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ABSTRACT

This study assessed the competence of the Technology and Livelihood Education
(TLE) teachers for the K to 12 Program of public junior high schools in the Department
of Education (DepEd), Division of Samar, during the School Year 2015-2016. The
teacher-respondents were “highly competent” in teaching Technology and Livelihood
Education (TLE) along its four major components of Home Economics, Industrial Arts,
Agriculture and Fishery Arts, and Information and Communications Technology, as
reflected in the obtained weighted mean of 3.58. This means that they are capable of
teaching the different components of T.L.E. under the K to 12 Program. The significance
of the relationship between the levels of competence in teaching home economics.
Agriculture and fishery arts, and ICT with their age and training/seminars attended
indicate the need to propose programs/courses in these components which are
differentiated according to the teachers” age and their attendance in training/seminars.
More relevant training/seminars ought to be conducted for the teachers to improve
their level of competence in teaching T.L.E. under K to 12 Program. The DepEd should
reconsider the T.L.E. curriculum under the K to 12 Program particularly as regards its

specialization into the four components.



TABLE OF CONTENTS

TITLB BAKGE . o s sos s s 2 0 155805 4 6085 5 5% smmimm s s otbomom . 6 wrmimn 2 ool i
APPROVAL SHEET . ... ... i ii
ACKNOWLEDGMENT .« .. o s oa6s i s nmmissnmmmnnsmnmsssmann s iii
DEDICATION . . ... e e vi
ABSTRACT ... vii
TABLEOF CONTENTS oot ¢ vosanicss asassssnmanrsasnmesmmsmes o XXX1
Chapter

1 THE PROBLEM AND ITS BACKGROUND

ke Il ; ; cnnwtisnbrasa 2 sndosh camans & § el v sralu ¢ 2 MeBl 1
Statement of the Problem . ............ ... ... ... ... . ... 5
Hypothesis . ... ... ... . . 6
Theoretical Framework . ........ ... ... ... ... .. .. .. ... 6
Conceptual Framework . ..... ... . ... ... .. i 10
S iamitieartes B IS ST . o5 s ehaws (4 bS5 am 2 8 3l e 13
Scope and Delimitation .................... ... ... .. ..., 14
Deitict e TErTAB : cwis 5 vowns v s poums 655 huus (b nEws £ 6ous ki 15
2 REVIEW OF RELATED LITERATURE AND STUDIES......... 25
Related Literature . .......... ..o, 25

XXX1



Chapter
Related SHItIes . o .v vy svswirissnmicimmnnesrunss ssnnssssnnns
3 METHODOLOGY a0 s sunnas s nnninas sbnmen s sosmes s ewsiss sseses s
Researoh DIBETOIL v owe tvs snne is pmn s bsomns 5 55568 5 ba6d s 6o

Instrumentation . .. ... ... .

Sampling Procedure......... ... ... .. .o L
Data Gatheting Proteadire : co o« s avsasss abos s smassss aamas e
Statistical Treatmient of DIt . o ovaaiin soss L1 mres vopes it isds s

4 PRESENTATION, ANALYSIS AND INTERPRETATION
LIF DATA suwnm e niwnnn s onpanns spmnsasenmsss vwnniss saans i be

Profile of the Technology Instructors-Respondents . ...........
217 Century Skills of the Teacher-Regpondents . .., vowe.nuvin.

Comparison of the 21st Century Skills of the
Respondents according to their Profile .. .................

5 SUMMARY OF FINDINGS, CONCLUSIONS AND
RECOMMENDATIONS i s sanswssnnnmns susens swnssesnass

Summary of Findings . . ........... ... ... ... .. ...

CONCTUSIONS 5 5 5055 x5 5 0mio 5 5 8 ms s 5 hwo e s 3 bmws s s Bms§s wsss s

Recommendations . . ...ttt
BIBLIDGERAPHY .ot slomasrisvnsnss s Shosa foame s nihe s vang £oyos
APPENDICES . ... ..

CURRICURUM VITAE . ... . somnsiionnacrssanssipnonass wsbnsss

LIST OB EABEES . soupmni somn o simns aomn s i s s 5 e

LISTOFFIGURES . . . ¢« oo tins nona o monsr simimm siss % wam s s ey owsn sl

43

44

46

47

48

49

51

51

68

83

136

136

153

154

157

161

171



Chapter 1

THE PROBLEM AND ITS SETTING

Introduction

A great deal of emphasis has been placed on the teacher and teacher
preparation as the teacher is a key element in the success of any education reform
process. Onwuegbu (2001:1) describes teaching as the most important job in the
world and, at the same time, the most difficult one. According to him, teaching is
difficult because teachers have to deal with complex human behavior which,
once established, is difficult to change; and the complexity increases if the
teacher is not equipped to achieve such change. Secondly, the teacher is called to
change and modify existing behaviors and to establish new ones as well. Olaitan
and Agusiobo (2000:3-6) view teaching as practical efforts to bring about
desirable changes in human learning, abilities, and behavior. Teachers as agents
of change are thus central.

Subsequently, they must be competent and knowledgeable in order to
impart the knowledge they could give to their students. It is a fact that as
educators, they play varied and vital roles in the classroom. In addition, teachers
are entrusted with responsibilities that range from the simplest to the most
complex. It is very necessary that teachers understand their need to be

motivated, so as to have motivated learners in the classroom.
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More importantly, the teacher must himself come into possession of
adequate knowledge of the objectives and standards of the curriculum, skills in
teaching, interests, appreciation and ideals. He needs to exert effort to lead
students into a life that is large, full, stimulating and satisfying. Some students
seem naturally enthusiastic about learning, but many need or expect their
teachers to inspire, challenge or stimulate them.

The Aquino administration put forth the blueprint for education which is
to “bring back technical-vocational education in the public high schools to better
lirk schooling to local industry needs and employment.” According to the data
from the National Examination and Testing Research Center (NETRC) in 2006-
2007, out of the 1,305,207 total test takers, only 9,066 had high aptitude for college
while the majority or 777,236 test takers had low aptitude for college (as cited by
Valles, n.d.). The same was true for the school year 2007-2008, in as much as only
77,869 test takers had high aptitude for college as compared to the 726,665 test
takers who had low aptitude for college.

However, out of the 1,305,207 total test takers, 711,526 had high aptitude
for technical-vocational programs, with only 124,780 who had low aptitude for
technical-vocational programs in 2006-2007. Although during the school year
2007-2008 the majority or 715,845 test takers registered a moderate aptitude for
technical-vocational programs, the number was still nevertheless high.
Meantime, as regard to the entrepreneurial skills, 757,356 test takers registered

high aptitude in 2006-2007, and 717,232 in 2007-2008.
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Valles (n.d.) pointed out that the data showed that the test takers had high
aptitude for technical-vocational education but low aptitude for college. It is on
this basic premise that in 2007, the Department of Education (DepEd) launched a
reform initiative towards strengthening the technical and vocational high schools
in the Philippines. This reform initiative is aimed at solving the mismatch in the
labor market by providing the students with relevant and certifiable skills while
in their secondary level of education. Hence, the technical-vocational education
program is being strengthened as “there should be a balance between theoretical
and practical work”.

With the implementation of K to 12, the Philippines will produce
holistically developed learners who have 21¢t century skills and are prepared for
higher education, middle-level skills development, employment and
entrepreneurship (TESDA Policy Brief, 2013). Under the K to 12 Program, the
Technology and Livelihood Education (T.L.E.) encompasses the fields of Home
Feonomics (FLE.), Industrial Arts (1A), Agri-Fishery Arts (AFA), Information
Communication and Technology {Icm.

In essence, T.L.E. is geared towards the development of technological
proficiency and is anchored on knowledge and information, entrepreneurial
concepts, process and delivery, work values and life skills. This means that the
T.L.E. that wotks is one which is built on adequate mastery of knowledge and
information, skills and processes, and the acquisition of right work values and

life skills (K to 12 Basic Education Curriculum: Description of Framework, n.d.).
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Based upon the tenet “Learn Hamn Achieve Productivity (LEAP)”, the T.L.E.
features lessons that equip students with skills and values to become positive,
productive, and market-oriented and customer-centered. It aims to respond to
the demands of the job market by equipping the students with the crucial
knowledge and skills so they can easily adapt and be flexible enough for
employment.

In the Department of Education (DepEd), Division of Samar, public junior
high schools are already gearing towards strengthening and upgrading of the
Technology and Livelihood Education (T.L.E.). Amid the challenge to adapt to
the changes in the platform of TLE for junior high school, teachers are central to
curriculum implementation. They plan how they will teach a lesson and they
construct the actual lesson with students as they teach, based on students’
learning styles and how they will understand a lesson. Teachers’ attitudes and
beliefs about the curriculum map out the actual taught curricalum.

At present, the teachers’ role in the modern education system has shifted
from being the one who imparts knowledge to the one who guides or facilitates
learning. To empower teachers to perform their new role, teachers must be
prepared and skilled. In view of this, teachers must possess competence and
readiness as would enable them to partake on the successful implementation of
the TLE curriculum under the K to 12 Program. Tt is upon this thought that this

present study was conducted.



Statement of the Problem

This study assessed the competence of the Technology and Livelihood

Education (T.L.E.) teachers for the K to 12 Program of public junior high schools

in the Department of Education (DepEd), Division of Samar, during the School

Year 2015-2016.

Specifically, this study sought answers to the following questions:

1. What is the profile of the teacher-respondents in terms of:
1.1 age
1.2 sex;
1.3  average monthly income;
14  educational attainment;
1.5  grade level taught;
16 relevant trainings/seminars attended for the past three
years;
1.7 latest performance rating using [IPCRF, and
1.8  attitude towards teaching technical-vocational education?
2. What is the level of competence of TLE teachers for the K to 12

program based on the National Comipetency-Based Standards for Teachers

(NCBTS) performance evaluation instrument along

2.1

ke

social regard for learning;

learning environment;



N

23  diversity of learners;
24 curriculum planning;
25  assessing and reporting
2.6  community linkages, and
2.7  personal growth and personal development?
& Are there significant differences in the level of competency of TLE
teachers along the NCBTS aspects?
4. Is there a significant relationship between the level of competency

of TLE teachers and their profile variates?

Hypotheses

The following hypotheses were tested in this study:
1. There are significant differences in the level of competency of TLE

teachers along the NCBTS aspects?

2. There are no significant relationships between the level of

competency of TLE teachers and their profile variates.

Theoretical Framework

The present study is anchored on theories on competence, readiness, and
skills, More particularly, this study found theoretical inspirations from
Bronfenbrenner’s FEcological Systems Theory, Deci and Ryan's Self-

Determination Theory.
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At the core of the Ecological Systems Theory of Brofenbrenner (1969:187-
249) is the individual’s biological and psychological make-up. This make-up
continues to be affected and modified by the individual’s immediate physical
and social environment (microsystem) as well as interactions among the systems
within the environment (mesosystems). In addition, other broader social,
political, and economic conditions (exosystem) influence the structure and
availability of microsystems and the manner in which they affect the child.
Finally, social, political, and economic conditions are themselves influenced by
the general beliefs and attitudes (macrosystems) shared by members of the
society (Dede and Ryan, 2001:793-828).

The theoretical framework is essentially based on an interactionist
perspective in which individuals and the environment influence, and are
influenced by each other in a continucus interaction (1989:187-249). Individuals
are key agents in ecological systems. From an ecological perspective, the
individual is both a postulate ~ that is, a basic entity whose existence is taken for
granted - and a unit of measurement. As a postulate, an individual has several
characteristics. First, he requires access to an environment, upon which he is
dependent for knowledge. Second, he is interdependent with other. Third, he is
time bound, or has a finite life cycle. Fourth, he has an innate tendency to
preserve and expand life. Fifth, he has capacity for behavioral variability. Taken

in this light, teacher competence/ competences could here be summarized as the



ability, over time, to relate oneself both to the expectancies and demands of
society, as well as to one's own qualifications/ conditions.

This study also found basis on the Self Determination Theory of Deci and
Ryan. Deci and Ryan (2002) believed that human nature shows persistent
positive features, that it repeatedly shows effort, agency and commitment in
their lives. These are called "inherent growth tendencies." They also espoused
that people have innate psychological needs that are the basis for self-motivation
and personality integration. One of these psychological needs is competence
which, if satisfied, allows optimal function and growth. Competence is defined
as seeking to control the outcome and experience mastery.

Teachers, as human beings, have innate psychological needs, particularly
the need for competence. However, to actualize their inherent potential they
need nurturing from the social environment. If this happens there are positive
consequence such as well-being and growth in the teaching profession. But if not,
there are negative consequences. Hence, the school organizations provide the
framework from which teachers can measure their competences along national
standards for eventual effective performance in terms of positive and quality
learning outcomes.

In relation to this study, Newhouse (1999:148-166} points out, “rarely are
teachers given the time or encouragement to reflect on their beliefs about
learning or consider implementing new learning programs. According to John

and Sutherland (in Watson, 2008: 179-191), it is important that teachers “engage
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directly in the process of learning” being offered to students. This helps teachers
“oet on the inside of the innovation as well as increasing their confidence,
competence, experience and undesstanding of the technology and its
pedagogical implications.”

Technology and Livelihood Education (T.L.E) by its nature, is
dominantly a skill subject; hence, the teacher must engage students in an
experiential, contextualized and authentic teaching-learning process. It is a
subject in which students learn best by doing. It is integrative in approach in as
much as it integrates, for instance, entrepreneurship with all the areas of T.L.E.

More importantly, it integrates concepts, skills, and values.

Conceptual Framework

Figure 1 presents the research process schematically. It illustrates the
respondents of the study, the research locale and the time frame during which
the study was conducted, the variates involved as well as the outcome of the
study.

As it is presented in Figure 1, the respondents were the T.L.E. teachers of
public junior schools in the Department of Education (DepEd), Division of
Samar, during the school year 2015-2016.

Beki¢ and Zlati¢ (2010:42-51) averred that key competences are those

competences that are needed for performing any professional activity and they
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using IPCRF

_ towards |
Teaching Technical-
Vncaﬁnna] Education

Figure 1. Conceptual Framework of the Study
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include information-communication competences, social-working competences
(ability of a person to make independent professional decisions, to combine
his/her personal interest with the interests of a society), language competences
(capability for oral and written communication in different languages), merits of
an individual as such, cultural competence (familiarity with national, European
and world culture).

Moreover, basic competences show specificities of the teaching profession
and include organizational competences (ability of a teacher to successfully
organize educational activities of students), didactic competences (ability of a
teacher to transfer knowledge to students in a way that will make them
interested in the learning process), pedagogical thinking (reflexive ability of a
teacher related to his/her own activates and the planned activities), cognitive-
creative competences (ability of a teacher to organize a process of learning with
comprehension with students, to harmonize the goals of teaching with cognitive
abilities of a student), psychological competence (ability of a teacher to respect a
unique personality of a student in the teaching process), evaluative competences
(ability of a teacher to objectively look upon students’ achievements and the
learning process, his/her own work, professional work of colleagues, positive
and negative aspects in the system of education in its entirety), advisory
competences, competence for a lifelong development of a teacher as a

professional (ability of a teacher to develop professional skills, knowledge and



competences during his/her entire career) (Beki¢ and Zlati¢ (2010:42-51). On the
other hand, special competences represent the level of competences of teachers
for the content of the subject they teach and for the research of their own practice,
in order to create one’s own style of teaching, in the function of better
achievements of students.

The present study assessed, explained, and described the basic
competencies of the teacher-respondents in terms of their age, sex, average
monthly income, educational attainment, grade level taught, relevant
trainings/seminars attended for the past three years, and attitude towards
technical-vocational education. More importantly, however, this study assessed
the competence of TLE teachers for the K to 12 Program along the components of
NCBTS.

The teacher-respondents’ profile was correlated with their competence for
the K to 12 Program along the components of NCBTS. Meantime, the teacher-
respondents’ perceptions of their competence for the K to 12 Program along the
components of NCBTS were compared.

The results of this study would serve as bases for the formulation of a
proposed program improvement for T.L.E. classes under the K to 12 Prograin, as
ensured by the feedback loops, for the creation of competent T.L.E. teachers, as

shown by the uppermost frame of the figure.



Significance of the Study

The benefits of this study would significantly redound to the students,
school administrators and DepEd key officials, teachers, community, and future
researchers.

Students. The results of this study would enable students to enjoy a pool
of competent teachers teaching home economics, industrial arts, agriculture and
fishery arts, and entrepreneurship umnder the K to 12 Program. Eventually,
students would adjust their learning styles, study habits, and attitude to optimize
the benefits of a more improved and focused technical-vocational education in
the T.L.E. subject areas. This would, ultimately, enable students to possess the
required entrepreneurial skills for future employment.

School administrators _and DepEd  key officials. The school

administrators and key officials of the Department of Education would be able to
lobby for the formulation and eventual implementation of a training and
development scheme for the T.L.E. teachers along home economics, industrial
arts, agriculture and fishery arts, and entrepreneurship to boost their
competencies to prepare them for successful implementation of the K to 12
Program. In addition, they would be able to propose, plan and enact marketing
strategies and information campaign about the status of T.L.E. under the K to 12
Program for better understanding by the parents and their children.

Teachers. The benefits for the teachers are manifold. For one, they would

have baseline knowledge as regards their level of competency teaching the four
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components, namely, home economics, industrial arts, agricalture and fishery
arts, and entrepreneurship. Secondly, they would be encouraged to take
technical-vocational competencies seriously and eventually acquire National
Certificate (NC) inasmuch as it is a necessary requirement for them. Finally, this
would inspire teachers to devise methodologies that are fine-tuned to the
requirements of the four components of T.LE., especially those that would
promote “learning by doing” inside the classroom.

Community. The community would reap the benefits of skilled human
resource who would contribute productively to the different sectors/industries
of the community.

Future researchers. The future researchers would be provided with ample

iterature on the competence of teachers teaching T.L.E. in the K to 12 Program.
With the precedence provided by this research, future researchers would be

encouraged to conduct similar studies in other areas.

Scope and Delimitation

The descriptive type of research, with comparative and correlation
analysis, was used to assess the competence of the TLE teachers for the K to 12
Program of public junior high schools in the Department of Education (DepEd),
Division of Samar, during the School Year 2015-2016.

This study used a questionnaire as the primary data gathering instrument

for this study. This was supplemented by pertinent documents, particularly the
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IPCRF for teachers, to determine their latest performance rating, and the NCBTS
to determine their attitude towards the K to 12 Program. All the teachers
teaching T.L.E. in the different public secondary schools in the public junior high
schools in the Department of Education (DepEd), Division of Samar, shown in
Figure 2, served as the respondents of this stady.

In Basey, Samar, the public secondary schools included were Basey
National High School, Valeriano C. Yancha Memorial Agricultural School, San
Fernando National High School, Old San Agustin National High School, Simeon
Ocdol National High School, Mabini National High School, Burgos Integrated
School. Tn Calbiga, Samar, a lone secondary school - Calbiga National High
School - was included. In Daram, Samat, the schools included Daram National
High School, Bacagay National High School, Birawan National High School,
Parasan National High School, Bakhaw National High School, Baclayan National
High School, Cabiton-an Integrated School, and Sua National High School.

Two schools were included in Hinabangan, Samar, to wit; Hinabangan National
High School and Bagacay National High School. In Jiabong, Jiabong National
High School, Malino National High School and Casapa National High School
were included in this study. Also included in this study were Marabut National
High School and Osmefia National High School in Marabut, Samar; Motiong

National High School and Calapi National High School in Motiong,
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Samar; Wright National High School, Casandig National High School,
Tenani Integrated School, and Lawaan National High School in Paranas, Samar;
Pinabacdao National High School, Parasanon National High School and Quintin
Quijano Sr. Agricultural School in Pinabacdao, Samar; San Sebastian National
High School in San Sebastian, Samar; Sta. Rita National High School, Tominamos

tegrated School, Dampigan National High School, Hinangutdan National High
School and Anibongon Integrated School in Sta. Rita, Samar; Independencia
National High School in Talalora, Samar; Villareal National High School,
Guintarcan National High School, San Andres National High School, Igot
National High School, Plaridel National High School, Primitivo Torrechiva
National High School, and Lamingao National High School in Villareal, Samar;
Zumarraga National High School, Mualbual National High School, Bioso
Integrated School, and San Isidro National High School in Zumarraga, Samar.
Descriptive as well as inferential statistical tools were used in the

computation, analysis and interpretation of data.

Definition of Terims

To facilitate better understanding of this study, the researcher defined the
following terms conceptually and operationally.

Agricultural arts and fishery. This term refers to the component of

Technology and Livelihood Education (T.L.E) which is devoted to the
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instruction and practice of a variety of activities related to the cultivation of food
and aquatic resources, including horticulture, sustainable farming, animal
husbandry, aquacalture, among other things (K to 12 Primer, DepEd). In this
study, the term was taken in the same context as it was defined in the above
statement.

Competence. It is defined as the quality of being competent, adequacy, or
the possession of required skill, knowledge, qualification, or capacity (Collins
English Dictionary, 1986). In this study, the term was used to refer to the skill,
knowledge, qualification or capacity to teach Technology and Livelihood
Education (T.L.E.) under the K to 12 Program of public secondary school teachers
in the 274 Congressional District of DepEd, Division of Samar, based on their
responses in the questionnaire made for the purpose.

Entrepreneurship. It is one of component areas of Technology and
Livelihood Education (T.L.E.) under the K to 12 program which deals with the
development of the students” capacity and willingness to organize and manage a
business venture along with any of its risks in order to make a profit (K to 12
Primer, DepEd). In this study, the term was used in the same context as it was
defined conceptually.

Home economics. It pertains to the field of study that deals with the
economics and management of the home and comumunity which includes such
topics as consumer education, institutional management, interior design, home

furnishing, cleaning, handicrafts, sewing, clothing and textiles, Commercial
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cooking, cooking, nutrition, food preservation, hygiene, child development, and
family relationships (K to 12 Primer, DepEd). In this study, the term was taken in
the same context as defined in the foregoing statement.

Industrial arts. It refers to the field of study inveolved in the fabrication of

objects in wood and /or metal using a variety of hand, power, or machine tools;
covers topics such as small engine repair and automobile maintenance, technical
drawing, among others (K to 12 Primer, DepEd). This was operationally defined
as it was conceptually.

Readiness. The term refers to the ability of the teachers to facilitate and
accelerate the transfer of knowledge if it is used as instructional tool; a factor of
the successful implementation of changes in teaching (Hargreaves, 1992, cited by
Bansavich, 2006: 3311-3316). In this study, this term referred to the readiness of
the T.L.E. teachers for the K to 12 Program measured in terms of their level of
competence in the NCBTS indicators.

Tunior high schools. This term is defined as an institution where learners
receive the secondary stages of compulsory education known as secondary
education (Microsoft Encarta Encyclopedia, 2009). In this study, this term
referred to the public secondary schools in the Second District of the Division of
Samar, as shown in Figure 2.

skills development. As defined conceptually, it refers to the technical

and/or vocational skills below the level of a first university degree (Asian

Development Bank, 2014). In this study, this referred to the technical-vocational
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skills and entrepreneurial skills developed in one of the component areas of
T.L.E.

TLE teachers. The term is conceptually defined as a person who helps
others to acquire knowledge, competences or values; may provide instruction in
literacy and numeracy, craftsmanship or vocational training, the arts, religion,
civics, communnity roles, or life skills (Williamson and Clevenger-Bright, 2008:51).
As used in this study, this term pertained to all teachers teaching Technology
and Livelihood Education (T.L.E.) in the different public junior high schools in
the Division of Samar.

Technical-vocational education. It is defined as the education when it

involves, in addition to general education, the study of technologies and related
sciences and the acquisition of practical skills and knowledge relating to
occupations in various sectors of economic and social life (Peano, et al., 2008).

Technology and Livelihood Education (T.L.E.}. It is one of the learning

areas of the Secondary Education Curriculum used in Philippine secondary
schools, with the component areas of Home Ecomomics, Agri-Fishery Arts,
Industrial Arts, and Information and Communication Technology

(en.wikipedia.org).



Chapter 2
REVIEW OF RELATED LITERATURE AND STUDIES

This chapter discusses ideas on Technology elnd Livelihood Education
(T.L.E.) teachers, K to 12 Program, and other topics which provided ample
literature to the present study. This chapter also includes discussions of findings
of previous researches, locally as well as internationally, which were found

relevant to the present study.

Related Literature

Being the primary education provider, the school system is put into a
great responsibility to cope with changes and to enhance the quality of education
by providing necessary ways to meet the goals and objectives of education - the
improvement of the totality of man. Hence, various principles, policies and
programs were conceptualized by stakeholders in education to improve the
quality of education.

Despite changes in the education system, however, low performance and
achievement gaps persist. In the National Achievement Test (NAT) for school
year 2005-2006 a trend of disturbing results was revealed where Grade 6 pupils
posted a passing average of 54.66 percent (Somerin, 2006). In addition, NAT
results showed the mean percentage score for the elementary level, although

registering a slight increase, was just as disheartening, at 64.81 percent in the
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school year 2007-2008, 66.33 percent in 2008-2009, and 69.21 percent in 2009-2010
(Somerin, http:// www.philstar.com/ opinion/, 2011). The results of the NAT in
2012 revealed that the Mean Percentage Score (MPS) of Grade 3 pupils in the
country was 56.98 percent, lower than the 2011 results at 59.58 percent and the
2007 initial results at 57.42 percent. English, Math, and Science
scores dropped slightly (Rodriguez, 2014). Among 6% graders, MP5 was 66.79
percent, slightly lower than the 2011 NAT Results at 68.14 percent, but higher
than the 2006 initial results at 59.94 percent. There was also an increase in the
scores in all subjects from 2006 to 2012.

These results are troubling, especially since people with only basic
competencies are the most likely to be disadvantaged in the rising high-skill,
high-wage service economy. Today, more people view education as a product to
be used in a market place wherein the mark brand is quality for global
competitiveness (Gloria, 2006).

Therefore, the country needs an “NCLB plus” agenda that infuses 21
century skills into core academic subjects. According to Conley (2007), the
components of readiness of students for global competition are key cognitive
strategies, key content, academic behaviors, and contextual skills and awareness
which align well with the K to 12 vision for a 21t century education. Likewise,
the K to 12 education underlying tenet of essential learning outcomes encompass
knowledge of human cultures and the natural world, intellectual and practical

skills, personal and social responsibilities, and integrative learning,
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Tt is for this reason that the K to 12 Program is being implemented in the
country not simply to add two more years of education but more importantly to
enhance the basic education curriculum. It is aimed at giving time to students to
strengthen competencies and academic skills and to provide specializations in
the following: science and technology, music and arts, agriculture and fisheries,
sports, business and entrepreneurship, among others, depending on the
occupation or career that they intend to pursue. These two years will build on
skills that are essential to their chosen field (DepEd Discussion Paper, 2010).

In essence, the K-12 Curriculum envisions holistically developed learners
with 21st century skills (Deped Primer, 2011). At the core of this basic education
program is the complete human development of every graduate which means
that every student would have an understanding of the world around him and a
passion for life-long learning while addressing every student’s basic learning
needs.

Technical Vocational Education and Training (TVET) is the secret behind
the technological advancement and economic fortune of several developing
nations across the globe (Dangote, 2013). TVET unlike other specialized skilled-
focused education has very clear meanings, different taxonomies and diverse
applications. Winer (2000) sees TVET as a formal learning experience that shapes
the technical skills, human abilities, cognitive understanding, attitudes and work
habits of learners in order to fit into workplaces and enhance steady progress in

employment. But, Oni (2007) perceives TVET as a learning process that inculcates
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in the learners essential skills and basic scientific knowledge. According to
Badawi (2013), the adopted definition of TVET by UNESCO and International
Labour Organization is a comprehensive term referring to those aspects of the
educational process involving, in addition to general education, the study of
technologies and related sciences and the acquisition of practical skills, attitudes,
understanding and knowledge relating to occupations in various sectors of
economic and social life.

The definitions above aligned with the view of Lauglo (2006) that TVET is
a deliberate education intervention designed for inculcating in learners essential
skills required to make them more productive and effective in diverse areas of
economic activity.

Nevertheless, technical-vocational education is embossed with negative
social status (Aring, 2011). In addition, developing countries have little, if any,
collaboration among employers or between employers and education. Indeed,
few developing countries have a strong and organized private sector. There are
usually few, if any, intermediaries who can connect both education and
employers effectively, and few resources available to purchase and maintain
expensive state-of-the-art equipment for learning globally competitive skills.
Moreover, there is often no economic growth strategy linked to vocational
education. Usually teachers are poorly paid and their social status lies far below

that of teachers in academic education. Curricula are often narrow or out of date,
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and there are no skill standards that reflect a sector’s current and future skill
needs.

The passage of the Enhanced Basic Education Curriculum will undeniably
impact on technical vocational education and training (Tech-Voc). The Techmnical
Education and Skills Development Authority (TESDA) has a vital role to play.
Some are as follows: (a) the introduction of Tech-Voc education in Grades 7 and
8 to all junior high schools is the exploratory phase where common competencies
such as use of hand tools, performance of mensuration and calculation,
interpretation of plans and drawings, performance of shop maintenance and
practicing occupational health safety will be included in the curriculum; (b) one
of the four (4) tracks is Tech-Voc, with qualifications at the levels of National
Certificate (NC) I and II shall be taken in Grades 9 to 12 to ensure that students
taking the Tech-Voc track have employable skills when they exit Grade 10 ( for
NC I) and Grade 12 (for NC II); (c) basic education schools (public and private)
that will offer the Tech-Voc track may establish their own facilities/ workshops
or adopt partnering schemes according to the guidelines that will be agreed
upon by both the Department of Education (DepEd) and TESDA.

Two types of T.L.E. curricalum are provided for regular high schools
(public and private). These are: Technical- Vocational Education-based T.L.E. and
Entrepreneurship Education-based T.L.E (en.wikipedia.org). The Techmical-
Vocational Education-based T.L.E. is focused on techmnical skills development in

any area. Five common competencies, based on the training regulations of
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the Technical Education and Skills Development Authority (TESDA), are covered
in the exploratory phase (Grades 7 and 8): mensuration and calculation, technical
drafting, use of tools and equipment, maintenance of tools and equipment, and
occupational health and safety. The specialization phase is from Grades 9 to 12.

On the other hand, the Entreprencurship Fducation-based T.L.E. is
focused on the learning of some livelihood skills every quarter, so that the
student may be equipped to start a small household enterprise with family
members. It covers three domains: Personal Entrepreneurial Competencies,
Market and Environment, and Process and Delivery. The five common
competencies from TESDA are integrated in the Process and Delivery domain
(Department of Education Order No. 67 (2012), Enclosure No. 2).

Every school has a choice as to which stream to offer, with consideration
for faculty, facilities and resources. Both streams are based on the training
regulations, but the Entrepreneur based TLE embeds entrepreneurship concepts
in the teaching of the various subjects in HE, 1A, AFA, and ICT.

At the onset, TESDA needs to develop doable policies and strategies in
support to the K to 12 program and considerably address challenges to Tech-Voc.
As this necessitates major implications to the whole Philippine education system,
the following are inputs for consideration: (a) ensure relevance of the outcomes
of the education system to labor market which implies that Tech-Voc
qualifications will have to be responsive to area demand for employability; (b)

assure quality by setting standards for program content and program providers,
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with the training regulations serving as inputs or guides to the curriculum to be
developed by DepEd; the challenge for TESDA therefore is to improve efficiency
in developing training standards that are area-based and sector-specific; (¢}
sustain value by establishing standards and processes for assessment and
certification for high school students, in collaboration with DepEd; (d) assist
DepEd in expanding the pool of certified technology and livelihood education
(T.L.LE) trainers which are necessary inputs to the trainers’ capability
development programming; (e} use of e-learning or blended learning to increase
access to quality Tech-Voc program, with the alternative learning systems (ALS)
including the training of facilitators of learning shall be implemented by DepEd,
in collaboration with TESDA; and (f) design and implement career advocacy
program that will effectively help students and their parents to decide on the
different career tracks of the high school program (TESDA Policy Brief, 2013).
Thus, TESDA’s role in K to 12 is on curriculum development, particularly
in T.L.E. and technical-vocational track, in trainers’ development and assessment
and certification (Taganas, 2013). In an online article, Villanueva explained that
the curriculum guides, learning modules, and teachers’ guides for 23 technical-
vocational courses have been developed for incoming Grades 7 and 8, while the
review of these materials for Grades 9 to 10 is currently on-going, specifically on
the following skills and trades: Automotive Servicing, Mechanical Drafting,
Computer Hardware Servicing Horticulture, Shielded Metal Arc Welding,

Consumer Flectronics Servicing, Aqua Culture, Dressmaking/Tailoring,
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Masonry, Care Giving, Household Services, Plumbing, Agri Crop Production,
Fish Capture, Handicraft, Carpentry, RAC Servicing (DomRac), Electrical
Installation and Maintenance, Bread and Pastry Production, Tile Setting, Animal
Production, Food (Fish) Processing, and Beauty Care (Nail Care Services)

(htty: / /www.dole.gov.ph, 2013).

The question, however, is not the shift from a curriculum that offers
simple and/or basic competencies but the readiness of teachers to implement a
more responsive education curriculum through teaching. The alignment of the
T.L.E. curricutum in the escalating demand of skilled employees will enable the
graduate to obtain certification and employment. Thus, the need for the realistic
and experiential learning aided by the right and adequate tools, equipment and
machines for instruction is necessary. For one, careful consideration such as the
teachers” ability to facilitate learning, evaluate learners’ performance, and utilize
assessment tools, among others must be taken into consideration.

It must be understood that as a subject in high school T.L.E. basically
tackles the basic fundamentals of techmicalities that can be found in people's
everyday life. Tt provides students with practical experiences, techmical
knowledge and expertise in Home Economics, Agri-Fishery Arts, Industrial Arts,
and Information and Communication Technology (ICT). Technology and
Livelihood Education intends to develop knowledge, skills, values, and attitudes
that will prepare the students for entry into the world of work. This will enable

the students to gain understanding and acquire competency in various activities.
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The study of TLE needs redirection to suit to the conditions in today’s society
and to promote advancement in knowledge and respond to the needs of
individuals, families, and community. According to De Alca (2008), TLE as the
5th learning area in the curriculum is the “Laboratory of Life.”

Among the learning areas, it is the most experimental, interactive,
interdisciplinary, vocational, politico-economic and moral. It is the learning area
that provides the students quality time to demonstrate practical knowledge and
life skills that have been gaz'ﬁed especially, the skills of empathy, vocational
efficiency and solving problem of daily life. The DepEd is vested with the
authority, accountability and responsibility for ensuring success to promote
quality education. Quality education can provide people with the means to
assess and construct their own values and provides a foundation for the
continued Fducation that is essential to personal and professional fulfillment.

In all education system, the performance of teachers is one of the handfuls
of factors determining school effectiveness and learning outcomes. Naik (2008)
explains that teaching is noble, but demanding occupation. In order for teachers
to maintain a high level of professional performance under these conditions, they
must assume personal responsibility for their own performance, growth and
development. Mohanty (2000) explains that teacher performance as the most
crucial input in the field of education. Teachers are perhaps the most critical
component of any system of ed