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ABSTRACT

This study assessed the Teacher Education Curriculum among private Teacher
Education Institutions (TEIs) in the Island of Samar in order to determine its
responsiveness and relevance relative to the needs of teacher education students. This
study employed the descriptive-developmental research design. The researcher
determined the relevance of the teacher education programs among private TEIs in
Region VIII as assessed by the school administrators, faculty, personnel, graduates,
students and parents. As the result of the comparative analysis, the computed F-value
was 1.697 which turned lesser than the critical F-value of 2.29 at 0.05 level of
significance and at df” 5 and 60. This denoted that the numerical differences were not
significant therefore the null hypothesis of no significant differences among the
perceptions of the respondents on problems encountered was accepted. All the eight
listed solutions were deemed or assessed by the six groups of respondents as “very
much appropriate” to address the problems encountered as manifested by the grand
means as follows: administrators, 5.00; faculty, 4.81;personnel, 4.86; graduates, 5.00;
students, 5.00; and parents, 5.00. While the degree of relevance of the TEC of the private
TEIs in the region varied from the viewpoints of the different groups of respondents,
the grand means indicate that the TEC of the private TEIs in the Island of Samar have
shown relevance in terms of accessibility, faculty development, instructional strategies
and procedure, values formation, community involvement, and employability of
graduates. The prevailing problems in the private TEIs in the Island of Samar are

manageable as evidenced by the responses given, ranging from often encountered to

seldom encountered.
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Chapter 1
THE PROBLEM AND ITS SETTING

Introduction

Education is a dynamic process, which is the most important tool in
transmitiing the social and cultural heritage of a nation. With this dynamism
moes the inevitability of change, an immutable process that has brought about
educational challenges characterized by developments in every stage of our
educational life. This change became a dynamic aspect of education that is
regarded as fife among educabors whereby educational psychologists likewise
regarded education and development as basically related.

Developed countries have led people to believe especially among
developing countries such as the Philippines that Education can make a
difference in the economic, political, and social life of the Filipino and alleviate
povesty. In response o this model, the Philippines has adapted the EDCOM
recommendations for cursicusium reforms (Corbez, 1996: b4).

Three doctrines have shaped the development of education in the country.
The first docirine holds that education should be concerned with the
socialization of individuals to collective national values. The second proposes

that it should serve in the pursuit of knowledge and skills development withina



society. The third view posits that education should support and assist a
designated type of society. These doctrinal views have been reflected in the
purposes and funchions of education at all levels, which is delivered in three
modes, that is, formal, informal, and non-formal education (Medium-Term
Higher Education Development and Investment Plan, 2001-2004).

The Medium-Term Higher Education Development Flan (2001-2004)
siressed that education feaders have compelling reasons for re-examining our
educational praclices and adopting alternatives that are most refevant to the
times. It is becasse, in the past the inability of the Philippine education to meet
societal demands had been pointed out for lack of relevance and effectiveness..
Thersfore, the need o introduce innovative strategies to make education relevant
to the current needs became imperative, o mold citizens who will serve as
valuable inputs indo national development.

Far education to be relevant to society, its goals and objectives must be re-
aligned with the national goals for development. These objectives suggest that
education must be refated to the life of the stakeholders and it must be
meaningtul to them. Hducation must merge with the graduate’s lifestyle malking
his learning extend to the community instead of confining this to himself. The
real purpose of edocation fhen in this rapidly changing world is to help the
stakeholders to live richly, feeely and sffectively everyday. The emphasis is no
longer in terms of the learning a graduate had acquired but in what he can apply

in meeting the societal demands in everyday situations (Carranza, 1998: 49).
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R. A. No. 7836 proclaims:

The state recopnizes the vikal role of teachers in nalion
building and development tlwough a responsible and literate
citizeray. Toward this end, the state shall ensure and promote
qualilty sduecaion by proper supervision and regulation of the
hcensure examination and professionalization of the practice of the
teaching profession (Sarmiento, 1995: 756).

The paramount role rests now upon the school, which is commitied to the
pursuit of knowledge in a spirit of perceptive intellectual inqutiry-and of
nurhuring desirable values to promote a civilized society characterized by people
of a sharpened intellect and inquisitive mind with the task of finding a career in
life and of gaining a suitable group, which is a crucial decision each graduate
makes as he leaves the school (Yumo, 1998: 91),

The Philippine Constitution stabes that:

The state shall establish, maintain, and support a complete,
adequate, and integrated system of education relevant to the needs
of the peopie and society . . . encourage non-formai, informal, and
inddigenous learning systeins, as well as self-learning, independent,
and out-ofschool study programs particularly those that respond
to community needs (Article XTIV, Section 7).

However, EDCOM reported that there is a mismatch bebween programs
and graduates, as well as between employment and the needs of the society.
Furthermore, based on the same report, Yumo (1998: 91) stated that there is a
mismatch betwean manpower supply and the needs of the schools, as well as the
competencies of the products of the education sector and the expectations of the

emplovers. Particularly significant in the foregoing citation is the phrase

“relevant to the needs of the people and sociely,” because it reflects society’s



apprehension that Philippine Education no longer responds to the aspirations of
the nation, hence the need for curricular reforms.

Espiritu, as cited by Aquino (2001: 26-77} stressed that the same problems
were reported by earlier survey of Philippine Education, from the Monroe
survey in 1995 b the EDCOM survey in 1991, indicating no significant
improvement in Philippine education for over 65 years - a situation of
continuous without change,

Aguino (¥ 179) further said that higher education in the Philippines is
characterized by large enrollment, unbalanced distribution, under-investment
and poor quality, mismabch between programs and graduate and between
empiovments and sociely needs, and limited and underdeveloped graduate
education.

The Ateneo study was likewise discussed by Apostol (Z002: 17) that out
of 100 students who enter grade 1, only 66 will finish grade VI, only 42 will
graduate from high school and only 14 will earn a college degree. Even worse,
only half of elementary school graduates truly understand reading, wriling, and
arithmetic. The same applies to high school graduates. That means that college
stuudents spend much Hime on remedial wark.

In Region VIII, Colinares (2201: 92-96) observed that educators exerted the
Hercutlean efforts o deliver quality education despibte the socio-economic crises
obtaining the most depressed region of the country even before the national

calamities of typhoons, earthquakes, coup d’ tats came in. Non-educators



pointed out that a rigid or strict admission requirement is a must to maintain the
standards and consequently attain some prosperity. The schools in Region VIl
are mare inclined towards selective retention rather than selective admission and
they have their own laudable reasons. For some schools, especially the private
ones, the problem is survival - a problem that their counterparts in the
government do not encoumder. Private schools, however, help maintain
government schools by paying taxes. If private institutions require siringent pre-
requisites for admdssions, they will have less students; less students means less
revenues for the teachers as well as money for school tacilities.

The following are some of the problems and issues in teacher education
which was stressed by Colinares (2001: 92-96): 1) low quality of students
endering teacher education, 2} poor quality of faculty and facilities of many
teachers” training institutions, 3} cuorricular, instructional and sub-structural
weaknesses in pre-service programs and 4) insufficient and ineffective in-
service training. Thus, it was stressad that the picture obtaining in the country a
decade ago is the same scenario at present.

All the forepoing problems, issues and/or situations highlighted the
weakest condition of the Philippines, particularly in Samar Island. There seemed
b be no dear understanding of what really were the educational problems that
need to be immediately addresses, hence, the continuous decline of the quality of

education in the country.



Records obtained from the Philippine Regulation Commission indicated
that from 199G - 2000 there were M,468 examinees in Region VIII, but of the said
number of axaminees just 2413 percent of them (or 7,353 examinees} made it to
the roll of profossional teachers. Around 7587 percent (or 23,115) of these
examinses were failed (FRC Tabie of Results, 1996 - 2000).

The Education Management Information System of the Department of
Bducation, Samar Division recorded that for the year 2003 there were 1,828
teacher-applicants and only 132 or 7.22 percent were hired as teachers in both
elementary and secondary public schonls.

It is, therafore, imperative that appropriate measures should be taken by
teacher education institulions to remedy this problem, hence, this study was

pursued.

Statement of the Problem

This study assessed the Teacher Education Curriculum among private
Teacher EBducation Institutions (TEls) in the Island of Samar in order o
determine its responsivensss and relevance relative to the needs of teacher
education stadents.

Specificaily, this study athempiad to answer the Roliowing questions:

What is the profile of the Teacher Bducation Curriculum among
private Teacher Bducation Institutions (TEls) in the Island of Samar in terms of

the following:



11 enrolment

121 age and sex;

122 civil status;

123 educational qualification;
1.24 monthly salary;

1.25  teaching status;

126 teaching experience; and

in-service trainings attended?

1.3 studenis’ chamcteristics:

131

132

1.3.3

1.34

135

136

137

age and sex;

civil stabus:

tvpe of secondary school graduated;
residence or home origing

average family income per month;
family size; and

religion?

1.4 adudnistrators’ profile:

141

142

143

144

age and sex;
civil stataus:
educational attatnment:

work experience;



145 employment status; and
146 number of in-servics trainings atlended?

2, As perceived by the school administrators, faculty, personnel,
graduates, students and parents, what is the extent of relevance of the Teacher
Education Curriculum among private TEIs in the Island of Samar in terms of the
following indicators:

21 accessibility as b
211  admission requirements;
212  tuition and other fees:
213 scholarship:
214 student services:
215 ewrollment procedure; and
216 distance from home?
22 faculty development;
23 instructional strategies and approaches;
24 values formation:
25 conmumity involvement; and
25 employability?
& Are there significant differences among the perceptions of the six
groups of respondents eelative to the extent of relevance of the Teacher
Education Curricsslum among private TEls in the Island of Samar in terms of the

foregoing indicators?



4. As perceived by the experts, faculty, administrators and employees,
what learning areas/compebencies are necessary for the enhancement of teacher
education curriculum in the Island of Samar?

3. Are there significant differences among the perceptions of the four
gronps of respondents in terms of learning areas/rompetencies necessary for the
enhancement of the teacher education curriculum?

L What are the problems encountered by the private TEls in the
Island of Samar in the implementation of the Teacher Education Curriculum as
percsived by the six groups of respondents along the foregoing indicators?

7. Are there significant differences among the perceptions of the six
groups of respondents relative & the problems encountered by the private TEls
in the implementation of the Teacher Education Curriculum afong the foregoing
indicators?

L What solutions can be suggested by the six groups of respondents
to address the problems encountered?

@ What enhanced teacher education curriculum for private schools in

the Island of Samar can be evolved based on the findings of this study?

Hypotheses

Fram the foregning specific questions, the following hypotheses were

drawn and tested:
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1. There are no significant differences among the perceptions of the
six groups of respondents selative to the extent of relevance of the Teacher
Education Curriculum among private Teacher Bducation Institutions in the
Island of Samar in berms of the ollowing indicabors:

1.1 sevessibility as to:
111 adwmdssion requitementds;
112  tmition and other fees;
113  scholarship:
- 114 student services;
115  emollownt procedurs; and
116 distene from hoons;
12 feculty developunent;
1.3 instroctional strategies and approaches:
14 valuss formaton:
1.5 community involvement; and
1.6 smployability.

2 There are no significant differences among the perceptions of the
four groups of respondents in terms of the learning aress/competencies
necessary for the enhancement of the Teacher Education Curriculum in the

5 There are no significant differences among the perceptions of the

six groups of respondents relative to the problems encountered by the private
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TEIs in the Island of Samar in the implementation of the Teacher Education

Curricalum along the foregoing indicators.

Theoreticat Framework

This shudy i= anchored on John Dewey's concept of educational
development (Erpeln, Hii1: 146) stating that “BEducation is life; education is
growwth; education s a social process and a reconstruction of human
experiences.” This is to say that the realization of an effective education begins
only the moment beachers and educators assume their responsibilities inside and
outside the formal educational arena with selfless dedication.

Education should be community based while community school
sducation is Hfecentered, Iooking closely at individual differences related to
most conununity participation (Andres and Francisco, 1989: 177-180). The
comumuomity is conunitied to the idea that people learn from the total
environment. That is, the entire community is the school plant. All the people
are potential teachers. Everything in the community is a potential resource.

The school advocates a flexible cuarriculum based on social process and
comnumity nweds, training and experience in conunumuty achion programs
activities. It gives rigor emphasis to the local community. Its measurement of
ountoomes and aclievenwnd is the sulject matter and personally values plus

achisvement in conunemnity indormation.
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According to Winston Churchill as cited by Aquino (1998: 486), “we shape
cur butldings and afterwards our buildings shape us” Aquino {1998: 486)
fusther stressad by rephrasing this statement and  substituting curriculum for
buildings, thus: “We shape our curricelum and afterwards our curriculum
shape us.” The rephrased epigram is sugpested as an apt reminder to ali those
involved in the curricuium process - the policy-makers, school administrators,
classroom beachers, parents, and the cilizenry as a whole. What children learn in
school boday will influence the kind of adults they become and the kind of
society they will eventusily creste. It cannot be denied that if the curriculum has
the power by shape students and ultimately sociely, so do curriceium planners
have the power to shape the curriculum,

The sucress/failure of the curriculum lies primarily in the hands of the
teachers, that a teacher’s curriculum f(ransiation role is the key o the
effectiveness of any curriculum. If a teacher accurately interprets the goals of a
curricnlum and is sympathetic with those goals, the curriculum is likely to be
even more effective than its planners anticipated. Conversely, if a teacher
misinterprets curriculum goals/is unsympathetic with them, it is unlikely that
the poals will be achieved.

To be able to perform their roles well, curriculum planners need at least
three things. One is open mindedness, which implies receptivity to change and
willingness bo experiment and try out new ideas. Second is the ability to manage

innovations, which implies careful study and analysis. The third is an optimistic
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outlook toward and adequate preparation for the future curriculum planner,
stidents, and to the educational system as a whole.

Crver and above all, there is a need for a strategy of curriculum change, a
siratepy that is in consonance with our philosophy of education and in harmony
with the country’s national development goals and educational aims, and tackle
squarely and realistically the problems in education concerning cost, quality and

relovance,

Conceplual Framework

Figure 1 shows the concephual framework of the study. At the bothom of

the box is the concept of education as provided for by the Philippine
constitution, that is, education is life, growth, social process, and reconstruction
of human experiences, and must be in consonance with national goals. Given
these inputs, this research underbnok an assessment of the teacher education
curriculum among private education institutions in the Island of Samar. Several
indications show that the Teacher Education Program offered by Teacher
Education Institutions in the Island of Samar is not responsive anymore to the
expectations of the commumity, especially the Island of Samar being one of the
depressed areas in the country today. Hence, the assessinent of said programs
offered by the sforementionsd institutions was conducted according to the
following indicators: 1) Accessibility as to admission, tuition. scholarship,

enrolment procedure and distance from home; 2} learning areas/competencies;
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3) Instructional strategies and approaches; 4) Values formation; 5) Community
involvemend; and 6) Employability.

Same educational psychologists believe that the first ime the learner
anters the school sysbem, he is considerad an empty vessel and will only be flled
with the necsscary inputs the moment he Hnished all stages of learning
exposures or experiences. Therefore, the schools should open its doors to those
who are only waiting that their inherent potentials/falents be developed, only
when being taped by experts/professionals such as in the school and employ
varied, and most appropriate strategies that will effectively enhanced learning
and teaching prowasses.

Learning compebancies or learning areas included in the beacher education
curricuium should be varied and relevant to the demands of the sociely.

Values formation especially directed to real comununity services be
straightened to ensure the missionary natire of the teachers functions or tasks.

Employment opportunities will not be limited only to the traditional
destinations of teacher education graduates that, being directed only to the
formal structure of education or the formal classroom type setting. Alternative
employment opportunities will be available even in the rural communities &ue to
varied skills developed from every graduate through the varied learning
competencies that are found responsive bo the community needs.

Porceptions from the respondents of the private teacher education

institutions such as administrabors, facully, students, graduates, parenis and
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employees were considered as to the extent of relevance of teacher education
programs and as well as the problems encountered by private teacher education
curriculum among private teacher education institutions.

Perceptions from the experts, faculty, administrators and employees were
considerad as to the learning areas/competencies necessary for the enhancement
of teacher education curricufum in the Island of Samar.

It was envisioned therefore that the findings of this study would serve as
springboard fo the creation of an enhanced teacher education curriculum for
private schools in the Island of Samar and produce: (1) graduates from a teacher
aducation curriculum offered by private teacher education institutions who are
values oriented, soclally committed, useful and productive; (2} empowered and
selfsufficient communities and functionally literate populace; (3) teacher
eduration currcehunn athuned to the needs and demands of the community; (1)
private teacher education institutions truly for the service of the conununity and

promotes accessibility of education especially to the less fortunate students.

Sionificance of the Stady

The resulis of this study, including the output presented in Chapter &6
would prove beneficial to ssveral entities, most especially to the students,
teachers, school administrators, parents, graduates, private teacher education

institutions, curriculum planners and future researchers.



17

To the students. The students would be exposed to the training needs or

desirad competencies or skills expected from them and would make them
responsive b the manpoawver demand of the society.  Specifically, this would not
only prepare the students to the formal structure or the “Ivory-Tower-Structure”
of teaching, but this would include alternative structure as the needs may arise.

To the teachers. The teachers, who are directly involved in the teaching-
fearning process would be guided by the results of this study in order to be
effective facilitators of learning among their students. They would have inputs
in terme of the characteristics of their students and eventually be able to chmse
the most effeclive way of motivating them to maximize students’ learning.

To srhool admiwnisirators. The researcher envisions an open acceptance

of more original and creative model of Teacher Education Curricudum in which
its orientation is based mostly on community service. The school administrators’
concerns b the shidents should continue even after graduation, giving assurance
to the students of getting smployment or source of income. The admvnistrators
therefnre  could have inputs relative to an alternative or enhanced model of
Teacher Bducation Curriculum (TEC) that would cater to the training needs of
the shudents in the island of Samar that will equip them with the manpower
demand of the society.

To the parents. This study would give the parents assurance that

mastary learning, skilled graduates, employment opportunities and educated

populace are given emphasis by the beacher educabion institisbions, thus
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strengthening their trust and confidence on the school and the teachers’
capability to educate their children.

To the praduates. This study would provide them information relative to

possible npportunities b beoome more prepared and responsive to the nseds of
the commuunities that they are o serve. Consequently, they would become more
comipelitive and their prospects for emplovment would be greater.

To the private teacher education institwtions. It is normally their desire

e accommodate ss many enrollees as possible.  However, with the greater
number of aceredited TEls, students and parents preferred to get that status of
being a graduate from an “accredited schools” which is given more employment
preferences in which their counberpart in the private sector finds it difficult.

To the cusriculum planners, Curriculum planners should bear in mind

that the problams of society are the problems of education. Education cannot be
divorced from the economic, political and social realities of a country. In the
fight of the shifting emphasis of educational policies, there has been an insistence
for relevance of the curricilum to the emerging needs and interests of the youth
as well as the demands of the larger society.

To the conmmonity.  The commumity would have a close relationship with

the school as most of the activities in school shall have spilled over to the
commumsty. The conunonity would be concerned with the school and would
foel cranfortable in giving suggestions to the administrators and teachers bo make

the teaching - fearning activities and methods more interesting and effective.
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The content of the curriculum would be community-based, thus, showing the
muiual concern belween the school and the community, Moreover, the
community problems and needs would be considered as inputs in school
planning.

To the future researchers. This study would offer an opportunity for

future ressarchers to discover new ideas and areas to be explored. Additionally,
this study rouald serve as a rich source of literature for those who are interested to

conduct shudios of similar naturs,

Seope and Delinsitation

This study assessed the relevance of the teacher education curriculum
offered by private schools in the Island of Samar relative o six areas, namely:
1} accessibility; ¥} faculty development; 3} instructional strategies and
approaches; 4} values formation; 5) community involvement; and 6}
amplonrability.

All six private TEls were considered in the conduct of this study, namely:
St Francis College in Allen, Northern Samar, Northern Samar Colleges in
Catarman, Northern Samar, Christ the King College in  Calbayog City, St
Mary's Collepe of Catbalogan in Catbalogan, Samas; Samar College in
Cathalogan, Samar and St Mary’s College of Borangan in Borongan, Eastern

Samar {See Figure I
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Figure 2. The Map of the Island of Samar showing the Scope of the Study.




21

Moreover, seven groups of respondents which totaled to 841 were
invodved in this study, broken down as follows: 7 administrators, 12 experts, 70
faculty members, 37 personnel, 173 graduates, 271 students and 271 parents.

This study was conducted during the school year 2003 - 2004.

Definition of Terms

For a meaningful understanding of the study, its purposes and its various
aspects, the following terms and concepts are hereby defined:

Accessibility. This refers to the act opportunity, or means of easy
admittance (Websber, 1987: 9}, In this study, this refers to the easy entrance of
shudents o the THIs through affordable fees, scholarships, easy enroliment
procedure, and easy travel from home to schoal, and not too heavy difficult
admission requirementis,

Admission sequirements. This refers o the specifications of the

educational and other experiences required of new student for admission to a
college: usually stated in terms of patbern and amount of credits, score
standardized psychological and achievement examinations, age and sometimes
length of residence in a state o city (Good, 1973: 16). In this study, this refers to
the procedure, specifications of the academic preparations, skills and other
experiences required of new students for admission to a teacher education

curcicaiem in the eacher education inshibutions,
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Community involvement. This refers to the educational services and

other agencies and organizations that correlate the interests and services of those
agencies and combines their efforts for the elimination of overlapping of effort
and foe a bethor understanding and solution of local problems; school and vouth
programs are included in these activities (Good, 1973: 119). In this study, this
refers to the schonl educational services initiated in and for the community.
Activities that helps develop the community specially the conmunumity where the
school is located.

Employability. This refers 4o a criterion by which achievement is

measurad in the vocational areas of business education {Good, 1973: 211). In this
study, this refers to grester/wider opportunities of employment, or helps
angment family income, that while waiting for P.R.C. or Civil Service Hligihility
and placement in that formal structure of Education through the DepEd, possible
smployment opportanities mayhe available.

Emplovess. This refers to those who work for another in return for a
salary, wages, of other consideration (Webster, 1987: 414).  In this study this
rafers to the non-teaching personnel of the private teacher education institutions
susch as the Registrar, Librarian, Clerk, Cashier, School nurse, eie.

Emplovment status. This refers to the position of a teacher within the

sowial structurs {Good, 1973: 55%). In this study, this refers to the classification of

a beacher by the employer as to “permanent” or “probationary” or whether a
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teacher who, by virtue of certification and tenure is entitled to continue his
position uniil relirement or removal from his position for due cause.

Enhaoced Teacher Education Curriculum, This refers o a selectively

mwoditied corvicodom swhich intades an additional educational content intended
to supply the means b0 mest the individual sducational needs and interests of
fearners enrnlled in dass (Good, 1973: 213). In this study, this refers to a fexible
cusricsiion based on sowisl process and community needs, training and
axperiance oomemunily achon programs, and community activities which is
designed o prepare the graduatbes into several ways of serving the community
and wider employment opportunities due bo various skills integrated in the
curricedos.

Expests. This refers i those who has special skill or knowledge; a
specialist (Websher, 1987: 447). In this study, this refers to those employed in the
Department of Bducation who are deputized or appointed as public school
principals or head teachers who assume expertise in the field of basic education.

Extent of relevance of teacher education propram. This refers to the

responsiveness of teacher education to the demands of a rapidly changing
society and to the challenge of global competitiveness (CMO No. 11, s.1999). In
this study this indicates how responsive the graduates of said programs to the
demands of the society and opportunities for employment.

Faculiy development. This refers to a study program implemented,

which enhances the teacher's capability and allows them to obtsin st least
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master's degree in the areas that they are teaching to increase and deepen the
teacher’s knowledge of the subject they teach (Castillo, 2005: 349). Operationally,
this refers to an organized activity, which looked into the characteristics of the
faculty that is considered imperative to the manpower capability of the Teacher
Education curriculum among private TEls in the Island of Samar, such as: age,
sex, civil status, educstional qualifications, monthly income, teaching status,
teaching experience and in-service trainings attended.

Instructional stratepies/approaches. This refers to a set of decisions to

achieve an objerctive that results in a plan, or one’s viewpoint boward teaching,
This also refors b a series of related and progressive acts performed by a teacher
and students to achieve the objectives of the lesson (Villamin et. al,, 2001: 83). In
this shudy this refors o the methods/ bechniques/ways/styles employed or used
by the teachers in facilitating the training needs or learning among students. This
also determines the degree of desired assistance of teachers to the learners.

Learning areas/ competencies. This refers to a provision for Hexibility in

cursiculum organization that makes the depth of instruction depend on
occupational objectives and competencies needed by individual students and on
their abilities {Good, 1973: 38). In this study, this refers to the subject
matter /lessonsfconcepts/ skills introduced or developed among students while
pursiing their chosen courses.

Marpinalized sector. Marginalized means to relegate to a marginal

position within a society or group (Webster, 1995: 711).  In this study
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marginalized sector refers to the less developed communities where majority of
the population belongs to the poverty line.

Perceptions. This refers to the act power, process, or product of
percaiving or any insight or intuitive judgment that implies unusual discornment
of fact or ruth (Webster, 1987 936).  In this study this refers to the ideas and
opinions of selacted groups of respondents.

Poosflndissat. This refers o those who are lacking of means of
comfortable subsistence, the neady or lacking in good qualities or the qualities
that render a thing valuable (Webster, 1987: 982). In this study this refers to the
fevel of poverty in which real hardships and deprivation are suffered and the
comfborts of life are wholly lacking.

Relevance. This means the ftling or suiting of given requirements;
pertinent; applicable commonly with to (Webster, 1987: 1064).  In this study this
refers to the match between what private TEIs do and what the faculty,
administrators, students, graduates, paronds, etc. expect of themo

Samar Island. This forms the eastern extremity of the central part of the

Philippines. Its boundaries are the San Bernardino Strait on the North, the Samar
Sea and San Juanico Strait on the west and the Leyte Gulf on the South. The
entire sastern coast faces the Pacitic Ocean (Almario, 1998: 154-155). In this study,
this refers to the Island includes three provinces, namely: Province of Northern

Samar, Bastern Samar and Western Samar.
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Yeaching. This refers to the process that involves both thinking and
feeling as well as the attitudes of the teacher in the total process of education
{(Villegas, 19%4: 43},

Teaching status. This rofers o the state of being employed in the

instructional ssrvices of the Held of education, usually under the term of a
written, oral, or implied contract (Good, 1973: 211). In this study, this refers to
the criteria, the specifications of the educational preparations skills, competencies
required for a teacher to carry out “an- honest - to goodness™ quality education.

Values formation. This refers to the desirability or worth of a thing

{Wehbster, T98T: 13861 In flds study this refers to the kind of orientation,
exposures, training needs and desired competencies or skills expected from them
and will make them responsive to the manpower demand of the society.
Studends will not only view schooling as a means of getting diploma for
employment but will forward with excitement to be of service to their respective

commuity particularly the Island of Samar.



Chapter 2

EEVIEW OF RELATED LITERATURE AND STUDIES

The researcher sought the views and ideas of manv authors ko

conveptualize this parbicular investigation and to obhain relevant information.

X

bt

2 roviewed several books unpublished materials, periodicals, and other

reading maberisis, both horsign and local, bo concrelize concepts, enrich insights,

achieve better undershanding of the ressarch investigation pursued as well as

i,

come upon with valuable inputs in terms of the conduct of the study.

3

#

Helabed Litoratees

A striking and modern concept about education states that “All education
spring from the images of the fuhure, and all education creates images of the
fishure, Thus, sil education whether so inbended or not is a preparation for the
fishire, uniess we understand the fulure for which we are preparing. we may do
tragic damage to those we touch” (Toffler as cited by Campos, 2002: 10).  Thus,
it iz imperative that curricular offerings of educational institubions should be
gearad boawvards the understanding of the immediate fulure

Bducation s not ondy building up of the individual, but also of the
commaunily. Comsmunity building would be accomplished by preparing the

beilding stones, and the building stones are o be fashioned and re-fashioned

£F
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according to the building they are to constitute (Botor and Ortiniro, 1994: 69-70).
Likewise, educaion can make a difference in economic, political and
social life of the Filiping if the policies and practices in the Fhilippine education
take inbo sericus account the immutable raality in the society (Cortes, 1996: 54),
The abovamentionad convepts are recognized by former United Nations
President {arios ¥, Komulo (2001: 146} when he said that:

Upon the educators. the government has placed the burden of
keeping the flame of knowledge and civilization burning. For if the
goverranent is the guardian of the people’s welfare, the educators are the
immediate agenis of the government in the performance of the duties and
guardianship. I the government is the protecior and conserver of
society, the educators are the one, whom the protection and conservation
are accomplished.

fikewise, Fresident, (loria Macspagal-Arrove, during the 2001

International Conference on Teacher Education stressed that, “in this age of

e
\M

sdormation where development is increasingly being defined as the capability
to adopt and pioneer in rapid technological developments, there exists a growing
need to roexamine and further inveshmenis in teacher sducation o make #
ralevant and responsive to the changing needs of the individuals, the community

ctabe in a techoologically evolving and converging world., The

B

and

&
L
14
48]

that it s suited o the present and future needs of our sociely and that will serve
as catalvst For the realization of our national goals for sustainable development.
Moreover, Dir. (Melia Triste said in one of the conferences of beacher

aducabion in Hegion VI that in the recognition of Private Schools Ach, the



29

government is untl now maintaining its supervision to ensure their efficiency as
supplement b the public sducalion svsbem. This is because when the

Philippines gained its political independence in 1946, the private schools helped

1 the anormous lack of social and economic reronstruction.  Tinkl today private

b v

colleges and wrdversities condinge to provide education to the nwjority of the
collegiste populations.

in the Fhilippine sefling the plight of the Filipinos relative o socio-
asconomic shabus is indicalive of the need for more relevant as well as responsive
sducational services to the peopls. As reported by Burgos (2001: 18), the Bangko
Seniral ng Pilipinas atiributed the rise to increased borrowing and adjustiments
aidd a depreciation of the peso.  Foreign banks has projected the swelling of the
country’'s budget deficit for the yvear 21 to more than PhP160 Billion or 4.2
percant of the country’s gross domestic product. The financial market was
sxpecting the poso b0 remain under pressure during the rest of the year. The
pese will ba driven by increasing ofl prices, uncertainties over Iraq-US situation,
the Philippine deficit and other economic data (Batino, 2002: 13-20).

The 1991 EDCOM Report as cited by Refuerzo (1998: 17} stated that the

1

guality of Philippine sducation is declining confinuously and that elementary
and high school teachers are failing to teach the competence the average citize
neads to be more responsible, productive and self-fulfilling. Moreover, the said

report  surmisaed basad on the roeview and assessment of the Philippine

edication, very perplexing and disturbing results, as follows (Espiritu, 2000: 26—
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27): 1) The Philippines is not spending enough for education compared to the

e

counivies in the ASEAS - 1.3 percent of GNF in the Philippines compared to 37
percant, 3.6 porcent and A0 perrent in Indonesis, Thailand and Malaysia,
respectively; ¥y Dispariies in acvess to education, formal and non-formal,
pravail at all lavels {elementary, secondary, tertary) biased in favor of rich,
urban, high income students and communities. The percentage of incomplete
primary /elementary schools are highest in depressed regions; 3) Achievement
fevals are low. Shudents from rich, wrban and developed communities have
higher achiovament records. Pupils on average learn only 55 percent or even

fess of what must be lsarned; 4) Drop-out rates in both elementary and

secondary schools are highest in rural and less developed communities and

Jrapest

as special

k3

among poor students; 5} Muslims and cultural communities as wel
learners suffer from benign neglect; 6) Early childhood care and development
are Bmibed b the rich and afflnent 7)) Non-formal educalions services are
inadeguabe and are found mainly in developed communities; 8)  Class
interruptions and the langth of the school vear reduce learning and its quality; 9j
Science and Technology education is inadegquabe; 1} Innovalions in education
and technology hardlv find their adoption in schools; 11) Values education in
schools is lacking and ineffective; 12} Mismatches oocur between the supply and

domrard o cducabed and trained manpower; 13) Irrelevance of education o
o )

individaal and social needs: 14)  Teachers are inadequately trained; 15



and 16) The

Graduate education is mediocre, limited and unemploved;
ture of the educational system is inefficient and ineffective.

-
t;

organizational sirug
tu Further stressed that the same problems were reported by earlier
o, from the Monroe Survey in 1925 o the EDCOM

survey of Fhilippine aduca
Hng no significant improvement in Philippine education
Higher

survay in 1991, indicatin
for over 5 vears - a siluation of conbinuous reform without w‘a.nge.
characterized by large enroilment, unbalanced

uality, mismaich bebween programs

or g

sducalion in e

distribution, under inveshment and poc
and gradustes and belwsen smplovment and sociely needs, and limited and

underdeveloped graduate education (Aquing, 2001: 179)
Apostol (2002: 17} reported that in an Ateneo study, it was revealed that
¥ s 852 =‘: .u— ':.

st of 100 stiudents who enter grade 1, only 66 will finish grade VI, only 42 will
v 14 will sarn a college degree. Bven worse,

whood, and o

graduate fram high sc
ordy half of slementary schood graduates truly understand reading, writing, and
arithmetic. The same applies to high school graduates. That means that college

Iy Bme o romedial work,

stusddants spand much
The Medium-Term Higher Education Development and Investment Flan
accounted for 13.2

200, Teacher BEducal

{3001 33 reported that in 1990
cent of the bokal graduates, which is next to Business Education. Over the last

3‘

Hiroe vears, the gross enroliment ratic and fransition rate from secondary bo
irseroased, but the survival rate has declined. More than

higher aducalion hav
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4/5 of high school graduates enter the higher education system but less than 1/2
of those who enter make it to the 4% vear.

In Region VHIL Colinares {2001: 92-96) observed that educators exerted the
Herculean efforts to deliver quality education despite the socio-sconomic crises
obtatning in the most depressed region of the counbrv sven before the national
calamdties of typhoons, earthquakes, coup d'etats came in. Non-educators
pointed out that rigid or strict admission requiremends is a must it we have to

maindain our stendards and consequently attain some prosperity. The schools in
Kegion VI are more fnchined towards selective retention rather than selective
admission and they have their oewn laudable reasons.

For some schools, especially the private ones, the problem is survival - a

problem thet their counderparts in the government do not encounter. Frivate
schoods, however, help maintsin government schools by paying taxes. If private
institubions require siringent pre-requisites for admissions, they will have less
shidants. Less shudents mean lees revenues for the teachers as well as money for
schiool facilities.

The folloaving are some of the problems and issues in Teacher educalion:

b
natt

fow guality of students entering teacher education; 2%y poor quality of faculty

3%

and facilities of many beachers raining institubions; 3} curricular, instructional
and substrachirsl weaknesses in pre-sarvice programs; and 4} insufficient and

metfectve in-service teacher training,.



The picture obtaining in the country a decade ago is the same scenario

s

bes

prevailing boday; in the sconomy as it is in education. All the foregoing
problams, issuss and situatorns highlighted the weakest condition of the

sarbcuiarly in Samar Island, It sceme that there was no cdear

undarstanding of what reslly were the educational problams that need to be
immediately addressed to, hence the continuous decline of the gquality of
education in the couniry.

Aguino (J001: 483) said, “There is an urpent need for educatio

innovaton,  Por one, sducstion should be relavant It should immerse tiself in

the dirt and fith society. The Ivory tower mentality of our education is no longer
ralevant b 2 world tormented by hatred and avarice, besiege by hunger and

8

want, threatened by pollution, overpopulation, frafricidal sivife, and ideclogic

E 3
A 7 LA =
convilsions, What is necessary is an inmwwabons

According b Goldland as cited by Lagrada (2000: 8), for schools to get

better, they must have better teachers, universities must have access to schond

setinge exhibiting the very best practices. To assure the best practices, schools

i’}

must have on-going access bo alternative ideas and knowledge. Por universities
& have access bo exemplary seliings and for those setfing to become and remain

asxemplary, the schools and the preparing institutions must develop symbioctic
relationship through joining together as equal partners.
Lucido (2001: 1} gaid, “Teacher aducation should be dynamic and attained

o changee in what we now recognize as a quickly developing borderless world,
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the education is the field of human endeavor that is fast changing. As
curricidum packager envisions, there Is a need to raise the quality of the Filipino
fearners and graduabes, as well as to empower them for lifelong learning, which
wonld reguire the atlsinment of functional liberacy.

If the teacher educabion insthiion wants o survive and remain relevant,
they have to relale rather then isolate, assodate rather than compete, reformulate
and reinvigomaie otherwise they become obsolete, and build proverbial bridges
to other institufions or organizations rather than erect walls of isolation
{Lagrada, 3¥B: 5L

Andres and Franciseo {1989 177-180) support the “community school
education” as one of the possible grounds for reforms in education. The
communily school ransforms the iraditional role of the neighborhood school
into that of a total community cenber where education is considered a lifelong
process for which the individual and the sociely are jointly responsible. The
schoods balong o the people, and that local resources can be harnessed to attack
communily probloms,

Thus, the school mav serve a four-fold role as: a} an educational center
fcarner and aduls have opBmum opporiunities for study and learning: b} a
naighborhood cenber for culhural and recreational activilies: ¢} a cenber for social
services; and d} a center for neighborhood and community life assisting citizens
in the study and solution of neighborhood problems. Community school

education is e centered, i Inoks at individual differences related o most
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community participation. The community educator is committed to the idea
that people learn from the botal environment. That is, the enfire community is
the school plant.  All the people are potential teachers. Everything in the
comununity iz a potential resource. . The method employed is group
respomsibility and group planning geared to community concerns; grapping with
solutions to community problems; and development or responsible community
participation. It advocabes a Hexible curriculum based on social process and
community nesds, raining and experience in community action programs, and
community achivities. [t gives rigor emphasis to the local communily; its
measuroment of oulcomes and achievements is the subject matter and
personality values plus achievement in community information.

Conunurdty school education believes that the best way to learn the art of
Hving is from Hife itself in iis conmunumily setfing, ifs program as its training
program is dynamic, constantly changing to meet emerging comuunty nesds,

The primer on 2002 Basic Education Curriculum states that, a curriculum
develops & dynamic process and is subject to periodic evaluation, which
produces recomunendation for modifications or even major changes. Our
philosophy of education, which should be the ultimate basis of any curricatum
desizn or reform, has to be relevant and responsive to our rapidly changing
worid

The noooie’s lives are being reshaped by multi-lateral interactions among

[y

global systems, local prachices, international trends, and personal lifestyles. This
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interlocking of the global, the local and the personal can be smooth or rough for
communitios and individual, who respond favorably or adversaly to it, and this
intesiocking makes local knowledge and local events no longer purely local. The
Filipine learners must be educated to filter information critically, seek credible
sources of knowledge, and use data and facts creatively so that they can survive,
overcame poverty, raise their personal and national self-esteem, and realize a
gracious life in our risky new world. This a world that has become borderless ko
information commodities, financial investments, crime, terrorism and ecological
problems. To ackuslize a gracious life in a changing world, Filipino learners need

an educational system that empowers them for lifelong learning or enables them

to be competent in learning how to learn anywhere even when they are left o

but it is nearfy impossible boday for anybody without innovations for funchional
iteracy.

The folloawing articles prove that the demand or needs of the Philippines
particularly its marginalized sectors for educational reforms and also felt by
aimost all nations,

Appropriate education processes that can empower cilizens b make
critical choices and act for personal societal changes are needed to transcend a
rubhiire of vicdenee (Hin, 2i¥: 12).  Therefore, eacher education institutions
have a crucial rofe in preparing future and present teachers to integrate peace-

building perspective into their work.



Tabata {2001: 14) opined that those educational problems are evident in
the present bullving cases, viclence at schools, and refusal to attend schodl
especially at lower secondary school level. The seriousness of the problem is felt
more and more keenly with the emergence of problems like the “class collapse”
gi’;@ﬁga}hﬁﬁa at elemantary schools and increasing atrocious crimes being the
trademark of “seventean-vear old youth” and vounger beenagers. Aside from
these problems, thers is the rapid development of information technology
challenging beacher education instifutes not to fall behind and the continually
decreasing trend in the number of children since the mid 1970s pushing teacher

aducabion instHhions bo downsize bo meet the actual demand.

ey

Trendds o cope with these problems and to meet the increasing demand
for schionl tsechers, mwasmres have been taken in teacher certification practices
such as o expand the level of cerlificetion to the masler's degree level, to
increase sducational requirements for certification by increasing credit hours, to
increase flexibility in teacher education programs, to introduce non-teachers to
schools, to droduce the induction of the programs for new teachers, and to
strengthen in-service rahming programs. Downsizing of the teacher education
programs by reducing one-third in adinission capacity has been in progress at
the national mdversities.

Biear trongds in bacher educabion insttubons are faced with the hask of

preparing teachers for the new “course of study,” teachers are also the “result” of

the education we provide. Problems in education are also reflected in teachers



themselves. Therefore, teacher education institutions should innovate or find
means for aliernative mode of preparing teachers for the fufure.

According to Wilson (2001: 15-18), Australia has the highest per capita
smmission of greenhouse gases, reconciliation between indigenouns and
mainsiream sociely remains mwesolved, and the rich/poor and wrban frural
divides are indensifying. Urugs, youth suicide and long-term unemployment are

also major conwerns. Addressing such issues involves the creation of a sodety

that is, at all levels, more critically aware and more literate in ferms of its sense of

intermabivnal and local iniHabives was made and to be implemented/was

Pelavo {2001: 15) said that in-order to face the challenge of today’s society;

the Spanish educalional system is under reform.  Some of its most relevant

nrinciptes wherse said ralorm is catered are: (1) decentralization; (J) social

Biane (HM8: 16} reported  that although Africa experienced great
sducational expansion bebwesn 1960 and 1983 and although teacher-training
endeavor know ramendous expansion during the same period, Africa continues
b plague by serious social and economic crises. Current analvsis shows that
political instability begot by corrupbion, iliteracy poor health delivery and
poverty are the malaises confronting Africa. These malaises would not be

aradicated through the educabional system and teacher-training program



currently run by African countries. If these countries are interested in making

any significant progress in the 21st century, they must address the identified

malaizses through the means of education. The teachers are the main group of

workers bost sulted o help African countries eradicate these ills. Teachers are

particadarly usehisd in this evercize because traditionally the African teachers is
viewed and accepbed as a reliable change agent

However, before hefshe could be depended upon in the present exerciss,

b

1/ she must be made o undergo a new type of training, which is here referred
b as “Matador Teacher BEducation.”
In an article written by Bernie Ikegulu (2001: 17} entitled, “Enriching the

Teacher Bducation Frogramme in Nigeria Through the Infusion of

o

Population/Family Life Education Content and Message,” emphasized ancther

B

r

alternative/innovation ko be existing Teacher BEducation Frogram in Nigeria,
that, population/family life educabion content and concepts have been infused
inty the curricnla of upper primary as well as junior and senior secondary
schoods in Migeria through caries subjects.

Due & the positively fremendous impact of this infusion in the
knowledge, behavior and practive of adolescents this concept was also infused
into the tsacher- training programme in the (olleges of Education. The

modalities, conbont, core messages, strategies, elr. was also modified problems

and prospects are also highlighted with the aim of improving the situation which
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would lead to the enhancement of the quality of lives of those adolescents now
and in the futars,

Yoshida {J001: 37} in an article entited, “Revision of Teacher Training
Frogram in AICHI University of Bducation in Japan,” said that the Aichi
University is one of typical universities that has teacher-training program
courses for kindergarben, elementary. junior and senfor teachers. Teacher-
trzining programs are designed For students o get bwo or three certificates in the
Bachelor's degree. The program consists of the following subjects: 1) General
EBducabinn {including foreign languages, physical educationy 2} Pedagogy
{Bdurational Frinciples, FPsychology, Moral Education, Guidance, ek
3} Methods of Teaching (Blementary and High School levels), 4) Teaching
Fractice; 5 Mator sublect studies; and (6} Graduation Thesis Hesearch,

Accordingly, beacher-training programs in the university were revised o

mprove beachers gualificabions.  Prachcal skills, like pedagogy, methods of

Liwe &

teaching, and teaching practices are emphasized more than before. Graduate
school programs were also revised to admit schoolteachers who wanted o
improve their baching skills and knowledge. Night classes and satellite classes
are provided for teachers who have lechures after their work.

Permin {2001: 41) said that there are at least bwo major educational reform
trends, which have informed the growing concern on reflectivity and scholarship
in beacher educabion. There is on the one hand the rise of construchvism and on

the other, the formation of centers of inquiry. Between these twuo, it is the last
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one where opportunities to proactively problemize the evolving eduscape
{where both preservice and in-service teachers are immersed) that offers a
miffen for e revival of 2 genuine spirit for teaching. And in the light of
changing global concerns on a teacher education, this trend lends itself o
creating new visions for teacher plagued by the changes and challenges of globat
modernities. This gives an outlook to the possibilities of transforming centers for
teacher education as cenbers of inquiry and informed action.

Vicencio {2001: 41) emphasizad the need of exploring different modalities

Jon sy

n indiganizing the curricnbum for basic education to make it more relevant to
the noeds of He local communities, especially of Indigenour Cultural
Communiies {0s). There are current iniliatives fowards indigenizing the

curricssinm in the Philiopines and in other countries and identifies a curricudum

i3
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model appropriate for indigenous communities in the Philippin

In this regard therefore, there is an increasing need by curriculum experts
ko provide a sond concephual base for curriculum building. However, nobody

can be a betber judge as to how to make the curriculum truly relevant and

aptional in the day-to-day reslities in the classroom than the implementers of the

cursicuium, namely the school personnel themsslves. Aristolle aplly appointed
this out cenhuries ago, when he said that “the user of the house should have more

tre sav about the house than the builder of the house” or some words o that

affart

The fodloaving festuses should be taken into consideration in building a

curricuinm: 1} systematic. That is holistic. The idea is to view the curriculum in
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its totality, to look at the “hig picture” so to speak. It is useful to look at

I"’)

erricufum as a sysbem, B0 study parts as a subsystems, to recognize their
ralgbionship with one anolher and how each part contributes to the overarching
function of purpose of the whole enterprise; 2} collegial, or participatory. fustas
the curricisiam itseif is 4 systam, the whole process of making and improving the
curriculum should be svstematic and systematic with all school segments
comwerned teking on aclive part in a collaborative manner towards the
athainment of the common goal; 3} developmental, that is, dynamic and growth-
ariented. The curricalum is an instrument of change, of growth, It should be in
a somstant siate of evolufion that would bring the school organization to
increasingly higher levels of excellence; 4) relevant; relevant to the realities of the
central purpose of schooling. The curriculum should provide the substance of
teaching and learrung as it tleshes out the school vision and mission {Palma,
T2 11

By addressing the assessment of curriculum development systematically,
Palma (1992: 1) further stressed Tyvler's concept of struchural cycde whereby
evaluation can lead to a reconsideration of purpose. Such a cycle reduces the
cumbersome process of planmung and makes it possible to treat curriculumy
meking in a systenwlic manmer. Viewed from this perspective then, the school
curricrdum has three fundamentsl elements: 1) purpose, which indicates the
goals and directions the school should take; 2} means. which suggest the

loarsdng experiences and resources that are to be selected, organized. and



implemented in pursuit of the purpose; and 3) assessment of cutcomes, which
measures the degree to which purpose have been met.

The three subsystems - purpose, means and assessment constitube the
tobality of cursicabum, and that curriculum development is a continuous process.
Curricuium is a far from being static.  Fut in ancther way, one can never speak
of 3 “Baished curcicslam” Curriculum is always “tentalive” and is meant ko
ndergo & provess of development o bring it to even higher levels of
stfechveness. 1he concurrent process of planning and implementing, evaluating
and revising the curricolum goes on in a never-ending cycle always taking into
consideration the constantly shifting needs of the learners, the emerging thrusts
of the school and its sponsors, the changing expectations of the larger society,
and the exigencies of the mes.

Finally, the all-important process of currictium development has one and
ondy ane funclion, that is, the formation of the “ideal graduate,” this becomes the
ultimate measure of the success or failure of the total enterprise. It should be
pointed ount, however, that the conception of the ”ideal graduate” will vary since
it depends on the school's peculiar cliendsle, ecology and throsts.

Aristotle once said as guoted by Oliver (1972: 17}, "All people do not
agree in those things which they would have a child learn . . . from the present
mode of sducation one cannot determine with cortainty to which men inchine,
whether to instract 2 child in what will be useful to him in life, or what tends to

virtue, or what is excellent, for all these things have their separate defenders”



Moreover, Oliver said, any student of socisty will acknowledge that “change” i
of central concern in curriculum improvement. There is change therefors, in
conbent, shudent body, sociely’s expeciations from education, materials and
methods of instruchons, and fnally there is an increasing refinement of
strategies for changing psople,

Basic education is the inalienable right of every Filipino citizen. This is so

sinve universal sducalion is an inescapable corollary of universal suffrage. The

better the education the citizens received, the better they are able to exercise their

rights and duties. For as Flato put it “The best man makes the best citizen”
Thess Iofty Wiosls ran be achioved if one would lock back o examine and

2 F
i3

improve the cussicidum. The curriculum is the very heart of the educational

process. Without it, one will be faced with the paralle clism of dMary’s "heartof the

heartess soul” {Banmon, J001: 13,

The aforocited literabure are cognizant of the tremendous demands  that
face the Philippine sducational svstam - the need to continuously assess and/or
roviow the modes of delivery, the relevance as well as the emphasis of the

classroom insiruchons undertaben in the classroom specifically among teacher

edmntion Ciasses,

Heolated Studies

Bavsa (2000} conducted a study entitled, “Integrated Science and

Mathematice Program (ISMP) for Secondary Schools in Eastern Visayas: A
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Model.” Said study attemnpted to analyze the existing Science I and Mathematics
I programs in the secondary curricudum of National High Schools in Eastern
Yisavas with an end view of developing a model for the inbegration of Science 1
and Mathematics into one subject. It was concduded by Baysa that the
inbzgration of kev kopics in Science I with key topics in Mathematics I, and vice
versa, is necessarv to a “much extent” as perceived by Science and Mathematic
teachers and supervisors. A model program can therefore be developed based
on the list of kev topics in Science I and Mathematics 1 prioritized by Science and
Mathematics supervisors and teachers. Baysa recommended for the integration
of Science and Mathematics in other levels of the secondary curriculum,

This study is related to that of Baysa in as much as both dealt on
mmovaiing or enhencing the existing curriculum or structure/scheme or
approaches in education. The present study focused on teacher education
carricala while Baysa's study was more on integration of two separate subjects
or learming areas in high school, namely: Sdence and Mathematics. The
geographical location is concentrated both in Region VII but the present study
concenirated specitically in the Island of Samar.

Villogas {1994} conducted a study entitled, “An Assessment of {atholic

=3 5

Tertiary Bducation in Region & Proposed Alternative Approaches to Education.”
The study assessad  the Catholic teriary education in Region 8 with the end in

view of devising alternative approaches, methods, modes and models of
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learning /education, which were adaptable and responsive to the present socio-
sconomic and cultural realities of the region.

The mission and goals, courses offered, students development programs,
and commumaty exiension programs of the respondent schools, as well as their
enrolment, and graduation turn out, together with the educational qualification
of the admindstrators and facully were surveyed in order to get a picture of their
peculiar characteristics, charisnw, and profile.

The study focused strongly on the participation and involvement of
students in the conduct of trilogy functons of terbary education: instructon,
rasearch and extension services, with Christian formation as a special function of
Catholic schools. The exient of the integration of contemporary issues
conwerning basic sectors of the present society was measured.

The results of the study provided Villegas bases for concluding that
throngh the conduries, alternative approaches to education had been mtroduced.
The present educational system in the country had undergone several changes,
bt recent innovations should be geared towards more smpowering education to
snable individuals to transform self and society.

Villegas, based on the results of her study recomunended to: 1) Provide
mnovative courses that would be relevant to the needs of the conmunundty; 2} Gear
mstruction towards the development of nationalistic attitude to get rid of
colonial traits that loosen the anchorage of the people on the country in favor of

foreign smployment or permanent residence; 3) Train students to be crealive to
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enable them to develop industries in the country rather than educate them for
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cate love or inbtegrate learning skills for skilled
fabor o minimize anemplovment; 5 Offer short term courses relevant to the
neads of the communily or innovale existing struchiures of curriculum or

programs b enhance emplovability of the students; 6} Replace traditional

classroom insbruction with crilical teaching that is parlicipatory, affective, and
problam-posing. aimed bowards empowering education for self and social
transformation; 7} Adopt critical teaching methods in teacher-training colleges

thronsgh demonsiration and models; &) Develop more cultural achivities o
anhance selfimage among the students and 9) Provide scholarship or self-help

schames bo assist indigent shudents,

The present shuidy bears similarity to that of Villegas' inasmuch as both
studdios assessed the exient of relevance of terBary sducabion o ibs immediabte

conununity especiafly the marginalized sectors of the society. Furthermore,
both studies desired to propose enhanced approaches in sducation.

Both stadies also aimed to improve the present educational system in the
context of the present socio-political and cultural realities of the society and that
the results of both studies were used as springboard towards the improvement of
modes of learming to supplement the weaknesses and deficiencies of the present
formal education in the country particalarly the teacher education carriculum.

Arayon {1996) conducted a study entitled, “Sports Development Program

for Semar: & Proposed Model”™ The implementation of Physical Education and
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School Sports (PESS) program as emphasized by the researcher is the primary
concern of schood administrabors and teachers and mandated by the state. Like
any other education program, Physical Education and Sports Program (PESS)
necessilates aﬁ onrgoing and regular evaluation. Such evaluation will provide
the mmplementing people with inputs for them to arrive at the best strategy to
sttect the desired outcomef goals of the PESS program

It was revealed in the study that the school administrators, as well as the
PESS coordinators or P.E. isachers perceived the implementation of the five
components of the PESS program as “slightly implemented”

Arvavon concluded thatt 1) There is still an urgent need to improve the
fevel of mmplementstion of the five components of the PESS program in the
Thvision of Samar for the said program to succeed.

The present study bears similarity to that of Arayon inasmuch as both
deait with the assessment of existing education program or curriculum and
proposed  an enhanced o innovative model geared towards relevant
development or improvement of such programs.

Babalcon {1993} conducked a study entitled, “A Development Flan for
Trade Technical Schodds in the Island of Samar: A Model.” The Island of Samar
was identified as one of the depressed areas of the country today. A multitude of
its population is beset with problems on poverty, malnutrition, mnemployment
and other predicaments, which are believed to be causing major hindrances for

s development. The island despite its present state of underdevelopment is



blissfully endowed with bountiful natural resources a phenomenon which is

guite paradoxical. Aware of this problem, one major goal set by the government

lowp o

= Hwe development of pobential resources, which would encourage growth

|

spaciaily of rural industries with the use of indigenous materials. Along this
trade-technical schools play a vital role towards the athainment of this
objective. Such development goal is hoped to be achieved by the research
through the identification of course priorities and the formulation of strategies to
develop trade-technical schools in order to cater to the industrial needs of the

community particularly in the Island of Samar,

It was recommended by Babalcon that: 1) Trade-technical schools should

Fr's

maximize the use of respurcss avaslable in the locality for effective technical-
yocational instracion; 2} Mew indusiries with feasible business potential must be
granted for productve comunercialfindustrial activities; 3} The inclusion of
trade-technical f vocational courses not offered in the curricular program of trade-
techmical schools but while are percetved relevant by the respondents needs
preferential attention to satisfy industry demand: 4) Emphasize entrepreneurchip
in afl trade techedcal educebion courses to encourage trade-techmical school
graduates to venlure on comunercial/industrial business for self employment
purposes; 5} The shategies to improve the curricular offerings and
adnunistration of tmade-technical school graduates in the Island of Samar as
perceived by the two groups of respondents: 6) Course priorities and strategies

to improve trade-technical schools in the Island of Samar should be subjected to
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continuous research to determine future trends and projections; 7) The
development plan should be piloted in one of the trade-technical schools in each
of the Frovines of Samar; and 8) A follow-up study should be conducted alter
Fourr vears of implemeantation of the development plan,

The present shudy is related to that of Babalcon inasmuch as both were
concerned on revising existing curriculum bo make it more responsive to the
demands of the society particularly the Island of Samar. Both studies aimed o
improve the curricular offerings of HEls that would lead existing curriculum
be a real and effective weapon for community é svelopment. Meanwhile, they
o the type of curricslum assessed; the present study focused on Teacher
Education Cusricula offered by Teacher Bducation Institutions while Babalcon's

& Eouoris Frniia T ek T L S ot , T Tyt
tudy focused on Trade Technical Cwrriculum offered by Trade-Technical

Pacolor {1993} conducted a study entiled, “Determinants of
Achiovements in Mathematics of Fourth Year Secondary Students in Samar
Istand: &n Inpat to a Model Training Design” One of the bases of the study was
the importance and relevance of Mathematics to technological changes make it
imperative that academic achievement in Mathematics be upgraded I
accordance with standards commensurate o the requirements of modern
technology.  Valid observations and surveys have found that students’

performance in mathematics is far below the expected output. Greater etforts

should be expected to improve the educational product particularly in the field
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of Mathematics. The realization of such objective is difficult to achieve, if the
continuous deterioration in the performance in Mathematics is not abated. To
improve the product of Philippine schools, the education department launched
w2 present secondary Mathematics curriculum under the project of the well-
knoawn Secondary Educabion Development Program to keep abreast with
innovations in Mathematics sducation, as well as change of students’ learning
oubcomes.  The sscondary school graduates of 1993 will be products of two

eduvatinnal curslonlar innovations, therefore, evalusiion in berms of shudents’
achieverrent in Mathematics is imperative in order to determine their extent of

improverent and scoomplishment and it is equally important and necessary to

schievement which will be used as

'l-)

determine the factors asscciated with their ¢
basis in plansing for & eacher raining for Mathematics teachers in the Island of
Samnar.

The folloaving were the recommendations proposed by Facolor: 1) The
training of Mathematics teachers on content, teaching strategies, and ascessment
techniques iz imperative, to improve their teaching skills and competencies;
# Cusricudum of teacher fraining instifutes may conlain courses for the
development of teachers’ personality trails, social relationship iraits and other
traits affecting beacher skills and competencies; 3} Since the change in student
learning oubcosmes is Mathematics the ultimabe criterion in evaluating the

sffortivencss of the secondary Mathematics curriculum, desirable change in

teachers’ classroom practices is imperabive bo achieve the minimum compebency
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level of the students in the same subject; 4) An in-depth evaluation and review
be made of the present mulli-lateral learning contents of the secondary
mathemabics curricuium bo determine its possible effects on students’ retention

i transber of basic mathematical learning: 5} Mathematics educabors should
use Hie test bo gather amipirical data for huture planning and innovatons in
secondary mathemalics educaion; 6§} The course combent of textbooks in
Mathematics IV is worth looking into; 7) The findings of the study further
stressed the need for BMathemalics teacher training program in order: a) o
wrprove the teaching of the students, first by identifving specific sources of error

requiring remediation. as well as, developing proper students study habits and

athitude; B! o unprove the teaching of the lesson, by idendifving those

lcarming outcomes by improving the teachers qualities and skills and address
issues of concern recognized by the teachers themselves.

The present study bears similarity to that of Pacolor inasmuch as both
dealt on delermining the achievement of education and aimed to provide
relovant trainings to beachers bo make them more effective conveyor of learning
necessary bo the development of the community especially the Island of Samar.
However, the study of Pacolor focused on Mathematics achievement while this
shirdy Focused on teacher education curricula in Samar Island.

Cabanganan {1998} conductad a study entitled, “The Guidance Frogram of

State Colleges and Universities in Region VIII: A Model” This study aimed to



come up with a comprehensive and functional model guidance program for the

nine state colleges and universities of Region VI, with the intention of coming

R

i with mesasures for improvement. The focus of the assessment was on the

senacks of

W

the puidance program; namely the guidance physical facilities and the
guidance sorvices. hlore specifically, the study attempted bo determine the

£

adeguacy of the guidance center as to location, facilities, materials and supplies,
the worth of the guidance service, the supporliveness of the school
administralions and the compslence and dedicalion to guidance work of the
giidance counselor and facalty members.

A compreboansive and formal guidance program for SUCs was deemed
necessary bo optimize the school’s impact on the students in the communily. The
maney, Hme and effort that the proposad guidance demands will pay off in the
form of a mors systematic and professional service funchions of the schodl
sysiom.

Cabanganan’s study concluded that there is inadequacy of the existing
guidance services, hance, the nead to improve and systematize its development
and implementstion. A funchonal guidance program  will undoubbedly
contribute much to the realization of educational goals that the state colleges and
urdversities i Region VI are striving for.

The present study bears similarity to that of Cabanganan inasmuch as

both assessed the effectiveness of two most important entities in school - the

teaching forces and the guidance services. Both study also proposed to enhance
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the existing educational programs in school. Guidance programs and Teacher
Education Curricsfum are similar in the sense that both are designed o
prepars / develop students to the real missionary nature of the tsachers” job when
they graduate, that, for true community/public servants and conwerns on the
development of the society, particularly their respectve conunumnities.

susrra {1994} conducted a study entitled, “Management style on the
Cuality of School Governance in Selected Private High Schools and Colleges in
Eastern Visayas, Philippines” § is said that the management is essential to
national wealth buailding. I is not encugh for a countrv to have land, labor,
capital and natural resources. Above all, it needs the talent, ability and drive of
the managers o turn these rescurces into profitable enterprises.

The study mainly investigated the frequency and quality of management
tunctions in selected private high schools and colleges in Eastern Visayas,
Philippines.

This study revealed that the frequency and guality performance have the
same management stvle which is the traditional type of management. The
toachers’ work atiitude and their fob satisfaction level were found to be at the
“average” level

The present study bears sémi?afitg to that of Guerra in the sense that both
wers cofcarned on the management stvles of private schools in promoling
retevanve or responsivaness of the curricudar programs offered and managed by

fogi R 11

said schools.
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The present study gave more emphasis on how private educational
snshiftulions managed the teacher education curricula they offer o be able ko
produce graduabes with an assurance of employment opporhunities and with an
orientabion hor broe communily services which aims further of developing
marginalized sechor of the sociely particniarly the Island of Samar.

MNorofia and Rosalado (1990) conducted a study entifled, “An Evaluation
of the Frogram for Decentralized Educational Development (FRODED) in
Eastern Visavas: A Froposed Implementation Scheme.” This study evaluated the
axtent of implamentation of PRODED in Samar and Leyte Island Divisions along

the four coamponents, namealy: shalf development, physical facilities development,

it was condduded by Norofia and Rosalado that the teachers perceived
themsslves o adeguabely possess the skills in technical or instruchonal,
classroom management and Inberpersonal skills, but a moderate evidence of
positive values as influenced by the TFP. This was concurred by the
administrators.  Aloreover, it was found that the administrabors had high self-
serception of their managerial capabilities, interpersonal skills and an adeguate

or moderats, manifestasbion of posibive values., Un the other hand, the eadh

and administrators nead o sirengthen their values formation. Generally, Samar

and levte Igland Divisions reveasled low indicators on achievement level,
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dropout rate, participation rate, and survival rate, and there is a need to improve
the survival rate of the region.

The teachers revealed that their schools recaived inadequate supplies of
physical facilities. Consequently, it followed that these physical facilities were
utitized to a very Hmited degres. This was so because the extent of adequacy
was very Houled

For the inadeguate values formation of teachers and adminisirators, it was

soth  teacher-iraining
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and survival rate, theve is & nesd to unprove them, with more effort on survival

rate by strengthening the curriculum in both the elementary, secondary and

The present shidy bears similarity to the study of Norofia and Rosalado in

)

as miich as both dealt on assessing educational programs. The difference was on
the kind of program; the present study focused on teacher education curricular
offerings while that of Norofia and Rosalado was on PRODED.  Furthermore,
sath studies propossd model for the implemeniation scheme.

Cardoso {1996} conducted a study eniitled “Information System

Strategios Flan {ISSF) for State Universities and Colleges (SUCs) in Eastern



Said study was conducted in order to provide educational managers,
specifically in the Bastern Visavas Region, adequate, accurate, reliable and timely
respactive shabe university /oollage by proposing an Information System Strategic
Flan (I55F) model focusing on four major areas, namely: student management

sysherm, personnel management information system, supplies/equipment

by

anagement information system, and financial management information
svstem.

This shudy abtempted to analyze the existing and current information

syshem of shabe universifies and colleges in Eastern Visavas and assessed the

phvsical and manpower capability of SUCs and produce a statement of
information specificalion required with the intention of proposing a model foran
Information Svstermn Strategies Plan (IS5F), & tool for & more effective, efficient
and acceptable management of educational instibubions.

The present study bears similarity to that of Cardoso in the sense that both

shusdios analvesd the existing system in higher education sectors in Region VIL
Morsover, thev both proposad to improve educational delivery mode o ensure

that higher education graduabes possess skills most relevant or athuned to the

descriptive - developmental ressarch design.
Bllado (1998) conducted a study entitled, “Validation of Developed

E{*ﬁ onal Maberials in High School Chemistry” This study primarily dealt
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with the validation of developed instructional materials in Chemistry (Behavior
of Gasesy intended for the third vear high school students of Samar Collegs,

Catbalogan, Samar,

o]

he developed self-learning instructonal materials would help develop
and maintain stiudents’ interest in a difficult subject like Chemistry inasmuch as
they would be doing activities rather than watch and listen.

The researcher intended to instill among secondary students a feeling of
achievemend in their work, an inferest in their environment, an ability to research
and discover for themselves, and finally, to develop a desire amongst the young
o Iearn more about the world they Hyve inu

Ellado recomumended that Chemistry teachers in the secondary level be
upgraded in relalion bo their knowledge on content and teaching sirategies.
Theyv should be sent to seminars, trainings, as well as workshops where they will
be taught how o develop and design innovalive strategies, techniques and

E3 F

Both studies had the intention of coming up with improved /enhanced

delivery mode in educational system to make the existing educational structure

nore responsive and effective tool for the development of society especially rural

or less privileged conmunurdties.
Paldozr (1998} in his studv entitled, “Perceptions of Instructors and

Graduates on Ladderized Diploma in Agriculbural Technology and Bachelor of

Agricultural Technology: Inputs to Curricular Redirection,” said that there is



really a need for a continuous evaluation of the cuwrriculum in order to keep
abreast with the rapid change in technology and the demands of Hime.

This study intendad to furnish the school administrators, the heads of

i)

cflege department and the instructors with reliable data o determine the

Iy

trengths and weaknesses of the curricular program thereby provide immmediabe
solutions for improvement. It would also provide immediate assistance fo the
students and communily in order bo increase job opporhunities, production and

X

The main point among the recommendations of Palder's study is bo

)

encontrage school officials and people concerned for revisions or enhancement
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tertiary institutions especially on Agriculbure.
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The present study and that of Faldez both assessed the perceplions o
sraduates and instructors on curricular offerings; these perceptions were used as

bases for curricular redirechons or enhanced models. Both study aimed to

rovide school officisls information to help them determine the strengths and

l"r'::

weaknesses of the curricular offerings as bases for improvement. Finally, both

fies mdengiod

t3 ensure the relevance and degree of responsiveness of

fwt ¢
ja

studends’ traindng io the society especially the local needs of the marginalized

L

sectors of the soosty.
Cabon {2003) conducked a study entitled “Correlates of Examinees”

Parformance in the Licensure Examination for Teachers (LET): Basis for Teacher
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Education Curriculum Improvement.” The study aimed to ascertain the degree

of relationship between the level of performance of the examinees in the 2001
1ET fromn the 14 selected public and private TEIs in BEastern Visavas and the

following: facuity-relabted, administrator-related, TElrelated, and room
axaminer and prochor-rafated factors,

it was revealed in the shidy thatr  the performance of examiness from
public TEls was higher and better in the general educalion, professional
education as well as feld of specialization components of the LET in the
secondary level.

Furthermore, Gabon recommended thatr 1) the faculty members in the
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i

public and private 1Els must be, as much as possi

5

o cope up with the primary demands of the teaching profession: must be
5 E3 z ;1
educationally gualified; must handle subjects where they can serve their shudents

st take further fraindng in their own fields of specialization; 2} the
administrators of the public and private TEls should be educationally gualified;
should possess the necessary trainings such as managerial, leadership, reguired
traits and the technical know-how in the overall administrabive hunchions
expected of themy 3} the TEls should submuit for woluntary accreditatiory
mplement  adndssion  and relenfion eveluabion  procedures;  offer

refrssher freview classes in preparation of LET: 4} conduct a study on the siatie

of the BEED and BSED curricula in the region, which will serve as the basis in



developing more improved BEED and BSED curricula for the public and private
The present shudy bear similarity to the aforementioned study since both

shidios aimed at improving the BEED and BSED curricula, covering policies,

provedures, echnigues, manpower, facilitfes, ele, and the implementation of

strabegic achivities. Both studies were conducted in Region VIIl. However, the

study of Gabon considerad the res of the Licensure Examination for teacher

as basis of improving the two curricula while the present study considered the

relevance of these curricnla in berms of accessibility as well as faculty

development.



Chapter 3

METHODOLOGY

This chapber presents the methods and procedures that were undertaken
in this study. It includes the research design, instrumentation, validation of
instrument, sampling procedure, data gathering procedure and statistical

trostment of dats,

Bessarch Disgion

This study employed the descriptive-developmental research design. The
researcher determined the relevance of the teacher education programs among
private TEls in Region VII as assessed by the school administrators, facuity,
personnel, graduates, students and parents. Moreover, the researcher looked
into the problems encountered by the six groups of respondents relative to
teacher education and its possible solutions.  Also, four groups of respondents
- the experts, faculty, administrators as well as employees were made to identify
the competencies needed to improve the teacher education curricodum in their
respective institutions, The results of the analyses of the data collected
were used as inputs or bases for coming up with proposals for an
enhanced teacher education curriculum best suited to  the prevailing

characteristics of private schools in the Island of Samar. Specifically, the priority
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of this undertaking was to propose prototype BEED and BSED curricula that
were anchored on the findings of this study.

The enhanced teacher education curriculum for private schools in the
Island of Samar is envisioned to cater to the needs and concerns of the
sdministrators, facully, students, and their parents, graduates, employees and
experts in the feld of basic education.

The ressarcher-made questionnaire was used as the main instrument in
gathering pertinent data. - The statistical tools used in analvzing the collected
data are the weighted means, standard deviation, one-way analysis of variance

and Scheits’s fost.

Instrumentation

As stated, the researcher utilized the questionnaire as the main instrument
in the dats-collecion. This was supplemented by interview, documentary
arxafynsis and observation.

Ouestinnnaire. The questionnaire was the principal instrument to be

used by the researcher to elicit perceptions from the respondents relative to the
extent of relevance of the Teacher Education Program among private TEls in the
Istand of Samar in terms of the following indicators, namely: {1) accessibility to:
aduussion reguiremends, toition and other fees, scholarship, enrollment
procedure, distance from home: () faculty development (3) instructional

stratogios and approachss: {4} values formation; {5) community involvement: and
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{6) emplovability. Likewise, the questionnaire elicited information from the
respondents with regards to the problems encountered in the implementation of
the teacher education program, as well as the suggested solutions to address the
probiems enwouniersd.

There were seven sels of guestonnaires used for esach category of
respondent.  All sels of guestionnaires composed of five parts. Fart 1 is the
section that elicited information regarding the profile of the respondents; Part H
was on the perception of the respondents relative to the extent of relevance of the
teacher education curricudum; Part 1T learning areas or competencies necessary
for the enhancament of the teacher education cursicuium; Part IV was on the
problems ergounderad in the implementation of the teacher education prograny
and Part V was on the suggested solutions to address the problems encountered.

The perceived extent of relevance of the identified aspects of the curricula
was gquandified using the fivepoint Likert scales of 5, 4. 3, 2, 1 for extremely
relevant (ER). highly relevant (HR), moderately relevant (MR), slightly relevant
{SR)} and not relevant (NR), respectively. Also, the learning areas were assessed
as very much needed (VMN) or 5, much needed (MN) or 4, moderately needed
{Mod N or 3, slightly needed (SB) or 2 and not needed (NN) or 1. Moreover, the
problems idenfified were assessed by the respondents as follows: 5 for always
encountered {AF), 4 for often encountered (OE), 3 for sometimes encountered
{508, 2 for rarely encomntered {(RE), and 1 for not encountered (NE). Finally, the

responses on the listed solutions were as follows: 5 for strongly agree (SA), 4 for
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agree (A), 3 for undecided (U), 2 for disagree (D) and 1 for strongly disagree

543,

Documentary analysis. This data gathering technique was utilized to
oblain infrmation with regards to the profile of the respondents by reviewing

periinent dociments available to the researcher.

Validation of the Instrument

The guestionnaire used in the data gathering is a selfstructured
instrument prepared by the researcher himself. Hence, it passed through expert
validation through his adviser and post-graduate professors of the Samar State
Polytechnic College Graduate School.  Finally, expert validation was made by
the members of the panel of oral examiners during the pre-oral. All suggestions
and commenis during the expert validation process were considered and
frworpornated in the final deatt,

Moreover, b0 asceskain the reliability of the instrument, the researcher
adopbed the test-retest reliability method. The pilot testing was conducted at the
Divine Gratine College, Dolores, Eastern Samar twice in an interval of two days
in a week b the same group of respondents. Results of the two pilot-tests were
tabulabed, organized and analyzed whereby the coefficient of reliability was
computed using the Pearson r and interpreted based on the Table of Reliability

suggested by Ebel (1965: 247). The value of the reliability coefficient was 0.87
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which was interpreted to be “fairly high,” indicating that the instrument is

adeqguate for individual measuremends.

Sampiing Procedure

In the selection of the private schools offering teacher education
curricuium included in this shudy, total enumeration was used. There were six
respondentschonls identified in the Island of Samar, namely: 1) St. Francis
Colliegs, Allen, Northern Samar; ¥} Northern Samar Colleges, Catarman,
Northern Samar; 3} Christ the King College, Calbayog City: 4) St. Mary’s College
of Cathalogan, Catbalogan, Samar; 5} Samar College, Catbalogan, Samar; 6) St
Mary's College of Borongan, Borongan, Eastern Samar.

Morenver, in the selecton of the administrators, experts and faculty
respondents, tokal enumeration was employed. This means that all
administrators, experts and faculty members connected with the six respondent-
schoods served as respondeants of the shady.

For the emploveess, the researcher identified the following: 1) registrars;
3} librarians; 3) cashiers; 4} school nurses; and 5 clerks.

The axperb-respondents considered in this study were the principal /head
teachers/teachers-incharge of public eclementary and secondary schools
supervisad by the Department of Education and are assigned only in the ceniral

schoods located in the poblacion of every respondent-municipality.
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On the other hand, in the selection of graduates and students, stratified
random sampling was used. The researcher prepared a sampling frame, which
contained informabion relative to the population for each group per school

Then, the ssmple size was computed using the Sloven’s formula (Sevilla, et al.,

1992: 187
fit!
T ———
1+ Bl
swhere;
n - thesample size;

M - the population siza; and

e - the desired margin of error.

The selection of the parenbrespondents was done through purposive
sampling inasmuch as only those parents of student-respondents were taken as
samples. The researcher entrusted the survey-questionnaires intended for their

parants bo the studentrespondents.

Diata Gathering Procedure

For the data gathering aspect of the study, the researcher first and
foremost made it a point that the corresponding instruments for gathering the
required data were already validated before the actual data collection would
push through, After the validation phase, the researcher sought permission and

approval of the different concerned officials who might be affected or involved,
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when the study would finally be set in motion. This was realized though letters
of requests and other fetters of communication forwarded to said officials in
order b secure sufficient ethical as well as legal mandate from the smooth,
systematic, and well-coordinated conduct of the stuzdy.

Firstly, the researcher sought permission from the Regional Director of the
Conurdgssion on Higher Education, Region VI, Tacloban City to conduct the
study among privete teacher education institutions in the Island of Samar.
Similar letter of request was made and addressed to the Director of the
Department of Education, Region VI, Tacloban City to field part HI of the
survey-gquestonnaire to the principals/head teachers/teachers-incharge in both
elementary and secondary public schools in the Island of Samar.

Secondly, the researcher preparad another letter-request to the Hegional
Director of the Commission on Higher Education carrying the following
requeste: 1) envollment; 7} faculty profile; 3) administrators’ profile; 4) library and
other educational facilities; 5} graduation turn-out for the past five years of the
respondents private teacher education institutions. Similar letter-request was
made and addressed to the Regional Director of the Department of Education
carrying the folloawing requests: 1) number and percentage of teacher applicants
and the newly hired teachers in the Depariment of Education through the
Division of Samar, Bastern Samar, Northern Samar; 7} number and percentage of
hired teachers in the Department of Education in the Island of Samar who are

graduates from the respondent schools.
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Thirdly, the researcher prepared another letter-request to the Regional
Director of the Frofessional Regulation Commission (FRC), Tacloban City,
requesting data on the number and percentage of passing rate in the licensure
examination for teacher (LET) for the past five years among respondents schools.

All the cited letters were meant to ask clearance and the subsequent
permussion for the researcher to freely and legally undertake the required
activities of the study. Upon satisfying the pre-requisites to actual data gathering,
the researcher then administered his survey questionnaires to the intended
respondents of the study.

For the graduate respondents, the researcher also sought the help of some
gtudents who served as their courfer of the questionnaires for graduates who
were their neightors, relatives, friends or a friend of their friends. Some schools
conducted LET review orientation where said graduate-respondents were found
present which made it easier for the researcher to contact them. Due to the
difficulty encountered by the researcher in contacting said graduates, the
researcher resorted to those graduates whom his student-couriers are familiar to.

The studenkrespondents were given additional set of questionnaires
intended for their respective parenis or parentrespondents. It was found
beneficial to the researcher because the students themselves were the ones who
assisted, helped and explained further the doubts and queries of their parents.

The esearcher in fielding the questionnaire deployed an assistant

srntwrator. [ was ensared that if necessary, additional explanation,
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clarification and help in answering the survey questionnaire were extended to
the respondents either by the researcher himself or the assistant enumerators. In
addition, unstruchurad interviews with the different respondents were done. The

data collection phase was done during the period February to March 2004,

Statistiral Treatment of Daba

The dats gathersed were tabulated, organized and analyzed using
appropriate descriptive and inferential statistics, namely: frequency count and
percentages, arithmetic mean and standard deviation, weighted mean, Pearson-
Froduck-Moment Correlation Coefficient, one-way analysis of variance and
Schetie’s test.

Frequency crount and percentages. These descriptive statistics were used

o presant the prodife of the respondents by category.

Arithmetic mean and standard deviation. These descriptive statistics

svere used to present the average age, vears of service, experience and in-service
trainings aftended, as well as, in describing the variability of the data.

Weishted mean. This statistic was used to present the group perceptions

of the mespondends with regands to the extent of relevance of the Teacher
Bducation Curriculum among TEls as well as the competencies necessary o
anhance the TECs in the island of Samar with the use of the five-point Likert

scaie as follows:



Scale Range

i 451 -500
4 351 -4.50
a 251 -3.50
2 151- 250
1 1.00-156

Interpretation

Extremely Relevant/Very Much Needed  (ER/VMN)

Highly Relevant/ Much Needed

{(HR/MN)

Moderately Relevant/ Moderately Needed (MRE/ModN)

Stightly Relevant/Slighily Needed

Mot Belevant

(SR/SN)

(NR/NN)

Likewise, fhe same statistic was used to determine the gravity of the

problems sncountered in the implementation of the Teacher Education Program

anmwng TEIs as perceived by the respondents using the following five-point scale:

Scale

L S RO

Eange

451 -500
351 -4.50
251-5350
151-250
1.00 - 1.50

Interprefation

Always Encountered
Often Brwoundered
Sometimes Encountered
Seldom Bawoundered
Mot Enwcounterad

(A)
©)
(So)
(Se)
N

Pearson Product Moment Correlation Coefficient. The Pearson r was

applied to determine the reliability of the instrument through the test-retest

technigue employing the following formula (Walpale, 1982: 307y

Far

where:

]
%

=2

NEXY - (£X) (ZY)

/ INEXE- EX) [NEY? - (EY)]

refors in the sum of X variable;

refers to the sum of Y variable:

refars bo the correlation between X and Y variables;



N - refers to the number of cases;

EXE - safers bo the sum of squared X score;
ZY? - refers to the sum of sguared Y score; and
z - refers to sununation.

in evalualing the computed r,, the Table of Reliability Coefficient

sttggested by Ebel (1965: 242) was used as shoawn as foliowes:

Relizhility Coefficient Degree of Reliability

0595 -05 Yery high

G090 -0 High

(.80 -0589 Fairly  high, adequate for individual
measurements.

870 -079 Hather low, adequate for group messurements.

Below 070 Low, entirely inadeguate for individual
measurements githough usehul for group average
and school surveys.

ANOVA. To compare the perceptions among the six groups of
respondents relative fo the extent of relevance of the teacher education program
amemg private THLs, as well as the gravity of the problems encountered in the
implementation of the teacher education program, the one-way analysis of

variance was used adopting the following fornuda (Walpole, 1982: 387), viz:

5 s sith dig, = k-1

MSwigun dhyg, = N -k



where:
K - the number of groups: and

] 4  the total noanber of cases.
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Scheffe’s test. To test the significance of differences as the result of

comparing the perceptions among the six categories of respondents on the extent

of relevance of the beacher education program among TEls as well as the gravity

of the problems encountered in the implementation of the teacher education

curricstium, the Scheffe’s posteriori test was emploved with the following

formada {Snedecor & Cochiran, 195: iy

- XP
¥F =
] {" 1 1 \g
o %_ R %
b

S.f - the mean square within groups.

Finally, testing of hypotheses was done using «

stgedficanes.

05 as the level of



Chapter 4

PRESENTATION, ANALYSIS AND INTERPRETATION OF DATA

This chapter covers the presentation, analysis and interpretation of the
collerted data. Inciuded in this chapter are the profile of the private TEIs in the
region in terms of enroliment faculty, students’ characteristics, and
adminigirators’ profile. Moreover, the assessments of the different groups of
respondents pertaining bo relevance of the curricular offerings, competencies
needed, problams encountered, suggested solutions as well as resulis of the
tesis of hypotheses are hersin discussed.

Profile of the Teacher Bducation Curriculum {TEC)
Amons the Bespondent-TEis

The researcher locked into the profile of the TEC among private TEls to
give background information regarding its status. Among the indicators
considerad necessary wers:  anrollment, faculty, students’ characteristics and
adnvvdstrators’ profile.

Enroilment. Table 1 presents the profile of the TEC among private TEls
in terms of enrollment. As presented in the said table, it can be noted that Samar
College posted the highest number of TEC enrollment with 725 or 64.44 percent.
This was followed by St Francis College with an enrcilment of 150 or 13.37

percent. On the other hand, Northern Samar College registered the least number
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Table 1

Enraliment Profile of the Teacher Fducation Curricuium
Among Respondent-TEls

Teacher Education Institutions Eanrollment Percent Rank
Christ the King College 133 11.85 o
St Mary's College of Cathalogan 55 459G 4
Sanwr Collegs s Gidd 1
Morithern Sammaer Colleges 12 147 b
S Frangis Collegs 156 1337 2
5t. Marv's College of Borongan 49 437 5

Tolal 31122 10000 -
Riean i87 - -
5.0 267.82 - -

of TBC enroliment with 12 students or 1.07 percent of the total TEC enrcliment
in the Island of Samsar.  Thus, the mean number of TEC enroliment in the Island
of Samar was pegeed at 187 students with a standard deviation of 26783
strdends.

Faruitv-resnondents’ srofile. The characteristics of the faculty of the

TEC among private TElg in the Island of Samar are herein discussed such as: age
and sax, civil stahis, educational qualification, monthly income, teaching status,
teaching experiance and in-service trainings atbended.

Table 2 presents the age and sex distribution of faculty members of the

TE( among private TBls in the island of Samar. QOut of the 70 faculty-
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Table 2

Age and Sex Distribution of the Faculty-Respondents

Age hale Female Total
Bracket
f S { i % £ I %
55 - 63 2 285 5 4.29 5 714
45 54 2 2858 g 1143 10 14.2%
37 -45 3 428 11 15.72 14 20.00
B-3 8 1143 12 17.14 20 2857
19 -5 10 14.29 11 15.71 i} 30.006
Totat 25 3571 45 64.29 74 1005
hean 33.08 veazrs 37.00 vears 35.60 vears
5.0 21.36 yaars 22.25 yveass 21.93 veass

respondents, the highest number between 19 to 27 vears comprised 21 or 30.00
percent. This was followed by those between 28 to 36 years with 20 or 28.57
percent.  Meansvhdle, the least number, that is five or 7.14 percent were 55 to 63
yoars obd. Hence, the msan age of the faculty-respondents was pegged at 35.60
years with S0 of 21.93 years which indicated that the faculty menibers of the
TEIs in the Island of Samar were in their mid 30's and were relatively young.
hloreover, majority of the faculty-respondents were female as evidenced
by the fact that out of 7, 45 or 64.29 percent were of this sex and the remaining
S or 3571 percent composed the males. The data support the general

ohservation that teaching, generally, is considered a “female profession.”
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The data on the civil status of the faculty-respondents are shown in Table
3  Among the private TEIs in the island of Samar, majority of the faculty
mambers wors marriad with 43 out of 70 or 61.43 percent; 25 of them or 3571

percent were singles and ondy two or 2.86 percent were widows/ers.

Table 3

Civil Status Profile of the Faculty-Bespondents

Civil Shados Frequency Percent
Widow fer 2 285
Blarrisd £3 B1.43
Sngle 5 357

Fotal b 13 158.80

In torms of educational qualification of the faculty-respondents, Table 4
sheavs that majority, that is, 45 out of 70 or 64.29 percent were baccalaureate
degree holders with MA/MS units while 17 or 24.28 percent were baccalaureate
degree holders. Furthermore, six or 857 percent were MA holders. Noteworthy
were the two faculty members or 2.86 percent who are Fh. D. degree holders.

The data showed that the TEC faculty possessed the minimum
sducational qualification for the position. However, hased on the CHED
requirement that 4000 percent of the faculty teaching in college should have

master’s degree, majority of the faculty of the TEC among private TEls in the
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Table 4

Educational (Jualification of the Faculty-Hespondents

Educational Fre y P ¢
Qualification e i
Ph.ix Z 286
A AL & 857
With M. A Thvits 45 6129
Bacralauroats 17 2438
Total it 100,060

ovinwe of Samar fell short of eduretional preparation. This denoted that

majority of the facaity members need updating of their educational qualification
throagh pursuing graduate and advanced education.

Pertaining to monthly income of  the faculty members among private

TEls in the island of Samar, Table 5 shows that the highest number of faculty-

respondents, that is, 20 out of 70 or 7857 percent earned monthly income of

"

PhP12 200.00-FhP14 999.00; followed by 17 faculty-respondents or 2429 percent

with income of PHPIQANNO0- FhP12799.00. On the other hand, the least
number of two or 286 percent earned PhP15,000.00-PhP17,199.00. The average
monthly income of the facully-respondents was posted at PhP10.725.21, which
proved to be lower than the poverty threshold set by NEDA for the year 2003,

which is PRPIOTES,
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Table 5

Average Monthly Income Distribution of the Faculty-Eespondents

Income Bracket in Phy Frequency FPercent
000 -171% 2 286
12,800 - 14,999 L 28.57
W0.600-12738 17 24.29

8,400 - 10593 13 1857

6,200 - 8339 12 17.14

4,000 - 6199 & 857
Toial 74 100.00
hiean PhP10,725.21

The data denoted that the faculty members of private TEIs in the island of
Samar were fiving below the poverty level, indicating that they can barely
prosvide their family memhers the basic necessities in life such as food, clothing,
shelter a5 wall as aducabion.

The profile of the TEC among private TEls in terms of teaching status of
their faculty members are only of two categories, that is, permanent or
probationary shatus. Based on data collected, majority of them that is. 56 out of
70 faculty-respondents or 80.00 percent were on permanent status while the

remaining 14 or 2000 percent were on probationary status. This indicated that
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most of the faculty members from the private TEIs have security of tenure and
carmot just be removed from their positions without due cause.

Table & revesls the profile of the TEC among private TEls in terms of
teaching euperience of facully. As shown in the said table, the highest number
of the 70 fecullty-respondents, that is, 77 or 3857 percent had been in the service
for 8-14 vears, followed by 26 or 37.14 percent who had been in service for 1-7

vears, {ne facully or 1.43 percent has served for 22 - 28 vears.

Fable 6

Faculty-Respondents’ Teaching Experience

pige - ?}}afa = Freguency Porvent
Expericnwe 5
F-35 3 429
- 1 143
-3 13 1857
8-14 e 38.57
i- 7 26 3714
Total 7 106.80
Riean 315.80 years
5.1 13.69 years

{In the average, the faculty-respondents had been in the service for 1580
vears with standard deviation of 14.69 years. The data dencted that the faculty

had been in the service for a long pericd of ime, indicating that they had
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enough experience relative to problems as well as difficulties in serving a private
TEL
As regeede the peofile of the TEC among private TEls in berms of in-
sarvive irainings sthendded by faculty,  the data are shown in Table 7. As
gloanad from the said table, itcan be noted that highest number of the faculty—
Table 7

Profile of the Faculty-Respondents in Terms of
In-Service Trainings Attended

Mo, of In-Service Frequency Percent
Trainings Attended reqaency

21 - above 4 571

6- 2 15 2143

11 -15 13 1857

£ -10 iz 17.34

i- 8 26 37.15

Total 70 100.60

respondents, that is, 26 or 3715 percent were able to attend 1-5 in-service
trainings, while 15 or 21.43 percent were able to attend 16-20 in-service trainings.
The least number of them - 4 or 5.71 percent atiended atleast 21 trainings. The
data show that the faculty-respondents were given opportunities o pursue

professional advancement,

Student-respondents’ profile. This sections discusses data pertaining to

the profile of the students from the private TEls in the island of Samar as follows:
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age and sex, civil status, type of secondary school graduated, residence or home
origin, average famdly income, family size and religious affiliations.

Table § presents the protile of the TEC among private TEls in terms of age
and sex distribution of students. As presented. majority of the students between
17 to 21 years comprised 197 or 72,69 percent.  This was followed by those who
were 22 - 35 years old with 51 or 18.87 percent and the lowest number, that is
one student was hetween 32 to 36 vears of age. Thus, the mean age of the
students involved in the study was posted at 20.88 years with standard deviation

of 1.0 years,

Tablc B

Age and Sex Distribution of the Student-Respondents

Miale Femal Total
Age Bracket Mial emale o

f I % £ 1 % £ | %
32-3 1 037 4 148 5 1.85
F-31 5 134 13 480 18 664
323 2% 738 31 1144 51 1882
i7-2 44 16.24 153 5645 197 7269
Total 70 | 2583 | 200 | 717 | 271 | 100.00
Mean 21,35 years 20.72 years 24,88 years

51 11.07 vears 9.54 years 10.04 years
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As regards their sex, majority of the TEC students were females comprising 201
or 74.17 percent while the remaining 70 or 25,83 percent were males. This result
validated the Hndings of other researchers relative to dominance of females in
the pre-service and in-service beaching professioen,

As regards the civil status of the students, two categories were colleched.
Majority of the students were single comprising 239 out of 271 or 88.19 percent
while 32 students or 11.81 percent were married.

The data In terms of the secondary schools where the students graduated

are shoavn in Table 3. The highest number of students graduated from a public

&

high schood in the central ares comprising 171 or 44.64 percent, while 75 or 276
percent graduated from private high schools and the remaining 75 or 2768

. ; ’ = 1o b ¥ irs Bhic Bu o
percent graduated from a public high school in the barangays.

Yakic ©

Type of Secondary School Where the Student-Respondents Graduated

‘Type of Seconds .
typ G Sespnany Fregquency Percent
Scheed

Private High School 70 2768
Pubtic High School
{Barangav} 5 T8
Fasbiic High Schood
fCeniral} 171 4464

Total 71 8088




84

Table 10 reveals that majority of the students involved in the study - 203
or 74,9 parcent were residing within the locality where the school was located,
while 41 or 1513 percent were residing in other municipalities and 27 or 996
percant from obber provinoes,

The dats shoaved that the service area of the respondent-TEls covered no
only the residents of the locality where the school was located but also residents
fromn other mundcipalities and other provinces.

Table 10

Student-Hespondents” Hesidence or Home Origin

geﬁdgﬂf %!}im:ae Freguency Percent
Origin -
Within Locality 3 7491
From Other
Blundcipalities 41 15.13
Froay {dher PFrooviness #F 995
Total 71 100.00

Table 11 shows the profile of the TEC among private TEIs in terms of

e

averags famdly income of the student-respondents. Majority of the family of the
371 studends involved in the study eamed an average monthly income of

Phpd 600.00-Php12.399.00 comprising 139 or 51.29 percent, followed by 44 or

16.24 percent earned Php12.400.00 - Php15,199.00 and 40 or 14.76 percent earned
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Table 11

Btudent-Hespondents’” Average Family Monthiy Income

Income Bracket Fregquency Percend
18,000 - 20799 b 1.85
15,200 - 17,999 4G 14.76
12,400 -15199 44 16.24

960012399 139 51.29

5,800 - 3599 22 8.12

4000 - 6,799 21 7.7
Total 271 100.00
Misan Php11,774.41

PhPP15,200.00-PhP17,999.00. The lowest number of five students 1.85 percent had
average family monthly income of Fhpi8,000.00-Fhp20.799.00.

The average monthly family income of the student-respondents was
pegged at Ph"11 774 41, which proved to be higher than the poverty threshold
set by NEDA for the vear 2003, which is PhF10,783.00. This implies that their
ftamily can suskain both the basic nulbritional and educational needs of the
students.

Understandably, the studentrespondents came from well-off families

inasmiuch as their parents can afford to pay tuition Fees in private institulions.
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In terms of family size, 192 or 70.85 percent of the student-respondents
belonged to a family of 4-6 members and 33 or 1217 percent with 1-3 family
members.,  Notably, eight (the least number of studentrespondents) or 295
percant belonged to a family size of 13 - 15 members (Table 12},

The mean number of family members of the students was posted at b
mambers with shandard deviaion of 3 members. The data dencted Genersily,

the student-respondends came from big famdly sizes, in comparison to the ideal

Table 12

Student-Hespondents” Family Size

Faanily Size Freguenoy Percent
13-15 8 295
W-12 15 5.54

7- 4 23 8§49
i- 6 192 70385
i- 3 33 1217
Total 271 100,00
hiean 5 family members
5. 3 family members

nmmber of family members of four, which was set by NEDA based on the

calcutation of the poverty threshold.
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Table 13 presents the profile of the TEC among private TEls in terms of
religious affiliations. As presented, 244 or 90.04 percent of the student-
respondents belonged to the (atholic denomination, while 11 or 4.06 percent
ware Pantecostals, eight or 2.95 percent were Baptists, three or 1.11 percent were
Mormons, two or 074 percent were UCCPs, another two or 0.74 percent were

Seventh Dav Adventists and ondy one or (.36 percent belonged to the Jehovah's

Witnosnos seck,

Takio 13

Student-Respondenis’ Religious Affiliation

Eeligious Affiliation Fregquency Percent
Catholic 244 90.04
hiormons 3 111
Baphist 8 295
Fenterostal i 146
LiCCP 2 0.74
Seventh Day Adventist : 0.74
lehovah's Wimesses i .36

Total 7 15000

Administrator-respondents’ profile. This part presents the profile of the

adinistrabors of the TEIg involved in this study along age and sex, civil status,
sducational attalronent, work sxperience as an administrator, employment status

and velevant trainings attended.
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The age and sex distribution of the administrators of the TEIs in the Island
of Samar is presented in Table 14. The oldest among the administrator-
respondents was 64 vears old while the youngest was 35 years of age.  This
showved that their age distribubtion was widely spaced. Thus the average age of
this group of respondents was posted at 47.67 vears with a standard deviation of

385 vears.

Tahle 14

Age and Sex Distribution of the Administrator-Respondents

Aga hiale Female Total
f i %o £ i % ¥ i %
64 3 1667 - - 1 16.67
5 1 16.67 1 16.67 2 33.33
46 - - 1 16.67 1 16.67
41 1 1667 - - 1 16.67
35 1 1667 - - - 16.67
Total 4 66,67 2 3333 & FLERELY
Mdean 47.50 vears £8.00 veass 47.67 years

5.1 31261 vears 2,83 vears S.85 vears
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Furthermore, majority of the administrators of private TEls were males
with fuir or 8767 percent while the remaining two or 33.33 were femals
adsnirgstrators.

There ware only bBvo groups of adminisirators according bo civil shatus,
(st of the siv adminisirabors involved in the study, majority of them were
marriad with fve or 83.33 percent while the remaining one or 16.67 percent was
single.

Frosanted in Table 15 are data on the educational atfainment of the
administrators involved in the study. Majority of the administrators were M. AL
degree holders with three or 5000 percent. The remaining three were equally

distriinsted as follows: one or 1667 percent, Ph. D.; another one or 16.67 percent,

Table 15

Administrator Respondents” Educational Athalament

FEducational " .
At Freguency Percent
Fh b 1 16657
Fh. D, unils 1 16.67
BLA FRIS 3 50.00
With MA /S uniis 1 18467
Total & 100.00
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with Ph. D. units and still another one or 16.67 percent, with M. A. units. Thus,
in general, the administrators of private TEls in the island of Samar fall short of
the educatinnal athainment requirement of CHED policies and standards on
teachor education, which s & doctorate degree.  As suggested by the data
collected, only one among them is educationally qualified, however, indicators of
professional advancement among this group are evident.

In terms of experience as administrators, Table 16 shows that the number

I3

of vears of esperience of the administrators varied from 7 years to 3 years,

Table 16

Adwvinistrative Experience of the Administrator-Respondents

Bo. of ¥ ears of Work Frequency Percent
Experience .
34 1 1667
12 1 1667
11 1 16.67
i i 1667
g 1 1667
7 1 1667
Totsd & oD
Aiean 13.83 years

S. B 13.03 years
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Generally, the administrators are experienced in terms of the position they
are oocupying as evidenced by their average administrative experience pegged
at 13.83 vears with a standard deviation of 1003 vears,

Helative to employment status,  All the six administrator-respondents
ware regular emplovees of their respective TEls, indicating that they were
entoving security of tenure and cannot be removed without due cause and
process.

Pertaining bo in—service trainings attended by the administrators in Table
17,  majorilty of the administrator-respondents attended 2 relevant trainings,

that ig, three or 5000 percant, while one or 1667 percent attended 10

Table 17

In-Service Trainings Attended by the Adminisirstor-Respondents

hio, of In-Bervice s e ST
Trainings Attended i eTCet
10 1 16.67
o 1 16.66
Tt 6 160,00
flean & frainings
8. 3 tradnings
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relevant in-service trainings, another one or 16.67 percent attended 8 relevant in-
sarvice trainings and another one or 16.66 percent atbended b relevant in-service
trainings. The sdministrabors of private TEls are continuously upgrading
themselves by means of athending seminar and/or trainings. The mean number
of trainings attended by the administrators was five trainings with a standard
deviation of 3 irsinings.

Fxtent of EHelevance of TEC: Anongs
Frivate TEis in the Isiand of Samur

The respondenis’ perceived extent of relevance of the TEC among private
TEls in the Island of Samar along accessibility, faculty development, instructional
strabogies and approaches, vafues formation, community involvement and
emplovability are herein presanted and discussed.

Accessibility,. The perceptions of the six groups of respondents relative
3 Ex EY

ko the relevance of the TEC amang private TEls in terms of accessibility are
herein presented and discusses. In this particular area, the researcher considered
six fackors, mamefy: admission and retention requirements; tuition and other feeg;
scholarship; student services; enrollment procedure; and distance from home,

In terms of admission and retenfion requirements in Table 18, the
aduvnistrators, faculty and graduates considered it “extremely relevant” being
manifested by the submeans of 500, 477 and 4.63, respectively while the

persormsl, students and parents considered it “highly relevant” with sub-means

<%



Table 18

Respondents’ Perceptions on the Extent of Relevance of the
TEC Among Private TEIs Along Accessibility
{Admizsion and REetention Requirements)

Esudiraines

Eespondenis” Tategory/
Weighted Mean & Infespretation

Facuily Par SErad Stud

1. Iabeeviow
2. Bubpaors Busoveabion

£ Serede Frint Sverngs
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Abwors
5 Prosvision of
infremation bulletin or
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% Gepde Aveengs
Beguirmment for Gen
Edue subdocks as part of
the retention policies.
Grprde Sverses
Requiremnent for Prod
Educ subdeds as part of
the vebmation polities.
irade Aversgs
sashdocts as part of
3 Gemde Avessgs
Boputrement for S
Riince subderks as part of
the refention polivies.

1

o

497ER 457ER 497ER 389ER

491 ER Z86MR  44%HR  342MR

383HR 3295HR 395HR 1MS8R
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45%FER S8t HR 300BR 405HR

SO00HR 328HE
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SH0ER 368HR
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P;j
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o
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SO00BR 3%HR  50GER  357HR
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406HERE

3.35 ME.

358 HR
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2088R

29O MR

324 MR
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371 HE

Legend:  451-500  Eviremely Relevant {(ER} 1.51-2
351-453  Highiy Relevant {HR} i
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EEE
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251-35F  Moderately Relovant {IMB}
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50 Slightly Relevant (SR}
5 Hot Belevant (MR}
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of 4.06, 3.81 and 3.71, respectively.

Along tuition and other fees in Table 19, the administrators considered it
Textremedy relevant” with a sub-mean of 465, However, the other groups of
respondents - facully, personnel, graduates, students and parents considered the

Table 19

Respondents’ Perceptions on the Extent of Relevance of the TEC Among
Private TFIs Along Accessibility {Tuition and Other Fees}

e 3f £y o
Hespondents’ Categorny/

Indicators Weighted Mean & Interpretation
Adm Paculiy Par Grad Stud Parenis

1. AHnrdable fuition fees 457HR  493HR 486ER SO0ER GSOOBR  SO0ER

2 Inzisilonent hasis of 5DOER EO0BR 486MR  S00HR SDOMR  S0GER
ordlociicg: of fees
3 COrdlertion of SOGER 426HE 419HE S00ER 437HR  373HE

seinosdianenas foes

4 Collection of labosatory SO0ER  474BR  395HR 416HR 360HR 302MRE

foen
& Cedleciion of Internet/
compter fees. $FFHR 26FMMBR O 427HR  3Z8MR 346MR O ZIIMR
& Collection of insuranocs 443HR 273HE 414HR 351HR 387HR 33MR
prerningg.
7. {ohection of souialized
cer dizormrded fees 429HR 403HR 297MR 258MRBR 307MR  39HR
Aroa Msan 455EBR | 405HR | 430HR | 401 HR | 411 HR | 3853HK
Legersk  $51-5080  Edvemely Relevant {(ER} 1.51-253 Slghily Relevant {SF}

351-45G Highly Relevant (HE} 103-150 Not Relevant {NR}
251-355  Modesately Helevaot {ME}
Asday - Adudnistrators; Per-Pesorasl ; Grad - Graduates; Stud-Students
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tuition and other fees of private TEls as “highly relevant” with sub-means of
405,420,401, £11 and 3.85, respectively.

As to scholarship shown in Table 28, the five groups of respondents -
adimimdstrators, faculty, personmel, gradustes and students considered the
program as “sxiremely relevant” This is supported by the sub-means of 5.00,
470 588 58 and 491, respectively. While the parents considered the program

as “ldghly relevand” with a sub-mean of $32.

Tabie 28

Respondents’ Perceptions on the Extent of Relevance of the TEC Among
Frivate TFIs Along Accessibility {Scholarships}

Respondents” Categoey/
Indicators Weighted Mean & Interpretation

Adem Facalty Per Gead Stud Parenbs
i, Academic/honos
schodarships SOFER  SOOER SG0ER LOUER 47ZER 444 HRE

£ Gowveranent
reprrdeatien sprened | S00ER 409HR  S500ER  SO00HR SOGMR 451ER
schotacships sehoas
TRST CHED o
organizations sponsored OO ER
schrdnesdins such o
Fhmaus Assouiatine,

Facuity Associations, efc.

481HE

L
o
w
Wi
i

“?3
o
=
?@
o
H
4

Area Maan AG0ER | 470ER | RO0EBR | RO0ER | 491 BR | 43ZHE

Legerid  451-500 Edremely Relevant (ER} 1.51-2.50 Slightly Relevant (SR}
351-45¢  Highly Relevant {HR) 100-150 HNot Relevant (NR)
2RI-ARE oderately Relevant {ME}

Sobn - Adevindshvalors: Per-Pemsowmel ; Grad - Graduates: Stud-Stedends
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With regards to students services, Table 21 shows that the administrators,
personnel, graduabes, shudents and parents confidently expressed that they are
“extromely relevant” by giving sub-means of 4.60, 457, 473, 4.65 and 4.64,
regpactively. The faculty, on the other hand, considered the services as “highly
relevant” with a sub-mean of 4,36,

Table 21

Respondents’ Perceptions on the Extent of Relevance of the TEC Among
Private THIs Along Accessibility {(Student Services)

Hespondenis’ Ustegory/

Indicators Weighted Mean & Intespretation
Adm FPacully Par Grad Stud Parants

. Oivierdaticn for pew and

orgstinuing students SO0ER  493ER 481ER 496ER 497ER 497ER

ol

P

. Bfedicsd{ Heslth Servicss  SO00ER  404HR  470ER 498ER  494MR  494ER

3. Bevarilty Servioes SA0ER  SODER 4T3ER 49%ER 49ER O 4FER
4 Tioravbory Servives FOOME O ZRINMR O Z65HRER  412HR O IFMRE 333MR
% Guidaoos Services SOGEE  SO0HR  497FR 458ER  SO00ER SO00ER
Srea Bean 4S80ER | 435 HRE | 457ER | 4738ER | 485ER | 464ER
Eoperd 451-500  Hxiressely Beolevant (ERS 1.51-250  Shghily Belovast (SH;
351-430  Hishly Bebuvant (HE) 190150 Mot Belevant {(NR
Sadem

3 — Sidmfistrators: Per-Persorasi ; Grad - Graduates: Shed Studends

As regards enrollment procedure, the six groups of respondents
unanimonsdy agreed that the procedures were “extremely relevant” as shown in

The submeans arer 500, 490 478 491, 500 and 500 for the
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administrators’, faculty’s, personnel’s, graduates’, students’ and parents’ groups,

Table 22

Hespondenis’ Perceptions on the Extent of Relevance of the TEC Among
Private TEIs Along Accessibility {(Enrollment Procedure}

Respondents’ Category/
Indicators Voighted Meom & Inderpreiation

Adm Faculty Pear Grad Stud Parenis

[
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Area Mean GO0FR | 480ER | 478ER | 451 ER | AO60ER | LOOER

Legondd $51-5003  Huleamely Relevant {(ER} 151258 Siighily Folevant (S
3514358  Highiy Belevant (T8} L1506 Mot Relevant {MNE)
2RI-353  Mioderately Felevaot (ME}

Ashm - Asdedndsteators: Per-Personnst ; Grad - Graduates: Stad Stodents

in berms of the distance from home, the respondents were asked for the

accessibility of the TEls. As shown in Table 23, the administrators, faculty,

i

personnel, graduates and shudents expressed that TEls were “highly relevant” in

1
£3

tarms of its strabegic location. This is supported by the sub-means of 3.86, 4.30,
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3.90, 3.94 and 3.51. The parents. on the other hand, expressed that the TEls were

“moderabaly relevant” with 2 sub-mean of 3.50 in terms of its sirategic location.

Yable 23

Kespondente’ Perceptions on the Extent of Relevance of the TEC Among
Private TEIs Along Accessibility {Distance from Home}

ﬁi&?ﬁ?ﬁé&iﬁs i_ﬁ:%ﬁgﬂs_ 5&

TEls as "sxtremely relevant”

in terms of accessibility being

manifesg

Indicators Weighted Mean & hderprsiotion
Adsn Faculty Per Grad Stud Parents
1. The TBI in sltusted i the
cxpiial ounicipaddy AFIHE 399HE AT5HE S9HE 402HER A9PHE
2. The THI is accessible by
both landd and waler $H4HRE 4% ER 408HR 38BHR 370HR 3T3HR
3. The THi is near 38:EE  420BR  AB5HE 418EHR  315EE 314ER
perrminalsf povls
4. Presvisdons for public
fransporis o facililsie FR:HE 404 HE 389HE 582HE 3I3ME 313ME
howae o schod
Area Mean 3E6HR | 430HR | 390HR | 394HR | 351 HR | 350 MR
Legend: 451-500  Extvemely Relovant {ER) 1.51-25 Slighily Relovant (S8R}
E‘\ 1453 Highiy Relevant {HR} 180150 Mot Relevant (NR)
S51-35F  Moderately Relevant (ME)
:'ui;zz - Adbivinistrators; Per-Pevsonnet ; Gead - Graduates; Stad Students
In summary, the administrabors, faculty and graduates considered the

ted by the

grand means of 469, 451 and 454, respectively. While the personnel, students

and parents considered them

VIS

ol

grand meansof 442, 433 and 4.17, res

pectively (Table

“highly relevant” in terms of their accessibility



Takie 24

Sunwnary of the Respondents” Perceptions on the Extent of Relevance of the
TEC Among Private TEIs Along Accessibility

Respondents’ Calegory/
Areas Area Mean & Interprefation
Adm Facully Per Gesg Stud Parends
1., Admisning and
BEotontion SOER 477ER 06HR 463ER 381HR 37F1HR
2. Tultlon and other feesn, 4465ER 405HR 420HR 401HR 411HR 3AS8S5HE
A Schedarship SOO0ER  470BR SO0EBR  GSOGER 491 ER 432HR
4 Student Serviess 460ER  43GHR 457ER  473EHR  465HR 464 FER
% Baorodment Procedurs SOO0ER 490ER 478ER  491ER  S500ER  SOOER
&. Distance from Home ZB6HE 4730HE 3A90HR 394 HR 351 HR 350ME
Grand Mean 4H79FR | 451 BER | 443 HR | 454 ER | 433HR | 4i7HR
fopeng: 451-508 Extremely Relovant {ER} 1.51-2.5 Slightly Bdevant (S8R}
351-458 Highly Relovant i}'ig} 100-150 Mot Relevant (WR}
TRI-ASS Adoderately Rolevant {(ME}
Adm - Adnvinistrators; Per-Pevsonnel : Grad - Gradeates: Stud Stadents

Farulty development.

0]

TEls in borms of foullr 4

Tat

te 25 presents data on

avaiopment.

the perceptions of the

ix groups of respondents relative to the relevance of the TEC among private

The administrators, personnel, students

and parents had the same perceptions with regards to this area. They considerad



Table 25

Hespondents’ Perceptions on the Extent of Relevance of the TEC Among
Private TEIs Along Faculty Development

¥ F 72 g
Hespondenis’ Category/
£ < EET S8 BE AN TR e 5 =
Indiondnes Weighied Mean & Inferpreiation
Adm Baculty Por Grad Stud Farenis

1. Sefectice «f gualiiisg
perenmned bodeach the SONER 45FHR GO0ER 427 HE  LOGER  GOGER
2 Pericedi nemrsasend od
teachery’ poritrmaance SO0ER 493ER S00ER  442HR  S80ER SOGHEHR
. Enhencorent of
$rmiringn
devedogenent od feachers SO0ER 49 ER  S500ER 421HR  S00ER 500ER
By mamoiiing i RS WS
o Fa D FEA DY oresrnes
5 Geanting of suholarshiys
o quadBierd teackers SO0ER 494ER  SO00ER  410HR S0GER SO00ER

Ly

o

Grand Mean SOGER | 492ER | 540GER | 424 HR | 500ER | 500ER

Lppend: 451588  Extromely Bolovant {HR) 151258 Slichity Bodovani (S5}

e

IE-E5E fodersisly Rolovant (MR}
Scbn - Ssdndsdetvators; Per-Persosnel ; Grad - Graduabes: Stud Stadents

Consequently, the over-all perception of this group of respondeants relative ko the
relovance of facully development obhained a grand mean of 500 also which
dencted “extremely relevant”

The faculty likewise considered all indicators as “extremely relevant” with

means ranging from 477 to 4,93, The indicator corresponding to “Enhancement
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of teachers’ capability through seminars and trainings” obtain the highest
weighted mean of 4.99 and “Selection of qualified /competent teachers to peach”
obtained the least weighted mean of 4.77. In the over-all assessment of this group

&

of respondents, they considered faculty developmeant as “extremely relevant”
with & grand mean of 492

From the point of view of the graduates, they considered all the indicators
along this area as “highly relevant” with weighted means ranging from 410 o
442 The indicator corresponding to “Periodic assessment of teacher
perkormance” oblained the highest weighted mean of 442 while “Granting of
scholarsghins to qualified teachers” obtained the least weighted mean of 410, In
summary, the graduates considered faculty development of TEls as "highly

relevant” being manifested by the grand mean of 424,

InstrucHonal stratesgies and approaches. Table 26 presents the

perceptions of the six groups of respondents relative to the relevance of the TEC
among private TEIs in terms of instructional strategies and approaches. As
showrn in the said table, the six groups of respondents considered all the
indicators along this area as "extremely relevant” As the result these groups of
respondents considered in the over-all the instructional strategies and
approaches adopted by the TEls as “extremely relevant” with grand means of
49 461, 500, 495 492 and 500 for administrators, faculty, personnel,

graduates, students and parents, respectively.



Table 26

Hespondents” Perceptions on the Extent of Relevance of the TEC Amang
Frivate TEls Along Instructional Strategies and Approaches

Hespondents’ Category/
Indicadors Weighted hMean & Interpreiation
Adwm Facully Par Grad Stud Parents
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RSy B A H Highly Belevant {ﬁ%’& PRI Mot Belovant {MES
R3S hioderatady Helevast §§3

S - Addaviaishraboes '}E'f—?emz:«zm:: vad - Graduates: Shoed-Shadents



103

Values formation. Table 27 shows the perceptions of the six groups of

respondents relative bo the relevance of the TEC among private TEls in terms of

et

aiues formation. In the said table, it can be gleaned that the six groups of
regpondents were unanimous in assessing all the indicators along wvalues
formabion as “extremely relevant” with weighted means ranging from 4.73 to
00

{n the whaole, the agssessment of the six groups of respondents arrived at
the same evaluation, “sxiremely relevant” with grand means of 5.00, 4.80, 500,
49% 498 and 500 hor the administrators’, feculty’s, personnel’'s, graduates’,
students’ and parents’ groups.

Community involvement. Table 28 reveals the data on the perceptions of

the six groups of respondents relative to the relevance of the TEC among private
TEIs in terms of community involvement. Like the foregoing area, the six groups
of respondents  snanimously  considered  all indicators along community
involvemant as “extremely ralevant” with weighted means ranging from 4.86 to
5.00.

As the resulf, the grand mean was pegged at 5.00, 479, 499, 4.6/, 488 and
500 for the administrabors, facully, personnel, graduates, students and parents

which all denched that per assessment of thsss groups of respondents

community involvement of TECs among private TEls were “extremely relevant”
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Respondents’ Perceptions on the Extent of Relevance of the TEC Among
Private TEIs Along Values Formation

Indicators
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Hespondents” Perceptions on the Extent of Relevance of the TEC Among
Private TEls Along Community Involvement

Hespondents® Category/
Indicators Weighted Mean & Inferpreiation
LR Facully Far Grad Stud Pavests
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Legend:

1-505  Exiremely Relevant (HR)
3.51-4358 Highly Relevant (IR}
2531-353  BModerately Belevant {(ME}

L3 QJ;«
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1.51-250 Slightly Relevant (SR}
1

30-1.58

Mot Relevant (NR)

Sden - Sdeminisiraboss; Per-Personnel ; Grad - Graduates; Stud-Studesnis
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Hespondents’ Perceptions on the Extent of Relevance of the TEC Among
Private TEIs Along Emplovability

Frudficators

heﬁgﬁﬁﬁg_ﬁ T Category/
Weighted Mean & Z‘ﬁ&i’gx‘%fﬁtjﬁﬁ

Facuity

Par

rasd

Shuusd

Pavanbs

i. Progding of cducsiios
crassses that are needed 4 BG ER
by the ooenrmunily,

2. Provishw of revisw

chremnes $or $he LET 486 ER

3. Frovision of placenent
services o aducation £43ER
gradusios.
4. Esteblishanent of lodags
vwpith drernt nabiras! and S 85 ER
fbrvnatbneal apeneies
Hhaet qoee pvapariive
smarkeis of oducalive
gradusiss
. Ssmmmiatew ol
ochsoniion courses by 486 ER
& ?&’Lﬁ; Sadoes o {éi—e&.{sgsﬁ
fraftdne
7. Bxposurs of students to
the use of tools, fivs- 486 ER
franents equbpment &
cibher maior cousses,

w1

rlm
b

4

-‘8

> ER

494 HR

r*“:
3
A

393 HRE

495 ER

495 ER

491 HR

491 ER

£ ER

491 ER

5.00 ER

SO0ER

SO0 ER

S5O00ER

.00 ER

S00ER

5.00 ER

SO0 ER

Grand hean 450 ER

50G0ER

580ER

fogend é S1-588%  Bxdromely Relovant {(ER}

It 45 Highly Relevant (HE}
s It %%z.ﬁf*mi?h Holovant {ME}

abony; Per-Pevsonns! - Gead - Graduales Sin

3 SEndenbs

Employability, Table 79 appraises the perceptions of the six

respondanis relative o the relevance of the TEC

ﬁ;;ﬁ; v Bolovant (S8}
fevant {ME)

groups of

private TEis along
kY

employability. Table 26 shoavs that the administrators, personnel, graduabes,
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students and parents agreed that all the indicators along this area were
“extremely relevant” by giving weighted means ranging from 4.86 to 5.00. While
the facuily considered four out of seven indicators as “extremely relevant” with
weighted means ranging from 4.92 to 4.97 and the remaining three indicators
were considerad “highly relevant” with weighted means ranging from 3.93 o
410, The indicator corresponding o “Provision of placement services to

¥

ducation graduates 7 obtained the highest weighted mean of 4.97 while
“Establishment of linkage with local, national and international agencies”
obtained the least weaighted mean of 393

In summary, the administrabtors, personnel, graduates, students and

parents aseosse he TEC among private TEls as “extremely

relevant™ with grand means of 4.80, 496, 491, 5.00 and 5.00, respectively. While
the faculty considerad it as "highly relevant” with a grand mean of 449,
Coamparison of Perreplions of the Six Groups of

Essnandenis Relolive
TEC Amone Frivate E’Eis

z

This saction presents the comparison of the perceplions of the six groups

mvp-

of respondents if significant variation existed in their perceptions along relevance
of the TBC among private TEIs in terms of accessibility, faculty development,

instructonal  sitrabegies  and  approaches, values formabion, communily

ic
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Accessibility, 1t can be recalled that in terms of accessibility, the grand
means were as follows: administrabors, 4.69 with adjectival interpretation of
Textremedy refevant” faculty, 451 dencling “extremely relavanty” personnel, 442
boing interpreted as “highly relevant” graduates, 454 meaning “exiremely
refovant” students, 4.33 being interpreted as “highly relevant” and parents, 417
as ” highly relevant” Numersically, there were variations observed among the

six grand mesns. To ascertain if the numerical differences were significant, the

one-way analysis of variance was applied. Table 30 presents the summary.

ANUY A Table for Comparing the Perceptions of the Six Groups of
Respondents on the Relevance of TEC Along Accessibility

Source of Bamof 5 Fvalue B i
b I d4f — e : . Evaluation
Variation Bquares Computed | Tabular
Hotween Mot
{Grongss 0.943 5 0804 253 Sigrdficant
Within Groups 7038 3G - - -
Total 7981 35 - - -

In the comparison of the perceptions of the six groups of respondents, the
computed F was 0.804 which turned lesser than the critical F-value of 2.55 at .05
levsl of significance with df = 5 and 30. This signifies that the numerical
differerwes in the grand means of the perceplions among the six groups of

respondents were not significant.  This led to the acceptance of the
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corresponding null hypothests. This means that there are no significant
differences among the perceptions of the six groups of respondents relative ko

the relevancs of the TEC among private TEls along accessibility.

Faruity development. Along facully development, the following were
Hee grand means of the parceptions of the fve groups of respondents: for the
administrabors, 5.00 which means “extremely relevant” for the faculty, 4.9
which means “extramely relevant” also; for the personnsl, 5.00 which dencbted

- =«

“axtramely relevant” for the graduabes, 4.24 which means “highly relevanty” for

the studants, 500 which means “extremely relevant” and parents, 5.00 which

means Tanbremely refovant”

Fabie 31

ANOV A Table for Comparing the Perceptions of the Six Groups of
Eespondents on the Relevance of TEC Along
Facaliy Developmeni

aﬁ‘ﬁ_‘i‘{‘% of Sum of | 4o Mean F vaiue Hoalviation
Vartation Squares Squares | Computed | Tabular
- - 5 " Heject
Between Groups 2,808 5 0.567 170,181 255 Ho
Within Groups 8099 M3 40033 - - -

Total 2997

8
b¥i)
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It can be noted that numerical differences existed among the six groups of
responcdents’ perceptions. To ascertain if these differences were significant, the
one-way ANOVA was undertaken as shown in Table 31,

Fromm the analysis, it can be noted that the computed F-value was 170181
which was greaber than the critical F-valne of 2.53 at 05 level of significance and
df = b and 30. This denobed that the numerical differences in the grand means
among the six groups of respondents were significant. This led to the rejection of
the corresponding nudl hypothesis.

Considering that a disparity existed among the six groups, further

analvsis using the Schelle’s test was emploved to ascertain from which group the
significant differance/ differences existed. Table 32 presents the summary.

As revealed in Table 32, significant differences exished between the
following pairs: administrabors and graduabes with 3 mean difference of 0.7617
with ¥ wvalue of B8030; fculty and graduabes with 2 mean difference of 04783
with F value of 460.00; personnel and graduates with a mean differance of 07617
with ¥ value of 58010; graduates and students with a mean difference of 07617
with F value of 380.10; and graduates and parenits with a mean difference of
with ¥ value of 38010,

Instructional strafegies and approaches. Along this aspect, the grand

rrezans of the six groups of respondents were posted as folicws: administrators -

4.95, "exivemaly relevanty” faculty - 4.61, “extremely relevant” pers cnnet - 500,



Table 32

SBcheffe’s Test for Comparing the Perceptions of the Six Groups of
Hespondenis on the Relevance of TEC Along
Faculty Development

Calegories of Hespondentis Fl-yalue
Comn ;_?:d o G 4f e gz_i::{ji’a&gé Fvaluation
Adwivdshrators and Faculty Q0833 690 1265  Not Significant
Adavvishators and Persormel HELELL 000 1265 Not Significant
Admiristaioss and Graduates 07617 58010 1265  Significant
Admirishators and Students Q0000 000 1265 NotSigmificant
Adushisheators and Parents 00000 000 1265 Jot Signdficant
Faculty and Persormel 00832 690 12865 NotSignificasd
Faculty and Graduates 06783 460.00 1265  Sigdficant
Faculty and Stadenis 1833 6.90 1265 NotSignificant
Facully and Parents {833 650 1265 Not Significant
Persosmed and Graduates 27617 5810 1265  Significant
Persoamel and Stadenis 00000 (.00 1265 Not Sigruficant
Persormel and Pavents Q0000 000 1265 Not Sigrdficant
Craduates and Students 37617 58010 1265  Signdticand
Graduates and Parents Q7617 58110 1265  Sigifcant
Students and Parentis 0.0000 0.00 1265  MotSignificant

“axtremely relevant” graduates - 495, “extremely relevant” students - 492,

¥pxtremely relevanty” and parents - 500, “extremely relevant”
The grand means showed numerical disparity among the six groups of

resporsdents and o ascertain if these differences were significant, the one-way

ANOVA was emploved with the results summarized in Table 33.
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In the comparison of the perceptions among the six groups of respondents
relative to the refevance of TEC among private TEls along instructional strategies
and approaches, the computed Fvalue was 6,591 which turned greater than the
critical F-value of 2.37 at .05 level of significance with df = 5 and 60. This denoted
that significant differences axisted among the grand means of the six groups of
respondents’ perceptions. This led to the rejection of the corresponding null

hypothesis.

ANOV A Table for Comparing the Perceptions of the Six Groups of
Eespondents on the Relevance of TEC Along
Insiruciional Siraiegics and Approaches

Source of | Sam of | .. Aisan Fyalus H £ s
o Jigep < AR = > e~ | Bvalustion | Decision
Varistion | Sguares Sqguares | Comypruied | Tabular
Bebwean
Groups 1272 5 0244 6.591 237 Significant  Reject
Ho.

Pithan 2 & 4OmT = &
Groups

Total | 3448 65| - - - - -

With the rejection of the null hypothesis, further analysis was employed
using the Scheffe’s test to prove where the significant difference lay among the

six groups. Table 34 presents the sununary.



(o
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As presented in the same table, the differences were found significant in

the followving pairs: administrabors and faculty with a mean difference of 0.3418

with F value of 2312, faculty and graduabes with a mean difference of 0.3409

with ' valie of 17.34; facully and students with a mean difference of 0.3145 with

Takle 24

Scheffe’s Test for Comparing the Perceptions of the Six Groups of
Hespondentis on the Relevance of TEC Along
Instructions! Sirstesies and Approaches

atesaries of Hespondenis s F ovalus N I
= RO e f = Evsiusiion
Acbainisteatnes and Pacully $3438 1743 11E5  Significant
Administrators and Personnel 3.0518 7.5 1185  hotSignificant
Achnbastaiors sl Sradua HEL LS HELE 1185 NotSignificant
Admyirdstrstons and Stedents Q73 107 1185 NotSignificandt
Adchnisdsteators and Pagrents 00518 773 11.85 Jot Significant
¥aculiy and Personmel {13936 2342 1185  Significant
¥acalty and Graduates {13400 17.34 11.85  Significad
Faculty and Studenis 13145 1476 1185  Signdficant
Facully and Parents 0.3936 2112 11.85  Significant
Persoame! and Gradustes Q0R27 {140 1185  Not Significant
Persorme! and Students 00591 093 11.85  Not Signiticant
Persormrel and Pavends 00000 000 11.85  NotSignificant
Craduaies and Shudenis 101204 {8 1185  Not Significant
Graduates awd Pavends OiR¥73 040 1185 Not Significant

Stndents and Parents 007N 093 1185 Mot Significant
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¥ value of 14.76; and faculty and parents with a mean difference of 0.3936 with

Foamineof 3113

Values formation. Along values formation, the following were the grand

means of the respondents’ perceplions: administrators - 5.00 for “extremely
refevant” Boulty — 4.80 for “axtramely relevanty” personnel - 5.00 for “extremely
relevant;” graduates - 4.99 for “exiremely relevant” students - 498 for
“extremely relevant” and parents — 5.00 for “extremely relevant”

Numerically, the six grand means showed differences and to ascerhain if
these numerical differences were significant, the oneway ANOVA was

smploved. Table 35 reveals the data.

Fable 35

ANOV A Table for Comparing the Perceptions of the Six Groups of
Respondenis on the Kelevance of TEC
Along Values Formation

Source of | Sumof | ;.| Mean F value Evaluation | Decision

Variation | Squares Squares | Computed | Tabular

Helwsen

Groups 4303 5 00806 2.850 245 Significant  Reject
Ho.

Within 1149 54 4420 - -

roups

Total | 1452 |59 - . - ) i
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From Table 35 it can be noted that the computed F value to compare the
perceptions of the six groups of respondents relative to the extent of relevance of

TEC among privabe TEIs along values formation was 2.850 which was greater

denoted that the nunmerical differences were significant thus, led to the rejection

Z i

of the corresponding nudl hypothesis.

Community invelvement For this aspect, the following were the grand

means of the respondents’ parceptions, which were all equivalent to "extremely
relevant’: administrabors - 5300, faculty - 479, personnel - 499, graduabes -

&

467, stadents - 488 and parenis - 5.00.

Fabile 36

ANV A Table for Comparing the Perceptions of the Six Groups of
Respondents on the Relevance of TEC Along
Conunumiy Involvemend

Socrre of | By b Rkoas - ) £
5}!’5&?{{: s.ff oiEiE © éi -_urﬁn F Wéiﬁt T ’i{i}‘z&ﬁﬂﬁ Decision
Variation | Syuares Squares | Computed | Tabular
Rebyrzon 0914 5 0183 3139 245 Significant  Reject
Groups Ho.
Within 334 R4 GORBs : -

Total 34577 g 5G — = = = —

i
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Based on the grand means, it there are numerical differences observed
among the six groups of respondents’ evalustion. To ascertain if these
differences were significant, the one-wavy ANOVA was emploved. Table 36
presents the data,

in the analvsis, the computed F-value was 3.119 which turned greater than
the critical F-value of 245 at 05 level of significance and df = b and 54. This
sigrnified that the observed differences were significant. This led to the rejection
of the corresponding hypothesis,

Emplovabilitv. Along emplovability, the perceplions of the six groups of

respondents were summarized in terms of grand means as follows:
administrators, 4.80 ("extremely relevant”); faculty, 449 ("highly relevant”);
personnel, 4.96 {"extremely relevant”); graduates, 4.91 {"extremely relevant”}:

&

students, 5.00 {"extremely relevant”); and parents, 5.00 (“extremely relevant”), It

can be observed that the grand means differ from each other. To ascertain if the
differances are significant, the oneway ANOVA was employed. Table 37
presents the resulls,

Tablz 37

The ANV A Table Comyaring the Perceptions of the Six Groups of Respondents Relative
o the Relevance of TEC Among Private TEIs Along Bmployability

F 4 < s s e T, 1 T eral

Eonveeof Sxizer o3F Mean Fyalue p oy
o oo Y 20 N : Bvaluation Decision
Variation | Sguares Squares | Computed | Tabular

pac) i . Y
. 136 5 027 7291 253 Significant -
Gromps Hao.
Fithin e TN S

i 3 1339 35 potssd = »

f_xj"{'ﬁ;gﬁ

Total | 2853 111 - - : - i -
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Ag the result of the comparison of the six groups of respondents, the
computed F-value was 7.291 which was greater than the critical F-value of 2.53 at
45 level of signifivance and df = 5 and 36. This means that the noked numerical
differances were significant. This led to the refection of the corresponding nudl

hypothesis.

Tahile 38

The Scheffe’s Table Comparing the Perceptions of the Six Groups of
Respondents Kelative o the Relevance of TEC Among
Private TEIs Emplovability

Categories of Respondents & F value

Evaluation
Compared Computed { Tabular |

Administrators and Faculty 03657 898 Not Significant

Admmindstrators and Personnel 01643 25 Mot Signiticant
Asdnbvisiaioas and Cradusies D334 119 WNot Sigzificant
Aderwsirabes anwd Studenis LA £ 5 188 Not Significant
Adavivistrators and Parents 02014 389 Not Sigyificant
Faculiy and Persormel 04700 2124 Sigzficant
Faculiy and Graduates {0417 1672 Sigrdticant
¥acalty and Stadenis A A 2472 Sigrificant
Facuity and Pavents LA 47 2472 Sigydticant
Persoemet and Graduates 00529 226 Not Siguiticant
Perscrme! arvd Studenis 40871 113 Nt Significant
Persormel and Parenis {10971 13 Not Sigzdicant
Coraduates ad Studenis et 0178 Not Significant
Draduates and Parents 0.0600 878 Not Significant

Mot Significant

£
4
i
2

foho
b
s
%
jowe]
3
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With the rejection of the null hypothesis, further test was employed using
the Scheffe’s test to determine from what pair of groups the differences existed.
Table 38 presents the resulis.

As gleaned from the said table, the significant differences were found
from the following pairs: faculty and personnel with a mean difference of 0.4700
with F value of 21.24; faculty and graduates with a mean difference of 04171
with F value of 16.72; faculty and students with a mean difference of D507 with
¥ value of 2472 and faculty and parents with a mean difference of 0.5071 with

...._.,J.._.,

Fooalueof .72

I sarnine Sreas/l ompebonciss MNecessary
for the Enhanvement of TEC in the
Isissd of Sormar as Peresived by ihe
Four {irouss of Respondents

Table 37 presenis the perceptions of the four groups of respondents
relative to the learning areas/competencies necessary for the enhancement of the
TEC in the Island of Samar. As gleaned from the said table, the experts
considered 19 out of 28 areas/competencies as “very much nceded” with the
same weighted mean of 5.00 while two areas/competencies were considered

“much needed” wwith weighted means of 417, six areas/competencies were
considered “moderately needed” with weighted means of 3.33 corresponding to

the following: Humanities, Physical Bducation, Environmental Issues and

Concerns, Fooulation Bducation, Environmental Science and Community



Table 39
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Learning AreasfCompetencies Necessary for the Enhancement of the TEC in
the Istand of Samar as Perceived by the Four Groups of Respondents

Raspondants’ Category/ Weighted Mean &

interpretation e
Arsas/fCompaiencies Combinsd
Adminis- hean
Experts $enboss Faculty | Personmnel
1. Bnglish 500 VMN 486 VMN 495 VMN 270 MedN 438 MN
2. Filipino 500 VMN 486 VMN 494 VMN 458 VMN 4g4 vaan
3, Hummaoilies 333 BiodN 485 VRIN 390 RN 458 YRAN 4 1T N
3 ndathematics SO OVRIN 485 VN 486 VMN 162 o SLOMM
3. blabseat Srimuwe £37 MR 4856 VMM 493 VMN 58 niedW  gonmn
7. Social Sciences £17 MM 486 VMN 395 MN 439 VMN gsomN
& Peobossionat Fduoation
% Hducation 1 - Livelthood _ ; . )
_ 2 Bdueation 1 - Livelihood 55 iy 486 VMN 461 VMN 459 VMN 477 VMN
& Mres-Fromnast Bdurstins
b} Hducation 2 - - ~ -
e § Tiha: S VMN 486 VN S00 VRN 452 VMN 4856 VRN
Z '&%ﬁ.é%{i FEnsCE
o} Bduration 3 - Frigcipdes & _ . CE . ) "
) Education3 - Principles & 5o iy 486 VMN 500 VMN 297 ModN 446 MN
histhods of Tearhine
4t E’ém&%ivfzé Fuennn
ST VRN NN AN T 9T M 4.
Groth I g & Diavt S0 VRN 486 VMN 4% VMN 19 MedW 445 MR
Farchological, ‘?&. ichogical & 200 VRN 485 VRN 493 VAN 459 VRN 485 VMM
Aedberrgerdropint
#: Bducative: & - Deldance &
{tzmﬁféiﬁg inchuding Special 500 VAN $£856 YMN 492 VRN 45% VAN 485 VMK
Hduoaiic
B 3—‘—' 4 Zﬁg - = e " = -
gi Bducation 7 - Bdueatlonad _on gy 486 VMIN 493 VMN 162 SN 410 MN
hiessurement & Dyvoluatics
& Eduradioe 8- iéssi ciwioad,
?*‘ﬁ.&?ﬁ‘f@m&weg =1 Basisf: SO0 VAN 4856 VMN 470 VNN 459 VAN 479 VAN
Poluosdtos
‘% .’f—‘.a' SECTH Ea.’“§‘§" %a-- : .h— oy ¥ - 7 ooy ORT ® 7
3 Bducation 9 - Inteeduction o 50 (ngy 486 VMIN 451 VMN 162 SN 400 MN
tr: Research
it Beburntlon 10 - ki - . ;
B Education 10- Education 545 vy 486 VMN 450 MN 459 VMN 474 VMN

Teaching Strategies I




Table 39 continued
HRespondents’ Category/ Weighted Mean & e
interpestation Commbined

S e Te

) SAdmingis- . Hlean

Exports Pacully | Persomnel
irators .

AreasfCoampeiencies

%} Bducsiion 11 - Educatios

2 Bednradies 13 - Tonching
Stzategies [

g} BEducation 13 - Teaching
Stratecics t the MMajor Fisld

S8 YVRIN 486 VRIN SO0 VRN 459 VRIN 486 YVRIN

3

3 VMN

w1
&
g
2

486 VMN 471 VMN £5% VMN 4.

L
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e
.

M
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2
=
L
%)
(1]

303 VAN 485 VMN 500 VMN 4 WM

=t Hduoatioe 15—

Chmervation & Conmpenily SO0 VAN 485 VAN 500 VAN 4£5% VN 485 VhiN
Inbepration
VRN 486 VRN SO0 VRN 409 VRN 485 VRIN

Fe ¢ Hbey snbieriy needed

e

a} Envivorweental Isonec &
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&
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et
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Grand hean

£ 51508 Very Muck Needed { VAT 1.51-2.50 Slightly Needed {51}
351455 Much Mesded (KD TO0-1.58 Not Meeded (MM
353 - 158 Minderanely Pheded {55040

Development and Management; and the remaining one area/competency as
“slightly needed” with a weighted mean of 2.50 corresponding to “Samar Island

hishory” Thus, the experts gonerally considered the identified
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areas/competencies in TEC as “much needed” in the Island of Samar with a

From the point of view of the administrators, they considered all the
identified areas/competencies in TEC as “very much needed” weighted means
ranging from 471 o 486 The area/competency corresponding to Physical
Education oblained the least weighted mean of 471, Generally, the
adminisirators deemed the identified areas/ competencies as “very much
needed” in the enhancement of the TEC in the Island of Samar.

Among the faculty-respondents, they considered 24 cut of 38 areas/
compebencios as “very much needed” with weighted means ranging from 4.51 to
5.00 while the remaining four areas/competencies were considered by them as
“much needed” with weighted means ranging from 390 to 450. The areas/
competencies that obtained the highest weighted mean of 500 were the
tollowing: Bducation 7 - Frofessional Ethics; Bducation 3 - Frinciples and
Methods of Teaching: Bducation 13 - Teaching Strategies in the Major Field;
Bducation 14 - Bducation Technology; Education 15 - Observation and
Community Integration; and Bducstion 26/27 - Practice Teaching (Elementary
and Secondary} while Humanities oblained the least weighted mean of 350

(n the whole, the faculty-respondents considered the identified areas/
compebancies as “very much neaded” in the enhancement of TEC in the Island of

Samar with a grand mean of 479,
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For the parents’ group, they considered 15 out of 28 learning
areas/competancies as “very much needed” with weighted means ranging from
454 to 494 while one area/competency was considered “much needed” with a
waighted mean of 3.89, four areas/competencies were considered “moderately
nesded” with weighted means ranging from 2.70 to 2.97 and the remaining eight
arsasfcompetencies were considered “slightly needed” with weighed means

ranging from 1.62 w0 297, (Generally, the parentrespondents considered the

identified areas/ competencies as “much needed” since the grand mean was

Basing from the combined responses of the four groups of respondents,
the following were the Hrst  fve areas/competencies nesded: Educahion
Technology (1.95), Frofessional Ethics {4.86), Education Teaching Strategies Il
{4.86), Observation and Community Integration (4.86) and Filipino {4.84)
Camparison of the Perceptions of the Four

Groups of Respondents Eelative to the

Learning Areas/Competencies Necessary

s the BEnharvermers of TEC

In summary, the following were the grand means of the responses of the
four groups of respondents relative to the areas/competencies necessary for

erthancement: 485 or “very much needed” (administrators), 475 or “very
mminich needed” {faculty), 449 or “much needed” (experts) and 373 or “much

TLETTLE

nesded” {personnell
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To ascertain if the noted numerical differences among these means were

- - - & 7 _ ¥ teen T T3 4
significant, the oneway ANOVA was employed and shown in Table 40,
L o &
Table 48

ANV A Table for Comparing the Perceptions of the Four Groups
of Eespondents on the Learning Areas/Competencies
Meressary in the Enhancement of TEC in the
Isiand of Samar

Bomeee of | Suwm of | | Bizun F value g o
e < 4f ] = S Evaluation | Decision
VariaBion | Sguares Squares | Computed | Tabular :
SIOUps Z22ey 3 75 1596 2.76  Significant  Heject
Ho.
Within spuuy 18 0472 - - - -
Total Fied2 111 - - - - -

As shoswn in the eaid table, the computed F-value was 15.96 and proved to
e greater than the critical Fovalue of 2.76 at 05 level of significance and df = 3
and 108. This led to the rejection of the hypothesis that “There are no significant
differences among the perceptions of the four groups of respondents in terms of
icarning areas/competencies that are necessary for the enhancement of teacher
education curricalam in the Istand of Samar”
To determine where the significant difference/s existed, CScheffe's test in

Table 41 showed that the significant differences were found in the following

««4

paired groups: experts and personnel with a mean difference of 07711 and ¥



Table 41

‘The Scheffe’s Table Comparing the Perceptions of the Four Groups
of Kespondenis Eelative to the Learning Areas/Competencies
Mecessary in iize Enhancement of TEC in the

Izinrd of Soreny

Q&%&gﬁféﬁs of Respondents af Fvalue Fvaluation
Compared Computed | Tabular
Bxperts and Sdministratoes {13611 3ET B3 botSignificant
Experts and Faculty G292 254 B8 Not Significant
Experts and Personnet 0.7711 17.64 828  Significant
Administratorss and Faculty 40082 BN 838 Mot Significant
Administrators and Personnel 1133 Baiis B3 Significant
Faculty and Persormel 18638 3358 828 Sigpdficant

value of 17.44; administrators and personnel with a2 mean difference of 1135
with F value of 3803 and faculty and personnel with a mean difference of
15639 with F value of 3358,

Froblams Encountered by the Private TFis

in the Infond of Samar in the lplemendation
gfthe TEC as ?exeméa‘ v the Six Groups

As gleaned from the said table, the administrabors considered bwo ocut of

11 identified problems as "often encounbered” corresponding bt “Froblems on



Takble 42

Problems Eswousntered by the Private TEls in the Island of S8amar in the
Enpiementation of the TEC as Perceived by the Six Groups of Respondents

Hespondents” Category/

Indicaiors Weighted Mean & Inlerpretation
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honorarium/incentives to extra load” and “Gossips/back fighting rampant
amwng beachers and personnel” with the same weighted means of 4.43. The
remaining nine problems were considered as “seldom encountered” with
weighted meansof 214, On the whole, the administrabors considered the
problems encountered in the implementation of TEC in the Island of Samar as
“scemelimes encountered” with 3 grand mean of 256,

From the point of view of the faculty, they considered seven identified
oroblems as “often encountered” corresponding bor "Difficulty in relating with
pearsfoo-beachersfeo-emplovess, school heads, parents and community)”
“Unreasonable “waork pay” relations” “Froblems on honorarium /incentives bo
exira load” “Traditional boaching strategies/approaches used by teachers”

Arrogant and sarcastic teachers to the students” “Gossips/back fghling
rampant among teachers and personnel;” and “Autocratic managerial style” with
waighted means ranging from 354 to 380, Four of the problems were
considered as “sometimes encountered” with weighted means ranging from 3.01
to 3.14. Thus, the faculty generally considered the problems encountered as

*sometimes encountersd” with a grand mean of 341
The personne! considered nine identified problems as “often

srconnterad” with weighted means ranging from 4.19 to 4.37 corresponding &

b

the folloawing: “Difficulty in relating with peers/co-teachers/co-employees,
school heads, parents and community;” “Problam on honorarium/incentives o

extra load” “Difficulty in gelfing assistance b0 training/seminars/further
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studies/graduate and post-graduats studies;” “Daily personal expenses such as

facilitias like lh
facilities like library holdings,

EEL.

rentsl, bills, food, ebln’” “Lack of instruchon
faborabory supplies and equipment, gymnasium and the like” “Lack of trainings,
seminars, and graduabe shudies assistance bor eachers and staff)” “Arrogant and

sarcastic beachers b the students)” “Gossips/back fighting rampant among

i

teackers and personnel)” and “Autocratic managerial style” One problem was
“seldom sncountered” with a2 weighted mean of 292 while the remaining one
probiem was “somelimes encountered” with a weighted mean of 314, As s
whode, this group considered the listed problems as “often encountered” as
evidenced by the grand mean of .04,
considerad “abways encountered” with weighted means ranging from 4.73 o
4.84 swith "Diffculty in relaBing with peers/co-teachers/co-employees, schoo
heads, parents and community” having obtained the highest weighted mean.
The remaining four problems were considered “not encountered” with weighted
means of 100, Generally, the graduates considered the listed problems
‘eometimes encounbered” with s grand mean of 338,

From the students’ group, they assessed seven problems to be “always
encountered” with weighted means ranging from 4.63 to 475 with “Lack of
instructional facilibes like library holdings, laboratory supplies and equipment,

gymnasium and the like” having obtained the least weighted mean. The

remaining four problems were considered as “celdom encountered” with the
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same weighted mean of 2.00. The over-all assessment of the students revealed
that they perceived the listed problems as “somelimes encountered” with a
grand mean of 372
Fromm the parents’ group, they considered three problems to be “always
encounbered” with weighted means ranging from 4.83 to 5.00 with “Difficulty in
relating with psers/co-bteachers/co-employees, school heads, parenits and
community” having obtained the highest weighted mean. Four of the identiied

roblems were “often encountered” with weighted means ranging from 417 to

*"3

4.50 where "Lack of instrucHonal facilies like library holdings, laboratory

supplies and equipment, gymnasium and the like” having obtained the highest

.é

weighted mean. The remaining four identified problems were considered “not

encoundered” with weighted means of 1.00. As a whole, the parents perceived
the listed problems as “sometimes encountered” with a grand mean of 3.20.
Comparison of the Perceptions of the Six Groups of

Kespondents Relative o the Problems Encountered
in 1he Implemenintion of the TEC

The grand means of the responses of the respondents by group showed
numerical differences, To ascertain if the numerical differences were significant,

ANOVA was emploved as shown in Table 4
The computed Fvalue was 1697 which turned lesser than the critical F-

value of 2.09 at .05 level of significance and at df = 5 and 60. This dencted that
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the numerical differences were not significant therefore the corresponding null

3 o S L = - z
bypoiess was aooepiss,

Table 43

ANOVA Table for Comparing the Perceptions of the Six Groups
of Eespondents Relative to the Problems Encountered by Private
TEIs in the Implementation of the TEC in the Island of Samar

= z _
Sousve of | Sum of Biean Fvalue 5 T
i el - : 2 Db = 1§ Evaluation | Decision
Yasiaton | Sguares Squares | Computed | Tabular
Batweoen s - sty . =
i 13881 5 23776 1.697 2.29 :
Groups Not Accept
Within L . Sigraficand Ho

: SR40 60 1636 ; 1 &
Dromns

Total 12821 | 65 = = e - -

Sussested Solutions to Address the Problems
Exwosntered in the lmplemendntion of the
TELC Amone Private TEIR

Table 44 contains the summary of the suggested solutions given by the six

groups of respondents o address the problems encountered in the

it can bz gleaned from the said table that the six groups of respondents
unandmously agreed that all the suggested solutions were “very much
appropriate” o address the problems encountered. This was supported by the

weighted means ranging from 4.81 to 5.00
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Table 44

Solutions Suggested by the Six Groups of Respondents to Address the
Problems Encountered by the Private TEls in the Implemeniation
of the TEC in the Isiand of Samar

Respondents’ Category/

Indivadors Weighled Mean & Inferprelation
Aslem Faculy Par Crad Studd Paronis
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exinbdished

3 A reslistic and funchional

frecnily stod develrgenent

progran should be SO0vMA 481 VA 485 VA SO0 VMA S00VMA 500 vMa
developed to snsure

crentimecas cagabdiiny

i

vemun

Cihsreshouldbea
oot inuius procuremeet
spaisition program for SOOVMA 481 VMA 486 VMA 5.00 vMa 500 vA  5.00 viMa
Saboendoey suppdies

R
i

phin.

Bguipment
5, the schood {instiuiion

< =,

should sstablish Bakage
with cdher spencies fte
prospective funding of 380vaia 481 vMa 485 vMa 500 vMA 500 VMa 500 VMA
viahle schodd projects
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Table 44 continued

Respondents’ Category/

indicatoss Weighted Mean & Interprelation
L Adm Faculty Per Grad Stud Parents

e ivsiass re-Getendniig

ramvne on vhenesTamt
salues formatinn and RAaEA 481 VA 485 VA I VMA DD VMR SR VML
methods of lsarhing

Srand Mean ROOVRIA] 481 VA | 486 VMA [5.00 vaial 5.00 viia| 5.00 vaEs

Legend: 451-500  Very Much Applicabde {VRIAY 151-250  Slightly Applicable (S84}

E
351-450 Much Appiicable {R{A} 100-150 Not Applicable {NA]
2513 koderately Applicatle (Mad}

Sadi - Aduvindstrators; Per-Persouniel : Grad - Graduates: Stud Stedents

Generally, the six groups of respondents considered the suggested
sohiutions as "very much appropriate” This is manifested by the grand means as
folloaws: administrabors, 5.00; faculty, 4.81; personnel, 4.86; graduates, 5.00;

stusdents, 580; and parents, 300
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SUMMARY OF FINDINGS, CONCLUSIONS AND RECOMMENDATIONS

This chapter presents the summary of the findings, the corresponding

=

sprinsions that were drawn as well the recommendations formulated on the

tasis of the resulis of the study.

Samnay of Findinss

The following are the salient findings of the study:

4, The mean number of TEC anrcliment in the Island of Samar was

posted at 187 students with a standard deviation of 267 83 students.

The mean age of the faculty-respondents was 35.60 vears with 5D
af 21.93 years.

3

3 Majority of the faculty-respon

B

ents ware femnale, that is, cutof 78

£

45 or 64,79 percent belonged to this gender and the remaining 25 or 30,71 perc

compnsed the males,

g, Majority of the faculty members were married with 43 outof 70 or
§1.43 percent; 25 or 35.71 percent were single and only bwo or 2.86 percent were
widomwv fer.
5 in

terms of educational gualification of the faculty-respondents,

Majority, thatis, 45 outof 70 or 64.29 percent were baccalaureate degree holder

£33
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a2
2

with MA/MS units while 17 or 24.28 percent were baccalaureate degree holder.
Furthermore, six or 857 percent were MA holder. Noteworthy were the two
Faculty members or 2.86 percent who are Ph. D, dagree hoider,

& The average monthly income of the Raculty-respondents was
posted at PhF10.725. 71, which proved to be lower than the poverty threshold set
by NEDA for the vear 2003, which is PRF10,783.

5 Majority of the faculty-respondents, that is, 56 cut of 70 or 80.00
on probatonary shahus,

&. Un the average, the facultv-respondents had been in the service
for 10.80 vears with a standard deviation of 14 .69 years.

9, As regards the in-service trainings attended by fac dty, 260or 3715
percent wers able bo attend 1-5 in-service trainings, while 15 or 21.43 percent
were able bo athend 16-20 in-service trainings. The least number of them - four
or 371 peccent attended at least 21 trainings.

i3,  The mean age of the students involved in the study was posted at
#3188 vears with standard deviation of 10.04 years.

11, As regards their sex, majority of the TEC students were females
comprising 231 or 74.17 percent while the remaining 70 or 2583 percent wers

nales,
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12.  Asregards the civil status of the students, majority of the students

wers single comprising 239 out of 271 or 88.19 percent while 32 students or 11.81

13, The highest number of shidenis graduated from a public high
school in the central area comprising 121 or 44.64 percent, while 75 or 27.68

percent graduated from private high schools and the remaining 75 or 27.68

percent graduabed from a public high school in the barangays.

4. hdajority of the studenis involved in the study - 203 or 749

cr 1513 percent were residing in other municipalities and 27 or 996 percent
from other provinces.

15.  The average monthly family income of the student-respondents
was PhP11,774 41, which proved to be higher than the poverty threshold set by
WEDA for the vear 2003, which is Fhi"10,783.00

14, In barms of family size, the mean number of family members of the

shudents was posted at b members with standard deviation of 3 members.

i7. Majority of the students involved in the study, that is, 244 or 004

percent of the student-respondents belonged to the (atholic denominabion,

P

while 11 or 4.06 percent were Penbecostal, eight or 295 percent were Baptist,
three or 1.11 percent were Mormons, two or (.74 percent were UCCP, ancther
two or 874 percent were Seventh Dayv Adventist and one or 0.36 percent

belonged to the lehovah's Wilnesses sech



18.  The average age of the administrator-respondents was posted at
£7 87 years with a standard deviation of 985 vears.

19, Blgjority of the administrators of private TEls were males with four
or 67 .67 percent while the remaining two or 33.33 were female administrators.

2. Majpority of the administrabors were married, with five or 833

percant while the remaining one or 16.67 percent was single.
1. Majpority of the administrators were M. A. degree holder with three
or S3.00 percent. The remaining three were equally distributed as follows: one or

16.67 percent, Ph. ID; ancther one or 16.67 percent, with Fh. D. units and skl

z

22, In terms of eoxperience as administrators, the average
adminisiralive experience was 13.83 vears with a standard deviabion of 1003
FEaTs,

33 Helative b emplovment shabus, AN the six adminisirabor-

respondents were regular emplovess of their respective TEls.

4. The mean number of trainings attended by the administrabors was

th a standard devigtion of 3 Kéﬁﬁﬁ%&.

35,  The administrators, faculty and graduates considered the THis as

“extremely relevani” in terms of accessibility being manifested by the grand
means of 469, 4.51 and 454, respectively. While the personnel, students and
parents considered them “highly relevant” in terms of their accessibility with

grand means of 442, 433 and 4.1V, respectively.
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26.  For faculty development, the administrators, personnel, students,

i

parents and facully gave an assessment of “extremely relevant” as evidenced
By the grand means of 300 500, 500, 500 and 4.92, respectively. Meanwhile,
the graduates considered faculty development as “highly relevant” with a
grand mean of 424,
#7. Along instrucbonal shrategies, the six groups of respondents
considered all the indicators along this area as “extremely relevant” with grand
means of 4.9, 4.61, 500, 495, 492 and 500 for administrators, faculty, personnel,
graduates, shudenis and parents, respechively.

2,  Por wvalues formalion, the six groups of respondenis were

unanimous in assessing all the indicabors along values formation as "exiremely

means of 5.00, 480 K00, 499 498 and 500 for the

Rsber

relevant” with grand
administrators’, facudty’s, persannel’s, graduabes’, students’ and parents’ groups.
2. As regards community involvement, the grand means were 5.00,
4.79 499, 4.67, 488 and 5.00 for the administrators, faculty, personnel, graduates,
students and parents respectively which all denoted “extremely relevant”

an, The adminisirators, personnel, graduates, students and parents

assessed the emplovability of the TEC among private TEls as “extremely
relevant” with grand means of 4.80, 4.96, 491, 5.00 and 500, respectively. While

the faculty considered it as “highly relevant” with a grand mean of 449,
31, in the comparison of the percephions of the six groups of

regpondents along accessibility, the computed F was 0.804 which turned lesser



than the critical F-value of 2.53 at .05 level of significance with df = 5 and 30. This
signifies that the numerical differences in the grand means of the perceptions

among the six groups of respondents were not significant.  This lad o the

acreptance of the corresponding null hypothesis that “there are no significant

iifferances among the percephtions of the six groups of respondents relative o

i

the relevance of the TEC among private TEls along accessibility ”
32, Yor faculty development, the computed F-value was 170181 which

£

was greaber than the critical F-value of 253 at .05 level of significance and df =

Ly

and 30, This dencted that the numerical differences in the grand means among
the six groups of respondents were significant. This led to the rejection of the
corresponding null hypothesis.

33, The Scheffe’s test showed that significant differences existed
fietween the Iollowing pairs: admdndsirators and graduates with a mean
difference of (1.7617 with ¥ value of 580.1): faculty and graduates with a mean
difference of 1.6783 with ¥ value of 460.00; personnel and graduates with a mean
ditference of 1.7617 with ¥ value of 580110 graduates and students with a mean
difference of .7617 with ¥ value of 580.1; and graduates and parents with a
mwan ditfersnce of 7617 with ¥ value of 588,10

34.  For instruchional strategies and approaches, the computed Fvalue
was calculated o 6591 which turned greater than the critical F-value of 237 at

05 level of dignificance with df = 5 and 63 This dencted that significant
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differences existed among the grand means of the six groups of respondents and
led to the rejection of the corresponding nuil hypothesis.

35. Purther analysis showed that the differences were found
significant in the Modlowing pairs: administrators and facully with 2 mean
difference of 03418 with ¥ value of 17.43; faculty and personnel with a mean
difference of (.3936 with F value of 23.12; faculty and graduates with a mean
differsnce of 03409 with ¥ value of 17.34; faculty and shudents with a mean
differance of 0.3145 with ¥ value of 14.76; and faculty and parents with 3 mean
differonce of .3936 with P value of 2112,

1 For values Fowmalion, the computed F value o compare the

TEC among private TEls along values formation was 2.85(
than the critical F-value of 245 at 05 level of significance and df = 5 and b4, This
denoted that the numerical differences were significant thus, led to the rejfection
of the corresponding null hypothesis.

7. For Communilty involvement, the computed Fvalue was 3119

which hurned greaber than the critical F-value of 2.45 at 05 level of significance

and df = 5 and Bd. This signified that the noted numerical differences in the
, 5 . s of the o :
grand means were signifivant. This fed to the rejfecion of the corresponding

Hvpothesis.
3. Helabive bo Bmplovability, the computed F-value was calculated to

be 7091 which was greater than the critical F-value of 253 at 05 level of



significance and df = 5 and 36. This means that the noted numerical differences
were significant. This led to the rejection of the corresponc ding null hypothesis.

33, Based on the Scheffe’s test, the significant differences were found
from the following pairs: faculty and personnel with a mean differance of 0.4700
with F' value of 21.24; facully and graduates with a mean difference of 0.4171
with F' value of 16.72; faculty and students with a mean difference of 0.5071 with
F value of 2472 and facully and parents with a mean difference of 0.5071 with
F value of 24.72,

A4 Py the percephions of the four groups of respondents relative to the

[ed

earning areas/compebencios necessary for the enhancement of the TEC in the

Island of Samar, the experts considered the identified areas/compstencies in

S » o : b m o
TEC as "much needed” in the Island of Samar being manifested by the grand

i3

nean of £49

1. From the point of view of the administrators, the identified areas/
compebancies were bound by them “very much needed” in the enhancement of

the TEL in the Island of Samar.

42,  From the faculty-respondents, they considered the identified
eas/ compstencies as “very much needed” in the enhancement of TEC in the
island of Samar as proven by the grand mean of .79,

43,  The parents’ group, on the cother hand, considered the identified

HS

areas/ compebencies as “much needed” being manifested by the grand mean of

A2

0
adn!



140

44, In the comparison of the perceptions of the four groups of
spondents, the computed F-value was 15956 which was greater than the
critical F-value of 276 at 05 level of significance and df = 3 and 108. This
signified that the noted numerival differences were significant. This led to the
rejection of the corresponding null hypothesis,
45.  Further test using Scheffe’s test showed that the significant
differences were found in the following paired groups: experts and personnel
with a mean difference of 07711 and F value of 17.64; administrators and
personnel with a meen difference of 11321 with ¥ value of 38.03; and faculty
and persorme! with a mean difference of 1.063Y with ¥ value of 33.58.

46,  The administrators considered two out of 11 identified problems as
ofien encouniered” corresponding to: “Problems on honorarium/incentives to
extra load”™ and “Gossips/back fighting rampant among teachers and
personnel,” with the same weighted mean value of 4.43. The remaining nine
problems were considered by them as "seldom encountersed.”

m the point of view of the facully, they considered seven
identified problems as “often encounbered” corresponding to: “Difficulty in

relating with peersfco-teachers/co-emplovess, school heads, parents and

community;” “Unreasonable “work pay” relationsy” “Problems o
honorarium/incentives e exira foad;” “Traditional teaching

strabegiesfapproaches used by eachers” “Arrogant and sarcastic teachers to the

students;” “(Gossips/back fighting rampant among beachers and personnel” and



“Autocratic managerial style” with weighted means ranging from 3.54 to 3.80.
Four of the problems were considered by them as "sometimes encountered” with
weighted means ranging from 3.01 o 314,

48. 'The personnel considersd nine identifie o 15 as “often

48 fhe personnel considersd nine identiffied problems "ot
ancounterad” with weighted means ranging from 4.19 to 427 corresponding to
: “Difficulty in relating with peers/co-teachers/co-employees,
school heads, parents and community;” “Froblem on honorarium/incentives to
axtra load” “Difficulty in gething assistance to fraining/seminars/further

and post-graduate shudies)” “Daily personal expenses such as

)
B
s
it
"i‘:
r
o,
W
e
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o
P
N

rental, bills, food, atc” “lack of instructional facilities like library holdings,

laboratory supplies and equipment, gymnasium and the like)” “Lack of trainings,

seminars, and graduabe shudies assistance for teachers and staff;” “Arrogant and
sarcastic teachers o the students!” “Gossips/back fighting rampant among

sachers and personnel;” and “Autocratic managerial style” One problem was

“geldom encountored” with 2 weighted mean of 292 while the remaining o

42, From the viewpoint of the graduabes, eight idenbified problems

were considered by them "alwavs encountered” with weighted means ranging
from 473 to 484 with "Difficulty in relating with peers/co-teachers/co-
employees, school heads, parents and community” having obtained the highest

waighbed mean.
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50. T

From the students’ group, they assessed seven problems to be

“always encounberad” with weighted means ranging from 4.63 o 475 wit
“Lack of instruch

Honal facilibes like library holdings, laboratory supplies and

=
%

51, Froun the parg

Briep

equipment, gymnasium and the like” having oblained the least weighted mean

s
& he

1 of the parents, they considered three problems
“alwavs

=
snrounberad” with

Inffculty in ral

83 to 5.00 with
relating with peers/co-teachers/co-employees, school heads,
parents and community” having obtained the highest weighted mean. in the

over-all, the parants expressed that the problems w ometimes encountered”
with g grand mean of 304,

Asg the result of the comparative analysis, the computed F-value
797 which hurned lesser than the coritical F-value of 229 at 05 level ©
significance and at df = 5 and 60. This denoted that the numerical difterences

L

nificant thersfore the null hypothesis of no significant diftarences

among the percephions of the respondents on problems encountered was
accephed.
33, Al the ejght listed solutions were deemed or a
groups of respond
E3nsi]

) : L“e r :i};;;g
encountered as manifested by the grand means as follows:
5‘8*”232‘2‘2’, 481 t}?j’*ﬂ:{’t{gﬂg} 4 8%

2L

administrators, 5.00;
v graduates, 5.00; students, 5.00; and parents, 5.00



Conclusions

Based on the foregoing findings, the following conclusions were drawn:

5 I The private TEIs in the Island of Samar are potential training
grounds for pre-service teachers as evidenced by a good number of enrollees
among these institutions.

2 The typical faculty of private TEls in the Island of Samar is
female, mid 30's, married, baccalaureate degree holder with units in MA/MS,
with average monthly income of PhP10,72521, holding a permanent status,
with teaching experience of 10.80 years and has attended from one to five
trainings.

& The typical student enrolled in the private TEls in the Island of
Samar is female, in early 20's, single, graduated from a public high school in the
central area, residing within the locality where the TEI is located, with average
monthly family income of PhP11,77441, comes from a family of five members
and is a Catholic.

4. The typical administrator of private TEls in the Island of Samar is
male, in his late 40s, married, M. A. degree holder, with 13.83 years of
administrative experience, enjoying a regular appointment, and has attended
five relevant trainings or seininars.

5. While the degree of relevance of the TEC of the private TEls in the
region varied from the viewpoints of the different groups of respondents, the

grand means indicate that the TEC of the private TEls in the Island of Samar
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have shown relevance in terms of accessibility, faculty development,
instructional strategies and procedure,  values formation, community
involvement, and employability of graduates.

6. The different identified areas were likewise assessed as “very much
needed” in the enhancement of TEC in the Island of Samar, thus, these identified
areas are good inputs for enhancement proposals.

74 The prevailing problems in the private TEls in the Island of Samar
are manageable as evidenced by the responses given, ranging from often
encountered to seldom encountered

8. Given data on the assessed relevance, competencies needed as well
recommendations by the different stakeholders of the private TEls in the Island
of Samar, further enhancement and/or improvement of the TEC is found

wanting.

Recommendations

The following are recommendations are herein presented:

1. There is a need for a realistic and continuous faculty development
program to be implemented in the private TEls. This program should likewise
cover the administrators of these TEls inasmuch as few faculty members were

MA /MS degree holders and none among the deans have met the prescribed

educational qualification.
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2 There is a need for private TEls to improve the present
compensation scheme for the faculty members. Based on the results of this
study, the faculty members of the respondent-institutions are living below the
poverty threshold set by NEDA, indicating that the faculty-respondents can
barely afford their basic needs.

F Far purposes of enhancement or improvement of the present TEC
among private TEls in the Island of Samar, the proposed curriculum in Chapter 6
is recommended for pilot testing.

4. The following researches could be undertaken:

4.1 Parallel study for an enhanced teacher education
curricilum among SUCs in the province or even in the
ragion; and

42 A study on the correlates of the performance of teacher

education faculty among private TEIs in the province.



Chapter 6

ENHANCED ELEMENTARY AND SECONDARY TEACHER
EDUCATION CURRICULA FOR PRIVATE SCHOOLS IN
THE ISLAND OF SAMAR

i. Rationale

MNormally, private schools, being a self-liquidating
institution depends much from the students population which
means more students-more income, better facilities and higher
salary rates of teachers, which remains a problem to said
institutions today because of the government mandates
through the CHED Memo. No.11 5. 1999 which is for strict
compliance, and the department of education to give
preference to graduates from accredited institutions.

Parents, students and the general public still believe that
teachers are the best profession for them and employment
opportunities are wider considering the rapid increase in
population, dropouts, newly opened schools in all barangays
throughout the country and being a “learned” professional
several emplovers still opened its doors to the teachers.

Private Teacher Education Institutions In the province of

Samar are found potential training grounds for pre-service

46
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teachers as evidenced by a good number of enrollees among
these institutions. It was found accessible to students from
other municipalities or provinces with good faculty
development programs and implements effective teaching
strategies and methodologies with relevant values formation
and community involvement activities.

The existing learning areas/competencies are found
necessary, lhere is a need to integrate concepts to the said
learning areas or offers said concepts as separate learning
competencies such as; Reading Readiness, Environmental
Science, Population Education, Health and Nutrition, Local
Samarnon Games & Sports, Good Grooming and Personality
Development, Human Rights and Environment be integrated
in  Sacial Philosophy, Basic  Statistics, Community
Development and Management Education, Curriculum
Development & Design. The Private T.E.Is. are presently
experiencing the following weaknesses of its system such as;
unreasonable work pay relations, gossips which usually
weakens bonding among its members, difficulty in relating
with peersj/co-employees, school heads, parents and
community, traditional teaching strategies, arrogant and

sarcastic teachers and autocratic managerial styles but still
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are manageable. The trend of enrollment among private
teacher education institutions in Samar Island wsually
decreases as they go to higher levels, which means that
several students dropped after a year or two yvear in school
mostly for financial reasons.

Majority of Teacher Education Students enrolled in
Private Teacher Education Institutions are products of public
Barangay Secondary/High Schools who belongs to families in
the middie/below the poverty line. Furthermore, majority of
said students are not prepared or equipped with necessary or
most relevant skills for a College Work as “College Student”.
Therefore the role of private T.E.I's on the kind of trainings to
their students is more on a “remedial” approach.
Results/ performance of graduates in the Licensure
Examination for Teachers (LET) shows that there is a need for
improvement to said examination results due to lack of
training periods of the most relevant competencies. The
community c¢lamors that every teacher now should be a
reading specialist due to the poor reading skills among school
aged children. Mostly, municipal librarians in the different
municipalities in the island of Samar are not graduates in

library science or a licensed librarian.
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Samar island considering the many skilled, intellectuals
and professionals who are occupying key positions in other
paris of the country or country’s abroad is still considered or
noted of having or “in housing” more unproductive or idle
individuals which unknowingly are waiting for experts such
as the teachers and taped their inherent potentials or
capacities. In spite of being rich in natural resources, Samar
Island is still considered the poorest and remotest region in
the country.

The enhancement of Elementary and Secondary Teacher
Education Curricula in the private schools would ensure the
public especially the students of the quality training they will
get trom private Teacher Education Institutions.

Teachers therefore, being the immediate “care-taker” of
the community should master the prescribed learning
competencies/skills of the Commaission on Higher Education
and be equipped with other skills catered to the demands of
the marginalized sector of the community.

Teacher Education graduates, after this training, would
therefore prove that teachers are really the custodian of the
community and its potential resource for development, while

education as the strongest force for peace and progress.
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II. Objectives

Generally, curricular enhancement for teacher education
in the private schools in the island of Samar is a response to a
long felt need, ie., the need to develop educational
management and rural development catered to the
marginalized sector of the society particularly Samar island.

Specifically, the curricula aims to:

1. equip the teacher education students adequate
knowledge, skills and values necessary to them and make
them more responsive to the demands of the teaching
profession and its immediate clientele and community, the
Samar Island.

2. provide ample training to education students
enrolled in private schools on the prescribed learning areas/
competencies by the Commission on Higher Education.

3- offer more related and relevant trainings or even
increase the number of training periods/ years to the teacher
education students who did not meet the required trainings to
ensure of producing better graduates.

4. ensure and improve the self-esteem among teacher
education students; that they will get the teacher education

curriculum they are pursuing with pride and confidence and
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avoid frustration and embarrassment by being eliminated to

further continue their chosen future profession or branded as

* halt - baked ” graduates.

5.

attracting and minimizing “turn-outs” of students.

6.

values nECessary

fFor

community

development

offer alternative measures to private schools of

provide relevant knowledge, skills, trainings and

and

management, environmental education and other employment

opportunities.

iil.

Eases for Enhancement

EXIESTING CURRICULR

i PROPOSED CURRICULA

{4.} BACHELOER OF ELEMEHTARY EDUCATION (BEED]}

1. The Minimum &cosdemic units 1. The #Minimum Academic units
of 14% for =2 four (4% wear { for o2 four {4y wear degras
degress curriculum iz reguired (curciculunm are R3] T 1843
for gradusiion including HWETE-CRTES and ADD-
O Subiscts_

E.Th= Sensral Bduocation § . The gensral Bduocaiion
Eundeois iz suggesied Lo De £8 | subkidscocis ars guggestisd Lo De
unitcs &= reguireg for 1 TR ffnits as regulred for
gradustios. graduaticon.

Z.1 Englizh ¥ ouniis 2.1 English {Longuags} 12 unifts

2.2 Litarghura {English) 3 wnils 2.2 Literature [World) 3 unils

f 4 Filiping 2 wonibs 2 4 Filipinso chzm;x:.se:&g».—.é & uniis
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z2 Qﬂfﬂ?@ﬁ.‘ 2.9 mandated Subjects 3 uniis
2.8 Sociol Studias 12 units 2.10 Computer tiltsrocy £ units
2.7 Mondoiag Jubjachs & winifs 2,11 Fhysical Education B units
2.10 Compuler Literaoy 3 unils
2.11 Fhysliool Educgolion 8 unils
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3 The Frofessional Educaiion
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4. The reqguired units for concentration
subjecis are 24. The following serves as
the fielids of concentration;

Engilish

Filiping
ddxihenaiics
Eociod Zfudias
xoignce & Haolih

4. The reguired unifs for conceniration
subjects Is alse 24 but a double
concenitration in ;

gaading and £aglish
Filipino

fdgthesmotics

Social sludias
RXcience & Hsalih
MIEF

fra-fonoad Educalion

IV. The Enhanced Curricula
A, PROPOSED BACHELOR OF ELEMENTARY
EDUCATION (BEED)} CURRICULUM W/
Double Concentration in
READING and —--cmeeeeeeee
CORE PROGRAM
i - GENERAL EDUCATION ------mmmmmmmmmmmmm e 71
A. Engi;sh & Literaiure
Engzfish 1 Srommor & Composifion 3
H’%aﬁ;ﬁ 2 {STOTnmy 'sr & Composiiion H 3
niglish 3 ipsech & COrol Communicalion 3
Erplizh 4 Pé'zsiz%;s;nﬁe Lisrajurs 3
Ensgglishv & world Lileraiure 3
Engiish plus feqading Reodingss 3
in
B. FHipino
Filiping | Sining ng Pokikipogiolosiasan 3
Filining 2 gelorikg 2
&
L. Mothemualics
i 1 Fundomeaniols of Malthematics 3
ataihn 2 Colleges slgshvo 3
&
. Hotural Science
MOl 5C. indro. 1o Bigiogicol sciencs 3
MOl 5o§. 2 intro. 1o Phivsical Scigncse
{inciuding Environmenial Scisnce]
&
E. Maondaled
Foo. Boil 4 Life & Works of Rizal 3




E. Socicl Sclence & Humonities

Soc

P
30T

Sci. 1 Philippine History
i 2 Iocisty & Cullure wi Pornuinlion
squcation

500, 30103 Basic Economics wi 1.4 .8,

Foll Zoil 1 Folitics & Govsrnances Wi Phil
Constitution

Phrilos. § infrg. 1o Philosophy

Humonilies | Fundomeniols of susic & ard
Fducalion

Prwoh. § Ganeral PsyoholoQy

G. Computer Literacy
Computer | Software System 1D Word Procsssing.

Preseniation & infernet

H. Physical Education

F.E.

m

S
E

0
m

ii - PROFESSIONAL EDUCATION

Eid.

Eo. 2

ED. 3

ED. 4

ED. &
ED. 4

ED, ¥

Exr.

Flam., FD.

Eleam. ED.

Elem. ED.

fad B

Lon

i Fhysical Fitness [including Healih &

Mutrition

Fundamentals of Fhythmic Activilies
Games & Sports {including local
Samarnon Games & Sports)
Recrecational Leadership {w/ Good
Grooming & Personality Dev'i}

Human Growih, Learning & Deveiopment
Founduation of Education | {Fsychological,
sociclogical, & Anthropological bases
in Edwuc.}

Non-Formal Educalion and Communily
tivelthocod Management.

Professional Ethics {Code of Ethics for
Teachsrs]

Education Technoiogy

Foundation of Education 2 {Historical.
Philosophical & tegaol bases in Educ.)
Frinciples & tiethods of Teaching {w/
sllernalive Teaching Delivery Modes)
Educational Mdeasurament & Evalualion
¥ Principies & Siraiegises in feoching
Communication Arts {English & Filipino]
10 Principies & Strglegies in Tegching

af Blem. ddathesmatics, Sciencs & Haalth.
EFF & NFE

i1 Principies & Sirgiegies in Tegching

af HEEK AR, EKAWEF, onod s{APE

Cao G

a0 L2

[

G L2

(a3
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Elem. ED. 12 Guidance & Counseling
{ineluding special Educ.] 3
Elem. ED. 13 Intro. to Social Philosophy
{including issues, concams,. concepis
on hurnan righis & environment 3
Bl 14 intro. fo Educalicnat Ressarch
w i Bosic Stolistics 3
EDi. 15 Community integraotion {w/
omn mmw Dev't and Eaféeg: Educaolic 2
EL. i4 inlro. 1o Curiicuium Dey’i & Design
{wi Class Ohservolion) 3
ED. 243 Proclics Teaching 10
§ii - CONCENTRATION ---—-mmmmmmmmmmmmnmmmemees m—mmemmmmm—— Z24
A, £ﬁgﬁsh1
Frglishy f Deveiopmenial Reoding {w/ Teaohing
itrategiss in Reading} 3
Engiish 20 Teaching English as o 2°¢ Languags 3
Engiish 30 geading in the Blemeniory Grades 3
Eryodishy 40 tonguage Tasling 3
E‘ﬁg%‘%sh 50 Children's Ltiieralure 3
qbish &0 Reading Remsdialion 3
Ens,;ﬁsf-h FO Carmpius Journalism 3
Engiish 80 introduciion o Linguistics 3
24
B. FHipino:
Filiping 10 i‘muﬁiag g Filiping 3
Filiping 20 eaniiikon Pambioia/ Pongkob:olaan 3
Filiping 30 F‘Csﬂ‘ﬁv:_m‘if:éhﬁ"fﬂg Fampa-aroion 3
Filiping 440 Paranan ol Pamomarogan oo Pogiviurs
53 Filipino 2
Filipino &0 Ponimulang tinguisliko 3
Filipino 50 Faghahaonda ng mga Kagamifang
Fagivturs 2
Filipino 7O sdaikling Katha, Kuwesnto al bobesla 3
Flinino BO Pogsaling-wWika ol Paglinang
ng Kurikulum =
24
C. Maothematics:
wMath 10 Fundomenial Concepls of Mathemalicsd
Rath 20 Wumbier Theory 3
#iaih 30 Frobability & Siaqlistics i
ath 40 Pinne & Solid Gasomeiry 3
Blath 50 Plane & Sphetical Trigonomsioy 3
sioih A0 gusiness Mathemaolics 3
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D,

E.

F.

.

Math 70
Math 80

Eocial Studies:
R0o. Bludies
3o, 3iudiss

WY W &Y
L3¢ O o T o

W B

S I I I B

Ftudiss
siudies
Ftyddies
Ziudies
Studises
Atudies

¢

"

¥
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Ecience & Heagith:

iH
iH
SH
5H
3H
iH
iH
ZH

]
20
33
S0
5

50

&
4

Loy )

B

Pre-School Education:

R L0
b e T e

iy
o

P5E 80

MSEP
MEEF 10

RSEP 20

BASEP 30

Analytic Geometry 3
Differential Equation 3
24
H Fundameniais of sociciogy 3
20 World History & Geograonhy | 3
30 Phil. Economics: & Dewslopment 3
40 Cublurol Anthropology 3
50 Wworld Hisfory & Geogrophy 2 3
&40 inirg. 1o Polllicol 3ciencs 3
G Asion jludiss 2
B socioloQicol & Pollicol Theaorias
& Movemeaent 3
24
Ecology 2
Biniogy 3
safely Educolion & First ald 3
Environmeni & Sontiolion 3
School Heollih & Applisd Mulrilion 3
General & lnorganic Chemistey 3
Foology 3
Fhwsics {dechanics,. Sound &
Thermodynamics) 3
-
The Pre-schaol Child 3
Philosophy. Principiss, Mefthods &
Technigquss of Teaching Kindergorien
Children 3
Craative arts in Kindergarten 3
Zhild Pswohology 3
tigterials and Equipment for
Kindergarien Free Play 2
The Kindsrgaorien Curricuium &
Program Plonning 3
supervision, Qperation &
Maintenaonce of Kindergoriaen 3
Historicol, Philozophicaol Foundatlions
of Pre-Fementory Educalion 3
24
Foundotion of Physicol, Heolth, susic
and Ari Educolion. 3
iaofely Educalion. 3couling & Cuidoor
Pursull 3
integraled dusic Theory 3
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MSEP 40 Creative Drawing & Painting
{including Color & Design.) 3
MSEP 50 Movement Education/Recreational
Legdership 3
PAGEF &0 sppited wyusic 3
MSEP 7O Fundamenials of Rhyihms 3
MASEP BO fupervision of Physical, Aris & ddusic
tducation 3
24
H. READING
Reading 10 Psvchology in Teaching Reading 3
Beaqading 20 Reading vocabulary Developmeand 3
Reading 30 Reading: Comprehension 3kiil
Gewelcpmentd 3

Beading 40 Tsaching Reading in Gomes ond
Drormalics From Kindergorisen

o College 3
Reading 50 UDevelopment Begding for the Blem. &
dscondary Grodes 3
geading &0 instruclionol kiolsricls in BReqading
for Elam. & Secondory Levsils 3
Beading 70 Confeni Area Reagding 3
Reading 80 Consiruchion of BReading Test rom
Kindergorien 1o College 3
24
IV - ELECTIVE: - - -—- -— - - 3
Compouisr 2 software Svsiem 11 Elecironics
Fpreadihests & Data Bases 3
V- HSTP - CWTS----rmmommcrmmrrrcmcc e oo e ——————— &
METP — CWI3-1 Molional Service Troining Program
{Civic welfare Training Service-1) 3
MATP — CWT3-2 Molionol Service Troining Program
{Civic welfare Training Service-21 3
&
¥i—- ADD-ONM: e ——— -~ ---20
Semingr | Teqaching Beginning Regding &
writing 3
Femingr # Review on General Education {w/
Personglity Educotlion 1 inlerpersonal
3kilis & volues Davelopment} 2
Feminar 3 Bawiew on Professional Education {w/
Fersonality Education 2: Building Ferson-
Centered Commpunilies;} 3
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seminar

Zemingy

(%]

i

Review on the Field of Concentration {w/

Personality Education 3: System S§kills
vValues Development)

Envircnmenical Educalion ond Basic
Enireprenesural Skills Traoining {w/

Faersonalily Educalicon 4: Carssy Planning

and Frapioyment}
Fraociicum 11 {Communily Eesearch.
Oroanizing and Development?
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SUMMARY

FOUR YEAR BACHELOR OF ELEMENTARY EDUCATION
{BEED) CURRICULUM

I-General Education 71
ii- Professional Education 58
jil-Concentration 24
IV-Double Concentration
{Reading)} 24
IV-Elective 3
TOTAL UNITS 180
YV-RSTP-CWTS 6
YLADD-ONMN 3
GRAND TOTAL OF UNITS 189

FIVE YEAR BACHELCR OF ELEMENTARY EDUCATION
{BEED) CURRICULUM
I-Ganeral Education 71
il- Professional Education 58
HHI-Concentration 24
1V-Double Concentration
{Reading) 24
IV-Elective 3
TOTAL UNITS 130
YV-MSTPF-CWTS &
YVI-ADD-ON 20
GRAND TOTAL OF UNITS 206
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TWO YEAR COMMUNITY AID TEACHER

(C.A.T.) CERTIFICATE

I-General Education 58

II- Professional Education 24
IV-Electives 3
TOTAL UNITS &5

V-MSTP-CWTS 6
VI-ADD-ON 3
GRAND TOTAL OF UNITS 94

DISTRIBUTION OF COURSES OF THE PROPOSED BACHELOR
OF ELEMENTARY EDUCATION (BEED) CURRICULUM
WIiTH DOUBLE CONCENTRATION IN READING

Bubiject Codse

english i
Filipino [
Maih i
FPoi, 3C1 £

Fowcholooyl
Humantties |
Eeading i
PLE;
HMATP-CWT3-1

Subjecti Code
English
Fifipino
EX Eultel
Mo, Scil
oo, Aol

Computsr

Beoding #3
P.E. 2
HETP-CWTSE i

ANMD

FIRST YEAR
FIRST SEMESTER

Subject Title
Srammar & Composilion |
Sining ng pakikipogialastasan
Fundomenials of Mathemaltics

Poiitics & Sovernoncs wi Phil, Constiiulion

Fensral Puschology

Fund'tis. of Music & Art Educalion
Pevohology in Teaching Reading
Physical Fiiness {incl. Heallh & Mulril
Mational S3ervice Training Progrom
{Civic Weifare Training Service-i}

SECOND SEMESTER

Subject Title
Srommor & Composition 2
Beloriko
Coliege Algebro
infro. to Biclogical Science
Philipping Hislory
soffware Svystem LD Word Processing.
Prasenialion and inlsrnst
Reading vocabulary Development
Fundamenicls of Rhwihmic Aciivilies
mMotiongt services Training Progrom
{Civic Welfars Training Service-ij

jond

e
=t

b Gad G O oo Cad L) G0 [e
W

Unit{s)

G L L 2
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SECOND YEAR
FIRST SEMESTER

Subiect Codse Subiject Title Unitis}
english 3 Speech & Orgl Communicalion 3
30, B 2 Society & Culiurs w/ Populalion Educolion 3
Foo. Bof. 4 Basic Economics wi 1.4 K. 3
Caompuisr 2 oftwarse Svsiem I BElecironics

jpreadshests and Data Bases

ED. i Huynoan Srowih, Leorning ond Developmeni 3
ED. 2 Foundalion of Educalion | {Psvchological,
sociological & Anihwopologicol bases in
Educ.] 3
ED. 3 Mon-Formal Educalion & Communiiy
tiwelihood Monogemeni 3
ED. & Professional Eihics {Code of Professional
Eihics for Teacher)] 3
24
SECOND SEMESTER
Subject Code Subject Title Unit{s
Philosophy | iniro. 1o Philosophy 3
Rkl Bl F infro. fo Physical Science| including
Envircnmenial 3ciencel 3
ED. 5 Educational Technoiogy 3
Elx. % Fouyndation of Educotion 2 [Historoaol
Fhilosophical & Legal Bases in Educ.} 3
EL. 7 Principies & Methods of Teaching {with
aiternative Tegching Delivery sdodes} 3
Elx, 8 Educational Measurement & Evaluation 3
Lemirey i Tegching Beginning Reading & Wriling 3
Eruglish Plus Feading Beadingss 3
24

Mole: students with difficulty in pursuing their chosen courses
sspeciolly finoncial reason, thal upon complelion of two (2} yeaor
oericd with satisfactory rofing. may be given cerfificate as *
Cammunily aid Teacher {C.AT.)" by the T.E.Is. who will be tasked
on basic liferacy to the bigger number of dropouts of school aged
children mosl sspecially in the remoiest areas in the islond of
samor oz poart of the extension functions of the institutions.

THIRD YEAR
FIRST SEMESTER

Subject Code Subject Title Unit{s

SoC. 5Ci. : {ife & works of Rizal 3

Eigm. ED. Frinciptes & trategies in Teaching
Communicolion Aris {(English & Flipino} 3

4



Elem. ED. 10 Principles & Strategies in Teaching of
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Science & Health, Mathematics, EFP & NFE 3

Etem. ED. 11 Principles & Strategies in Teaching of
HEX AR, EEAWEF, and BMAFE

Elemn. ED. 2 Suidoncs & Counssling {inciuding spec
sduocationd

Hem. ED. 13 iniro. 1o Social Philosophy fincluding |}
SoncsSn:. concepis on humaon righis &
snvironmant)

FLE. 3 Soames ond Sports {including locol
famornon Gomes & Sporis

3
[Pal]

3
ues,

2

2
Feading: Compreheansion 3kill Development 3
3

Fooding 30
Concenirollon 0 cmmmm s
24
SECOND SEMESTER

Subject Code Subject Title Unitis
English & Philippins Liisraiure 3
£r:, 14 intro. o Educational Research w/ Basic

Ztgtizhics 3
ED. is Community iIntegralion {wi Community

eyl and Monagesmeand Educolion} 3
Conoenirolion 30 —-cmmmm e 3
Concentralion 30 - 3
Concentration $0 e e 2
Concentralion S0 ——cmmmmmm e 3
Raeading 40 fegching Reading in Gomes and Dramalics

From Kindsrgorien 1o Collegs 3
Beading 50 Developraend Beading for the Elam. &

Secondary Grodes. 3

e
FOURTH YEAR
FIRST SEMESTER

Bubject Cods Subject Title Unit{s}
PLE. 4 gecregiional Legdership {w/i Good

Grooming & Personglily Deveiopment) 2
Englizh 5 Waorld Literaturs 3
£0. is intro. 1o Curriculum Dev'l and Design

{w/ cioss cbssrvation] 3
Conoenirolion &80 —mm e 3
CONCETIIT OO T e e mm i e m i i S0 8 e o o S 3
CORCenitaliin Bl secssr s s i oo s e i i e 3
Eaeoding &0 instructionol Adolsriols in Reading for Blam.

& Zecondary Lewsis 3
Beadirygy 7O Coanienl Area Baading 3
Eoogding 44 Construction of BRegding Test from

vindergaorien 1o College 2
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SECOND SEMESTER

Subiect Code Subject Title Unit{s)
Elx. 20 Fraclice Teaching ig

*students who solisfociorly compisied ol the reguirements and
mast the required performance level may be awarded this four {4}
weay degres BEED curricublum oz grodunis,

“Atudenis who found oul below the reqguired performonce levsei
after o series of evoluolion ong sl wiliing 1o gel the degree they
qre puarsuing may be adyvised 1o ioke onolher one {1 vear for
turther iroining sspecially on learning areas they are found vary
wask s o remeasdial or supplemeniary clagsses with speciol raining
on personalilty dewslopmend.

FIFTH YEAR
FIRST SEMESTER

Bubjeci Code Subject Title Unitis
serminor 2 gaview on Gensrol Educolion {w/ Pﬁquﬂ{%%ﬁ‘}"
Educoltion 1 interpersonagl Skills & Value
Devsiopmasnt! 3
Eemidaar 3 BEeview on Profassional Educotion {w/

F‘&s‘sm"sr:ﬂi%” Education 2 Bullding Ferson-
Centersd Communiiisas)
5‘*“1@?&%’ an the Field of CToncentraolion
{wiFersonality Education 3:8ysiems 3kills &
volues Development)
Semingr 5 Environmsnial Educalion & Bosic
Enfreprengurial Skills Training
iw/ Personality Educalion 4: Caresr Planning

e
Cad

Feminar

L

and Emplovmentd 3
s
SECOND SEMESTER
Subiject Code Subject Title Unit{s)
Femingr % Fraciicum I {Community Research,
Cwganiting and Development) 5

*students who satisfoctonly completed glt thse reguirements and
meei ihs rﬁ{guis’%.! performance level may be awarded this five (5]
g deqres BEED curriculum as graduats.
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PROPOSED BACHELOR OF SECONDARY EDUCATION

{BSED) CURRICULUM Major in
Minor in READING

i - GENERAL EDUCATION -- ———m—m—memee -— 71
A. English & Literature
Englizi 1 rommar & Compasition 3
English 2 Groammar & Composition i 3
Englizh 3 Spssch & Oral Communicalion 3
English 4 Philipping Lileraiure 3
English 5 World Literaturs 3
enalish plus Reoding Reoadinsss 3
8
B. Filipino
Sliping 1 3ining ng Pokikipogioiosiasan 3
Filinsing 2 RBeloriko K
S
C. Mathematics
BEzih § Fundomentals of Mathematlics 3
Baoin 2 Coliege Algsbrg 3
i
D. MNaotoral Science
st 3oil 1 intro. o Biologicol dcience 3
Mol 3ol 2 Indro. 1o Phywsical Science {inciuding
Envircnmental Scigncs} 3
Fir T
E. Mandated
oo, Bl 4 Life & works of Rizai 3
F. Social Science & Humanities
s300. 30 | Philippins Hisiory 3
200, 306 2 Socieily & Cullure w/ Populolion Educalion 3
300, SCE 3 Basic Economics w/i TLAR. 3
Poi. Soi. | Politics & Lﬂﬁ‘eﬁi’ﬂ{!n & W/ Phil. Consithdion 3
Philos. 1 intro. 1o Philosopnhy 2
Humanifis: 1 Fundomentals of Music & Arts Educalion 3
Pgych, § Gensrol Psyehology 3
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Computer Literacy
Computer isofiware System (. Word Frocessing.

Preseninlion & Inisrnst 3
Physical Education
FLE. Phwsicod Fitness {inciuding Health &

Muiridiond 2
FEZ Fundamenials of BEhvihmic activilies 2
P.E. 2 Sames & 3poris {inciuding locotl

Sgmarnon Games & Sporis) 2
P.E, &4 Recreglional Legdsrship {w/ Good

Zroaming & Personalily Dewv'i #

G

PROFESSIONAL EDUCATION  ~--evvmemmmmmememnmeee ———— 4%
ED. Human Srowih Learning & Development 3
EQ. 2 Foundotion of Educolion | {oeychological,

iociclogical, & Anthropoiogical bases

in Ednolt 3
FD. 3 Mon-Formal Educaiion and Communily

tivelihood Managemsat 3
FD. 4 Professional Eihics {Code of Ethics

tor Teachers) 3
= Educalion Technaiagy 3
B & Foundatlion of Educolion H [Historicaol,

Philosophical & Legal bases In Educ.) 3
= I Principles & Methods of Teaching {w/

slternative Teaching Gelivery blodes; 3
£D. B8 Fducaotional Meagsurement & Evoluation 3
Zec. ED. ¥ Guidance & Counseling

jincluding special Educ.} 3

ED. 10iniro. o BEducationgl Ressarch
wi Boysic stofishics 3

=
1]
O

Sec. ED. 1 1iniro. {0 3ocial Philosophy {inciuding issues,
concems,. Concenis on human righis &
snvironment] 3

e, ED. 12Community Integration [w/f Communily
Dev'i and Mgl. Educalion] 3

Sec. ED.15 Intro. 1o Curriculum Dev't & Design
fw/ Tlass Observalion) & tibrary Prgciicum
For Lib, & Info. Sci. major, !

ED. 20 Praciice Teaching 10



Englizh:

ervglish
Englizh
Ervglish
English
Ervgiizh
english
Erygdish
Enplish
English
English

Enugglizh

io
20
S
45
by
&0
S
BO
®0

Developmeniol Reading
feaching English Qs g 288 Lanquags
Reading in the Blemeniory Grades
tanguans Tesling
Thildren’s Lilerolurs
Rﬁadmg Remediclion

ampus dgurnalism
mimdu tion 1o Linguistics
s=ihology & Fa%ktme

100 Ploy Produciion. aciing & Direcling
English 110 Afro-Asian Lilergiurs

English 120 LtHergry Tvpes

130 Principles & Sfootegiss of Teaching

Ervglish {P3TE}

tad Gat Cad L) €0 Cad €40 Gd Gad Cad Gd (0
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Filipino:
Fliging 19 Panimulong FAlpino 3
Filipino 20 Mounlod no FBHpino 2
Filiping 30 3ongwsay. Deboll o Tolumpolb 3
Flipinog 40 Panimulong Linguistika 3
Filirding 50 Dulang Fliping 3
Fligino 40 Moikling Koiho. Kuwenlo at Nobelg 2
Filiping 70 Panulaong Flipino 2
Filiping BO F;ispmo gilang Pangolawang Wika 3
Fillping §0 Pornam: _zhu::*fr:z:s Pompo-aralan 3
Filipsing 104§ ’usﬂs ShHng-Wiko of Poghinong ng

Eurikuiurn 3
Filipino | §23Pe:ig%’s»_3§"s{m Ao g moo Dogoraiiong

F:a;:*e_s% :
Filiping 120 Ponunuring Pomponilikan 3
Flipding 130 ?*‘3{“”!'32" al Pomamaraon sa Paglulurg

g RHDino 3

3%

Maothemotics:

sdoth 10
poih 20
gdopth 30
sdaih 40
dioxth 50
oy &0
#aih J0
qoih 80
Baih %0
Bdoth 100

fundomental Conceptzs of Mathemag hcss

Mumbier Theory

Probabiliby & Stolistics

Pione & Solid Geomelry

Fianes & Spherical Trigonomeliry
Business sothermoiics

Anolviic Geomelry

infsgral Coloubus

Differentiol Eqguaiion
Differential Coloulus

G 0 O God fad L) fad GO Lo
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Math 110  Principles & Strategies of Teaching
Maithematics (PSTM) 3

Socicl Studies:

5oc. Studiss 1080 Fundameniols of Socisiogy 2
300, Sludies 20 World Hisiory & Geography | 3
300, 3tudiss 30 Phil. Economics & Development 3
300, Sludiss 40 Culiurgl Anihwopoloqy 3
soo. 3ludies 50 World History & Geography 2 3
oo, 3ludies 60 Inlro. 1o Poillical science 3
30c. 3tudiss 70 aAsiaon jludies 3
s3oc. djudies 80 Socisiocgy & Polilicol Theories &

Movemsnt 3
3oc. Mudiss $0 Micro. & MOCro ECoOnNomics 2
ioa. 3tudies 100 Philippine Malionolism 3
Soc. Studises 110 Contemporary & Modern Hislory

of The Philippines 3

300, 3tudiss 120 Anciend Mdedieval & Modern
Europe 3
Foa. tudies 130 Principles & Strategies of
fegching Social 3tudises {P3TST) 3

39
Notvrol Science:
Mot JCil 10 eEcaciogy 5
pob. 3ot 20 Biclogy 5
Bob, Sci. 30 Envirenmenial Chemisiry 2
Moaf. ici. 40 Phiysics 5
Mol 3ot 50 Gensral A& lnorganic CThemistry 5
kot 5ci A0 Gengral Botany 5
Mof, i 70 Biochemisiry &
Wot. Bci. 80 Ioology 5
Mat. 3ol 90 Principles & Strategies of Science
Teaching [PS$SST} w/ Laboratory
Techniguss 3
43
Library & Information Science:
{ip. Soi. 1 indroduciion 1o Lirananship 3
Lib. %ci. 2 Building Library Collsction 3
iib. 3ci. 3 Calaologuing & Classificalion | 3
Lib. 3ci. 4 Caotologuing & Classification 2 3
tibr. 3ci. 5 Reference. Bibliography &
User Services 1 3
Lib. 3ci. 4 Reference. Biblicgraphy & User
Gervices Z 3
tib. Zci. 7 Abstracting and indexing 3
Lib. 5ci. 8 Ressarch Melthods in Library aond
information icience 3
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Lib. sci. ¢
Lib. Sci. 10

Lib. Aci.
fib. 3ol
tib. 3ol

. PEHM
PEHM

PEHM
PEHAL
PEHM

PEHA
PEHA
PEHM
PEHBA

PEHA
PEHM
PEHRY
PEHAM

PEHAR

A Tad B

Gy g G G

0

Pi
P2

13

Activities & Records Management
Sseminar: Issues & Trends in ASEAN
Librarianship

Fpecial dMateriois

3

3
3

Compuier Encoding 3kills & Techniquses 3

I Compuler Concespls & Organizaticns

wi taboratory

Foundoalion of Phvsicol, Haolth aond
rusic Educalion

3afely & First &id Educaolion
iniegrated stusic Theory

3chool & Community Heolih & Applisd

Muirition

sdapted Phywsicaol Educolion
spplied dMusic

fundomenigls in Gymnaslics
Movement Educolion/Recrealional
tesadership

8asic Sporis & Laro ng Lahi
Frundomenicl Donce 3eps & Music
{w/ Bosic Classicol, Boliroom & Jozs=
Dances Asrobics)

Philippine Dances

Supervision of Phvsical, &ris & pusic
Educ,

Brinciples & Siralsgies in Teaching
PEHAY
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MINOR READING:

geading 1
geading 2
geading 3
Begding 4

Beoding 5
Beoding 4

Beoding 7
Beqading B

Psyvchology in Teoching Reading
Reading Vocabulary Development

Reading Comprehension 3kills Development

Teaching Reading in Games & Dramalics
For Kindergorien o Collegs

Developmental Reading for the Elemeniary

& Secondgary Games

Instructional Materdal in Reading for
Flementiary & Sscondary Levels
Content Areq Begading

Consiruciion of Reading Tesis and Teaching
Baginning Reading and Writing

3%

Cad Cad Cao

Cad

3
3

3

24



V - ELECTIVES ----mmmmmmmmmmmmom e

Compuier 2 Software sSystem il Electronics
spreqadsheeis & Data Bases

Wi = HSTP-CWITE - oo e mm e e

HEIP-CWTIS-I Nafional Service Training Program
{Civic Weliare Training Sesvice-{)
METP-CWIS-iI Holional Service Tralning Frogrom
{Civic Wellare Training Service-11)

YH ~ ABD-DN e U S S

Zgrminar 1| Tsaching Beginning Reading & Wriling
Fsmingr 2 Fevisw gn Generol Educgalion

fw i Personoilly Educgalion ! inferpersongl

Fkiilz ond vaoluess Devsiaopment)
Rewview on Professional Educalion {w/
Fersgnaliiy Educolion 2 Building
Person-Centered Communilies

Lo

Temingr

ieminor 4 Review on the Mojor Field {w/ Parsonalily

Education 37 Jystems 3kills ond Values
Devsiopmeani!

Seminar 5 Environmental Education and Basic
Entreprensurial Skills Troining
3smingor 4 Prochcum i {Community Ressarch.

Srgonizing Development?

SUMMARY

168

[y

FOUR YEAR BACHELOR OF SECONDARY EDUCATION

{BSED) CURRICULUM

i-Gensral Education 71
ii- Professional Education 49
ili- Major 3% 43 {sclence]
1¥- Minor {Reading]) 24
IV- Elective 3
TOTAL UNITS 186 190(Science)
V- ADD-OHN 3
Yi- NSTP-CWTS &

GRAND TOTAL OF UNITS 195 199(Science)
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FIVE YEAR BACHELOR OF SECONDARY EDUCATION
{BSED) CURRICULUM

-Ganeral Education

71

ii- Professional Education 4%
iti- Maior 3% 43 {Science]}

iV- Minor [Reading] 24

V- Elective 2
TOTAL UNITS 184 190 {Science)

¥i- ADD-OH 20

Wil- NSTP-CWTS &
GRAND TOTAL OF UNITS 212 216 [(Science)

TWO YEAR COMMUNITY AID TEACHER
{C.A.T.) CERTIFICATE

i-izeneral Education

58

f{i- Professional Educgation Z4
111-Minor {Reading] iz
1v-Eleciives 3
TOTAL UNITS 97

IV-RMSTP-CWTS &
Y-ADD-OH 3

GRAND TOTAL OF UNITS

1046
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DISTRIBUTION OF COURSES OF THE PROPOSED BACHELCR
OF SECONDARY EDUCATION (BSED) CURRICULUM

Suabject Code

Enyglizh i

Filipingo 1
aath 1
Fol, 3oil i
Fayohoicogyl
Hornonities |
FE. 1

METP-IZWTS-

Zooding I

Subject Code

Engiiznh
Filiping
#aih

poi. Eoi
Foo. Boll
Compulisr

PR R % TN K]

FE. 3
METP-CWTE -1

Regading 2

Subject Code

English 2
oo, 3ol 7
z:;;: R Eed B 3
Compultsr 2
£ i
ED. z

MAJOR IN MINGCR IN READING

FIRST YEAR
FIRST SEMESTER

Subject Title
Srammor & Composition |
Aning ng Pakikipogtatastasan
Fundomentols of Mothemalics

Gensral Psychaology

Fundomeniols of Adusic & arl Educalion

3
3
3
Folitics & Governance w/ Phil, Constitufion 3
3
2
2

Phovsical Fitness {including Healih & Nulrition)

Malional 3ervice Training Program
{Civic Welfare Training Servics-1}
Psyohology in Teaching Reading

SECOND SEMESTER

Subject Title

Froammar & Compasition 1
Reforika
College Algebra
intro. o Biclogical Science
Philipping History
software System i Word
Procsssing. Presentation and Infemet
Fumj tis. of Bhyihmic activities

moational Zervice Troining Program
g_&,wn: wWelfars Training Service-ii}
Reoding Vocabulary Devslopment

SECOND YEAR
FIRST SEMESTER

Subject Title
ipeech & Oral Communication
Aociely & Culiure w/ Populalion
Education
8osic Economics wi TLAEK,
softwaore Svstem H: Elecironics
jpreadshesis and Dala 8ases

Hurmon Growlh, Leorning & Devslopmend

foundolion of Education | {Psvchological.
zociclogical anthropological Basss in Educ i3
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ED. 3 Non-Formal Education & Community
Livelihood Management) 3
ED. 4 Professional Ethics {Code of Ethics
for Teachsrs] 3
Reading 3 Beading Comprehension 3kill Development 3
57
SECOND SEMESTER
Subject Code Subject Title Unit{s)
Philosophy | iniro. 1o Philosoohvy 3
Rioxb. Zoi. # infro. to Fhysicaot Sciencelincluding
Environmental Scisncsl 3
Engylinh Flus Eeqading Reagadingss 3
B 5 Educalion Technology 3
ED. A Foundation of Educolion it [Historicol.
Philosophical & Legal Basss in Educ.} 3
ED:. 7 Frinciples & Methods of Teaching {with
sltermative Teaching Delivery bodas) 3
£l S Fauycolional Megsurement & Evaoluaiion 3
Feavinagr i Tegching Beginning Reading & Wriling 3
Boodireg 4 Teaching Reading in Games and Dramalics
From Kindergarien to Colisge 3

Mole: Students with difficulty in pursuing fthelr chosen courses
sspecially financial reoson. thol upon completion of wo (2] veor
period with satisfoctory rafing, may be given certificale as .
Communily Ald Teacher {C.A.T.}Y by the T.E.s. who will be tasked
on basic literacy to the bigger number of dropoufs of school aged
children most especially in the remoiest areas in the island of
samar as part of the exfension function of the institutions.

THIRD YEAR
FIRST SEMESTER

Subject Code Subject Title Unit(s
3o0cC. 3¢, 4 Life & Works of Rizal 3
Engglish 4 Philippineg Literalure 3
Faax, BED ¥ Guidance & Counseling {Including special

Educationd 3
BE. 3 Somes and Sporis {including Looaol

Zomarnon Games & Sporis) 2
Aajor o 3
sajor . 1 T e 3
EERetbeld b 1 T e 3
siaior . S e bt 3
Boading 5 Dewvslopmeni Reoding for the Bemenlory

and Secondory Lteveals 3
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SECOND SEMESTER

Bubject Code SBubject Title Unit{s)

ez, ELL i imfro. to Educalional BEesgarch wé Basic
Sigiisiics 3

3eC. ED. s iniro. 1o 3ociol Philosophy {including issuss,
Zoncesms. Concepls on Human Bighis &
Environment} 3

W
&h
: i
M
fed
o

Communily inftegration {w/ Community Doy’ %
and Monagement Bducaliond
P.E. 4 Rzcreoiional Leadership {w/ Good G;’ﬁsming

Vad

aond Personalily Enhiancsmentd 2
Rioior 2 o i e e e s 3
BEOior I 3
BAoior ¥ e 3
BEOior B e 3
gaoding & instrucliong! Molsnicis in Reoding Io
Flemeniary & Sscondory Lavwsels 32
24
FOURTH YEAR
FIEST SEMESTER
Subiect Code Bubisct Title Unitis]
English & world Liflerolure 3
£0. i3 intro. 1o Cwrriculum Dev't ond Designed
iw i closs obhssryaliond 3
Bdobor BUY e o e 3
rEojor e 3
BMOior i et 3
faior BEE om0 B B A B 0 B i s e 3
BEOOY [ 1 B et 3
Beading 7 Conient Areqa Reading 3
Booding bl Construciion of Regding Test 3
27
SECOND SEMESTER
Subject Code Bubject Title Unitis)
E0. #3 Frociice Teoohing G

*siudents who satisfacterily completed all the reguirements ond
meet the required performance level may be awarded this four {4)
weor degres BEED curriculum o groduats.

*stydents wha found ocut below the required performance tevel
after o weries of evaluation and still willing to get the degree they
ore pursuing may be agdvised to take ancther one {1} year for
further traoining especiaily on learning areas they are found wvery
week as o remedial or supplementary classes with special training
an Personalily Development.
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FIFTH YEAR
FIRST SEMESTER

Subiect Code Subject Title Unit{s}
Semingr 2 Baview on General EGuColion {w/

Personalily Educolion | Inferpearsonal

Ekilis ond Waolues Development 3
Lernings 2 geview on Professional Educalion {w/

Personalily Educalion & 3
Semingr 4 Review on the Aiajor Field {w/ Personoilly

Educalicn 3 3
Serning & Fnvironmenial FEducolion & Basic

Endrenreneuriol 3kills Troining 3

12

SECOND SEMESTER

Subject Code Subject Title Unit{s)
seminor & Praclicum I { Communily Ressarch.
Drgoniting and Development 5

*Ztudenis who satisfactorily completed gll the reguiremsnis and
meest the required performance level may be awarded this five [5]
weor degres BIED curdculum as groduate.

¥. Stratepgv of Implementation

STUDENTS:

The students who c¢ould be admitted into the
teacher education curricula should meet the prescribed
Admission and Retention Requirements stated on CHED
Memorandum Order (CMO) No. 11 series of 1999.

Specifically the following Strategic Implementing
Scheme for these Enhanced Elementary and Secondary
Teacher Education Curricula for Private Schools in the

Island of Samar should be implemented.
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PRE-ENTRY EVALUATION

Objectives:
To select gualified students for admission to the College

of Education.

Evaluation Design:

Students enrolling any course offered by the teacher
education institutions should first submit the following
documents to the Dean of College of Education for the first
ievel of the Pre-entry evaluation.

1. Form 138-A {Keport Card}

2. Certificate of Good Moral Character.

3. Certificate as Honor Students {(if Necessarv).

4. Transcript of Records, together with the Certificate of

Honorable Dismissal, for students shifting to the course.

5. Transcript of Records, for students earning units and
those taking second undergraduate degree.

Fresh graduate students from any secondary schools may
be admitted to the college, only if their general weighted
average is equivalent to 85% and above. As stated on Article

X, Sec.3 of CHED Memo. No. 11 Series of 1999, while
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applicants with lower average should pass the aptitude test
given by the Guidance Office.

Students shifting to the course must have obtained a
general weighted average for all their subjects taken in their
previous course of at least 80% or 2.5 rating in the point
system for them to be admitted to the College of Education.
While applicants with lower ratings should take and pass the
aptitude test given by the Guidance Office.

Degree holder students who are planning to earn units
and those willing to take up education courses as second
undergraduate degree are automatically qualified, and are
exempted from taking standard examination. Questions that
are suppose to be part of said examination will represent high
school concepts in four subject or learning areas, English,
Science & Technology, Filipino and Mathematics.

Interview will be conducted to all entering students to
assess the emotional stability, composure as well as
communication skills of the entering students. Results of said
examinations will be used for placing students in their
respective block section and for the proper monitoring and

guidance.



POST-ENTRY EVALUATION
Objectiveisi:

1. To gualify education students taking a particular field
of specialization or concentration in any of the teacher
education curricula and providing necessary assistance to
thaose who did not meet the prescribed requirements for them
to further continue studying said field of specialization or
concentration.

2. To prepare students in the Licensure Examination for
Teacher {LET) and to similarly increase the level of
Performance of the private teacher education institutions in
the aforecited examination.

3. To provide students necessary assistance to those who
encounter difficulties in the training and found out being the

iow performing students.

Evaluation Design:

Once the students have been gualified in the pre-entry
evaluation and have started studying their respective courses
chosen, the college will conduct a semestral evaluation on all

levels, from first vear to fourth yvear, but with varying degrees
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so as to suit to the level where education students are
snrolled in.

Students who got a grade of 2.8 and below or a failing
grade of 5.0 in the point system in any of their subjects taken
for that particular semester within the first three (3) semesters
will be reguired to re-take the subjects but will be given
special assistance and investigate the reason behind it to
ensure of passing said subject. If said student will still fail
after that second chance they will undergo special guidance
services from the office of the Guidance Counselor.

For the remaining semesters of the education students in
any of the courses taken, they will be evaluated according to
the following manner:

{1.) Students enrolled or taking the four (4) year
B.S.ED. curriculum Major in Natural Science, Mathematics,
English, Filipino, Social Studies and Library & Information
Science with a Minor in Reading will undergo a selective
retention evaluation technigue wherein any education student
who did not meet the prescribed 85% or 2.0 rating in the point
system will be subjected to special guidance services or may

be advised to shift into the five (5) year BSED curriculum or
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other courses offered by the private teacher education
institutions.

{2.) Students enroclled or taking the four (4) year B.E.ED.
Curriculum with double concentration in Reading and Science
& Health, Mathematics, English, Social Studies, Filipino,
RMSEP and Pre-School Education will also wundergo the
selective retention technigues. Any students will have to
maintain an 85% or 2.5 rating in the point system in order to
be gualified for the said course.

The following students will be subjected to an
alternative evaluation technigues and a specialized feature of
this Enhanced Elementary and Secondary Teacher Education
Curricula:

{1.) Students enrolled or taking the four (4) year
B.S.ED. Curriculum Major in Natural Science,
Mathematics, English, Social Studies, Filipino and
Library & Information Science with a Minor in
Reading who did not meet the prescribed 85% or
2.0 rating in the point system.

{2.) Students enrolled or taking the four {(4) vear
B.E.ED. curriculum with double concentration in

Reading and Science & Health, Mathematics,
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English, Social Studies, Filipino, MSEP and Pre-
School Education who did not meet the prescribed
85% or 2.0 rating in the point system.

(3.3 Transferee students and presently taking the four
{4} vear B.S5S.ED. and B.E.ED. Curricula with the
abovementioned major and minor and
concentration subjects and have taken said subjects
in their previous schools attended but did not meet
the prescribed 85% or 2.0 rating in the point
system.

Specialized Feature:

The above-cited students who did not meet the
prescribed grade/ performance level requirement will be
subjected to this specialized feature of the Enhanced
Elementary and Secondary Teacher Education Curricula as
assistance to said students to further continue the degree they
are pursuing. To wit:

{1.} Special guidance services

{2.} Remedial or supplemental lesson to be conducted

by the guidance office on areas they are found

very poor.
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{3.) Removal examination up to the second chance using
the school-Based standardized evaluative materials
with test guestions prepared by the subject teacher
where the student failed or obtained a lower rating.

{1.3 The five {5) year B.S.ED. and B.E.ED. curricula.

{5.) The two (2) vyear Community Aid Teacher
Certificate {{C.A.T.) for average and above average
students with difficulty in financial assistance.

Furthermore, for those students who inspite of the abova
mentioned special assistance still did not meet the prescribed
rating/ performance level requirement said students will be
advised te shift into a five (5) year teacher education
curricula toc ensusre of more trainings and skills or
rompetencies may be acquired by said students and further
prepare them to the most relevant role of the teachers as true
public servant.

For those students who are already in the fourth year
level will be required by the private T.E.Is. to attend seminar
- workshops related to their courses taken for development
and advancement purposes, and a refresher classes for a

better preparation and greater chances of passing the L.E.T.
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Relevant concepts or learning competencies and skills
and trainings to community, environment, values, personality
development, human rights, livelihood and teaching
beginning reading should be integrated in the curriculum to
ensure of getting the higher level/ degree of its
responsiveness to the community and better chances of
employment opportunities both in and outside the formal

educational structure or the school,

STAFFING:

Faculty members will be selected and hired based on the
CHED Memorandum QOrder {CMQO) No. 11 Series of 1999,
Specifically they must be:

3. licensed professienai teachers;

2. holder of appropriate masters degree to teach their major
field or allied subject for undergraduates;

. 5 have at least three years of very satisfactory teaching
experience in either the elementary, secondary and
tertiary level.

4. a student-teacher supervisor/ practicum coordinator who

is regular faculty member in the college shall be
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assigned to plan, supervise., and evaluate student

teaching experience and provide advise and counseling.

5. salary rates should be commensurate with their rank,
academic preparation, experience in instruction and
research and at least comparable with those of other
faculty who teach other baccalaureate courses.

6. at least 60% of teacher education courses shall be taught
by full-time instructors in the institutions.

7. the regular teaching load of the teachers is twenty four
{24) units.

E. should there be a need to recruit part-time teachers,
especially for professional education and major subjects,
these teachers should at least posses a masteral and
doctoral degree.

9. fecturers to seminar classes are those considered experts
on related topics relevant to this curriculum.

CLASSES:

Classes will be held on Mondays, Tuesdays, Wednesdays

and Thursdays during the regular semester (if desired) during

sammer of three hours allotment for 3 units’ subjects. Friday
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will be devoted to the community immersion activities and
research and Co-curricular activities.

For the student-teaching program they will be exposed
to the actual classroom situation both in the In-Campus and
Off-Campus where they will maximize the training needs with
an approved MOA between the DepEd and the Institution.
Supplemental classes will be recited during Saturdays on
relevant topics that may possibly appear during the LET.

For the shifter to the five vear curriculum their last two
{2) semester will be a remedial lessons on areas where they
found out very poor in performance by employing the
following strategies: (1) Seminar/ Seminar-Workshop; (2)
dodular (3} Programmed Instruction (4) others.

To ensure of better instruction there is a need to improve
teaching strategies or develop/try-out innovative teaching
models and approaches in the delivery of the teacher
education curricula such as; Content-based learning model,
integration, interactive modes of instruction, case-based
method and provide early exposure to the realities of the
rlassroony;

- miicro teaching;

- clinical experiences;
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- journal writing;
- reflective teaching logs;
- portfolio assessment;

- tield-based practicum

FUNDING:

The fund of this program should come from the regular
fees paid by the education students.

The school should employ several income-generating
projects and engage in research Ffor funding from other
agencies or organizations.

Accepts sponsors/ beneficiaries to poor but deserving

students. Organize Alumni foundation. Provide facilities for

rental.

TUITION FEES:

Considering that majority of the education students
enrolled in private T.E.Is. belongs to middle and “low-
Income” families, affordable tuition fees should be given
consideration.

in the collection of fees should be in an installment bases

or staggered collection plan using the following scheme:
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5% upon enrolment
20% Prelim Exam.
25% Midterm Exam.
5% Pre-Final Exam.
20% Final Exam.
5% upon request of rating cards to be issued

every end of semester and to be presented
during enrolment.
For graduating students, (upon request of

Credentials.)

EESEARCH:

An action research will be a requirement for graduation.
Research proposal should be made while taking their subject
on the professional education-9 (Introduction to Educational
Research} during their junior/third year. While in the fourth
year they will conduct the actual study and submit the final

copy to the office of the student teacher-coordinator.

COMMUNITY INVOLVEMENT:
Student will be required to lead, initiate and participate
in any community-related activities, which primarily aims to

develop and empower rural communities.
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Upon approval of the Commission on Higher Education

{CHED) the following will be the implementing time frame:

Year one{l)

Year twoll)

Year three{3}

Year four{4)

--1*t year of operation

--2WD vear of operation

Upon completion of the two
vears; students will be issued
certificate as community aid
teacher and be given
assistance to work as com-
munity development organ-
izer, the income they will get
may be used to further con-

tinue their gitudies,

--3+4 year of operation

--4th fourth vear of operation

Students may apply for
graduation upon completion
of this period only if they
qualify or meet the nece-

ssary requirements.
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--5th year of operation
For low performing student,
due to Financial and personal
Problems mayvbe remedied
by adding another one vear
as remedial lessons and

supplementary activities,

¥i. Monitoring and Evaluation

To ensure of desired results of the Program the following

assessment techniques will be implemented:

implementation Proper:

A, STUDENTS

Apply the most common svaluative techniques such as;

1. Quizzes

2. Oiral examination

3. Periodic/ Term

Exam.}

3.1

Prelim

Midterm

Pre-finals

Finals

Examination ({Departmental
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4. Reports / Research Papers, stc.
5. Community Involvement/Extension Activities.
B. FACULTY
1. Classroom instruction observation {twice a semester);
2. Seminars/ Trainings attended;
3. Kessarch;
4. Community Involvement;
5. Graduate &  Post-Graduate  Studies (properly
documented};
&. Publications; and
7. Others.
C. CLASSES
1. Class Observation;
2. Make-up Classes for Missed lessons.

3. Teaching Demonstrations for Practice Teachers; and

Ve

. Classroom Structuring and Seating Arrangement.
5. Relevant Instructional materials.

D. FUNDING
1. Proper budgeting and liguidation of expenses.

E. TUITION FEES

i. Affordable tuition fees.
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Post Implementation:

1.

2

(S5

Students performance in the Licensure

Examination for Teacher {LET}.

. Employability specifically after graduation.

. General observation on the development/

progress of the community they are residing.
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APPENDIX A

Republic of the Philippines
Commission on Higher Education
SAMAR STATE POLYTECHNIC COLLEGE
Catbalogan, Samar

August 12, 2002

The Dean of Graduate Studies
Samar State Polytechnic College
Catbalogan, Samar

Sir:
In my desire to start writing my Dissertation proposal, I have the honor to

submit for your approval one of the following research problems, preterably No.
1.

1. “An Enhanced Teacher Education Curricudum for Private Schools in
the Island of Samar.”
2. “Responsiveness of the BSED Program to the Beginning Teachers

Readiness toc Teach the Secondary Education Curriculum.”

” Alternative Teacher Education Program for the College of Education
in Samar College: A Proposed Model.”

)

T hope for your early and favorable action on this request.

Very truly yours,

{SGD.) GERONIMO A, FELLADDO
Researcher

Approved:

{(5GD.) BV SEBIO T. PACOLOK,. PhD.
Dean, Graduate of Graduate Studies



APPENDIX B

Republic of the Philippines
SAMAR STATEPOLYTECHNIC COLLEGE
(atbalogan, Samar

July 11, 2003

DR, MARILYN D. CARDOSO
Diean, College of Education
Samar State Polytechnic College
Catbalogan, Samar

Diear: Dr. Cardoso,

Please be informed that vou have been designated as adviser of Mr.
Geronimo A. Ellado, candidate for the degree in Doctor of Philosophy major in
Educational Management who proposes to write a dissertation on “AN
ENHANCED TEACHER EDUCATION CURRICULUM FOR FPRIVATE
SCHGOLS IN THE ISTLAND OF SAMAR.”

Thank you for your cooperation.

Very truly yours,

{8GD.}) EUSEBIO T. PACOLCK, Ph.D.
Dean, College of Graduate Studies

CONFORME:

{SGD,} MARILYN B. CARDOSO, Ph.D
Adviser

Vo
T

1 3 copies:
st gopy - for the Dean
ud copy — for the Adviser

374 copy = for the Applicant

3

[ RS T
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APPENDIX C

Republic of the Philippines
SAMAR STATE POLYTECHNIC COLLEGE
{atbalogan, Samar

COLLEGE OF GRADUATE STUDIES

September 23, 2003

The Dean

College of Graduate Studies
Samar State Polvtechnic College
Catbalogan, Samar

Sir:
This dissertation proposal entitted “AN ENHANCED TEACHER
EDUCATION CURRICULUM FOR PRIVATE SCHOOLS IN THE ISLAND

i
1

OF SAMAR.” prepared and submitted by Geronimo A, Ellado in partial
fulfiliment of the requirements for the degree of Doctor of Philosophy major in
Educational Management is recommended for Pre-Oral examination on the date

and Hme convenient {o your office.

(SGD.) MARILYN D CARDOSO, Ph.D,

Adviser
Date of Oral Defense : October 11, 2003
Day = Satur day
Time 2 1:30 P.M.
Yenue 2 SSPC Grad. School

Dean’s Office



APPENDIX D

Republic of the Philippines
Commission on Higher Education
Region VIII
SAMAR COLLEGE
Catbalogan, Samar

February 9, 2004

ISABELA L. MAHLER, Ed. D. CESO III
Director IV
Cominission on Higher Education

Region VIII
Tacloban, City

Madame:
Peace Grestings!

The undersigned is presently working on his Dissertation entitled
“ENHANCED FLEMENTARY AND SECONDARY TEACHER EDUCATION
CURRICULA FOR PRIVATE SCHOOLS IN THE ISLAND OF SAMAR." as a
requirement to the degree, Doctor of Philosophy major in Educational
Management at the Samar State Polytechnic College, Catbalogan, Samar.

In this connection, permission is requested from your good office to
conduct/field the survey questionnaires used in this research to all Private
Teacher Education Institutions in the Island of Samar.

Your kind consideration and approval to this request is highly esteemed
and thanked for.

Very respectfully yours,

{SGD.) GERONIMO A, ELLADO
Researcher
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APPENDIX E

Republic of the Philippines
Commission on Higher Education
Region VIII
SAMAR COLLEGE
Catbalogan, Samar

February 23, 2004

SOL F. MATUGAS, ED.D., CES0O 11
Regional Director

Department of Education

Region VIii

Tacloban, City

Madame:
Grestings!

The undersigned would like o request permission from your
accommodating and very supportive otfice that he be allowed to administer his
survey questionnaire to the teachers in the Island of Samar who were deputized
or appointed by the Departiment of Education as schools principals, supervisors
and officer — in — charge and are considered experts in the field of Basic
Education. This is in connection with his desire to finish his research entitled,
“ENHANCED ELEMENTARY AND SECONDARY TEACHER EDUCATION
CURRICULA FOR PRIVATE SCHOOLS IN THE ISLAND OF SAMAR.”

The undersigned hopes that your office will affirmatively grant his

request.

Thank you very much and more power.
Very respectfully vours,

{SGD.} GERONIMO A, ELLADO
Researcher
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APPENDIXF

Republic of the Philippines
Commission on Higher Education
Region VIII
SAMAR COLLEGE
Catbalogan, Samar

February 23, 2004

MRS, EMILIE G. GORKDOVE
Schools Division Superintendent
Samar Division

{atbalogan, Samar

Madame:

Greetings!

The undersigned would like to request permission from your
accomunodating and very supportive office that he be allowed to administer his
survey questonnaire to the teacher in the Division of Samar who were deputized
or appointed by the Department of Education as schools principals, supervisors
and officer-in-charge and are considered experts in the field of Basic Education.
This is in connection with his desire to finish his research entitied "ENHANCED
FLEMENTARY AND SECONDARY TEACHER EDUCATION CURRICULA
FOR PRIVATE SCHOOLS IN THE ISLAND OF SAMAR.”

The undersigned hopes that your office will affirmatively grant his
request.

Thank you very much and more power.

YVery respectiully yvours,
; F ¥

{SGD.) GERONIMO A, ELLADOC
Besearcher

Approved:

{SGD.} EMILIE G. GORDOVE
Schools Division Superintendent
Samnar Division



APPENDIX G

Republic of the Philippines
Commission on Higher Education
Region VIII
SAMAR COLLEGE
Catbalogan, Samar

February 23, 2004

SOLEDADEB.ACIDERE, ED. D, CES0OV
Schools Divigion Superintendent

Dﬁr‘zgmn of Bastern Samar

Borongan, Eastern Samar

Madame:

(reetings!

The undersigned would like to request permission from your
accommodating and very supportive office that he be allowed to administer his
survey questionnaire to the teachers in the Division of Eastern Samar who were
deputized or appointed by the Department of Education as schools principals,
supervisors and ofticer ~ in - charge and are considered experts in the field of
Basic Education. This is in connection with his desire to finish his research
entiled “ENHANCED ELEMENTARY AND SECONDARY TEACHER
FDUCATION CURRICULA FOR PRIVATE SCHOOLS IN THE ISLAND OF
SAMAR."

The undersigned hopes that your office will affirmatively grant his
request.

Thank vou very much and more power.

Very respectfully yours,
{SGDL) GERONIMO A, ELLADO
Researcher
Approved:
{SGD.) SOLEDAD B. ACIDRE, FD. D, CESOV

Schools Division Supermtendent
Division of Eastern Samar
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APPENDIX H

Republic of the Philippines
Commission on Higher Education
SAMAR COLLEGE
{atbalogan, Samar

CERTIFICATION
February 23, 2004

TO WHOM IT MAY CONCERN:

This is to certify that Mr. EDWIN B. BALANCE deputized as his
Assistant Researcher tasked to secure relevant information and administer his
survey questionnaire to all the respondents of his study entitled “ENHANCED
FLEMENTARY AND SECONDARY TEACHER EDUCATION CURRICULA

B}

T r § = A kg 2 e T 9 =TT Fad J w0 i
FORPRIVATESCHOOISIN THEISTAND OF SAMARER.

e LW i SZEAL et d

This certification has been issued to the bearer for whatever purpose it
may serve him during the course of the ahove-cited study.

{(SGD.) GERONIMO A, FLLADO
Researcher
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APPENDIX 1

Republic of the Philippines
Commission on Higher Education
SAMAR COLLEGE
Catbalogan, Samar

SURVEY - QUESTIONNAIRE
{FOR FACULTY - RESPONDENTS)

February 23, 2004
Sir/Madame:
Peace Greetings!

The undersigned is conducting a study entitled “ENHANCED
ELEMENTARY AND SECONDARY TEACHER EDUCATION CURRICULA
FOR PRIVATE SCHOOLS IN THE ISLAND OF SAMAR.” In this regard, the
undersigned is sclicitating vour assistance and support by flling some
information related to vou in the prepared survey questionnaire specially
designed for this purpose (see attached copy).

The humble researcher expresses his greatest admiration and thanks for

vour unwavering support. Rest assured that the information that you will share
with the researcher will be kept highly confidential.

Very truly yours,

{SGD. GERONIMO A, ELLADO
Eesearcher



Name: (Optional) :
School / Address :

QUESTIONNAIRE
{For Faculty - Respondents)
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Part 1 - Personal Data

Sponsoring Agency

1. Sex: 2, Age (in years):
=« Civil Status:
4, Estimated Monthiy Income/Month:
3. Teaching Status:
a. Subjects Taught:
b. MNumber of Preparations:
¢. Number of Teaching Loads in Units:
6. Teaching Experience {in years} :
7. In- service Trainings Attended (for the last five vears)
Title of Trainings Period Level
B Educatonal Background (Please check and ill - in the blanks)

Baccalaureate Degree Holder

Degree Earned: Major:

With MA/ MS Units

Curricalum / Course Pursued:
Minor:
MA /MS Degree Holder

Degree Earned: Major:

With Ph.D/ Ed.D.Units
Curriculum/ Course Pursued: :
Minor

’h.D/ Ed.D. Degree Holder
Degree Farned: Major:

Minor:

Major:

Minor:

Major:

Minor:
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APPENDIX J

Republic of the Philippines
Commission on Higher Education
SAMAR COLLEGE
Catbalogan, Samar

SURVEY - QUESTIONNAIRE
{FOR EXPERTS - RESPONDENTS)

February 23, 2004
Sir/Madame:
Peace Greetings!

The undersigned is conducting a study entitled “ENHANCED
ELEMENTARY AND SECONDARY TEACHER EDUCATION CURRICULA
FOR PRIVATE SCHOOLS IN THE ISLAND OF SAMAR.” In this regard, the
undersigned is solicitating your assistance and support by filling some
information related to vou in the prepared survev gquestionnaire specially
designed for this purpose (see attached copy).

The humble researcher expresses his greabest admiration and thanks for

your unwavering support. Rest assured that the information that you will share
with the researcher will be kept highly confidential.

Very truly yours,

{SGD.) GERONIMO A, ELLADO
Researcher



Name: {Optonal) :
School /Address ;

Part I - Personal Data
1. Sex: 2.
3. Civil Status: .
4, Estimated Monthly Income/Month:

e
o

B 2

o]

Title of Trainings

QUESTIONNAIRE
{For Experts - Respondents}
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Teaching Status:
Subjects Taught:

fo

Age (in years):

[

¢!

Teaching Experience (in years} :

MNumber of Preparations:
Number of Teaching Loads in Units:

Designation in the administrative position:

In- service Trainings Attended {for the last five years!}
5 7

g
Lol

erig

11

o

Educatonal Background (Please check and fill-in the blanks)

Baccalaureate Degree Holder

Degree Earned: Major:

With MA/ MS Units
Curriculum / Course Pursued:
Minor:
MA /MS Degree Holder

Diegrae Earned: ____ Major:
With Ph.DD/ Ed.D.Units
Curriculum/ Course Pursued: :
Ph./ Ed.D. Degree Holder
Degree Earned: Major:

Level

Sponsoring Agency

Minor:

Major:

Minor:

Major:
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Republic of the Philippines
Commission on Higher Education
SAMAR COLLEGE
Catbalogan, Samar

SURVEY - QUESTIONNAIRE
{FOR ADMINISTRATOR - RESPONDENTS)

February 23, 2004

Sir/Madame:

Peace Greetings!

The undersigned is conducting a study entiled “ENHANCED
FLEMENTARY AND SECONDARY TEACHER EDUCATION CURRICULA
FOR PRIVATE SCHOOLS IN THE ISLAND OF SAMAR.” In this regard, the
undersigned is solicitating your sssistance and support by filling some
information related to you in the prepared survey questionnaire specially

designed for this purpose (see attached copy).
The humble researcher expresses his greatest admiration and thanks for

vour unwavering support. Rest assured that the information that you will share
with the researcher will be kept highly confidential.

Very truly yours,

{SGD.) GERONIMO A, FLLADO
Researcher



QUESTIOMNAIRE
{For Administrator - Respondents)

Name: {Optional) :
School / Address :

Parst T - Parsonal Data

1. Sex: 2 Age {in years):
1 Civil Status:
4, Estimated Monthly Income/Month:
5, Teaching Status (if having teaching ioad})
51  Subjects Taught:
5.2  Number of Preparations:
53  Number of Teaching Loads in Units:
6. Teaching Experience {in years} :
7 Designation in the administrative position:
8. In- service Trainings Attended {for the last five years)
Title of Trainings Period Level Sponsoring Agency
2. Educatonal Background (Please check and fill-in the blanks)

Baccalaureate Degree Holder
Degree Earned: Major: Minor:
With MA/ MS Unit

Curriculuin / Course

[¢4]

Minor:

MA /MS Degree Holder

Degree Barned: Major: Minor:

With Ph.D/ Ed.D.Units

Curriculum/ Course Pursued: : Major:___
Minor:

i
DegreeBarned: ~ Major: Minor



APPENDIX L

Republic of the Philippines
Commission on Higher Education
SAMAR COLLEGE
Catbalogan, Samar

SURVEY - QUESTIONNAIRE
{FOR EMPLOYEE - RESPONDENTS}

February 23, 2004
Sir/Madame:
Peace Greetings!

The undersigned is conducting a study entiled “ENHANCED
FLEMENTARY AND SECONDARY TEACHER EDUCATION CURRICULA
FOR PRIVATE SCHOOLS IN THE ISLAND OF SAMAR.” In this regard, the
undersigned is solicitaing your assistance and support by filling some
information related to vou in the prepared survey questionnaire specially
designed for this purpose (see attached copy).

The humble researcher expresses his greatest admiration and thanks for
your unwavering support. Rest assured that the information that you will share
with the researcher will be kept highly confidential.

Very truly yours,

{SGD.) GERONIMO A, ELLADO
Eesearcher

b Luep 4



Name: {(Optional) :
School/ Address :

et
[y
ha

QUESTIONNAIRE
{For Employee — Respondents}

Part T ~ Personal Data

y Sex: 2 Age (in vears):
5. Civil Status :
4, Estimated Monthly Income/Month:
3. Empioyment Status:
5.1 Pgsition /Designation:
52  Number of hours renderad /day:
6. Experience (in vears}:
7 In - service Trainings Attended (for the last five years)
Title of Trainings Period Level Sponsoring Agency
8. Eduscatonal Background (Please check and #ill - in the blanks)

Baccalaureate Degree Holder
Degree Earned: ___Major:
With MA/ MS Units

Curmiculum § Coures

Minor:

Pursued:

Minor:
MA /M5 Degree Holder

!'Vith PhD/ iﬂd D.Units

Curriculum/ Course Pursued: : Major:
Minor:

Ph.D/ Ed.D. Degree Holder

Degree Earned: Major: Minor:
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APPENDIX M

Republic of the Philippines
Commnission on Higher Education
SAMAR COLLEGE
Catbalogan, Samar

SURVEY - QUESTIONNAIRE
{FOR GRADUATE - RESPONDENTS)

February 23, 2004
Sir/Madame:
Peace Greetings!

The undersigned is conducting a study entiled “ENHANCED
ELEMENTARY AND SECONDARY TEACHER EDUCATION CURRICULA
FOR PRIVATE SCHOOLS IN THE ISLAND OF SAMAR.” In this regard, the
undersigned is solicitating your assistance and support by flling some
information related to vou in the prepared survey questionnaire specially
designed for this purpose (see attached copy}.

The humble researcher expresses his greatest admiration and thanks for

your unwavering support. Rest assured that the information that you will share
with the researcher will be kept highly confidential.

Very truly yours,

{SGI2.) GERONIMO A, ELLADO
Researcher



QUESTIONNAIRE
{For Graduate - Respondents)

Name: (Optional):

]
ot
e

School /f Address:

Part I - Parsonal DNiata

1 Sex: 2. Age {in years):
3. Civil Status: 4 Year Graduated:
g Uccupation:
6. Residence/Home Origin:
7 Socio-Economic Status:
Family Member Occupation Type of
g : Agency/Employer
Father
Mother
Brother
Sister
8. Besides salary income of parents and children living with the
family, are there other sources that contribute to family income?
it ves, please specify:
2 How much is the approximate total income of  the
tamily? {Please include all income of the working members of the
tamily nlus other sorces of income)
14, Family composition:
10.1  Number of brothers and sisters {still singie
and lving with Pn@ %{ihﬁ?‘s
162 N £ erg, still living with the family with
N mbei oi chil dren.
10.3  Number of married sisters, still living with
The family with their own families:
Number of children:
1034 COther members of the household Grandparents, Cousins,
aunties, uncles)

Nunber:




]
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APPENDIX N

Republic of the Philippines
Commission on Higher Education
SAMAR COLLEGE
Catbalogan, Samar

SURVEY - QUESTICNNAIRE
{FOR PARENTS - RESPONDENTS)

February 23, 2004
Sir/Madame:

Peace Greetings!

The undersigned is conducting a study entiled “ENHANCED
ELEMENTARY AND SECONDARY TEACHER EDUCATION CURRICULA
FOR PRIVATE SCHOOLS IN THE ISLAND OF SAMAR.” In this regard, the
undersigned is solicitating vour assistance and support by filling some
information related to vou in the prepared survev guestionnaire specially
designed for thus purpose (see attached copy).

The humble researcher expresses his greatest admiration and thanks for
vour unwavering support. Rest assured that the information that you will share
with the researcher will be kept highly confidential.

Very truly yours,

{SGI) GERONIMO AL ELLADO
Researcher



Name: {Optonal) :

Address:

QUESTIONNAIRE
{For Parents - Respondents)

Part 1 - Personal Data

[

Sex;

W
.

Age {(in years):

Civil Status:

Estimated Monthly Income Month:

Occupation:

Occupation of Spouse:

Besides salary income of husband and wife, are there other sources
that contribute fo family income? If yes, please specify

How much is the approximate total monthly income of the family?
{Please include all the income of the working members of the
family plus other sources of Income

Family composition:

91  Number of children ({still single living with the

tamily)
9.2  Number of marreid children (still living with the family,
with their own families)
(Others members of the household {grandfathers, cousins,
aunties, uncles)

el
',,I-J
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AFPPENDIX O

Republic of the Philippines
Commission on Higher Education
S5AMAR COLLEGE
Catbalogan, Samar

SURVEY - QUESTIONNAIRE
{FOR STUDENT - RESPONDENTS)

February 23, 2004

DEAR BELOVED STUDENTS:
Poace Greetings!

The undersigned is conducting a study entiled “ENHANCED
ELEMENTARY AND SECONDARY TEACHER EDUCATION CURRICULA
FOR PRIVATE SCHOOLS IN THE ISLAND OF SAMAR.” In this regard, the
undersigned is solicitating your assistance and support by filling some
information related to vou in the prepared survey questionnaire specially
designed for this purpose (see attached copy).

The hiumble researcher expresses his greatest admiration and thanks for
your unwavering support. Rest assured that the information that you will share
with the researcher will be kept highly confidential.

Very truly yours,

{SGD.} GERONIMO A, ELLADO
Researcher



Name: {Optional):
School/ Address:

QUESTIONNAIRE
{For Student - Respondents}

Part I - Personal Data

i % Sex: 2. Age (in years):
& Civil Status:
4, Type of Secondary school Graduated:
5. Residence/Home Origin:
6. Socioc-Economic Status:
Family Member Cecupation Tyge ok
Agency/Employer
Father
Mother
Brother
Sister
7. Besides salary income of parents and children living with the family,

are there other sources that contribute to tfamily income?
It yes, please specify
How much is the approximate total income of the

Family? {Please include all income of the working members of the
tamily plus other sources of income.)

o

Cousins,

O

Number:




]
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Part IT - PERCEPTIONS OF THE EXTENT OF RELEVANCE OF TEACHER

THrecHon:

EDUCATION PROGEAM

Plsase assess the relevance of the teacher education program in
vour school by checking the column corresponding to your answer

using the following scale:

5 Extremely Relevant (ER)
4 Highly Relevant (HR)
3 Moderately Relevant {MR)
2 Slightly Relevant {SR)
1 Mot Relevant {NE)
I - Accessibility
5 4 3 2 1
Indicators {ER} | {(HR} | {MR} | {SR} | {(NR)
A, Admission and Retention
Requirements:

1. Inclusion of the following in the
admission requirements:

1.1 Interview
1.2 Entrance examinabion
.3 Physical examination

1.4 Grade point average requirement
of 85% or above.

1.5 Provision of information bulletin
or handbook on policies,
standards and procedure.

1.6 Grade/average requirement for
general education subjects as part
of the retention policies.

1.7 Grade/average requirement for
the professional education
subjects as part of the retention
policies.

1.8 Grade/average requirement for
the major subjects as part of the
retention policies.

1.9 Grade/average requirement for

the minor subjects as part of the
retention policies.




Tuition and other fees:
Offering of affordable tuition fees.

Collection of fees on installment basis.

Collecton of miscellaneous fees.

Collecton of laboratory fees.

Collection of internet/computer fees.

Collection of insurance premium.

SN GIT RSP

Collection of socialized or discounted
fuition fees.

8

Scholarships

Offering of the following scholarships to
deserving students:

o

Academic/honor scholarships.

N

Governiment-organizations sponsored
scholarships such as DOST, CHED, etc.

Lav

Non-government-organizations
sponsored scholarships such as Alumni
Assaciation, faculty association, etc.

=t

Student Services
Orientation for new and continuing
students.

2. Medical /Health Services

3. Security Services

4. Dormitory Services

5. Guidance Services

F. Enrolment Procedure

1. Provision of information bulletin of

enrolment procedure.

2. Ensuring that enrolment can be done in
at most three days.

3. Implementation of “first- come-first-
served” basis during enrolment.

4. Provision of enrollment faculty

assistance or aides.

F. Diistance From Home

1. The T.E.lis situated in the capital
municipalities.

2. The T.EI is accessible to both land and
water transportation.

3. The T.EL is near terminal /ports.

4. Provision of public transports to facilitate

students’ travel from home to school.




IT - Faculty Development:

Indicators e IR - : 1 .
(ER) | (HR) | {MR) | (SR) | {NR)

1. Selection of qualified /competent

teachers o teach the different subiects.
2. Periodic assessment of teachers’

performance and skills.
3.  Enhancement of teachers’ capability

through seminars and trainings.
4. Professional development of teachers

by enrolling in MA/MS or Ph.D. / Ed.

D). courses.
5. Granting of scholarships to qualified

teachers.
6. Ensuring early submission of grades

and other reports needed by teachers.

111 - Instructional Sirategies and Approaches
o 5 4 3 s 1
SR (ER) | (HR) | {MR) | (SR} | (NK)

1. Questioning technique of the teachers.
2. Problem-Solving Approaches of the

Teachers.
3. Testand Dvaluative Instruments used.
4. Use of varisty of Strategies and techniques

in teaching.
5. Modeling strategies used.
6. Ability to recognized students’ difficulties

and provide appropriate activities.

1Trlization of audio-visual aids effectvely.

=

£

8. Clear and accurate presentation of subject
matier.

9. Ability to diagnose students’ weaknesses.

10. Ability to plan and implement formative

and summative evaluation of the student
achisvement.

11. Ability to guide the students to engage in
self-diracted activities.




¥V - Values Formation

i Bfmesirv and security of the teacher.

2. Creativity and 1ex1bﬂzt@ of the teacher.

3. i mhw and sense of responsibility of
The Teacher.

i

Puncmaimr and self-discipline of the

Ability to relate effectively with co-

b-rlii-z_ try rolate affoctvaly with

SACRE A TSR LA | ¥ 2

S 1ﬁm‘m 501G,

Ability to keep oneself morally upright.

f}ﬁ? :\]

Refraining from uarhu hng in
pusiness infivences as a teacher.

R

iv o show evidence of Concern
}

t for the dignity and worth o

o,

Cal
B,
g

}— =%

individual,

- Community Involvement

Indicators

Teacher’s participation in reilevant activities of
the school.

2

Teachers’ participation in civic-organization
activities.

3.

Teachers’ membership in school-based
organization.

1}2‘-

Teachers’ membership in community
arganizations,

Ll

Teachers participation in community-

development activities.
Effective relationship with parenis and pupils.

5.
7

Knowiedge and the needs and resources of the
community where the school is located.

)

Effective relationship with people in the
community where the school is located.

A

School’s involvement in promoting cleanliness,
sanitation and beautification.

10,

Crganization of trainings for livelihood skills
for the unemploved in the community,

L% |

Lt

s

e
g
sty

q I

e

s,




VI - Employability

. 5 4 3 2 1
Indicators ; , W Py
{ER) | {HR} | {MR) | {SR) | {(NK}
1. Promotion of education courses that are
needed by the community.
2. Provision of review classes for the
Licensure Examination for Teachers
(LET)
3. Provision of placement services to
education grads uteu.
4. Establishment of linkage with local,
national, and international agencies that
are prospective markets of education
graduates.
5. Accreditation of education courses by
crediting agendcies.
6. P ovision of off-campus training.
7. BExposure of students to the use of tools,

nstruments, equipment and other major

COUTses,




Part 111 - LEARNING AREAS/COMPETENCIES NECESSARY

Diiraction:

(SRS

fod N

Very Much Needed
Much Needed
Moderately Needed
Slightly Needed

Mot Meadad

(VMN)
(MN)
(Mod.N)
{SN)

{MINDY
:...‘. =1=;

N

Please rate the following learning competencies that are necessary
with the use of the following scales:

Areas/ Competencies

{VMN)

4 3 2
{MN) | {Med. N} | (8N}

English

Hipino

L | [t | boeb

H

2 25

umanibies

Mathematics

S

Natural Sciences

o

Physical Education

,.4

Social Science

[ <l ]

Professional Education

8.1

Education 1 Livelihood & Non-
Formal BEducabion

FEducation 2 Professional Bthics

Education 3 Pﬁnci;;ies and
Methods of Teaching

.
=
Hisa.

Bducation 4 Human Growth
Learning and Development

(o)
“n

Education 5 Psychological,
Sociological and Anthropological

EJO
s

Education 6 Guidance and
Counseling Including Special
Uducation

o
eS|

Educaton 7 BEducational
Measurement and Evaluabon

Hon 8 Historical,
phical, & Legal Bas
Ed‘ii,_aﬁﬁn

Educa
Philosor is iy

8.7

Bducation 9 Introduction o
Research

Education 10 Teaching Strategies 1

8.10
8.11

Pducation 11 Teaching Strategies Il




8.12 Lducation 12 Teaching Strategies
ol

8.13 Education 13 Teaching Strategies in
the Major Field

814 Education 14 Education
Technology

§.15 Education 15 Observation and
Community Integration

8.16 Education 26727 Practice Teaching
{Clem.& Secondary

9. Other subjects needed {please specity}):




Part IV - PROBLEMS ENCOUNTERED

Direction: Below are items that indicate the problems met by the faculty
members during their stay in the Teacher Education Institution.
Please mark them accordingly to how vou personally experience

them.
5 Always Encountered {AE)
4 Often Encountered {OE)
3 Sometimes Encountered  (SoF)
2 Seldom Encountered {SeE}
1 Not Encountered (NE)
= / iy -5
Indicators o % 2 “ -

(AE) | {OF} | (SoE) | {SeE) | (NE)

1. Difficulty in relating with peers/ co-
teachers/ co-employees, schools
heads, parents and community.

2. Unreasonable "work-pay” relations.

3. Problems on honorarium/ incentives

to extra load/ assigrunents and
avertime.

4. Ditficulty in getting assistance to
trainings/ seminars/ further studies/
graduate and post-graduate studies.

5. Daily personal expenses such as
rental, hills, food, etc.

6. Lack of instructional tacilities like
library holdings, laboratory supplies,
and equipment, gymnasium, and the

like.
7 Lack of trainings, seminars and
graduate

studies assistance for teachers and
statt.

8. Traditional teaching strategies/
approaches used by teachers.




En 15 Lol
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Part V - SOLUTIONS TO PROBLEM ENCOUNTERED

Direction: Please rate the following suggested solutions to the problems
encountered with the use of the following scales:

L

T2 }l
2L
P

Much Applicable

[EPRNT=

Slightly Applicable
Not Applicable

b o

Very Much Applicable

Moderately Applicable

(VRIA)
(MA)
(Mod.A)
(5A)

{NA}

Indicators

ol
i

5 4 3

(VMA} | (MA) {Mc:d.A) (5}1} (NA)

Encourage cormumunication between
and among students, teachers,
parents, and school administrators.

i

A just scheme of compensation for
faculty over load, honorarium, and
overtime should be established.

L

A realishic and functional faculty
/staff development program should
be developed to ensure continuous
capability  enhancement among
personnel.

There should be a continuocus
procurement/ acquisition program
for laboratory supplies/equipinent.

The school/ inslitution should
establish linkage with other agencies
for prospective funding of viable
school projects.

There is a need for the school /
institution to enhance its production
and income generating activity to
augment its financial resources and
enhance its capability to finance
worthwhile  staff  development
program and other projects.

~3

Other Suggestions (please specify)




o
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APPENDIX P

COURSE DESCRIPTIONS OF GENERAL EDUCATION SUBJECTS

A, ENGLISH & LITERATURE

Subject Code I ENGLISH 1
Subject Title ; Grammar & Composition 1

Subiect Description

A Sd-hours, 3-units course. This course is focused specifically on the
comprehensive instruction, explanation and practice in grammar to develop the
linguistics as well as the communication competence of freshinen college
students. It similarly covers a com;:fehensive review on the parts of speech with

special emphasis on their uses in sentences. The moditfied torms of verbs, cailed

verbal and larger combinations of words like phrasss and clauses
Subject Code : ENGILISH ?
Subiect Title : Gramunar & Composition 2

Subject Description:

54 hours, 3-units course. It covers a heretical study and applications of
the various grammatical rules and mechanics concerning the proper construction
of the larger combinations of the English words h;-fe sentences, paragraphs and
the whole composition. Moreover, it involves an in- depth study, as well as the
practical application on how a term paper is prepared in a scholarly manner.

Subject Code - ENGLISH 3
Subiect Title : Speech and Oral Communication

Subject Description:

A 54 hours, 3 units course. This course is designed to provide students
with a basic theory on the Art of Communication. Emphasis is on the
fundamentals ot Speech and Oral Communication, Learning to use your voice,
correct pronunciation, how to speak better, how to come across the telephone
and how to handie interviews. A short d.lfv"’tibSlOl‘!. in ;:subhc speaking and

tackling different kinds of speech will alsa b
R

e &

(1)

Subject Code : ENGLISH 4
Subject Title : Philippine Literature

Subiject Description:
A 54 hours, 3 units course, The course is a study of Philippine literary

Writings in English and Filipino from ancient time to the present. Cral and
written literary forms are taken up to enable students to know the country’s



N
Ciw]

major writers and their contribution to Philippine Literary Heritage. It also
avaluates the place of Filipino writers in the English world (International Scene).

Subject Code : ENGLISHS
Subject Title 3 World Literature
Subject Descriptiom

54 hours, 3-units course, This is a study of literary forms and genres
exemplified at the present Himes by selected literary masterpieces from various
countries of the world written at ditterent periods in history.

Subject Code : ENGIISH PLUS
Subiect Title - Reading Readiness
Subéeat Diescription:

A 54 hours, 3 units course. This course focused specifically on skills that
reading requires. Such as the skills related to eye movement, visual
discrimination, association and interpretation and other relevant learning
reading skills.

B. HLIPINO

Subject Code { FILIPINO 1

Subject Title : Sining ng Pakikipagtalastasan
Subiject Description:

Tto ay may 54 na oras at 3—yuﬂ:i’: na kurso. Ang kursong ito ay patuloy na

maghibigay-diin sa paglinang ng kakayahan at kasanayan sa bihasa at may

pa Us_-,fzg-,a;iita at wasiong n_a_g-:g___'ﬁ ha may

kaugnavan sa apat na paraan ng pamamahayag- —paglalahad, paglalarawan,

pagsasalaysay at pangangailangan at batay ss inga pangunahing funtunin ng

balarilang mahahango sa pag-aaral at pagsusuri ng iba’t-ibang anvo ng
panitikan.

-1,35 FUNAWAng ?“:ﬁgha{ié, mahigan g

Subject Code : FILIPING 2
Subject Title - Retorika
Subject Description:

lto ay may 54 na oras at 3-yunit na kurso. Saklaw ng kursong ito ang
agpapaunlad at pagpapayaman ng talasalitaang Filipino sa pamamagitan ng
gsasalita upang makatipon ng mga gamiting katawageng panturc st
talasalitaang Filipino para sa mga tanging gamit at ang paghahanda ng mga
kagamitang panturs {(banghay ng pagiuturo, hanggang pangkat/ yunif,
patnubay, gabay, atbp.) para sa mababang paaralan.

P
na



C. MATHEMATICS

Subject Code : MATH 1
Subiject Title i Fundamentals of Mathematics

Subject Description:

A 54 hours, 3 units course, This course aims to strengthen the prospective
elementary teacher’s content background in the most basic concepts, principles
and operations of the mathematics so that they may be more confident to teach
mathematics in any grade level. It deals with the study of Hindu-Arabic System
of numeration, the four fundamental operation of whole numbers, fractions and
decimals, rabtic & proportion and percentage {(include intersect discounts,
banking, etc.) square root, strategies in teaching and its topic and relevant
historical, and biological notes should be integrated in the teaching of each topic.

Subject Code : MATH?2
Subject Title : College Algebra
Subiect Description:
A 54 hours, 3 units course. This course deals with all definitions,
theorems, concents, and methods of elementary algebra needed o solve word
r ¥ =5
problem in daily life, business, science, agriculture, technology and other fields,

D, NATURAL SCIENCE

Subject Code : NAT SCL 1
Subiject Title § Intro. to biological Science
Subiject Descriptiom
A b4 hours, 3 units course. This course provides students with

andarstanding of one basic facts and principles in biological science such as

Zoology & Botany. In addition, the course gives special emphasis on patterns of
m_hf:n tance, molecular biclogy of the genes, protein synthesis, recombinant DNA
technology (genetic engineering) and cloning as applied to human concerns.

l«J

Subject Code : NAT SCL
Subject Title 1 Intraduction to Physical Science
(inctuding Environmental Science)

Subject Descriplion:

A 54 hours, 3 s.m_its course. This course provides students with integrated
knowledge of some hasic facts and principles in physical science with spedial

mphasis on Environmental Science.

This course further aim at developing a world population that is aware
and concerned about the total environment and its associated problems and
which has the knowledge, attitudes, skills, motivation, and commitment to work
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individually and collectively towards, solutions of current problems and the
prevention of new ones.

E. MANDATED

Subject Code : 50C. 5CI4
Subiject Title : Life & Works of Rizal

Subject Descriptiom

A b4-hours, 3-units course. This course is needed to study the lives, works
and writings of Dr. Jose Rizal and other Pﬁipinc heroes. The lives of other
Filipino heroes are integrated with that of ocur national hero, for comparative
analysis and manifestation of nationalistn among their historical personalities.
The focus of the study is the analysis of their ideas from which the students can
acquire insights and inspiration in their quest to approximate if not to achieve an
ideal life.

F. SOCIAL SCIENCE & HUMANITIES

Subject Code : SOC. 5CL 1
Subject Title 3 Philippine History

Subject Description:

F’& 54 hours, 3 units course. This course deals with the study of Philippine
history from ancient fime to the present. E. deals with the origin of the country
with its people, Its colonization, and individually the winning of its
independence. The administrations of its presidents, from Manuel L. Quezon to

the present dispensation will be given emphasis.

Subject Code 3 SOC. SCI 2
Subject Title : Society & Culture w/ Population Education
Subiect Description:

A 54 hours, 3 units course. This course is an introduction to the study of
society and culture with sp&mi discussion on population educabtion giving
emphasis on proper planning and responsible parenthood.

Subject Code | OC. SCL 3
Subject Title 3 Easzc: ’Emg'm"m{aa w/ T.AR
Subject Description:

A 54 hours, 3-units course. This subject is divided into three (3) parts
namely: Basic FEconomics with emphasis on Microeconomics and
Macroeconomics concents, Land Reform & Taxation. The former deals primarily
with studyving how the consumers interact in a market economy to determine the



composition of resources and output. Likewise, it concerns with the way
consurers and producers behave in a market and of different way in which
there economic units interact to determine market prices. The latter involves
integration of the general principles governing Philippine taxation to include
Land Reform with particular emphasis on the endorsed comprehensive Agrarian
Reform Program of the government.

Subject Code : POL BCL 1
Subject Title s Politics & Governance w/ Philippine Constitution
Subject Description:

A 54 hours, 3-units course. This course fraces the development of the
Baranganic days to its present forms and system. Emphasis should be placed on
understanding the present torm of governunent, which presidential form based
on the culture, and the temperaments of our Philippine society. Actual
pbservation of the different governmment institution at work must complement
and supplement lecturas and discussions.

Subject Code 1 PHIOS 1
Subject Title : Introduction to Philosophy

Subject Description:

A 54 hours, 3-units courss, This course deals with the infroduction to
philosophy, which emphasizes understanding on Human Nature. Man is the
center of any learning endeavor and that is why this course provides us ideas
and information about the science of the ultimate whys and wherefore of all

%,

things with MAN as the key points.

)

Subject Code ! HUMANITIES 3
Subject Title ; Fundamentals of Music & Art Education
Subject Descriptiom

A 54 hours, 3 units course. This course focuses on the two major scope of
humanities. The first part of the course focuses on Visual arts, basically deals
with arts appreciation, classification of visual arts, mediums used, and elements
of arts and principles of design. The second part is an introduction to the
rudiments and elements of music as a means to musical discovery and growth
through singing, listening, playing moving, reading and creating and last part

concerns mainly with the different teaching methods in art education so that the
students may be befter prepared to teach the subject in the future.

Subject Code g PSycH.1
Subject Title ; Psychology

Subiect Description:
A 54 hours, 3 units course. This course deals with the complex nature of

man. Understanding human behavior employs intensive study of basic



principles and theories in psychology. It covers areas from ancient history of
human behavior, how behaviors are tormed, who played the behavior of
individual, the inter-relatedness ot senses, learning and memory, emotion,
motivation, personality and all other aspects of man’s behavior. It attempts to
unity all areas that deal with the nature of man.

. COMPUTER LITERACY

Subject Code : €
Subject Title : Software Systemn §: Word Processing,
Presentation & Internet

Subject Description:

A 54 hours, 3 units course. This course places emphasis on generating
computer business oriented reports, charts and listings. Electronic Spreadsheet
application Software used to generate customized reports is studied and learned,
hasic commands and functions of database software, and demonstrates how this
can be as personal tool in deta and information management and as

instructional / teaching device. Students will be required to make use of computer
tacﬂm to compiete course assignment,

H. PHYSICAL EDUCATION

Subject Code g PEd
Subiject Title 1 Physical Fitness (including Health & Nutrition)
Subject Description:

A 36 hours, 2 units course. This course deals with self-testing activities,
study of body mechanics on movement, physical fitness, testing, conditioning,
exercises, in preparation to the humbling and pyramid building. Proper health
care and nuirition is also given emphasis.

Subject Code : &.E2
Subiect Title : Fundamentals of Rhythmic Activities
Subiject Description:

A 36 hours, 2 muts course. This course deals on transmitiing to the future
generations the value of society, fostering, creativity and developing reilections
and critical thinking in the individual through dances. Local Samartfios dances
will also be given emphasis to develop students appreciation on our own culture
and prepare them to stay and preserve their respective communities particularly
Samar island.
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Subject Code - BES
Subiject Title 3 Garmes & Sports (w/emphasis on local Samaron

Garmes & Sports)
Subject Descriplion:

A 36 hours, 2 units course. This course deals on individual and dual
sports. Single or double plavers such as table tennis, badminton, are playing
individual, and dual sports. Chess, bowling, lawn tennis, swimming, racing
games which need only one or two players/ participants from each group of
contenders. Individual or dual sports in any activity requiring more or less
vigorous bodily exertion, and carried on according to some traditional form or
set of rules, whether outdoors and indoors. It involves specified rules, sometimes
using of equipment or requiring skill. Local Samarnon games & sports will also
given emphasis to develop students appreciation on our own culture and
develop concerns in preserving their respective communities particularly Samar

island.
Subject Code - PE4
Subiect Title : Recreational Leadership (w/Good Grooming &

Personality Development)
Subiect Description:
A 36 hours, 2 units course. This course intends to provide knowledge, skills and
appropriate values in recreational activities. Students are expected to be trained
in various leadership skills, values and attitudes related to these activities. Good
grooming, menner, conduct and speech or language appropriate to a certain
situations will also be given emphasis.



APPENDIX Q

COURSE DESCRIPTION OF
PROFESSIONAL EDUCATION SUBJECTS
FOR THE PROPOSED BEED CURRICULUM

Subject Code : ED. 1
Subject Title Non-Formal Education & Community
Livelihood Mgt.

e

Subject Description:

This is a 54-hour 3-unit course. A study of non-formal education and
community development action as concerns and responsibilities of teachers and
administrators of schools in the community. It also introduces of teacher
education to curvent developments in non-traditional approaches to learning for
special group of learners like the cut-of-school youth, socially disadvantage
children and vouth including adult learner who need nontormal and/ or
conbinuing :::iuf:aizcn: the SL%: iect culminates in comumunity prachcum or
ININersion.

Subject Code 2 ED.2
Subject Title : ratessicnals Ethics (Code of Ethics for Teachers)
Subject Description:

T

This is a 54-hour 3-unit course. This course shall treat the provisions of the
“code of professional standards for professional teachers” in the content of the
present-day realities of educators in the Philippines particularly the Island of
Samar, It shall include the qma*f af ethics, its concepts and its important to
human existence and its value to human realities, the concept of moral and value
deveaﬂmnenr

,.“'.‘1

r students’ identification or clarificatioc
ot Filipino values and development of
for their tasks as educators-models of
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d fo
of the ma:“*: unal values, in the context ¢
siesﬁf'a’fs e values thereby prepared them
their future pupils/ students.
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Subject Code :
Subiect Title i Foundation of Education I (Psychological,
Sociological, & Anthropological Bases in Educ.)
Subjeci Descriplion:
A 54-hour, 3-unit course. This course is a synthesis of fundamental
psychological and socio-cultural data and principles as they apply to education.
Emphasis 1s placed on understanding, motivating and directing the teaching



learning experiences of the students within the context of the socio-cultural
miliew in which principles operates.

The course also seeks to equip students with skills and techniques to make
them active sgents of change and innovations, instilling in them at the same time
appreciation of the worthwhile traditions of the Filipino.

Subject Code : £ED 4
Subiject Title 3 Principles & Methods of Teaching (with Alternative

Teaching & Delivery Modes}
Subject Description:
A bd-hour, 3-unit course. This course initoduces prospective teachers to
the complex nature of the teaching act. It deals specifically with principles
associated with the different instructional operations and curricular
management, It includes the role of educational technology in the management
of the curriculum and instructons and acquainis the students with basic
computer concepts tundamental to instruction.

Subject Code : £D. 5
Subiect Title : Foundation of Education II (Historical,

Philosophical, & Legal Bases in Education)

Subject Description:
A 54 -hour, 3-unit courss. This deals with the
development of edufahfmﬂi theory and practices as th
of th
L
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hilosophy, history and

151 hey relate to the naticnal
goals and ideals of education. It includes a study he Philippine educational
system. It also takes into consideration the future of the society in which the
educators will have to live so that using these past experience he can plan better
tor his future. It includes discussions ot laws of the country pertinent to the
education.

m m "T;J ),
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Subject Code i ED. 6
Subject Title : Educational Technology
Subject Description:

A Gd-hour, 3-unit course. The course introduces prospective teachers to
the complex nature of teaching act. It deals with the principles associated with
the different instructional operatons and curriculum management. It includes

w\-

the of education technology mn the m.aﬁagemem of the curriculumm and
instructions and acquaints with basic computer concepts fundamentais fo
instruchon.

Subject Code x ED 7

Subiect Title : Human Growth, Learning & Dev't.

Subject Description:
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A 54-hour, 3-unit course. This deals with the study of the patterns of
human development from conception up to adulthood with emphasis on the
intellectual, social, moral and emotional development on the individual. It aims
to give the students an understanding of how fo deal more of growth and
development through a study of the different theories of human development
and learning.

e
s

Subject Code : 18]
Subiject Title : Educational Measurement & Evaluation
Subject Description:

A 54-hour, 3-unit course. This course deals mainly with test construction
and evaluation measurement of teaching process. It covers the relationship
hetween instructonal objectives, evaluation, the making of table of specification
leading to the test construchon, scoring Orgamzing and interpretations of test
scores and computation of grades.

Subject Code i SF L)L 2
Subiect Title - Guidance & Counseling (including Special Education}
‘abgegt Desgeription:

L Gd-hour, 3-unit course, This course introduces the studenis into the

word of work of the Guidance Ceﬁnselor in an educativnal institubion. It
includes the study of the study development of the guidance concept that
svolved from guidance movements em aﬂai‘mg from the effect of the indusirial
revolution; the early forms of guidance services; the beginnings, development
and the present status of guidance in the Philippines. Of ubmost importance m
this study in the idenfification of the needs both in schools and in the society for
the development and implementation of relevant and effective programs of
guidance services in a variety of situations in schools, colieges /universities, as

well  in the community. Similarly, the value of guidance in the educational
process shail be emphasized.

,'.Z:h

Subject Code 2 SEC. ED. 10
Subiect Title : Intro. to Educational Research w/ Basic Statistics
Subject Description:

A G4-hour, 3-unit course. This course primarily deals with the basic
concepts in educational research. Students are trained to be able to understand
the rudiments concerning the stages of research process and the manner by
which these stages are property done. To make the course more mteresting,
students are expected to write their own thesis proposals applying all the things
they learned during the discussion. This will help students understand the
importance of research in the development of the society. The students will also
he trained on how to treat mathematically the data generated from research

38335,

works giving emphasis on topics, such as; measures of central tendency,
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variability /comparison, dispersion and correlation, data tabulation, analysis and
interpretation using problem solving approach.

Subject Code - SEC.ED. 11

Subject Title ; Intro. to Social Philosophy ( including issues,
concerns, concepts on human right and environment)

Subject Descriplion:

A S4-hour, 3-unit course. This course intends to share hundamental
concept on the various educational theories and principles surrounding the
system of education in the Philippines and around the world. The Philosophies
in the theories of some noteworthy personalities in the primitive and modern
areas ail over the world will be taken into account fo shed Iight on the mysteries

and rightful emergence of man in the universs,

ardl

Subject Title : Community Integration ( w/ Community Dev'tand
Management Education }

A B4-hour, 3-unit course. This course provides students with knowledge;
skills and the appropriate attitudes in dealing with community activities that
teacher’s inn the field may probably deal with. This course allows students to
make innovative programs, prajects, and activities that the community they are
integrated or immersed with, greatly needs. In so doing, students of the course
will fully understand the other aspects of teaching in Philippine setting.

Subject Code g SEC. ED 15
Subject Title § Intro. to Curricutum Dev't & Design w/ Class

Subject Description:

A S54-hour, 3-unit course. This course deals with the principles and
practices in curriculum development and design. The factors associated with
curriculum redirections and innovations, as well as the various dimension in
curriculinn development.

Specitically, the course covers some basic issues on curriculum in a
changing world, and how it become responsive or relevant to the needs of the
community where it servers.
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Subject Code : ED 20
Subiect Title ; Practice Teaching
Subiect Description:
This course allows students to fully apply all the knowledge, skills, and

attitudes they learned in the different basic, professional and major sub;ects in
school in an actual classroom setting.

This brings students to the real classroom activities with the assistance of
their respective cooperating teachers

This covers both in and off campus trainings required on all education
students before graduation.



APPENDIX R

COURSE DESCRIPTIONS OF CONCENTRATION
SUBJECTS FOR THE PROPOSED

A, CONCENTRATION IN ENGLISH

Subject Code z ENGLISH 10
Subject Title : Developmental Reading

Subject Description:

A 54 —hour, 3- unit course. This covers the study of developing reading
skills as a development reading, learning reading skills at the appropriate time.
This shall try and identify the basis of reading program that interprets in practice
the principles arising from tecognizing that reading is both a growth process and
a developmental task. This shall focus on the task a learner must perform in
order to satisfy his own needs and the demands on him by society. This is
therefore intended to give the learner the background knowledge on the nature
and psychology of the reading process and various topics related to the
acquisition and refinement of reading skills. It stresses the relevance of
foundation disciplines such as physiology, psychology, linguistics, sociology,
anthropology, etc. in development reading program. Reading as thinking is also
given fo the period of formal operational thought of refinement of reading skiils.
Furthermore, the course stresses knowledge of why and how a child learns to
read and what he should read w hen the needs arisss so that he may develo Gp
according to his ability and become an independent and efficient reader.

Subject Code i ENGLISH 20
Subject Title : Teaching English as a Second Language (TESL)
Subiect Description:

4 S4-hour, 3-unit course. This course is designed to provide students the
basic teaching English as a second language. Emphasis is on the importance and
needs for being proficient in the English language, vocabulary development,
reading comprehension, analogy, structure and written and sentences
completion.

Subject Code : ENGLISH 30
Subject Title : Reading in the Elementary Grades
Subject Description

A Bd-hour, 3-unit course. This course is intended for personal
with in reading and professional compsetence in the teaching of
read ing. The teacher needs theory - the what and why of reading, at the
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same time, he needs the corresponding strategy - the how to of reading.
This course also includes library skills, sensitivity to semantic, and
growth in literary appreciation and values.

Subject Code : ENGILISH 40
Subject Title : Language Testing

Subject Description:
A Bd4-hour, 3-unit course. This is to guide a language teacher in the
procedures for planning, writing, administering, constructing and analyzing

classroom language test. This will guide in test reading, listening, speaking and
writing,
Subject Code : ENGIISH 50
Subject Title : hildren's Literature
Subject Description
A Bd-hour, 3-unit course. This course 158 a study of the world’s

literature for children’s and adclesce t Children’s literature written in
form a majo Fﬁfp_ﬁﬁg and translation from Philippine Languages form a
major portion of the course. It helps the student (1) become familiar with
the content, form and scope of children’s literature, (2) selects appropriate
i
b
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materials for specific learning, (3} develop effective ﬁrﬁSEIhaﬁGﬂ

techniques such as story telling, dramatization, choral reading .etc. and
{4} create simple poems and stories for children with emphasis on some

Subject Code : ENGILISH 60
Subiect Title - Reading Remediation

Subject Description:
A 5d-hour, 3-unit course. This course is designed to provide the
students the practical and theoretical approach on the basic principles of

reading,. Es focusos on the different teaching strategies and ad@@hate

materials that would help slow learmers and disabled readers learn basic
reading

Subject Code - ENGLISH 70

Subiject Title : Campus Journalism

Subject Description:

A Bd-hour, 3-unit course, This is an introductory course to various
forms of mass comumunication, through newspapers, magazines, radio,
television, advertising, public relations and cinema. This further focuses
on the practical and theoretical approach on the basic principles of
campus journalism. Provides student knowledge in news writing,



editing, copy preparaton and copy reading layout photojournalism,
printing and typography.

Subject Code 2 ENGLISH &6
Subject Title 1 Introduction to Applied Linguistics
Subject Description:

A 54-hour, 3-unit course, This course is an introductory course dealing
with general applied linguistics, intended to acquaint the students with the
descriptive and historical aspects of language, different aspects of its history and
development, etymology, basic concepts of semantics, phonetics, morphology
and syntax. Nature of language, language families of the world, it emphasizes
the importance of linguistics to the language teacher.

B. CONCENTRATION IN FILIPINO

Subject Code g FHIPING 10
Subject Title : Maunlad na Filipno

Subject Description:

Ito ay 54 oras3-yunit na kurso, Pag-aaral at pagsusuri sa kayarian ng
pangungusap, sugnay, parirala, mga simulaing panglinggwistika, paghabagong
morponomeko, mga bahagi ng mga pananalita, semantika at wastong,
pagpapaunlad at wastong gamit ng iba't-ibang salita, palawaran at pasuring
pag-aaral ng Filipino sa pananaw linggwistika (palatunugan, palabuuan, at

Y

palanguyan;j

Subject Code : FILIPING 20
Subject Title : Panitikan Pambata /Pangkabataan

Subject Descriptiom

lto ay 54 oras, 3-yunit na kurso. Pagtitipon, pag-uuri-uri,
pagpapahalaga at maikling pagsulat ng mga  panitikang
pambata/pangkabataan sa Pilipino tulad ng bugtong, salawikain, epiko,
kuwentong bayan, tugmang bayan, alamat, kuwentong bibit, pabula,
atbp.

Subject Code - FILIPING 30
Subiject Title g Pamamahavag Pampaaralan

Subject Description:

lto ay D54 oras3-yunit na kurso. Batayang simulain sa
pagpapahavag; pagsulat pamamahala at pagpapalimbag ng peryodiko o
magaang pag-aaral ;pagsulat ng balita, pitak-lathalain, artkulo,
pangulong tudling, atbp., ng mga batas, tuntunin patakaran at etika sa
pagpapahayag.
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8Hb§eft Code : FHIPING 40
Subiect Title : Paraan at Pamamaraan ng Paghuturo ng Filipino

Subject Description:

Itp ay 54 orasd-yunit na kurso. Pag-aar ditc ang mga paraan at
pamamaraan ng paghuturo ng Filipino at sa Filipino bilang una at ikalawang
wika; pag-aaral at pagahahanda ng banghay ng pagtutro at iba pang
kagamitang panturo, kagamitang pangkurikulum sa mababa at mataas na
paaralan.

Subject Code g FILIPING 50
Subject Title : Panimulang Linggwistika
Subject Description:
ito ay 54 oras, 3-yunit na kurso. Pagaaralan dito ang simula at pag-

unland ng wikang tagalog. P_naﬁnuiem ng mga salita. Mga ponema nga
tunog ng mga titik, mga morpema, semantika; pagsusuri ng mga salita ng
ibat-ibang wikain, paghahambing at pag-iiba ng ibat-ibang wikain sa
Pilipinas.

Subject Code 2 FILIPING 60
Subiject Title 3 Paghahanda ng mga Kagamitang Pagtuturo

Subiect Description:

ito ay 54 oras,3-yunit na kurso. Nagla_ayan itcmg sumubaybay sa
mga mag-aaral sa paghahanda ng mga kagamitang gagamitin sa
pagtuturo sa Filipino tulad ng tsart, modyul, “ Flash cards “, mga
larawan, atbp. Paggawa ng mga iba't-ibang wuri ng pagsubok at
pagsususiat,

Subject Code : HILIFING 70
Subiect Title : Maikling katha / Kwento at Nobela

Subiect Description:

itoc ay 54 oras3-yunit na kurso. Pag-aaralan dito and
pagpapahalaga at pagsusiri sa iba't-ibang uri ng Kuwento {banghay,
tauhan, kapaligitan / katutubong kulay atbp.) kasamang tatalakayin ang
sining ng pagkukuwento, pagsusuri sa anyo’t nilalaman; mga sangkap at
kailangan ng maikling kuwento, Kasama rin ang paglinang ng kaalaman
at kakayahan sa pagkilala ng kaibahan ng nobela sa a kuawento. Pagsusuri
sa anyo't nilalaman ng uri ng nobela, pag-aaral at pagpap: ahalaga samga
kinatawang nobela sa lahat ng panahon ng panitikang Filipino.

Subject Code g FILIPING 80
Subiject Title s agsasaling-wika at Paglinang ng Kuarikulum
Subject Description:

i"r,;j



Ita ay 54 oras 3-yunit na kurso. Ang kurso na ito ay pag-aaral
hinggil sa pangangailangan /kahalagahan, iba't-ibang
pagpapakahulugan, mga simulain at mga prosesong napapaloob sa
pagsasaling-wika. Napaploob din dito ang mga pagsusuri sa anyo't
nilalalman ng wuring nobela, pag-aaral at pagpapahalaga sa mga
kinatawang nobela sa lahat ng pazmh on ng panitikang Filipino.

C. CONCENTHRATION IN MATHEMATICS
Subject Code L MATH 10
Subject Title : Fundamental Concepts of Mathematics

Subject Description:
A 54 hour, 3 units course. The study of axiomatic structure of
Mathematics, symbaolic logic and foundation of the real number system,
introduction to point ont theory and some basic concepis of modemn

&
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Subject Code s MATH 26
Subject Title : Number Theory

Subiject Description:

A 54 hour, 3 units course, This course deals with the properties on
integers; divisibility, unique factorization theorem; sclutions of
congruencies; mathematical induction and an alternative proot of the
binomial theorem.

Subject Code 1 MATH 30
Subiect Tzﬂe - Probability and Statistics
Subiject Description:

A 54 hour, 3 units course, This course will give the students a
oral kncv‘le:dee on the basic statistical operations, which are usetful to
eéi_ cation and business, This is a study of the tundamentals in statistical
theory apy ?hi_at‘iﬁl‘ of statistical methods to problems in psvchology,
education and business, designs and analysis of statistical investigations.
This deals mainly with basic concepts, uses and limitations of statzstlcal
methods as applied to education and business. The basic notions of
statistics, measures of central tendency and dispersion probability and
provability distributions as basic for inference and testing of hypothesis,
contidence limits and a glimpse into analysis of variance.

Subject Code 4 MATH 40
Subject Title § Plane and Solid Geometry
Subiect Description:
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A 54 hour, 3 unit course. A study of points, lines, and planes in
space, dihedral angles, polyhedrons, such as prisms, parallelograms,
pyramids, regular polyhedron, cylinder and cones, the sphere sections
and tangent planes, spherical polygons, measurements and spherical
surfaces and sclids.

Subject Code - MATH 50
Subject Title : Plane and Spherical Trigonometry

Subiject Description:
A 5d- hour, 3 units course, This course is subdivided into two parts.
The first part, Plane Trigonometry, which deals with the treatments of
raphs, inspections of curves and ideas for the 5 basic angles which lead
asily and clear of

oee]
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riv to the concepts of g eried, amplitude and inlercepts, real
and interesting application of trigonometry and best problems giving life
and reality w}uch suggest practical ‘1tuahcaﬁ. The second part, spherical
trigonometry, which deals with the orthographic projectons and
application of the terrestrial and astronomical triangle, which give ideas
on real life situations.
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Subject Code g MATH 60
Subiject Title : Business Mathematics

Subiject Description
A 54 hour, 3 units course. This course deals with fundamental operation
usiness use, application of arithmetical skills in business problems.
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Subject Code : MATH 70
Subject Title 2 Analytic Geometry

Subject Description:

A 54 hour, 3 units course. Lhis course deals with the properties,
behaviors and on points, lines, curves, angles, surfaces, and solid by
means of algebraic methods in relation to a coordinates system. The first
part plane Eﬂa% /tic geometry, deals with the figures on a piaﬂe surface.

The second part, solid analytic geometry deals .Mi:h the study of space
curves and surtaces the points of which do not like on one piaﬂe,

Subject Code : MATH 80
Subiect Title : Differential Equations
Subject Description:

A 5G4 hour, 3 units course. This course will give the students a
general knowledge on the definitions, tamilies of curves, equations of
order one, linear differential equations, linear equations with constant
coetficient, non-homogeneous equations, 1 undetermined coefficient, first-



order systems with constant coefficient, some matrix algebra and linear
equauens.

D, CONCENTRATION IN 30CIAL STUDIES

Subject Code : SOC. STHDIES 10
Subiect Title 3 Fundamental of |
Subiect Description:

4 Bd-hour, 3 unit course, This is on study of human society, its onigin,
elopment, forms and functions. It stands with the fundamental concepts of
Seaf:ée%g:-', procesds to the investigations of g 13*3 behavior. Philippine cultural
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valuss, safzai stratification and institutions, then ends with their application to
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Subiject Code : SOC. STUDIES 20
Subiect 'Eiﬂ% : Waorld History and Geography 1 {Asia and OUceania)
Subject Description:
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A Sd-hour, 3w deais with the relationship of
geography and ‘sust@ﬂ; The study of wez‘_d history includes the social,
political, economic, religious and intellectual movement with
concentration on Asia and the Oceania. It includes the geographical study
of these countries uaug the skills in geography. Topics includes a general
view of the field of geography the earth as a globe maps as global

symbols, land forms, water, atmosphere, etc.

Subject Code ! SOC. STUDIES 30
Subiect Title ! Philippines Economics & Development

Subiject Description:

A G4-hour, 3 units course, These courses discuss the concepts of
economics development, economics tools of analysis and wealth
distribution, national development, and the economy in the third world
country such as the Philippines.

Subject Code 3 SOC. STUDIES 40
Subiect Title : Cultural Anthropology
Subject Description:

A Sd-hour, 3 units course. This 3-units course is an introduction to the
scientitic study of anthropology, specifically cultural anthropology. It also
examines current issues concerning human social behavior vis-a-vis current
views of socio-economics and political life.
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Subject Code : SOLC. STUDIES 50
Subiect Title : World History & Geography I
Subiject Description:

A Bd-hour, 3 units course. A study of world history and its relation to
geography. This gives particular attention to the European countries and the
Americans. A study is made on the major economic, social, political, intellectual
and artistic of their development. It is a study between man and his
environment. It includes a survey of man’s political life and natural environment
with emphasis on the tormation of political and institutions based on geographic
and economic principles. Focus is on the physical economic and topographical

ct

aspects of the world, particularly of Europe and the Americans.
Subject Code ; SOC. STUDIES 60
Subject Title : Introduction to Political Science
Subject Drescription:

A Bd-hour, 3 units, course. Systematic study of politics in general
and Philippine politics in particular. it deals with the Fundamental
concepts and methods of political analysis. Stress is laid on the nature of

palitical behavior in the Philippines,

Subject Code ] SOC. STUIMNES /0
Subiect Title : Asian Studies
Subject De&ﬂipﬂﬂ@
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S4-hour, 3 units course. Deals with comparatives analysis of the culture
of the ASEAN countries with the Philippines as the basis of comparison. It is an
extended study of folklore, customs and traditions in the Philippines and
neighboring Asian countries.

Subject Code : SOC. STHDIES 80
Subject Title : Sociological and Political Theories and Movement.

Subject Descriptiom
A S4-hour, 3 units course. This course present the different theories,

s

,? 3 sop}uezz, and ideologies related to political and social aspects of human
i behavior. It also ézga_usses the implication of such theories to present - day
ﬁimzs nd future prospects of human societies,

E. CONCENTRATION IN SCIENCE & HEALTH

I

Subject Code : NAT SCLI0
Subject Title 5 Ecology

Subject Description
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A SO-hour, S5-unit course. This course studies the nature and
dynamic of the living sphere of the planet earth, the biosphere, from their
discussions will be delineated into the understanding of the abiotic and
biotic components of which the biosphere is made up of. An in-depth
gutlock of the mnature evolution, diversity, distribution and
interdependence of living things will be taken into consideration. A
similar outlook concerning the non-living components of the bicsphere
such as their chemical composifions, normal operations and
interrelatedness with the living things will be taken into account. A short
Vol ‘%’i’if‘ié recall of earth science will be pregented at the start of the class
discussions so as to provide the cleaver view of what micther earth really
and concerns will be presented

is, Environmental problems, issues, az at the
later part of the course vis-a-vis with environmental management
concepts rder to promaote environmental preservation.

Subject Code : NAT. SCL 20

Subject Title : Biology

Subject Description:
A 90-hour, 5-unit course. An introduction to biclogy through the

situ,_;y of structure and funcHons of the cells, Hssues, and organ system.
Subject Code : NAT. 5CL 30
%ﬁésg’eec% T'ﬁ- : Satety, Education & First Aid

34 hour, 3 unit course. This course aims fo provide skill information for
immedmte care of m;ured persons with special attention given to athletic injuries.
It provides experience in bandaging, splinting artificial respiration and massage.

Subject Code 1 NAT. sCi 40
Subject Title : Environment & Sanitation

Sabieit Desaig}ﬁam
A 90-hour, 5-unit course, Study of the chemical aspects of air, water, soil,
energy production, food processing and production, and consumer chemicals.

Subject Code : NAT. SCL 50
Subject Title : School Health and Applied Nutrition
Subject Description:

A Gd-hour, 3 unifs course. This course provides students with the
principles of planning organizing, coordinating and collaborating in health
education; school procedures in handling normal and deviation from normal
health process of an understanding of the factors and functional knowledge that

contribute o physical, mentai, social health, health appraisal of pupils and
presentation of appropriate learning experiences. A consideration of good
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nuirition as a prerequisite to good health utilization of nutrition knowledge in
the improvements of individual and public health is emphasized.

Subject Code : NAT. SCI 60
Subject Title 2 General and Inorganic Chemistry

Subiject Description:

A 90-hour, 5 units course. Learning chemistry is a cumulative
rocess that begins most comfortably in familiar surroundings. Thus, this
study opens with a scientific look at the microscopic worlds and proceeds
wvﬂx an examination of the microscopic realm of atoms and molecules,
which opens the way of the dlb(.’l. sion of chemical properties relationship
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and %_he mechanism of chemical change.
Subject Code : NAT SCL 70
Subject Title - Zoology

Subject Description:

A 90 hour, 5 unit course. This course covers comprehensive and
detailed accounts about one of the two most complex organisms on earth
- the amimals. Concepts on molecular and bimolecular substances, the
128, %_nd fha—?z com ;ﬁex agg:fegatas - the GT‘%’-TPJ_?% aﬂd organ
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= how diverse TS
organisms and the different nan beings is
also given importance
Subject Code: NAT S5CIL 80
Subject Title: Physics (Mechanics, Sounds & Thermodynamics)

A 90-hour, 5S-unit course. Deals the introductory concepts
r the physical world. It basically tackles on the nature of matter,
its forms, ?mﬂertzes, and the transformations that it undergoes. Topics
like scalars and vectors, kinematics, Newton's law of motion, momentum,
energy and its transformations, gases, liguids and sclids, and variations
and waves will be taken into considerations, to keep studenis abreast
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with the modern trends and discoveries about the physical world, a study
related to the fundamental particles of which matter is comprised.
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F. CONCENTRATION IN PRE-SCHOOL EDUCATION

o s L £ e
Subject Code g PSE 10

Lyshipos T2 < L
Subject Title - Pre-5chool Child
"l I Py 3,3

Subject Description:

A bd-hour, 3 units, course. This course covers a study of physical,
psychological, social, and moral influences affecting growth and learning
achivities of children between 3 to 6 inclusive. Stress is laid on the importance of
knowledge and consideration of the significance of those influences in class
organization, preparafion and implementation of class activities, securing
parental cooperation and construchon of appropriate academic devices and
materials. They alsc aims to familiarize the students, intelligence tests and pupils
protiles,

Subject Code i PSE 20
Subiect Title : Philosophy, Principles, Methods & Techniques
! P g
af Teas:ﬂm Kindergarten Children

Subject Descriplion:

A B4-hour, 3 units, course. It introduces students to the special methods
and techniques of developing speech, story, dramatic, plays and dramatization,
poetry, reading readiness, number, concepts, social adjustiment, health play for
guidance and instruction.

Subject Code : PSE 30
Subject Title { {reabive Arts in Kindergarten
Subiject Description:

A Sd-hour, 3 units, course. A study of the sta g of the creative life
of a child from the scrubbing stage at the age of 2 to 4 to the preschematic
stage at 4 to 6 the schemamc stage at 7 to 9 to 11 and the pseudo idealistic

stage at 11-13. It also deals with the teaching of the art education,
methods of approach, how to grade the child creative product, the

broader concepts of art and the art program.

Subject Code : PSE 40
Subject Title : Child Psychology

Subiect Description:

A S4-hour, 3 units, course. This course provides background knowledge
of principles through which child’'s behavior may be understood. It includes
study of man as organism, the development on his behavior and how to react to
torces and conditions it his environment.
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Subject Code ; PSE 50
%.s%;é ct Title i Materials and Equipment for Kindergarten Free Play
ubiect Description:

A Sd-hour, 3 units, course. This course deals with the study of the
learning environment that comprises of indoor and outdoor space basic
classroom furnishing and materials for kindergarten free play. The
function of the teachers in the free play period and its importance in the
educative process is thoroughly emphasized. The selection, evaluation
and preparation of the teaching materials for reading language, art
science, music, mathematics. Art safety and social studies are stressed.

Subject Code : PSE 60
Subiect Title : The Kindergarten Curriculum & Program Planning

Subiect Description:

A Gd-hour, 3 units, course, This course deals with the analysis and
svaluation of the abjechives of lkindergarter eduf"ahcn inder the

Philippines setting and the construction of the kmdervartc:n curriculum
mchuding the sigmficant prmapies. The role of personal psychological
and sociclogical characteristics of the kindergarten pupil in the
preparation of the programs of ’_nshu'”tiﬁns is emphasized in this course.
The different types of groupings ie. grouping of individuality, grouping
of special purpose and ungraded groupmg feﬂrzact»d to graded
grouping ave evaluated in the light of Philippine conditions.

Subject Code g PSE 70
i Supervision, Operation & Maintenance of

Kindergarten
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Subject Description
A S54-hour, 3 units, course. lhis course covers discussion of the

g%ﬁ_ezii {f*ﬂ‘h.ﬁ:ﬁt of supervision of kindergarten and primary education.
Emphasis is given to problems mvolved in 10%411Latzsn and adiustment
of *g;a_z_:gi_rs, routine ri ties of teachers supervisory umits to classroom.
Conferences, meetings, demonstrations iﬂach:mg, course of study,

discipline as well as those involved in the operation and maintaining of
the sites, buildings and equipment of the school offering, kindergarten
and primary courses.

C‘

Subject Code : PSE 80
Subject Title

ow

Historical, Philosophical Foundations of
I're-Elementary Education
Subject Description:

A S54-hour, 3 units, course. This course deals with the pl hilosophy,
history and development of PreElementary educational theory and



practice as they relate to the national goals and ideals of education, and
further prepares pre-elementary Teachers to the filed that caters to easily
childhood education and understand the nature of preschoolers.

G. COMCENTRATION IM READING

Subject Code : Reading 10
Subject Title i Psychology in Teaching Reading
Subject !}egfripﬁenz
A 54 hour, 3 unit course. This covers the Psychological bases of the
reading process. thc seeks to identify and organize the facts concerning

reading behavior, seeks to promote understanding of both the general
principles that govern all learning and those principles that govern
iearning to read. This is an introduction to educational methods and

materials as well as basic course in the psychology of the reading-
learning process. This is a study of psychology of teaching directed
towards reading.
Subject Code i Reading 20
Subject Title ! Reading Vocabulary Development
Subject Description:

A 54 hour, 3 unit course. This covers a general view of reading

principles of word reorganization and word attack and word power
building. This focus on the skill of conceptualization, technique for
teacnuw meaming and mlprovmg vocabulary and inciudes basic reading

vocabulary development, oral development in Reading, applicati@n of

Subject Code 2 Reading 30
Subject Title : Reading: Comprehension Skill Development
Subiect Description:

A 54 hour, 3 unit course. This covers techniques, approaches, and
strategies in the application of the principles in comprehension and the
improvement of rate in reading comprehension. This specifically deals on
waord mwzsz phrase, seﬁtaﬂfe, paragraph meaning reading context,

gr@}navauaa techniques,3Ks, study skills, location skills, Use of the library

1

resources and basic re d.ﬂg principles in the development of
comprehension skills,
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Subject Code J Reading 40
Subiject Title i Teaching Reading in Games & Uramatics

trom Kindergarten to College
Subject Description:

A 54 hour, 3 unit course. This introduces and suggests various
games and their uses as tools to teaching and developing reading skills.
This includes some basic principles in teaching reading and practical
app‘iication of the principles through games. This is focused on learning

anguage, especially on teaching technique in teaching reading through

|.....4

creative dramatics, theatre in ﬂducatmnal media and the reading teacher
for classroom drama, drama for the exceptional children, science and
careesr education, etc.

Subject Code : Reading 50
Subject Title g Development Reading for the Blementary and

Secondary Grades
Subject Description:

A 54 hour, 3 unit course. This covers the nature of the development
program, the principles of a dev eiapmen% retention vs. promotion,
grouping learners, the slow and witted learners, the basic characteristics

i

of a de 5'?;9531-‘1‘1@115: task in reading and counstruction of a development

Subject Code - Heading 60
Subiect Title : Instructional Material in Reading for

Elementary & Secondary Levels,

our, 3 unit course. This acquaints the learners to basic
readers, readiness matenals intermediate level materials, materials for
eneral and special comprehension skills with special emphasis on
i d correcton, materials to develop word identification and
recognition skills and other miscellaneous materials this also includes
collection of poems, tairy faies, riddies, rhymes, games, magazines,
I yciopedias, audio-visual materials, mecharnical devices, C.Ds.,
aote, this ;:»35@ inchides raada ‘ewfﬁy materials type sizes, Kinds of tapes,

contrast, and pr oduction of relevant

G
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ieading il 1at_mn "'{3].01‘ and

Zubiect Code : Reading 70
Subiect Title : Content Area Reading
Subiect Description
A 54 hour, 3 unit course. This is divided into three parts; preparing

5}
for reading (teacher and student); reading and extending which explains
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the instrucHonal alternatives that will help the meaning in content
materials to extend their understanding of content; evaluating for
instructional purposes. This covers how to estimate the difficulty of text
materials and evaluate the performance of learners to plan instruction.

Subject Code 2 Reading 8C
Subject Title 2 Construction of Reading Test
Subiect Description:

A B4 hour, 3 unit course. This is intended primarily for would be
classroom language teachers, specially reading teachers to make them
learn about how %,G constTuct reading test, ﬁ w to analyze them and
on so that it becomes meaningful to students, teachers
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H, CONCENTRATONIN MUSIKA SINING AT EDUKASYONG
PANGEKATAWAN {(MSEP}

Subject Code : MSEP 10
Subject Title : Foundation of Music, Art, Health and Physical
Education

philosophy and principies of physical education, arts education, music
education and health education in the school curricudum,. It also takes the

social and scientific foundations of the program as well as its historical

4 hour, 3 unit course, This course discusses the underlying

Subject Code 1 MSEFP 20
Subject Title : Satety and First Aid Education
Subiect Description:
A 54 hour, 3 unit course. This aims to provide care of information

for immediate care of injured person with special attenton given to
shletic injuries. It provides experience in bandaging, splinting, artificial
respiration and massage.

b
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Subject Code 3 MSEP 30
Subject Title : Integrated Music Theory
Subject Description:
A 54 hour, 3 unit course. h is is an in-depth study of materials and

i‘
striuchures of music. Includes further training in music reading and ear
training, and a study of basic "ﬁhus_ctzsz;ai harmony.



Subject Code : MEEP 40
Subiject Title : Creative Drawing and Painting including
Color and Design.

ubiect Descriplion:

A 54 hour, e unit course. A study of the traditional and
contemporary concepts, materials and technigues of drawing, involves in
analveis, discussion and application of the theories and principles of
d esign and their relationship, visual, presentation of varied objects in

ack and white color.
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Subject Code : MSEP 50
Subiect Title - Movement Education/ Recreational Leadership
Subject Descriptiom:
A 54 hour, 3 unit course. This deals with the theory and practice in play,

recreational development in the school and comununity, their organization and

adininistration, program planning for varicus groups, leadership in community
singing, games, arts and crafts, hobbies camp counseling, management and
diractions.

Subject Code : MSEP 60
Subject Title : Applied Music

Subject Description:

A 54 hour, 3 unit course. This deals on the development of skills on
playing any musical instruments {piano, guitar, organ, eic.} necessary to
classroom music offering in reading, transposition, accompaniment,
harmonizing and improvising. This also provides practical experience in
ensemble performance, familiarity with grade choral materials suitable
for students, elementary levels as well as contemporary choral
procedures and technigues.

Subject Code 4 MSEP 70
Subiject Title 3 Fundamentals of Khythms
Subject I‘:eﬁcriptien:
A 54 hour, 3 unit course. This course is an analysis of music forms
in relation to movement’s focuses in the tonal, Hmbral dynamics, textural

f@rz:m and temporal analysis of music of varied styles and forms.



Subject Code § MSEP 80
Subiect Title : Supervision of Music, Arts, Health and

Phyvsical Education.
Subject Description:

A 54 hour, 3 unit course. This deals with principles and
organization and supervision through an integrated program of activities
in physical education, arts, music and health. It also takes up problems in
orgamization and implementation of the objectives, scheduling and

2o inclided
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APPENDIX &

COURSE DESCRIPTIONS OF PROFESSIONAL EDUCATION
SURJECTYS FOR THE PRG?QSED BALHEEGR OF
SECONDARY FDUCATION {BSED) CURRICULUM

Subject Code : ED. 1
Subject Title : Human Growth, Learning & Development,
Subject Description:

A 54 hour, 3 unit course. This deals with the study of the patterns of
human development from concephion up to adulthood with emphasis on the
intellectual, social, moral and emotional development on the individual. It aims
to give the students an understanding ot how to deal more of growth and
development through a study of the different theories of human development
and learning.

Subject Code : ELD.2
Sabiject Title : Foundation of Education I {Psychological,
Sociologi ﬁai, & Anthropological Bases in Edu n

A 54 hour, 3 unit course. This course is a synthesis of fundamental
psychological and socio-cultural data and principles as they apply to education.
Emphasis is piac.«“ on understanding, motivating and directing the teaching
learning experiences of the students within the context of the socio-cultural
milien in which principles operates.

The course also seeks to equip students with skills and techniques to make
them active agents of change and innovations, instilling in them at the same Hme
appreciation of the worthwhile traditions of the Filipino.

Subject Code : EL 3
Subject Title Non-Formal Education & Community
[ivelihood Management

ve

Subiect Descriplion:

Thig is a 54 hour 3 unit course. A study of non-formal education and
community development action as concerns and responsibilities ot teachers and
administrators of schools in the comununity. [t aiso introduces of teacher
education to current d{ﬁveioumeﬂts in non-traditional approaches to learning for
special group of learners like the sut-of-school youth, socially disadvantage
f.:hjlfdrex and ymrﬁl mdudmg adu it learner W h@ need non—h:}rmal a_nd/ ar
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Subject Code : EDr 4
Subiect Title : Professionals BEthics {Code of Ethics for Teachers)

Subiject Description:

This is a 54-hour 3-unit course. This course shall treat the provisions of the
“code of professional standards for professional teachers” in the context of the
present-day realities of educators in the Philippines particularly the Island of
Samar. It shall include the study of ethics, its concepts and its importance to
human existence and its value to human realities, the concept of moral and value
development.

Onportunities shall be provided for students’ identification or clarification
of their individual values, in the context of Filipino values and development of
desirable values thereby prepared them for their tasks as educators-models of
their future pupils/ students.

Subject Code : ED. 5
Subiect Title - Education Technology
Subject Description

A 54 hour, 3 unit course. The course introduces prospective teachers to the
complex nature of teaching act. Jt deals with the principles associated with the
different instructional operations and curriculum management. It includes the
concept of education technology in the management of the curriculum and
instructions and acquaints with basic computer concepts fundamentals to
instruchion.

Subject Code s ED 6

Subiject Title : Foundation of Education I (Historical, Philosophical,
& Legal Bases in BEducation)

Subject Description:

A 54 hour, 3 unit course. This deals with the philosophy, history and
development of educational theory and practices as they relate o the national
goals and ideals of education. It inciudes a study of the Philippine educational
system. It also takes into consideration the future of the society in which the

educators will have to live so that using these past experience he can plan better

for his future. It includes discussions of laws of the country pertinent to the
education.

Subject Code i ER. 7
Subject Title i Principles & Methods of Teaching {with Alternative
Teaching & Deliverv Modes)

Subject Descripiions

A 54 hour, 3 unit course. This course introduces prospective teachers to
the complex nature of the teaching act. It deals specifically with principles
associated with the different instructional operations and curricular

e
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management. It includes the role of educational technology in the management
of the curricnlum and instructons and acquaints the students with basic
computer concepts fundamental to instruction.

Subject Code : ED. 8
Subject Title ; Educational Measurement & Evaluation
Subiect Descriptiom

A 54 hour, 3 unit course. This course deals mainly with test construction
and evaluation measurement of teaching process. It covers the relationship
between instructional objectives, eveluation, the making of table of specification
leading to the test construction, scoring organizing and interpretations of test

scores and computation

of grades.
Subject Code : S £ 5
Subiect Title : G mdaﬂce & Counseling (including Special Education)

Subject Description:

A 3d-hour, 3 unit course, This course introduces the students intc the
world of work of the Guidance Counselor in an educational institution. It
includes the study of the development of the guidance concept that evolved from
guidance movements emanating trom the etfect of the industrial revolution; the
early forms of guidance services; the beginnings, development and the present
status of guidance in the Philippines. Of utmost importance in this study is the
identification of the nesds both in schools and in the society for the development

and implementation of relevant and effective programs of guidance services ina
variety of st ﬁj_a‘!@ns in schools, a:fsﬁege Funiversities, as well in Ls? zrzm_,ij__a_'ty.
Similarly, the value of guidance in the educationai process shall be emphasized.
Subject Code : SEC. Ef: 10

Subiject Title : Intro. to BEducational Research w/ Basic Statistics
Subject Description:

A S4-hour, 3 unit course. This course primarily deals with the basic
concepts in educational research. Students are trained to be able to understand
the rudiments concerning the stages of research process and the manner by
which these stages are properly done. To make the course more interesting,
students are expected to write their own thesis proposais applying all the things
they learned during the discussion. This will help students understand the
importance of research in the development of the society. The students will also
be trained on how to ireat mathematically the data generated from research
works giving emphasis on topics, such as; measures of central tendency,
variability /comparison, dispersion and correlation, data tebulation, analysis and
interpretation using prohlem solving approach.



Subject Code : SEC. EP. 11
Subiect Title : Iniro. to Social Philosophy (including issues, concerns

concepts on human rights and environment )
Subject Description:

A S4-hour, 3 unit course. This course intends to share fundamental
concept on the various educational theories and principles surrounding the
system of education in the Philippines and around the world. The Philosophies
and the theories of some noteworthy personalities in the primitive and modermn
areas all over the world will be taken into account to shed light on the mysteries
and righttul emergence of man in the universe,

The basic concepts, issues, and concerns related to human rights and
environments wiil be simaiarly introduced.

Subject Code : SEC. LT 14
Subject Title : Cormumnunity Integration {(with Community

Development and Management BEducation)
Subject Description:

A 54-hour, 3 unit course. This course provides students with knowledge;
skills and the appropriate attitudes in dealing with community activities that
teacher’s in the field may probably deal with. This course allows students to
make innovative programs, projects, and activities that the community they are
integrated or immersed with greatly needs. In sc doing, students of the course
will fully understand the other aspects of teaching in Philippine setting.

Subject Code : SEC.ED 15

Subiect Title : Intro. to Curriculum Development & Design w/ Class
Ubservation & Library Practicum tor Lib. Sci. &
Info. Sci. major.

A 54-hour, 3 unit course. This course deals with the principles and
practices in curriculum development and design. The factors associated with
curricalum redirections and innovations, as well as the various dimension in
currictilizm development.

Specitically, the course covers some basic issues on curriculum in a
changing world, and how it becomes responsive or relevant to the needs of the
community where it serves. This will also ailows the students to fully apply all
the knowledge and skills they learned in actual library operations.



Subiect Code ! £ 29
Subiect Title 1 Practice Teaching

Subject Descriptiomn:

This course allows students to fully apply all the knowledge, skills, and
athitudes they learned in the different basic, professional and major subjects in
school in an actual classroom sething.

This brings students to the real classroom activities with the assistance of
their respective cooperating teachers.

This covers both in and off campus trainings required on all education
students betore graduation. '
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APPENDIXT

COURSE DESCRIPTIONS OF THE MAJOR
AN MINOR SUBJECTS OF THE PROPOSED
BACHELOR OF SECONDARY EDUCATION {BSED)

CURRICULUM
A, MAJOR IN FMNGLISH
Subiect Code g FNGIISH 10
Subiect Title : Developmental Reading

Sﬂ%}iéﬁ Description:

A 54 —hour, 3 unit course. This covers the study of developing
reading skills as a development reading, learning reading skills at the
appropriate time. This shall tryv and identify the basis of reading program
that imterprets in practice the principles arising from recogmzing that
reading is both a growth process and a developmental task. This shall
focus on the task a learner must perform in order to satisfy his own needs
and the demands on him bv society. This is theretore intended to give the
learner the background knowledge on the nature and psychology of the
reading process and various topics related to the acquisition and
refinement of reading skills. It stresses the relevance of foundation
disciplines such as physiology, psychology, linguistics, sociology,
anthropology, etc. in development reading program. Reading as thinking
is also given to the period of formal operational thought of refinement of
reading skills. Farthermore, the course stresses knowledge of why and
how a child learns to read and what he should read when the needs arises
so that he may develop according to his ability and become an
independent and etficient reader.

Subject Code 2 ENGILISH 20
Subject Title : Teaching English as a Second Language (TESL)

Subject Description:

A 5d-hour, 3-unit course. This course is designed to provide students the
hasic teaching English as a serond language. Emphasis is on importance and
needed for being proficient in the English language, vocabulary development,
reading comprehension, analogy, structure and written and sentences
completion.
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Subiect Code 4 ENGILISH 30
Subiect Title - Reading in the Flementary Grades
Subiect Description:

A S5d-hour, 3-unit course. This course is intended for personal growth in
reading and professional competence in the teaching of reading. The teacher
needs theory - the what and why of reading, at the same time he needs the
corresponding strategy - the how to of reading. This course also includes library
skills, sensitivity to semantic, and growth in literary appreciation and values.

Subject Code g ENGIISH 40
Subiect Title : Language Testing

Subiject Description

A Sd-hour, 3-unit course, This is to guide a language teacher in the
ocedures for planming, writing, administering, constructing and
aﬂai‘;f zing classroom language test. This will guide in test reading,
iistening, speaking and writing.

-'-4!

Subject Code : ENGIISH 50
Subject Title : Children’s Literature
Subiect Description:

A 54-hour, 3-unit course. This course is a study of the world’s literature for
children’s and adolescents. Children’s literatitre written in form a major Filipinos
and translation from Philippine Languages form a major portion of the course. It
helps the student (1) become familiar with the content, form and scope of
children's utemmre {2) selects appropriate materials for specific learning, (3)
develop effective presentation techniques such as story telling, drama tization,

choral reading ,etc. and {4) create simple poems and stories for children with
emphasis on some of humanism and Filipinism.

Subject Code ! ENGIISH 60
Subiect Title : Reading Remediation
Subject Description:

A 54-hour, 3-unit course. This course is designed to provide the
tiudents the practical and theoretical approach on the basic principles of
reading. It focuses on the different teaching strategies and adequate
materials that would help slow learners and disabled readers learn basic
reading.

Subject Code + ENGLISH /0
Subiect Title : Campus Journalism
Subject Description:

A S4-hour, 3-unif course. This is an 1?1H'G(111CtOI'V course to various forms

of mass communication, through newspapers, magazines, radio, television,
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advertising, public relations and cinema. This further focuses on the practical
and theoretical approach on the basic principles of campus journalism. Provides
student knowledge in news writing, editing, copy preparation and copy reading
layout, photojournalisin, printing and typography.

Subject Code : ENGLISH 80
Subject Title : Introduction to Applied Linguistics
Subject Description:

A bd-hour, 3-unit course. This course is an introductory course dealing
with general applied linguistics, intended to acquaint the students with the
descriptive and historical aspects of language, different aspects of its history and
development, etvinology, basic concepts of semantics, phonetics, morphology
and syntax. Nature of language, language families of the world, it emphasizes
the importance of linguistics to the language teacher.

Subject Code 2 ENGLISH 80
Subiect Title : Mythology and Folklore

Subiect Description:

A 5S4-hour, 3-unit course, This is a study of mythology and folkiore from
the counties of the world. This course aim of providing the students with the
necessary background information of mythology & folklore and of helping the
students appreciate and understand mythology and folklore as literary types.

Subject Code t ENGLISH 100
Subject Title ; Play Production, Acting and Directing
Subject Description:

A S4-hour, 3F-unit course. This is a systematically planned
_ﬂtmdmctief_ to drama. This is addressed to beginners who shall be

troduced to their systematic study of the basics of dramatic art, history,

stz'u cture and component of theatre arts. This shall provide experience on
reading plays, acting plays, and production of plays; play writing,
directing, etc.

ubiect Code : ENGLISH 330

Q

T ;\_

Subiect Title : Afro-Asian & Latin American Literature
Subject Description:

Y

A Sd-hour, 3-unit course. This is a survey of representative literary

forms of selected African and Asian Literatures like Mozambique, Egypt,

Madagascar, Congo, Indian, China, Japan, Korea, South Asia, Middle east
and Latin America, to develop appreciation for their cultural and
National Heritage. It inciudes concepts and values inherent among their
people as reflected in their literature, which emphasized contemporary
-

types.

L
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Subject Code : ENGLISH 120
Subiect Title - Literary Types

Subiject Description:

A Sd-hour, 3-unit course. The course deals with the study of literary
standards, types, torms and genres. Elements, characteristics ‘and values
in reading seiected literary masterpieces of great writers from all the
continents of the world were also given emphasis.

Subject Code s ENGIISH 130
Subject Title : Principles & Strategies of Teaching in English (PSTE)
Subject Descriptiom

A Sd-hour, 3-unit course. This course equips prospective teachers
with knowledge and understanding of the nature, methodologies and
strategies in the teaching of communication arts in English. The emphasis
is on the study and application of various teaching modeis fundamental
and personal and social development in the communication skills. It
inclizdes strategies in information processing such as collecting,
organizing and evaluating data. Lesson planning and preparing of
instructional materials is also given emphasis.

B. MAJOR IN FILIPING

Subject Code 1 FILIPING 10
Subject Title : Panimulang Filipino

Subiject Descriptiom

itc ay 54 oras, 3-yunit na kurso. ltoy pag-aaral ng pambariang
kayarian para sa mabisang pagpapahayag o pagpipilipinoc na magkasanib
ang kasanayang pambalarila samga kasaﬂasf ng panglomukatibo.

& tC HILIPING 20
Subiect Title : Mauniad Filipino
Subiject Description: ,

Ito ay 54 oras, 3-yunit na kurso, Pag-aaral at pagsusuri sa kayarian ng mga
pangungusap, sugnay, parirala, mga simulaing pangliggwistika, pagbabagong
morponomeko, mga bahagi ng pananalita, semantika at wastong pagpapauniad
at wastong gamit ng iba'tibang salita, paglalarawan at pasuring pag-aaral ng

mga Filipine sa pananaw linggwistika (palatunugan, palabuuan, at palanguyan.)

%}
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Subject Code : FILIPING 30
Subiect Title : Sanaysay,Debate at Talumpati

Subject Description
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Ito ay 54 oras3 vunit na kurso. Napag-aaralan ang mga simulain ng
pagtatalumpati : kayarian ng sanaysay. Tatalakayin ang iba'tibang uri ng
sanaysay at talumpati; biglaan at inihandang pagsasalita; gayundin ang tinig,
bigkas, kaanyuang pantanghalan, masasa-oras at pakikitungong pangmadla.
Pag-aaralan din ang mga simulain ng pagtatalo; mga panukala ., mga isyo,
katibayan o gaamubay,, pantinig matuwid at pagpapalagay. Aktuwal ng
pagsasanay sa pananalumpati at pagtatalo {debate at pakikipagtalo (
argumentation) .

Subject Code - FILIPING 40
Subject Title : Panimulang Linggwistika

Subiect Description:

ito ay 54 oras3-yunit na kurso. Ang simula at pag-unlad ng wikang
tagalog. Pinagmulan ng mga salita. Mga ponema nga tunog ng mga titik, mga
morpema, Semantika; pagsusuring mga salita ng iba'tibang wikain,
paghahambing at pag-iiba ng iba't-ibang wikain sa Pilipinas.

Subject Code : FILIPINQG 50
Subiec Title : Dhidang Filipno
Subiect Description:

Ito ay 54 oras,3-yunit na kurso. Kasanayan ng dulang Filipino, Simulaing
dramatika muda sa awit, kurido, duplo, iisahing yugto mga dulang panteyatro,
panradyo, puting tabing at pantelibisyon. Pag-aaral at pagsusuri ng mga piling
dulang nagwagi sa iba’t-ibang patimpalak-pagsasanay sa pagdidiliber, pag-akto
at patatanghal.

Subject Code ¢ FILIPING 60
Subject Title 3 Maikling katha /Kuwento at Nobela

Subiject Descriptiom

Tto ay 54 oras,3-yunit na kurso. Pag-aaral pagpapahalaga at pagsusuri sa
iba’t-ihang uri ng Kuwento (banghay, tauhan, kapaligiran / katutubong kulay
atbp.) kasamang tatalakayin ang sining ng pagkukuwento, pagsusuri sa anyo 't
nilalaman; mga sangkap at kailangan ng maikling kuwento. Kasama rin ang
paglinang ng kaalaman at kakay'dimn sa pagkilala ng kaibahan ng nobela sa

kuwento. Dagsusuri sa anyo't nilalamen ng uring nobela, pag-aaral at
pagpapahalaga sa mga kxzmtawaﬂg zmbeia sa lahat ng panahon ng panitikang
Filipino.

Subject Code : HILIPING 70

Subiect Title : Panulaang Filipino

Subiject Description:
lto ay 54 oras3-vunit na kurso. binibigyan diin sa kursong itoc ang
kasaysayan/ simulain ng panulaang Filipino. Mga bugtong salawikain,



kasahihang patula, tugmaan, tanaga, awit at kurido, duplo at karagatan. Mga
paksain ng tula, tayutay damdamin at kaisipan. Mga uri ng tula, pagsasanay sa
pagtula, pagbasa at pagbigkas ng tula, pagsasanay sa pagsulat ng simpling
tugmaan, tanaga, atbp.

Subject Code : HILIPINC 80
Subject Title : Filipino Bilang Pangalawang Wika

Subiect Description:

T ; il ':S‘ - . 1 . 3 T - . .. En

ito ay 54 oras,3-yunit na kurso. Ang Kursong ito ay ang Pagtuturo
ng Filipino sa mga di katutubong nagsasalita nito kasabay na ang
Pilgsopiva na gagamitan sa silid -aralan. Pagtuturo ng Filiping bilang
isang aralin at bilang wikang panturo; pag-aaral ng mga simulain at
pamamaraan ng pagtuturo.

Subiject Code : FILIPING 80
Subject Title : Pamamahayvag Pampaaralan

Subject Description:

ito ay 54 oras3-yunit na kurso. Batayang simulain sa pagpapahayag;
pagsulat pamamahala at pagpapalimbag ng peryodiko o magaang pag-aaral
:pagsulat ng balita, pitak-lathalain. artikulo, pangulong tdling, atbp., ng mga
batas, tuntunin patakaran at etika sa pagpapahavag.

Subject Code : FILIPING 100
Subject Title | Pagsasaling-wika at Paglinang ng Kurikulum
Subiject Description:

Itc ay 54 oras,3-vunit na kurso. Ang kurso na ito ay pag-aaral hinggil sa
pangnagailangan/kahalagshan, iba't-thang pagpapakahulugan, mga simulain at
mga prosesong napapaloob sa pagsasaling-wika. Napaploob din dito ang mga
pagsusuri sa anyo't nilalalman ng uring nobela, pag-aaral at pagpapahalaga sa
mga kinatawang nobela sa lahat ng panahon ng panitikang Filipino.

Subject Code - FILIPING 120
Subiject Title i Panunuring Pampanitikan
Subiject Description:

Ito ay 54 orasd-yunit na kursoc. binibigyang diin sa kursong ito ang
pamumuna. Mga pamantavang pampanitikan. Hilig, agos at pampanitikan sa
daigdig at sa Pilipinas. Mga paraan at kayarian ng pamumuna sa tula, dula
maikling kuwento, nobela, atbp.

Subject Code g FILIPINO 130
Subiject Title : Paraan at Pamamaraan ng Pagtuturo ng Filipino at

Pagtuturo sa Filipino
Subject Description:
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Ito ay 54 oras3-yunit na kurso. ito ay ang pag-aaral ng mga paraan at
pamamaraan ng pagtuturo ng Filipino at sa Filipino bilang una at ikalawang
wika; pag-aaral at paghahanda ng banghay ng pagtuturo at iba pang kagamitang
panturo, kagamitang pangkurikulun sa mababa at inataas na paaralan.

C. MAJOR IN MATHEMATICS

Subject Code : MATH 30
Subiject Title : Fundamentals Concepts ot Mathematics

Subject Description:

A 54-hour, 3 unit course. The study of axiomatfic structure of Mathematics,
symbolic logic and foundation of the real number system, introduction to point
out theory and some basic concepts of modern algebra.

Subject Code : MATH 26
Subiect Title : Number Theory
Subiect Description:
A hd-hour, 3 unit course. This course deals with the properties on integers;

divisibility, unique ﬁ“aCt@I’L_at!Gn theorem; solutions of congruencies;
mathematical induction and an alternative proof of the binomial theorem.

Subject Code - MATH 36
Subject Title : Plane and Solid Geometry
Subject Description:

A 5d-hour, 3 unit course. A study of points, lines, and planes in space,
dihedral angles, polvhedrons, such as prisms, parallelograms, pyram nids, regular
polyhedron, cvlinder and cones, the sphere sections and fangent planes,
spherical polygons, measurements and spherical surfaces and solids.

Subject Code g MATH40
Subiject Title i Business Mathematics
Subject Description:
A 54 hour, 3 unit course. This course deals with fundamental operation
business use, application of arithmetical skills in business problems.

Subiject Code ! MATH &6
Subiect Title Plane and Spherical Trigonometry

Subiject Des s_upﬁs‘m*

A Sd-hour, 3 units course. This course is subdivided into two parts. The
first part, Plane Trxggﬂomﬂw which deals with the treatments of graphs,
inspections ot curves and ideas tor the 5 basic angles which lead easily and

clearly to the concepts of period, amplitude and intercepts, real and interesting
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application of trigonometry and best problems giving life and reality which
suggest practical situation. The second part, spherical trigonometry, which deals
with the orthographic projections and application of the terrestrial and
astronomnical triangle, which give ideas on real life situations.

Subject Code : MATH 60
Subject Title 2 Analytical Geometry
Subject Description:

54-hour, 3 units course. This course deals with the properties, behaviors
and on points, lines, curves, angles, surtaces, and solid by means of algebraic
methods in relation to a coordinates system. The first part plane analytic
geometry, deals with the figures on a plane surface. The second part, solid
analytic geomeiry deals with the study of space curves and surfaces the points of
which do not like on one plane.

Sy E}Q ct {ode : MATH 70
% bmd Title * Diitterential Calculus

ubject Description:

A 108-hour, 6 unit course, Covers action of sequence and its limit, the limit
of function, continuity and derivatives emphasis of there introductory course is
in skills and solution to verbal problems in optimization curve tracing, fime rates
and circular motions. The course extends to indeterminate forms and partial
derivations, elc.

Subject Code : MATH 80
Subject _iﬂ? : Integral Calculus

A 54-hour, 3-unit course. A study of techniques of integration and iis
application to geometry, physics and mechanics; double and triple integration,
intinite series and ordinary difterential equations.

Subject Description:
he

Subject Code MATH 90
Subject Title : Probability and Statistics
Subiect Descripiion:

A 54 hour, 3 units course. This course will give the students a general
knowledge on the basic statistical operations, which are useful to education and
business. This is 8 study of the fundamentals in statistical theory; application of
statistical methods to problems m psychology, education and business, designs
and analysis of statistical investigations. This deals mainly with basic concepts,
uses and limitations of statistical methods as applied to education and business.
The bhasic noHong of stalsHcs, measures of ceniral fendency and dispersion
probability and probability distributions as basic for inference and testing at
hypothesis, confidence limits and a glimpse into analysis of variance.

e
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Subiect Code : MATH 100
Subject Title : Difterential Equations
Subiject Description:

3

A 108 hour, 6 units course. This cowse will give the students a general
knowledge on the definitions, families of curves, equations of order one, linear
ditterential equations, linear equahtons with constant coetficient, non-
homogeneous eguations, undetermuned coefficient, first-order systems with
constant coefficient, some matrix algebra and linear equations.

‘%ubiec* Code : MATH 110
Subiject Title i Principles & Strategies of Teaching Mathematics
(PSTM).

Subject Description

A 54 hour, 3 units course. This course deals with the knowledge and
Ao Landzﬁc ot the nature, methodologies and strategies in the teaching of
i_‘fia‘fé atics. The‘- emphasis is on the study and app ication of various teaching

m“-i_i-"‘ls fundamental to information processing and mathematical probiem

43

D. MAJOR IN 8OCIAL STUDIES

Subject Code : SQC. STUINES 10
Subject Title ¢ Fundamental of Sociclogy
Subiject Description:

A Gd-hour, 3 anit course. This deals on the study of human society, its
origin, development, forms and functions. It stands with the fundamental
concepts of society, proceeds to the investigations of group behavior. Philippine
cultural values, social stratification and institutions, then ends with their
application to Philippine setting.

Subiect Code 2 SOC. STUDIES 20
Subject Title g Sociological and Political Theories and Movement.
Subject Description:

A Bd-hour, 3 units course. This course present the different theories,
philosophies, and ideologies related to political and social aspects of human
social behavior. It also discusses the implication of such theories to present - day
affairs and future prospects of human societies.

Subject Code : SOC. STUDIES 30
Subiect Title : Philippines Economics & Development
Subject Descriptiom

A D4-hour, 3 units course. These course discusses the concepts of

sconomic development, economic tools of analysis and wealth distribution,
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national development, and the economy in the third world country such as the
Philippines.

Subject Code - SOC. STHDIES 40
Subject Title : Cultural Anthropology
Subject Description:

A Sd-hour, 3 units course. This 3-units course is an introduction to
the scientific study of anthropology, specifically cultural anthropology. It
also examines current issues concerning human social behavior vis-3-vis
current views of socig-economics and political life.

Subject Code : SOC. STUDIES 50
Subject Title i World History and Geography 1 (Asia and Oceania)
Subject Description:

A bd-hour, 3-unit course. This course deals with the relationship of
secgraphy and history. The study of world history includes the social, political,
economic, religicus and intellectual movement with concentration on Asia and
the Oceania. It includes the geographical study of these couniries using the skills
in geography. Topics includes a general view of the field of geography the earth
as a globe, maps as global symbois, land torms, water, atmosphere, etc.

Subject Code - SOC. STUDIES 6
Subject Title : Introduction to Political Science
Subiect De&cripﬁﬂn

A 54 hour, 3 units course. This course is a systematic study of politics in
general & Philippine politics in particular. It deals with the fundamental
concepts and methods of political analysis. Stress is laid on the nature of political
behavior in the Philippines.

Subject Code g SOC. STUDIES 70
Subject Title - Asian Studies
Subject Description:

A B4-hour, 3 units course. Deals with comparatives analysis of the culture
of the ASEAN countries with the Philippines as the basis of comparison. It is an
extended study of folklore, customs and traditions in the Philippines and
neighboring Asian countries.

Subject Code 2 SOC. STHIMES 80
Subject Title g World History & Geography I

Subject Description

A Sd-hour, 3 units course. A study of world history and its relation
to geography. This gives particular attention to the European countries
and the Americans. A study is made on the major economic, social,
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political, intellectual and artistic of their development. It is a study
between man and his environment. It includes a survey of man’s political
life and natural environment with emphasis on the formation of political
and mstitutions based on geographic and economic principles. Focus is
on the physical economic and topographical aspects of the world,
particularly of Europe and the Americans.

Subject Code : SOC. STUDIES 80
Subiect Title : Economics (Microeconomics and Macroeconomics)
Subject Description:

A 54-hour, 3 units course. The course deals with study of the
aggregate economic activity especially with the references to the general
level on income, investment and emplovyment pattern in the economy. It
alsc deals with the interrelationship of the various endowment among the
different sectors in the economy. it is also towards the study of the
various economic policies and institutions in the economy.

Subject Code g SOC. STUDIES 100
Subject Title : Philippine Nationalism
Subject Description:

A Sd-hour, 3 units course, A course which focuses on the evolution and
expression of nationalism from the early Spanish period to the present. Case
studies of nationalisin movements are examined.

Subject Code z SOC. STUIIES 110
Subiect Title s Contemporary & Modern History of the Philippines

Subject Description:

A bd-hour, 3 units course, A study of selected aspects recent post with an
emphasis an periods such as the U.S. administrations, the Commonwealth, the
lapanese occupation and the early decades of the Third republic or Topical
Subject, like economics, politics, social and cultural life,

Subject Code i SOC. STUDIES 120
Subiect Title : Ancient, Medieval & Modern Europe
Subiject Description:

A Sd-hour, 3 units course. Iraces the beginnings of the history and to
point out the various roles played by the Near East as well as Greece and Rome
and making the world what it is now. The emergence of the new nations from
the disrupter Roman empire, geographical discoveries, the KRenaissance,
industrial revolution and the Protestant Revoit.




Subject Code : SOC. STHIDIES 130
Subject Title : Principles & Strategies of Teaching Social Studies
(PSTST)

Subject Description:

A B4-hour, 3 units course. This course equips prospective teachers with
the basic strategies in teaching social studies with gives emphasis on the
application of teaching models basis in developing students the necessary
competencies fundamental to information processing, concept foriation and
problem solving skills. This further become a bases to values and behavior

modification.

E. MAJOK IN NATURAL SCIENCE

Subject Code : NAT. SC1. 10
Subject Title - Ecology
Subject Descriptiom

A 90-hour, 5-unit course. This course studies the nature and
dynamic of the living sphere of the planet earth, the biosphere, from these
discussions will be delineated into the understanding of the abiotic and
biotic components of which the biosphere is made up of. An in-depth
outlock of the mnature, evolution, diversity, distribution and
interdependence of living things will be taken into consideration. A
similar outlook concerning the non-living components of the biosphere
such as their chemical compositions, normal operations and
interrelatedness with the living things will be taken into account. A short
yet vivid recall of earth science will be presented at the start of the class
discussions so as to provide the clearer view of what mother earth really
is. Environmental problems, issues, and concerns will be presented at the
iater part of the course vis-a-vis with environmental management
concepts in order to promote environmental preservation.

Subject Code f NAT. 5CL 20
Subiject Title : Biclogy
Subiect Description:
A 90-hour, 5-unit course. An introduction to biology through the
study of structure and functons of the cells, Hissues, and organ system.

Subject Code : NAT SCI 30
Subject Title : Environmental Chemistry

Subject Description:



274

A 90-hour, 5 units course. This course deals with the study of the chemical
aspects of air, water, soil, energy production, food processing and production,
and other consumer chemicals.

Subject Code : NAT. SCL 40
Subject Title : Physics (Mechanics, Sounds & Thermodynamics)
Subiject Description:

A 90-hour, 5-unit course. This course deals with the basic concepts
of mechanical energy, heat and sound and their relations and
CONVErsions.

Subject Code : NAT. SCL 50
Subject Title 3 General and Inorganic Chemistry
Subject Description:

A 90-hour, 5-unit course. This course is an introduction to atomic
structure and chemical bonding, the periodic system, kinetic theory of
gases, structure and properties of liguids and solids, solutions, chemical
equilibria, and the chemistry of the slements studied by families printing
out correlation of structure and properties. Basic concepts of
environmental chemistry are introduced for better understanding of our
ecological problems.

Subject Code ! NAT SCIL 60
Subject Title : General Botany
Subiect Description:

A 90 hour, 5 units course. This course consists of lectures and
recitation covering the fundamentals of elementary botany the
morphology and physiclogy of seed plants and brief survey of genetics
and heredity.

Subject Code : NAT. SC1L 70
Subject Title : Bicchemistry
Subject Description:

A 90 hour, 5 units course. This course deals with the study of
chemistiry of carbohydrates, lipids, proteins, nucleoproteins, enzymes,
vitamins and hormones, study of physico-chemical phenomena in living
matter, the mechanism of bio-chemical and metabolic reaction; new
methods of approach of bio-chemical research such as the use of radio-
isotopes, the applications of the principles of energetic to bio-chemical

oT1gIn.
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Subject Code - NAT. SCI. 80
Subiject Title : Zoology
Subject Description:

A 96 hour, 5 umnits course. This course is an introduction to the
fundamental principles of zoology; includes the study of structure and function
of the cells, tissues, and organs and introduces the student to the basic method of
dissection using a simple vertebrate, the frog.

Subject Code / NAT. SCL 80
Subject Title 1 Principles & Strategies of Science Teaching (PSST)

Subject Description:

A 90 hour 5 unit course,. This course deals with the basic strategies in the
teaching of science. The emphasis is given on the application of various teaching
models that will develop among students the necessary competencies
tundarmental to information processing, concept formation, inquiry and probiem
solving skills,

F. MAJOR IN LIBRARY AND INFORMATION SCIENCE:

Subject Code 5 11B. SCI 10
Subject Title ; Introduction to Librarianship
Subject Description:

A 54 hour, 3 unit course. This covers an overview on Libraries and
Librarianship as a profession as Librarian and its status in its profession
pertaining to code of ethics for librarian, professional associations, trends on
librarianship, communication science. This covers the definition of terms,
historical perspectives, the library in society, the library as an organization. It
identifies types of libraries in relevance to ohjectives, functions, collections, staff
and services.

Subject Code : 11B. 5CL 20
Subject Title : Building Library Collection
Subject Description:

A 54 hour, 3 unit course. This covers the general principles of selection
and acquisition of library materials for various types of libraries, the librarians
role as book selector, the bases process, the aids in selections for various types of
libraries, the means of acquisitions, mechanics of order work, the librarians
relationship in the book trade. the problems in collection development in the
Philippines and current projects of the national library and public libraries.



Subject Code : IR 8Ci 30
Subiject Title : Cataloguing and Classification 1
Subject Description:

A 54 hour, 3 unit course. This course includes descriptive cataloguing
based on ACR principles of classification study with emphasis on the Dewey
Decimal of classification system, history of classitication, aids, forms, types of
tibrary catalog, catalog entries, corporate series and analytic entries, subject
cataloguing, shelf listing, filing. This requires practical work in the application of
the rules and principles of descriptive and subject cataloguing.

Subject Code 2 1B, SC1 40
Subject Title - Cataloguing and Classification 2
Subject Description:

A 54 hour, 3 unit course. This further studies on the principles of
cataloguing and classification with emphasis on corporate entries and the use of
“1C” scheme and list of subject heading. This includes the development of
proficiency in the use of LC schemes and the listing of subject headings and a
practicuin is required.

Subject Code g LiB. 8ClL 50
Subiect Title ! Reference, Bibliography and User Services 1
Subiject Description:

A 54 hour, 3 unit course. This covers effective evaluation and use of
general reference and information sources, understanding of the values,
concepts, and implications of reference service in libraries. This also includes the
study of types of references and information sources and the classification of
dictionaries, encyciopedias, vearbooks, almanacs, bibliographical dictionaries,
geographical sources, handbooks and rmanuals, directories, indexes,
hibliographies and catalogs, serials, government documents, non-book materials.

Subiject Code : LIB. 5C1. 60
Subject Title : Raference, Bibliography and User Services 2

Subiect Description:

A 54 hour, 3 unit course. This covers the study on the evaluation and use
of reference sources in special subjects fields. This also includes training on how
to obtain from various specialized resources on the library collection. It further
inciudes the study of the history, objectives, criteria and techniques of services,
and study of Philippine Bibliography.



Subject Code i LIB. sCL 70
Subject Title : Abstracting and Indexing
Subiect Description:

A 54 hour, 3 unit course. This orients the student brief, digist, summary of
writing the essential points of an article, pamphlet, book or report, that will give
enough information to a researcher as to whether the entire work is the most
needed in his research. This further provides or indicates where the information
needed could be found such as card catalogue, vertical files for periodicals, etc.

Subject Code LIB. SCL 80

Subject Title 3 Research Methods in Library and Information
Science

Subject Descriptiom:

A 54 hour, 3 unit course. This is an introduction to basic research, focused
on library and strategies to develop love and appreciation of books and libraries.
This further deals on the approaches to incuicate skills among library clients on
the effective use of books and other library rescurces for teaching and learning.

Subject Code : 1iB. SCL 96
Subiect Title : Archives and Record Management

Subiject Description:

A 54 hour, 3 unit course. This covers a study on the organization and
administration of libraries, personnel finances, technical services, readers
services, public relation and other aspects of management. This further cover the
understanding of basic concepts and principles of organization and
management, record keeping, proper property care and use, proper preservation
and resources repairs. This also includes application of the principles of
organization and management in library operation with effectiveness and
efficiency and awareness of current ftrends in library administration,
management and operafion.

Subject Code i 1IB 5CI 100
Subject Title : Seminar: Issues and Trends in ASEAN Librarianship
Subiect Description:

This is a 54-hour, 3-unit course. This covers issues on the continuing
concern in the Asian region on the “Professionalization of Librarianship” and on
the assumphtion that librarianship is a “program”. This further focus on
librarianship, library education and trainings among ASEAN countries library
education and development programs, compared with other professions.
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Subject Code : LIB. 5CL 110
Subject Title : Special Materials
Subject Description:

This is a 54-hour, 3-unit course. This covers the study aside from books,
magazines, and newspapers, other lihrary information sources including those
not listed in the main catalog. Such as pamphlets and clippings, audio.

Subject Code : 118 SCIL 120
Subject Title : Computer Encoding Skill & Technique Concept &

Urganization with Laboratories.
Subject Description:

This is a 54-hour, 3-unit course. This is designed to provide students a
basic theory of computer encoding skills and techniques. Emphasis is on
tundamental use of computer system application software in order to become an
active learners working o acquire new skills and technigues needed in an
information society.

G, MAJOR IN PEHM

Subject Code : PEHM 10

Subiject Title : Foundation of Physical Education, Health Education,
and Music Bducation

Subject Description:

This is a 54-hour, 3-unit course. This course discusses the underlying
philosophy and principles of physical education, arts education and music
education in the school curriculum. It also takes the social and scientific
toundations of the program as well as its historical aspects.

Subject Code 2 PEHM 20
Subject Title s Safety and First Aid Education
Subject Description:

This is a 54-hour, 3-unit course. This course aims to provide care of
information for immediate care of injured person with special attention given to
athletic injuries. It provides experience in bandaging splinting artificial
regpiration and massage.

Subject Code ; PEHM 38
Subiject Title : Integrated Music Theory

Subject Description:
A Sd-hour, 3-unit course. This is an in-depth study of materials and

strictires of music. Includes further training in music reading and ear training,
and a study of basic tunctional harmony.
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Subject Code ; PEHM 40
Subiject Title - School and Community /Health & Applied Nutrition
Subject Description:

This is a 54-hour, 3-unit course. This covers the study of school age
children, to find way by which the school can help protect and improve the
health. It also includes a study of the requirements of the body for energy,
protein, minerals, vitamins, and water. The significance of balance meal and
adequate diet. This further deals with effective methods of keeping the
community / environment clean and sanitary through proper excreta disposal,
collection and disposal of refuse; fly mosquito and rodents control of provision
of safe water supply, and prevention and avoidance of common diseases and
coniiguous.

Subject Code : PEHM 50
Subject Title : Adapted Physical Education

Subject Description:

This is a 54-hour, 3-unit course. Which focus on the adaptation and
designing of achivities, games, and leisure Hme achvities, for physically
handicapped children and adults who deviates from the normal and those who
are temporarily physically challenged on current trends in teaching approaches
in physical education focuses on case to case disabilities,

Subject Code : PEHM 60
Subject Title - Applied Music
Subject Description:

Development of skills on playing, any musical instruments (piano, guitar,
organ efc.) necessary to classroom music offering eight reading, transposition,
accompaniment, harmonizing and improvising, this provides practical
experience in ensemble performance, familiarity with grade cheoral materials
suitable for students elementary ievels as well as contemporary choral
pracedures and iechniques.

Subject Code 1 PEHM 70
Subiect Title : Fundamentals in Gymnastics

Subiject Description:

A Sd-hour, 3-unit course. Which deals on classification of the locomotor
and non-locomotor skills in gymmastics. Performs gymnastice show for an
audience. It includes gymmastic coaching and competitions. Review basic
gymmnastics and identify basic rhythmic exercises with light apparatuses.



Subject Code : PEHM 80
Subiect Title : Movement BEducation / Recreational Leadership

Subject Description:

A Sd-hour, 3-unit course. This deals with the theory and practice in play,
recreational development in the school and community, their organization and
administration, program planning for varicus groups, leadership in community
singing, games, arts and crafts, hobbies camp counseling, management and
directions.

Subject Code : PEHM 90
Subiect Title : Basic Sports and Larong Lahi
Subject Description:

A S54-hour, 3-unit course. This covers the study of the history and
development of athletics; dual groups games, teamn compositions, efc. It includes
their rules, the basic skills and techniques needed, coaching, dimensions,
officials, practical application and actual playing. This further includes the rules
and actual participation in Laro ng Lahi.

Subject Code : PEBHM 100

Subject Title - Fundamental Dance Steps & Fundamental
Music Education

Subject Description:

This is a 54-hour, 3-unit course. This covers the directions and
performance of basic dance steps and organizing steps into a created dance. This
includes distingunishing beat, accent, etc, to recognize rhythmic patterns,
syncopation, simple and compound meters, different forms of music through
score reading, read and write music and identify the different chords, the
different conducting patterns of the song and classity the different female and
male voices.

Subject Code : PEHM 110
Subject Title 2 Philippine Dances
Subject Description:

This is a 54-hour, 3-unit course. This deals on the Philippine folk, ethnic,
current created dances. This cuiminates on dance performance, dance creation
and stage production of the folk, ethnic and currently created Phil. Dances.



Subject Code g PEHM 320
Subiect Title : Supervision of Physical, Arts and Music Education
Subiect Description:

This is a 54-hour, 3-unit course. Which deals with the principles and
organization and supervision through an integrated program of activities in
physical education, arts, it also takes up problems in organization of the
objectives, scheduling and management. Evaluation of the program etfectiveness
is also included.
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APPENDIX U

COURSE DESCRIPTIONS OF THE ADD-ON SUBJECTS,
FELECTIVES, AND NSTP-CWTS SUBJECTS OF THE
PROPOSED BEED AND BSED CURRICULA

A, ADD-ON SUBIECTS:

Subject Code : SEMINAR 1
Subiect Title 2 Teaching Beginning Reading and Writing
Subiect Description:

A S4-hour, 3 unit course. This course gives emphasis on the teaching
heginning reading of a child or adult, its methodologies, techniques and new
approach in the field in teaching and its acquisition in learning. These
procedures are discussed, interpreted and simulated in a various social
techniques in the form of oral/ written activities as used in the classroom.

Subject Code : SEMINAR 2
Subiject Title : Review on General Education

Subject Description:

A S4-hour, 3 unit course. This course focused on the review or drill on
relevant concept, from among general education subject, the students have taken
and take the necessary corrective measures o students’ ditficulties. Update and
the learning competencies to be tested in the Licensure Bxamination for Teachers
(LET) will also be given emphasis.

Subject Code : SEMINAR 3
Subject Title : Review on Professional BEducation

Subiject Description:

A 5S4-hour, 3 unit course. This course focused on the review or drill on
relevant concept, from among Professional education subject the students have
taken and take the necessary corrective measures to students’ difficulties.
Updates and the learning competencies to be tested in the Licensure Examination

for Teachers (LET} wilil also be given emphasis.

Subject Code 1 SEMINAR 4
Subject Title : Review on the Field of Concentration
Subject Description:

A 54-hour, 3 unit course. This course focused on the review or drill on
relevant concept, from among the Field of concentration subject the students
have taken and take the necessary corrective measures to students’ difficulties.



Updates and the learning competencies to be tested in the Licensure Examination
tor Teachers (LET) will also be given emphasis.

Subject Code : SEMINAR 5
Subject Title : Environmental Education & Basic Entrepreneurial
Skills Training

Subject Description:

A 5S4-hour, 3 unit course. This course provides the students with
knowledge skills, motivations, atlitudes, and values that they need to manage
and use wisely the earth’s resources. It will empower people with the tools they
need to solve and prevent environment al problems. This further aimed at
developing a world population that is aware of and concerned about the fotal
aenvironment and its associated problems and which has the knowledgs,
attitudes, skills, motivation, and commitment to work individually and
collectively towards the solutions of current problems and the prevention of new
ones. Also, included in this course is the basic entrepreneurial skills fraining

which can be used by the students in community organizing activity.

Subject Code : SEMINAR 6
Subject Title Practicum I (Community Research, Organizing &
Development ) Skills Training

o

Subject Description:

A B4-hour, 3 unit course. This course provides actual immersion to
marginalized sector of the community and conduct a study or researches, which
is further intended, for community organizing and development,

B. ELECTIVE SUBJECT

Subject Code : Computer 1
Subiect Title s Sattware system II: Electronics Spreadsheets &

Data Bases
Subject Description:
A 54-hour, 3 unit course. This course places emphasis on generating

computer business-oriented reports, charts, and listings. Electronics spreadsheets
application software used to generate customized reports is studied and learned,
and demonstrate how this can be used as personal tool in data and information
management. Students will be required to make use of computer tacilities to

complete course assignments



C, NSTP-CWTSs SUBIECTS

Subject Code : NSTP-CWTS-1

Subject Title s National Service Training Program
(Civic Welfare Training Service-I)

Subject Descriplion:

A 54-hour, 3 unit course. The Civic Welfare Training Service (CWTS) asa
component of the National Service Training Program (NSTP) is a course ot a first
year students both male & Female designed to help them understand, appreciate
and eventually live by the concept of the Students Transformation and
Enrichment of Truth {(STET) with the in View of empowering them in becoming a
potent resource for community development.

Subject Code : NSTP-CWIS-H
Subiject Title ; National Service Training Program
(Civic Welfare Training Service-II)

Subject Description:

A 54-hour, 3 unit course. The civic welfare training service (CWTS-I) is a
saquel to CWIS-L It is designed to Students in activities that will arm them with
the capability to contribute the uplifunent of the general welfare and quality of
life for the members of the community and the enhancement of its facilities
specially those that are devoted to improving health, envirenment, entreprencurship,
safety. recreation and moral of the citizens.
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GERONIMO AL EITLADO
543« E.C.B. 5t.,
Dolores, Eastern Samar/
140 Hang-llang St.
Brgy. Mufnoz, Catbalogan, Samar

Date of Birth
Place of Birth
Civil Status
Wife

Present Position

Employer

Post Graduate
Degree Earned

Major

Graduate
Degree Earned
Major

Undergraduate

Degree Earned
Major

PERSONAL FROFILE

March 2, 1969

Diolores, Eastern Samar

Married

Dailyn Colocado Mengote - Ellado
Dean, Coliege of Education and
Principal, Flementary Departiment
Samar College

EDUCATIONAL BACKGROUND

Samar State University
Catbalogan, Samar

Doctor of Philosophy (Ph. D.)
Educational Management
2004

Samar State Polytechnic College
Catbalogan, Samar

Master of Arts in Teaching (M.AT.)
Chemistry

1998

Leyte State College/

[ eyte Normal University

Tacloban City

Bachelor of Secondary Education (BSED)
Natural Science

1990



Secondary : Dolores National High School
Dolores, Eastern Samar
1985

Elementary i Dolores Elementary School
Diolores, Eastern Samar
1980

PROFESSIONAL ELIGIBILITY
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Type of Exam. Date Place

Protessional Board

Examination For Teachers (PBET) 1990 Borongan, Fastern Samar

WORK EXPERIENCE
Position School/Agency Inclusive Dates
Dean, College of Samar College 2002-Present
Education Catbalogan, Samar

Officer-in-Charge Elementary Laboratory 2000-Present
School
Samar College
Catbalogan, Samar

Assistant Dean College of Education 2000-2002
Samar College
Catbalogan, Samar

College Teacher College of Liberal Arts 1997-2000
Samar College
Catbalogan, Samar

High School Teacher Samar College Laboratory 1995-1997
High School

Catbalogan, Samar

College & High Sacred Heart College
School Teacher Catbalogan, Samar

1994-1995
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Teacher 1 Dolores National High School 1992-1994
(Substitute) Dolores, Eastern Samar

SCHOOL AND COMMUNITY ACHIFVEMENTS/
RECOGNITIONS RECEIVED

Resource Speaker

Resource Speaker

Guest Speaker

Professional Commitment and
Services Rendered

Facilitator

Career Day
Catbalogan National
Comprehensive
High School
Catbalogan, Samar
February 6, 2004

Career Day Program
Semar National School
(Catbalogan, Samar
February 18, 2004

National Science Club Month
Celebration

Philippine Society of Youth Science
Club, Inc.

S.N.S. Chapter

Catbalogan, Samar

Ociober §, 2004

Samar College, Student-Teaching
Program

Ott-Campus Internship Training
Samar College, Catbalogan, Samar
In cooperation with the Department
of BEducation, Samar Division, First
Semester, 5.Y. 2004-2005, October
15, 2004

3-Day Division Training on Student
Teaching Program, Department of
Education, Samar Division, Redaja
Hall, Catbalogan, Samar

P v

September 27, 28, 29, 20G04.



Bronze Service Award

Guest Speaker

Regotirce Speaker

Coach

{_oach

Coordinator

{Coach

Judge
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Boy Scouts of the Philippines,
Samar Chapter
October 31, 2002

National Science Club Month
Celebration, Samar College,
Catbalogan, Samar September 30,
2002,

Career Exploration Program

Samar College Laboratory High
School

March 2002.

Inter-School General Information
Contest, Buac-Ubanon Fiesta
{elebration Ocicber, 2001,

“On-the-Spot-Poster Making
Contest,” 2002 Fish Conservation
Week Celebration, Samar Regional
School of Fisheries and L.G.U.,
Catbalogan, Samar  October 20,
2000.

Samar College Community
Immersion Program, Brgy. San
Pablo, Sto. Nifio, Guinsorongan,
Catbalogan, Samar school year
1999-2000.

Green Camp, “A Communion with
Nature” Malajog Beach Resort,
Calbayog City  February 25-27,
1997.

Pageant and Contests.



SEMINARS/ TRAININGS ATTENDED

Regional ETEEAP Orientation
Conterence

Seminar-Workshop of Lab. Schaool
Teachers of State Universities
and Colleges and Private
Teacher Education Insttubions
on the Implementation of the
2002 Basic Education Curriculuim,

Zonal Orientations on the 2002
BASIC EDUCATION CURRICULUM (BEC)
and on the Criteria tor the
selection of Centers of Excellence
for Teacher Education.

Annual Orientation Saminar on
Teacher BEducation

Pregentation of Research and
Extension Ouiputs

Regional Seminar Pertaining to
Elementary Education Program

Training on Research and
Development Project Proposal
Writing

Expanded Tertiary Education
Equivalency and Accreditation
Program  (ETEEAP), Leyte
Normal University,

Tacloban City

August 11, 2004

Department of Education and
Teacher EBducation Council in
Collaboration with the
Comunission on Higher
Education ECOTECH CENTER,
Lahug, Cebu City December 13-
13, 2002

Teacher Education Council and
Department of Education
Holiday Plaza Hotel, Cebu City
April 18-19, 2002.

Philippine  Association  for
Teacher Education, Region VI
Chapter Tacloban City

February 13, 2002.

Samar State Polytechnic College,
Catbalogan, Samar
February 2, 2002.

Commission on Higher
Education Regional Office No.
VHI, Tacloban City

fuly 28, 20602.

Commission on Higher
Education and Visayas State
College of Agriculture, Baybay,
Leyte

July 11-14, 2000.



Regional Seminar-Workshop on
Accreditation

Training Needs Assessment
Workshop Phase One of the In-
Service Training (INSET)
Program for Private Secondary
School Teachers

Strengthening Research Advocacy
On Higher Education through the
Philippine Association of
Graduation Education (PAGE)

Seminar-Workshop & Convention on
Research Priorities at the
Onset of the Third Millennium

Regional VIII Networking Conference
On Teacher Education

27% Annual Convention-workshop
Reconciling Values, Culture,
Technology, and Learning in
Teacher Education for Social
Transformation

Seminar-Workshop on “Research
Advocacy on Higher Education”

Teacher Empowerment: Knowledge
And Skills Enrichment
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Comrmission on Higher
Education Tacloban, City, June
7-8, 2000.

Fund for Assistance to Private
Education (FAFE), La Nivel
Hotel, Lahug Cebu City,
january 26-29, 2000.

Comimnission on Higher
Education La Fiesta Hotel, Molo,
Hoilo City, July 27-29, 1999.

The Thilippine Socisty for
Educational Research and
Development (PSERE), Centro
Escolar University, Manila
May 18-19, 1999, ;

Leyte Normal University
Tacloban City
fanuary 13-14, 1999.

Philippine  Association  for
Teacher Education (FAFTE)}
Levte Normal University
Tacloban City, Cctober 14-15,
1998.

Comimission on Higher
Education Lavie MNormal
University, Tacloban City,
October 2, 1998.

Phoenix Publishing House, Inc.
Holy Infant College Tacloban
City January 10, 1998.
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Regional Upgrading Seminar for Catholic Educational Association
High School Teachers in of the Philippines. Holy Infant
Science and Technology College Tacloban City May 28-

30, 1997.

MEMBERSHIF IN PROFESSIONAL ORGANIZATIONS
Eastern Visayas Asscciation for Teacher Education and Research (EVATER)
Philippine Society for Educational Research and Evaluation (PSERE)
Philippine Association for Teacher Education (PAFTE)
Teacher Education Council (TEC)
Philippine Association for Graduate Education (PAGE)
Catbalogan Public and Private School Teacher and Employees Association

(CPPSTEA)

DEVELOPED INSTRUCTIONAL MATERIALS

Type/Title Level Year Developed
Student-Teaching Handbook Institutional 2003

Module in Teaching High School
Chemistry (Behavior of Gases) Institutional 1998
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