of

1643 with a standdard devietion of (131 vear. There was a slight difference ot ih

in the age mean bhetween male and femals respondents, making the males a hittle
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older than the female. The grand mean of the total number of respondents was
16.12 vears, with 50 = 00.33 vears.

O the 126 males, 19 or 15,08 percent wera aged 17 {as the oldest), and 107
ar #4972 percant were 16 wears old (the youngest but the majority of the males).
Amaong the 229 female respondents, 24 or 1648 percent wara 17 years old, the
oldest and 204 or 8208 percent were 16 vears old {the majority age}, and only one
ar 8.44 was 15 vear old {the voungest of the groups). There was a total of 43 or
1211 percent who were 17 vears old, 311 or 87 61 were 16 vears old and only one
or .28 percent was vears old, the youngest age among the respondents. These
made a total of 355 respondents.

The data implies that majority of the respondents, in both male and female
was 16 vears old, an age normally expecied from an average fourth year
secondary student

Table 2

Age and Sex Dhsiribution of the Student-Respondents

Sex
] e
f | Percentage | § | Percentage

Ape
{im yrs.}

17 fa 1H48 24 10.48 43 1213
16 Ltz 8492 A4 BO.08 311 8761

15 1 144 1 (.28

. Yotal iz | o000 | 29 | 10000 35 |  100.60
Mean 1615 yra. 16316 yrs. 1612 yrs.

it




74

Socic-economic status. Table 3 presents the student-respondents socio-

economic status with a mean of Php6.444 399 which was with a standard
deviation of Phph,M953 We can read from the table that a majority of 172
respondents or 4845 peccent of the respondents belong to the lowest average
monthdy family income with salary ranging from Php1,000.00 to Phpd4 39900, It
is worthy of notice, that anly one or 828 percent had an income with the range of
Fhp3h (00040 o Fhpd 39900 which was the highest claimed income. Unly two
respondents ar 156 percent were within the income ranging from Php28.000.00
tn Php31,509.00. Three respondents or 0.85 percent were within Php24,800.00 to
Php28 19900, Oaly one or 828 percent had an income within the range of
Table 3

Stadent-Respondents’ Profile in Terms of Sorio-Feonomic Status

Average Monthly Income in Php 1 Percenlage

Phpd5 000.00 - Fhpdd 39200 i {128
Php31,6(0.00- Php34 992.00

Php?8.200.00 - Php31.599.00 2 056
Php24,8006.060 - Php28,199.00 3 0.85

Php2 1 40000 - Php2d 79900
P 1800000 - Php 13901
Php14 60000 - Phpl7 99900
PhnT1, 200,00 - Phpld 59948
Fhp? 80000 - Fhel1,155.00

spaset,
e

s at
e G
3

Sl
e
e
"l
Y

Fhps AG000 - Fhpy/ 799K #i X182
Php1, 00006} - Fhpd 35300 172 4845

hisan Phpt 444,25 G
51 Php5 34953 -
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Php21.400.00 to Php24,799.00. Thirteen or 3.66 percent were with income within
the range of Fhol2 00000 to Php21,399.00 and 11 or 3.10 percent claimed to be
within the range of Phpld, 40000 to Phpl7.999.00,  Six were with an average
monthly income of Fhpl1, 20000 to Phpl4,599.00. All above were especially
mentioned since their range of income were all above the minimum salary as of
today. There were 65 respondents whose average monthly income were within
the range of Fhp7 800.00 to Phpll, 199.00. Eightv-one respondents showed an
average incomes of Phpd 40000 4o Php? 79900, making 146 respondents with
very low average inonme,

It could be said then, based on the data below, that most of the
respondants, or magorily of them were of low-income family.

Resnondenits’ srades in Boelish, Science and Mathematics. Table 4 shows

the studentrespondents profile in Foglish, Science and Mathematics. In
English, the 355 respondents had a mean score of 82.24 with a standard deviation
of £1% The highest proficiency level was between 95 and above, by two
respondents, the lowest was betwean 65 to 69, by 16 (4.51 percent) respondents.
It can be seen from the table that most respondents’ grades in English were
concentrated froms 80 - 84 with 110 or 3.5 percent.

From the same table, we can also see the respondents” grades in Science
posted a mean of 8333 with standard devistion ot 5 7. Their highest rating was
95 and shove with two respondents (156 percent).  Their lowest grade was 65—

&% by three (0185 percent) respondents. A big number of 134 students (3774



Table 4

Student-Respondonts’ Profile in Terms of Grades in
English, Science and Mathematics

Subject Areas
Crades ' English | Science Mathematics

£ | Pescentage £ é!‘ezeremﬁge f | Percentage

95 - a9 i, f1he 2 .56 2 .56
G- 29 £17 37 1042 38 L7
85 - 89 110 3199 o7 2752 86 24.23
8 -84 112 31.55 142 40.00 119 33.52
Ih -7 63 17.75 67 18.87 a7 2451

23 648 v 197 13 266
65 - 64 i6 451 3 (L85 0 282

Towl | 355 | 10000 | 355 | 10000 | 355 | 100,00

Mean 82.24 83,22 82,17
3 619 5.7 5.80

percent) were with grades between 85 to 94, but a bigger number of 142 (40
percent) were with grades from 80 to 84. This implies that the student
respondents had average performance in Science,

Respondents’ grades in Mathematics are also presented in the same table.
They got a mean score of 8217 and a standard deviation of 5.89. The highest
grades were % and above by only two students or .56 percent. Their lowest
was 65.69 by ton or 282 porcent students.  Similar o English and Science grade
performance, the concentration of the respondents’ grades in Mathematics was

within the range of 80 - 84 (119 or 33.52 parcent respondents), and 85 - 89 (86 or

2425 percent), making a total of 205 respondents with grades betwean 80 and 89.
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There were a total of 40 students with grades from 90 and above (11.26 percent),

which is number lesser than the 110 respondents (87 ar 2451 percent with 75 - 79
grades, 13 or 366 with grades of 70 - 74 and ten or 282 with 85 - 69 grades),
whose grades were all within 65 - 79, all lower than a grade of 80.

By observation, the dats implies that the performance of the respondents
in the thres courses was almost of similar trend. where a majority showed a

pertormance in the three subjects of ot least average level.

Attitude towards English  Table 5 shows the student-respondents’

attitzde towards English. 0 the ten items, the total score was 36.75 with grand

RF

mean of 368 iderpreted as A (agreel  The 355 respondents agreed on
statements 1. 3 4. 5. 6 8 and Hi making seven agreed statements out of the ten
presented. The sespondents svere uncertain with the following statements:
“Hnglish is 5ot a good language for Filipinos to express their needs”: “When |
want ko impress somebody | prefer to use English™: "Une does ot have to be
proficient in Eaglish 1o he an effective leader”. Uut of the seven agreed
statements the highest wes 4.13 for “When | hear someons speaking English
fluently, | wish | could speak English like that” while the lowest was 3.58 tor “In
mast casss, when 1 want to make a report or ask important favors, | prefer to use
English rather than my langrage to be mors effective”.

The respondents’ Favorable response o the seven statements implies that

they believe on the importance of learning and use of good English in their

search for better opportunibios in fite
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Table 5
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Siztemenis

1. Baglish can belpanead up
the development of our
ofaniyy.

Baglish s sot s good

tanguage for Filiphws o

express their needa.

.} ool more seli-contident
beranse | o vpeek Haplish

4 In most cozes whes fwant to
saske o report or ask
important davors, I prefer o
use English vather than other
iangusge ic = more
efective

. Being abtde o speak Heglish
weell nedes & Flipaw succeed
finsucistly and materislly,
spesking HEoglich Hluentlv, |
wigh L oould spwek Bagluh
tihe that.

Y. ¥hen § want to impress
somwidy L peeler o use
Huglish

. Tie et oy seenge oatn
in epsier 16 cconunicate in
English e i any other
innpuage.

. Uz does vot have o be
proficient in Buglish tobe an
effective leadur.

i §hiek 3wl be easter to

tind a pood job with higher

sy vawe i probasamd e

Hysplicds thos one weee nod
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L

]

i

]
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[l
s
o
e

i
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3
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T

&
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i
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Total

Wiean

interpre-
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49

b

W

Lio

o)
W}

e

59

e
&
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N
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o)
e

4.15

343

A

4

r
¥

A
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A
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Ceand Mean

LEGENTDE

451 - 5O Rtrongly Agree
25 - AN {lincertain

.58 - .50 Drinsgees

Siecnply Disagese

{8A}
{4}
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{D}
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Type of school attended.  Table 6 shows the types of schools the

respondents ware enrolled in. From this table we can read that of the 355
respondents, only 44 or 1239 percent came from private schools, while 311 or
87 &1 came from public schools, This implies that majority of the respondents

prefarred the public schools for whatever were their reasons, or it could be that

maore public schools exist than private schools in the locale of the study.

Table &

Stadent-Kespondents’ Type of School Attended

Type of Scheol § Percentage
Private 44 1230
Pusbiir 31 87 i1

Total &R 1000

Exnefish Profiviensy Levsl of the
Stndent-Kespandents

The English proficiency level of student respondents to the variates of age,

sex, sorin-economic status, atitudes towards English, by type of school attended

ware all presented in the following tables.
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By age. Table 7 presents the lnglish proficiency level of the 355
respondanis grouped by age 15, 16, and 17, Only one was 15 vears old, with a
mean of 56 with 513 = 0 of the 311, 16 vears old, there was a grand mean of (2 28,
with 51y = 1211, The highest proficiency was at a grade between 29 o 93,
shown by only bwo respondents. The lowest proficiency was at a level of 29 to
33 attained by three respondents of by 0.96 percent of the respondents.  Among
the 73, 17 vears old. they showed a mean of 63.23, with SIY=13.27. Their highest
praficiency level was 79 - 83 by four respondents, or 930 percent of them. 'The
whole of the 355 respondents showed a mean of 6237 with 513 = 1223, The
highest proficiency level was 8% o 93 by two respondents and the lowest
proficiency level was 29 to 33, by five respondents or by 1.41 percent of the total
msmiber of resoondents,

By ohservation. most students are at the expected age of 16, and those
with high English proficiency were the 16 year olds (89 - 93) but this group also
had the highest number of respondents with low Bnglish proficiency level,
ranging from % - 73, 'Those aged 17 had almost all of its respondents at a low
English proficiency, leaving only nine respondents { four or 9.30 percent at 79 -

=

23 lovel and five or 1163 pescent at 74 - 78 level) at’ 74 - 83 proficiency level

{their highest rating). The rest of the 355 were within the lavel of 29 - 78 English

proficiency,
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English Peaficiency Lovel of the Student-Respondents by Age

Eaplish

App

Profaciency 15 v,

37 yra

Level f | Percentage

f | Vercentage

Totsl | Percent

B a3

2488

TG 83

74 - VR -
e T3

6od — 68

0 i HELOD
44 - 53

44 - 48

3G 43

A4 - 3R

2033

47

45
52

W ok WA

el

Q.30
11.65%
PR ]
Q.30
598
13,85
Q.50
233
2.33
2.35
4,65

. D.56
it 282
18 507
34 958
o 1662
48 13.52
48 13.52
5G 1662
&5 7.04
27 761
12 3.38

£ 225

5 1.41

 Total 101 | 10000 (31T M0G0 1 180.00 355 | 109.00
Mean 5600 H2.28 £3.23 62.37
i) - j 55 ] 13.27 1223

By sex. Table & shows the English proficiency level of student-

respondents grouped by sex.  The mean score of the 126 male respondents as to

English proficiency level was 593529 to 1239 standard deviation.

O this, 126

male respondents, 23 or 18.25 percant (the highest number) of them were with an

English proficiency of b - 58,

Omnly one or 01,79 percent of the respondents got

the highest proficiency level of 83 - 93 and four or 317 percent were at 29-33 level

of profictency (the lowest),
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Table 8

English Proficiency Level of the Student-Respondents by Sex

English Sex
Proficiency Kale bemale Tokal Percent
Level | Percentage | f | Pewcentase

ey

B - 93 i 0 1 044 2 .56
8- P 159 8 3,49 10 282
7983 4 3047 4 611 18 5.07
7478 7 Bh6 27 7509 34 Q58
6973 v 13.49 42 1834 b 1662
64 - 68 1@ 1508 20 1266 48 13.52
B 63 18 14,29 36 1310 18 13.52
54 - 58 23 1825 X 1572 50 1662
49 - K3 12 a5z 13 he8 25 7.04
44 - 48 Q 744 18 786 2 7.61
o 7 556 5 218 12 3,38
34 - 38 3 258 % 218 8 225
2033 4 317 1 144 5 141

Total 126 | 10000 | 229 | 100.00 355 | 100.00
Mean 5959 615 62.37
50 1239 1189 1223

it shall be noticed that only 14 male respondents were at the level of 74 -
93, while the rest of the 126 were in a lower English proficiency level, which
neads special attention,

The female respondents of 229 had a mesn score of 639, with standard
deviation of 11.89 It was worthy to notice, that the greabest numbers of the
famale respondents at 42 ar 18.34 percent were in the proficiency level of 69 - 73,
which were three levels higher than b - B8 in which where the greatest number

of male respondents were found. Worthy of aotice too, was the equal number of

one respondent between male and female who had the highest level of English
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proficiency at 89 — 93, Also worthy of attention, was the four or 3.17 percent
respandents amaong the males who were in the English proficiency level of 2
A3, the lowest level while there was only one or 844 percent of the female who

3

was in the same lowest level of 79 - 33 proficiency, in spite of the greater number
of respondents among the female than the males. There were 50 respondents

among the females who were in the higher levels from 74 —~ 93. Une hundred

} female respondents were shown in the same table o

thirty-seven out of the 1,
be in an English proficiency level ranging from 29 - 68,

The tobal of 355 respondents had a grand mean of 8237, with 5D = 1223,
The highest level of praficiency was 8993, by only two respondents, and the
fowest lavel was betwean 29 - 33 by five or 1,471 percent of the respondents.

The data implies that the female respondents were a little better in English
oraficiency than the males, since the male respondents in spite of their smaller
numbar, had three respondents who were at the lowest grand of level 29 - 33,
while thare was only one from the females, in spite of their greater number of

respondaents than the number of male respondents,

By sociceconomic status.  Table 9 presents the BEnglish proficiency level

of the studentrespondents by socio-economic status, grouped into those with
income less than the mean income and those with income greater than the mean
income. 1t is worth to give attention to the 244 respondents with income less
than the mean mcome. which is twice the number of the other group of

respondents, {with the greater income group). The 244 less mcome group had a



Table &

English Proficiency Level of the Studest Respondents by
Socin-Eoonoomie Slatas

Gnelish ii;i‘ﬁiﬂ%{;f{?&?
: ,‘%;,. e85 than the oreater than the I =
Proficiency _l?% ﬂgm* e 4!% ﬂk u- the ifotal FPercent
T agod Mean income Mean income
f { Pevventage § % Pacendage

893 1 07a .44 4 056
H4- 48 4 5.56 3 1.3 in 282
TG RS % LR 74 13 B68 18 507
74 - 78 23 1R25 i1 4.80 34 58
& 73 S8 LIS 21 Q17 hG 16.62
04 - 658 a5 2778 13 B8 48 1352
M- 63 37 Pat bV i1 4.80 48 13.52
B4 .- B 45 3571 14 &11 Yo 16.62
49 - 53 18 1429 7 306 25 7.04
44 - 48 i7 1349 in 4,37 & 761
30 - 43 9 714 1.31 12 3.38

oy

W&

34 - 38 & 4,76 2 087 & 225
P, B 3 238 2 O87 5 143

Tolal 28 | 19355 | 1 | 4847 35 | 10000
hean #1.55 6410 6237
50 11.69 13.4 1223

computed mean of 6155 with 2 standard deviation of 1169 and those with
graater income have a compitted mean of 6419 with a standard deviation of
13.71. The total mean of all the 355 respondents was 6237 at a standard
deviation of T225

Cinly one (079 percent) of the less income group who got the highest
rating batween 8% o 93, and also another one .44 percent} from the greater

income group who got equal rating. The lowest rating of the less income group
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was 29 - 33, by three (2.38 percent) respondents which was also the lowest rating
by two (187 percent} of the graater income group.  The total highest rating by
the whaole respondents was 83 - 93, by two (0.56 percent) respondents, and the
fowest was 79 - 33, by Hve (1.41 percent) respondents.

A majority of respondents in both groups were observed to be within the

rating of 23 . 73, shown b be low or below common marginal passing grade,
By atiibude bowards Bnglish,  Table 10 pictures the English proficiency

feval of the respondenis grouped aazcu_scﬁng b their attitude towards English.
{ine hundrad soventy fve respondents were classified as with less than the mean
attitide with a mean score of 6239 with 5D = 11.92. One hundred eighty were
classified as with greater than the mean atbitude with a mean of 62.36 with 50 =

1355 The tntsl mean was A2 37 with 81y =1773,

The group with less than the mean score attitude had two (114 percent)

et

respondents who wers with their highest proficiency rating between 87 - 835

while the group with greater mean score atbtude had their bighest rating of only

84 - 88 by forr {227 percent) respondents.  The lowest proficiency by the less
than the mean score atbibtude was 29 - 33, by theee {1.71 percent} respondents.

while there were only two (111 percent) respondents who got the same lowest
proficiency from the group of greater mean score attitude, a difference of one
respendent between the wo groups.

The same tble showvs that out of the 175 respondents in the less than

misan score sibitude wers with low proficency level, 144 out of the 1803



Table 10

English Proficiency Level of the Stodent-Hespondents
Crgaped Accarding to Aftitede Towaeds English

Astitade
Enghsh i oas than the Cirpater than the
Froficiency Pewm Atisinde fBdeum Athiude Total Pervent
iovel Sorede S

] b 134 & LELE . 05
#4-88 & 343 % 2.2 0 AR
74 813 7 444 11 &11 i8 507
74 - 78 i3 743 P e bt 958

6973 3 1714 29 indl 5 ines
64 - 68 e 1429 s 1278 48 1352
R 1 P44 1543 #1 167 A8 1352
54 - B 4 1543 32 1778 % 662
49 - 53 14 &0 13 £33 P L

44 - 48 14 R 13 i & 751
A% 43 5 L85 /4 SBG 12 538
B 2 114 & 333 B Z

233 3 1.7 2 131 & 141

_ Toal | 175 | 18800 180 1opa0 355 | 10000
Adean &7 39 (236 &2.37
oY) 1197 1285 12723

respondents in the greater mean score attitude group were of the same low
proficiency level making a grand total of 291 respondents, out of the 355 total
number of respondents who were at a low proficiency level.

The data presented implies that in general, both groups of respondents

showed a simdlar poor BEnglish proficiency,
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By types of school attended. In Table 11, the English proficiency level of

the student-respondents by school attended is presented. We can read from this
table that only 44 out of 355 total respondents studied in private schools, hence
311 studied in public schools.  There was a mean of 64.39 with 51 = 11.69 for
those who came from private schools, and there was 62 0% mean, with 51 = 1237

for those who came from public schools. A total mean therefore of 62.37 was

Table 11

English Proficiency Level of the Stedent-Kespondents by
Type of Schoot Attended

English Type of School

Proficiency Povate Publin Total Percent
Level f | Pecentase | f | Percentase

B A & .00 & .64 2 0.5
8- 88 1 227 G 289 10 282
T B3 o 6582 15 4.82 i8 507
74 - 78 [+ 1364 P a0 34 9.58
9. 73 g 1RA8 51 1640 S 1662
B4 - 68 7 159 41 1318 48 1352
K 63 3 &H2 45 14.47 48 13.52
54 - HH b 245 N1 608 1662
49 - 53 i 287 24 272 704
44 - 48 o 11.36 22 747 7.61
30 43 1 227 1l 3.54 338
34 - 38 1 LY 8 257 225
Pas B 0 000 o} 1.61 1.41

i

FALE:

(9 5]

Total 4 | 10000 31 | 10000 B | 10000
Mean §1.49 62,09 5237
S0 1L69 1237 1223
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In particular, for those 44 respondents who came from private schools

anly ane o 277 percent was shown &0 be with 84 - 88 (their highest) English

proficiency, presented as the lowest proficiency level.  Only ten in all were of

s

profictency lovel from ratings of 74 - 95, The remaining 35 were of low

The group from public schools had two or .64 percent respondents at 89 -

e

e
P

their highest) Bnslish proficiency level, but it had five or 1.61 percent

e

respondents at 29 - 33 oroficiency level (their lowest). Fifty-two out of the 311
respondents of this group wers with a proficiency between 74 - 838 and the
remaining 257 respondents of this group showed low proficiency.

As a whole, the total respondents of 355 showed two or (.56 percent

studentrespondents who got an English proficiency level of 8393, At the

"

foavest of 73 . 33 proficiency lsvel, there were five respondents. A proficiency
from 74 - 88 was shown by A2 respondents.  The remaining 291 respondents
were with vory low probicianoy.

The result implies that the type of school attended mav not influence
English proficiency, king nole of the English level proficiency by two
respondents ab 8% - 93 and the five respondents at the lowest level proficiency of
G - 33, all from public schools and also of the proficiency level of those from

private schools, who did not have any respondent who got 89 - 93 tevel, vet, they

had ne one who got g proficiency level below 34, Farther to nobe is the botal
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number of 291 respondents (34 private and 257 public) who were of Jow

profciency.

«

Ackhievement Balises in Science and Mathemmalscs
af the Sudend-Hespoudeadn

This sechion discusses the respondents achievement in the twa subjecks

namely: Science and Mathematics,

By age.  The latest achievement in Science by the student respondents

grouped by age iz reflecked in Table 12, It was shown here, that only one
respondent was 15 vear old whose achievement was placed at 75 - 79 level. Most
respondents were 16 vear olds. at a number of 311, and the next group, aged 17

were oy with 43 sespondents,

Table 12

Student-Hespondenis’ Latest Aghievemend in Seience by Age

; Age
e 15 o, 16y, 17 yes. Total | Percent

iss Seienes ——— -
i f | Percentage | f | Pemrentage | | Parcentage

2 thnd - - 2 {156
Q7 & 1395 37 1042
7 143 2326 97 2732
. An 18 4185 143 4053
-7 1 ELLEAES] 549 iRy 7 1628 57 1RE8Y
- T4 - - 5 161 2 465 7 1%
{180

&
%L E

o
frest
jomils.

riBiey,

e
A
-
Ko
o,
Tt
A
b
&

Yol 1] desov [3u| w0000 | 43| 10600 | 355 | 100.00
hiean T4 K1 8326 8323
— : a0 542 5007
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Results of computed mean reveal that the 15 year old had 77 mean, the 16
vear olds had a mean of 8300 with 513 = 496, and the 17 year olds had a mean of

23 9 with S1Y = 542 The whole shudent respondent of 355, had a mean of 83.23

The highest achiovement by those aged 16 was 95 - 99 level achieved by
two ar (8d percent of the respondents, Their lowest achisvemesant howsever was

£5 - 62 achievement level, by three or 09 percent respondents. The greatest

or 3287 percant of the respondents. were at 80 - 84 achievement
towel, Mext in number was 87 or 3797 percent of the respondents, followed by

59 or 1097 percant at 78 - 74 level, then by 31 or 9.97 percent of the respondents

at W fewel and then by or 1#1 percent who were in the level of 70 - 74 level,
and then thres or 898 porcent of the respondenis were at 86 - 63 achievement
level

Asmong the 45, 17 vaar olds, six or 1395 percent of their group had 90 - 94

W them were equally in the 80 - 84

L]

achiovement lovel Maost of them or 18

2
oreisl
.
i

sl then nevt were

o percent at 85 -

wohievement lsval followsd by ten

"
i
""'\

seven or 1628 percent at 8 - 34 tevel and then two or 4.65 percent were at 70 - 74

A wvbal magoriby of 142 studentrespondents or 40 percent of the total o
355 student-rospondent were at 80 #4 achisvement level, followed by 97 or

& lovel, then by 67 or 18.87 percent at 75 - 79 level, 37 or
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10.42 percent at 90 - 94 level, then by seven or 1.97 percent at 70 - 74 level, and by

three or 183 percent at 65 - &Y achisevement level.

By observation the 16 vear old group achieved a higher level than the 15

and 17 vear olds, but this group of 16 year olds had three respondents who got

the lavest achisvement of 65 - 89 while the other two groups had no one that

iewel, Thiz implios that age may not have affected these respondents level of the
achiovement in Srionos,

Student respondents lakest achievement in Mathematics by age group is
shown in Table 13, It presented three age groups 15, 16, and 17 vear olds. Only
one respondent was 15 vear old with a mean of 82.00 and at an achievement level
in Mathematics at 81 - 84, The 16 vear olds with respondents had a mean of g217
with S0 = 575, The 17 vear odds with 43 respondents had a mean of 8219 with
STy = 62 Thers was a ot mean of 8217 with 81 = H 89,

Table 13

Student-Respondents’ Latest Achievament in Mathematics by Age

fviathvmatics R

f | Pexcentage | 1
U5 - 2 - - 2 156
Ey. 94 = 33 f i R
I . - P 14 %W;‘fm #6 2423
.84 1 RO ERLE % IRAHG ERL 33.52
BT 75 12 Fe 87 245
e | - 13 &3 .40 13 1660
05 - 54 7 3 £.9% 16 282

i
r
o
et
o
ne
by,
o
i
4
=

19208 | 43| 100.00 355

 Adewm 82.00 8217 ®214 8217

hiy - 575 8.9 545
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The 3171 16 vear old respondents had two or 8.64 percent who got the
highest achisvement level of 95 - 99 but it had seven or 225 respandents who got
the lowest achisvement lovel of 60 - 8% There were 32 (10.29 percent)
respondents who had 9 to 94, achievement level. There were 257 who were at

the lovsl of 7. BY

sttt
'm,or

e 17 vear old group with 43 respondents had six or 13.95 percent of
them who anly had 90 % achievement level but it had three of them who got

the lowest lovel of #8884 No one got higher than 94, The rest had their

achisvement level between 75 - 89
mdents, there weore only two (062 percent) who
e sen 95 and up, while they had ten (2.82 percent)

who were at 65 - 8% achisvement level,

A groatest number of 1% or 33 52 porcent of the tofal student respondents
were at an avhiovement lovel of 80 . 84, followed by 87 or 24 51 of them at 75 - 79
fowel, then by 86 or 223 pereant who were at a5 - 89 achievement lovel, then by
A% or 10D poreent st 90 - M lovel, then by 1% ar 3.66 at 70 - 74 level and ten or
282 sercent at the lowest level of 65 - 6%,

The 16 vear old group got two respondents who were at a 9 -
achisvement in Mathematics, but it also pot the lowsst achievement of 65 - 63, by

soven respondents.  This impliss that achievement in Mathematics may not have

henn affectad by the age of the respondents but maybe cansed by other factor(s).
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By sex. Table 14 presents the student-respondents’ latest achievement in

Prour: this table we could see more female with 279

with SIY = 505, The total popudation of 355 had a mean of 83.23 with 513 = 5.07.
{3f the 128 male respondents, no one got the level of 95 - 99 but 12 (952
93 - 94 achievement level,  Twao respondents however were at 65 -
The rost wars at the leval bobwees 70 - BY
Among the female group of 229 respondents. two or (.87 percent achieved

G5 . 99 favel {their highest) and three or (.85 percent got the lowest achievement

of b5 - 59  The rest showed an achievement level hetween 70 - 89

YTabide 14

Stndent-Kespondents” Latest Aghiovement in Soisnce by Sex

Achiverenoat i

Togal Pemcent

Scienve r

Ay-
Hh - H

B0 - 4
75 . 79
Ay - A

{156
.42
232
A0L.043
18.87

{L85

10000

(.
tg
4]

g2

5.05
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The ahove data suggests the female to be slightly better achiever in
wience, having two or .87 peecent of them at Y5 - 99 level of achievement, while
the males have their highest achiover at 90 - 94 level only. However, it is clearly
prosenbed, that one or 44 percant out of the 229 female was at the lowest level
of &5 - 64 vet this female group still showed a slight superiority over the male
reousp, For there werss only two respondents out of 126 males who were at the
fowest level of 65 - 6%,

As a whole the majority of the both group were low achievers, which
implios that the maiority of the whole respondents were low achievers,

Student respondents’ latest Mathematics achievement by sex groups is

g

vrﬁs

axhibited in Table 15 The computed mean of the wmale group with 174
respondents was 8188 with 803 = 806, 'The female group of !9 respondents

af 82 37, with SIY =579 'The otal of 35b respondents had

had a compubed mean

& moan of 8317 i A

Tabl=1%

Stipdent-Respondents’ Latest Achievement in Mathematics by Sex

Arbdovomont Bex
shisronnent § : . . .
e Rizle Bermale Tobat Porroant

Mathematics ———— =
£ | Fercenl f | Perceni

T 0 0,007 2 0.57 z 0.56
o0 - 4 15 wen 23 1M 38 1070
o e We3 B0 W20 86 24.23

& 43 34013 76 3319 119 33.52
PR TG 33 18 M 2358 &7 24,51
0. 74 5 .97 & 5.49 13 5.66

&5 - o4 4 347 & 262 i P E’L?

Total i | woee | 22| 10000 3B5 |

fean #1588 5232 8217
B} f.48: 9 589
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The highest achievement level of the male group was 90 - 94 by 15 (11.90

i ra

17percent had &1 - 69 lovel their lowest). The

.
£ {3

i

rost shoawad an achiovenent level betwean 70 by 89 (Their average achievers).
Aanong the 209 female sespemdents twao {187 percent) were at the achievement
favel of 95 . 99 and six {262 percent) got their lowest level of 65 - 69, (ither
gond achievers were 45 respondents, ab 80 io 94 while the rest were low
achisvers with ralings from V- 79

There seems b have highest achisvers of two respondents among the
female at the lovel of 95 - 9% while highest level among the male respondents
was but at 9 - 9 tovel, vet 7% or 1004 of the females were of the same level of 91)
- 94, Though there were six of 267 percent of the female were of the lowest

e

achicvement at &% - &% four or 3717 of the males wers of the same lowest
achisvement I can sl be said that the fomale was slightly better than the

males, bt of nsignificant margn.

By sociceconomic status,  Shedenbrospondents’ latest achievement in

Seienve by sovicsconomic status is reflected in Table 16, From i, we could see

that the respondents were grouped info a group with less than the mean income
and a group with greater than the mean moome. Those with fass income group
were with 744 respondents, at a2 computed mean of 87 97 with SID = 5 ¥, Those

with groaber than the mean invome wore 111, and with a mean of 8333 withSD =

458 The tokal mean of the 3565 respondenits was 8% 73 with S = 5407,



Table 16

Sindent-Kespondents’ Latest Achievement in Science by
Socie-Boonomis Statas

M‘

Ashicvement in i cns than the {iroater than the
Someme Biegn incans Rlean Income

£

£ i p Pewvrensd £ ; Pervont

Yesial Forcent

O - e 2 L8z £ 16K} 2 156
Gy O 23 943 1l 631 37 142
8. 8@ it Pt .7 1179 & 27.32
#) . B4 o4 38NH2 4R .96 142 40,00
Th- T4 47 e 26 Fil B73 &7 1887
74 & 246 144 7 .97

65 - ol & R 1 )44 3 0.85

Totul 244 | 10000 | 113 | 4847 355 | 10000
Mean g292 8333 8.3
S0 548 186 5.07

{3 the 244 less income group, there were two or 0.82 percent of them who

- 1 .2 5 £ £ OTRED r w3 I { SO 3 e — N
attained an achicvement raling of 95 - % lovel, but there were also two who

attained the oweegt salinge of #5% - 8% lovel,  There were however 23 or 943 percent
attat ]

at 90 - % achievement level  The rest of them had an achievement raling
hetwesen 701 - 89,

{0 the other hand, out of the 111 respondents with the greater income

o

O 9% pohievement level bt there were 14 {811 percent) whao

57

FOMIEE, ruE {Eme gy

were at @) - W achievement lavel (their highest) but one {(0.44 percent) was at 65 -

£ lovel, their vwest, The rest were at levels botween 70-89,
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Chat of the 355 respondents, twa or (156 got the highest level of 95 - 99,

} porcent) with 90 - 9 level, and three (185 percent) were at

the lowest bovel af 65 - 84 The rest wers at a level between 70 - 89,

The data sahove implies thet the less tncome group was slightly better in

wit ot or msignificant mark than the greater income group in their

a

Mathemabics achievement thorgh in general. majority of hoth groups were at
low achisvement level henee it cowld be said that the majority of the whole 355
respondents were of low achievement level

From Table 17 shows the shudentrespondents’ latest achievement in
Mathematics by sociceconomic status. 'The respondents were grouped inko
two, one as the sroup with less than the mean income, and ancther group with

greater than the mwean income. The former group of 244 ¢ ndents was with a

mpubed mean of 8199 with 8D = 578, The later group of 111 respondents was

5 with 513 - HEY

with a ro

The less income group had two or 182 percent of them with g95 - 9o

achisusment rating {the highest achiovement level).  Thetr lowest level was 65 -
69 by eight or 3% poroent of the respondents. There wore 21 or 861 percent

who were at @ @ achisvement level, 60 or 2459 percent of them at 85 - 89 faval.
The rest were at an achievement level hetween #1- 79
Chst of the 11 respondents in the group with greater income 17 ar 742

percent of thean were at 9 44 achivvement lovel, {their highest), and their

towost loved was 65 - 83 by two or 087 of their respondents. . One  important
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Table 17

Student-Hespondents’ Latest Achievement in Mathematics by
Focio-Eeonomic Status

Encame Gooag
Achievement in §ose than the {ireater than the

R 3 ) T Total Percend
Mathernatics _Mean income

e

GOh - {1 S Y 2 05
. 4 i7 7,42 a8 .70
85 #9 e 11.35 H6 24,23
. 84 33 14.4% g 33.52
75— T & 1179 Y 2451
VLER & 252 13 3.66
&5 04 & HE Y it 282

point o nobe was the absence of respondent in the level of 95 - 99, as compared o

the less income group that had two or (82 percent of their respondents who
were with an achiovemant loved of 95 99

ith groupe to make the fotal of 355 respondents. two or (1L.56
percent of them had a 95 - 99 achievement level but it had ten or 2.82 percent of

them al the lowest lavel of 85 - 89 38 or 1070 percent were at Ny - 94 level, 86

(24.2% percent} ot 85 - 89 favel, o majority of 119 (33.52 percent} at 80 - 84 (their

1 yespondents were at a low level hetween /U

average level} and the remainn

tf

L



The data implies that income does not affect achievement of respondents
in Mathematics the lesser income group showing two of them with the highest
achievemont level, vob presoenting sight or 328 percent of them at the lowest level
of 85 8% The greater income group had its highest achievament level only at 90

-9, vet showing bvo or 287 at the lowest level of 65 - 89, Bath groups then

have almost the same lovel of achievement in Mathematics

By altitude towards Haglish From Table 18 presents the student-
respondents’ latest achisvement in Scence by attitude. Respondents as to their

aifituds score had been grouped indo less than the mean athitude score with 175
resporndents and indn greater than the mean attitude score with 180 respondents.
Vismwed from the fable the group with less than the mean athhide score had a

compubed mean of 829 with 8D = 493, The other group with greater mean

attibude score had a computed mean of 8307 with 51 = 511, The grand mean of

the whole 355 respondents compased of both groups was 83,23 with 5Dy = 507,

Table 18

Kispdant Hespondents’ Latest Achiovement in Briemve by Afrttuade

!.
t ess than i: e
%ﬁiif‘xfg n ; = : Total Farrani
7 454
i 56 b 47
5 TH AR ¥ PR
Hl 4832 147 4040
%3 1035 N7 1587
¥ £ 533 2 197
114 1 156 5 .85
T 10000 | 18e | 10000 ans | 100400
RI&7 R3.07 B3.23
1.03 Bii 5.07
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Fram the less atiitude score group, it is worth of notice that this group had

gne posonndent with 95 - 9 achiovement level, Howsver, thev had one or 1,74
2 of

porcent at &5 - &% achisvement level. There were however, 18 (10.29 percent) at
3 level 46 (009 porcont) at 85 - 89 lovel.  The rest were within the
achisvement leved of 1. 79

The group with tor than the mean atfibude score had one {056

i
o)
#
B
s
=

pereenty at 95 - 99 achisvement level (highest) with one .56 percent) at 6b -
Es ¥ - X £

{their lswest), There were however 19 {1056 percent) at 90 - 94 level, 51 (28.33

eroent) at 80 - 84 level. 'The rest were at the level of

Chit of the okl number of respondents (3bh), thers were two or (056
sroont of them who were at 95 . 99 level and 37 (1047 percant) at 90 - 9, 97
{¥7 33 percent) at 85 - 89 a big number of 142 (40 percent} at #0 - 84 and the rest
ware at a lovwer level bebveen 700 79

The two groups of respondents’ slight difference as per mean attitiide

sonwre aohievemand

s

rrwvards English is discussed to be in significant to affect the

-

achisvemend of ﬁ—ﬁg!fmdeﬁ £S in Soienos.

Table 19 yoHecls  the studentrespondents’  labest achievement in

kY

ihrde scare. The group of the less than the mean

:5
s

Mathemabios, by e

atbhuds sonee with 175 respondents was shown with a mean oof 81 87 with ST =

reaber than the mean atihide score with 180

4
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regspondents had a mean of 825 with 513 = 569 The total respondents of 355 as
reflacted i the table had s mean of 8217 with 53~ 589

the group of lesser mean atlitiude score had ane or 057 percent with the
highast achievement lovel of 95 - ¥, and had seven (4 percent) at the lowest leval
at &5 - 69 cating. It had 16 (9134 percent) respondents at a level of 90 - 94, 44

56 (32 pereent) at 80 - 84, The rests were at a leval

The other group with greater than the mean attitude score and with 180
respondents had also. one respondent or 856 percent at 95 - 99 achievement
towel, but it had three {187 porcont) at the lowest level of 65 - 89, It however, had
312 3 percent abt WY - 94 level, 42 (3333 percant) at 85 - 89, 63 (35 percent)} at 80

trs 84 level and the restat 70 - 79 lovel,

Table 19

Stadernt-Respondents’ Latest Achisvement in Mathematice by Attitnde

o Amitwde
A chiey - Less than the g Creater than the
ATReirEnirnt ¥ : ) i - Ll N 8 CEY : %
= . Biean Attifuds Biean Aftituie Pokal Percent
= .aﬁ:' ¥ >

g | %emi = i?ﬁﬁ’ﬂﬂ

Brumes

35 - 99 3 1157
R | in 814
Hh B 44 B4
Hi-owd 5 F20H &3
Ve T 43 2457 44
Ty T4 H 457 B
o5 -6 7 A 403 A

 Total 175 | 1sese | 1sp | 10000 35 | 10000
Mean 81.82 R2.50 8217
517 6.4% 5.69 5.89
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Two (156 percent) respondents out of the 305 total respondents were

roffected in the tabie o have an achicvement level of 95 - 99 and 38 (101

big number of 119 (33.52

»

percentl at 8. Bd fovel. The rset were ot 71 79 lovel of achisvement.

It is implicd by the resulls above that there is a slight difference in the
atitude of both groups bowards English, hence may not cause a signibicant
differance betwesn respondants” achievement level in Mathematics.

By tvpe of school atiended.  The latest achisvement in Science by student-

respondents ag o tvpe of school attendead is presented in Table 20 We can read

from this table that there were 44 resprndents who came from private schools

. 5 ‘EeicE £ & &< A | = P .i _ % _— £3 =3 . )
ang i1 fvom pFRRERAD sohogsn, Lhsbof the 4 FERBONROAen niy’ soore thers was a mean

of B0 with SIY = 4462 From the respondents’ who came from public schools

there was 2 moan of B 5% with SV~ 593 There was a total mean of 8323 with
Sir=HiY
Table 55
Stisdent-Respandents’ Latest Achievement in Science by
Type of School Attended
fvpe of Sochogi
Achierormont in e ) N .
g R Private Pugdaiic iotal Percent
Seieace - — - e -
£ I Feroent £ | Femwnl

95 a9 i3 £16)3 2 64 2 i} 56
o - o4 172 i 7% R 47 10,42
85 - R 16 36,36 1 2605 @7 27532
/) - #4 12 TP 140 41 8y 147 4046
75 - TG 4 Qi 63 2126 57 1887

275 7 197

65 - 6% it 096 3 L85
Tt ] 4 | 3 i1 10605 I|E | 16040
Mean 56,401 7] J:!‘? %323

SD 463

7 74 i)
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Lut of the 44 respondents who came from private schools, no one got the
35 - 94 gohievament leval, bat U2 07 27 percent) were at %1 - 94 level their highest
leval), 16 (3636 porcant) ab 85 - 89 12 (V7 27 percent) at 80 - 84 level, four (3.09
poreent at 7h V9 their loavest)

Waorthy of nodice ware bwo respondents out of the 311 respondents from

public schood who got 9 - 99 gchievement level but it also had three or 0.96

percent of tham who got the lowest achievement level of 65 - #9. There were Jb

{804 percont) with W ¥, 81 {0005 percent) at 85 - 82 level, 130 (41.80 percent) at

80 . 84 achisvoment level, The rest were at a level betwesn 70 - 79 achicvemeant

cent were at the highest

:—,5;

{1732 percent) at

24 loved, The rost were at a lovel batzvean 70

The data implics that those from public schoaols had betber achievement in

k]

scisnee than those from private schools which could be due to maore practica

supariences in the ouiside world of public institutions, or due io the prasence of

nanv colleces nmiversities and center of excallence institulions.

F

tatest  achiovement in

Table 21 presenis the shidenbres pondents’
Mathematics by tros of school attended. The 44 respondents who came from
RS o P 3

private schools showed a compated mean of 8607 with 51 = 4.4, Those 311
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respandents wha came from public schools showed 81.61 mean with 5D = 5.
Thers was g grand mean of 8297 swith S0 =~ 2 89

Those from privale schools showed, nine ar 2045 percent who were at

tghest), but five ar 1136 wont down o 75 - 79 achievement

Worthy of notice was their having none who went lower to

st

7 and below, However, they did not ales show an achievement at 95 - 99 level.

Twenty or 4545 percent of thom were at level 85 - 89, and ten (2273 percent)

ware af 83 - 84 gohisvement level,
Those from public schools had two or 064 who were at 95 - 99 level.
Hewewer, there were 13 or 418 porcent of them who went to a lower lavel of 76 -

st whe went o the lowest lovel of 85 - 82 (lose o

- Y achievement level, 66

'-l
o

(11,22 percant) at 85 - 89 4 big group of 109 (35,05 percent) were at 80 - 84 level,

Stdent-Respondents’ Latest Achievement in Mathematics by
Type of Bohiool Attended

Ackievement in
Bisifrensiics

Pubiic Total Peorcont

£ Forcent
- e S et 5 T
Wy - G 79 @32 a 1070
8H -89 i) b F122 g6 2423
f1 -4 3 1K 3505 e 34 52
7H-79 5 it K2 637 87 24 B}
- 74 i} iy, ti) 15 418 13 3.66
a5 - 6% L 1LY {1 322 3 282
7 Total R § Cunog | 31 i 10000 Cans i 10000
Meoan A 7 #iad ®I.17
813 14 5.87 al 5,89
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(3 the total of 355 respondents, two {056 percent) were at 95 - 99
achisvemant loval {their highest), but ten (2.8 percent} were at their lowest level
of &5 - 6% Close to the highest at 90 - 94 level were 38 respondents.  There were
8 {34 35 percent) who were at the lovel of 85 - 89 a big number of 119 (33.52
percent) wore abt 81 - 84 level,  There were 87 (24 51 percent) who were at 75 - 79,
and 13 {3 6h pereent) were at a lower level of 70074

The dats implios that those respondents from private schools were

nerally avesage achiever, while those from public schools were distributed
botween extromes,  Some wers high achievers, while others were low achievers,
and majority were average achisvers

Comparison of the Yoglish Proficiency
of the Student-Kespondents

This part discusees the resulis of the comparative analysis of the

respondenty’ Baglich proficiency,

By aoe.  Vable 37 reveals that there was no significant difference in the

English profictency level batwoen age groups since the compusted F of 0.797 was
losger than the oritical F walue of 302 with df = 2. Therefore, H, which states
thet there is no significant difference hetween the Hnglish proficiency level
betwesn age groups was accepted.

This implies that the English proficiency levels of respondents were

almost paralisd betwoon ages
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Table 32

Amnalysis of Variance for Compariog the English Proficiency of the
Student-Kespondents by Age

B o Voo | DOk | g 1 DR e | poieat | Evaluation
Segaares Bquares
Crrouping by Age 8203 2z 44,513 0297 3.02 Accept H,
Withdn Doeoaps RARBAEER 352 1N
Testal 5292292 | 354 - - - -

By sex.  Between sex groups, Table 23 shows that H, which stabes that
there was no significant differance between the level of English proficiency
between sex groups was rejected, hence difference of proficiency was significant,
since the compubed z-value of 37186 was groater than the critical z-value of 1.96 at
805 lewvel of signthrance.

It could be said then, that the female group was significanty more

proficient in English than the male respondents.
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Table 23

-

-best for Comparing the Inglish Proficiency of the
Shudent-Kespondents by Sex

el

o
ol
#

Indicatorg/Parameters

n 126 229

Compuied z-valus 3186

Tabulag/Critical z-value at o = 05 1.96

Evaination Significant’Keject H,

By socioc-economiv stabus.  The result of the z-est for comparing the

English proficiency of the student respondents by sociosconomic status is
revealed in Table 24, indicating that H, which states that there is no significant
difference between the Bnglish proficiency level of respondents grouped as o
thetr socioeconomic shabus was accepbed, since the computed z-value of 1811
was lesser than the oritical Z-valos of 1.9, et 005 level of significance.

This shows that no difference in Unglish proficiency was seen between

espondents’ socio-economic status groups.
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Z-test for Comparing the English Proficiancy of the Studeat-Respondents

by Socio-Eronomic Status

Indicators/Farameters

flean

Standard Deviation (5IN

11

income Gronp

Less than the
Bipan Iwome

{areater than
the Bdean
§§§fﬁ§‘éﬁ

11.69

6419

3

111

Computed z-value

Tubaba/Ceiticad s-valae ot o= 06

Fvalaation

Mot Significantf Accept H,

By aditude towards Enelish.

Table 25 presonts the z-test result for

comparing the English proficiency level of student-respondents grouped by

attitiude bowards English. From the table we could see that there is no significant

differance betwesn the Bnglish proficiency level of respondents srouped by
2 P ¥ 1 & h

atitude bowards BEnglish as shown by the computed z-value of 0075 which is

tegser than the critical z-value of 1.96 at 005 level of significance. This means

that the . steting that there is no significant difference in the English

proficiency  hetween students’

accepted.

uped per attitude towards Hnglish was



Table 25

F-test for Comparing the English Proficiency of the Student-Hespondents
by Altitude Towards English

Al
indicators/Parameisss Lese than the {‘;ﬁf’}mﬁ“’i than
Bican Asstads fhe Mean
Seors Attitnde Score

hiezn 0239 6236
Standard Devistion {514 jiez 1255

£ 55 1R
Comgariesd svalue £.025
TabulagCrntical svaluesia = 405 1.3

Evaluation Mot Significant/ Accept H,

The result shows that atbtude towards English of hoth groups or
respondents are of parailel level regardless of whst atitude each group have
towards the use of English as medium of instruchon.

Bv tvpe of school atended.  In table 26 is the z-test result for comparing

the English proficiency of the studentrespondenis by type of school attended. It

aisid be read from the table that H, which states that there is no significant
difference in the EBnglish profidency of respondents as per type of school
attended was accepted since the compubed z-value of 1.212 was lesser than the
critical m-value of 1.9 at 005 level of significance. Both groups therefore have
almost the same level of English proficiency.  This means that the type of schoal

athended by respondents has no effect on the level of English proficiency shown

by each group of respandent.
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Table 26

Z-test for Comparing the English Proficiency of the Student-Respondents
by Type of School Attended

Income Growp

Indicators/Farameters o Greater than
’ §.es8 than the
, the Mean
Mean Income
) =¥ Income
Mean &4 39 62.09
Standard Dewviation (5I0 11.69 12.37
n 44 311
Computed z-valus 1.212
Tabulag/Critical s-value ad « = 05 1.96
Evaluation Mot Significant/Aceept H,

Relatonship Between the Achievement Ratings
of the Respondents and the Oifferent

This part presents the results of the correlational analysis between the
respondents’ achievement in Science and Mathematics and their profile.

Sciznce.  The relationship between the student-respondents’ achisvement
in Beience with the different variates is reflected in Table 27. From this table it
could be read, that H, was accepted, stating that there is no significant
relationship between the achievements of respondents in science by age group,

as shown by Fisher's t-value of (.551. which is lasser than the critical t-value of
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1.96. at 0.05 level of significance with df = 353, The same result is frue with the
variztes of sex. sooo-economic stabius and atlitude towards English, shown by
the folloawing Fisher's twalue of 0426, 0046 and 8.733, respectively, and all
lossor than the oritical bwvalue of 1.96 and 005 level of significance, with df = 353,
There was however 2 sigrdficant relationship between respondents’ achievement
in science and type of school attended, as shosn by the Fisher's tvalue of 3.217
which is gieater than the critical Bvalue of 1.96, at (.05 level of significance, with
df = 383 The bypothesis theretore, which states that there is no significant
relationshin belween respondents achisvement in Science and type of school

aherwied was relected.

Helationehip Betwesn the Sludend-Eespo f Arbhdovamient i

18 5 .
Seience and the | hiterent Variates

o Critical tvalue
3 é:si‘?._a Pl

Y ariates Cap st 05 Evaluation
3 trvaiue )  y

& o [EEEAC o 11551 1.596 Accept H,

Sex HEES1C ] {Ld2n 1896 Accept H,

e

Soao-econonic siatus RELE LK 41416 196 Accept Ho
Attitude towards Foghsh 00523 3733 1.96 Accept H,

‘T'ype of schond attended 132241 3217 1.9 Reject H,,
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This means. that only the variates on type of school attended by
respondants had a stgnificant impact or influence on the Science achievement of

the 355 student-respondsnts. ‘This implies thal guality of type of school to

vartons fackors {eould be school plant, hacilitics and equipment selechon of

teacher, attitide of school staff ebe). All within the responsibility of the school
affect the respondents’ achievement in Sctence.

Mathemalics, Table I8 presenis the relationship bebween the student-

sndoends’ achisvemeand in Mathematics and the differont variates. From this

table we can read that the relationships belween the variates of age, sex, socio-

acanomic shabus and atibude bvwards English wore shown o have no significant

Figher's bvalue of G082 O5M, 0777 and 1393 respectively, which were all

togmer than the oribical bvalue of 196, at 005 level of significance, with df = 353.
Waorthy of notice is the reiection of the H, stating that there is no significant
ralationship of the respondenty’ achiovement in Mathematics and their type of

ried by the Fisher's tvalue of 3611, which is greater

;’“',”
)
i
s
x
?:
i
s
@
8
e
e
aF
b}

This means, that the type of achool attended by respondents, significantly
affect the resoondenty’ achievoment in Mathematics,. Which maybe due o any

backow  fmuch ax bracher solection adiunct materials, faciliies, equipment,

classroom abmosphere, school polives, sbc )
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Fable 28

Relaionship Retween the Student-Hespondents’ Achievement in
Mathematics and the Vifferent Varniates

Crifivad i-v-aiut

3P TN
T b T i

; Evaluation
twalue

b
%
i
3
i‘g'
]
i
:"5-,

2E¥MA 0% 1.9 Accept H.

T
l‘,’ﬁ‘g

Sew £} 150 1.9 Accept H,
Socio-soonnmic siains 110538 LA .90 Accept H,
Attitnde towards Hnglish R0 1183 1.9 Accept H,

Type of schond attended 32457 3611 1.9 Reject H,

(=

This sactions discusses the relationship between the English proficiency
lewvel of the respondents andd their achievement in Science and Mathematics.

in Table 74 is presentod the relationship between the shiudent rospondeants’
“hicvement in Soence and Mathematics which

o significant relationship between responde ants’

i3 ’

proficiency in Bnolish with their achicvement in Mathematics, as well as in

ca s . g - e s # r}"rg SR 2 ; é }’l
Loienon,  Figher's tvalue for Mathomatios at 4971 which is grealor than the

critical bvabpe of 108 and Hisher's bvatue of 196 both ot (L8 lovel of

significance. with 4f = 33 show that respondents’ Hoglish proficiency greatly



'Fable 29

Relatinuship Between the Student-Respondents’ Proficiency in English and
Their Achievernenis in Science and Mathematics

Tigher's Criiical -value
Arhievameni & '{_ ;*iﬁ ! at g = 605 Byvaluation

g = 353

Mathemahies {32558 4 27 195 Retect H,

Sojenne £3 1A 1478 1i9n Hewect Ho

affact the resprndents’ achicvement in Mathematics and Science.  This could be

e bact that English is the medium of instrichion uged in both discipline,

and books rofoeences, and bor other oaching matorials nsed in both sublects were

in Tabie M) ig lsted the shudonbrespondents’ problems they clatmed 0

i T P s = z ) %, 4 i 2 . 3o ey -
have saonunioresd in . az mediunm of mnziyuchon. The table

presonts ten problems. of which seven of them as listed below, were identified by

the respondents to be modesately felt, one (No7) slightly felt, and another one

Pt

which called the attention of schools, both privabe and public was claimead o be

musch fedt which is e WY pointing on “Lack of school facilitios such as internet

and other advanen technologies that enhance students’ learning”. Those sight



Table 30

Problems Enconntered by the Student-Hespondents in the

glizh as Medinm of Instruchion

interpre-
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prablems which were moderately felt were items 1, 2.3 4,5 6,8 and 9. The

poe d

s was them 7L which claims that shidents cannot understand

what the teachers are saving in English.  This implies that only few students find
it hard i undershand the Hnglish as medinm of instruction in Science,

tish itseli

s mentioned above implies an immediate

m
onak
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Fery
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i
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@
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f looking into school facilities speaally on technological facilities, hence
implisd further, Hat the schools invalved in the shudy, of be oth types were
lagging boehind in the procurement of advance and relevant facilities that are
neaded for the advancement of studenty’ learning for the purpase of getting in
par with the reat of the schools in advance countries or cities of our very own
ComniTy.

It iz further implicd that all ten problems listed are real and existing
though they may differ in the degree of need and their effects on students’
learning.

The mean of the whole score on problems meet with English as medium

of inmirsction was 315 tnteroeated o be moderately fell since only one was

£

Redutions Supeested by the Yespondeonts

Table 31 anumerabes seven agreed solutions to the 10 problems presented

in Table 3. It was very clearly exprossed in the table that all shudent
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Studont-Respondents” Suggestesd Solutions
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Solutions

Basponses

4
{4

3
{5

2
()

Totai

hiean

Interpre-
tation

Bt
H

£

frcane Brglinds o Filipino o
Waray by practiciog the use
of Brglish constantiy; by
stusdving ree’s lesson
thoroughdy; by wsing and
orsvanitting o maslery a
Tesson culiw; by buwreashiyg
ane's atoek of fuactional
wooabidary.

Envouraps studends’
participation duriag class
teCibation ad SUETARE
them 1o answer in oompdete;
oot aflowing/ eovepling viw
wowrd answes: by being
patient and folevant of
studenis atoapds o renils:
assisting shodends doreciling
Covrdivete with otler
teachers in addeessing the
difficudiy of shadends in
followwing weitten directions
$o b usdersiooed; hdepoaiing
the teaching of this shill in
Prglish taapght subject
Widen the woosbudary of
stadends by sugploying varied
methods such as; picturs
vhues; syronyin arad andonyin
chusen: ooatest clues; siructural
ety peshusey ol
{Uhoose foom 5 wide selection
rd randit-beved mmnteriale, e
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Table 31 continued

= H faisl Fiagn

soocrding o the level o
studests’ abdlity o the use nd
e langaags; vpeak o clear
and audible siowple Boglish:
a‘_‘.{iﬁi{ﬁ{-‘ﬁﬁﬂi wissi they ssy

154

ity 140 VE in i 352 4141 A

134 13

\
b
.

s

ssabureahy 0y B =w§_;,-a\ Sranwe
and Mathematics t,w
dupdicating souroe suelerusls
uesrd by other s‘::hﬁar- bz, perivate
o prabbag regresbs bouk
domnatinns frovn slurany,
msessedatumes avd otiun
organizations Hke dsia Heol

Frmadaiwon
Qeand Bokst . S BT B i )

vat’

3
£
o
r=%
.
M

Grand hiear

by
bes]
v
ey
e
o
M,‘b‘

L
s el
| i

Cay tysh

o

|5 I |
-t
i

H mdw tdberd

PR ST S
< g

ot

e

Dhsagree
K- 15 Stromply DHsapres =N

with the cooperation of the shudents themselves, by having besn the source of all

tistad sugeostions,
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Frovosad Seriss of Achions Towards
instrechional Redirechon

Par a gnad instructional starting point and proper planning, the following

'jJ

]
jak]
Ll
oot
e
o
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£

adequate and relevant advance technological

equipment must be made available (Science lab.. Computer lab., P.E. - Music -
Health lab” elc )

4 Hiring of eachers must use language proficiency evaluation based

L5

g3 what lancuaee i b used ez medium of instruction. for speaific/particular

timerd oty se 5 { R e :g. o -
zushiact, such as English for Science and Mathematics, efc

‘¥ e 5 ok i b = 4 "
3. Lomding of ¢ nust be acooeding o their m& w fiolds,

4, Altibude and values of brachers must be tested, to sasure good and

arly redraining inservice fraining of present teachers must be

conducted and continually organized o updabe them with present trends in their
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8 School policies must be attuned to current frends, needs and
demands of present educationel goals and objectives,

3 Adequate and relevant tsaching materials be abundantly secured
o woritten o accrnnmcodate new rends and innovations.

13 Hessarch work must be fully supported Anancially,
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CONCLUISHONS ANTY RECOMMENDATIONS

This chapter presenis the summary of findings, conclusions and
recommendations by the writer, based on the result and interpratations of results

3 T s ~uf , s > Tars & Troas 4T
1 the average age of the shidentrespondents was 1612 years with a

standard deviation of 033 vear, Furthermore, majority of them were females
with 299 ar 64 51 porcant and thoes were 126 or 3549 percont who woere males,

2, 'The mean of the average family income of the respondents was
PHE 6 444 29 with a standasd deviation of PHP 534953
F. The following were the means of the grades of the fourth year high
school students: HEnglish - 8224, Science - 8325 and Mathematics - 52.17.

4. The arand mean of the responses of the student-respondents to the

attibinde stabemenis was 388 or agree which indicated a favorable attitude

towards BEaglish

-l

< 3 A tokal of 317 or 87681 percent of the respondents came from public

schools and 44 or 1239 percent came from private schools,

121
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6. The average English proficiency levels of the respondents by age
group wera: 1h vears old - 55 R 28 and 17 vears ofd - 6373,

7 The malos oblained an average English proficiency of 5059 while

#, The avarage English proficiency of those whose income were below
the measn wasg 7155 whils those above the mean was /419
9. By ottitude. the following were the average English proficiency:

iess than the mean atbitude scores — 6239, and 6236 those whose athitude scores

schools was 64 3% and those who came from public schools was 6218

11, In Science the average grade of the 15 vears old was 77/, while the

16 vears old and 17 vears old obtained average grades of 8301 and 83.26

¥ 20 RERS. £33

respectively,  Meanwhile, in Mathemalics, the following were the average
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grades: 15 vears old - R3O0 1A vears old - BT
13 The male shudents tnvolved in the study obtained an average grade

of 83,22 in Science while the females posted an average of 8291, In Mathematics,

the fullowing were the sverags gradas: males - 8188, females - B2.32.

14 By income groups the following were the average grades in
Science: less than the mean income groups — 8292 and greater than the mean

income group - #8333 in Mathemabics. thoss whose income were less than the



123

mean obtained an average grade of 8199 and those above the mean got an

average grede of § 3

14.  in Science, the group whose attitude scores were below the mean

posted an average gratte of 23 U7 and those ahove the mean attitinde scores

abtained an average grade of 8307 In Mathemaltice the average grades were

21 87 and 87 5, respechively,

‘ -..o

15 Bv type of school, the average grades in Science were 8600 for
those from privabe schogds and 8209 for those from public schools: in
Mathomatics, the average srades were 8807 (private) and 80.61 {public}.

16, In comparing the English proficiency of the respondents by age, the

comossted T - walne was 797 which is lesser than the oritical F - valne of 3 307 a
H

_____ AR b S5 E et AET TYvese g e TR e -
@ = (W and df = 7 and 352 Thus the hvpothesis that "There are no sigmbcant
L e S % £7..% o o2 4 -

diffaronoes in the Bnclish oroficioncy of the stndentrespondents by age” was

17, By sex tho computed 7 - value of 1.96 at ¢ = 05, This led to the
refactinn of the hypothesis that “There is ao significant difference between the

English proficiency of the male and female students.”

18 By socio-ecnnomic status, the computed 7 - value was 1.8711 which

is lonsor than the oritical 7 - value of 195 at o = 05, This led o the acceptance of
the hvpnthasis that “There is s significant difference in the Hnglish proficency

o the studentreapondenis by socio-economic status”
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19, By athitude towards Fnglish, the computed 7z - value was (.25,
which iz losser than the orifical &= value of 196 at g = 5. Thus the hypothesis

that “There is no significant difference in the English proficiency level of the

respondents according to their stiitude towards English™ was sccepted.
Al Ky tvpe of school, the compuiad 7 - value was 1.212, which is lesser

t (105 level of significance. Therefore, the

o
)

than the onibical 7 - valus of 19

"There is no significant difference m the Hnglish proficiency of

the student-respondents by type of school” was socepted.

i The reaults of the correlational analysis between the ratings of the

respondents in Seience and their profile were as follows: {1293 tor age, 0.0B04

for sex. HERS for sodcio-sconomic statas. (1723 for sititode towards English and
Morsover the Fisher's 1 - values were {1557

oy scanomic stabtus and 4733 for athde

n

were mmerically lesser than the critical t- valu

which lod to the acosptance of the corresponding
hvpathesis. For type of school sttended. the Fisher's t value of 3217 proved
be greater than the tabular t - value of 196 ot « = 05 and d4f = 353 thus, the
hypothesis thet “There is no significant velationship hetween achievement in
Science of the respondents and the type of achool atiended” was rejected.

orrslation coefficient weea:  (LUHA {age). -
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{11364 {zex), (UR1R {ancio sconomic status) (L0849 (ethitude towards English) and

MUY {tvpe of schood attended). Morsover the Fisher's bvalues wars {12 for
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Y tor sex, 1.727 for sooao-economic status and 1.193 for attitude towards

o
.'D
'»J'I
4""\

s
Englizh. These values were numerically lesser than the critical bvalue of 1.96 ata

=005 and 4 = 353 This lad to the acceptance of the hypothesis that “There is no
significant relatinnship betwean  the shudentrespondents’ achievement in
English and their age, sext. socioeconomic status and attitude towards English.

{in the other hand, the Fisher's tvalue for type of school attended was 3.611,

23, in correlating the ghidents’  EBnglish  proficiency and  their

achisvement, the voerelation ooeficionts wore 0 2558 for Mathematics and 0.1399
tor Science. The corrpsponding Fisher's tvalues were 4971 and 1978

ronpectivety, which proved preater than the oritical tvalue of 1.96 at o = 005,

Thus the hvpothesis that “There is no significant relationship bebween the

hlatheeratics” was rojeched.

24, Asmong the ten suggesied problems possibly encountered by

respandaniy they mrwlorsioly sores of their prosenes, bt was slishtl
k3 ¥ B 3 B E

%

shabos that “shsdents cannot undergtand what the teachers are saving in English”.
Most worthy of altention and action was the most felt prohlem on "lack of

achiont facilities such as indernet and other advance lechnologies that enhance

“'.;r
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25. Al respondents agree on all seven suggested solutions to the
mentioned problems in this shudy hence, a proposed series of action towards an

instrucHonal redirection was hereby presented in this study.

Conwlusions

Based on the findings of this study it was condluded that

1. Student-respondents by age groups had almost parallel level of
English proficiency.

2 Between sex groups of student-respondents the female were of
better English proficiency level than males.

3. By socio-economic status, the studentrespondents were of similar
English profictency level.

4, The type of school attended did not affect English proficiency level
of the shudentrespondents. hence, there was equal proficiency level by both
shidents fram private and public schools,

h. The types of school attended by studentrespondents have a
significant relation with their academic achievement in English, Science and
Mathematics,

The students from private schools were average performers, not too high
not oo low, hence their achievement in the three subjects were of average level.

Those from public schools were exivemes in performance, few were high
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performers, others average and some others verv fow, hence achievements in the
three subjects were of parailel trend.

f, The variates of ags, sex, socio-economic status, attitude bowards
English did not have significant relation with their achievement in English,
Science and Mathemabics,

7. There was a significant relationship of the smd;ents" English
proficiency and their achievement in English, Science and Mathematics. The
higher the Bnglish proficiency, the bether was the achievement in English, Science
and Mathematics. This could be due o the fact that the medinm of instruckon

used in the three mentionad subjects was in English.

Eerommendabions

Thie b the results and conclusions made from the data gathered, the
following are recommended for better learning conditions in all schools:

1. All schools must be required to provide basic modern tacilities such
as compters 1o keep them abrsest with modern learning methods and skills for

dvancement of lechnology, to avoid hstars shock of our graduates.

sy
b
T
5

2. Al schools must update their library resources, their technology
resourcss, to he at par with the fast advancing schools.
3, Faculty losding should be according to specialization, and facully

hiring should consider personality, specially focused on values, sttitude to work
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and love of children, to insure good rapport between teachers and students and
this must include pleasant physical appearancs.

4. There must be a sirick monttoring and in-service trainings for
teachers on conununicalive competence and reading skills development
techniqoes and siyategies that would help improve the reading skills of students
specially on vocabulary building, reading and listening comprehension and
writing skills.

3. Ureate linkages with private and public schools to be able o share

seith the begt of sach school,

1, Sekhrwsds ghonld be alert on new brends and demands of the

comununity so that it would produce students with relevant tramings, in answer
to the present needs of the individusls, industry, edocation and other

conununity demands.

7. Shudenty’ reading capacity levels must be messured bo serve as
bases for the procursment of right materials for the students, and for the

preparation of acher made matoriale Hat vwould answer the shidents’ noads.

8 Ingirischors need  to prepare modules that would answer in

;

difficnlty level the reading capacty of shidents, o facililale concept
development.
4, Teachers, principals and supervisors must work hand in hand in

improving the proficiency level of students both private and public schoods.
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10.  All schools must come up with a developmental reading program,
to facilitate easy Hlow of learning and supplement it with a functional remedial
reading program that would help children with reading problems in all content
arsa.

11, Updated library reforences, with at least Hive coples for every title
mssst be provided for every content area subject.

12, Testbooks must be leveled bo meet the varied reading capacities of
the lsarners.

13, Teschers in  all  conlent subjects must be trained on
techrique f strategies in teaching facts, concepis and values.

4.  Another study must be conducted on the present teachers
competence in Buglish

a. Reading ditficulty levels of library books in relation to

reading capacity levels of enrolled students by grade/vear

fevels {Blementary, High School, College).



BIBLIOGRAPHY

(R



A. BOOKS

Chastan, Kenneth. Teaching English as a Second Language. London:

Academic Press, 1970.

Chomsky, N. Verbal Behavior in Language. New York: Prentice Hall,

1964.

Chomsky, N. and Morris H. The Sound Pattern of English. New York:

Harper and Ron, 1968.

Drobnic, R. English for Specific Purpose: Science and Technology.

carvalles, Oregon: Oregon State University Press, 1978.

Gardner, R. C. Social Psychology and Second Language Learning.

Edward Arnold ed.: London, UK: Edward Arnold Press, 1985.

Good, Carter V. Dictionary of Education. New York: McGraw-Hill

Book Co., 1984.

Hodge, Bob. Reading in Language and Communication for Teachers.
Kilda Road, Melbourne 3004, Australia: Macquarie University

Press, 1983.

Horowitz, Franklin E. Groiler International Encyclopedia. Danbury,

Connecticut: Groiler Inc., 1998.



Hutchinson, Tom et al. English for Specific Purpose: A Learning
Centered approach. New York: Cambridge University Press,

1987.

Krashen, M. Learning Strategies in Second Language Acquisition. New

York: Cambridge University Press, 1984.

Lim, Kiat, Boey. An Introduction to Linguistics for the Language

Teacher. Singapore: Singapore University Press, 1975.

McNally, Rand. Language Arts in Childhood Education. U.S.A.:

Cambridge University Press, 1975.

Mestre, J.P. The Role of Language Comprehension in Mathematics and
Problem Solving. Rodney R. Cocking and Jose P. Mestre, ed.;

Hilldale, New Jersey: Lawrence Erlbaum Associates, Inc., 1999.

Mundy, J. Communicative Syllabus Design. New York: Cambridge

University Press, 1978.

Nunan, David. Designing Tasks for Communicative Classrooms.

Sydney, Australia: Macquarie University Press, 1989.

Pagoso, Cristobal M. Introductory Statistics. Manila, Philippines: Rex

Bookstore, 1995.

Richterich, R. A European Unit/Credit System for Modern Language

Learning by Adults. Strasburg: Council of Europe, 1984.



Robles, Felicidad. Developing English Proficiency in College Book 2.
International Material for English 1 Basic Instructional Arts.

Manila, Philippines: Goodwill Trading, Co., 1988.

Rubin, J. National Bilingualism in Paraguay. Paraguay: Mouton and

Co., 1989.

Schramm, Urbana. The Process and Effects of Mass Communication.

Illinois: University of Illinois Press, 1954.

Stevick, E. Teaching and Learning Language. Newbury House, London:

Cambridge University Press, 1982.

Sutaria, Minda C. et al. Philippine Education, Vision and Perspective.

Manila, Philippines: National Bookstore, Inc., 1989.

Tenedero, Avelino P. et al. Philippine Development Issues: An Inquiry.

Manila, Philippines: National Bookstore, Inc., 1985.

Terasaki, Diana P et al. Remediation and Instruction in Language.

Rockville Maryland. London: ASPEN Systems Corp., 1983.

Walpole, Ronald E. Introduction to Statistics. New York: MacMillan

Publishing Co., 1982.

Yalden, Janice. Principles of Course Design for Language Teaching.

U.S.A.: Cambridge University Press, 1987.



B. JOURNALS/MAGAZINES/PERIODICALS

Benito, Nelia V. “Majority of High School Freshmen Not Ready”, The

Educator’s Journal. Math, 2003, No. 10, Vol. XXII.

Castillo, Emma S. “Experiencing Powerful English Through CALLA”,

SIBS, The Educator’s Journal. January, 2003, No. 25, Vol. XXII.

Christian, D. “Two-Way Bilingual Education: Students Learning
Through Two Languages”, National Center for Research on

Cultural Diversity and Second Language Learning, 1995.

Cupcupin, Rosalinda U. “Zeroing in on Filipino Pupils’ English
Proficiency”, The Educator’s Journal. September, 2002, No. 5,

Vol. XXIII.

Educator’s Journal. January, 2005, No. 189, Vol. XXII.

Educator’s Journal. March, 2003, Vol. XVII.

Fitzgerald, J. “English as a Second Language (ESL) Learners” Cognitive
Reading Processes”, In House Review of Education Research.

Summer, 1995.

Gonzales, Andrew. “Results of NEAT and NSAT”, National Testing
and Research Center (NETRC). Department of Education

Culture and Sports (DECS), Manila, 2002.



Khisty, L. L. “Making Inequality: Issues of Language and Meanings in
Mathematics Teaching with Hispanic Students” In Walter, G.
Cicada, Fennema, Elizabeth, and Adajian, Byrd ed; New York:

Cambridge University Press, 1995.

Lambert, W.E. “Learning Attitude in French American Community”,

International Journal of Language. Rowles Mass, Newbury

House, 1985.

Lass, M.J. “Suggestion from Research for Improving Mathematics
Instruction for Bilinguals”, In School and Mathematics Journal.

October, 1988.

Maminta, Rosario E. “Forms and Functions in a Concept Venture in
Science”, Philippine Journal for Language Teaching. May, 1986,

Nos, 1,2,3,4, Vol. XIV.

Milambiling, Joyce B. “Recent Research on Motivation for Learning
English in the Philippines: Reconciling the Contradictions”,

Perspective, The National Magazine. March-June, 1996, Vol. XVI.

Millington, Graham. “ESP in the Philippines: Explaining the Benefits to
Counter Hostility”, TEST Journal. September, 1985, No. 2, Vol.

IV.

Oller, J. W. et al. “Focus on the Learner Pragmatic Perspective for the

Language Teacher”, The CALLAS Language Learning Strategies,



The Educator’s Journal Diary. Rowley, Massachusetts, Newbury

Housh, 2003.

Oy, Chyu Chi W. “Teaching Mathematics Problem Solving to Students
with Limited English Proficiency Through the Nested Spiral
Approach”, National Association of Bilingual Education.

Washington D.D., 1991.

Sibayan, Bonifacio P. “Five Big Language Shifts”, The Philippine

Journal of Education. February, 2003, No. 9, Vol. LXXX.

SIBS, “Due to Poor English - Pinoy’s Competitive Edge”, The
Educator’s Journal. Quezon City, Philippines: SIBS Publishing

House Inc., January, 2005, No. 10, Vol. 14.

SIBS, “Due to Poor English - Pinoy’s Competitive Edge”, The
Educator’s Journal. Quezon City, Philippines: SIBS Publishing

House Inc., January, 2005, No. 8, Vol. 24.

C. UNPUBLISHED MATERIALS

Acong, Felix. “The Academic Performance and Mastery Learning of
Grade IV Pupils in the District of Jiabong”. Unpublished
Master’s Thesis, Samar State Polytechnic College, Catbalogan,

Samar, 1998.

Apacible, Maurito Z. “Learning Difficulties in Mathematics

Encountered by Grade VI Pupils in the District of Zumarraga”.



Unpublished Master’s Thesis, Samar State Polytechnic College,

Catbalogan, Samar, 1992.

Bacho, Cordula P. “Factors Affecting the NCEE Performance of
Students of Five Selected Coastal High Schools in Samar”.
Unpublished Master’s Thesis, Samar State Polytechnic College,

Catbalogan, Samar, 1991.

Donadillo, Libertad A. “Relationship Between the Acquired Values of
Grade VI Pupils and Their Mathematics and English
Achievement”. Unpublished Master’'s Thesis, Samar State

Polytechnic College, Catbalogan, Samar, 1991.

Nono, Leonora C. “Comparative Study of the Filipino on HEKASI
Performance and Scholastic Achievement of Grade V Pupils in
the Division of Samar”. Unpublished Master’s Thesis, Samar

State Polytechnic College, Catbalogan, Samar, 1998.

Pacolor, Eusebio T. “Determinants of Achievement in Mathematics of
Fourth Year Secondary Students in Samar Island: An Input to a
Model Training Design”. Unpublished Doctoral Dissertation,

Samar State Polytechnic College, Catbalogan, Samar, 1993.

Petilos, Gabino. “Predictors of Math Performance of Fourth Year High
School Students in Leyte Division”. Unpublished Doctoral

Dissertation, Leyte Normal University, Tacloban City, 1995.



Redondo, Judith. “The Task - Based Approach to English Language
Teaching”. Unpublished Master’s Thesis, Leyte Normal

University, Tacloban City, 2003.

D. OTHER SOURCES

Cohen, Andrew D. “Developing Pragmatic Ability: Case Study”, in
Applied  Linguistics:  Focus on  Second Language
Learning/Teaching. Emma S. Castillo ed.; Manila, Philippines,

Dela Salle University, 1997.

Congressional Commission to Review Education (EDCOM), 1991.

DECS Order No. 52, s. 1987.

DECS Order No. 54, s. 1974.

Ghadessy, Mohsen, “Thematic Organization in Academic Registers”,
Applied  Linguistics:  Focus on  Second Language
Learning/Teaching. Emma S. Castillo ed.; Manila, Philippines,

Dela Salle University, 1997.

Hutchinson, Tom et al. “An English Language Curriculum for
Technical Students”, in Practical Papers in English Language
Education. Institute of English Language Education, University

of Lancaster, 1979, Vol. II.



National Educational Testing Center (NETRC), National Diagnostic

Test (NDT), 2002-2003.

NEAT, 1991.

Philippine Constitution, Art. XIV, 1987.

Cicada, W. G. “Race, Ethnicity, Social, Class, Language and
Achievement in Mathematics”, Handbook of Research on
Mathematics Teaching and Learning. New York: MacMillan

Publishing Co., 1992.

SOUTELE, 1988.

The New Lexicon Dictionary, 1996.

Webster Dictionary of English Language. International ed.; New York:

LExicon Publication, Inc., 1999.

Zdybisruska, Malgorzata. “Teaching English to Students in Economics
and Other Content Subjects”, Department of Economics.

Engineering College of Random, Poland, 1980.






APPENDIX A

Eapublic of the Philippines
BAMAK STATE POLYTRCHNIC COLLEGE
Catbalogan, Samar

Agproval of Besearch Title

Aprit 15, 2003

BLUSEIRNO T PACOLOR, Ph B
Diean, Undlege of Graduals Shudies
Samar Sate Univarsity
Catbelogan, Samar

Madan:

In mv desire b shart writing my thesis proposal, 1 have the honor to

submit for vour approval one of the following research problems. preferably
problem MNo. 1

P

ENGLISH PEOFICIENCGY OF SECOND YEAR STUDENTS IN
RELATHIN 11 THEIK  ACHIEVEMENT IN SUIENCE  AND
MATHEMATICS"

YINSTRUCTEONAL  MATERIALS FOHE DEVELOPING SKILIS IN
SWHITIMG T

AN ANALYSIS OF THE STUDY HABITS AND ATITIUDES OF THE
LW ACADEMIC ACHHEVERS IN SAINT MARY'S COLLEGE”

L hops for vour sarly and favorable action on this request.

Wery truly vours,

{5023 REMEINOS G VERZOSA
Easearcher

APPROVELY

USERIO T FPACOLOE, P D

: of Grastsaale Sogies



139

APPENIIX B

Bepublic of the Philippines
BAMAR STATE POLYTECHNIU COLLEGE
Catbalogan, Samar

Assignment of Adviser

April 28, 2002

Dlear Madams,

?hﬁ&% ‘59 nformed *h.ﬂi VO ha“m 33991} dxﬁfvg}m!ﬂci 45 &"h‘??féj‘ ar My

bt!hi‘-l L!f. }‘:.N !f! }‘%»_i.g% fﬂ}&z}‘s& Y .§ }{35,\ .

Thank vou for your cooperabion.

Yary truly vours,

{90 BL I"i?E!{ L § “; C’"‘i {Q}F{ F.h. [ 3R

CENFORME

SGI PROF NOEMA A HICAFORT

Senser

I8 ey - Iw Iin ‘i;; scastd



140

APPERDMX
Hepublic of the Philippines

SAMAR STATE UNIVERSITY
Catbalogan, Samar

Rdav 15 M

Sir fMadany

The undersigned now  writing her thesis on  “ENGULISH
PROFICTENMUY: UIS KELATIONSHLY TO SCIENCE AND MATHEMATICS
ACIOEVEMENT OF FOURTIL YEAR SRECONDARY STUDENGS OF
SELECIED PUBLIC AND PRIVATE SCHOOLS IN SAMART as 2
seguarement for the degree of Master of Arts major in Eaglish. In this regard she
windd ke t0 reguest that she be gllowed to gather data from a selected group of
vonrr fowrth vear secondary students this school vear 2004 - 2005, o be able o

comply for the requirement of the course,
She hopes for a favorable achon on this request. for the good of the
Thank vou very much for vour help.
Yary truly vours,

R BEMEDIOS G VERZO8A

2 .
B o T o
RESTENEET

Postads

§RT) PROF NOEMA A RICAFORT
Adomer
APPHIOWHD:

BGI MARIYN I CARDOSD, Ph. D
Plegn, College of Graduate Studies



41

APPENINX D
Bepublic of the Philippines

SAMAR STATE UNIV H{ 1Ty
Catbalogan, Samar

May 1h, 24

popdents:

Liear Hesy

\ﬁ
«.1

s now  wriling  her  thesis on *ENGLISH
FEICIEN i*—;i*.A TIONSHIY 10 SCTENCE AND MATHEMATICS
CIHEVEMENT  OF  FOLUET YEAR SECONDARY ZyiLﬁFWTB OF
FELIBLEC AN PREIVATE ¢ “ﬁi‘?i}zﬁ IN SAMART, and she can
only realize thds, with vowr halp, H@r stdy aims to measure vour level of
English Language H‘fmﬂm}n a.nd the rwﬁiit shaii ;ﬂe (m“eiatéﬁ wﬂﬁ vour

Fa.

sp’aszﬁ?t‘ﬁﬁ%ﬁ}s T H %g ‘miap Efm S "?ia’—ir?i%?ﬁ si 3*5—1—5 e a8 & base of reference in
the preparabion of relevant malerials in the development of iangﬁagﬁ skall
proficiency that would cope with the need &0 highly comprehend the concepts of
Science and Matheratics,

Best assured that individual resudts of vour responses shall be treated as
- iy
somifdential,

Thank vou very much.

Yary truly vours,

{SGD) HEMEDIOS G, VERZOSA
Fesearcher



147

PART 1 = Omestionnaire on Studenis-Respoundenis’ Profile
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Suggested Solutions to the Perceived Problems
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APPENDIX E

Republic of the Philippines
SAMAK STATE UINIVERSE
Cathalogan, Hamar

"

English Language Proficiency Test For Fourth Year SBecondary Stodents

Muaodified by Mrs. Lovna €. Garnace from the developed and validated
Exam for 4% vear students by Mrs, Zenaida 1Y Gerona of Visca, Baybay Levte on

March %8,

anerat DHrectons:

i not open this questionnaire unkil vou are told ko do so.

This test four parts with special instrochons of each part.

You are provided with an answer sheel t which o wiile the answers. If
vou change vour mind about an answer after you have marked it on the
answer sheet, mark an X over your first answer and then encircle your
fEW AnsSWer.

o not make marks on the guestionnaire, Write all your answers on the
separate sheet,

Be sure o il oot all the necessary mdommation on the answer sheet,

Try o answer every oo I you ace not swre of (he correct answer, make
the best guess that vou can. Your score on the test will be base on the
number of correct responses that vou can give

Listening Tost

A Bouseis

Instrochions: Hach namber below has a set of words with identical sounds. The

wderlined  lotter fletbers  represent /e sounds. Un your answer
sheet, encircle the lofler which corresponds to the word containing
a sopund differend itom the rest.

Fxamyples:

a. can
b, has
L0 i
. ran

The answer is b. Write b on vour angwer sheet,
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B listening Comprebension

£

Dhrections:  An article entitled "Paronts’” Day” wil
Ligton intently. Un antwrite anvithing,

Stey

After listening, answer the comprehension guestions that follow. Bach
guestion will be asked twice. Listen mx‘emﬂ_v because the questions will not be
wrstten out for voss Ader listerung to the guestions, choose the best answer from
arpony the four possible answers, Honarcle the letier of your answer after the

3

corresponding number on vour answeor sheet

e d S S - oF e A B R e mna: el &
{Wester Sedaction attached atb the last pages of this fosh)
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It bath of this parents are living, a child wears radena de amor.
pink b. purple
o, red d. whate

I ome of his parents is dead. s child wears cadena da amor.

a. hlue and white b. pink and blue
o, pnk and white . Ted and pink

What color of Cadena de Amor do orphaned children wear?

a. pink B, purpic
¢ red . white

This article suggest that we should
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Pliracting Yo oars given a seleclion froos t.-afh.%::“ words are deleted. The
cownplet passage will be read to you just once. Listen cerefdivas it

g read, As vou listen, Gl the s_}aax ‘W‘i‘h sim missing word,
rite the adssing word oo yoar answer sieet.

18 being

et
1

Then read the complete selaction and answer the guestions that follow.
Bncircle the letter ot vour answer sher the corresponding numnber on vour
arsaver sheot,

the largest area of (M6} with 34840
hectares, tollowed by cassava { 31970 hay and taro (21,13 hal. Theve figures,
(/% o notincinde backvard cndhvation of (28 crops and other oot
CIOPS Gl 'iiri:'iwr anportancs, o fact i s comanon (293w find varnious oot

. A

crop cultivations growing on the shoulder of (30)  throughout Bicol,

Sweet potaby {5

especially in populous districts swhere backvard areasare (313 . Mostof the
sweet potato farms are located (323 monntan slopes and “Kamgin” areas.

233 of the farmers planting root crops in Bicol are found

{ ‘amarines N:ﬁrt{% {atanduancs, however, (3.3 in terms of area of
(353 . the (3ag . producton data of Camarines Sur and Albav are
aﬂrwmeﬂ s (377 being maz’niv rice- growing provionces, the (38,

boing the region’s rice granary,  The { (3% proviaoes are generally hilly dnfi

most of the upland areas are vlanted (4l ooconut and fruit trees. Root
croms are (411 indegrated as cash CTONs.

£ ‘arnnvehenging { Jueslionm
sapreles RETS
42, To what range does not Bicol belong in root eroop production?
a, B byve b b ben

¢, W three 4. boap twenty
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Wit

ey

1= 3
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51.

The Bi
8. £3558Va k.

farey i,

col Region is the num
VAL

= fronn wohiat combinad

Bicod ohiains «
a. CASRAVE - Vam - o

b, sweet potato - £assava - aro
swesi DOIalo — Cassavs — VAl

L

v

ol

What is Bicol's larger root oron adbivetios

8. CASKGYE h, swest gmi@.%:n
0. farg g VAT

s s o
. FEYOF Bankis 3. Yallevs

fopinavines Mogts
{_afanfinanss

ai neoviness in Boot have the most monher of fex

151

of oot o OPs.

ML
et
ol

o orop farms?

in Hicol Bagion, What peovinee has the largest ares of mot cop

a. cii'iiﬁid% z“u.f_ﬁgaﬁzm‘s
t. covonnt produd
o .?i“‘%ﬁ?, T3

a2 yrwiliichom

a, 4}2’}-&“@38&-‘;‘”& b,
CoOTEIN (TOPHE <.

1oHon dats hacause

ad upland areas. roct crops ars plantad as
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I Speaking Tesi

FOUT VOICE T ionoancing the word

Begin hers:

Y] a. EXporionce i a. BMmacidate
b, exPBRionce b unMAculate
CYPE mmaciilae

p ¥ -
o, EXPEHiencr I3

d. expelBENCE a. tmmacudake

oy
w1
L

g

o, reac T o ronbel
N . {‘ﬁntfadthaﬁ

P
s
"
]
R‘
s
LAY b
vy
P
o 5

a. ENginesring
; irszaihg@i h. eni-lnserning
£, apri L mieal o engmiNEEnng

7

e, AgrondT Urai d. enginesring

C‘*‘fa

B Idrert Owal Tesis (These will be given o8 a separate scheduls}

g

1
i
Y




[{l. Heading fests

AL

ar sheot, nncircds the letber of the word that expresses
meamng of the underiined word 1n the sentence.

Example: Don'torvy wheny
. ,,ﬁy‘é'ﬁf
<. mad

st b ol answer shest

s
Lo
v
-‘“&

(2 3
=

T

<.

4. .%m_f% b, small
o, shyong 3 kall

£ HEETT S —
5, I INITT AR

. provshment

mple of siving b others simply means that “Charity beging

-
2
9

Instruchons




FLLENE
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ke

fii )

16,

108

HE

ek
mendk
o,
o

i fwas

580

&-

¢ )

s awarded a Director’'s Lister so evervone looks at heras an A-1

sant h. arrogand

ientinhe 4, onistanding

div understand hor sentence for it is ambiguons.
: S

bl a2

talsa h. unprachcal
wnicar . Vivacious

onstiated i the shrects io get their

f'&%s;mi{a&tﬂ b. dwmmssed

displacnd 4 distressed

group of rebel priconers was granted amnesty by the President
sacans b pandon

rewand d. vagabion

aritist whe is willing bo discover new things is an avid supeoriment.
g b, eager

prachcal d. undisaplined

"""ii e

oz throw o 1“%':@5;?—: anvwhers, can vou guanhiv the damage

done b nabioe.

#. empower b excuse opeseil
<. lessen sl fpeasiwe
ks, Potent did not allow us 1o mutilate the trog specunen so others can

ciiabe b damage
SHAITBING . fHnd ot
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111, Real bright students like rigorous academic training, the poor ones do
nat.

8. 285y

gy

I 11

lax 2, rigaa
. Hsadiegi amm‘#h#ﬂqzﬁn
PHrecHoms: o solachons of the feabirs arvbicle entitied "Ssvitreriand and the

by Padro 1. Urate are presented below.

3 an 18 8 sef of guastions tor you o answer. Encircle

the letter of yorg answer after the corresponding number on vour
i

£
After sach selac ?3

RO ii”i‘t‘f‘\."fi-,

Svm

Fiads i A

Afer vous are throsgh with the first sedection, do the same o i

i Compared to the Philippines, Switzerland 15 a very amall < 3
ponulabion 1s a little more than one - fifth that of the Phil nes, and iis
area only one - sevenih. The Swiss don't have much foom as we do, for
Switzeriand fus 296 mbubitanis per square mile, wihdle the Phdlippines has
only 140G

Comprebeusion uestions:
112 According o the selection, Switzerland is
a. as small as the Philippines
smaller than the rhummmn.
¢, as big as ihe Plulippioes
d. a besutifud country

113, “The Swiss don't have ag much room as we do” means they have

a. larger area for their peaple

b. smalier area for thesr peopie

o, sirnddar Dimsudu{m Lienmis i the Philig (pInes
d. ne Hiving guariens fod their people

114, The selechion implics that
a. the Philippines is iegs fortunate than Swilzerland
b. the Philippimnes s inckier than Swiizerland in terms of land area and
popiation dens m
©. Switrerland and the Philippines are equally
4. Switzarland ars greater oppos hmhﬂq

un
K
!
2
7
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4. = ‘mdﬂ?f area or its ﬂemrshﬂ ¢. tsrealer population
&. Lireaber ares for s peopie d. Lazy counirymen

Switzorland is not as richly endowed with nabural resources as owr

conintry: she has no mines, only lakes and rivers, mountaing f’!ﬂd sever
winters, The area of !and that can be cultivated 15 less than 7% of the total
surface of the counbry, %n comtbrast, we have rich mines and forest, and

sxtensive land and torests by burﬂm g O méim riminate logging. and leave
smsch of o fertle i.aucl. wdie and our resouwices unexplotted, The Swiss
impodt taw  maierials and export findshed prodocis. We export raw
materials and import finished articles. As a result of this one - way frade,

we have 0 ineresse our producton many imes to ensble us to buy fron

wd

abroad thing that we need. No wonder onir money has lifile purchase

d. netas rich as the Philippines in natiral resonrces

Switzortand' s agricultural land ares can be dogoribad ax

a. vasi b, 'éiit%i’ snmigh
¢. very smali 4. scattered
& Whic

s Iy
e
R
T 1S 3
L on.
e

¥
B, 1%
4. Filininos waste sl thety nabaral sssel
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The phrase “ | leave miuich of our fertile land 1dle and our resources and
uncxpectad suggosts that generally, Pilipinos are
a. hardwor King

o, andeiligend

According b the selaction, which of the indlowing statomeants is true?
a. Filipinos buy new matorials and sell Anished products abroad.
B, Filipinos sell raw patenals and buy finshed products abiroad
¢, Filipinos only boy inished peodacs from abroad
Filipinos only sell raw matoriale abroad,

o

£
b, do the same as Filipinos do
1als and soll finished products

The selactiom implies that Swiss peaple ara:
b. making use of their Meager rosources
g res

d. frustworthy peopic

vording bo the selection, which of the following is frug/

a. |he Philippines has to dowble its purchases from abroad to be able to
produce raw materials.

v, The ?”is_iizppmm' has W morsase 1ty produciion of raw materials 1o

snable iself & buy finished produdis irom abroad,
¢, 'The Philippines has to balance its import and export potentials.
d. The Plulippines has to doubie fs raw matenals to compeie i the

What woudd vou suggest tor the Philippines economy o improve?
a. Weork hard and unprove ifs export potenhial
B Live hike g kg, die fike g pat

¢, Ioport moee Brdsied prodocts
. Increase oxportation f raw maberials.



3, lgze Tegt

fhractions:  The Indlowing are seleclion fram which wards have been purposely
3”:‘3%’_!3{1*:’5‘“’3 iletermine what those words are and return then b
make the selection whole again, To do ﬁ‘;; at read the salecHon

through, then go {sﬂ:k and fill the blanks with ?1 e exact words that
have been omitted. o not be afraid v make intelligpent guesses,
Wriie your answer afier the corresponding number on your answer

3 &
3 {pmi

[l

Exampie: e hisabie by ae

th at. Write the word afler the corrosponding

Oy world is ewpostencing a fundamental onisis:
'%hf? 1"5% i

Heundrods of millions of (31 on owr planct increasingly suffer
(132 anmemplovement. noverty, hmnger and destruchon of {1333
famiies. f’i%’}g‘:{* 2{*? a lastng peace among nalions s%}pa awav {134} us

{1353  are betwesn the sexes and geoeucs, Children die, kill, and zmn. .
Billerd, ’?“J ; : sre shiakon {1270 i _r sewial, ravial and othic

conthols, diug orgaruzed crime and even anarchy. Ever

fi‘.@?""ﬂ?%)‘{‘v after hive i ?’f—‘&i o o1 anoiher,
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:anmpk“

. bBvervthing that is too miich is dangerous
é. o .3&§1§Ié:1{}11’€ s svervtiang that 1s too much
o Tuo mach of evervihing is dangerous

The answer is . Hncticle ¢ on vourr answer shest,

a Bilwsw
b, | wortid aob. i | wars VOvid, mm‘a‘? oo manch
¢. i wonld not spend oo much, 1f 1 were yon

2 vou, D would not spend oo much

a. Dwoaddsn't had 1 stidied hard, have failed
f. Had | stndbiad hard, | woulds 't have tailed
o el ant fasd, b | stuchiedd hard

141 2. lo the olass. one of the Sve hest students is Lino.

144,

x
el

.
L

a3
insbra

1435,

[

h. U the fve hest shidants. Ling is one in the olass.
¢. Ling is one of the hest students i class.

2. 2. bdosht i to Ovmoc City Tine is going &iff«iig with K
23, if?émiﬁf i Ting 18 mung ¢ ﬂ wig b Ulrmor Uity with

¢ faembof Ting w SXCRNE 10nE Wit th U*Z“% 5y Uirine

ERaL

£ear

oy e

.‘5’.’:

3"5

IGET
{?{f -+ 35

s

City,

a ldoesn't maller 1o me provided vou will not cheat if you'{i fail in the
b, it donen’ t matter &y we i vou fail in the sxam provided vou will not

o I vor'll fail in the exam provided vou will not cheat it doesn’t mattor

a. We rearet bny inborm vous that nobodye won the game,

b, Mobody wons the game. we regret b mnborm voui,

¢. That nohod VWOt Efae gaing, we iegret 1o HHOTIN VO,

5

£ WY 1 RIS RS £
¢. Thev memonzing therr part gutke well

chians n vosr answar sheel encirole the labor

corresponds o the answer,

of the word that
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146 | eah sings {a. betier. b. more bettor, ¢ bash)
147, Thatis the {a worse, b worst, ¢ moie worse)

48 The habv is {a. soundly, b sound, o mors soundliv) aslesp so please walk
slowliv.

149 Thiz pipo is laaking {a. bad, b badly, ¢ warse}

PR N

5. The firel Sady crowned the {a. pretiior, b, protiest, o maore pretiy) girl in

-

13 Don'tmix sugar {a. with. b o ¢ betwoon) salt

1hd, Lt her chaowme (. among, bood, o botwesn) Peter and Inha,

Yeome will succeed { a. From, b, sines, o through) hard work,

 desttor tat corresponds o proper
nience correch
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o made start g now it Hme
] ' A 4 5

A, <
%}. 1.
o
15% wourr wunder pat shoes the tabls
i £ 3 4 = 4]
£ &

TR, chack vour anstrery resd vour agstornument and answoer the queslion
i ki A 4

fas =

A, 31 S
:'. '3*;?% 4 i

iMractions:  Hor the choices provided afler sach nnher chooss the %»—f%_e:f that
correstwwds B the word that is appvecisie for the meaning of the

hss ietier

o

‘xéﬁtp & i the passage. LHT VORI answer sheat encire

after sach momber st mulicaies the cotTect answer.

Begin hege:

atd fgcibies, {1620 sl i@ £, frr ol ERFOUS
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constraints in the praduchion of root crops (163 {a. at b.a c in d. of) the

reFion.

The average area devoted (164)  {a. o, b in, . on, d. with) root craps
by a ftarmer {3653 is. are b8 ¢ were, d. had} fml‘;; 458 hectares and
: ’ j verage produchion s 3.6 tons tor hectare. i

m
il
:
3
W’
o
’
i
xg @'
g
P
2
i
:
2
e
o
il
o
m

= apparent (167, a. though, b. theretore, . that, d. thuss most of the iarmers
{1683 ia. does, boobad, o do, 4o wes) not adopt the new echnology infroduced

i
{14} {a her b him, o their, d. thenl by the ﬂg’a e hmm_i of a gr culture and
; 170, {a. rds, b tovs. ¢ agencies, d. guifit).  Proor of {171, } {a.
that, «. thosel s that most of them o not avpiv feri

a = ‘e i Y
B onor, o osibher, 4 eiiher!

iﬂemmuw ity. The swivey came ap (177
respUnses

t Hvechons:
Swtushon: Sapmaner 18 fast approaching s;%_f.si:% voi anbicipate 8 succession of

celebrations - fostas. Mavime festival, famuly and class reunions,
afc. i yorr place. Wrire g leiter so mend or relatives extending
iviiaiion o spend siwmmer with your family.

1% hdsierial oy the Test as ldentificd

cme o thern g dead. he wa?; wear pink and white cadens de amor; buf i he 15

P
o
o
ate,
Lo
i
5
el
s
o
3
il
L]
i

wiil wear ooy winie cadsy

h
it
kg
b
o
kegy
P
3
s
o
Hv
5



For this is Parents’ Day, it is a day sit aside in honor of parents. It does not
mean. of course, that parents showld anly be honored only on this day. lhey
shymsiad be honored all the e, As ope of our Ten Commandmenis tells us,
Hzm thy father and thy m{:%hw"

"

Parends discuses o be honored, Withoot them, we would not sven have
been barn.  Phey teed us. clothe us and shelter us. They gude us when we are
taced with great problems. They protect us irom danger. And in every way
pussible, (hey gave the way 1or Onr fuiure.

- ouer lives as the continuation of their own. They want us ko
that they have suftered and to avod the mmtakez; that
they have made. ihs—*f\; want g i becomes what thevy have wanted, but which
they have faiied, to be, They hope that we shall be proud o ihe name that they

e
i

‘?%”if.‘h iii{‘t S
be spared the hards §

';‘3

s
e,
2

A e o e
{Adapted: English for You and Me)
L £l Panfs
- 2 2%
hdateriale tor DHrert assed Besnd- Direct {ral Teske

The teachss in assisted by two ather raters who are hoth English teachers,
e of the vaters reads the selechon

Hach of the ralers is supplisd with the raling scale for the diract oral test
and the ._mm—fiirwt m*ai test tor them to get ac @Lamfed with the ditterent sub-
scales 1 the rvahing instruments.  Por purpose of idenfification and ease w

s e e % U YRE JUN T SRRRRUE T oo 3 . %2 .
scoring, the ien members of each group are given letters, A o ], printed on 5 x 2
inchoeg cardboard whic ée the pin bolow the neckline of their uniforms.
G % ; e z £ H
The Direct tral Test s given Sret. All members of sach group are askes
by et ¢ 'E_'Yi*"’z aronmnd a propared conference able. Hefore the achisl discussion of
the miic, "Wha Giet the tlegrit? the gronp s g@rven six munuies io go over fhe

sirvections provded on e est shest.
Fhe ::x:ams—i.}s_z“.: ect {ieal 'Tost is given last. Al the shart of the testing sessions,
each whole group 18 made o elav in the room and listen to the anecdote that thev
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are to tell and to the sthiabions they are react All examiness are asked to stavy
in the next ron ach coming back tor th-— ﬂ:zrfrarmanm upon calling out his/her

T scpnonure Tme. cach examinee g mnstrngcied 0 fnish the senu—direct

bagly i vne apDEErano,.

sneas wear thedr idantfice i.;._ v letors o facilitate sCOTINg. To

avord ﬂﬁfﬁdﬁh’ enly lethors that correspond to those worm by the students are
iicated on the sheot ingiead of pames.

Baabse Vest A Drest {3ral Vogig

e

v ¢ i ", i H y _

Ciroun Dhernesion - iIn 22}55 aral best vons are eoing o divide voursalves
£ S t i

tnber orominie ab i smbers 10 each, §isten carobiliy tha oibss e

NG SIYNIDS O 80 OINOlTe in 88dn IBTEN £arDNRIuy o g SInignan anaog

Sty pationts desporatelv nead a transplant in order b0 survive, All
six pahents are classified as “ontically 17 and condd die at anvtime.

)

Yews have mist recnived the news that the heart of a2 16 - vear old
bov wha was killed in s bus socident. has become available for
fransplanifabion. Z'-ipe&vi & exiremaiy anporiant as vou flecide which of the

isliowing peiienis s o recsive the heart not ondy mighi one of the patient
3553

die. but alec the donor’s beast will soon begin o deteriorabe,
Heiplline an Anscdols - {Lot the shidents write their summary in thoir
answor sheaisl

. Diiractons: Listen o this anecdole, AHer this, vou are directed to rotell

the story accurately as vou can. Yo may i"ephm‘ o
Yout are given throe minutes bo porform this task,

e cATA G 3 2 |3 4 ’ . .
wad & new girlitiond, whom he wanbed o impress, =0

he irz?ﬁ e‘mc'* » gy with him to & frint class resigurant ons fev&?ﬁﬁg They
dinedd wonderfully and had numerons drinks: they danced unfil midnight,

ant. The gitl enjoved the
sv evervihing, inciuding

and ihere was an eachanung rousical saterisnn
sifably  impressed

o *‘3

enfive Cvemmg, ﬂmi WS

The waiter hrought the bill st the and of the svening and when the
voung an saw how mach ha had to pav. be was shocked v the total
amond that he weni as wioie as sheel.
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The h.e..ipﬁ?} waiter, who was waftching his face, thought he was
i : 541!’;5 af we cold water and
s ey £he Byl back and added

]
d"»
mi
':l
*ﬁ
o
4]
Pt
)
o
'%S
%
i}
xd
o}
ool
it
:.l
i
s
«.g':
“:':!
|
ol
oy
i
fenls
=
il
b
faerd
S
y
’D ey

iu i fed — water I z:p LR LiU

{Adapted: Nimfa de la Cruz)

23 BLecture les

Materizl tor the Lecturette Tast
{1 be read)

The Bicol region is among of the five leading pioducers of root crops in

the country indav. Kecords of the Hireau of Statistics (1986} should that Bicol

anks first in the prodacnon of sweet p{‘rmrs s;,_ffi 42 M, third i cassava (215,

080G M1 ane i aurih i laro (12, 809 MTL ase three rool crops give the region
d Php £41 16l

Swest godabe hes the largest arca of cullivation in 34, 840 heclareg
fnlioawed by caseaya (300 /i ha and taro (21 130 ha). 'These figures, however, do
fof mchides 'i"s@e;‘;’ ravd culfivation of these xops atdd other 1700t CGOPS Of TINOT

i wi vAroas rout arops calfivated and
£ B acially in populous

£

i- k.; wrwn are located

rmers planting root crops in Bicnd are found in {amarinag

Seorte, f_a%aﬁdmmw hi“ﬁ*.!»:—%‘%f{‘fi‘_. iLﬁe in i.?emsf_a of arca of culbvation. the low
produchon data tor Camarines Sur and Albav are atiributed in their bemng
mainiv res - growmng provinees, e larmer veing the region’s rice granary. The
s are g Hy hilly amnsd most of the upland areas are planted ©
coconut and frt rees. Koot crons are then imiegratedd as cash crons,
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