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ABSTRACT

This study attempted to determine the Textbook-Based Phoneme-Focused
Instructional Materials on the Spoken English of Grade VI Pupils of Hinolaso
Elementary School, Hinolaso Elementary School, Hinolaso, Dolores, Eastern, Samar.
The coefficient of correlation or computed r of the subjects; Spoken English revealed the
following. The computed 1’s for both the Experimental Group and the Control Group
were lesser than the tabular r value which indicates that there is no significant
relationship between the subjects” achievement in the Spoken English and their General
Rating in English. Thus, the null hypothesis is accepted. This further indicates that the
general achievement rating in English is not affected by the subjects” ability in Spoken
English. The 30 lessons in the Textbook-Based Phoneme-Focused Instructional Materials
are effective for use in the development of pronunciation, enunciation, articulation and
production skills which led to the improvement of the ability of the experimental
subjects in Spoken English. The materials were found to be within the oral reading level
of the Grade VI pupils. All the lessons on the Textbook-Based Phoneme-Focused
Instructional Materials were acceptable and appropriate in terms of physical aspects,
instruction to learners, learning activities and evaluating materials. Pupils’ Spoken
English is not related with their attitude towards English and general Achievement

Rating in English.
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Chapter 1

THE PROBLEM AND ITS SETTING

Introduction

In & world which seem to be growing smaller because of
the almost incredible advances in transportation and the
media of communication, sgspeech assumes the position of
increasing importance in educational procegss - speech or

spoken langusge asnd its ally, listening, for the two go hand

in hand. A writer once =aid that more or less ninety
percent of what we do. involve listening and spesking. This
brings to the fore the significance of these two

communication skills in our lives.

People s=ometimes ask, "Why learn English ?" And what
should one learn, since Spoken English varies from country
to country asnd even from section to section within English
speaking countries? Why not, to repeat a familiar gquestion
- A Filipino Waray Waray Estihanon English?

Spoken English has deep roots in Filipino culture. It
is used as a medium of communication anywhere in the Philip-
pines. It gives the Filipino & chance to be heard outside
his country, and to compete with others in the world of work
in the international market.

Spoken English learning can be fun, even while it 1is

work. MNothing sets the human animsl apart from the rest as



the fsculty of speech, through which man;s reason is so
fascinating as the amazing intricacies of inflection and by
which msan =eeks himself known to the great world outside
himself.

The pupils in Hinolaso Elementary School, District of
Dolores II, Eastern Samar have a big problem in the
sequisition of acceptable spoken English due to dialectical
variants that greatly hamper the spoken English of the
pupils as it affects the way they pronounce, enunciate or
srticulate Ffluently the English language. In a scensrio
where one strives to learn the English language, mediocrity
in the spoken expression usually tends to beconmne
unacceptable. Truly, learning the English langusage must be

done in the best way possible.

Az embodied in the Constitutionl, section 7 states
that:
; for purposes of communication and
inztruction, the official langusges are Filipino

and English. Congress, may by law, provide that
only Filipino shall be the official language.
Official langusge is used as a medium of communica-
tion 1in the government, the courts, and the
schools. And it is the standard medium of communi-
cation among people be it an official language
nnder the constitution.

1Participants’ Handout, 1989 Educators’ Congresas,
Baguio City.



Thiz gives uz a closer glimpse that English language
can be used as a second langusage or official language of
Filipinos as mandated by the constitution. Because of its
richness and fame, many research studies had been focused on
this language. A lot of people believing that this language
ie the medium of instruction for Science and Math will help
a lot in the advancement of technology.

2 in his article “What Ails the Country’s

Rimando
Elementary Education System?"”, states that the Philippine
Education System report attributed the annual production of
half-baked elementary graduates to four major factors
nsmely: 1) over-crowded curriculum, 2} overworked and
underpaid teachers, 3) inadequate resources and materials,
and 4) non-readiness of teachers to implement various
educational innovations introduced in the field. These
various educational innovations implemented by the
Department of Education, Culture and Sports supposedly to
revolutionize education, brought more confusion and havoc

than anything else good, as majority were found ignorant

sbout them. Innovations were rapidly introduced and

2Tony Rimando, "What Ails in the Country’'s Elementary
Educational System?,” The Modern Teacher, Vol. XX1V, No. 7,
(December, 1976), pp. 207-209.
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implemented at almost the same time that very significant
was the fact that the=se educational innovations had created
problems which proved to be hindrances in achieving the
goals of education. Thusg, 1if educational innovations
signify an educational trend in the educational system, it
also becomes very significant to discover the problems
encountered during the implementation of these educational
innovations.

Problems arise every now and then because we cannot
express what we want. When we read we cannot manage tTo
interpret sand comprehend what is the meaning of the thing.
Marcelino Nievera> lamented in hig'article "Second Language
Teaching in Intermediate Grades"” the sad results of using
the vernscular in the early primsry grades in the elementary
schools as commonly practiced by teachers to unlock the
difficulties of pupils for better understanding of the
concept. He theorized that it retards children spoken
English and the ability to express themselves clearly and
intelligently.

The Department of Education, Culture and Sports has

persistently been pursuing the thrusts of equity, quality

3Marce1ino Mievera, "Second Language Teaching in the

Intermediate Grades,” The Modern Teacher, (June, 1878}, pp.
28-27.



and relevance in the delivery of basic education services
particularly in the elementary and secondary level of
education. It is in the pursuit of these thrusts that the
Program of Decentralized Educational Development (PRODED )
was launched in 1983-1987 at the elementary level and this
was followed by the Secondary Education Development Program
(SEDP) st the secondary level.

The role of education as a potent force in the economic
and national development is more made pronounced today and
curricular changes have been objectively carried out in
order to improve the quality of education of the Filipino.
In the elementary level for instance, the elementary
education curriculum has been enriched to include English as
5 separate subject. This curricular enrichment is premised
on the conviction that the advances of Scilence and
Technology necessitate some gignificant educationsal
preparation and orientation on the part of the educational
clientele if only to make them literate and thus bring sbout
relevance in the school curricula.

The teaching of English in Grade VI particularly in the
Hinolaso Elementary School, Dolores II, Division of Eastern
Samar, is not without a problem. Lack of instructional
materials especially in the barrio schools, perennially beset

both teachers and pupils and this has asdverse effect on both



teaching and learning. PRODED targeted for 1:2 book ratio

in English, for instance, but this has not been realized in
far-flung barrio schools. Even with the ideal 1:2 pupils
distribution scheme, in some schools, pupils seem not to be
learning much from the textbook alone. They are facéd not
only with reading comprehension difficulties since the
instructional mediﬁm iz English, or a second language and &
foreign languade to Waray learners.

Class, School, District and Division written-test
results in English revesl that pupil achievement centers
around 40 percent to 50 percent only which is still 35-25
percent short of the idealized 75 percent maste:y level.
Oral test in Spoken English may even prove to be worse.
Pupils cannot produce the basic sounds or phonemes of the
English langusge. The langusge habits of Leyte-Samar
dislect pose constraints in learning the correct production
of the basic sounds of English especially such critical
sounds as /e/, Eve /eers/, fae/, /u/, SQ/, e
/ei/, /ai/, /el/, /p /. /a/, /A/, /B/, etc.

The pupils of Hinolaso Elementary School have a lot of
problems when it comes to the proper production of the 11
vowels, eight of this being critical and three being treated
as substitution and ten critical consonants and non—phonemic

variants which may result in a change of meaning and words



and yet may become serious barriers to the production when
not mastered such sas /fiy/ and Juw/ and /u/, &/, /3 /.

/S &/, 0r /Y75 /%), Jev/, I/, /iv/s faw/s s A/ These
are almost a;; faults of substitutions due to mastering the
International Phonetic Alphsbet (IPA), /th/ and /dh/, /I/,
/v/, /v/, and /b/, the sgibilants /s/, /z/, /zh/, the
africates /ch/, /3j/, the prophetic /s/, /S/, or /fz2/, or
/1s/. The retroplex /r/ and /1/ and after the front vowels
then finally the aspiration of initial /p/, /t/, /k/.

The researcher, a teacher himself realized that the
textbook in English is not sufficient as a learning material
for Grade VI pupils especially in the development of spoken
communication skills. He believes that some kind of
supplementary materials are needed to develop the spoken
communication skills of the pupils. For the 1last three
years, the writer had been developing a Textbook-Based
Phoneme-Focused Supplementary Materials for English VI.

Due to phonemnic problems of the pupils of Hinolaso
Elementary School, the only medium of instruction that can
help this critical problem of the school is to upgrade the
instructional materials for Grade VI English class in the

said school.

Statement of the Problem

It is the main purpose of this study to investigate the



effect of Textbook-Based Phoneme-Focused Supplementary
Instructional Materials on the Spoken English for Grade VI
in Hinolaso Elementary School, Dolores II District, Eastern
Samar Division, Region VIII during the school year 1885-
1886. The study also sought to determine the relationship
between some selected pupil-related variables and pupils’
achievement in Spoken English.

Specifically, the study sought to answer the following
guestions:

1. What is the mesn oral reading proficiency score in
English of Grade VI pupils in the experimental and control
groups per:

1.1 pretest?
1.2 posttest?

2. Iz there & significant difference between the

pretest and posttest scores of the following groups:
2.1 control group?
2.2 experimental group?

3. Is there =a significant difference between the
performance of the control group and the experimental group
pEy:

3.1 pretest results?

3.2 posttest results?



4. Is the pupils”™ achievement in Spoken English
related to their general achievement rating in English?

5. Iz the pupils”™ sachievement in spoken English
related to their attitude towards English as a subject?

8. What implications may be derived from the results

of the study on langusage teaching and learning?

Hypotheses

The study advanced the hypotheses thsat:

1 There is no significant difference between the
pretest and posttest scores of the following groups:

1.1 control group.
1.2 experimental group.

25 There is no significant difference between the
performance of the control and experimental groups per:

2.1 pretest results.
2.2 posttest results.

3 There is no significant relationship between the
pupils’” achievement in Spoken English and their general
schievement rating in English.

4. There is no significant relationship between the
pupils’” achievement in Spoken English and their attitude

towards English as a subject.
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Conceptual Framework

Figure 1 is a schema of the conceptual framework of the
need for processes and variables involved in this study.

Figure 1 illustrates the need to validate through
experimentation, the teacher-made supplementary materials in
English language presently being used at the Hinolaso Ele-
mentary School, District of Dolores II, Eastern Samar. The
research design is the classical experimental control group
design and the independent variable, the Textbook-Based
Phoneme-Focused Supplementary Instructional HMHaterials for
Grade VI which is believed to have a positive effect on
pupils” oral reading proficiency in English, the dependent
varisble of the study.

The study considers moderastor varisble, pupils’™ atti-
tude towsrds English as a subject, its possible relationship
with pupils’ oral reading proficiency score, the criterion
variable in the study.

It is believed that the findings of the study may yield
implications/recommendations for the language program of

this areas of concern which is of interest to the present

resesrcher.
Importance of the Study
The =study maybe useful to the pupils, teachers,

supervisors, school administrators of the Hinolaso Elemen-
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Phoneme-Focused Conventional
Instructional Method
Materials
i 4
Pretest ¢ % Pretest &
b G
Experimental Control
Group Group
4 A
%=/4 I Mﬁﬁ“ﬁ\g
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tary School, Eastern Samar Division, Department of Educa-
tion, Culture and Sports, Regional Office 8 and to future
researchers.

To the pupils. The Instructional materials being
experimented in the study will benefit the pupils not only
at Hinolaso Elementary School but the other elementary
schools 1in the Eastern Samar Division, if not of the
entire Region 8. Since these materiasls Textbook-Based
Phoneme-Focused, they can be amenable for use in any elemen-
tary school where the English subject is taught, thus,
making learning in this subject more enriching, interesting

and permanent.

To  teachers. The study will come out with & resesarch
output which 1is valid Textbook-Based Phoneme-Focused In-
struetional Materials in English. Definitely, this material
will  help teaschers in their task in tesching the subject
more meaningfully and more significantly to their pupils.
Teachers will be provided with a ready-made and presently

available instructionsal msterials in English langusge.

To supervisors. Divisgion supervisors particularly in
English will indeed be happy to know that the teachers they
are supervising are capable of developing instructional
materials which will enhance curriculum development in

Elementary Educstion. These supervisors can make the output
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of the study a ssmple of a teacher-made curriculum develop-
ment materisls which they can present to other teachers

and/or other school personnel.

To Hinolaso Elementary School. This is an institution-
a2l research the benefits of which will be of great help to
Hinolaso Elementary School, the place of the present re-
searcher. The materials produced in the study are really
intended for use by Grade VI pupils on the Hinolaso Elemen-
tary School and the English teachers in the many elementary
schools in Eastern Samar Division and even the whole Region

8.

To the DECS Regional Office No. 8 One of the supervi-

sory thrusts of the Department of Education, Culture and
Sports, Regional Office No. 8 is curriculum development.
The Elementary Education Division, now in full swing in
implementing the PRODED or the Program for Decentralized
Education which includes such learning areas as English will
only be too glad to know that one of their English teachers
has come up with a validated supplementary materisls in
English language. Thus, this can be of great help to other
teachers who are teaching the subject not only in the school
where the research was conducted but to the whole division

and region.

To future researchers. To future researchers in Eng-
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lish and curriculum development the present investigation
will zerve az a ready review of related resesrch literature.
The research design, instruments as well as the research
output or product, may prove useful to future educational

researchers.

ihis study focused on validating, through an
experimental research, a set of teacher-made supplementary
materiasls in English. The materials, however, are limited
to English, Grade VI. The materials were based on Building
Reading Skills (Reading) 6 and Building English Skills
(Langusge) 6.

The study is further limited to the basic phonemes of
the English Langusage: (1) vocoids; (2} contoids;
(3) diphthongs; and (4) some consonant clusters.

The study involved one Experimental Group and one
Control Group; 70 subjects all actual Grade VI pupils of
Hinolaso Elementary School, S8Y 1995-1996 where the
researcher is actually teaching.

Hinolaso is the biggest barangay of the municipality of
Dolores, Eastern Samar and can be found at the HNortheastern
part of the town. This consists of 5,875 population coming
from the different parts of the town. Fifty five percent

comprizes young adults, 25 percent adults and 20 percent
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comprises children. Almost 57 percent of the population are
professionals and 20 percent are students. Moreover; 15
percent comprises the folks of azged people. This barrioc had
been 1long founded by its folk from Dolores, Eastern Samar.
They moved to the place to seek for greener pasture and a
favorable place for farming. Figure 2 shows the map of
Eastern Dolores showing the barangay of Hinolaso, the locale
of the study.

The study is further limited to one experimenter only
and same teacher is involved in both the experimental group

and the control group.

Definition of Terms

The following terms operastionally defined as uses in
this study.

Contoids. This term refers to the sounds of the conso-
nants as /p/, /t/, /k/, /b/, /d4/, /8/, etc.

Consonant clusters. As used in this study, this term
refers to two consonants written tqgether to produce a
blended sound. Examples: pl, sn, gr, etc.

Dependent variable. The experimental pupils’™ oral
reading proficiency scores in English is the dependent
varisble in the study. This oral reading proficiency is
believed to be influenced/affected by the pupils’™ exposure

to the Textbook-Based Phoneme-Focused Supplementary
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Materials in English, the independent variable of the study.

Diphthonds. This term refers to a combination of two
vowels successively blended in a single syllable such as
/el/, / 1/, /oU/, flu/, /7 1/, / /.

Independent variable. The Textbook-Based Phoneme-Focused
In=tructional Materials in English is the independent
variable in the study. This is believed to produce an
effect on the pupils’” achievement in English, the dependent
variasble of the study.

Hinolaso Elementary School. This is one of the
barsngay schools in town of Dolores, Province of Eastern
Samar within the ares of responsibility of the Eastern Samar
Divigion. The school has a total population of 325 coming
from different barrios that surround it and has a total
number of 12 teachers and a janitor, headed by a Principal 1.

Moderator variable. One inherent characteristic,
sttitude towards the English subject, is considered in this
study. It iz believed that the experimental pupils’
exposure to Textbook-Based Phoneme-Focused Instructional
Materials will create a favorable attitude towards the
subject which in turn may possibly increase their oral
reading proficiency in English.

Oral reading proficiency in English. This term refers
to the measure of the extent to which the Gradé V1l pupils may

read and produce the basic phonemes of the English 1language
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particularly the voooids; contoids, diphthongs, and
consonant c¢luster ss indicated by such criteria as tongue
height, tongue advancement and lip formation in the case of
the vocoids and viewed, point of articulation and manner of
articulation in the case of the ooﬁtoids.

Phoneme. This term refers to the smallest meaningful
unit of sound that signals meaning and differs in meaning,
e.2., £ 4 wumd f1f.

Phoneme-Focused. This term means that the materials
developed in the study deal more with the basic sounds or
phonemes of the English langusge particularly the six front
vocoids, three middle vocoids, the six back vocoids, ten
diphthongs and 18 consonants.

Spoken English. This term refers to oral speech in
English of the pupils in the study. Spoken English is
measured by the Oral Reading Proficiency Test for Grade VI.

Textbook-Based. This term means that the exercises
composed of words, phrases, sentences, paragraphs and ete.
developed in this study are based on the Language/Reading
Textbook in English B issued by the Department of Education,
Culture and Sports for use of all Grade VI pupils of all
elementary schools in the country.

VYariable. Anything which has two or more exclusive
properties or value is a variable. The study focused on one

independent variable, the Textbook-Based Phoneme-Focused
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Instructional Materials in English VI, one dependent
variable, the pupils  oral reading proficiency in English
and one moderator-variable the pupils” attitude towards
English as a subject.

Yocoids. This term refers to sounds of vowels, e.g2.,

/el/’ I/a/’ /II/'



Chapter 2
REVIEW OF RELATED LITERATURE AND STUDIES

In order to gain insights about the research problems,
extensive research was undertaken. Several books, maga-
zines, Journals and thesis reports were read from many
different libraries. Idess gleaned from noted linguists and
scholars opened avenues for better understanding of the
variables included in this study.

Related Literature

4 English subject itgelf is not

According to Harris
primarily the facts to be learned, but a complex of skills
achieved. It is best conceived not as a2 body of instruction
which  is s=upposed to be subdivided into such branches of
literature, grammar and composition, but as the study and
practice of es=mentially Communication Arts (English) skills
cutting across all disciplines. This in effect influences
learning in other subjects and this justifies the more the
need to upgrade the English communication skills.

Several factors that affect teaching and 1learning in

Communication Arts (English) need important consideration.

4Harris W. Chester, "Language and Grammar Composition,”
1 i , (3rd ed.; MNew York:

Macmillan Co., 1868), pp. 454-455.
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First, any elementary and secondary schools lack the
necessary and sufficient supply of teaching and learning
materials.

Afable® in the article concerning problems met by the
teachers in language, categorically =aid "while government
tackles the basic population problem, little has been done
in matter of language.”

Our school is unduly burdening million of young minds
with the study of language. Little is done if at all, or if
done, it will be done in haste and ignored the indispensable
pre-requisite to effective langusge instruction, namely
trained teachers and graded materials.

& in his srticle "Process Changes in

Sofronic Sangui
English Instruction” observed that the implementation of the
bilingusal education policy did more harm than good as far as
development of Spoken English is concerned. It was obgerved

that while English and Filipino have their sareas of use,

teschers overused Filipino and delegated English to the

5Luz C. Afable, "The Very Common Problems of Elementary
School Administration and Supervision,” The Modern Teacher,
Vol. XVIII (March, 1880), p. 513.

8Sofronio Sangui, "Process Changes in English
Instruction,” The Modern Teacher, Vol. XLII, (September,
1983), pp. 32-36.
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background thus the development of the English language was
not fully done. Pupils became more proficient in Filipino
than in English.

7 in his article of a Bilingual Education

Gonzales
reported that the universal problem in the implementation of
Bilingual Education is the lack of teaching materials and
the poor parents in certain areas like Bohol, Ifugso, Cen-
tral Visayss routine to the widespread use of Filipino as a
medium of instruction. Gonzales recommended that teachers
should be provided with dictionaries and glossaries for
technical terms and vocabulary list to serve as teaching
aide in the use of English and Filipino as =a medium of
instruction.

Apolinarioc S. Saym08 in his article "Achieving Linguis-
tic Competence Through Generative Grammar” says that a
solution may come from teacher training. Chomsky, one of
the best linguists, said that the essential property of a
language, iz a means of expressing indefinitely mnany

thoughts and reacting sppropriately in an indefinite range

?Andrew Gonzales, "Bilingual Education,” The Philippine

Journal of Education, Vol. LVII, No. 8 (November, 1878}, pp.
2886-287.

8Apolinario S. Saymo, "Achieving Linguistic Competence
Through Generative Grammsar, The Modern Teacher, Vol. XLII,
Mo. 41, (September, 1893), pp. 18-21.
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of new situation so it is clear that the quality of language
has common in their creative aspect. One of the creative
sspects of langusge is variation. These variations could be
done to occupstional experiences, to interests, to social
class or due to regional specializations and therefore may

contain vocabulary, pronunciation and phraseclogy which are

Zgenerally used or even throughout the whole speech
community.
In his article "Curriculum Development and
9

Implementation New Social Studies” Borlaza states that
while teachers endeavor to work harder, the nonprovision of
textbook, encyclopedia, atlas, newspapers, magazines, wall
maps, charts and other learning materials and the failure of
the Department of Education, Culture and Sports to
development overwork teachers as sources of program
weaknesses. He recommends that to upgrade the New Social
Studies teaching teachers and pupils alike should be
equipped with adequate dictionaries, encyclopedias, atlases,
maps, charts, and other illustrative materials.

The 1973 Survey Committee on Bilingual Education

reported two problems related to the medium of instruction.

gGregorio Borlaza, "Curriculum Development and
Implementation of New Social Studies,” School Time, Vol. 3,
No.5, (November, 1875), pp. 21-22.
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£ Inadequate preparation of teacher, 2) Lack of
instructional materials. Prof. K.L. Davis in his "New Roles
for Elementary Education Teachers” enumerates a set of
competencies elementary teachers must develop. These

competencies are related to the teachers”™ tasks as managers

of resources, facilitators, of learning and promoters of
community development. If the teacher is to become an
effective manager of resources available to the schools, he

should have skills in development of his knowledge of the
subject content, utilization of available books, care and
maintenance books and other equipment, development of
apecific objectives and learning outcomes, appropriate
sequencing of instructional units, presentation of learning
having in the mind. The students”™ characteristics st
both the cognitive and affective levels, evaluation of
learning in the form of both the teacher assegsment, and
self-assessment in the part of the students and the
improvization of locally produced apparatus, equipment and
andioc-visual aids.
Popham and Bakerl0 maintain that the preferential

problem is lack of textbook and teaching materials can be

10gys baker and Popham, Systematic Instruction, (MNew
Jeraey: Prentice Hall, Inc., 1878), quoted in the Handout
during the Teacher Training Development Seminar, Tacloban city.
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partially solved by using the multi-media approach. This
involves the use of mass media approach and the use of
available media for learning. In today’'s instruction
scheme, several DECS programs are integrated like Population
Education and Taxation Education, provides periodicals and
brochures issued by various agencies which can be utilized
as teaching materials.

One of the most effective approaches to be used 1in
language or communication arts is the use of oral communica-
tion approach or the spoken communication with the aid of
Oral-aural Approach in teaching the langusge. In this, the
learner acquire pedagogical skills in listening, speaking,
writing and reading the language and the pattern to be read
and hss control to the most essential feature of the struc-
tural system of the language.

From Boell, the write came up with the important re-
quirement 1in the language learning, and his thoughts were
) what are to be meassured in learning a language; b) one
must apply common sense and straight thinking of language;
¢) one must develop the sensitivity of language forms; d)

the stsndard usage and practice in language are both in

1130hn Boe, The New Building Better English, (New York:
Harper and Row, 1881), pp. 20-21.
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speech and in writing; e) a good vocabulary is needed to
enable to portray definitely and accurately his ideas.

Finnochiarolz, more or less enlightened the learners
progress in their language capacities while preparing them
for the higher grades. Her discussion underscored the
importance of sppropriate testing to enable the teacher to
give vreamlistic standards of achievement for group of
individuals. Testing helps in assessing the effects of
experimentation to determine whether the use of another
language in the classroom retards or accelerates with their
progress.

In language learning, Friegld pointed out fhat the
chief problem is not only acquiring vocabulary, but also the
mastery of the sound system and language structures.

Lardizaba114 said that:

Language is made of speech sounds ...articulat-
ed precisely, and blended into word symbol. If =a
sound of & word is not produced understanding may

result, changing the accent in a word changes the
meaning.

lzﬁary Finnochiaro, English as a Second Language to
Practice, (New York: McGraw-Hill Book Co., 1988), pp. 47—
49.

13charles Fries, American English Grammar, (New York:
Century Crafts, 1974), pp. 86-89.

14Amparo S. Lardizabal, "Importance of Communication,”

The Modern Teacher, Vol. XXXV, No. 1, (June, 1980}, p. 7.
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Fitzgerald stressed that it is the duty of the school
to guide the child to master the skills of communication
including listening, speaking reading and spelling and those
with quantitative relationship which the child needs for
learning, problem solving, thinking and living. The c¢hild
must know his environment and the world he lives in. Effec-
tive reading, writing, languages, spelling and speech con-
tribute to better improved communication and more effective
problem =olving, hence teaching needs various sources of
learning in order that children can learn.

15 listening, speaking,

According to Goody and Nelson
reading and writing constitute the core of the elementary
curriculum, and form the basis psrticularly all learning
activities. Planned langusge arts program has a great
impact on a school’s success in achieving its inztructionsal
goals. It provides the means to include languagde, to trans-
lste it through speech and writing and to decode or trans-—
form language into meaning and thought. The process of
encoding drsw on the expressive language arts skills com-

posed of speaking and writing. Decoding, on the other hand,

draws upon the perceptive skills of reading and listening.

153.tty Good and Nelson David, Teaching Elementary Lan—

guage, Arts and Literature Approach, (California: Woods-
worth Inc., 1882), p. 84.
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Kerlin points that a viable reading program 1is one
which developed =skills needed in order to read, teaches them
how to usze reading as a tool for learning fosters as appre-
ciation of a test of good literature and develop permanent
interest in reading for enjoyment.

These four charscteristics provide the means to encode
language, to translate thoughts into speech and writing to
decode or transform languasge into meaning and thought. The
process of encoding draw on the expressive language arts
skills composed of speaking and writing. Decoding, on the
other hand, draws upon the perceptive skills of reading and
listening. These become the objectives of one instructionsal
program and at the same time serves as guidelines for evalu-
ating the progress of children in reading. How to achieve
the objectives is what reading instructions is all about.
When it is ssid that children learn to read, what is meant
is that they master the skills and develop the attitude they
needed in order to acquire the ability to read.

Manalol® in his book “Spoken English Through Phonetic

Drills" he said that language has sounds and its meaning is

18542 Manalo, Spoken English Through Phonetic Drills,

A Manual for Filipino Students.
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very important to pupil learning especially beginning
reading.

Mackeel? cited that those essential principles in the
teaching beginning reading are as follows:

i. Reading for meaning instructions for beginning
reading must be of such nature that the child loocks upon
reading as a process of making meaning. He must learn that
the meaning lies behind printed symbols and that, he does
not read droup of words, even though he pronounces those
words, and know that he has seen the forms before, unless he
understands what the word means, in getting in their used.

2. Emphasizing work identification and word recogni-
tion. Good teaching helps the pupil identify words that are
taught by sight method, and will begin and continue develop-
ment of child’'s power to identify strange printed words
independently. In his first contact with given word, the
child will look at the form of the word as the teacher tell
his pronunciation will prove him to recall its meaning;

3. Providing for individusal difference, since the
pupils in the first grade class cannot progress at the same

time thinking out the meaning, the child can associate the

17psu1  Mackee, The Teaching of Reading, (Boston:
Houghton Mifflin Co., 1948}, p. 16.
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pronunciation and the meaning with the form of the words;
and

4. Providing Ffor individual difference since the
pupils in the first grade class cannot progress at a uniform
rate in learning to read. Instruction in beginning reading
mast often be more or less individualized. One small group
maybe resding a first premiere and still another one or more
books of greater difficulty within each group. The teacher
needs close attention to the needs of each pupil providing
the particular instruction needed for the child to make
satisfactory progress.

To pursue reading instruction in reading skills, the
teacher must have a strong faith that every child is capable
of achieving progress.

According to HarrislB reading cannot be mastered after
a long process of growing and learning takes place. It 1is
much higher level of growth and brain development and a host
of specific learning. Some of the traits involved primarily
determined largely by a conventional make up other -equally
important traits developed through learning from everyday
living. The ultimate interplay of inner growth and indi-

vidual =timulation present in all aspects of child develop-

18p1pert Harris, How to Increase Reading Ability, (New
York: Mcmillan Co., 1980), pp. 18-18.
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ment, &and reading is not a single trait but a state of =all

around development maturity.

18

'Green cited that the development of literscy skills

should be conceived as an opening and the beginning never

fixed and the fundamental skills are the only foundation and
that learning does not actually begin until people teach
themselves, teaching for literacy conceived learning as
action rather than behavior.

ManoloZ0 said that IPA or the International Phonetic
Alphasbet is a consistent medium of representation of sound
and these symbols provide a convenient and helpful means of
discussing and analyzing matter relating to pronunciation.
Manslo =aid that Filipinos are non native speakers of the
language and so they shall have the best way of studying it
as an approsch because it:

1. Trains the pupils during instruction to pronounce
and to speak well the langusge by heart.

2. Trasins the pupil to use his ear to distinetly hear

the correct sounds of the English language.

lgﬂaxima Green, “Literscy for What?,” The Education
Digest, Vol. XLVII, No. 9, (1882), pp. 87-89.

ZOManalo, loec. eit.
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3. It is =& medium of instruction for Science, Math and

English subjects.

Related Studies

Calagar21 proved that reading skills influence learning
Science and Mathematics. This is based on her study on four
work type reading skills and their relationzhip to pupils’
scademic sachievement on two subjects. Calagar said that
mastery of vreading skills meanz greater performance in
Science and Mathematics and in the other content subjects.

Alcantara22 attempted to correlate Grade VI pupils’
reading comprehension with their performance in solving
problems mathemstically. Alecantara found out that the
reading comprehension of Grade VI pupils was significantly
and directly related to their problem solving ability.

Alcantara concluded that reading influenced the development

of problem solving skills of the pupils in Mathematics.

21Eve1yn S. Calagar, "Four-Work Type Reading Skills,
Their Main Relation to Pupils’™ Achievement in Science and
Mathematics,"” (Unpublished Master’ s Thesis, Leyte Institute
of Technology, Tacloban City, 1884).

22p.ufilo C. Alcantsra, "The Achievement of Pupils”™ in
Mathematics in Relation to Reading Comprehension Skills,”
(Unpublished Masters” Thesis, Leyte Institute of Technology,
Tacloban City, 1987).
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Renomeron23 in her study on the “Effect of the Phono-
Visual-Oral-Sound Biending Meaning Approach” on the reading
achievement in Filipino Grade One Waray-Waray learners
concluded that:

(1) The Phono-Visual-Oral-5Sound Blending Meaning Ap-
proach (PVOSBM) leads to a better achievement on reading
than the conventional way of teaching reading in Filipino.

(2} Agze does not influence the experimental pupils’
performance in both oral and written test in Filipino.

(37 Sex does not influence performance in the oral
reading test but it seems to influence results on the writ-
ten tests with female children performing better than the
male children.

Renomeron s study came up with the following recommen-
dations:

1. Use the PVOSBM approach in teaching reading in both
Filipino and English at the very first days and weeks of
Grade one child’s school life rather than spend months
developing readiness and postponing reading proper until the

second semester of the yesr.

23Violeta Renomeron, "Effect of Phono-Visual Sound
Blending Meaning Approcach on Reading Achievement in Filipino
Grade One Waray-Waray Learners, A First Attempt,” (Unpub-
ljizhed Master’s Thesis, Leyte Institute of Technology,
Tacloban City, 1886).
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.4 Use the PVOSBM approach rather than the alphabet
method, syllable method, 1look and say method and other
conventional methods of teaching.

3. Use the PVOSBM approach in developing in Grade 1II,
I1T, IV, V and VI.

4. In applying the PVOSBM approach, utilize such
techniques as peer tutoring, individualized instruction,
remedial teaching and parental sssistance.

5. Zero-out nonreaders in a particular class and
school taught by the PVOSBM approach in teaching reading in
both English and Filipino.

8. Conduct in-service training geared towards language
teacher mastery of the phonological, morphological, syntac-
tical structure of both Filipino or English phonemes and
represented by the English or Filipino so they maybe in a
better position to wuse the PVOSBM approach in teaching
reading. |

7 - Construct curricular instructional materials sup-
éortive to the PVOSBM approach in teaching Reading like this
tapes in English and Filipino phonemes represented by the
English alphabet system, skills, books and tutorial kits.

8. The DECS Region 8 should utilize the findings of

the present study to complement the findings of regional
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researchers on the effect of project URS (Upgrading Reading
Skille) on pupils’ learning.

9. The DECS Region 8 should recognize the contribution
made by the research to such regional projects as upgrading
reading skills in all leader schools (PVOSBM) and 2zero
noﬁreaders project.

10. The DECS Regional Office should encourage future
researchers, on the effect of PVOSBM approach as the
strategy in the teaching of reading.

11. The DECS Central Office should recognize the
PVOSBM approach as the DECS Region 8 contribution to the
language instruction in the country. It should integrate
the PVOSBM approach in the depaftment’s overall language
instruction program.

12. Teachers training institution should integrate the
PVOSBM approach in the course on language teaching and
learning.

13. The future researchers should conduct other
researches on the PVOSBM and attempt to correlate some
selected variables with pupils’ comprehension skills.

24

Rivas conducted a study on the deficiencies in

24Rebecca P. Rivas, "The Deficiencies in Grammar of
Freshmen Students Their Impact on the Language Performance,”
(Unpublished Master’ s Thesis, Leyte Institute of Technology,
Tacloban City, 1886).
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Grammar of freshmen students and the impact of these
deficiencies on students. The study of Rivas disclosed the
inabilities of freshmen students to use correctly proposi-
tion, verb ©phrases, articles, pronouns, verb forms, and
conjunction in the completion of ideas in sentences. Rivas
said that possible causes of these errors should be at-
tributed to the students’” poor reading habits, lack of
teaching devices, non-mastery of language and lack of moti-
vation and interest in the use of langusge.

Rivas®~ study is related to the present investigation
since the work of Rivas disclosed the inabilities of the
freshmen students to use well the parts of speech and the
present study is to look into the correct production of the
IPA =0 that they can speak well the langusge with drammati-
cal or functional way. Likewise, the present study included
langusage skills key research variables.

Agner25 attempted to conceptualize, construct and
validate a communicative proficiency test to finishing
elementary =chool pupils in the form of language skills of

listening, speaking, reading and writing using an integrated

25801edad Agner, "Towards the Development of a
Communicative Proficiency Test in Filipino for Finishing
Elementary Studies, A First Attempt,"” (Unpublished Doctoral
Dissertation, PNC, Manila, 1986).
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psycho-socio-linguistics theory in the communicative
coﬁpetence theory of language teaching, learning and
testing. The test thus constructed exhibited low but tempo-
rarily wuseful and consistent or reliable. Generally, the
test possesses appropriate difficulty level. It has
content, construct and face validity and the test 1is
generally wvalid.

From the work of Agner the researcher gained some
insights in the construction of this Textbook-Based Phoneme-
Focused Instructional Materials on the Spoken English of
Grade VI pupils of Hinolaso Elementary School, Dolores II
District, Division of Eastern Samar because it helps most to
validate a langusge test through auditory discrimination
with the use of integrated approach psycho-socio-linguistic
theory for communicative competency.

The field of research represented these varied instruc-
tional problems but no research so far has been designed to
enhance learning in English langusage through the Textbook-
Based Phoneme-Focused Instructional Materials on the Spoken
English of Hinolaso Elementary School, Dolores II District,
Division of Eastern Samar.

The present study is a step towards that direction - to
validate an oral reading instructional materials through the

zid of the 1IPA, sz the springboard in teaching Spoken
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English to our pupils and to evaluate the trueness of the
materisls being constructed for oral communication to be
ntilized in the field as & =supplementary oral instructional

materials for Grade VI pupils and teachers.



Chapter 3

HETHODOLOGY

This chapter discusses the regearch design, instrumen-
tation, sampling procedure, and the steps undertaken in

gathering the different data needed to complete the study.

Research Desidn

Since the researcher wished to prove the effectiveness
of the Textbook-Based Phoneme-Focused Instructional Materi-
als on the way how the pupils in Grade VI read, enunciate,
produce, the IPA on the levels of the subjects, the pupils,
the pretest-posttest control group design was employed. Two
groups of Grade VI pupils were taken as respondents with 35
pupils each, selected through a random sampling technigue.

The group who went through the experimental learning
materisls was labeled as the experimental group and the
group who went through the conventional methodology of
instruction was labeled as the control group. This group
was isolsted from all experimental experience. Before the
experimental group was exposed to the Textbook-Based
Phoneme-Focused Instructional Materials, the respondents
from both groups were given a pretest in the form of an oral

reading proficiency test.

39



They were evaluated through a posttest us
instrument. From the results of both tests
scale test, statistical tests were computed to
effectiveness of the experimental materials. U
results, possible relationships of Spoken
pupil-related variable like sttitude towards E
subject and the subjects’ general achievement i

Thus, this study used the classical

Control Group Design which is illustrated as fo
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ing the same
and attitude
determine the
sing the same
English with
nglish as a
n English.

Experimental

1llows:

Ry 0y X 0o

Ro O3 X Oy

where:

R4 refers to random selection .and a
experimental group (EG) of one of the
Grade VI

Ro refers to random selection and a
control group (CG) of one of the sect
VI

04 refers to the pretest of the experi

X refers to the introduction of the

ssignment asg

sections of

ssignment as

iong of Grade

mental group

experimentsl

variables that is the Textbook-Based Phoneme-

Focused Instructional Materials on

the Spoken
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English of Grade VI pupils of Hinolaso Elementary
School, Dolores II District, Division of Eastern
Samar.
0o refers to the posttest of the experimental group
0s3 refers +to the pretest of the control group

04 refers +to the posttest of the control group

Subiects/Respondents

A total of 70 grade VI pupils taking English during the
first =emester of the school year 1895-1896 of Hinolaso
Elementsry School were the subjects of the study.

These 70 pupils came from the four original sections of
pupils under the instruction of the researcher. The
designation of the experimental group and control group from
the pool of four sections was done at random for the pupils
to have eqgual chances to be included in this study. To
determine who will comprise the respondents/subjects of this
study, the "fishbowl technique” was used. Five boxes
containing the rolled sheets of papers corresponding to the
number of pupils in each of the four sections were prepared,
some of which with numbers 1 to 15, while all the rest were
blank. After all the rolled sheets were szhaken thoroughly,
they were drawn by all Grade VI pupils male and female in
each section. Those who have drawn the rolled sheets of

papers with numbers 1 to 15 of the four sections served as
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the samples/subjects of the study. These selected 70 pupils
were again properly equated to form the experimental group
and the control group based on the pupils’® academic rating
in English during the first periodical test in Grade VI
English during the school year 1995-188 so that a balanced

profile zhould be obtained.

The Variables

As an experimental research, the study involved one
independent variable, one dependent variable, one moderator
variable, one criterion varisble snd control or extension

variables.

Independent variables. The Textbook-Based Phoneme-

Focused Instructional Materials on the Spoken English of
Grade VI pupils of Hinolaso Elementary School, Dolores II
District, Division of Eastern Samar 1is the independent
variable. Its use smong and by the teacher and the
Experimental Group pupils is believed to cause oral
proficiency in English for Grade VI than the conventional

methodology and materials used by the control group.

Dependent Variable. Pupils’ oral reading proficiency
in English for Grade VI is the dependent variable of the
atudy. Indicators of pupils’” proficiency in English VI took
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