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ABSTRACT

This study determined the training needs of Home Economics instructors in state
colleges and universities in the Island of Samar. This study used the descriptive
research design, where a survey on the perceptions of administrators, teachers, students
on the training needs of Home Economics instructors of state colleges and universities
in the Island of Samar was determined. Moreover, the perceptions of the three groups
of respondents were compared and the extent of training needed by HE instructors was
correlated to their profile (age, sex, civil status, educational qualification, academic rank,
teaching experience and trainings/seminars attended). The correlation coefficient
computed between training needs of HE instructors and their academic rank was 0.056
with the corresponding absolute Fisher’s t-value of 0.23 which proved to be lesser than
the critical t-value of 2.11 at 0.05 level of significance and 17 degrees of freedom. Hence,
the hypothesis which stated that “There is no significant relationship between the HE
instructors’ training needs and their academic rank” was accepted. Among the six listed
variates, only civil status proved to have a relationship with the training needs of HE
instructors. This could imply that exposure to actual home management lessened the
expressed level of training needs among HE instructors. While this does not imply that
only married instructors will express a lesser level of training needs this could mean
that single instructors in HE could enhance their skills in teaching the subject if they are

more exposed to activities pertaining to home management. Age, civil status,

educational qualification, academic rank, teaching experience and attendance to

relevant seminars/training had nothing to do with the HE instructors’ training needs.
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Chapter 1
THE PROBLEM AND ITS SETTING

Introduction

in the huy 1992 issue of the Philippine Journal of Education, a startling
revelation known as the Bducation Committee Report was made by the Senate
Educationa! Committee headed by Senator Edgardo Angara. It made known the
fact that many elementary teachers have low competencies in teaching and some
of them have ahilities comparable to that of a Grade IV pupil. Moreover, result
of a competenwy test in Filipino showed that some of them were surpassed by
college students (Philippine Journal of Education, Vol. IV: July 1992).

Such findings would in a way give reasons why there is deterioration in
the quality of students, knowing for a fact that the teacher is the most important
factor in the ieaching learning situation. “Quality teachers means quality
students” is always frue until today but even the best teachers will find
themselves inadeguate when they are not exposed to the recent trends. There is
an explosion in almwst all facts in life, and in sducation; there is an explosion of
knowledge. If the feachers are not kept abreast with the modern trends of
teaching they will find themselves inadequate in a classroom the demands for
answers to the new and pfeﬁeﬁt problems of society. Today the fraining of
academic staff is the rend in the university scene worldwide, if only to keep

abreast with the needs of the ime. The need for training, however, is greater in



many ways in newly emerging countries, than elsewhere, since these countries
often wish guite deliberately and rightly to move away from the ultimately
Buropean traditions, which created their universities. Inevitably, Western
tradition to a certain degree lack relevance to the need to the Eastern countries,
which they are serving. What maybe workable in the European countries may
not be workable in the European countries in the other side of the world.
Training of any kind always serves two functions: to prepare people fo
work within the system, in which they are emploved, and to help change and
improve the system. The former is clearly the most immediate task at the
beginning of a career, and such training should develop the basic skills of the
member of the staff. In schools, it is usually carried out before teachers take up
their appointment, but in universities, where time and resources are generally
inadequate for extensive pre-service training, it is usually carried out in the first
year of service. The great advantage of this is that it is possible to relate training
t0 on-going practices and thereby give it greater relevance of immediacy.
Training of this first kind is essentially conservative and does not equip
academics to respond to change. What is therefore needed in addition for both
new academic staff and even for the more experienced ones who have received
trainings when they were novices, is a training in not only teaching but also
curriculum development which provides appropriate knowledge and skills, and
even more important for changes of their attitudes to the point of recognizing

that teaching is as problematic an activity as research.



The need to upgrade continuously the quality of teaching should be a high
priority even in the vocational phase, if only to keep pace with rapid
technological innovations and the greatly increasing need for the
indusirialization of many third dass countries like the Philippines. It is
important that the teaching aids used by vocational training centers and
institutes are adeguate to meet the demands imposed by the latest advanced
technwology used in industry. There is a need for increase cooperation and
coordination between the public and private sectors, to provide short industrial
attachanent to teachers and instructors. This would give instructors of vocational
institutions first hand experience of the real situation in industry. There is alsoa
need for experts in industry to be invited to give lectures in pre-vocational
training instiiites and schoaols.

The effort to upgrade the teachers takes a notable significance considering
the suggestions made by the EDCOM report; emphasizing these salient points:
1) Strengthen pre-service teacher education, 2) Improve and expand in-service
training programs for both private and public school teachers. A periodic
assessment of training needs should be done. Speed up the development of
training materials and the use of research outputs and local resources in training
programs with emphasis in content.

Whatever is found prevalent in other fields of specialization in education
today is also true to Home Economics. Most often the teacher cannot fully

deliver the goods for reasons that they lack further trainings.



The researcher observed that faculties, trainers, lecturers, etc. in Home
Beonomics departiments, need further improvement and training. They need to
be upgraded continuously and such should be of high priority if they are to keep
pace with rapid technological innovation. Thus, this study was concerned to
determine the needs of these teachers to serve as basis for their professional

snhancenent,

Siatement of the Problem

This study determined the training needs of Home Economics instructors
in state colleges and undversities in the Island of Samar.
Specifically, it sought to answer the following qﬂesﬁmis:
1. What is the profile of the Home Economics instructors of state
colleges and universities in the island of Samar in terms of the following:
11 egeandsex
1.2 oivil status;
1.3  educational qualifications;
14  academic rank;
15 teaching experience; and
16  trainings/sendnars attended?
2 What are the training needs of Home Economics instruchors as
perceived by themselves, their students and their supervisors along the

following areas:



21  housing/family living and economics;
22 clothing, handicraft and livelihood education;
23  hyvgiene, good grooming and cosmetology; and
24  cookery, food and nutrition and dietetics?
3 Are there significant ditferences in the perceptions of the teachers,

their students and their supervisors in terms of the training needs of Home

Economics teachers along the four aforementioned areas?

4. Is there a significant relationship between the training needs of the

teacher-respondents and their:

41 age
4.2  civil status;
43  educational qualification;
44  academic rank;
45  teaching experience; and
46  trainings/seminars attended?
5 What are the problems of the Home Economics teachers with

respect to their students, peers and supervisors?

6. What recommendations maybe proposed based on the results of

the study?



Hypotheses

Based on the aforementioned specific questions, the following hypotheses
wers formwlated and tested:

i. There are no significant differences in the perceptions of the
teachers, their supervisors and students in terms of the training needs of Home
Beonomics eachers along the following areas:

1.1 housing/tamily living and economics;

1.2  clothing. handicraft and livelihood education;
13  hygiene, good grooming and cosmetology; and
14  cookery, food and nutrition and dietetics.

7. There is no significant relationship between the training needs of
the teacher-respondents and their:

21 ape
22 civil shalus;

23  educationsi qualificatiorg

24  academic rank;

25  teaching experience; and

26  trainings/seminars attended.
Theosetical Framework

This study is anchored on the theory cited by Gregorio (1970:512), that

learning and teaching process and the rapid changes in educational practices



make imperative a continucus growth in service or a re-education of a large
number of educational personnel. Growth in service is an educational need of
the Hme and is the most important responsibility of Filipino administrators and
teachers bndayv.

There are many reasons why modern teachers cannot afford to stop
growing professionally. In the first place, stagnation may lead to grumpiness,
unhappiness and irritation. Furthermore, there is a danger that continuous
repetition of the same assignments and discussions will make the teaching job
boring instead of challenging. Republic Act No. 4670 otherwise known as
“Magna Carta” for Public Teachers encourages public school teachers to grow
professionaily. It firmly upholds the idea that advancement in education
depends on the qualifications and abilities of the teaching staff.

Figure 1 is a flow chart where competence in teaching Home Economics is
involved. It shows that one need more than a baccalaureate degree to be able to
become a competent teacher. As Gregorio has pointed out, professional growth
is necessary to be able to meet the rapid changes in the society. What this means
is for the upgrading of teachers' competence in order to meet the needs of the
time. Teachers should advance in their career by keeping up with new trends in
order to be effective in their teachings. The result of competent teachers is a

competent graduate.
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Figure 1. Schematic Diagram of Competent Teaching in Relation
to Rapid Changes in Home Economics



The figure shows that due to the fast changing technology even in
educabion, competent teachers are those exposed to continucus fraining in
cognitive, affective and psychomotor skills necessary for effective teaching-
learning processes. It could be through seminars, symposia or advanced degree

COUTsEs,

Conceptual Framework

Figure 2 presents the conceptual framework of the study which shows the
need for the collecton of the perceptions of Home Economics instruciors,
students, and administrators relative to the training needs of Technology and
Home Economics instructors in terms of the four identified areas, namely: 1)
Housing and Family Living and Home Economics, 2) Clothing, Handicraft and
Livelihood Bducation, 3) Hygiene, Good Grooming and Cosmetology, and 4)
Cookery, Food and Nutrition and Dietetics.

The design shows the concept of the study, illustrating among others the
research environment which is composed of the different state colleges and
universities in Samar, and the respondents of the study - students, teachers and
admindstrators. Their responses based on the four identified areas were
subjected to scrutiny and analysis. The perceptions of the administrators/
supervisors, Home Economics teachers and Home Economics students shall lay
down the needs of this educational area and shall serve as the bases for

proposed revisions and redirection of curricula offerings, training, seminars,



e oy

Home Economics

pai

———————— Recommendations e s

gl

Findings and Implications

Training Needs HE Instructors Profil
Housing Family Livin Age
- and Economics » Sex
Clothing, Handicraft Civil Status
_and Livelihood ‘e Educational
. Education Qualification
. Hygiene, Good Academic Rank
- Grooming and Teaching Experien
- Cosmetology » Training/Seminars
| » Cookery, Food and Attended
i Nutrition and Dieteti
HE Instructors Students Supervisors
ESSC SSPC UEP TITMIST

Figure 2. Conceptual Framework of the Study

10

e o B I B

A
i
]
1
L



11

etc., aimed to attain more effective teaching in Home Economics and THE

{OHETSES,

Significance of the Study

The findings of the study will be beneficial to the Home Economics
Educational Program especially with respect to the following:

The Home Economics teachers. Home Eoonomics teachsrs shail use the

result of this study as a frame of reference for the improvement of instructions
and determinding the needs of the Girl's Technological Program.

The students. Some means must exist for encouraging and facilitating
students' contributions. A number of institutions have developed mechanisms
for students involvement in decision making. It is obvious that curriculum is one
area, which should be of great concern to the students. The result then shall
insure that they shall be given what they need as expressed by the student
respondents in this study.

The SUC administrators. The administrator being a manager in the

broadest term, and expected to provide dynamic leadership in initiating and
bringing about changes for the better must be equipped with spedial data for
important and routine decisions, for smooth operations of the school. while
following predetermined policies, procedures and regulations. The result of this

study shall supply such needed data for improvement of instructions.
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The curriculum planners. The results of this study would provide inputs

to curriculum planners in their formulation of strategies, innovations and/or
revisions geared towards improving Home Economics instruction in the SUCs.

The future researchers. The results of this study would provide insights

to those who are planning to undertake similar researches. Moreover, this
research could likewise serve as a reference to future researchers who plan to

conduct researches on training needs.

Scope and Delimitation

The study focused on the training needs of Home Economics instructors in
State Colleges and University in the Island of Samar along: 1) Housing and
Family Living and Home Economics, 2) Clothing, Handicraft and Livelihood
Education, 3) Hygiene, Good Grooming and Cosmetology, and 4) Cookery,
Food and Nutrition and Dietetics. The instructors’ extent of training needs
along these four areas were correlated to their profile such as age, sex, dvil
status, educational qualification, academic rank, teaching experience and
trainings/seminars attended.

The study involved three colleges and one university in Samar Island.
These are Samar State Polytechnic College in Catbalogan, Samar, Tiburcio
Tancinco Memorial Institute of Science and Technology in Calbayog City,
Eastern Samar State College of Borongan Eastern Samar and University of

Eastern Philippines, Catarman Northern Samar as shown in Figure 3.
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There were five administrators, 19 instructors 83 students who served as

respondents of this study.

The data gathering was done during SY 1996-1997.

Definition of Terms

The terms and concepts used in this study have been conceptually and
operationally defined as follows:

Administrator. This refers to a person responsible for the total

management of an educational system, institution or division {(Good, 1973:15).
In this study, it refers to the Head or Chairman of the Home Economics
Department of the state colleges and universities involved.

Faculty. Generally this term refers to the teaching staff and those
members of the administrative staff having academic rank in a college,
university, or other educational institution or one of its divisions (Gove,
1986:813). In this study, this refers to personnel in the SUCs in the Island of
Samar who are assigned to teach allied cotirses in Home Economics.

Home Economics. It is a field of study that applies knowledge from the

physical sciences, and the humanities. It builds its own research on aspects of
human development, family, and community life to contribute to the effective
education of individuals in becoming well-adjusted people, satisfactory family

members, and effective wage earners (Conner and Ellena, 1967:123).
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Instructional competencies. Conceptually, this refers to one’s abilities in

terms of knowledge of subject matter and skills in teaching methodologies
{Salandanan, 2001:37).

In-service training. This term refers to special trainings, of personnel in

an organization designed to improve and upgrade their knowledge and skills to
catch up with the demands of a global society (Salandanan, 2004:24). In this
study, this refers to seminars, workshops, trainings attended by the respondents
for the past five years.

Needs. This term refers to a lack of something desirable and necessary
(Webster). As used in this study, it is a teacher’'s necessity for professional
advancement along their field of concentration.

Students. This refers to a person engaged in a study; one who is devoted
to learning (Gove, 1986:2268). In this study it refers to one who is duly enrolled
in the four-year curriculum leading to the degree of Bachelor of secondary
Education in the respondent-SUCs.

Teacher’s development. In this study, it refers to the growth and

development of teachers through their attendance in the different in-service
trainings provided by the school and other educational institutions (De Lira,

1977:55).

Teacher's qualifications. This refers to specific capacity endorsement or

acquirement that must be complied by the teacher (Gove, 1986:1859). In this

study, this refers to the professional training or civil service eligibilities, physical
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and mental characteristics of the teacher.

Training needs. This refers to the trainings necessary among Home

Economics Instructors as the major variables of the study namely: 1) content, 2)
teaching competencies, 3) evaluation, and 4) counseling (Ubane, 1984:77).

Training opportunities. As used in this study, it refers to the in-service

training availed by teacher in terms of the number of hours of attendance in
conventions, symposia, seminar workshops, scholarship programs and faculty
development program and are perceived as: very much needed, moderately
needed, slightly needed, and not needed. These training opportunities allow
teachers to pursue masteral or doctoral degree programs through the scholarship
programs or the faculty development program of the schaol (Anendayen, 1986).

Vocational foccupation training course. A training program designed to

acquire knowledge and develop basic skills needed to enter an occupation or a

vocation {Guevarra, 1984:81).



Chapter 2

REVIEW OF RELATED LITERATURE AND STUDIES

A number of studies have been conducted in some school division and/or
instructions in the different regions all over the Philippines on similar problems
to those presently studies, but those studies dealt on the academic offering rather
than on the vocational aspects. However, the researcher believes that those
studies regarding the training needs of instructors have significant bearings with
the problems investigated, because this study also dealt with the analysis of
instructors’ training needs. It is the purpose of this chapter to present the review

of related literaturs and studies that influenced the study that was conducted.

Eslnded Lileratsae

I every conunumdty in which there is an indevest for better schools, the
need for improving staff members, teacher and instructions has been recognized.
Many procedures and devices have been used to this end.

Viray (1970:280), in his article on “How can we improve the quality and
competency of Teachers,” he pointed out that service training plays a vital role in
the improvement of the competency of teachers. Even when teachers are already
competent, the need for in-service training never ceases. There are always new
methods, new approaches, new devices, new learning’s that the teacher need to

know and it is through in-service training,. properly conducted that these things

i7
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can be learned.

Manuel (1972:33-34), in his speech emphasized the importance of an in-
service training when he said:

There would be a demand for teacher education institutions to seek to
gain advance knowledge of trends and teaching strategies and to provide
courses on such trend and strategies for teachers in the field. We are thinking of
an idea of a new departmnent in teacher education colleges called the Department
of in-service education. Such department would offer on a year-round basis, the
necessary courses so that teachers in the field could keep themselves abreast with
the new trends and techniques in education. These maybe offered as weekend
courses ondy.

According to Gregorio (1970:381), in-service education has come to be
recognized in our school system by the modern administrators and supervisors
as an indegral part of educational planndng.

Program of inservice education must be centered around recognized
needs of teaching staff and the students. To be effective and to assure
fundamental progress of educational improvement in the classroom, a
democratically planned, administered in-service program must be a part of the
overall school program. In-service education will update teachers and schools
with the changing patterns of modern education and it will provide a framework
of the essential elements of fexibility in meeting the evolving needs of the

modern schonls,
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Harris (1975:65) believes that of all the tasks of supervision, evaluating
instruction and arranging in-service education are the most unique and perhaps
the most important.

Ireservice education is perhaps the most important of all the tasks. It is
essential to change process in nearly all instances. However, its unique place in
the improvement of instruction derives from the uniquely human character of
the teaching-learning process. In-service education is the task that specifically
seeks to improve instruction by changing the performance of the people.

In-service education truly a responsibility of the administrator and this
conwern is evident in the speech of the President of Leyie Institute of Technology,
resident 5. Sampas (1985:4) which says:

In this respect creativeness and ingenuity can be a good substitute

for lack of financial resources, and research activity can be started

with a mindmaun of expenses. But before all of these can be started,

there is a need to upgrade faculty research skills. Thus, a faculty

development fund has been set up for this purpose...

Thompsen (1981:21-23} approach the question of in-service training, as an
important part of whole of action that we must take. He says that the creation of
the professional teaching force requires three kinds of actions:

Action to improve skills and knowledge so that teachers may understand

the situation in which they are working, and actions that will develop for certain

kinds of changes in the ways they work and develop their capacities to take these

changes;
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Action to improve their motivating confidence so that they, who are in
practice can make use of the skills and knowledge that they possess in order o
improve the quality of their work;

Action bo give them reality of doing so.

Most of the current teacher education curricula, whether pre-service or in-
service concentrate upon the inculcation of very limited range of operational
skills, and upon knowledge of the subject matter to be taught. It tends to assumne
that the trainees ave sufficiently motivated to apply and build upon their
trainings and assumes further that the kinds of opportunities which are required
by even the most highly skilled and motivated teachers really exist, sad to say
however, it is not too often, the case.

Thompson further states that inservice teacher education
characteristically involves:

A wide range of target groups, each with its own specific needs, location,
readiness for training for each of which deferring provision may have to be
made, but all of which need to develop what he has defined as professionalism;

A wide range of immediate purposes to upgrade, to update, to retain for
new roles, for example, those which may demand different kinds of activities. It
iz here argued that the development of professional attitudes and abilities is not
distinct from any of these but should be associated with each and everyone of

them:
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A wide range of technique and methodologies of training from which the
most appropriate should be selected for use with a parlicular purpose. It is
argued here that the process should involve selection of techniques, which while
effective in other terms will also significantly contribute to the growth of
professionalism among participants;

A wide range of providing agencies including the central authorities at
one extreme and an individual school at the other, which needs a decisions as o
which agency should be emploved for a particular program which should take
into account the desirability of involving teachers and teacher groups in the
design and conduct of the activity.

Thompson states further, that given such opportunilies, teachers maybe
mativated to take advantage of them while becoming conscious of their needs for
further skills and understanding. Skills learned at this stage will be acquired
sfficiently because they are seen as necessary and because they are learned at a
time when they can be applied inmunediately on the teachers' own work. this is
very different from current procedures which tend to take teachers away from
their work, teach them things which the lecturer/ trainor thinks are relevant, and
let them hope that at sometime in the future the skills they learned can be
appflied.

However, he said that the skills required by professional teachers are
much wider in nature than those acquired by mere techmicians. If we seriously

wish the teacher to be able to contribute actively to the solution of his problems
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and to seek constantly improvement of his work, he will need the skills on
analysis, diagnosis, evaluation and experimental designs associated with
problem solving. These are skills with which conventional patterns of inital
trainings do not necessarily equip them. Indeed they are skills which are not
easy to teach but which may perhaps be best learned by actually experiencing the
task during the process of learning by doing for which they must be prepared to
work with and be supported by colleagues, superiors and supervisors.

He also mentioned the polices issued on bulletin by the Office of
Education which point out that an adequate supply of efficient teachers and
supervisors of vocational education can be developed only through competent
teacher-trainors. For that, the state board for vocational education are ask to set
up specific guestions including practical working experiences, technical
education, general education, professional education, teaching experiences in
approved vocational schools, and supervisory or admindstrative sxperiences.

Struck (1950:160) mentionad that a conunittee of the National Association
of Industrial Teacher-Trainors gathered from the judgment of representatives of
twenty-three industrial teacher-training institutions, that vocational industrial
teacher-trainors should have at least two (2) to five (5) vears of teaching
experience in their field. More than 60 percent thought the maximum ought to
be five years. The same study showed that vocational industrial teacher-trainors

have, on the average, more than five (5} vears of work experience.
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Struck explained that the family is the basic unit of our sodial structure. In
view of the vital relationship that exist between family members training on
developing a wholesome family life is of supreme importance, hence, the need of
competent and updated teachers in homemaking.

Other factors being equal people likely enjoy doing the things that they
can do well, Home economics education may be regarded as instruction which
helps individuals to do will what the vast majority will do, that is, if the training
received in school will supplement and update what is given in the home, hence,
e of value in the making of life into what it shouid be.

According to Maquizo (1984:147), the motivation for professional growth
is most pronounced in the academe and therefore is not a problem. The age of
specialization has brought this about supported by the availability of
educational programs jost at their doorsteps, not to mention that one's peers can
always be found in their own organizations, and schools. Today, to strengthen
this motivation for professional growth is to make available in terms of
opportunities a series of activities with clear fargets within a specific time {rame.
Example to this is the provision of Sabbatical Leave for the purpose of promating
one's professional growth through research or leadership. Another example is to
aliow teachers to accept consultanship arrangement elsewhere. Another would
be to support program by which one can conduct a search for cutstanding
alumni and organize them into a group ko support scholarship grants and the

Like. Still ancther example is to provide them the opportunity to acquire
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textbook on their field of specialization. Still another would be to allow them to
an scholarship for another degree program, that is, if they are still young enough
and they have the potential to serve the school for quite a time upon their return
to the feid.

(On Teachers’ Length of Service, several authors have cited that promotion
of teachers should be based mainly on the length of service. Isidro (1974:154},
mentioned that ancther who has aged in-service demands the priority for
promotion, on the claim that they have spent the best portion of their lives in the
inherest of the public service.

He argues however, that to mainly use length of service in the promotion
of teacher will convert the teaching profession into the category of tade or
clerical services as the routine habits and mechanical performance of duties are of
primary consideration. Teaching is an art, it does not necessarily require
repetitive acts from day to day. In fact everyday brings forth fresh problems.
Bvery child is a case or person by himself, different from others. This is precisely
the justification of requiring teachers to have a broad cultural background.

Teaching requires a high quality of vision initiative and imagination. It
demands the exercise of leadership and efficient public relations. Precisely
hecause of the nature of the teaching protession, there are wide variations in the
efficiency and quality of teachers. A teacher may differ from the others in the
way she handles the children under her care, different from that of her neighbor

in the next room. The teachers have different techniques in developing the
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curriculum; they have different approaches in implementing the community
school program; and they differ in exercising their leadership function in their
respective communities. The way they handle disciplinary cases, insight interest
and activities among the children depends upon many factors which no rule of
thumnb or mechanical rules can cover.

Isidro (1974:154), further states that the application of mere length of
service as criterion of promotion will cramp teacher’s initiative, responsibility
and leadership and will retard the progress of education. Basing promotion on
the length of service alone gives little chance to promising teachers. They will
have no challenge to utilize their initiatives and develop new ideas for the
improvement of education. All that they will have to do is to wait until those
who are ahead retire and die. It is a sad thought; it is crippling to the spirit of the
teachers. If constructive ideas and effective performances are not to be rewarded
because of relatively scanty experience, then teaching will remain at a stand still,
especially when those whoa re senior in age and experience do not have the
gualities of educational leadership.

According to Conner and Ellena (1967:123-125). Technology and Home
Economics has a rich heritage. It has bad more than 50 vears of experience in
teacher educational programs at colleges and universities throughout the
country. Techniques of teaching that may seem new and exciting to some
educators are standard procedures fro many home economists. Technology and

Home Economist in these recent years of rapid changes and growth in education
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have not been supportive of the status quo. Changes are and have been taking
place in many ways. New concepts are emerging and new techniques are
developed which have given vouth experiences in making wise decisions, as they
face this age in which they live, an age filled with the wonders of technology,
social and economic changes, new and ditferent occupations, and frustrations in
fudtilling many and changing rules.

Shaeffer (1981:12) states that there are two major approaches to research
on teacher effectiveness and training for teacher improvement which have
gained credits in developing world, quite apart from their current credibility in
the developed world. The behavioral perspective equates teacher effectiveness
with teacher behavior, and focuses on the classroom as the center of research and
the teachers as the ohject of study and manipulation and too narrow in scope.
The effective-participatory perspective, on the other hand, defines effectiveness
in terms of teacher attitudes, and behavior beyond the classroom which consider,
the influence of home, community and nation in the perspective, the teacher
becomes an active, participating subject and animator within the research and
training process. As such, it is often not a politically realistic approach to

inprove teacher etfectiveness.

Eelated Studies

Owver the last several vears, educational research in the developing world -

at least those seen from the perspective, of a funding agency has become
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increasingly concerned with the subject of teacher effectiveness.

As improvement in the quality of education has not kept pace with
increase in both domestic and foreign investments in educational facilities, many
parents, policy-makers and researchers have been asked to find out why. In
response, many of them have turned to the classroom itself; what happens within
it, how its main characters (teachers and students) feel, behave, and interact, and
how it relates to the world outside. Since students are usually given within this
context and therefore less responsible to external influence, it is the teacher that is
seen as the most researchable and can be manipulated classroom variable; the
one those effectiveness is diligently studied and whose skills are then honed
through further training. But while teacher effectiveness was often defined by
level of certification or years of experience, and therefore easily measured,
correlated with other variables, and increased through more years of traditional
training, today there are more sophisticated and complex definitions,
measurements, and training techniques that are available. These have tended to
make the researcher’s task — the discovery of what makes a good teacher and
how to train such an individual - much more complex and problematic.

Bacula (1993) in her study on “Work Attitudes and Job Performance of
Elementary Home Economics and Livelihood Education Teachers in Eastern,
Samar, “found out that the attitude levels acquired by the respondents were
“very favorable” Based on the mean, HELE teacher-respondents had positive

attitudes toward work.
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Although qualifications based on HELE teaching experiences and total
teaching experiences made no significant influence as work attitudes, it was
signilicantly influenced by in-service trainings atbended and with high
significant influence by MA units earned and highest degree obtained at .05 level
of sigraficance.

The job perﬁ}rmanceb af the HELE teacher- respondents ranged from the
“Satisfactory” to “Very Satisfactory.” Further Analysis revealed that HELE
teacher- respondents got “Very Satisfactory” job performance.

Bacula’s study is somewhat similar to the present study as both described
on the competencies of teachers in Home Economics. The difference between the
two studies is on the focus and level. While Bacula's study dealt with work
attitudes of elementary Home Economics and Livelihood Education teachers, the
present study is on the competencies of HE instructors in SUCs.

In the study conducted by Tila-on (2000) entitled "Competencies of
Technical Instructors and Students Achievements of CHED Supervised Schools
in Region VIII", she found out that the achievement level of students in technical
courses w as “Good”. The instructors' competencies showed significant
relationship with students' achievement. She also found out that technical
instructors should upgrade professional growth by pursuing graduate technical
courses, abending in-service trainings and seminars and recommended the
adoption of the Intervention Scheme designed to raise the level of teaching

competencies of technical instructors as well as the level of academic
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achievement of students in technical courses.

A study was done by Naparan (2001) entiled “Learning Enhancement
and Activity Program of Public Secondary Schoels in the Division of Calbayog
City” focused on the status of learning enhancement and activity program
{LEAP) of public secondary schools in the Division of Calbayog City. The
investigation was anchored on the comparison of the perceptions of the
adininisirators and the teachers on the LEAP implementation and determined
the relationship of the profile of the respondents with their perceptions. Based
on her findings, in years 1993 - 1995 before the LEAFP implementation, the
average performance rating of teachers was described as “very satisfactory”.
During the vears 1997 — 1999 after the LEAP implementation, signified a notable
increase and that there was a significant difference between the performance
rating of teachers before and after the LEAP was implemented.

She concluded that there is a notable increass of performance rating to
teachers before and after the LEAP implementation. Such result clearly showed
that the LEAP as a locally based in-service that further upgrades feacher
competence did not meet its objectives or purposes. Hence, the LEAP leaders
must do something bo make it productive.

She recommended that LEAP activities must concur with the activities
needed in the teaching learning process and be attuned to the experimental

Isarning process.
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On the other hand, 'T'obes (2000), in his study entitled “The Administration
of State Universities and Colleges in Region VIII”, found out that there is lack of
funds to implement the different programs/projects/activities, lack of
coordination of incentives to personnel handling the projects, programs and
activities, lack of coordination among the personnel implementing the different
programs, projects and activities and lack of coordination between the
commurdty and the  Undversitiss or Colleges,

In the light of his findings, he recomumended that there must be adequate
funds, adequate incentives to personmel involved, adequate coordination among
personnel and adequate coordination between the community and the
universities or colleges. The administration should take a look and consider the
implementation of the different programs, projects and activilies of universities
or Colleges and design a mechanism and a system that would monitor the extent
of implementation of the different admunistrative dimension to maximdze the
utitization of funds.

Ybanez (2000) in a study entiled ” Teacher's extra-curricular/co-
curricular activities: Their influence on Teachers Competency” attempted to
determine the extent of involvement of S5T°S in the respective schools and how
these activities influenced their competence. In his findings, the perception
provided by the secondary school teachers pertaining to their teaching
competencies are as follows: planning teaching materials/equipment and

evaluation, utilizing instructional strategies, techniques and/or procedures,
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communicating with learners-reinforcement involvement and
axhibiting/ manifesting professional standards. The aforementioned teaching
competencies of the secondary school teachers turned out that participation in
extra-curricudar activities had a positive effect on teachers teaching competencies.
Thus, more participation in extra-curricular activities would more likely improve
teaching competencies of the secondary school teachers.

He rmecomunended for improved, and functional, and realistic staff
development program for the secondary school teacher in the island of Samar.
Furthermore it should be insured that the secondary school teachers have more
access to trainings at the national or even international levels. Also, attendance to
trainings should be based on the training needs of the secondary school teachers,
specifically on areas where their skills on campus joumélism would be
developed. Finally, scholarship grants to teachers pursuing advance education
should be given to motivate them to finish higher degrees.

Whereas, in the study conducted by Abarquez (2000) entitled
“Instructional Leadership Practice of Head Teachers and the Performance of
Teachers and Pupils”, he pointed out that the outcome of his study could also
make the teachers realize of what are expected of them in their dassroom
instructional performance, and could motivate these teachers to attend summer
classes or masteral courses, seminars, conferences and workshops for
professional growth and development. By doing so, they could fucrther

encourage teachers to be innovative, resourceful and enthusiastic in their daily
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teaching with the pupils in mind as their priority, and could also motivate better
administrators and keachers rapport and teacher-queer relationships.

In the study conducted by Abella (1997) entitled “Faculty Performance
Appraisal of Selected Campuses of CSCST System,” the main trust of her study is
to look into the performance appraisal system of the three-selected college of the
CSCST. Her findings revealed that the majority of faculty members of C3CST
have attended seminars and workshops on the perception of faculty Performance
Appraisal. It also revealed that the facuity had fully understood the purpose of
being evaluated yearly in their performance and that the performance appraisal
had been used in determining productivity incentives, for record purposes and
for determining faculty strengths and weaknesses.

She concluded that the faculty of CSCST satisfied the required degree
qualification of a state college with good evidence of professional growth; their
performances are beyond ordinary standards as perceived by themselves,
students and superiors. They further believed that evaluation could be a very
good basis for incentives, promotion and personnel action.

She recommended that faculty evaluation results must be properly
utilized to identify teachers’ strengths and weaknesses. They should be
considered and be a part of the system in upgrading professional competencies
and teaching performance. All those who will implement the evaluation of the
whale system should agree upon a common criterion in the evaluation of the

faculty. The instrument to be used for evaluation should be subjected to constant
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revision to come up with the standardized measures that would serve as
indicators of teacher performance and it should be updated to suit the present
need of the system.

According to Ogario {1992) on his study entitled “The Management of
Faculty Development Frogram of DECS RO-8”, the main problem of his study is
to determine the status of management of the faculty development programs of
DECS RO8 tertiary schools, which focused on its antecedents and consequences.

Based on his findings, he concluded that there were more administrators
who had high educational qualification as compared to the other administrators
invalved in the study. This carries the implication that as of this time, no one can
become a full-fledged adminisirator without at least having earned a master’s
degree, thus, the vital needs for the strengthening and implementation of the
faculty development program of the particular institute of higher learning.

He recommended the need for school administrators to encourage their
toachers to grow professionally for their movement to higher academic rank.
Based on said recommendation, he concluded that the status of management of
the faculty development program is excellent.

Javier {1990) have found out that teacher competence based on
educational qualifications and attitude inventory has no significant relation to
teacher effectiveness in terms of students” performance. The subject of her study
were 48 teachers and 4,335 high school students of the Rossevelt College System

which include seven high school located in Montalban, San Mateo, Cainta, Rizal,
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Marikina and San Juan, Rizal; and homesite and Cubao, Quezon City. He used
the Skinnerian Approach which, as explained is a behavior pattern of instruction
that measure teacher’s effectiveness in terms of students’ achievements. She used
the pretest post-test scores to judge the teacher’s ability to accomplish the stated
task.

As far as teachers’ performance is concerned, Sibal (1990) conducted a
study on content knowledge competency of teachers in the province of Palawan.
She arrived at the following conclusions: 1) Most of the high school
mathematics teachers in Palawan have inadequate content knowledge on the
subject they are assigned to teach. In general, they have a fairly low level of
mathematics content knowledge competency. This is particularly true of teachers
whose schools are located in the barrios; 2) The content knowledge competency
possessed by secondary mathematics are related to the location of the school
where they teach but not to school classification nor faculty size; and 3) Content
knowledge competency possessed by secondary school teachers are positively
correlated to length of teaching experience, attitude towards teaching
mathematics and mathematics graduate units.

All the aforecited studies assessed teacher’s performance and
competencies which the present study likewise did. However, the present study
limited its assessment on teachers’ performance and competencies in the Home

Economics department while the previous studies cited focused on other areas.
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Lagaspi (1992) undertook a study on competencies of elementary teachers
of the Division of Leyte, using some variables like age, sex and length of services.
She concluded that male and female teachers had a high level of job satisfaction
in advancement and personal growth. She further concluded that the younger
the teachers the higher were their expectations from their administrators in terms
of their professional advancement. In relation to the study of Legaspi, Juan
(1992) conducted an investigation and found out that personality, in-service
training educational qualification and experiences were positively related to their
teaching performance. These studies mentioned were in the Elementary Grade

Teachers while the present study involved teachers in the tertiary level.



Chapter 3

METHODOLOGY

This chapter presents the methods and procedures on how the study was
conducted. This includes the research design, instrumentation, validation of the
instrument, sampling procedure, data gathering procedure as well as statistical

freatment of data.

Eeseasch Diesisn

This study used the descriptive-correlational research design, where a
survey on the perceptions of administrators, teachers, students on the training
needs of Home Economics instructors of state colleges and universities in the
Island of Samar was determined. Moreover, the perceptions of the three groups
of respondents were compared and the extent of trainings needed by HE
instructors was correlated to their profile (age. sex, cvil status, educational
gualification, academic rank, teaching experience and trainings/seminars
atiended).

It utilized the questionnaire as the main instrument in gathering data. The
method was supplemented by documentary analysis, interview and
observations, to verify or crosscheck some initial information’s or responses that

swars doabtful,
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In analyzing the collected data descriptive and inferential statistical tools
were used, namely: weighted mean, mean, standard deviation, frequency and
percentage, one-way analysis of variance (ANOVA), Scheffe’s test, Pearson-

Product Moment Correlation Coefficient and Fisher's t-test .

Insiruneniaton

The questionnaire and documentary analvsis were emploved by the
researcher to delve deep into the training needs of Home Economics Instructors
in state coliepes and university in the Island of Samar.

Questionnaire. The questiormaire was the principal instrament used in

this study. The researcher prepared three sets of questionnaires. One set for the
head of state colleges and universities in the island of Samar who were directly
concerned with the Department of Technology and Home Economics. The
second set was given to the faculty members and their peers who were actually
teaching Technology and Home Economics and the third set was given to the
fourth vear college students taking Technology and Home Economics Education
Frogram.

The gquestionnaires were prepared by the researcher to gather the needed
data and information based on the objectives of the study. The gquestionnaire
consists of four parts, Part I - was intended to gather information on the
persomal background of the respondents such as: Name of School Assigned to,

Degsignation and Teaching Experience, InService Training. Part II - elicited
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information’s on the skills/training needs as perceived by the administrators,
teachers and students, FPach item in every aspect were assessed by the
respondents according to has perception as “Very Much Needed”, "Much
Meeded”, “Moderately Needed”, “Less Needed”, and “Not Needed”. Part I -
focused on the problems met by teachers and students in the conduct of
skills/lraining formation of students. Part IV - focused on the suggestions of
administrators, instructors, and students for the improvement of the course.

Documentary analysis. To enrich the data gathered through the

questionnaire, documentary analysis was resorted to. Records as who were the
students to be included were looked into in the registrar's office, and data of the
faculty in the office of the Bducational Management Information System were

gathered, studied and analyzed.

Yalidation of the Instrument

The researcher prepared three sets of questionnaire: one set for each group
of Technology and Home Economics Instructor, administrator, and the students.
She made use of the syllabi and course outline in Technology and Home
Bconomics, in formulating the questions on the training needs of the instructors
and the shudents.

The questionnaires were shown to Technology and Home Economics
Instructors of Leyte Institute of Technology for conunent and suggestions. After

which the suggestions were incorporated and the improved questionnaire were
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shown to the study adviser for final approval. A dry run was conducted at the
Leyte Institute of Technology on March 5, 1992 in Tacloban City to further
scrutinize the questionnaire for some necessary revisions and improvement.
Final revision of the questionnaire made and it was reproduced in readiness for

data gathering.

Sampling Procedure

The researcher employed no sampling procedure inasmuch as the total
number HE instructors, administrators and stidents are manageable. Thus, all
HE instructors, administrators and fourth year students from the respondent-

SUCs were considered as respondents in this study.

Data Gathering Procedure

The researcher personally conducted the data gathering by going to
selacted state colleges and universities included in this study. A letter of
permission was sought from the administrator of each school to field the
questionnaire.

The researcher spent a day in each school to administer the questionnaire
to all respondents mentioned. This ensured 100 percent retrieval of the fielded
questionnaires.

In order to clarify information’s brought out by some questions in the
questionnaire, the respondents were interviewed. Items, which were vaguely

answered in the instrument, were asked in the interview. Opinions of the
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interviewees regarding the problems were solicited and their suggestions were
considered.

Observations were made to gain an overview picture of the condition of
the facilities; tools and equipments and the training needs of Technology and
Home Economics Instructors in state colleges and universities involved in the

study.

Statistical Treatment of Data

The data thus gathered through the use of the questionnaire were
tabulated, analyzed and interpreted qualitatively and quantitatively using the
appropriate statistical measures and procedures.

Pearson Product-Moment Correlation Coefficient. This statistical tool

was applied to determine the reliability of the instrument through the test-
retest technique as well as to test whether there is a significant relationship
between the trainings needs of HE instructors and their profile, using the

formula of Graham (1993:190), to wit:

5% Sy
where: X refers to the 1stindependent variable
Y refersto the 27 independent
Sxy refers to the covariance of X and Y variables

Sy refers to the standard deviation of X
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Sy refers to the standard deviation of Y

Weighted means. The weighted means were computed for determining

the: 1) trainings needs of HE instructors and 2) the problems encountered by HE

instructors.

In interpreting the weighted means computed, the following guide was

used.
Scale Interval Interpretation

8 4.51-5.00 Very Much Needed (VMN)
Extremely Felt (EF)

4 3.51-4.50 Much Needed (MN)
Highly Felt (HF)

3 251-3.50 Moderately Needed (ModN)
Moderately Felt (MF)

2 1.51-2.50 stightly Needed (SN)
Slightly Felt (SF)

1 1.00-1.50 Not Needed (NN)

Not Felt At All (NF)

Analysis of Variance {fANOVA). For purposes of determining significant

differences among the perceptions of the three groups of respondents, the
Analysis of Variance (ANOVA) for One-Way Classification was applied. The
formulas used in the analysis are reflected on the succeeding page as suggested

by Popham and Sirotnik (1975: 231).



Computational Formula for One-Way ANOVA

Source of Variation Deiees Sum of Squares | Mean Squares | Computed
{S.V.} Freedom {SS) {(MS} F
T SSBet MSBet
Between Groups k-1 y ———- - CF
R k-1 MSWithin
SSWithin
Within Group N -k SStotal - SSBet —— -
N-k
S$STotal N-1 ¥X2 - CF - -
where : k refers to the number of groups compared
T refers to the number of cases/subjects in the group
N refers to the total number of cases
X is a random variable which refers to the responses of the
Respondents
CF  refers to the correction factor of the values

Scheffe’s test {F').

This statistical tool was used by the researcher as a

posteriori test of Analysis of Variance due to the rejection of the Ho, as follows

{Popham and Sirotnik, 1973: 231):

( X1 - X2 )?

Sw2(1/m + 1/no)



where: niand n»  refer to the number of cases for the two groups
Sw? refers to the MS within in the ANOVA Table

/:(1 and ;(2 refer to the means of the two groups

Figher's t-test. This was used in testing the significance of the computed

correlation coefficient as follows (Freund and Simon, 1992: 468):

r

n-2
Fisher's t =
\{ 1-¢2

where: n refers to the number of pairs

T refers to the computed correlation coefficient

The hypotheses of the study were tested at .05 level of significance.



Chapter 4

PRESENTATION, ANALYSIS AND INTERPRETATION OF DATA

This chapter presents the pertinent data gathered, the analysis done as
well as its corresponding interpretation. Specifically, the following are herein
presented: 1) profile of Home Economics instructors, 2) their trainings needs as
perceived by themselves, their students and supervisors, 3) problems
encountered by HE instructors, and 4) tests of hypotheses, particularly on the
comparison of the perceptions of the three groups of respondents as well as on
determining a significant relationship between the training needs of the

instructors and their profile.

Profile of the HE Instructors

This section discusses the profile of the HE instructors in terms of age and
sex, civil status, educational qualification, academic rank, teaching experience,
and trainings/seminars attended.

Age and sex. As shown in Table 1, the age distribution of the 19 HE
instructors involved in the study ranged from 37 years to 63 years. The highest
number, that is, six instructors or 31.58 percent were 40 years of age. Thus, the
average age was pegged at 44.75 years old with a standard deviation of 7.08 years
which indicated that the HE instructors coming from the respondent-SUCs were
in their mid 40’s. Moreover, it can be gleaned from the same table that all the 19
respondents, that is, 100.00 percent were females which implied that in general,

teaching this subject is the domain of the females.
4
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Tablel

Age and Sex Distribution of Home Feonomics lastructors

Sex
Age Female Male Total Petcent
f l Percent f i Percent
63 1 526 Y] 0.00 1 5.26
54 1 5.26 0 0.00 1 5.26
51 2 10.53 0 0.00 2 10.53
47 2 10.53 0 0.00 2 10.53
46 1 526 0 0.00 1 526
41 1 5.26 0 0.00 1 5.26
40 6 31.58 0 0.00 6 31.58
39 1 5.26 0 0.00 1 5.26
37 1 5.26 0 0.00 1 5.26
Not Specified 3 1579 0 0.00 3 15.79
Total 19 100.00 0 t 0.00 19 100.00
Percent 100.00 0.00 100.00
Mean 44.75 years - 44.75 years
SD 7.08 years - 7.08 years

Civil status. As regards civil status of the HE instructors involved in the
study, Table 2 shows that majority of them, that is, 15 or 78.95 percent were

married, two or 10.53 percent were widow and the remaining two or 10.53

percent were single.
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Tabis 2

Frafile of Home Brononics Instructors in Terms of Civil Status

Civii Status Mumber of Teachers Pescent
Single 3 153
Widow /e 2 a5
Married 15 TEI5
Tatal i 100.00

Educational qualification. The data on educational qualification of the

respondents are reflected in Table 3.  As shown in the table, the highest number
of the respondents, that is, six out of 19 or 31.58 percent were tull-fledged holders
of Master of Arts (MA), Master of Science (MS) or Master of Arts in Teaching
{MAT). This was followed by those who have completed the academic
requirements for the master’s degree, with 5 instructors or 2632 percent.
horeover, three or 15.79 percent have earned units leading towards Doctor of
Philosophy (Ph.D)) or doctor of Education {(Ed.D.) or Doctor of Management
{DM); another three were full-fledged doctorate degree holders and two or 10.53
percent have earned units in MA/MS or MAT. This data indicated that the

instructor-respondents were growing professionaily.
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Table d

Frofile of Home Boonondos Instrectors in Tenns of

Educational Background
< Pumber of
Educational Background Teachers Percent
FhD /DM/EAD. 3 1579
with Fh.D./ DRI/ Ed.D. units 3 1579
MASRS/MAT & 3158
MASMAMATICAR) 5 632
with MA/MS/MAT units 2 145s
Tatal is 10006

Acadamic rank. The data on academic rank of the HE insiructors are

shown in Table 4. As shown in the table, the highest number of the respondents,
that is, eight out of 19 or 42.11 percent were Instructors, followed by six or 31.58
percent Who were Asst. professors and the least, that is five or 26.32 percent were
Associate Professors. It can be noted that as of the time of the conduct of this
study, none among the respondents were full-fledged Professors and this could
be atiribubed to the fact that the requirements for the obtaining such rank is quite

siringent.
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Tabisd

Profile of the Teacher-Hespondents in Terms of

Arademic Hank
Srademic Rank Numbes of Teachers Pescent
Fstracior 8 4211
Ssst. Peofessor & 3158
Associate Prolessor 3 /32
Tatal ig 100,00

Teaching experience. Table b presents data on the teaching experience of

the teacher-respondents. As shown by the said table, the teaching experience of
the respondents varied from 4 years to 40 vears, with three teachers or 15.79
percent who had been teaching for 15 years, two teachers or 10.53 percent had
been teaching for 20 vears, 18 years, 17 vears, and 10 years. On the whaole, the
teaching experience of the Home Economics teachers involved in the shudy
clustered around the mean value of 16.35 years with a standard deviation of 7.82
vears. This data indicated that they have been in the teaching profession for a

fong time, thus, they are exposed to varied experiences in teaching the subject.
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Table s

Profile of the Teacher-Baspondenks in Terms of

Teaching Bxperience
Teaching Experience {years} Mumber of Teachers Percent
40 3 526
2t 1 526
265 2 10.53
i 1 3.2
i8 2 1053
i7 2 1053
15 3 1579
13 1 5.26
i0 2 10.53
& i 5.26
4 i 526
Mot Specified 2 1053
Total 19 i 100.00
Bisan 14635 yoars
gD 782 years

Trainings/seminars attended. Shown in Table 6 are data pertaining o

seminars/ trainings attended by the teacher-respondents in terms of number of
days. As gleaned from the table, the highest number of the HE teachers, that is,
nine or 47.37 percent attended 5 days of training, followed by three teachers or
15.7% percent who have attended 3 days. Furthermore, one teacher or 5.26
percent have attended 7 days. Thus, the average number of days of
seminar/ trainings attended by this group was posted at 4 days with a standard
deviation of 2 days. This indicated that attendance in seminars or trainings was

fond to be wanting among the respondents.



Table 6

Profile of the Teacher-Kespondents in Terms of

Trainings/Senvnars Aftended
Trainings/Seminars Aftended {days} Number of Teachers Peecent
¥ i 526
B 3 4737
K 3 1579
2 Z 1053
i 2 55
None 2 10353
Total 19 2 100.00
hiean 4 days
&8y 2 days

Training Meeds of HE Instruchors

This section presents the training needs of the HE instructors as perceived
by themselves, their students and supervisors along four arcas, namely: 1)
Housing /Family Living and Economiics, 2} Clothing, Handicraft and Livelihood
Education, 3) Hygiene, Good Grooming and Cosmetology, and 4) Cookery,
Food and Nutriion and Diefetics,

Housing fFamily Living and Bconomics. Table 7 shows the perceptions

of the instructors themselves, their students and their supervisors on the training
needs of the HE instructors along Housing/Family Living and Economics. As
gleaned from the table. The instructors assessed their training in eight listed

indicators for this area as “much needed” and “very much needed” in “home
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Table 7

Training Needs of the Instructor-Respondents Along Housing/Family Living and
EBoonomdos as Perceived by Themsslves, Their Students and Superiors

Respondents’ (lassification
Tndicators Overall {Interpro-
Teachers | Stadents |Supervisors| Mean | tatien
1. Eoowws Mansgawwnt £58 AT 455 VAN 457 VRN 457 VMIN
F.  Fropevstion of Tavdzsd {Fivanon Bdanegerrod} d44 AN 441 AP 2483 N 48 18

% Fropanston of Tiews Badgst {Bovw Blenagsmsnt $£36 MM 406 RO 435 RN 416 RER

& Brslustion of 2ok hebity, Hime end erergy program
416 MN 3389 AN 403 MN 0 4905 N

Srrrmrgey Ddaragmnneet}
£ Bfcumbing pichanss, Howesr mrengmnent, meking ) )

distivee wrd vaoyoling Housaleaping Mansgzmentl 435 MM 367 MW 403 M 483 M
fo Eobavior Designing. 421 WM 384 MM 403 BN 445 M
F. Boelth snd Bdusatioe. 447 W 4496 KON 447 ROd 447 R
B Fopulstion Bduration and Child Cars Guidance, 426 MM 441 MW 4° MN 4534 RN
R Famshr planning 445 RN 435 AR 43 Ak 4l E S

Tatsl 38537 - 137830 - 138337 - 35323 -
Axeg Mean 4.3 [MN | 418 (MN | 435 [MN | 435 AN
LBECRL:
451 - RINY Yy hboch Boaded (VRGN 151 - 25y Shghtly Nesded {530
140 - LD 3ot Weeded 890

&
25} - $30 Bduch Meeded (B0
TEY - 305 Bhwdanebaly Blsudad (Rbadhdy

management” with a weighted mean of 4.58. Among those deemed by them as
“mach needed,” the highest was posted at 444 for “preparation of budget
{finance management)” and the lowest was pegged at 4.05 for “family planning”.
On the whole, the instructors considered training along this area as "much
nesrded” as evidenced by the area mean of 431,

Among the students, they likewise assessed training of their instructors
along Housing/Family Living and Economics as “much needed” in eight

indicators and “very much needed” in "home management” with a weighted
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mean of 4.55. Among those considered “much needed”, the highest weighted
mean was 446 and the lowest weighted mean was 367 for “health and
education” and “mounting pictures, flower arrangement, making doilies and
recycling (housekeeping management)”, respectively. Thus, the area mean for
this group resulted to 4.18 which indicated that the students considered training
for their instructors along Housing/Family Living and Economics as “much
needed.”

As regards the perceptions of supervisors, the same trend was observed.
There were eight indicators with weighted means equivalent to “much needed”
and one indicator, that is, “home management” with a weighted mean equivalent
to “very much needed.” Among those assessed by the supervisors as “much
needed”, the highest was 4.47 for “health education” and the lowest was 4.03,
which corresponded to three indicators, as follows: “Evaluation of work habits,
time and energy program (energy management),” “Mounting pictures, flower
arrangement, making doilies and recycling (housekeeping management),” and
“Iderior designing.” Therefore, the area mean for the supervisors’ group was
pegged at 4.25 which meant that they considered training along Housing /Family
Living and Economics to be “much needed” by HE instructors.

In sununary, training of instructors along this area of Home Economics
was assessed by all the three groups of respondents to be "much needed” The
top three subtopics arranged according to the overall mean are: 1) home

maragement with £.57 or “very much needed”, 2} health and sducation with
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447 or “much needed”, and 3) preparation of budget with 4.43 or “much
neaded”.

Clothing, Handicratt and Livelihood Education. The perceptions of the

three groups of respondents relative to training needs of HE instructors along
this aves are shown in Table 8. Among the teachers” group, two indicators were
considered as “very much needed” by them with weighted means of 4.56 for
“wsing and maintaining Hi-speed equipment in garment production” and 4.53
for “Planning and constructing a casual dress”. Meanwhile, the remaining
fourtcen indicators were deemed “much needed”. Two indicators posted
weighted means of 4.50, namely: 1) Recydling of waste products into useful
items, and 2) Taking body measurements correctly; while “designing of cloth”
pegged the lowest mean of 3.84. Thus, the teachers/instructors themselves
considered training along this area to be “much needed” by them as evidenced
by the area mean of 4.31.

As regard the students’ perceptions, 14 areas were assessed by them as
# prvuch needed” and one area was considered “moderately needed.” The highest
weighted mean was posted at 420 followed by 4.12 which corresponded fo
“wvach needed” for the following indicators “use and maindenance of sewing
tools and equipment,” and “recycling of waste products in to useful items,”
respectively. Meanwhile, the lowest weighted mean was 3.38 or “moderately
needed” for “using dye on fabrics”. Like the teachers’ group, the students
considered training of their instructors along clothing, handicraft and livelihood

education as “much needed” inasmuch as the area mean resulted to 3.86.



Table 8

Training Needs of the Teacher-Respondents Along Clothing, Handicraft and
Livelihood Bducslion as Percsived by Themselwes,
Their Stadents and Supervisoss

Bespondeats’ Classification
s Dverall Interpre-

Indicatois
Teachers Students | Supervisurs| Mean | tation

1. Frodustion of household itemrm such as pillows,
stbaine. s 42 BN 369 MN 398 MN 398 MN
2. Heodtoosft osbking wsing indipassss awbariats, £32 RN A8 KN 408 MN 408 BB
R Eroecling of wasdte produris into welul e 450 BN 412 ADN 431 MM 431 XL
4 Dhecsgmuing of ooth. A8€ BRI 383 MW 2S84 MW M 510
B Tans sed teswhaeesss of clothing 437 MN 395 MN 414 MN O 4H RN
& Fmmodcding and altering ofd dlothes £33 MW A9 RN 4311 RN 431 AN
o pbsbieg olubd dhoumess. 400 AN 345 R 383 M 383 BN
& i.fsa' mvd snbavsee of swwing bools and 241 MN 4720 MN 431 MN 431 e
SRR LA
R sk srrdooidury stitches 4535 BN 3% MW 437 MW 417 RN
388 Tabingbody sesrament oorracily. 450 BN 400 AEN 475 MM 435 WM
11, hfsbing Srendaiion pathun. 419 ARAN ST6 MY OASE RV AN MW
12, Flanning and cosetrudting 2 453 VRES 374 MN 4 MN 414 MN
12 Ussing oz om Babwbs, 417 MN 338 ModW 38 MM AFE MW
14 Resrwoving stain. 447 MM 370 RN 409 MN 408 MM
15, Using and mambsiteng Hiepesd squipnent in
st production. 456 VROV 408 BN 432 KN 43 N
Total gigal - isreEl - jsizsi - | 5138 -
Ares Sean £33 (MN]3A6 | MN | 489 [ MN| &89 5 i
£51 - 540 Very iudh Weeded (VRET 151 - 250 Tighils Weedad {0
AS - 450 Blck Mlowbud {3400 188y - LS Bdok Pluched (MRS

FE - HE0 MSederstely Feaded ol

Among the supervisors, all the listed indicators were assessed by them as
“much needed” by the instructors, where the highest was found to be 4.32 for
“using and maintaining Hi-speed equipment in garment production” and the

lowest was pegged at 3.83 for “making children’s dresses.” On the whole, this
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group likewise considered HE instructors’ training along this area as “much
neaded” as evidenced by the oblained area mean of 409,

In summnary, training of instructors along clothing, handiceatt, and
tivetihood education was assessed by all the thaee groups of respondents to be
“msch needed” The top three subtopics arranged according to the overall mean
are: 1) wsing and meintaindng Hi-speed equipment in garment production with
4.32 or “much needed”, 2) use and maintenance of sewing tools and equipment”
with 4.31 or "much needed”, and 3) recycling of waste products indo wseful
items™ with 4.31 or “much needed”.

Hyveiene, Good Grooming and Cosmelolosy. Table 9 shows the

perceptions of the teachers/instructors, students as well as supervisors on the
fmaining needs of HE instructors along hygiene, good grooming and
cosinetology.

Among the teachers” group, one of the cight listed areas was considered as
“yery much needed” with a weighted mean of 4.53. This referred to “knowledge
on good grooming and personality development” The seven remaining areas
were deemed “much needed” where “hairdo and haircut” got a weighted mean
of 4.42 while “make-up” pegged the lowest weighted mean of 3.84. Hence, the
teachers themselves considered training along the area on Hygiene, Good
Grooming and Cosmetology to be “much needed” by then inasmuch as the area

srvean was posted at4.21,



Table 8

Training Needs of the Teacher-Respondents Along Hygiene, Good Grooming and
Cosmebology as Perceived by Themselves, Their Students and Supervisors

Respoadents’ Clasaification

Ovarall Interpro-

Indicatore
Teachers Students | Supervisers| [M=an | fation

1. Breswhedzs on pond geoowsng swd paesushly

3
2

453 I 447 NMN 450 N

dnzboparent.
I Grooming side and cam. 43 MN 436 MN 420 MN 429 MN
3. Shampooing and scalp treatment. 432 MN 361 MN 397 MN 397 MN
4 Waniouring Fedicuring £42 MW 353 KMINN A58 RN 23S MW
5 Flsircutand Haieda, 447 MM 372 MN 407 MN 407 MM
5. pdakeup. 284 MN 349 ModN 367 MW 367  MN
Fo (il Treabvumt 400 MN 327 ModN 384 MN 384 AN
8. Uea of modsen budwwlogy in padicans and Baos
bnssbrvant, 395 MN 65 MN 380 MN 38 2 MN
Total 3358 - j3oiel - (@oe] - | 3ed -
[P . 321 |MN | 376 | MN {397 [MN| 393 | MN
LEER
S5 - B Ferr Mok Meaded D08 D5 - DEE Sipde Meaded 00
351 - 458 hiuh Moxbid (B BS 0 . LEY BEot Baeded (BB

350 - A0 dodersiedy Weeded ol

b
f
e

On the part of the students, six indicators were considered by them as
“such needed”. The highest weighted mean was 4.47 for “knowledge on good
grooming and personality development” followed by 4.36 for “grooming aids
and care”. Meanwhile two areas were assessed by the students as “moderately
needed” by HE instructors, namely: 1) makeup (3.49), and oil treatinent (3.27}.
This group likewise considered training of HE instructors along this area as

“much needed” as evidenced by the area mean of 3.76.
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The supervisors considered all the listed areas to be “much needed”
where the highest weighted mean was posted at 4.50 followed by 4.29 for
“knowledge on good grooming and personality development” and “grooming
aids and care,” respectively. The lowest mean was found to be 364 for “oil
treatment”. Thus, training needs of instructors along Hygiene, Good Grooming
and Cosmetology was deemed by the supervisors as “much needed” with the
area mean which resulted to 3.99.

In sununary, training of instructors along Hygiene, Good Grooming and
Cosmetology was assessed by all the three groups of respondents to be “much
nseded” The top three subtopics arranged according to the overall mean are: 1)
knowledge on good grooming and personality development with 4.50 or “much
needed”, 3} grooming aids and care with 4.29 or “much needed”, and 3) haircat
and hairdo with 407 or “much needed”.

{Cookery, Food and Nutrition and Dietetics. For this area, the perceptions

of the three groups of respondents as regards the training needs of HE instructors
are shown in Table 10. For the teachers finstructors’ perceptions, it can be
gleaned from the said table that out of the eight listed indicators, three were
assessed as “very much needed”. These are: 1) knowledge on food and
nutrition, 2) knowledge on basic cookery techniques, and 3) knowledge on the
principle of food preparation {cereal, main dishes, vegetable, salad, dessert, etc.),
all with weighted means of £.61. The five remaining indicators were considered

by the teachers as “much needed.” “Knowledge on food merchandizing” posted
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a mean of 4.39 while “food packaging and canning” pegged the lowest mean of

421, Thus, the instructors considered their training along this areas to be “much

needed” as evidenced by the area mean of 4.44.
Table 10
Training Needs of the Teacher-Respondents Along Cookery, Food & Nutrition
and Dietetics as Perceived by Themselves, Their Students and Supervisors
Respondents’ Classification
Indicators Cverall Interpra-
Teachers Students | Supervisors| Mean | tation
1. Enowbsdgs on feed and nubribion, 461 VMN 469 VN 465 VMN 465 VMY
2. Facips construstion and standardization. 433 NN 424 NN 4729 MM 4.29 WIN
3. Knowladgs on basic coolery bechniquss. 461 VM 444 MW 453 VMN 453 2 VMN
4. Knowledge of the principle of food preparation {eareal, y
mmain dishes, vegetsble, salad, dessart, ete.) 461 VMIN 444 MW 45 VMN 453 VMN
& Knowledge on food marchandizing. 439 MKW 424 MN 432 MW 432 MN
& Pood praservation. 428 MN 4531 MN 430 MN 430 MM
7. Tood parkaging and canning. 421 MW 395 ¥ 408 MN 408 M
#. Fravention of food spoilage. 447 MN 426 MN 437 MN 437 MN
Total B51] - |3457| - |%aoa] - | moes | -
Avea Mean a41 |MN a3z | My | 438 [MN | 238 | MN
LECENT:
451 - B Verw Bluch Meaded (VRS 151 - EEY Shohilyr Meaded (5M)

o =
251 - 4540

x bhuudbad (B 169 -

&
25 - AR dodearetaly Weaded Ddodid}

153 backblesded (PR

For the students’ perceptions, “knowledge on food and nutrition” posted

the highest mean of 4.6% or “very much needed” followed by “knowledge on

basic cookery techniques” and “knowledge on the principle of food preparation

{cereal, main dishes, vegetable, salad, dessert, etc.)” with weighted mean of 4.44

or “musch needed.” On the other hand, the lowest mean was found to be 3.95 for
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“food packaging and canning.” Consequently, the students considered training
of their instructors along Cookery, Food & Nutrition and Dietetics to be “much
needed” with the resulting area mean of 4.32.

Among the supervisors, three indicators were deemed as “very much
needed.” These are: 1) knowledge on food and nutrition, 2} knowledge on basic
cookery techmiques, and 3) knowledge on the principle of food preparation
{cereal, main dishes, vegetable, salad, dessert, etc.) with means of 4.65, 4.53, and
453, respectively.  Meanwhile, the lowest weighted mean of 4.08 referred to
“tood packaging and canning.” Hence, the supervisors assessed instructors’
training along Cookery, Food & Nutrition and Dietetics to be “much needed”
inasuvwch as the area mean resulied to 4.58.

In sununary, training of instractors along Cookery, Food & Nutrition and
Diietetics was assessed by all the three groups of respondents to be “much
needed” The top three subtopics arranged according to the overall mean are: 1)

£

knowledge on food and nutrition with 465 or ” very much needed”, 2)
knowledge on basic cookery techniques with 4.53 or “very much needed”, and 3)
knowledge on the principle of food preparation (cereal, main dishes, vegetable,
salad, dessert, etc.) with 4.53 or “very much needed”.

Comparison of the Perceptions of the Three

Crouns of Responderss on the Training
Mseds of HE hnstruciors

This section discusses the results of the comparative analysis on the
perceptions of the instructors themselves, their students as well as supervisors

vis-a-vis the training needs of instructors using the one-way analysis of variance
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along the four identified areas in Home Economics, namely: 1) Housing, Family
Living and Economics, 2) Clothing, Handicraft and Livelihood Education, 3)
Hygiene, Good Grooming and Cosmetology, and 4) Cookery, Food & Nutrition
and Distatics.

Housing, Family Living and Economics. The comparative results for this

area are reflected in Table 11.  As gleaned from the table, the teachers gave
themselves the highest weighted mean of 4.31 for their level of training needs for
the aforementioned area, followed by their supervisors and students with mean
values of 4.25, and 4.18, respectively which were interpreted as “much needed.”
The mean square values were 0.039 for between groups and 0.058 for within

groups which resulted to a computed F-value of 0.666 which proved to be lesser

Tableil

Summary and Comparison of Responses of the Three Groups of Respondents
an the Training Needs of the Home Bconomics Teachess Along
Housing, Family Living and Economics

SUMMARY
Groups z B ; Total i Average Yariance
Teachess b 3882 431 ®N 0.028
Stadents S KAl ] 418 MM 0103
Supervisors 4 3825 4.25 MN 0.043
AMOVA
Source of Variation [ ss | a | MS | F | Ferit | Evaluation
Between Groups 0.077 2 0.039 0666 3403 Accept Ho
Within Groups 1.3% 24 0.058
Total 1472 26
LEGEND:
151 - 350 Slightly Nesded
451 - 500 Very BMuch Nasdad (VRN &
351 - 450 Much Needed (V) 1.00 - 1.50 Not Needed (WNI)

350 - 350 Moderataly Maaded (MModl



61

than the critical F-value of 3.403 at 0.05 level of significance with 2 and 24 degrees
of freedom. This led to the acceptance of the hypothesis that “There are no
significant differences among the perceptions of the Instructors, students and
supervisors relative to the training needs of HE instructors along Housing,
Pamily Living and Economics.” This indicated that the three groups of
respondents’ assessment of the HE instructors’ training needs along this area
were more or less of the same level. This further implies that their assessment
were objective and Jor valid, that is, free from biases and subjectivities.

Clothing, Handicraft and Livelihood Education. Table 12 presents the

results of the comparative analysis of the perceptions of the instructors
themselves, their students and supervisors in terms of the training needs of HE
instructors along this area. As shown by the table, the teachers gave themselves
the highest weighted mean of 4.31 for their level of training needs for the
aforementioned area, followed by their supervisors and students with mean
values of 4.09, and 3.86, respectively which were interpreted as “much needed.”
The mean square values were 0.753 for between groups and 0.040 for within
groups which resulted to a computed F-value of 18.845 which proved to be
greater than the critical F-value of 3.220 at 0.05 level of significance with 2 and 42
degrees of freedom. This led to the rejection of the hypothesis that “There are no
significant differences among the perceptions of the instructors, students and
supervisors relative to the training needs of HE instructors along “Clothing,

Handicratt and Livelihood Bducation.” This indicated that the three groups of
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respondents’ assessment of the HE instructors’ training needs along this area

were not of the same level.

Tabie 12

Summary and Comparison of Responses of the Three Groups of Respondents
an the Training Needs of the Home Economics Teachers Along
Clothing, Handicraft and Livelthood Education

SUMBMARY
Groups } i) I Total i Average ¥ariance
Feachers 5 G364 431 KN gGs2
Shasdents is FEe 3585 B {185
Ssspreryinran 5 6128 49 .tig g8
ANOYA
Source of Varlation | ss | af | ms | F | Ferit | Bvaluation
Between Groups 1.50% 2 0753 18845 32X Feject Ho
Within Groups 1677 &8 0040
Total 3183 44
151 - 350 Shghdly Blsded
&FE - BAN Very 2duch Waeded (VG ST
251 - 450 hock Fowded (R85 100 - 150 MotMessdad (BB
T - R Mdndavedaby Fosdad Bdodi

To test which pairs differed, a posteriori test using Scheffe’s test was
undertaken and the results are shown in Table 13. The following were the
numerical mean differences of the pairs: (.45 for teachers and students, (.22 for
teachers and supervisors, and 0.23 for students and supervisors which resulted to
computed F' values of 37.97, 9.07, and 9.92, respectively. These values proved to
be greater than the critical F value of 6.44, thus, all the differences were found to

be significant, indicating that the three groups’ perceived level of training needs



Table 13

Posherior Test Using Scheffe's Test ko Delenmine Significance
of the Differences Between Means

it L ted P s—

. erance ompy ”

Fakes in Means walus value Haiadion
at df =3, o= 05

Teachers & Students 845 ToT G644 S/ Reject Ho

Teachers & Supervisors £33 G487 644 &/ Reject Ho

Srudents & Supervisors 823 LX) &dd 5S¢ Reject Ho

Laaprmerntt 125 (Hiod Bigerafivandyf Songd Ho

3 fRgrfivandiiBeert Ho

of HE instructors along “Clothing, Handicraft and Livelihood Education”
differed from each other in the following order from the highest: 1)
teachers finstructors, 2} students, and 3) supervisors.

Hyveiens, Good Grooming and Cosmetology. For this area, the results of

the comparison are reflected in Table 14. As shown by the table, the teachers
gave themselves the highest weighted mean of 4.21 for their level of training
needs for the aforementioned area, followed by their supervisors and students
with mean values of 3.99, and 3.76, respectively which were interpreted as “much
needed.” The mean square values were 0.403 for between groups and 0.111 for
within groups which resulted to a computed F-value of 3.615 which proved
to be greater than the critical F-value of 3.467 at 0.05 level of significance with 2
and 21 degrees of freedom. This led to the rejection of the hypothesis that “There

are no significant differences among the perceptions of the instructors, students



Table 14

Summary and Comparison of Responses of the Three Groups of Respondents
on the Training Neeads of the Home Economics Teachers Along
Hrgiens, Good Grooming and Cosmebology

SURMARY

Lroups 2 M i Tatal 2 Sverage z Yariance
Toachess S 3359 21 %134 0o5d
Shsdents g M0 e Wi g1
Serprervicres & 3.9 ke BN G052

ANOVA
Source of Variation l 68 | g | M8 | F | Porit | Bvaluation

Between Groups 2805 2 0403 3515 3467 Reject Ho
¥Withia Groups 2359 21 {111

Total 3145 3

351 - 350 Slhightly Mesded

L5 - BAG Very Much Meadad (VRN S0
351 - 450 hiuch Maxded (W 100 - 150 Mot Meaded (INED

BEG - 3G Modrsichy Heeded Mol

and supervisors relative to the training needs of HE instructors along “Hygiene,
Good Grooming and Cosmetology.”  This indicated that the three groups of
respandents’ assessment of the HE instructors’ training needs along this area
were not of the same level,

To test which pairs differed, a posteriori test using Scheffe’'s test was
undertaken and the results are shown in Table 15. The following were the
numerical mean differences of the pairs: (.45 for teachers and students, 0.22 for

teachers and supervisors, and 0.23 for students and supervisors which resulted to
computed F values of 20.25, 484, and 5.92, respectively. The computed F value

for the teachers and students proved to be greater than the critical F value



Table 15

Postarior Test Using Scheffe’s Test to Detenmine Significance
of the Differences Between Means

Difference|Computed P|  Critical F

Faics in Means value value Brabuation
H=3, =05
Teachers & Stadents 8.45 0I5 £ S/ Reject Ho
Teachers & Supervisms 83233 484 593 ™S Accept Ho
Studends & Supervisors e 5.2% £.93 W&/ Accept Ho

Disgerec: PES {Phok Significantl/ Avospt Ho

S Sipraficard} Fmoct Ho

of 6.93 while for the two other pairs, the computed F values were lesser than the
aforesaid critical Fovalue. Thus only the teachers and students differed in their
perceived level of training needs of HE instructors along Hygiene, Good
Grooming and Cosmetology with the instructors themsslves expressing higher
level of training needs than the students.

Cookerv, Food & Nutrition and Dietetics. The comparative resulis for

this arca are reflected in Table 16,  As gleaned from the table, the teachers gave
themselves the highest weighted mean of £.44 for their level of training needs for
the aforementioned area, followed by their supervisors and students with mean
values of 438, and 4.32, respectively which were interpreted as “much needed”
The mean square values were 0.028 for between groups and 0.035 for within
groups which resulted to a computed F-value of 0.799 which proved to be lesser

than the critical F-value of 3.467 at 0.05 level of significance with 2 and 21 degrees



Tableis

Sunwmary and Comparison of Responses of the Three Groups of Respondents
an the Training Needs of the Home Economics Teachers Along
Caookery, Food and Nutrition & Dietetics

SUMMARY

Groups N % Total Average i Variance
Teachers g 3551 4.44 MN 8%
Stadents 8 MEF 432 S i 1)
Sugprviags 8 R 438 RN 4

ANOVA
Saurce of Variation | 88 | a | M8 | F | Ferit | Evaluation

Fotween Groups 8855 2 G028 079 3deF Accept Ho
Within Groups 3725 21 24035

Tokal §.781 33
1BGEWNI:

151 - 250 Slightly Nesded

251 - 583 Vary hluch Mesded VRS {500
AFL - 450 bduch Heeded (M) 100 - 150 Not Weeded (NI}

FE - 350 hiwbwabsly Bhosdsd {hiadbl

of freedom. This led to the acceptance of the hypothesis that “There are no
significant differences among the perceptions of the instructors, students and
supervisors relative to the training needs of HE instructors along “Cookery, Food
& Nutrition and Dietetics.” This indicated that the three groups of respondents’
assessment of the HE instructors’ training needs along this area were more or less
of the same level. This further implies that their assessment were objective

and for valid, that is, free from biases and subjectivities.
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Relationship Between HE Instructors’ Training
Needs and Their Profile

This part discasses the results of the correlational analysis undertaken
botween the fraining needs of He instructors and their age, civil status,
sducational  gualification, academic  rank,  teaching experience and
trainings/seminars attended. The results are reflected in Table 17.

Ags. The correlation coefficient comprted between training needs of HE
instroctors and their age was pegged at (L197 with the corresponding absolute
Fisher's t vatue of 0.83 which proved to be lesser than the critical t-value of 2.11
at 0.05 level of significance and 17 degrees of freedom. Hence, the hypothesis
which stated that “There is no significant relationship between the HE
tnstructors’ training needs and their age™ was accepted. It implied that age had

nothing to do with the training needs of HE instructors.

Table iF

Relstionship Beotween Training Needs of the Teacher-Respondents

and Their Profile
Absolute - <
—_y g 5 Critical tvalue . .
PradilefYariate [ Fishers - at o= .08, af=17 Evaluation
vaiue
Age 0197 083 i1 Accept Ho
v Stabus 41561 -280 231 Beject Ho
Educational Qualification 0033 014 s ¥ 1 Accept Ho
Arademic Rank 4056 023 211 Accept Ho
Teaching Bxperience 0141 0.5% zi1 Ascept Ho

Teainings/ Senvinars Attended f0rF 011 21 Accept Ho
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Civil status. The correlation coefficient computed between training needs
of HE instructors and their civil status was pegged at 0561 with the
corresponding absolute Fisher’s t-value of 2.80 which proved to be lesser than the
critical t-value of 211 at 0.05 level of significance and 17 degrees of freedom.
Hence, the hypothesis which stated that “There is no significant relationship
between the HE instructors’ training needs and their civil status” was rejected.
Thus, civil status is negatively and significantly correlated to HE instructors’
training needs. It implied that single instructors expressed a higher level of
training needs than those who were married. Furthermore, this could be
attributed to the fact that Home Economics had something to so with
management of the home which married instructors were exposed to. Their
experience along this line could have made the difference which made them
express lower level of training needs than those who were single.

Educational qualification. For thds variate, the correlation coetficient was

posted at 0.033 with the corresponding absolute Fisher’'s t-value of 0.14 which
proved to be lesser than the critical t-value of 2.11 at 0.05 level of significance and
17 degrees of freedom. Hence, the hypothesis which stated that “There is no
significant relationship between the HE instructors’ training needs and their
educational qualification” was accepted. It implied that educational qualification
had nothing to do with the training needs of HE instructors.

Academic rank. The correlation coefficient computed between training

needs of HE instructors and their acadendc rank was pegged at 0.056 with the

corresponding absolute Fisher's t-value of 0.23 which proved to be lesser than the
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critical tvalue of 2.11 at 0.05 level of significance and 17 degrees of freedom.
Hence, the hypothesis which stated that “There is no significant relationship
between the HE instructors’ training needs and their academic rank” was
accepted. It implied that academic rank had nothing to do with the training
sweds of HE instruckors.

Teaching experience. For this variate, the correlation coetficient was

pegged at 0.141 with the corresponding absotute Fisher's t-value of 0.59 which
proved to be lesser than the critical tvalue of 2.11 at 0.05 level of significance and
17 degrees of freedom. Hence, the hypothesis which stated that “There is no
significant relationship between the HE instructors’ training needs and their
teaching experience” was accepted. It implied that duration in the service had
nothing to do with the training needs of HE instructors.

Trainings/seminars attended.  The correlation coefficient computed
between training needs of HE instructors and relevant trainings /semdnars
attended was pegged at -0.027 with the corresponding absolute Fisher's t-value of
0.11 which proved to be lesser than the critical t-value of 2.11 at 005 level of
significance and 17 degrees of freedom. Hence, the hypothesis which stated
that “There is no significant relationship between the HE instructors’ training
needs and trainings/seminars attended” was accepted. It implied that
attendance to trainings/seminars had nothing to do with the training needs of
HE instructors.

In surunary, amorng the six listed variates, ondy civil status proved o have

a relationship with the training needs of HE instructors. This could imply that
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exposure to actual home management lessened the expressed level of training
needs among HE instructors. While this does not imply that only married
instructors will express lesser level of trainings needs this could mean that single
instructors in HE could enhance their skills in teaching the subject if they are
maore exposed to activities pertaining to home management,

Problems Encountered by the Three Groups

of Respondents Relative to Home
Fronomirs Education

This section discusses the problems encountered by HE instructors
themselves, their students as well as the supervisors pertaining to Home
Economics education. The responses of the these three groups of respondents
widch are presented in Table 18. Among the teachers/instructors’ group, all the
11 listed problems were “highly felt” by them. The problem on “poor
supervision in the teaching of HE” posted the highest weighted mean of 4.37.
This was followed by “Lack of seminars and trainings on the different theories
and principles needed in teaching the different concepts in HE” and “"Insufficient
tools and equipment in HE (refrigerator, sewing machines, ovens, hair drvers,
efc.); with weighted means of 432 and 4.26, respectively. Meanwhile, the lowest
minor trouble shooting of ordinary and hi-speed machineries, and 2) Mismatch
of industry needs and courses offered in Home Economics. Consequently,
problems in HE education were considered by the teachers as “highly felt” with
an area mean of £11

Among the students’ group, 10 out of the listed indicators wers “highly

felt” by them, and one was deemed “moderately felt.” The highest mean was



Table 18

Problems Bncountered by the Teachers, Students and Supervisors
Relative to Home Economics Education

Rank Problems

Respondente’ Classification

Teachers

Students

Supervisors

Overall
Miean

Interpre-
tation

1 V.ack of seaninars and trainings
on the different theories and
principles needed in teaching
the different concepts in Home
Eoononcs.

Insufficient tools and
equipment in HE (refrigerator,
sewing machines, ovens, hair
dryers, etc.)

3 adequate instructional tools
such as |kitchen wtensils,
sewing tools and other
working tools needed in
teaching the different concepts.

o

4 Poor supervision in the
teaching of HE.

5 Short-term management which
led to non-mastery of the job.

6 Insufficient training on minoy
trouble shooting of ordinary
and high speed machineries.

g  Old course content and syllabi
used in teaching the subject.

8 Lack of interest among
students taking the course.

8 Lack of incentives and rewards
to teachers and students.

10  Mismatch of industry needs
and courses offered in Fome
Economics.

11 Lack of skills and knowledge of
some professors  teaching
related subjects in the area they
are teaching.

432

4.26

4.16

4.37

4.16

4.06

4.11

411

411

4.06

3.53

401

4.00

4.06

3.58

3.46

413

411

3.85

3.85

3.82

3.50

F

417

413

413

3.90

3.86

3.85

3.85

3.85

3.82

3.50

Total

45.35

40.70

42.98

42.98

Avea Mean

4.11

HF

3.70

HF

3.91

HF

3.91

HF

LEGEND:

451 - 5.00 Extremely Felt (EF)

2 50 - 3.50 Moderately Felt (MF)
3.51 - 4.50 Highly felt (HF)

1.51 - 2.50 Slightly Felt (SF}
1.00 - 1.50 Not Felt (NF}
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posted at 4.06 followed by 4.01 which meant “highly felt” These are:
“Inadequate instructional tools such as kitchen utensils, sewing tools and other
working tools needed in teaching the different concepts,” and “Lack of seminars
and trainings on the different theories and principles needed in teaching the
different concepts in HE”. The lowest mean of 3.46 or “moderately felt” referred
to “lack of skills and knowledge of some professors teaching related subjects in
mean of 4.06 referred to two problems, as follows: 1) Insufficient training on the
area they are teaching.” As a whole, the students considered problems relative to
HE education as “highly felt” as evidenced by the area mean of 3.70.

As regards the supervisors’ perceptions, the highest mean was 417,
followed by 4.13; both meant “highly felt” for “Inadequate instructional tools
such as kitchen utensils, sewing tools and other working tools needed in teaching
the different concepts,” and “Lack of seminars and trainings on the different
theories and principles needed in teaching the different concepts in HE”
respectively. On the other hand, the lowest mean was pegged at 3.50 for “lack
of skills and knowledge of some professors teaching related subjects in the area
they are teaching.” Generally, problems relative to HE education were deemed
“highly felt’ by the supervisors with an area mean of 3.91.

In summary, the instructors, students and supervisors assessed problems
relative to HE education as “highly felt”” The first three problems based on the
means were: 1) Lack of seminars and trainings on the different theories and
principles needed in teaching the different concepts in Home Economics with an

overall mean of 4.17, 2) Insufficient tools and equipment in HE (refrigerator,
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sewing machines, ovens, hair dryers, etc.) with an overall mean of 4.13, and
Inadequate instructional tools such as kitchen utensils, sewing tools, and other
working tools needed in teaching the different concepts with an overall mean of

d.A4.



Chapter b

SUMMARY OF FINDINGS, CONCLUSIONS AND RECOMMENDATIONS

This chapter presents the summary of findings, the corresponding
conclusions drawn as well as the recommendations formulated on the basis of

the results of the study.

Summary of Findines

The following are the salient findings of the study:

1. The average age of the HE instructors involved in the study was
44.75 years old with a standard deviation of 7.08 years.

2. All the 19 instructor-respondents were female.

2 Majority of these instructors that is, 15 or 78.95 percent were
married, two or 1053 percent were widow and the remaining two or 10.53
percent were single.

4, The highest number of them, that is, six out of 19 or 31.58 percent
were full-fledged holders of Master of Arts (MA), Master of Science (MS) or
Master of Arts in Teaching (MAT). This was followed by those who have
completed the academic requirements for the master's degree, with five
instructors or 2632 percent. Moreover, three or 15.79 percent have earned
units leading towards Doctor of Philosophy (Ph.D.) or doctor of Education

(BEd.D.) or Doctor of Management (DM); another three were full-fledged

74
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doctorate degree holders and two or 10.53 percent have earned units in MA/MS
or MAT,

5. In torms of academic rank, the highest number of the teacher-
respondents, that is, eight out of 19 or 42.11 percent were Instructors, followad
by six or 31.58 percent who were Asst. Professors and the least, that is five or
26.32 percent were Associate Frofessors.

&, On the whole, the teaching experience of the Home Economics
teachers involved in the study clustered around the mean value of 16.35 years
with a standard deviation of 7.82 vears.

Is The average number of days of seminar/trainings attended by this
group was posted at 4 days with a standard deviation of 2 days.

&. Training of HE instructors along Housing/Family Living and
Economics was assessed by all the three groups of respondents as “much
nceded” The top three most needed subtopics arranged according to the overall
mean are: 1) home management with 4.57 or “very much needed”, 2) health
and education with 447 or “much needed”, and 3) preparation of budget with
443 or "much needed”.

e A Training of instructors along Clothing, Handicraft, and Livelihood
Education was assessed by all the three groups of respondents to be “much
needed.” The top three most needed subtopics arranged according to the overall
mean are: 1) using and maintaining Hi-speed equipment in garment production

with 432 or “much needed”, 2) use and maintenance of sewing tools and
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equipment” with 4.31 or “much needed”, and 3) recycling of waste products into
useful itermw” with 4.31 or “muzch needed”.

10.  Along Hygiene, Good Grooming and Cosmetology, training of HE
instructors was assessed by all the three groups of respondents to be “much
needed.” The top three most needed subtopics arranged according to the overall
mean are: 1) knowledge on good grooming and personality development with
4.50 or “much needed”, 2) grooming aids and care with 4.29 or “much needed”,
and 3} haircut and hairdo with 4.07 or “much needed”.

11.  Training of instructors along Cookery, Food & Nuirition and
Dietetics was assessed by all the three groups of respondents to be "much
needed.” The top three most needed subtopics arranged according to the overall

s

mean are: 1) knowledge on food and nutrition with 4.65 or “ very much
needed”, 2) knowledge on basic cookery techniques with 4.53 or “very much
needed”, and 3) knowledge on the principle of food preparation (cereal, main
dishes, vegetable, salad, dessert, otc.) with 4.53 or “very much needed”.

12.  The computed F-value of 0.666 proved to be lesser than the critical
F-value of 3.403 at 0.05 level of significance with 2 and 24 degrees of freedom.
This led to the acceptance of the hypothesis that “There are no significant
differences among the perceptions of the instructors, students and supervisors

relative to the training needs of HE instructors along Housing, Family Living and

Bconomics.”
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13. The computed F-value of 18.845 proved to be greater than the
critical F-value of 3220 at 0.05 level of significance with 2 and 42 degrees of
freedom. This led to the rejection of the hypothesis that “There are no
significant differences among the perceptions of the instructors, students and
supervisors relative to the training needs of HE instructors along “Clothing,
Handicraft and Livelihood Education.”

14.  To test which pairs differed, a posteriori test using Scheffe’s test
was undertaken. The following were the numerical mean differences of the pairs:
045 for teachers and students, 0.22 for teachers and supervisors, and 0.23 for
students and supervisors which resulted to computed F values of 37.97, 9.07,
and 9.92, respectively. These values proved to be greater than the critical F
value of 6.44, thus, all the differences were found to be significant, indicating that
the three groups perceived level of training needs of HE instructors along
“Clothing, Handicraft and Livelihood Education” differed from each other in the
following order from the highest: 1) teachers/instructors, 2j supervisors and 3)
students.

15. The computed F-value of 3.615 proved to be greater than the
critical Fovalue of 3.467 at 0.05 level of significance with 2 and 21 degrees of
freedom. This led to the rejection of the hypothesis that “There are no significant
differences among the perceptions of the instructors, students and supervisors
relative to the training needs of HE instructors along “Hygiene, Good Grooming

and Cosmetology.”
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16. To test which pairs differed, a posteriori test using Scheffe’s test
was undertaken and the results are shown in Table 15. The following were the
numerical mean differences of the pairs: 0.45 for teachers and students, 0.22 for
teachers and supervisors, and 0.23 for students and supervisors which resulted
to computed F values of 20.25, 4.84, and 5.92, respectively. The computed F
value for the teachers and students proved to be greater than the critical F' value
of 693 while for the remaining pair (teachers and students), the computed F
values were lesser than the aforesaid critical F-value. Thus only the teachers and
students differed in their perceived level of training needs of HE instructors
along Hygiene, Good Grooming and Cosmetology with the instructors
themselves expressing higher level of training needs than the students.

17.  The computed F-value of 0.799 which proved to be lesser than the
critical F-value of 3.467 at 0.05 level of significance with 2 and 21 degrees of
freedom. This led to the acceptance of the hypothesis that “There are no
significant differences among the perceptions of the instructors, students and
supervisors relative to the training needs of HE instructors along “Cookery,
Eood & Nuirition and Dietetics”™

18.  The correlation coefficient computed between training needs of HE
instructors and their age was 0.197 with the corresponding absolute Fisher's t
value of 0.8% which proved to be lesser than the critical t-value of 2.11 at 0.05

level of significance and 17 degrees of freedom. Hence, the hypothesis which
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stated that “There is no significant relationship between the HE instructors’
traindng needs and their age” was accepted.

19.  The correlation coefficient computed between training needs of HE
instroctors and their civil status was -0.561 with the corresponding absolute
Fisher's t-value of 2.80 which proved to be lesser than the critical t-value of 2.11
at 0.05 level of significance and 17 degrees of freedom. Hence, the hypothesis
which stated that “There is no sig'niﬁcant relationship between the HE
instructors’ training needs and their civil status” was rejected. Thus, civil status
is negatively and significantly correlated to HE instructors’ training needs.

30. For educational qualification, the correlation coetficient was posted
at 0,033 with the corresponding absolute Fisher's t-value of 0.14 which proved to
he lesser than the critical tvalue of 2.11 at 0.05 level of signiticance and 17
degrees of freedom. Hence, the hypothesis which stated that “There is no
significant relationship between the HE instructors’ training needs and their
educational qualification” was accepted. Itimplied that educational qualification
had nothing to do with the training needs of HE instructors.

21.  The correlation coefficient computed between training needs of HE
instructors and their academic rank was 0.056 with the corresponding absolute
Fisher's tvaiue of 0.23 which proved to be lesser than the critical t-value of 2.11
at (.05 level of significance and 17 degrees of freedom. Hence, the hypothesis
which stated that “There is no significant relationship between the HE

instructors’ training needs and their academic rank” was accepted.
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22.  For teaching experience, the correlation coefficient was 0.141 with
the corresponding absolute Fisher's t-value of 0.59 which proved to be lesser
than the critical t-value of 2,11 at 0.05 level of significance and 17 degrees of
freedom. Hence, the hypothesis which stated that “There is no significant
relationship between the HE instructors’ training needs and their teaching
experience” was accepted. It implied that duration in the service had nothing to
do with the training needs of HE instructors.

3. The correlation coefficient computed between training needs of HE
instructors and relevant trainings/seminars attended was -0.027 with the
corresponding absolute Fisher's t-value of (.11 which proved to be lesser than
the critical t-value of 2.11 at 0.05 level of significance and 17 degrees of freedom.
Hence, the hypothesis which stated that “There is no significant relationship
hetween the HE instructors’ training needs and trainings/seminars attended”
was accepled.

24, The instructors, students and supervisors assessed problems
relative to HE education as “highly felt.” The first three problems based on the
means were: 1) Lack of seminars and trainings on the different theories and
principles needed in teaching the different concepts in Home Economics with an
overall mean of 417, 2) Insufficient tools and equipment in HE (refrigerator,
sewing machines, ovens, hair dryers, etc. with an overall mean of 4.13, and 3)

Inadequate instructional tools such as kitchen utensils, sewing tools, and other
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working tools needed in teaching the different concepts with an overall mean of

4.11.

Conclusions

Based on the aforementioned findings, the following conclusions were
drawiu

1. The typical HE instructor at the time of the conduct of the study is
female, in her mid 40’s, married, full-ledged Master’s degree holder, holding an
academic rank of Instructor, had been in the service for approximately 16 years,
and had attended relevant trainings and seminars at an average of 4 days.

2. The HE instructor-respondents were growing professionally,
However, none of them were full-fledged Professors and this could be attributed
to the fact that the requirements for obtaining such rank is quite stringent.

.8 Attendance in seminars or trainings was found to be wanting
among the respondents.

4, The three groups of respondents” assessment of the HE instructors’
training needs along: 1) Housing, Family Living and Economics, and 2)
Cookery, Food & Nutrition and Dietetics were more or less of the same level.
This further implies that their assessment in these two areas were objective
and for valid, that is, free from biases and subjectivities.

2 The three groups of respondents’ assessment of the HE instructors’

traiming needs along: 1} Clothing, Handicraft and Livelihood Bducation, and 2)
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Hygiene, Good Grooming and Cosmetology were not of the same level. The
teachers/instructors felt they need more training than perceived by their
supervisors and students.

6. Among the six listed variates, only civil status proved to have a
relationship with the training needs of HE instructors. This could imply that
exposure to actual home management lessened the expressed level of training
needs among HE instructors. While this does not imply that only married
instructors will express lesser level of trainings needs this could mean that single
instructors in HE could enhance their skills in teaching the subject if they are
mwre exposed to activities pertaining to home management.

7. Age, civil status, educational qualification, academic rank, teaching
experience and attendance to relevant seminars/trainings had nothing to do
with the HE instructors’ training needs.

A The HE instructors, students as well as supervisors encountered
problems in HE education specifically along inadequacy of  relevant
trainings/seminars, insufficiency of tools and equipment, and inadequacy of

instructional supplies and materials.

Recommendations

On the basis of the results of this study, the following reconunendations

are hereby offered:
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1. A realistic and functional staff development program for HE
instructors in state universities and colleges in Samar should be implemented
based on the identified areas where training is most needed. Furthermore, the
program should include provisions for exposing HE instructors to activities that
are reflective of the home management setting. This means that administrators
should scrutinize and properly select the seminars/trainings to be attended by
HE instructors based on those that are needed by them.

2. Curriculum planners need to review Technology and Home
Economics curriculum inasmuch as there is a need to suit the content based on
what is needed in the field. Moregver, there is a need to ensure that other areas
of THE be included, such as: Industrial Education, Agriculture Engineering,
Fishery Arts, and Entrepreneurship.

3 Faculty members in the Home Economics department should be
encouraged to finish their MS/MA degree.

4. State Universities and Colleges must strengthen their industry
linkages in order for the HE instructors and students to be exposed to industry
settings and for the SUC to be updated of the skills needed by these industries.

B. Priority should be given in the procurement of the necessary tools,
equipment, supplies, and instructional materials to enhance the teaching
competency level of HE instructors. If funding is limited, a short-term (three-
year) procurement plan be made to ensure that the basic things needed in the

effective teaching of Home Economics be provided.
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6. A parallel study could be undertaken in other SUCs in the region to
validate the findings of the study.

Z. A sequel study which will focus on competencies of HE or THE
instructors be undertaken by administering a proficiency test among HE/THE
instructors.  Factors that are related to their level of competencies could be
determined, such as: baccalaureate degree obtained, schools graduated from,

family background, hobbies, interests, and the like could be considered.
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APPENDIX A
Republic of the Philippines
SAMAR STATE POLYTECHNIC COLLEGE
Catbalogan, Samar

APPROVAL OF THESIS TITLE

The Diean of Graduate Studies
Semar State University
Cathalogan, Samar

Madam:

In my fervent desire to begin writing my thesis proposal, I have the honor
to submit for your approval, one of the following research problems, preferably
rnber one.

1. “TRAINING NEEDS OF HOME ECONOMICS INSTRUCTORS IN
STATE COLLEGES AND UNIVERSITIES IN THE ISLAND OF
SAMAR"

bt

. “FACTORS AFFECTING PERFORMANCE OF STUDENTS IN HOME
ECONOMICS”

3. “CORRELATES OF TEACHING COMPETENCIES OF HOME
ECONOMICS INSTRUCTORS”

I hope for your favorable action on this request.
Very truly yours,
{(SGD.)y MILAGROS L. TAN
Rescarcher
AFFROVED:

{5GD.} RIZALINA M. URBIZTONDO, Ed. D.
Degnr, College of Graduake Stusdies
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APPENDIX B
Republic of the Philippines

SAMAR STATE POLYTECHNIC COLLEGE
Catbalogan, Samar

COLLEGE OF GRADUATE STUDIES

MAME:  TAN |, MIAGROS ISRAEL

{Surname]) {First Name} {Middle Name})

CANDIDATE FOR DEGREE: Master of Arts in Teachino Vocational Education

AREA OF SPECIALIZATION: Home Economics

TITLE OF PROPOSED THESIS: “TRAINING NEEDS OF HOME ECONOMICS

INSTRUCTORS IN STATE COLLEGES AND

UNIVERSITIES IN THE ISLAND OF
SAMAR.”

Very truly yours,

(SGD MILAGROS L. TAN
Beseagroler

APPROVED:

{SGD.} RIZALINA M. URBIZTONDO, Ed. D.

Daan, College of Gradnate Studies

CONFORME:

{SGDL PROF. RIZALINA E. VISTA
Sdfviser

B 3 copies

¢ copy - for Bhe Tean

2t copy - bor the Adviser
¢ copy - for the Applicant
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APPEMNDIX C

Republic of the Philippines
SAMAR STATE POLYTECHNIC COLLEGE
Catbalogan, Samar

ASSIGNMENT OF ADVISER

November 8, 2004
Dear Madam,

Please be indormed that you have been designated as adviser of Ms.
Milagros 1. Tan candidate for the degree in Master of Arts in Teaching
Vocational Education major in Home Economics who proposes to wrile a thesis
on “TRAINING NEEDS OF HOME ECONOMICS INSTRUCTORS IN STATE
COLLEGES AND UNIVERSITIES IN THE ISLAND OF SAMAR."

Thank yvou for vour cooperation.

Very trady yours,

(SGD) RIZALINA M. URBIZTONDO, Ed. D.

Dean, College of Graduate Sindies

CONFORME:

{5GD.} PROFE. RIZALINA F VISTA

3 e, - .
Sdreser

5 oo - bor the Liean
2 ey - for Hhe Selviser
¥ copwy - for the Bescarcher



APPENDIX D

Republic of the Philippines
SAMAR STATE POLYTECHNIC COLLEGE
Catbalogan, Samar

rear Respondents:

This questionnaire is designed to elicit information in connection with the
study entitled “TRAINING NEEDS OF HOME ECONOMICS INSTRUCTORS
IN STATE COLLEGES AND UNIVERSITIES IN THE ISLAND OF SAMAR.”
Please feel free to respond to the questions under its components or supply the
needed tsdormation as called for. Rest assured that your response would be kept
highiy confidential.

Thank you very mwch,

Yery sincerely vours,
{5GD.) MILA L TAN
Hessarcher
PART I - Personal Informatien
Mame: Ager Sex
Civil Status: Position:

Designation:

MNo. of yrs. Teaching the Course:

Length of Service:

Mams of School:

Type of School:

Place whers School Located:
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PART II (Note include here the major or minor of each)

A Educational Qualification

___ Doctoral Degree _ Masteral CAR

_ Doctoral CAR _ BSwith MA Units
WA with Doctoral Units __ Bachelors Degree
_ Masteral Degree _ Two Yrs. Course

B. Ii-service Training Aftended (workshop/seminars) related to Home
Economics.

Titie of Training Date/Flace/Sponsor




Part 111 -

Economics? Please encircle the

Training/Skiils Needed

95

To what degree are the following skills, needed in teaching Home

nuher under the column which most

appropriately corresponded to your response, such as:

5 Very Much Needed {VMN)
4 Much Needed {MN)
3 Moderately Needed {N)
2 Stightly Needed {SN)
1 Not Meeded {NN)
Extent of Awareness
Training/Skills 8 4 & 2 i
(VMN) | (MN) | () | (8N) | (NN)
A Housing/Family Living and Bconomics
1. Home Management ) 4 3 2 i
2. Preparation of Budget {Finance Management} 5 4 3 2 1
3. Freparation of time budget (Time
Management} 5 4 3 2 1
4. Bvaluation of work habits, time and enevgy
program {Energy Management) 5 4 3 Z 1
5. Blounting Picture, Flower arrangement,
making doilies and recycling {Housekeeping 5 4 3 2 1
kManagement}
6. haterior Designing 5 4 3 2 1
7. Health and Education 2 4 3 2 1
8. Population education and child care guidance 5 4 3 2 1
9, Family planning 5 4 3 2 i
Chers {Please specify)
B. Clothing, handicraft and Livelihood Education
1. Production of household items such as pillows, 5 4 3 5 1
curtains efc. B - i
2. Handicraft making using indigenous materials & 4 3 2 i
3. Recvcling of waste product into useful one 5 4 3 i 1
4, Designing of cloth 3 4 3 2 1
5 (are and mainienance of clothing 5 4 3 2 1
&, Eemodeling and altering old clothss 5 4 3 2 i
7. Making child dresses 5 4 3 2 1
£ ifse and maintenance of sewing tocls and “ 4 5 2 1
equipments. " -
2 Making embroidery stitches with B 4 3 2 1
10, Taking body measurement correctly 5 4 3 2 i
11. Making foundation pattern 5 4 2 2 1
{2, Mlanning and consiruciing a casual dress 5 4 3 2 1
13. Uising dye on fabrics 5 4 3 2 1
14. Removing stain 5 4 3 2 i




Tratning/Skills

Bxtent of Awareness

{(VMN)

4
(MNj

32

pvd

L5)]

2
(5N

(NN}

15. Using and maintaining of Hi-speed

equipment in garments production.

5

4

L

Others {(Please specify)

HygienefGood Grooming and Cosmetology

i

Knowledge on Good Grooming and
personality developmend.

o

Grooming aids and care

Shampooing and scalp treabment

Manicuring/ Pedicuring

Haircnt and Hairdo

dakeup

LS,
.

| g 51| | | s

%1 Treabnent

2 | P | s | N [ B | N

o

Uise of modern technology in pedicure and
face treatment.

U LaeniLnniouin] o

BR[| | e | ] | e | e

LOJE LSRR RO0] REV LA5) FEA] RUM ) T

V]

| | oo | et |t | e | et | e

Uthers {Please specily)

Cookeryl, Food and Nutrition's and Dietetics

1

¥nowledee on food and nulbrition

Recipe Construction and Standardization

L

Enowledee on basic cookery technigues

W

W | Ko | o

G | W | L9

o | bd | Fe2

oy pary

e 5 |

Knowledge of the principle of food
preparation {ceveal, main dishes, vegetable,
saind, desert, efc}

w

29

Loy

P

¥nowledge on food merchandizing

Food Preservation

Food packaging and canning

g | 2| g |5

Frevention of food spoilage

oo

i | e | e | e

Lad | B0 | i | G2

(A R SR VR )

[y iy ey s

{}ﬂmﬁ« {Please specily)




Part IV -

Problems

To what extent do you feel] the problems relative to the implementation of
training needs of the Home Economics students and teachers.
numiber under the appropriate colummn corresponding to the problem at the left

Encircle the

colunm such as:
5 Extremely Felt {EFR)
4 Highly Feit {(HE)
2 Boderatsly Felt  (ME)
2 Slightly Felt {SF)
1 Mot Felt {NF)
Bxtent of Awareness
Prablenis 5 4 3 2 1
(EFy | (HE) | (MF) | (SH | (N
1. Lack of seminar and training on the different
theories and principle needed in teaching the 5 4 3 2 1
different concepts in home economics.
2. madeguate iwbructional tools such as kitchen
ubemsils, sewing tools and other working tools 5 4 3 4 1
needed for in teaching the different concepts.
3. Esufficiency of tools and equipment in Home
Beonownics {refrigerator, sewing machines, ovens, 5 4 3 2 1
hair drver efc.
4. Lack of knowledge and skills of some professor
teaching rolated sulkects in the avea they are 5 4 3 2 1
teaching.
5. Insufficient trainings on minor trouble shooting of 5 4 3 2 "
crdinary and hi-speed machineries. 4
6. Oid course content and syllable use in teaching the 5 4 3 2 1
7. Shosk-term management which cause no mastery if 5 4 3 2 i
the job. i B
8. Mis-match of industry needs and courses offer in 5 4 3 9 1
home sconomics.
9. Poor supervision in the teaching of home economics. 5 4 3 2 1
10. Lack of interest among students taking the course. 5 4 3 2 1
11. Lack of incentive and reward to teacher and 5 & 3 5 1
students. B
12, Others, {Please specify)




Suggested Solutions

98

To what extent do you agree with the following suggested solutions to the
problems in the implementation of training need of Home Economics. Bacircle
the swamber under the appropriate column corresponding to the suggested
sotzbions, such as:

5 Strongly &gres 54
E Agree {Ad
3 Undecided )
2 Disagree D)
1 Strongly Disagree (500}
Extent of Awareness
Suggested Solutions 5 % 3 2 1
Sa) | (A [ (W) | Dy | (8D)
1. Sead Home Economics instractors to attend seminar
and training fo gain knowledge and technique and 5 4 3 2 1
slifis in feaching the cousse.
2. Purchase toods and equipments necessary for the
implementation of the different courses in Home 5 4 3 2 i
3. Up-grade course content and syllabus used. 5 4 3 2 1
4, Course content should be re-aline in all curriculum
area in Home Beonomics, 5 4 3 2 i
5. {eganize a feam-up with different indusiries. 5 4 2 2 1
& Conduct some course on manipulative skills
upgrading in all curriculum area in Home 5 4 3 2 i
Feonomics.
7. hmgprove the supervision of the teaching mall = i 3 . 3
curricetum area in Home Bcononics. - |
& Biake the classroom a conducive place, and make g 4 % - i
the teaching of the Home Eeonomnics lively. - B "
3 Give awentives to deserving students and teachers. 5 3 2 1
10, Others {Flease specify}
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