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ABSTRACT

This study attempted to investigate the achievement in English and in
Filipino of the Grades I-III Project URS pupils in the nine divisions of Eastern
Visayas and its relationship to Project URS teachers’ persona; and
professional characteristics. The descriptive method of research was used in
this study involving 1,522 Grades I-IIl pupils of which 494 were Grade I
pupils, 521 were Grade II pupils and 507 were Grade III pupils. The
achievement level of the Grades I-III Project URS pupils in English and in
Filipino is average. There is a significant difference in the mean percentage
scores in English and in Filipino of the pupils by type of class and in the nine
divisions of Eastern Visayas. There is no significant difference in the mean
percentage scores in English and in Filipino of the pupils by grade level,
school location and home island. There is no significant difference in the
language (English and Filipino) use by type of class, school location, grade
level, home island, and home division. There is no significant relationship
between pupils’ achievement in English and in Filipino and teachers’
educational qualifications, field of specialization, training in linguistics and
language teaching, attitude towards the project, length of service, and age.
This study provides an evidence of significant influence by class type and
home division and insignificant influence by grade level, school location and
home island on the achievement in English and in Filipino of the pupils
involved in the study. The language use does not affect the achievement of
pupils by type of class, grade level, school location, home island, and home

divisions. It also provides an insignificant relationship between the pupils’

achievement in English and in Filipino and teachers’ personal professional

characteristics.
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CHAPTER T
THE PRORLEM AND ITS SETTING -

Inbroduction

[

Blementary équcation.in the Philippines'enjoys priority
attentipn from policy makers and layﬁen alike. fhis is so,
because, beside from being the brqadest base of the school= .
-going population pyramid,'it is mandated.by the Philippine §
Congtitution, the fundamental law of the land; that féee.and
compﬁlsory éducatiqn-must be_provi@ed tc all children of
~ school agé. It is therefore, the obligation of the State to
equip every citizen with at least the basic éssentials of
reading, writing, and arithmetic.

Aé an instrument of the state, the educational, system
must turn its lenses towards opportunities fér the realizas
tion of the aforementioned constitutional' mandate using
aéxisting’resources; capabilities and policy directions
enunciated by the national leadership and these are %o be
implemented within the context of the nature and characte—~
rigtics 5f'the clients and the culture and traditions of
-Ehe soclegby in which the learners operate,

That the Philippines ié a bilingual country is a
reality we, Filipinos, have to acéept‘ In the schools,
for instance, we have two official ian%ugges.useé as media.

of instruction, namely; English and Filipino. This is well

il
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enunciated in Article XIV of the 1987 Constitution and in
the Department of Education, Culture and Sports Departmént
Order No. 52, s. 1987, dated May 21, 1987 entitled "The
Bilingual_Edﬁbapion Policy of 1987", : k
. This Department Order provides that the general goal ‘
of the bilingual‘edﬁéatipneprogram in the'couhtry is to
briné about competence in both English and Pilipino nation
to'havé its ciéizens possess skills in both languages equal
to their functions and duties as citizens in Philippine
sbciety and equal to the needs of the counﬁry in. the commu-—~
nity of nations. The Department Order further érovides
- that the gpecific goals of the bilingual policy ares ,fl)
enhanced leéarning through'two languages to achieve quality
education as called for by the 1987 Constitution, (2)
propagation of Filipiﬁo as a language of literacy, (3) the
development of Filipino as a linguistic symbols of unity,
(%) cultivation and elaboration of Filipino as a language
of séholarly;discourse or intellectualization, and (5)
méintenance‘of English as a language of wider communication
and as a nonexclusive language of science and technology.

‘Maminta (1980432~3) maintains that the role of‘English
" is, now, made narrower with the expansion of the role of

the Filipino national languages Engiish is basically a



tool for educational and academic purpcsess & means of
access to scientific and technological knowiédge. '
The Philippine National Bi;ingqal Policy allocates the

domains and functional roles of English and Filiﬁino, This'
'is consistent with the socio-linguistic theory of bilingual
dominance configuration expounded by Fishman who maintains
that thé degree of bilingualism of an individua% will raree
1y be the same in various domaing of interaction while
dealiﬂé with .various topics, in various media, roles and
formality 1evels; For example, in the domain of the home
énd the neighborhood, a Filipino is likely to be more domie
hant in'his mother tongue. In dealing, however, with such
topics - -as theory of relabivi?y9 Freudian psychology or
transformational generaéive grammayr, he ig_more dbminant‘
in the English language. In the oral, colloquial level
dealing with personal matters, he is stronger in his mother
tongue than in English, but in compreﬁending or producing
written discourse of the formal expository level; he is
more dominant in English. _

. It has been observed that even if the Bilingual Educa=—
tion Policy has been implemented in the region since 1974,
still there are peovle from different walks of 13ifs who

complain that many pupils in the schools are performing
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below par:in comparison to théir counterpzrts of yesteryears.
Laya (1985:3=4) claimed "secondadry teachers almost mnanimouse
1y noted a deté;ioration in the communication shills in both
English and Filipino, as well as in the substantive know-
ledge of incoming freshmen", This was'supported by Lopez ‘
(i980=3) when he said ﬁhgt "teachgrs of Freshmen English in
our seﬁondary schools are unanimous in depldring the fact .
that most of their students are very inarticulate, not to
says illit;rate in any 1énguage: in Filipino, as well as in
English®, Observations, surveys, action researches and
other similar instruments used to best the,quélity of pupil
achievement especially in the primary grades, tend te support
the validity of this complaint in the whole nation but poor
pupil achievement is most felt in Hastern VisayaSyA

Eastern Visayas, composed of the twin islands of Samar
and Leyte and identified as a depressed, disadvantaged and
underserved TDDU) region in.-relation to the obther regions
in the country; indeed, has much to be desired in so far as
pupil learning is concerned. In a DECS General Letter dated
September 3, 1979 (Findings in the Survey on the Outcomes of
Eléementary E@ucaﬁionB it was revealed that during the school
vear 1979-1980 and 1980-~1981, Eastern Visayas had an enrole
ment rate of '78%, the second lowest in the country, and a

cohort survival rate of only 52%. Compared to the national

average of 3.83%, the dropout rate of the region was 5.1%,



LEGEDs

O - Project URS Pilot School

1 ~ Mercedes Elementary School
2 +« San Policarpd Central School
3 = Mondragon Cenitral Scliool
4 «— Sabang Elementary School
5 ~ Dr. Bafiez Elems School '

6 - San Joaquin Central School
T — Valencia Central School

8 ~ Dongon Elem, School

9 = Almeria Central School

7S -

Figure 1. Map of Eastern Visayas showing the project URS‘Pilo_'t Schools in thel _

Nine Schools Divisions .
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fhe second highest in the country.  This dropout raté was
consﬁAntly high through all grades %nd the rate of 6;17% in
the first grade was exceeded only by 7-34% of Cehtral Visayas.
It was further revealed that out of the thirteen (13) regions
in the country, Eaétern Visayas ranked last in achieveméﬁf in
Science and last in Communicabion Arts « English. On the
basis of average achievement test scorés in different sube-
Jject areas, the SOUTELE findings revealed that BEastern Visaw
vas ranked second to the last in language (Bnglish)}, fourth
f;dm the bottom in Home Economics, and last in Wérk Education.
. "On the whole, the performance of‘the elementary grades childe- f
ren in the region was ve;y poors

In the Amual Report of the Department of Education,
Culture and Sports, Region VIII for'thé school ﬁear 1981
1982, -it was reveaied that out of the-1i13758 Grade I childe
ren enrolled in the nine (9) sch&ols divisions in the region,
11,351 (10%) remaine& unable to read by.March 1982 and out
of the 56,476 botal mumber of Grade VI children, 1,333 (2%)

remained illiterate even after six (6) years in the elemen- .

-

tary grades.

‘ Considering these aforementioned educational problems
and faced with the "harsh realities" of low pupil perfor-
mance, high dropout rate and the perennial problem of non-

readers, the Elementary Education Division of the Department
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of Education, Culbture and Sports, Eastern Visayas felt the
need to launch an intervention project in consultation with
and upon approval by the Regional Directorate, UNIGEF énd
DEGS, Manila (Regional M@moréndum No. 91, s« 1981). Origi--
nally'called'Projedt'“Ghildren Learn to Read" (CLR), DECS,
Manila renamed the project as "Upgrading Reading skills"

or Project URS. The project took off" from the initial
efforts undertaken in 1981 to improve the reading skills of
’children in selected schoolg in Egstern Visayas. The projéét
involved research on and development of appfqpriate and
effecéive mean's of teaching reading to'Gréde I pupils, pro-
vision of teaching aids/iearning kits to facilitate the

. teaching and learning of reading skills, and the adoption of
‘the most relevant, effective and appropriéte approach of
teaching reading to school entrants in Fastern Visayas: The
project aimed bto: (1) improve the method of teaching basic
reading skills to children;‘ (2) carry out the research

. hegessary to ensure that the v&cabulary and content of fhe
‘reading materials and teacﬁing.aids'are meaningful and
appropriate to the learqing capacity of children in Eastern
Visayas; (3) increase achievement level of Grades I~III
pupils;‘and, {4) bring down the dropout rate by mobtivating -

the children and making them experience some initial success

~ in basic reading in early grades.

w—



8

During the launching of Project‘Ugs,-the proponents of -
the project at the DECS, Regional 0ffice No. VIIT, selected
a pilot school in each divisiorn as is shown in the maé on
page 5. The selected teachers handle the experimental and
control classes in each pilot’school. The said teachérs were
exposed to several trainings and workshops especially on the
use of the phono-visgual-oral-sound blending-meaning approach
‘in the teachiﬁg of reading in Englisﬁ and Filipino and the
support curriculum materizls like lesson plahs, skilisbooks,
and tutorial kits. These materials were given to experimenw
tal Grades I-IIT teachers and they have been using these
‘maberials for phé iast six (6) years.

In effgct, Project URS compliments and supplements two
of the ten objectiﬁes of the elementary educétioﬁ of DECSRO
VIII, which ares (1) to increase anﬁhélly the'participation
rate in the eiementary by 1.5% and survival rate by 1.05%
and, (2) to raise the achievement level of pupil®s in all
grades and in all subjects by at least 2% annually.

The project also sbtrengthened -one of the salient fea—
tures of fhe New Elementary School Curriculum whichpis more
time allotment to the development of.the basic skills or

the 3 R's in the lower grades

-
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One of the most important basics that the child must |
acquire is the ability‘to read’ in Engliéh and in Filipino
with a speed and comprehensioﬂ approprigte to one's grade’
level. If a pupil is proficient'in English and in Filipino,
he has the ﬁotéhtials for sucéessful learning in different
subject areas and this.predisposes him to be more productive,
self-reliant, versatile énd totally developed citizen =
morally, intellectually and spiritually.

- The degree bto.whicH the objectives of an on~going
language program like Project URS in the region can be
ascertained by means of an evaluation. Evaluation is the _
process of making researvch-based judgments basic to pianning.
It is a&pontinuous process which seeks to (1) determine the
progress a teacher is making toward the attainmenﬁ of the
objectives of educations (2) find out if his methods are
effective; (3) find out if he is really.changing pupil
behavior in the right diréction; and, {(4) determine if his
objectives are achievable and wnrthwh;le.

Popham (1975:8) maintains that systematic educational
evaluation consists of a formal assessment of the worth of
educational phenomena. The educational phenomena that are
to be evaluated can inelude the outcomes of an instruptional

endeévoy, the instructional programs that produced these
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ogtcomes, the educational products used in educational-
efforts, and the gog}s to which educational efforts are
addressed.

The SEAMEO Innovation Modules (1979) state that evalﬁaf
tion of projects not only help the planners'and decision~
makers.s It also‘caters to the need of projest implementors
by finding outtways of bringing modification to, project
implementaﬁion like specific procedures to make the'p?ojéct
more effective. After the project has been completed,
evaluation enables one to determine the extent of -influence
and adaptability of thg‘project to the environment. Evaluaw
tion asceftain whether or not the project has indeed ﬁroduced'
and sustained changes in the project clientele. It also ;
uncovers problems.thaﬁ might have unexpectedly cqopped up é
and other side effects that were not thought of ﬁéforea
This feedback ;an be used by the project plannersvand deci- ;
sion~makers to introduce some modifications in the project
and in-its implementation. .

The researcher has a strong conviction that will revealt
whether or not the objectives of Project URS are being
realized in the nine (9) schools divisions in Bastern Visaw

yas reality vital -to Project URS institutionalization on

as oubs
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Statement, of the Problem

It is the main purpose of tThis study to investigate thé

achievement in English and Filipino of grades I-III public

elementary. school pupils enrolled during the échool Year

1988~1989 in the Project Upgrading Skills (URS) Pilot Schools

in the nine (9) divisions of Eastern Visayas. This study

also attempted to determine the causes of variations, if any,

in'the achievement levels of the pupils under study. Speci-

fically,
1

2o

3.

the study sought to answer the foilowing questions:
What are the ﬁean percentage scores in English of
Grades I~III pupils enrollea during. the ;chool year
1988~1989 in the nine Project URS Pilot Schools in
Fastern Visayas?, 0
What are the mean percentage scores in Filipino of
Grades I~IIT pupils enrcolled during the s;hool year -
1988-1989 in the nine Project URS Pilot Schools in
Eastern fisayas? '
Is there a significaﬁt difference in ghe mean pere
centage scores in English.and in Filipino of:
3.1 Pupils in‘the Project URS experimental and

. control classes? '
3.2 Clienbtele Project URS Grades I, II, and III

pupils?
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5.

1z

3¢3 Pupils in the Project URS central and barangay
schools?

3»4 Pupils in the Leyte Island»Project URS schools
and those in the Samar Island Project URS
schools?

5.5 Project URS pupils coming from the nine schodls
divisions in Eastepn Visayas?

What are the personal and professional charac£er19n

tics of Project URS teachers particularly, in rela-

tion to educational qualification, field bf specia=

lization, training in linguistics and language "

- teaching, attitude bowards Projecg URS, length of

service; and age?

Ave the pupils' achievement in English and Filipino
related to the personal and professional characteris-
tics of teachers like educational qualification,
field of specialization, training in 1inguistics

and language teaching, attitud® towards Project URS,

lenéth of service, and age?
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Hzggtheses

This study advanced the hypotheses thatz'
1. There is no significant difference in the mean per-
centage scores in English anq in,Filiﬁino ofs
1.1 Pupils in the Project URS experimental and
control classes. -

1.2 Clientele Grades I, II, III Project URS pupils.

1.3 Pupils in the Project URS central and barangay
schools. '

1.4 Pupils in the Leyte Island Projeet URS pilof
schools and those in the Samar Island Project
URS pilot schools.

- 1.5 Project URS pupils coming from the nine (9)

schools divisions of Eastern Visayas.

2, Pupils' achievement in English and Filipino are not
related to thelr teachers' e&ucational qualification,
field of specialization, training in linguistics and
language teaching, attitude towards Project URS,

length of service, and age.
Theoretical Framework

"The sysbems theory in and approach to planning may be
viewed as a logically consistent method of reducing a large

part of a complex problem to a simple oubput which can be °
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uséd by decision-makers in arriving.aﬁ best decisions. It
permits plannefs and decision~makers to focus their atten—
tion on the aspects of‘the problem which are most deser?ing
and to restficf their atﬁention to things best handled by

system analysis. Such an integration of science and intui-

_ tion permits consideration of the interrelationships between

and among functional activities. In simple terms, it enables

managers to get the "big picture™ in its proper perspective,

rather than requiring’ them to devote abtention to relatively -

e

" minor asbects of the total system.

Kerzner (1979:13-35) claims that the systems theory can

be classified as a manégement approach which attempts to

inﬁégrate and unify scientific igformat;on across many fields
of knowledge. He maintains that a system is a group of ele—~
ments, humen and nonhuman, that is organized and arraﬁéed‘in-
such é way that the elements can act as a whole toward achieve
ing some common goal, objective or end. -

Systems are collections of interacting subsystems which
either gpan or interconnect all schools of management, If

properly organized, sysbems can provide a synergestic outputs,

" like programs and projectss Programs can be regarded as sub-

systems. On the other hand, a project is within a program..

It is an undertaking with a scheduled beginﬂing and end, and
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which normally involves some primary purpose. Both prograﬁs
aﬁd projects are time-phased efforts, bub projects are much
shorter @han programs. ‘ .

Cleland and King (1983:87-8) embhasized that Yevery
syétem, project or prqduct has certain phases-of development.
A clear understanding of these phases permits the manager to
better control his rqéources towards achievement of the
desired goal. The phases of development are referred to as
1life cycle phases. Project management is most often defined
by the systems like cyecle phases with each phase represent-
ing a separate project or btask."

The phases of a pfoject system includes: (1) concep—
tual phase‘which includes the preliminary evaluation of an
ideaé (2) the definition phaée ﬁhich is maiﬁly a refinement
of the elements described under the conceptual phass; (3)
the prpduction phase which is predominantly a testing and
final standardization effort so that operaﬁions can begin;

. (L) the operational phase which integrate the prdject's Pro=
ducts or service intd existing organizational systems; and, ¢
:(5) the divestmént'phase which includes the reallocation of
resources.

A1l decisions and policies are made on the basis of

judgments; there is no other wéy and there never will be.
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In fhe final‘end? ahalysis is but an ai@ whereas judgment is |
supreme, -The systemé analysis way of thinking is complemen~
tary bto thé experienced judgment and intuition of decisionw
makers.

H The systems analysis process involve the following
steps: (1) input data to mental process; (2) anal&ze datas
(3) predict outcomes; (4) evaluate outcomes and compare
altgrnati&es; (5) choose best alternativg; (6) take action;

‘and, (7) measure results and compare with predictions.
.+« The sfstems apﬁroach to thinking }s most effective if
individuals cén be trained to be ready with alternative
actions which directly tie with the‘predicfion of outeomés.
The basic tool is the oubcome array which represents the
matrix of ali possible circumstancess This outcome array o
¢an be déveloped oﬁly if the decision-maker thiﬁks in terms-
of the wide sgope of possible outcomes. Outcome descriptions
force the decision:makers to spell out cleariy Just what he -
is trying to achieve. L |

It is in the light of the system theory in project
manégement that the researcher understands the present inveg~

tigation.
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Conceptual Framework

- w

»

The foregoing schema conceptualizes»gﬁeiéﬁﬁiﬁgééﬁﬁ@§,
(Pléase see Figure 2). The schéma takes into account the
important role of the .different variables needed in attaine
ing the exXpected outcomes of the study. | |

The base of theischema:repfesents the néed for an evai-s
uation of Project URS which is résponded o by the ﬁresent

investigation, hence, the frame Evaluation on the Impact of

" the Project URS o? the Achievement in English and Filipino

of Grades I-IIT Elementary School Children and Debtermining
the Causes of Variations in the Achievement of Pupils Under
Sﬁudﬁ.' Tﬁe next upper framé.Shows that éhe evaluation takeé
the form of a Survey of Project URS Pupils’ Achievement in
EﬁgliSh and Filipino and the Analysis of thé Causes 'of Varia=

bions in their Achievement. The third frame shows the variaw-

bles and/or variates. -The criterion variables are the achieve=
ment in English and in Filipino as indicated by the méan pep=-

centage scores. , The variabes are class bype, that is, expg-

‘rimental anqﬁpontrol.classes, grade level - I, II, and III,

school location = central and barangay schools, islands --
Leyte and Samar, and, the nine divisions in the region -

Samar, Galbayog‘city! Northern Samar, Eastern Samar, Leybe,
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Tacloban City, Ormoc City, Southern Leyte, and Biliraﬁ; The
schema also shows the relﬁtionshiﬁ'ﬁetween ﬁupilsf achievement
as indicated by the mean percentage scores in English and in
Filipino and teachers® personal and professional characteris=
tics par?iculariy; educational qualification, field of specia=
lizatidn; training in linguistics and‘language teachiﬁg, atti~
“tude bowards Project URS, length of'séfvice, and age. ?he
fourth frame shows that implications for languagé managemenk
in general and for language program/project management in
particﬁlar'were drawn from the findings of:the study and thesg
are fully discussed in Chapter IV. Finally, the last frame
represents the expected outcome of the spudy which; hopefully,.

is the atbtainment of quality elementary education.

rl

Significance of the Study

Achievement test at the end of the year is part of the
feedback aspect of Projeét Upgrading Reading Skills (URS).
Like achievement test results, the findings of this study
will provide an empirical evidence .whether investments or
expenditures goured into a given préjeqt like Project URS is -
justifiabie or not. Results of this study will help déciéion—
makers in the DEGS Regional Office to modify the said project

in order %o bring a desired effect or effects in their attempt
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to improve learning competencies and performance levels of
,childreﬁ,in Communication Arts — English and Filipino. Fur-
thermore, this research will give us insights iﬁto the level
of achievement in English and Filipino of the Grades I-IIT
pupils.

To the DECSRO VIII, Elementary Educabtion Division —

Als0o, the results of this study will help the ﬁroponents.in
making some modifica?ions in order to improve the project

* during the inﬁpitutionalization phase of the said project in
Eaétern Visayase. |

To_the Language Supervisors (English and Filipino) =

It will help strengthen the English and Filipino program in
the division’'levels Tt will improve the communicative compe-
tenqy of the teachers both in oral and in written aspectss .
And, it will also provide direction in instruetion and in
- evaluation.

To the Administrators « The results of bthis study will

be of help to distriect and school administrators on their
task of assessing teacher's competence in relation to the
requirements for quality education.

To the Teachers = This will be beneficial in debermining

whether or hot the Phono-Visual~Oral=Sound Blending-Meaning
{PYOSBM)} Approach indeed; contribute towards the elimingtion

of nonreaders in each class. (
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To the Parents =~ This performance evaluation will be
helpful in asgertaining the actual performance level of their

own children in English and in Filipino.

Scope and Delimitation of the Study

This study;wés focused on pupils’ achievement in English
and in Filipino across grade levels, types of classes, school
logation, islandsy and divisions, taking into consideration
the niﬁe {9) pilot schools of the Project Uﬁgrading Reading
Skills (URS) in Eastern Visayas vis~a~vis teachers' educa-
tional qualification, field -of speciaiization, training in
linguisgtics and language teachlng, length of service, ages.
and attitude towards Project URS.

A1l the pupils and teachers who were present during the
session were involved in this study. Aé a whole, there were
one Ehogsand five hundred twenty-two (1,522) pupils involved
in.this study. Of this number, four hundred ninetyhfour
(4?&) were Grade I pupils, five hundred twenty-one (521) were
Grade IT pupils, and five hundred seven (507) were Grade III
pupilss And, there were forty-nine (49) teachers who were
involvéd in the study. Of the 49 teachers, seventeen (1?)
were teaching Grade I, seventeen (17) were teaching Grade II,

and fifteen (15) were teaching Grade IZT. These pupils and
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teachers came irom the Project URS pilot schools of the nine
divisions of Eastern Visayas, namelys ‘Meréedes Elemanta}y
School of Samar Division, San Policarpo Central School of
Calbayog Giby Division, Mondragon Central School of Northern
Samar'ﬁivision, Sabang Elementary School of Bastern Samar
Divisioni San Joaguin Central.School of Leyte Division, Dr.

Bafiez Memorial Elementary School of Tacloban Gity Division,

Valencia Central School of Ormioc City Division, Dongon Ele=

mentary School of Southern Leyte Division, and Almeria Cen-
tral School of Biliran Division (Please see Fggure 1).

| The Regional Achievement Tests in English and in Filiw
pino were ubtilized in this study. The said tests were in-
tended for the Crades I~III pupils enrolled in all ﬁhe Prow=-
jeet URS, schools iﬁ the region.: The researcherlutilized a
validated questionmnaire intended to elicit data on the perw
sonal and professional characteristics of Project URS ‘%
Grades I=-TIT teachers in all the pilot schools in the re=
gion, ' The researcher alsc conducted informal observations

and interviews with the said teachers. .

Definition of Terms

The following terms are defined as used in this study:
Achievement. This refers to the accomplishment or pro-

ficiency of performance level in a given sgkill or body of

-

I'4
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knowledge. (Good, 1973:7)s In this study; achievement ‘
refers to the raw and mean percentage scores in English and
in Filipino.of the Grades I~III Project URS pupils..

Achievement Gegbe This is a test designed to measure

the pupil's knowiedges, skills, values, etc. in a give? field
taught in school. (Good, 1973:7)s This study used the
Regional Achievement Test in English and Filipino I, II, III
to measure bthe Grades I~IIT pupils’ knowledges and ékillé in |
English and Filipino.
Barangay School, This is a school located outside the
- municipal proper, like Mercedes Elemenﬁéry Schooly éabap;
Blementary School, Dr. Baflez Memorial Elementary School, and
Dongon Elementary School. . o
Gentral Schobl. This is a school located Within’%he

municipal proper, like Mondragon Central School, San Policar—
po Gentral School, San Joaduin Central School, Valencia aen-.
tral School, and Almeria Central School.

Class types This refers to the experimental énd'control

classes of Project URS.

Communication Arts (Enplish and Filipino) = This refers

to language curricular subjects now named English and Filipino.
These subjects cover the structures of the two languages and

the four skills of listening, speaking, reading, and writing.

hl

W %
Ao '
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bontrol Class. This refers to the classes which did not
use bthe Phono=Visual-Oral=~Sound Blend1ng4Mean1ng Approach in’
the teachlng of begimning reading in English and in Fildipino
and which did not use any supporbtive curriculum materials
from DECSRO VIII. )

Division. This study refers to the nine schools divie
_sions of Bastern Visayas, namely: Samar, Calbayog City,
Nor%bérn Samar, East?rﬁ Samar, Leyte, Tacloban Gity, Ormoc
City, Southern Leyte, and Biliran, A division is headed by

& Schools Division Superintendent.

Experimental class. This refers to classes which used

the Phono-Visual=~Oral=Sound Blending~Meaning Approach in the
teaching of beginning reading in English and in Filipino aﬂd_
which used supportive curriculum.ﬁaterials like lesson plans, "
skillsbooks, and tutoria; kite distributed by DECSRO VIII.
Bvalugbion. It is the process of asceritaining or - !
Judging the value or amount Qf gsomething using a standard
of appraisal. " (Good, 1973:220), ' In this study, the achieve~
meﬁt of pupils in Engliéh and in Filipino was evaluated

through the use of the Regional Achievement Tests in English

and in Filipino.
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Grade,Levg;. It ié'a measure of educational matufity
stated in terms of the‘séhool grade aﬁtainéd by an indivi-
dual pupil or %}5up of pupils at a given time. (Good, 1973¢
263); In this study, there were three grade levels involved,
namely: Grades I, IT, and IIT.

Island, In.this stﬁdy, it #ncludes the twin islands
of Easbtern Visayas which are Samar and Leyte Islands. 1Saﬁar
Island comprises thé divisions-of Samar, Ga;bayog City,
“Northern Samar, and Bastern Sgmars Lgyté Islghd compriseg

the divisions of Leyte; Tacloban City, Ormoc City, Southern
Leyte, and Biliran, ) . .

Language Program. In the field of language arts, it is
a échool prograi inte?ded to provide understanding énd ;cquiu
sition of the structuresyand meenings of a given ianggage as
well as its effective uses. (Good, 1973:456). In this study,
Language Program referé to the English Insbtbruction Program |
and Filipino Instruction Program,' '

.E§§£h£g££§ntage\LQgg£. As. an indicator of'pupil achieve~
ment; this refers to the sum of all raw test scores pupils
got in Engliéh %nd‘in Filipino divided by the total number
of pupils who took.the‘test times 100, This is expressed in
percenbage and the formula is: X aéi%?-xﬁaﬂo.

!
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Performance. This refers to the actual performance in '

English and in Filipino of the Grades I~TII pupiis in the
nine pilot schools of Project URS as indicated by pupils?
raw scores as well as by the mean pgrcentage scores per
class in the Regional Achievement Tests iﬁ English and in
Filipino.

Pilot School. It is a selected school .in the region

where'teachefs and. adminigtrators were previously traiﬁed

in the ﬁse of both PVOSBM (Phono~Visual—Oral*Sound Biending—
Meaning) Approach and Projéct URS Gurriculum/Instructional
Maberials. Teachers and pupiis actually used these abéroach
and maberials. However; situations were left as they were.
Varizbles were not conbrolled, The research ‘and evaluation
design was Ollx 0, and Oy x Oém (DESCRO VIIT Pamphlet).

Iﬁ this study, the Pilot-gchobls involved were: DMercedes
Elementary School. (Samar), .San Policarpo Géntral School )
(Calbayog City), Mondfagon Central School (Northern Samar),
Sabang- Elementary Scliool (Eastern Samar), Dr. Bafiez Memorial
Elementary School {Tacloban Gity), San anquin Central
Séhool (Leyte), Valencia Central School (Ormoc City), Dongon
. Blementary $§hgol (Sou?hern Leyte), and Almeria Central-

i

School (Biliran).

.
EE
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Project URS. URS is an acronym for Upgrading%ﬁeading
Skills. The project is presently being implemented, prima=
rily to zero oub noﬁreaders and to help teachers and pﬁpils
adopt. a new appreoach.to teaching communication skillse
(DECSRO VIII Pamphlet).

- Quality FEducation. This is a national educational trust

which imp;ies an upgréding.of educational standards — a pro—
cess\that is similar to the atfainment of excellence in
education as well as in 1life. (Sutaria,.1984220). Opera~
,'tionally; ?5%~100%.suqcess pef skill is expected of 1éarners.
Region VIII. P5pularly referred to as Eastern Visayas._

t R .
Region VIII comprises the provinces of Samar, Northern Samar,-

Eastern Samar, Leytes Southern Leyte, and the .Sub-province
of Biliran and the cities of Gélbayog, Taclobang and Ormoc.

School ILocabion. This is the place where the Project

URS pilot_schools'are located. There are pilot schools:
located in the central or mﬁnicipal proper and there aré
those Tound in the barangay or outside the muniéipa; proper.,.
Variates. This refers to the magnitude of a particular
observation, a particular value of a variates, or the whole
of a single observation or measurement of a variable. .(Good,
319732639). _In this study, variateé include class type, '

grade level, school location, island, and division. It also
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inclpﬂeé such teacher-related charéctéristics like educaw
tional qualification, field of specialization, training in
linguistics and language teaching, attitude towards Project.
URS, length of servicey and age. The stqu hypothesized .
that the variates do not affect or cause a difference/
variation in the‘pupils' achievement in BEnglish and in

Filipino; the criterion wvariable in the study.

o



CHAPTER IT
REVIZW OF RELATED LITERATURE AND STUDIES

Tn order to gain insight as to go about with this work,
. exbensive research waé uhdertakgn despite of constraints of
time,' Several books, magazines, journals, tﬁeses reports
were read frqm different librarieg. Ideas gleaned from
noted linguists and scholars opened avenues for a betber

understanding of the subject on hand.

Literature

Froﬁ Boe (1971:1125 the writer gathered what the impore
tang requirgments in language learning are, which gave him -
the idea on (a) what are to be measured in learning a
language is that one must have something to say; (b) that
one must apply common sense and straight thinking on the
language he ﬁses;‘ (c) for growth in the use of the language,
one must develop sensibivity to language fonmﬁi;,(d) in
speech and writing, standard ﬁsage of the language must be
practiced; (e) a good vocabulary is néeﬂedkto_enable to
portray @efinitely and accurabtely his ideas. '

Finocechiaro (1970:78) more or less enlightenedhthef
writer oﬁ the need to evaluate the learners' progress in
thelr language capacities while preparing them for the next

higher grades. Her discussions underscored the importance
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of'appropriate testing to enable the teacher to set realistic
standards.of achievement for groups or individuals. Testing
helps in assessing the effects of experimentation to deter-
‘mine whether the use of another language in the classroom
retards or accelerates their progresse.

In language learning, Fries (1958:13;4), pointed out
that the chief problem is not only that of acquiring wvocabu—
lary but also the masﬁery of sound system and language struce—
tures,

One of the objectives of Project URS is on the develop— :
ment of the readihg skills especially in the lower grades.,
Fitzgerald (1955:11) stresses that it is the duty of the
school to guide the child to master the skills of communica-
tion including listening, speaking, reading, spelling and
those of quantitative relationships which the child needs
for learning, problem solving, thinking and living. The
child must know his environment and the world in which he
lives. Effective reading, writing, language, spelling and
speech contribute to bettgr improved communication and more
effective problem solving, hence; teaching needs various
sources of learning in order that children can learn.

According to Coody and Nelsoﬁ (1982:18), listening,

speaking, reading and writing constitute the core of the
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elementary school curriculum. They form the basis of pracu'
tically all learning activities, plammed and spontaneous.
The language arts'program has a great impact on a school's
success in achieving its instructional goals. It provides
the means to encode language, to translate thought into
SPeéch and writing, and to decode or transform language into
meaning and thought. The process of encoding draws on the
expressive language arts skills composed of speaking and
writing. Decodiﬁg, on the other hand, draws upon the per-
ceptive skills of reading and listenihg. :

Karlin (1971:32=3), points that a viablé reading prog-
ram is one which develops the basic skills children need in
order to ready teaches them how to use reading as a tool of
learning; fosters an appreciation of and tests for good
literature, and develops permanent interests in reading for
enjoyment. These four characteristics become the objectives
of oﬁr instructional program and at the same time serve asl
guidelines for evaluating the progress the children make in
reading. How we achieve these objectives is what reading
instruction is all about.

When it is said that children learn to read, what is
meant is that they master the skills and develop the abttitudes

they need in order to acquire the ability to read.
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The basic skills, as cited by Bond and whgner (1966:8),
are as follows: (a) ability to group words into thought
'ﬁnits, (b) ability to note details and follow directions, 2
(¢) ability to read maps, graphs,-and charts, and (d) abilie
ty.to find references.

According to Deboer and Daliman (196L4:55~9), the teacher
should observe the following guidelines when planning for a
prerecading program: (1) the teacher should have clearly in
mind the ijectives of the prereading program. The general
purpose is to guide the child to become better prepared for
begiming reading. More spécifidally; ﬁhe objectives can be
stated as follows: (a) to determine whether the child is
ready to learn, and if he is not ready,; to find out how he
can be helpedy, (b) to assist the child in becoming adjusted
to school life, (c) to broaden the child's background of
experience,  (d) to help the child gain emotional and social
maturity, (e) to help the child increase his speaking and
.understanding vocabulary, (f) to prpvide an enviromment in
which the child will have an opportunity to develop skills
essential to beginning reading, (g) to increase the child's
interest in reading and to make him aware of the functions
of reading; (2) reading readiness should be an integral part

of the total first grade program; (3) direct help in the
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form of practice activities should be provided for some boys
and girls; (4) the activities of the prereading program
should provide background for the initial reading tasks;
.{5) the length of the reading readiness period should vary.
KX child should be taught to read as soon as he'is ready;

() a large variety of appropriate materials should be made
availablerduring the prereading period. The child should
‘have access to a large number of attractive books; and,

(7) the learner should be ready for each stage in learning
to read before he Begins its Before reading inétruction,
the teacher should make certain that the child has the requi-
site skill for undertaking the new learning.-

McKee (1948:193=203) cites the three essential princi-
ples in teaching beginning reading as follows: (1)‘reéding
for meaning. Instruction in beginning reading must be of
such nature that the child learns to look upon reading as a
process of making meaning. He must learn that meaning lies
behind printed symbols and that; he does not read a group
of words, even though he pronounces these words, or knows
that he has secen the forms beforey, unless he underétands
what the words mean in the settings in which they are used;
(2) emphasizing word identification and word recognition.

Good teaching helps the pupil identify words that are taught
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by the séucalled sight methods, and will begin'and continue.
the development of the child's power to identify strange
printed words independently. In his first contact with a -
given word, the child will look atrthe form of the word as
the teacher tells him the pronunciation, will force him to
recall its meaning. Then, by looking at the form and at the
same time thinking out the meaning, the child can associate
thé proaunciation and the meaning with the form of the word;
and, (3) providing for individual differences. Since the
pupils in the first grade_class can not progress at a uni-
form rate in learning %o read, instruction in beginning
reading mﬁst-often be more or less individualized. One
small group may be reading a first prewprimer, another, a
primer; and still another, one or more other books of
greater difficulty, Within each group, the teacher needs
to give close attention to the needs of each pupil provi-
ding the particular instruction needed for the child to make
satisfactory progresss

- To pursue effective reading instruction in reading
skills, the teacher must have a strong faith that evefy
child is capable of achieving progress.

According to Harries, (1956:26m51), reading can not Ee

mastered after a long process of growing and learning takes

place. It is a much higher level of growth and brain deve-
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10pment; and a host of specific learning. Some of the traits
involved depend primarily on the growth potentials of childe
ren; determined largely by a conventional maké—up. Other
equaily impertant traits develop through learning from everyw
day living. The ultimate interplay of 1nnef growth and envi-
ronmental stimulation is present in all aspects of child de-=
velopment; and readiness is not a single trait but a state of
all-round dévélopment of maturity. It is best developed in a
classroom abtmosphere which provides optimum conditions of
physicai; intellectual and social development,

Greene (1982:2), cites that the development of literacy
gkills should be conceived as an openingy, a becoming; never
a fixed end. The fundamental skills are the only foundations
and that learning does not actually begin until people begin
to teach themselves. . Teaching for literacy conceives learn—
ing as action rather than behavior.

Moffet and Wagner (1976:10) point out that 6n the read-
ing side, literacy covers what the tééchers call decoding and
word recognition; on the writing side, it covers the trans—
cription skills of handwriting, spelling and punctuation.

Deboer and'Qallman (196L:243=4)) had further emphasized
that reading is an important means of introducing the child

to the surrounding world. Through reading, he can view evere
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widening horizons and explore ever-new areas in the world of
things, peoplé and events. fhe pupil's knowledge is the dis-
tillation of his impressions gained from abundant reading.

Reading is given emphasis by the teachers and adminis—
trators because of the 3 R's or the "return-to-the~basics".
Down (1977:3) cites these reasons for the "return~to-the-
basics" trend: (1) growth of educational consummerism in
our society. Parents are beginning to insist on having a
voice in their children's education. With educational costs
fast rising; people ask why student échievement is declining;
(2) proliferation of educational innovations. These changes
are adopted to effect major improvements in student achieve~
ment; (3) lack of emphasis on mastery of the subject matter.
The curriculum gives more emphasis on work experiences. The
trend has swung to the extreme on self-image and too little
onqgcquiring'the fundamental skills; and, (4) large amounts
of information that the public had revealed in recent years
about the outcome of schooling. Research findings have pro-
duced much data and information on teaching and on instruc~—
tional results.

Sutaria (1980) in her speech delivered to the Third
National Conference of Regional Chiefs and Assistant Chiefs
of Elementary Education had re~interpreted the "back-to-the-

basics™ in the following three dimensions: First, it gives
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more emphasis on strengthening of the tool skills which are
called the 3 R's. The second dimension gives emphasis on
learning the knowledges, skills and attitudes basic to the
mastery of higher level or more complex learning. One weak=
ness of teaching today is the tendency to.Peach complex know=
ledge and skill without first teaching its.prerequisites.

The result is often no mastery of complex skills taught.
Stress needs to be placed on teaching the components of the
higher levels or mofe complex skills or knowledge later.

The teacher should proceed from easy to difficult. Likewise,
skills and knowledges have to be determined and sequenced
ﬁroperly to assure mastery.

The third dimension develops mastery of knowledges,
skills and attitudes considered basic to good citizenship
and makes an individual capable of participating actively in
the social process.

There are different methods in the teaching of.beginning
reading and Villamin (1984:22~37) had groﬁped.these methods
into three: (1) methods which lay emphasis on the elements
of words and their sounds, (2) method which emphasizes
meaning from the beginning, and, (3) current trends in
teacbing beginning reading.

The methods which lay emphasis on the elements of words

and their sounds or analytic methods were grouped in:
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(a) alphabetic method a’it'is'aaméthaauwhich assumes the
familiarity with the forms and names of letters which helps
the pupils recognize and pronounce words, (b) phonetic
method = it is a method which adopted owing to the fact that
the sounds of the letters not their names, when uttered ra-
pidly, produce the word., It assumes"thgt‘once these sounds
have been learned, they are combined into syllables and words,
then into larger language units. It is effective for language
in which sounds and forms of letters invariably correspond
and when used for language which are not purely phonetic,
some of the letters are modified or diacritical‘marks indi-
cate the appropriate sounds, and, (c¢) syllabic method - it
is a method which the key units in teaching are syllable
units. As syllables are introduced and learned, they are
combined to form words and sentences, The use of syllables
are preferred to that of letters because many consonants can
be pronounced accurately only in combingtion with vowels.

The methods which emphasizes meaning from the beginning
or synthetic methods were grouped into: (a) word method or
Dolch basic-sight words ~ it is a method in which words are
presented in g meaningful setting and learned by the "secew-
and~say" method during the first few lessons, that is assum-
ing that each word has a characteristics form by which it can

be rémembered. Attention is directed to details of words,
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such as syllables and letters and then sounds; these elements
are usgd in training pupils to discover, recognize and pro-
nounce new words independently and accurately, (b) phrase
methodr—-it is a method which is based on the assumption that
phrases are more interesting than words and phrases added
emphasis on meaning. It is also recommended in the belief
that since good readers recognize group of‘words at its fixa=
tion of the eyes, the method should foster raped growth in
efficient reading, (c) sentence method ~ it is a method
which gives emphasis on sentences and not the word or letter
in the true unit of language, and, (d) story method - is an
extension of the sentence method using a story as a unit of
instruction in early reading activities.

The current trends in teaching beginning reading were
grouped into: (a) eclectic trend or the analytic = synthetic
method - is a method which uses graded words, sentences aﬁ&
simple passages which were carefully selected and the child-
ren are guided to analyze, compare and synthesiée these sé—
lections. As a result children became acquainted with the
elements of language and mechanics of reading, (b) linguis-
tic approaches were;submgrouped into: (1) Bloomfield - approach=
which was advocated by Dr. Leohard Bloomfield and:- Clarence

Barnhart. Teaching starts with capital letters and small
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Charles Fries., This is an expanded version of Bloomfield's
work. TFries' goal is high-speed identification with 100
percent accuracy. He does not advocate on the teaching of
letters in alphabetical order and suggest the following
order = stroke letters, letters combining strokes and parts
of circles, and, round lettefs. The pupils tell whether the
pairs are the same or different aimed at developing automa-
tic habits of recognition for the letter shapes. (3) lan-
guage experience approach = which uses.reading and other
communication skills such as listening, speaking and writing
together in the instructional program, It uses a listing of
language experiences which generate productive thinking. - It
allows freedom of expression, satisfy curiosity and promotes
personal satisfactiori. Some of ﬁhese language experiences
are: listening to and telling stories, developing awareness
of common vocabulary and expanding them, reading a variety
of symbols, integrating and assimilating ideas and reading
eritically, (c) dimensional apprbach - is an approach in
which case certain dimensions for effective learning are
taken into consideration, Individual differences are consi-
dered. Since that‘no two individuals are alike, it can be

met by diagnosing the pupils' strength and weaknesses, and,



41

(d) the PVOSBM (Phono-Visual=-Oral-Sound Blending=Meaning)
Approach.(l981) - which is used in the teaching of beginning
reading in English and Filipino. It is an approach which
emphasizes at the very start the teaching/learning of the
basic sounds of English and Filipino alphabets before teach-
ing/learning the names of the letter as they are embodied in,
rebresented by their graphic symbols, the letters of the
English and Filipino.alphabets. = This is the Hear, See, Say
Stage. After mastering the basic sounds embodied in the
letters that represent them; the children are taught how to
blend the sounds. This is the sound-blending‘stége. The
third stage is meaning. It is comprehending of what is read.
In this stagey; it is assumed that children have already mas—
tered the basic souﬁds and they can blend these spunds and
they cén blend these sounds in varied syilabic structures.
These basic beginning reading skills will unable them to
recognize and form a mental picture of the configuration of
words.

The foregoing review of related literature emphasizes
the .essence of the "back—-to-the-~basics” movement, that is to
develop mastery of the basic communication skills which in=- -
clude listening, speaking, reading and spelling. Likewise,

in order. to facilitate effective learning of these basic
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skills, particularly to pupils in the lower grades, different
objectivés and principles are cited to improve reading instruc—
tion and language development. All the methods and approaches
mentioned have something to do on upgrading reading skills but
this study focused mainly on the use of the PVOSBM Approach in

the teaching of begimming reading in English and Filipino.

Studies

On the importance of English in our educational system,
Dacanay (1976), envisioned that from many indications, English
will continue to be the language of instruction in our schools
for some time %o céme. The time for learning it, however, has
shortened but the demand on the pupils' obtained in word meane—
ing were consistent with the findings of local educators who
reported that English vocabulary of Filipinc children is one
“ and a half year behind ha English speaking child.

Concerning the learning of Filipino, the study of
Cabzgnot (1979), revealed that pupils in the grades had low
performance in language achievement in Filipino due to many
problems felt by the teachers in teachiﬁg the language. A
great number of them had few units in Filipino and because of
this deficiency majority of them resorted to using the verna-
cular as a medium in teaching the subjects where Filipino is
supposed to be used. Added to this was the lack or even

absence of instructional mabterials and books. It was also
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evident that there was less supervision and emphasis given to
Filipind as a subject compared to other subject areas in the
school curriculum. This invéstigation of Gabagnot simply
showed that both the teachers and administrators ih the dis=
trict of her study were wanting in interest in using Filipino
as medium of instruction.

‘ The studies of Dacanay and Cabagnot had the same bearing
with the present study because it involves on the use of
English and Filipino. However, the present sﬁudy differs
from ﬁhe mentioned studies because it involved the primary
grades pupils and it deals on the achievement of pupils in
English and Filipino.

Given direct bearing on this study were the findings of
Lapingcao (1980), which revealed that the grade six pupils
manifested better achievement in Filipino than they did in
English, The assumption was that the former is phonetically
and basically related to Cebuano while English stands for
foreign language.

Majority of the pupils fell under the average category
in the reading achievement in English and in Filipino. The
girls showed better achievement results in both English and
Filipino than the boys. There was a positive relationship
between the reading achievement in English and Filipino. The
pupils who achieved better in English also achieved better in

English also achieved better in Filipino.
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‘The study of Lapingcao is the same with the present
study in the sense that it is on the relationship of English
and Filipino and the instruments used was to look into the
performance of the pupils in the two subject areas. But,
they differ on the grade level. The former utilized the
grade six pupils while the latter utilized the grades I, II,
and III. ; _ g |

Untalan (1972), classified the difficulties encountered
by high school students in learming Filipino in the Philipe
pine Normal College. Her study showed that these difficuln
ties were in accordance with the following categories:
functional grammar, correct usage, word meaning, spelling,
and the use of words that the same spelling‘but have diffe=-
rent pronunciation.

Conclusive proofs were advanced by de Leon (1973) in
her research that non-Tagalog students whether Christians or
Muslims have difficulty in learning Filipino especially in
so far as grammar, correct ﬁsage, diction, spelling, and
pronunciation are concerned. Only a slightrdifference in
language achievement between Christian and Muslim existed.
It was in grammar where difficulties encountered by her sub=—
jects were great. Diction and choice of words posed as
stumbling blocks in their written composition.

Low (1976), cited that a child who has learned to read
and write in Filipino has the wealth of background skills that

will bring him to the task of learning English. For him the
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gkill of word recognition and comprehension of written English
can be builf upon the literacy proficiency he already posses—
ses. Some skills learned in English may serve well in learn-—
ing the same skill in Filipino or vice versa.

Gonzales (1976), underscored that, as a maximum féQuire—
ment, the mastefy of standard Filipino must be the objective
of the classroom instruction for an effective bilingual prog-
rame. Slang Filipino has limited uses; its domains are in the
areas of intimacy and friendship. A similar concept would
apply to English. We do not need the average Filipino in
school to speak the American slang; it has low functionalitye.
What we need to teach is the standard English.

‘The really problematic ones are the monolingualsy, the
non~-Tagalog speakers who must learn Filipino. Gonzales ad=
monished not to exaggerate the difference between Filipino
and the non=Tagalog languageé in the Philippines; for the
ethnologists and the historically comparative linguists tell
us thaﬁ all these languages are cousins and germane to each
other, although some may be more distant in any manner.

Adjawel (1979), on the same point of view stated that
the Cebuano who is linguistically distant from the Tagalog,
is also sociologically and psychologically distant, much more
than the Ilocano is. The Cebuano langﬁage contains common
structure componenté, many of the lexical terms, and coﬁmon

inventory of sounds.
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This contention of both Gonzales and Adjawel is shared
" by Go (1978), who declared that a non-Tagalog child in our
bilingual set up may be learning two second.languages. The
possibility is that he learns faster than he does English
owing to the fact that his first lénguage which is Cebuand
has élose relationship to Filipino in sound, vocabula}y, and
grammatical structures.

The present study has the same bearing with the studies
of Untalan, et. al.; because it deals on the learning of the
Filipino language by the non-Tagalog pupils. This differs
from the aforementiéned studies because it is on the perfor-
mance of the primafy grades pupils. '

The thesis of Peralta (1975), revealed that Cebuano-
speaking pupils in Gréde Fouf in the public schools of Cebu
City whose parents have higher educatioﬁal attainment were
proficient in written work in English than in Filipino; On
the other-hand, pupils whose parents belong to the average
or lower brackets of society han spelling and vocabulary as
their weakness. They fared better in written work in Filipi-
no.. She further explained that these pupils have less expo- .
sure to English; what pieces of literature they - have at home
are either in Filipino or Cebuano;

The study of Peralta is the same with the present study

for the. reason that both deals on relationships of the achieve-
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ments in English and Filipino. Howevei-, this study differs
from her in the sense that this study deals on the perfor-
mance of the pupils in the two subject areas towards the per—
sonal and professional characteristics of the teachers while
that of her study deals on the relationships of the perfor-
mance of the pupils towards the peréonal and professional
characteristics of the parents.

Cananua (1988) conduéted a study in order to evaluate
the performance of the Grade II pupils of Catbalogan I Cen=-
tral Elementary School, with the end view of determining
‘whether the performance of the pupils satisfied the expected
mezn percentage scores established by the school, district,
and the division for the school year 1986-1987. The follow=-
ing were her findings: (a) there is no significant difference
in the pupil's actual performance in the schooly, district, and
division achievement test in English, Mathematics, and Fili-
pino. But, it has a significant difference in Sibika at Kul-
tura, (b) there is no significant relationship between the
expected and actﬁél performance in English, Maﬁhematics, Fili=
pino and Sibika at Kultura in the school, district and division
achievement test, and, (c) taking all the subjects collec-
tively, the general pupils' performance met and the performance

target set by the school, the district, and the division as
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indicgted by the insignificant differences between the éXP
pected and the actual mean percentage score.

The study of Cananua had the same bearing with the pre-
sent study because both utilized the Grade II pupils and the
échievement tests in English and in Filipino. Itrdiffers
with the present studj because the present étudy used the
descriptive research study, it invélve the Grades I and IIT
- pupils, it utilized the regional achievement tests and the
. samples came from the nine Project URS pilot schools in the
region. |

Gabieta (1985) made a research study which determined
the status and the extent of implementation of Project URS
in the ten (10) clientele schools of the Division of Samar
during the school year 1984-1985. The researcher used the
descfiptive method in conducting the study and developed a
questionnaire in order to obtain needed data to answer spe-
cific questions raised. To some extent, interviews with the
teachers and administrators were also cénducted.

This study was limited to the ten clientele schools of
the Division of Samar with 48 Grade I, 42 Grade II, and 38
Grade III teachers and 21 administrators composed of 2 Gene-—
ral Education Supervisors for English and Filiping,'5 District

Supervisorsy; 9 Principals, and 4 Head Teachers as respondents.
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Data analysis was confined to frequency counts and their
corresponding percentaggg.” Ranking was used where applicable
and appropriate.

The following were the findings of his study: (a) on
the appraisal of the effectiveness and efficiency of the
PVOSBM Approach to help nonreaders after a year of implemen—
tation were mostly satisfactory according to 49.6%, while
Ly 429% said it was "very satisfactory", (b) most classes or
78.9% of the classes in the clientele schools reached the per-—
centagerof achievement to 85%. Nine classes reached 90% and
eleven classes reached 90% énd eleven classes reached 95%,
(c) 20 administrators or 95.23% implemented Project URS in the
exercise of their administrative and supervisory functions,
(d) 98 teachers or 65.77% said they: implemented the Project
URS because they believed it would improve pupils' reading
capabilities, (e) 44 teachers or 34.37% had implemented the
Project URS fully, while 85 teachers or 66.40% partly imple-
mented them, (f) 78 teachers or 52.3L% have sétisfacéorily
mastered the concepts and techniques of Project URS, while LS
teachers or 32.21% have mastered partly, and, (g) as a wholey
most clientele schools rated Project URS as a "Good system”
with a frequency of 78 or 52.34%, while 58 or 38.927% rated it
as "Very Satisfactory"”, 4 or 3.12% rated it as "Excellent",

and 4 or 3.12% rated it "Fair".



An experimental study was conducted by Bartolome (1983)
on the effect of-thekPVDSBM Approach in the central schools
of the Division of Calbayog City. The purpose of her study
was to determine the effect of the PVOSBM Approach on the
reading achievement in Filipino of Grade One Waray‘Leérners
in the Central Schools of the Division of Calbayog City.

Bartolome made use of one big central elementary school
for each district or a total of five selected elementary
central schools in the Division of Calbayog Gity.-

The study made use of L0OO randomly selected grade one
pupils enrolled during the school year, 1982-1983. These
grade one puplls were equabted as to agey; mental ability, sex
and socio~economic status. The ten grade one ?ublic elemen~
tary school teachers were also equated as to age, educational
attainmenty; length of service and perfof‘mance ratings.

Bartolome controlled tﬁe variables of age, sex, mental
ability and socio=economic status by selecting only children
who were seven years oflage, by having the same number of
male and female children and by using childreh belonging to
the same socio-economic status. The children and teachers

were randomly assigned to the Experimental or Control Group

in each school.
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The Pretest -.Posttest Experimental = Control Group
design was usedsl This design takes this form:

R 01 X 0

B Oy By

The pretest was given to both groups before the intro-

2

duction of the Experimental Variables, which is the PVOSEM
Approach. The posttest was given to both groups to deter-
mine the differencé of the mean scores. The t-test was com-
puted to determine the significance of the difference bet~

ween meanse :
Findings revealed that the mean scores of pupils in the
Experimental Group was 17.25, while the Control Group obtained

a mean score of 8.24. The t=talie of the difference was

8424y which was significant at .05 level. The study con-
cluded that_the PVOSBM Approach which was the Experimental
Variable, proved more effective than the conventional way of
teaching reading in Filipino.

The studies made by Gabieta and Bartolome were the same
with the present study because it is concerned on the evalua—
tion phase in ﬁhe implementation of Project URS. However,
the present study differs on the following aspects:

(1) éabieta's study involved the administrators and teachers,

while the presant study involved the administrators, teachers,
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and pupils, (2) Bartolome's study utilized the Pretest -
Posttest Experimental =~ Control Group design, while the
present study ﬁtilized'the descriptive research design,
(3) Both studies were limited to the division level, while
the present study was limited to the regional level.

The present study which aimed torinvestigate the per-
formance of the Grades I-III pupils in English and in Fili-
pino and to determine the causes, if anf, of variations in
the achievement of pupils under_study, may somehow redirect
the projecﬁ managers and implementors in the institutiona-

lization of Project URS if it yields positive results.



CHAPTER IIT
METHODOLOGY

This chapter discusses the research methodology. It
includes the research design, the subjects and respondents,
-instrumentation, data collection, and statistical treatment

of data.

The Research Design

The descriptive_research design was'used in the study.
Estolas and Boquiren (1973:73) maintain that the descriptive
research design can obtain facts about exisfing conditions
or detect significant relationships between current phenome= !
na. The descriptive research describes and inﬁerpretes
"What is'. In this study, it describes the achievement level
in English and in Filipino of the Grades I-IIT pupils who
were enrolled during the school year 1988-1989 in the nine
Project URS pilot échools in Bastern Visayas. It also
describes the relationships between the achievement of the
pupils and the personal and professional characteristics of

the Project URS teachers.

The Subjects/Respondents

The study used pupil subjects and teacher respondentss
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Pupil Subjects. The pupil subjects were the Grades I,

IT, and ITIT pupils actually attending classes during the
school year 1988-1989 in the nine Project URS schools in

the nine (9) schools divisions in Region VIII. These pupils
were of ﬁaried sexes; ages, family background and socio-=
economic stafus° They were subjected to the Achievement
Test in English and‘Achievement Test in Filipino.

Table 1 presents the distribution of the pupil subjects.
Table 1

Distribution of Pupil Subjects
By Division and By o
Grade Level

Division : Pilot ochool T T T ITITI: Total
1. Leyte +San Joaquin Central ; 53: 55: 52: 160
2+ Tacloban City :Dr. Baflez Elementary : 74: 93: 96; 263
3, Ormoc City :Valencia Central : 54: 51§ 53; 158
L. Southern Leyte :Dongon Elementary : 36; 20; 29; 85
5« Biliran :Almeria Central : 67: Eh; 61: 182
b Sémar :Mercedes Elementary : 57; 56: 62: 175
7. Calbayog City :San Policarpo Central: 53; 53: 51: 157
8. Northern Samar :Mbndragon Central : h5: 81; 52; 178
9. Eastern Samar §Sabang Elementary : 55; 58% 51% 164,

T E ST LR I s0TT T 0E

b
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Table 1 shows that a total of one thousand five hundred
twenty-two (1,522) Grades I~-III pupils were involved in this
- study. Of this number, four hundred ninety-four (L9L) were
Grade I pupils; five hundred twenty-—one (521) were Grade II
pupils; and, five hundred seven (507) were Grade III pupils.

Divisionwise, one hundred sixty (160) pupils came from
Leyte Divisioné two hundréd sixty-three (263) came from
Tacloban City Division; one hundred fifty-eight (158), Ormoc
City Division; eighty-=five (85), Southern Leyte Division;
one hundred eighty-two (182), Biliran Division; one hundred
seventy~five (175), Samar Diﬁision; one hundred fifty-seven
(157), Calbayog City Division; one hundred seventy-eight
(178), Northern Samar Division; ohe hundred sixty-four (164),
Bastern Samar Division.

Teacher Respondents. Table 2 presents the teacher res—

pondents of the study.

The table reveals that there were forty-nine (49) teachers
involved in this study. Of this number; seventeen (17) were
Grade I teachers, seventeen (17) were Grade II teachers, and
fifteen (15) were Grade III teachers. Divisionwise, six (6)
teachers came from Leyte Division; six (6) came from Tacloban

City Division; four (4), Ormoc City Division; four (4),
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‘Table 2.

Distribution of Teacher Respondents
By Division and By Grade Level

" Division . i Pilot Sohool T ¢ Iitiiii Total
1. Leyte :San Joaquin Central : 2 : 2 : 2 : 6 '
2, Tacloban City ;Dra Bafiez Elementary : 2 : 2 : 2 : 6
3. Ormoc City ;Valencia Central ; a4 : 2 : T : L
L. Southern Leyte :Dongon Elementary : 2 : 5 : 1 : L
5, Biliran :Almeria Central : 2 : 2 : 2 : 6
6. Samar :Mercedes Elementary i 2 : 2 : 2 : 6
7. Calbayog City ;San Policarpo Gentral: 2 : 2 : 2 : 6
8. Northern Samar :Mondragon Central : 2 : 2 : 5 : 5
9. Eastern Sgmar :Sabang Elementary : 2 : 2 § 2 : 6
Total : VATV AT RO

Southern Leyte Division; six (6), Biliran Division; six (6),
Samar Division; six {6), Calbayog City Division; five (5),
Northern Samar Division; and, six (6), Eastern Samar Division.
Thesé teachers responded tolthe‘questionnairn designed to
elicit déta on their personal and professional characteris—

ticse
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Variagbles Invoived

As a descriptive research, the study involved several
variates and one criterion variable.

- Variates. The variates involved in the study were pupil/
home variates and teacher variates. The pupil/home variates
were class typey, grade level, school location, home island
and home division. The teacher variates were educational
qualifications, field of speéialization, training in linguis-
tics and language teaching, attitude towards Project URS,
length of service and age. The pupil/home variates served as
classification variables with each variate having two or more
levels, ﬁamelyﬁ for class type-experimental and control;
grade level—grades I, II, and III; school location—central
and barangay, home island-Leyte and Samar; and home division-
Leyte; Tacloban City, Ormoc City, Southern Leytey Biliran,
Samars Calbayog City, Northerﬁ Samar and Eastern Samar. The
study attempted to determine, using the t-test, the influence
of these pupil/home variates on the criterion variable.

On the other hand, the teacher variates served as rela-
tionship wvariables and their influence on the criterion
variable was determined through the Pearson Product Moment

Correlation and the Fisher's t.
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Criterion Variable. Pupil achievement in English and

in Filipino was the criterion variable in the study. This
variagble has five levels, namely: very high achievement
level, high achievement level, average achievement level,
low achievement level, and very low achievement level.
Specific indicators of these achievement levels were the
pubilé percentage scores in the achievement test in English

and in Filipino,

Instrumentation

The study used achievement tests and questionnaires
to elicit the needed research data.

Achievement Testse. The researcher adopted the test

questions of the Regional Achievement Tests in English and
Filipino of the DEGCS Regional Office No. VIII. These are
previously validated test items with 40% = 70% gifficulty
indices and .40 = .80 discrimination indices. The tests
cover the four language skills of (a) listening, (b) speak-
ing, (c¢) reading, and, (d) writing which are all found in
the Minimum Learning Competencies for Grades I-III. The
number of test items in each grade level are as follows:
twenﬁyhfive (25) items for Grade I, thirty (30) items for

Grade II, and, thirty-five (35) items for Grade III.
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Almost all of the test items are of the objective type

using the multiple choice with four options, to facilitate

test administration, scoring, and interpretation.

The study used the ‘following scoring and interpretation

scheme?

Percentage Score

'80.45%
604 5%
1O 5%
20.L,5%

Less

- 100%

80. LL4%
60, LL%
4O« Lhyh
20, Lih

Interpretation

Very High Achievement Level ({(VHAL)
High Achievement Level (HAL)
Average Achievement Level (AAL)
Low Achievement Level (LAL)

Very Low Achievement Level (VLAL)

The test can be finished in 60 minutes or one hour, the

teaching time in English and Filipino I, II, and III.

The Questionnaire. The researcher used the questionnaire

developed by Gabieta (1985) in gathefing data on teacher

variables believed to exact influence the criterion variable.

This questionnaire was tried out on November 1k, 1988 on a

group of Grades I-III teachers of Catbalogan III Central

School, one of the clientele schools of Project URS in the

Division of Samar but did not form part of the school sample

involved in the study. The teachers were requested to check
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or underline the items in the questionraire that were not
clear, In order to recheck the clarity of the items after
they were corrected and rephrasedy the questionnaire was
also submitted for further evaluation to some graduate
students of Samar State Polytechnic College during the
second semester of school year.1988-1989. These graduate
students were also Grade I~III teachers themselves. Then
the questionnaire was submitted to the adviser for comments
and suggestions. Another revision was made on the ques-
tionnaire with suggestions from the adviser as basis after
which it was finalized. The final form of the questionnaire
had two parts: Part I, on the personal qualifications of
teachers and Part II, on the perceptions of teachers about

Project URS.

Interviews and Observations. Informal interviews and

observations were also conducted to obtain additional infor-—
mation to supplement the data obtained through the ques—~

tionnaire,

Data Collection

The researcher sought the approval of the Regional
Director and the Schools Division Superintendents for the
use and administration of the achievement tests to the

Grades I~III pupils and to field the questionnaire to the
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Grade I-~IIT teachers in all the Projcct URS pilot schools
in the nine schools-divisions in FEastern Visayas.

Then the researcher went personally to all the'pilot
~schools in the region to meet the school administrators,
teachers, and pupils from February 1-15, 1989. The researcher
gave the achicevement tests simultancously to all the Grades
I-I1IT pupils in the Project URS experimental and control |
classes. VWhile the pupils were answering the tests;, the
researcher distributed the questiomnaires to the Grades I-ITI
teachers handling the experimental and control classes.

To gather additional information to supplement the data
gathered through the questiomnaire and to verify doubtful
answers, the researcher also conducted informal observations

and interviews with the district/school administrators and

teachers.
Statistical Treatment of Data

Td arrife at solutions tb the problcms raised in the
studgé'pupils' answer sheets were corrected, recorded, ana=-
lyzed; and interpreted quantitatively and qualitatively
using appropriate statistical measures. Teachers' responses
to the research guestionnaire were likewise collected, re.

corded; analyzed and interpreted.

s
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Different statistical tools such as the mean percentage

score, analysis of variance for two--way classification,

Duncan's multiple range test, Pearson Product Moment Corre-

lation, and the Fisher's t were employed.

-

To get the percentage score per pupil as well as the

mean percentage score, the following formulas were used:

Total No. of Items Correctly

. Answered by the Pqpil .
' 5 i Lo e DO S LT e os TES LS R R SRS e E% e it o e e A ot B ate e U F ]
Pupil's Percentage Score = B e of Toe

Sum of All Percentage Scores

of the Examinees
l’lt = [ i o e B e o e e ]
Mean Percentage Score Total No. of Examinees

x 100

x iOO

There were two null hypotheses tested in this study.

To test the first hypothesis; the researcher used the anly-

sis of variance for two-way classification (Walpole:406-410)

to test the significant difference between the mean percen--

tage scores in fTnglish and in Filipino relative to such

variates as class type, grade level, school location; island,

and home division.
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Correlation

(Walpole:375-378) was usad. ' The formula is as follows:
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Where:

T
xy

bt v
SJ\.J..

correlation coelficient of x and ¥y
sum of the product of XY naoirs

sum of all X values

sun of the individuzl squares of the
I valves

sum of all Y values

su o the individual squares of the

Y value

square

square

Nubeor

S

of the sum
of the sum
of pairs

of the ¥ values
of the Y values

To test the second hyvothesis, the researcher used
Figher's T (Cuilkford:l57-159) using the Formula Below:
e 1. T 3 i N el ST I S I S )
Fisher's T =-r e
e
Wheret
r = compubed correlation coefficient
N = Number of paired values
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CHAPTER TV
PRESENTATION, ANALYSIS AND INTZRPRETATION OF DATA

It was the main purposge of this étudy to invegtizate
the achiovgmeLt in Epglish and in Jiliwﬁao of Gradeg I-IIT
pupils enrolled during the school year 1008 - 1989 in the
Projiects URS pilot schools i the nine (9) schools divisions
of Zasborn Vis sayas aind to determine, through stab:
procedures, causes of V&Tlatloﬂﬂ/11 fivence o?'q01 selected
variables ou ?upils' achlevement level. Thig chaptasr prew
sents and dlecusses the data on the subjects and responrdsants
of the study, the p“OJOCu URS pupils' achievement in English,

.

the Project URS pupils' achievement in Filipino,; and the
influence of some selected variables on the Project URS
pupils'! achievenent in English and in Filipino.,. Thisg chapter
aleo presents a sumnary 0. implications to language programs/

projects managensnt in ganeral and to Projeet URS management

n rhicular

e

0JECT URS PUPILS' ACHIBVEIETNT IN INGLISH

Achicvement fin Znglish of Grade I Prodect URS Pupils

o=

Table 3 oresents the mean percentaze scores in Inglish

of Grade I Project URS pupils by division and by school,
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Mean Percentage Scores in Inglish of Grade I Project
URS Pupils By Division and By School
* LR § ELST RE R | S LR L - <:. -, f S L) - rme L ] [ LR B2 -~ Wy LN Ch 8 ---'rz,'— " - : Interl_‘ 3
Division : School ¢ MPS ipretos-
: : H stion
i LT B R ) a e s L ] o —'-=' R LRl Tt AL SO L SR R R R e e ST, SRR B é-’ & T aree k'l\gﬁ?..-x.‘._,-l. R R
1. Levte t San Joaquin Central 140,082 AAL
: s :
2« Tacloban City : Dr. Bafiez Elemenbary $49,03: AAL
' : : ¢
3+ Omnoc City ¢ Valencia Ceatral :h7.569s AAL
» L] [
L L] L]
Le Soubthern Leyte ¢ Dongon Tlenentary si1.33% AAL
» * ®
L] - e
5« Blliren ¢ Alueria Central 1504008 AAL
» L] L]
L] L] L ]
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. L] »
. a -
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: : 3
€. Horthern Samar : Mondrazon Centra 140.753 AAL
L4 . 4
G Eastorn Samar ¢ Sabang Zlementery $L1.31: AAL
: AR TR 6.
e e e M et T Y] st s e
i ~
Averapge MPS 1475108 AAL
. k My ; : e Sy :, 1 Hadiete
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punils in tho nine (9) Project URS

e region wns 47.16. This wmeans that the
ievanent level in Inglish was average.
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o can be pgleaned fyom Table 4 that the average mean
- percentage score in English of the Grade II Project URS
pupils in the rezion was 48.46, This finding implies that
the schievenent level in English ol the Grade II Project
URS pupils was averasc.
All the nine (9) Project URS pilot schools in the
resion were of averepe achievements level mnd these are:
Ali}:e:r.‘_:i.::_ Central which ot o mesan Derc wlu"’e score of 5 B w5
Valenci@ Cenbral -2 52.4, San Joaculn Central ~ 51.07, Dr.
Baflez Zlemertary - 50,07, San Policarpo Centrel — A8.45,
Merccdes Elcucntarj - L3.37, Dongon Elementary = Lh.5,

Sabans Flementsry = A43.71, and Mondragon Central - 41.058.

T T R CRES R

Achigvement in Fuglish of Grade ITT Proicct y RS Fupils

Tshle 5 presents the mean percentase scores of Grade
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Mean Percentage Scoregs in mnmlish of Grade IXII Project

URS Pupils By Division znd By School
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Elementary - 75.08, San Joaguin Central - 72.12, Valencia
Cent: ~ 72,00, San Policarpo Central -~ 71.73, and Mondragon

. < = la) a0 g
Central = 03.23. Two (2) scliocls were found to have averose

1 k) - A

achievement level, namely: Sabang Blementary which ﬂo a

s

mean percenbage score of 58,51 and Dongon Elementary - )5.“/.

1

Ovarall Achievenent Level in Znglish of Project URE Pupils
Taeble & presents a swanary of the grand average iean
percentayge scores in English of the. Project URS pupils by

division and by school.

Table 6
Average Ifean Percentage Scores in English of the Grades
I-IIT Project URS Pupils By Division and By School

BB AT i L W R A T i AT RIS MY R R AL o iy R e T S A RO L T ot RS AT TS e WYL R e e e TR L T
B B L e I T s LOCREEF o R S B T e

:Inter
MPS :preta-
stion

B L L L P R L e e

School

"oy o4 aw

L O D a2

;
1. Levte ; San Joaquin Central ; 7;@2; AATL
2. Tacloban City ; Dre. Baiez Tlenmentary ;5c.26; AAT,
3. Ormoc City : Valencia Centra ;57.36; AAL
. . .
e Southern Levte : Dongon IZlementary 2wy AXT:
5., Biliran ; Alzmeria Central ;64.h : HAL
6. 'Sanar ;'Mercedes Blementary ;59.11; AAT
7+: Calbayog City ; San Policarpo Central ;54.73; AAL
2 : 3
8., Northern Somsr ; Mondragon Central $4,645C: AATL
s . s :
QWIEastern Samar ¢ Sabzng Elementary sh7.8Ls AAP
ISR TR S v B e Dt L I U T “quuﬁmuuuéu..w B,
Averaze IMPS 854,972 AAL

e e R T L Ealh s B e AL L SR AP T o LSO e

B T T L T T e R e T R . W LT AR Dt R I o
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i A o [ H .
Table & shows that the grand average mean percentage
score ih Bpglish of the Grades I-III Project URS pupils in
the .region was 54.97. his findln:s implies that the achieve-

ment level in ZEnglish of the Grades I~ITTI Project URS pupils

Lt

With rezerds to the overall average mean percentasze

T3l

scores in EZnzlish of the CGrades I-IITI Project URS pupil:

T

by school, only one (1) school, that is, Almeria Central,
was found to have g high 1chjevU“,nb level with a wean per--
centage score of 64.4.' gicht (S) schools zot an average
achievement level, and these are: Mercedes Zlemeéntary wilt h
a nean percentoge score of 59.11, Dr. Baﬁez Zlemnentcary o
8.20, San Joaquin Central - 57.42, Valencia Central - 57.36;
San Policurpo Central « 54.73, Sabang Zlementary — 47.8k,

Monu=\oon Central - LE.59 and Dengon Tlementary = 47.03.
PROJECT URS PUPILSY ACHIEVIMENT I FILIPINC

Achievenient in Filipino of Grade T Project URS Pupils

R A B L T T SRR )

wrade I Project URS pupils by division and, by echool,
The said tahle shows that th averaseé nean porcertwﬂ
score in Filipino of the CGrade I Project URS pupils in the

he achievement level of
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the Grade I pupils in the region was averagec.
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iean Percenbtage Scoreeg in Filipino of Grade I Project
UR5 Pupile By Division and 3y School

: : : :Lnbevé'
Division : School ¢ MPS tpreta-
T FELAN Lty : Ve TR ey, B o B ttion
i oot o i fimaalion e s
1. Levee ¢ San Joaquin Centrsl $4,56.02¢ AATL
'] o Ll
L v -
2« Tacloban City ¢ Dr.s Baflez Elementary $55.,03¢ AAL
(] L4 -
L . -
Fe - QF006 Glty ¢ Valencla Central $45.855 AAL
L] . L4 £l
. a L ]
L. Southern Leyte : Dongon ZElementsary shi7. 313 AARL
] > [.d
e ® L]
5, Biliran ¢ Almeria Central ¢56.78¢ AAL
: s $ .
6, Sanar : Mercedes Elementary :5L.8 3 AAT
2 H :
7« Calbayog City ¢ San Policarpo Central shl.52: AAL
[} - * .
'l - -
c} wth A ek I T o Oy r‘ 'ﬂﬁl '1 ?6' A/
Ca OX eril Yvamar & mohdry .;,‘-_'__‘OJ.—l L AR A “._AL
» ] -
. A
O+ Eagbern Sazar 2 bang Elementary thi2.89 AAL
3 ; RN
B e R T R R I L T O N TR T s i o8 :,.g- n-.d.u-‘-;.—..-':,. e R
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£ P
Averare ¥PS s 48,352 AAT
[ »
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All the nine (9)"‘Project- URS.pilot Sc-hoals'in’-the

rezion were Tfound to be in the aversze achievement level,

.

namely: Almeris Central with aan percentaze score of

o
£
¢ )

HLRS

5%.78, Dre Bais Elementary -55.03, Iercedes Tlementary =
5.3, Dongon El nentq"v - 47.11, San Joaquin Central -~ 456.92,
Valencis Central =~ 45.85, San Policarpo Central — Lh.62,

Sabang Elementary - 42.89, and Mondragon Cenbral - L1.26
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Achievement in Filipino of Grade II Project URS Pupils

Table 8 shows the mean percentage scores of the Grade %

II Project URS pupils by division and by school.

Table 8

Mean Percentage Scores in Filipino of Grade II Project

URS Pupils By Division and By School

: s i Iinter—

Division H School t MPS :preta=
: f ftion
1. Leyte ; San Joaquin Central ;57.74; AAL
2. Tacloban City : Dr. Baflez Elementary :56.75: AAL
3. Ormoc City : Valencia Central :61.73: HAL
L. Southern Leyte : Dongon Elementary‘ :49.83: AAL
5. Biliran : Almeria Central :63.73: HAL
6. Samar : Mercedes Elementary :55.48: AAL
7. Calbayog City : San Policarpo Central :53.21: AAL
8, Northern. Samar : Mbndragon Central §h6.9 :'AAL
9. Eastern Samar : Sabang Elementary 548.19; AAL
Average MPS ;54._84; AAL

As reflected in the table abovey; it can be noted

that

of the nine (9) Project URS pilot schools in the region,

two (2) schools were found to be in the high‘achievement
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level and these are: Almeria Central withk a mean percentage
score of 63.73 and Valencia Central - 61.73. Seven (7)
schools got the average achievement level; namely: San
Joaquin Central with a mean percentage score of 57.74, Dr.
Bafiez Elementary = 56.75, Mercedes Elementary ~ 55.48, San
Policarpo Central — 53,21, Dongon Elementary - 49.83, Sabang
Elementary —= 48.19, and Mondragon Central -~ 46,9,

The average mean percentage score in Filipino of the
Grade II Project URS pupils in the region was 54.8L and

this was found to be in the average achievement level.

Achievement in Filipino of Grade IIT Project URS Pupils

Tablé 9 shows the mean percentage scores in Filipino
of the Grade III Project URS pupils by division and by
school.

Aslindicated in the said table, the average mean per-
centage score in Filipino of the Grade III Project URS -
pupils was 57.88 and this belongs to the average achieve-
ment level.

" In the same table, too; it can be gleaned that of the
nine (9) Project URS pilot schools in the region, four (L)
schools were found to be in the high achievement Z_Levél9 and

these are: Dr. Bafiez Elementary with a mean percentage

score of 63,92,_Almeria Central —- 61.38, San Policarpo
Central = 60,92, and Mercedes Elementary = 60.76. Five (5)

schools belong to the average achievement level, namely!



Table 9
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Mean Percentége Scores in Filipino of Grade III Project

URS Pupils By Division and By School

9.

FEastern Samar

Sabang Elementary

:60.37¢ AAL

: : ¢ Inter=

Division : School ¢ MPS :preta=-
: f stion
1. Leyte ; San Joaquin Central _;60.10: AAL
2. Tacloban City ; Dr. Bafiez Elementary :63.92: HAL
3. Ormoc City : Valencia Central :58.97; AAL
L. Southern Leyte ; Dongon Elementary ;AB.B ; AAL
5. Biliran : Almeria Central :61.38; HAL
6. Samar ; Mercedes Elementary ;60.76: HAL
7. Calbayog City : San Policarpo Central 560.92: HAL
8. Northern Samar : Mondragon Central ;51.19; AAL

Average MPS

*s e o% fom

57.88

AAL

Sabang Elementary with a mean percentage score of 60,37,

San Joaquin Central = 60.10, Valencia Central - 58.97,

Mondragon Central - 51.19, and Dongon Elementary - 43.35,.
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Overall Achisvement Level in Filipino of Project URS Pupils

' Table 10 presents a summary of the general mean percen=—
tage scorés in Filipino of the Grade I-III Project URS pupils
by division and by school.

The said table shows that the general mean percentage
score in Filipino of the Grades I-III Project URS pupils in
the region was 53.7. It indicéteé that the achievement

level of said pupils in Filipino was average.

Table 10

Average Mean Percentage Scores in Filipino of the Grades
I=-III Project URS Pupils By Division and By School

_ s $ s Inter=
Division : School ¢ MPS :preta=
$ : :tion
1. Leyte | : San Joaquin Central ;SA.QEE AAL
2+ Tacléban City ': Dr. Baflez Elementary ;58.57; AAL
3. Ormoc City : Valencia Central ;55.52; AAL
L. Southern Leyte : Dongon Elementary 546.765 AAL
5. Biliran : Almeria Central ;60.63; HAL
6, Samar : Mercedes Elementary ;57.01; AAL
7. Calbayog City : San‘Policarpo Central ;52,92% AAL
8. Northern Samar : Mondragon Central 546.455 AAL
9. Bastern Samar : Sabang Elementary ;50.48; AAL
: —
Average MPS :53:7 : AAL

Rl
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Of the nine (9) Project URS pilot schools in the region,
only one (1) school was found to be in the high achievement
level, Almeria Central with a mean percentage score of 60.63.
Eight (8) schools were found to be in the average achievement
level, namelyf Dr._Baﬁez Elementary which got a mean percen-
tage score of 58.57, Mercedes Eleméntary =~ 57.01, Valencia
Central - 52.92, Sabang Elementary = 50,48, Dongon Elementary =
16,764 and Mbndragbn Centrsl = 46.45.

INFLUENCE OF SOME SELECTED VARIABLEé ON PUPILS'

ACHIEVEMENT IN ENGLISH AND IN FILIPINO

The stﬁdy'also attempted to determine, through statisti-
cal procedures, the influence of such variateé as (1) class
'type; (2) grade 1eVe1; (3) school location, (4) home island,
~and (5) home division on the achievementllevels in English |

and in Filipino of the pupils involved in the study.

Class Type

Table 11 presents the mean percentage scores in English
and in Filipino of Grades I, II, III enrolled in the Project
URS Experimental and Control Classes.

It can be gleaned from the said table that the Experi-
mental Classes had a grand mean percentage score in Enélish

of 55,5 which falls under the average achievement level
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while the Control Classeés got 4040k which falls under the low
achievement level. In Filipino, the Experimental Classes ha&
a grand mean percentage score of 50,68 which falls under the
aver;ge achievement level and the Coﬂtrol Classes got LOJ4L
which falls also under the average achievement level.‘-

In English, the Grade I pupils’in the Experimental Class-
es had a mean percentage score of A7.16 Which falls under the
average achievement level and the Control Classes got 42.6Q
which wags also under the average achlevement level. In
Grade II, the Experimental Classes had a mean percentage
score of 1,8.46 which was under the ayefage achievement level
wﬁile the Control Classes had 37.87 which falls under the
low achievement level, In Grade IIT, the Experimeﬁtal Class—
es had a mean percentage score of 69,20 which is indicati%e
of high achievement level while the Control Classes got 39.66
which ig indicative of low achievement ierl.

In Filipino, the Grade I pupils in the Experimental
Classes had a mean percentage score of 48,36 which is indiw
cabive of average achievement level and the pupils in the
Control Classes got a mean percenbtage score of 35,04 ‘which
is considered as low achievement level, In Grade II, the
pupils in the Bxperimental Classes had a mean percentage
score of 54.8L which‘is considered as average achievement

level while the pupils in the Control Classes got 4237
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which is also of average achievement level. In Grade III,
the pupils in the Experimental Classes got a mean percentage
score of 57.828 which falls under the average achievement
level and the pﬁpilg in the Control Classes got 4044, also
considered as average achieveément level.

The said table discloses;wtoo; the grénd averageJmean
percentage score in English and Filipino by grade 1lé&vel. In
the Experimental Classes, the average mean percentage score
of 54«34 is indicgtive of average achievement level, In the
same qlagses; thé Grade I pupils got a mean percentagg score
of L7476, the Grade IT pupils got 51.65 and the Grade ITI
pupils got 63,59, The mean percentage scores of the Grades
I and IT pupils fall under the average achievement levelj
while the Grade IIT pupils' achievement level is of high
achievehent level, In the Control Glassess‘the average mean
percentage score was 40424 and it is identified és low ahievew
ment level. In Grade I, the mean percentage score was 38.82
and the Grade II pupils-got 40,12, These scores fall under
the low achievement level., The Grade IIT pupils got.41.79
and this\gs considered .as avefage achievement level.

In English§ the Grades I~III puplls in the Experimental
Classes got a mean percentagé score of 54497 which is idene
tified gs an average achievement 1éve1 and the Control Class—

es had a mean percentage score of L0.0L which is found to be

in the low achievement level.
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In Filipino, the Grades I=IIT pupils in the Experimen-—
tal Classes had a mean percentage score of 53.7 which is

belleved to be in the average achievement level and the

Control Cldsses had a mean percentage score of 4O.4L which
is considered as an average achievement level.

. As a whole, the Grades'I—IIt pupils in the Experimental
Classes had a grand average mean percentage score in Engllsh
and Filipino of 5kh.3k which is classified as average achievew
ment level and the Grades I-IIT puplls in the Control Classes
got a mean percentage score in English and Filipino of L0.24
which igs found to pe of low achievement level.

In order té determine the significance of the difference
bebtween the mean‘percentage ‘scores in Ehglish and in Pilipino
of Grades I-IIY pupils in the Experimental and Control (lass-
esy the F=test of significance (ANOVA) was used. Table 11

presents the data relative to _this analysis of variances
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Table 12

ANOVA on the Mean Percentage Scores in English and in
Filipino of Grades I~III Project URS Pupils in
the Experimental and Control Classes

L

SV tdf ¢+ S5 ¢ MS : F sF. .O5:Interpretation
I : s 5 :
Column (Class) t 1 595.583595-5é=12.9h=54i2;Significant
3 ¢ : H : ;- -
Row (Language) ¢ 1 ¢ 0.577:0,577: ,013: 5.12:Not Significant
: ¢ : : : : ‘
Within : 9 2 41h416:46,022 s s
s ¢ : $ s 3
o ) :
Tobal $11 31010432
: 3 :

Table 12 reveals that with 4df of 1, the F'valﬁe of
12.94 is greater'than thé critical or tabqlar value of 5.12
at .05 gignificance 1evel; This indicates that there is a
significant difference between the mean percentage scores
of children in the experimental and contéol'classes. This
means that the pupils in the experimehtal classes performed
bebtter than the pupiis in the control classes and this may
be due to the fact that the pupils in the experimental clasg—
es were using the Project URS Curriculum méterials support;ve
of the PVOSBM Approach in teaching reading like the skille
bookg and tutorial kits in BEnglish and in Filipine. The
pupils in the control classes did not experience the use of

said Project URS curriculum materialss The researcher had
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an evidence bto reject the hypothesis which states that
there 1s no significant difference in the mean peréentage
scores of the pupils in the Projéct URS experimental and
control classes. )

With regards to the use of the language, it was found
out thét with d4df of i; the F value of .013 is lesser than- -
the cribical or tabular value of 5,12 .at .05 significance '
leve$: This means that with reéarﬁs %o the use of the lang-
vage, that is English and filipinp, the pupils are as good

in English as they are in Filipino.
Grade Level

Table 13 presents the averagelmgan percentage scores
in BEnglish and in Filipino of the Grades I, II, and TII
Project URS pupils in Eastern Visayage

Table 13 |
Averaée Mean Percenbage Scores in English and in Filipino

of Grades I~IIT Pupils BEnrolled in Project URS
Pilot Schools By Grade Level

: tTnGer— tintere TThtore Ave[;fﬁteré
Subject/Grade: I :preba~ IT ipreta= ITI ipretam Mpa~ spreta=

$ stbion 2 }:tion : -thion : *tion
English D47.160 AAL 148.46 AML 169,29+ HAL 154.97¢ AAL

: : : : : : : :
Filipino 118,36t AAL 254.8Lt AAL :57.88: AAL 253.7 t AATL

: s : : 3 $ s :

: g : : : : : ¢
Average MPS :47.76: AAL 351.65: AAL $63.58: HAL '$54.34¢ AAL

2 : : : s : : :
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As indicated in the table, the Grade III Project URS
pupils got a mean percentage score in English of 69,29,

It means that the:achievement ;evel o? the said pupils in
English is high. The Grades IT and I pupils had 48,46 and
L7416 respectively. The-achievement level of the pupils in’
the t&o grades was average. JIn Filipino, the Grade III
pupils got a mean peréentage score of 57.88; the Grade IT
pupils had 54L.8L and the Grade T pupils got 48.36. This
indicates that the achievement level of the Grade I;III
pupils in Filipino is average.

As a whéle, the Grade III Project URS pupils got a mean
percentage score in English and in Filipino of 63.58 which
ig indicative of high achievement level.  This was-followed
by the Grade IT pupils with ¥ = 51.65 and the Grade I pupils
with % = 47.76, The Grades IT and I pupils had an average

achievement level.

On the whole, the Grades I=IIi Project URS pubils got
a mean percentbage score in Englfeh and in Filipino of 52.5
ﬁhich is indicative of average achievement level., The
Grades T~III pupils goﬁ'a mean percentage score in English
of 54,76 and in Filipino, the mean is 50.24s This means
bhat the achievement level of the Grades I=~III Project URS

pupils in English and in Filipino is avérgge.
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The -researcher found out that the Grade IIT pupils gbt

a high mean percenbage scores in English and in Filipino
and this was followed by the Grade II and Grade I pupils.
This means that the more matured the pupils, the higher is
the mean percentage score.. ‘

| The F=test of significance (ANOVA) was used in deberw
mining the significance of diff;rence between the meén
peréentaée scores in English and in Filipino of the Grade I;
II, and TIT Project URS pupilé. Table 1k presents the daba

off
with regards to -this analysis of variance.

Table 1k

ANOVA on the Mean Percentage Scores in English and ‘in
Filipino of the Grades I~III Project URS Pupils

SV :df : SS : MS : F ;F.OB: Interpretation
¢ ¢ : 3 3
Column (Grade) + 1 :2724,00:272000:6.50 ;6.61iNot Significant
Row (Language) : : 2.44: 1.22: .029;5.79:th Significant
Within P
: : 2 : : 4
Total f 5 :

The table shows that with df of 1, the computed F value
of 6,50 ig lesser than the critical or tabular value of 6.61

at w05 sgigniflcance level. These results indicate that there
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is no slgnificant differenqe between the niean percentage
scores of the pupils across grade levels, The'hypcthesis
which states that fhere is no significant difference in the
mean percentage scorés in English and in Filipino of the
pupils in Grades;I, IT, and III is therefore accepted, In
the same table, the compﬁted F value of 4029 is lesser than
the critical or tabular v;lue of 5.79 at .05 significance
level., BSo,; the achievement of pupils in English and in
Filipino has no significant differences The hypothesis
which states that there is no significant difference on the

mean peraentage score in English and in Filipino is accepted,

School Tocation

Table 15 presents the mean percentage scores in English
and in Filipino of the pupils in the central and barangay
schools of Projeét URS pilot schools.

5 In the said table, it can be gleaned that in English,
the Gradg I pupils in the central schools got a mean percen—
tage score of 48.10 and the pupils in the barangay schools
had a mean percentage score of 45.99. The mean percentage
scores Sf the pupils in the central and barangay sghools were
found-to be in the average achievement level., The Grade II

pupils in the central schools got a mean percentage score of
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49.78 while the pupiis in the barangay séhools had h6.82.‘
The mean percentage scores of the puﬁils in the central and
baraﬂgaycschools were considered to be of average achieve-
ment_levéla The Grade IIT pupils in the central schools haé
a mean percenﬁage score of 71.62 and'the pupils in the barangay
schodls got a meaﬁ percentége-scbre of 66.38. The mean per=
centage scores of the pupils in the central and barangay
schools were identified to be in the high achievemént level.

As a whole, the Grades I—IiI Project URS pupils in the central
schools had a mean_percentage score of'56.5 and the pupils in
“the barangay schools had a mean percentage score of 53,06,

The mean percentage scores in English of the said pgpils was
interpreted és average achievement levei.
In Filipino; the Grade I pupils of the central schobls

got a mean percentage score of 47.09 and the pupils in the
bérangay gchools had A9.96.%‘Tﬁe-mean percentage stores of

the pupils in the central and baratigay schools were consider=-

»

ed as average achievement levels The Grade II pupils in the
central schools got a mean percentage score of 56.66 and the
pupils in the barangay schools had 52.62, This means that
ﬁhe mean percentage gcofes of the pupils in‘the central and
barangay schools are found to be of avérage achievement leyela

in Grade III, the puplls in the central schools had a mean

percentage score of 58.51 and the pupils in the %arangay'
. ) ’

-~
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schools got 57.1s The mean percentage scores of the pupils
in the central snd barangay sch;ols wsre identified as average
schievameqt'level. As a whole, . the Grades.i-IIIgpupils in

' the central schools had a mean percentage score of 5L.d9Jand
the oupils in the barangay schoolg hsd*53;23, The mean -per
centage soores'of she pupils in ths cénbral and barangay =
schools were said to oe of average achievement ievel.

,‘ As a whole; the average mean percentage scofe in BEnglish
“and in Fillplno of the Grade I pupils in the central schools
was 47.6 and the barangay schools had-47.98, ?he achieve-
ment level o{lthe salq-puplls in Engllsh and in.Filipino was
‘average; Iﬁ”Grade II, the pupils in the central sohools‘got ’
53422 and the barangay schools got 19.72, The achievement
level of the said bupi1s in English and in Filipino was
Javeragém In Gfade‘III,’the pupils in the central schools
got‘65;07 and the barangay schools had 61.7§° This means
that the mean percentage scores of the said pupils, in English
.and in Filipino is.classified as high achlevement level.
Generaliy,speaking; the Grades I-IIT pupils in the central
schools had a mean percentage in Engllsh and in Filipino of
55.3 and the barangay schools had 53.15.° It indicates that .
the achievement level of the Grades I~III pupils in ‘the ‘

cenbral and barangay schools is average.
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In order to determine the significance of the difference
between the mean ﬁercentagé-scores in BEnglish and in Filipino
of Qradgs I-ITT pupils in the Projeet URS central and barangay
: ;chools, the F-tesh of signifilcance (ANOVA) was used. Table

16 presenté'the data relative to-this énéiysis of wvariance,

, Table 16
ANOVA on the Mean Percentage Scores in English and-in .
Filipino of Grades I-~III Pupils in Project URS
Central and Barangay Schools

*
O

Su es
. aw

: : :
SV af 88 ¢ MS : F :F.05: Interpretation
: s : 3 2
Column (Type of' _ : : e
School) s 1 13.84: 13. 8h O 174-5 12 Not Significant
g

Row (Language) 3,79 3.79:0.04815.121Not Significant

we 4% wafwe wa Do 8 B0 8> av Sufias

Within P o i7ib.est mou6st i
: 3 FT ;
Total 311 2734 481

Tﬁe aforementigned table points out; that with.df of 1, -
the éﬁmpﬁted F value of 0,17L is lesser than the critical or
tabular value of 5,12 at .05 level of signié;canée. This
proves that the mean percentage scores of the pupils in the
central and barangay schools has no significant difference.

This means thabt the achievement of pupils in English and in



-

LR

91

~Tilipino in the central schools is as good as the children

in the barangay schools. The results had proven, %oo, on
‘the acceptance of the hypothesis which states that there is
no. significant difference on the mean percentage scores of
" the pupils in the central and barangay schools.
With regards to thé use of the Yanguage, with df of 1,
the computed F value‘of'0.0hS is lesser than the critical or .
tabular value of 5.12 ab .05 significance level. This means
that the use of the language - -does not affect on the‘mean
percentage scores in English and in Filipino of the pupmls
in the central. and barangay schools. Therefore, the hypothe—‘.
-gig-is acceplbed whécﬁ states that there is no significant

difference on the use of language and achievement of pupilse

-

i
N

Hotmg Island ' " DTN

Table 17 presents ‘the mean percentage scores 1n “English

and 1n Filipino of Grades I-III puplls 1n the Progect URS

T -

.schools found in Leyte Island and”Samar.Islandf
It can be noted in the said table that inp Englfsh{ the
Grade I pupils coming from Leyte Island got a mean percen=
tage score of 49.23 and the pupils coming f§qg éemar‘lsland
haﬁ Lhe58, The mean peircentage scores ef.phe pupils enrolled
in Leyte and Samar Islands belong to the averege achievement

level, In Grade II, the pupils coming from Leybe Island had
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a mean percentage score of 50,79 and the pupils coming from
Samar Island had 45,06, The.mean percentage scores of the
'puplls coming from Leyte and Samar Islands were identified -
as an average achievement level., In Grade III, the pupils
coming from Leyte Island had a mean percentage score of 68.6 -
and‘the pupils coming froﬁ Samar Island-had 67.56 The mean
percentage scores of the puplls coming from Leyte and Samar
Islands were con81dered as hlgh achlevement level. As a
whole, the Grades T-1TT puplls coming from Leyte Island had
an averagge mean percenbage score of 56,01 and the pupils
comlng from Samar Island had 52. 4. The average mean percen-
tage scores of the puplls coming from Leyte and Samar Islands )
"were found to be in the average achievement level.

-In Filipino; the Grade T pupils.coming from Leyte Islaﬁd
had a mean percentage'score of 50,34 and the pupils coming
from Samar Island had 45.89 apd_fhis was identified as average
achievement level. 1In Gfa@e I1, the pupils coming from Leyte
Tsland had a mean percentage score of ?%,96-and the pupils
coeing from Samar Island had 50,93. The ﬁean percéntage
scores of the pupils comiﬁg from Teybe and Samar Islahds
" were eonsidere& as an avarage achievsmeﬁt level, In Grade
&II, the pupils coming from Leyte Island had a mean ﬁerben—
tage score of 57a¢#‘aﬁd the pupils coming from Samar Island .

had 58.31. The mean percentage scores of the pupils coming
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from Leyte and Samar Islands ‘were classified as an ayerage
achievement level. As a whole, the Grades I-ITII pupils
coming.from Leyte Island got an average mean percentage
score in Filipine of 55.25 and the pupils coming from Samar
Iskand had 51,71+ The average mean percentage scores of the
Grades I=-IIT pupils coming from Leyte and.Samar Islands were
found to be in the average achievement level.

Gonsidering the average mean: peroentage scores in. Enge

llsh and in Filipino, the Grade I pupils coming from Leyte

. Island had 49.79 and ‘the puplls coming. from Samar Tsland had |

L5+2hs The average mean percentage‘scoree in English and in

Filipino of the Grade I pupils coming from Leyte and. Semar

Islands were 1dent1f1ed as_aveyxage achlevement Jdevels, In

'Grade IIj the pupils comlng from Leyte Island had an average

mean percentage score-of 54.38 and the pupilS'coming from

N

'Samar Island had 48.0. The average mean percentage ‘score

in Engllsh and in Filipino of the Grade II pupils comlng from

Leybe and Samar Islands were considered as average ach;evemen&
levels In Grade‘III, the average mean percentage scofe o?

the pupils coming from Leyte Island had 6277 and‘;he pupils

coming from Samar Island had 62.94. The average mean percen—
tage scores in English and in Fiiipino of tpe Grade III pupils
coming from Leybte and Samar Islands were found to be in the

average achievement level., As a whole, the Grades I~IIT

L]
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pupils coming from Le&te Island ﬂad an average mean percens
tage score of 55965~ahd the pupils coming frqm Samar Island
had 22.06. The average mean percentage scores in English
. and in Filipino of the Grades I~IIT pupils cohing fiom Leyte

o tle.
and Samar Islands were classified as average achievement

" T levels ~

The F-test of significance (ANOVA) was ubilized in order
to dgtermine tﬁe significance of the difference between the
mean percentage scores ip English and in Filipino of "Grades
I~ITT pupils coming from Leyte and Samar Islands. Téﬁle 18

‘presents the data relative to this analysis of variance.
. ;!'.

Table 18
LI - . .
ANOVA on the, Mean Percentage Scores in English and in

Filipino of Grades I-IIT Project URS Pupils in
Leyte and Samar Islands

H

&_
.
gk

3 : : : $
sv : s 8 M8 s F 1:F.05: Inberpretation

H ] H H : - H ;
s 3 : lE : :

Column (Island): 1.: 38.27: 38.27:0.51 35.12:Not Significant
H H H 5 : H

Row (Language) ¢ 1 ¢+ 1.58: 1.58:0.02 15.12:Not Significant
: : 3 H H H

Within $ 1676.12% 75,12 $ s
H 4 : "8 : )

Total., 111 ¢ :

715-973 . . =
H
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It can be gleaned from the table that with af of 1; the
computed vaalue of 0451 is lesser than the critical or tabun
,lar value of 5412 at .05 51gniflcance levels It shows that
there is no signficant difference.on the mean percentage
scores of the Grade T~IIT Project URS pupils coming from
Leyte and Samar Islands. This means that the~échieVement
in English and in Filipino of the pupils coming from Leyte
Island~is as géod ag the pupils coming from Samar Island.
This leads to the acceptance of the hypothesis whiéh‘statés
that'there'is no’significant difference on the mean percen-
tage scores of the pupils enrolled in the Leyte and Samar
Islands. ) . , ;

.- With regards to th; use of the 1énguage, with df of 1? v
the computed F~value of 0,02 was lesser than the critical
or tabular value of 5,12 at .05 significance level. This
means that the use.of‘the language be it English or Fili-
pino does not affect thé achievementfof the pupiis cpming
from Leyte and Samar Islands. )

ﬂ -

Home Division . g

The mean percentage.scores in Englisﬁ‘and in Filipino
of the Grades I~ITT pupils in the nine (9) schools divisions

are shown and discuassed in tables 2 =~ Q.

) B - -
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The F-test of significance. (ANOVA) was utilized in order
“to determine the‘significance of the difference Between-the
nean percentage scores in English and “in Flllplno of Grades
I~IIT Project URS pupils enrolled in the nine (9) schools
divisionse Table 19 presents the daba relative to this ana~ -

lysis of variance,

X - . Table 19

ANOVA on the Mean Percentage Scores in English and in
Filipino of Grades I-~III Project URS Pupils in
" the Nine Divisions

-

sV gdf ; ss ; MS ; F .;F.05§ Interpretation
Column (Languag;)l : é.ib; 6. 70. 3 83.5 32.th Significant
Row (Division)} ;&8 ;461.445 57,68 3? 97 3e hh Smnglficanb_
Within - s 8 : 13.98: 1.75: : ;, ; h
R : : s 3
Total ;374’482 12% |

-

The table above reflects that with df of 8, the computeg
Fevalue of 32.96 is greater then the -eritical or tabular -
value of 3.4k at .05. significance level. It means that
there is a signficant difference on the mean percentage

scores of the Grades I~-III Project URS pupils coming from

s - .
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“the nine (9) schools divisions of Easbtern Visayas. This
_ghows that the pupils enrollied in one division are not as
hgood as the pupils cgming Q;Pm the other eight (8) divie
sions 3n Eastern %iééyﬁg. T
Therefore, the hypothesis which states that there is

no -significant difference on the mean percentage scores of
‘the Grades T-IIT pupils enrclled in the nine (9) s?hools
divisions is rejected. o o

On the use of_thé languages that is,lEnglish and Fili;
pino, with df of 1, the computed F-value of 3.83 is lesser
than the critical or taPular value of 5.32 at ;05 signifi-
cance lével. Iﬁrmeans that the two languages do not affect
on the mean percentages of the Grades I=III pupils eﬁrolled

in the nine (9) schools divisions.

PERSONAL -AND PROFESSIONAL CHARACTERISTICS OF
PROJECT URS TEACHERS

Educational gualificatiops

Table 20 presents the educational qualifications of
Project URS teachers in Eastern Visayass It will be noﬁed_'
that out of fortywnine (49) teachers involved in the study,

fifteen (15) or 30.6 percent were BSEED/BSE(ic) with 25 and

_over MA units; fourteen (14) .teachers or 28.6 percent were
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) Table 20
Educational Qualifications of Project URS Teachers

]
L

Highest Bducational Attainment Frequency'. Percentage

BSEED/BSE(ic) . ; 14 :. " 28,6
BSEED/BSE(ic) with 1~12 MA units ; 6 i 12.2
' with 132l MA units 1 i1+ 225
with 25 & over MA units: 15 " 3046
Gozr;pleted MA Academic Requirements ; 3 : 6,1
3 . H
Tobal E i 14.9 "2 ‘100.00

-

'BSEED/Bsb(ic), eleven (11) teachers or 22,5 percent were
» BSEED/BSE(:.C) ‘with 13--24 MA un:LLs, six (6) teactiers or lz2.2
percent were BSEED/BSE(:LC) with 1-12 MA units; and, three
(3) teachers or 6.1 percen’c had completed MA Academic Re—

quirgments, ’ ' RN

Figld oF Specialization

;I'able 21 presents the field .of :e,pecializatj.on.of Proe=
Ject URS teachers in Eastern Visayas.

gf"““ts}ie' forty-nine (L9) teachers, it was -found ou'l'; thabt
thirty=six (36) teachers or 73.479 percent had no field of

. specialization; four (k) teachers or 8,163 percent had
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English as their field of specializab%on; Lwo (22 teachers‘
or L.081 percent had taken Reading; two (2) teachers or 4,081
,;ercent had takeﬁ;Guiﬁance and Gouns%ling; one (1) teacher
or 2.041 percent had taken Language_Teaching; one (1) teacher
or 2.0L1 percent had taken Communication Arts; ohe‘Cl) ‘
teacher or 2.04L1 percent had taken Flllplno, ‘one (1) teacher
or 2. 041 percent had tsken Child Study, and, one (1) teacher’

or 2,041 percent had taken Administration and Supervision.

’

Table 21
Field of Specialization of Project URS Teachers

Lo 1]

Specialization 0”5 Frequency ' Percentgge
Language Teaching ; 1 : Re0L1.
Reading E 2 j 1. 081,
Communicabtion Arts : 1 : 2041,
English . ; I : 8,163
_Filipino ; 1 : 2041
'Child Study P ’ 2,041
Guidance and Counselinhg : 2 % 4,081
Administration and Supervision ;' 1 g 2,041
None R T I A WA E
Total E 49 ; 100,00




' 101

-

- Training in Linguistics and Language Teacking

Table 22 presents the training in Linguistics and Lange
uage Téaching of Project URS teachers in Eastern Visayas.

)
Table 22

"Training in Number of Hours in Linguistics
and Language Teaching

El

=

NUmbér of Hours

; Frequency ; ?ercentage
312 s 2 1 L.08
240 : 11+ 22045 -
g0 _ 1 2,04,
72 s T 12 2k
Lo ; 1 2,0l
8 2 & L.08
K " None 20 3 10.82
al'T'o tal ; 49 ; 100,00

As can be gleaned from the table above, it was found
out that out of forty=nine .(49) teachers, there were twenty.
(20) teachers or 40,82 percent who had no training in Lingud o=
tics and language teaching} twelve (12) teachers or 2h.h§

percent who had attended a 72 hours btraining; eleven (11)
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teachers or 22445 percent who had attended a 240 hours traine-
ing; two (_2)“ teachers or 4.08 percent héd attended a 312 hours
trainings two (2) teachers or 4.08 percent had attended an 8
hours btraining; one (1) teacher or 2.0L percent had attgﬁded .
" an 80 hours training; and one (1) -teacher or 2.0L percent

had attended a 40 hours training.

Attitude of Project URS Teachers

Tables 23-A and 23-~B presents the attibude of -the teachers

. ‘boward Project URS,

- “Table 23=A

Willingness of Project URS Teachers to
‘ Commit to the Project.-
!

Degree of Willingness ¢ Frequency . Percentage
Very Much : 18 s 36,734
Much : 22 ¢ Ll.898
Slight o : 104204
- Tndifferent C g 1 t 2,051
Not Committed - 4 3 : 6.122
s ! :
Tobtal ) H L9 : 100,00

AN
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It can bé noted in the table, that sf the'forfywpine
(LQ)'teachers; there are twenty~two (22) teachers or L4.898
‘percent’who are "much® ﬁilling to implement the .project:
eighteen (18 teachers or 36.73L percent who are "very much
willing; five (5) teaohegs or 10.20k percent who are
“sligh%ly"'willingf(three (3) ‘teachers or 6,122 percent who
are "ot committed!; and,'one,(l) ﬁeachar or 2:041 percent
who is "indifferent® powards the'project::' ’

Table 23-B presents the percepbion of Project URS’

teachers on the implementation of thg.Project.

Table 23=B

Perception of Project URS Teachers on the
Implémentation of the Project

&

Perceptioﬁ ; Frequency ; Percentage
Excellent ; 6 i 124245
Very Satisfactory : 28 ; 574143
Good ) 28571
Pair ’ : 0 0
Poor E "1 ; 2,081

.Total ; LS ;

100,000




104

ot

) From the tablés it can be gleaned that of the forty-nine
(49) teachers, there are twenty~eight (28) teacher; or 57.143
percent who raﬁed the ppoject as "vVery satisfa950ry"; four--
teen flh) teachers or 23.571 percent rated it Ygood"; six -
(6) teachers or 12.24L5 percent ratedqat "ekcellené"; one

" (1) teacher or 2.04L1 percent rated the project-as "poor'

and no one (0) had rated it "Fair",

Length of Service .

P

Table ?h presehtg the length of service of P;oject'URS
teachers in Easbern Visayase

) As pointed out in the tabley, 1t can be noted that out
of forty-nine (h9)'teéchers, there are ten (10) teachers or
2044 percent who'had 19 = 21 years Bf service; six (6)
teéchers or,12.2 percent who had 7 = 9 years of service; six
:(6).tpachers or 12,2 percent who had 22 ~ 24 years éf service;
four (L) teachers or 842 percent who had 13 = 15 years of
service; four (4) teachers or 8,2 percent who had\25 - 27
years of servicej four (L) teachers or 8.2 percent who had
28 = 30 years of s;rvice; four (4) tgachers or 8.2 percent
who had 31 =~ 33 years of service; tzree (3) teachers or 6.1
percent who had 4 = 6 years of sergége; two'ﬁg).teachérs or -
.4.1 percent had 57 = 30 years of service; and, one (1) teacher

or 2.0 perdent who had 34 = 36 years of service.
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_ Table 24
Length of Service of Projecﬁ URS Teachers

I

Number of Years Distribution :'Frequency :.Percentage
. _ 3 = 37 H 2 s Lel
b= 6 P 3 b 6
7e 9 6 " i 12.2
10 - 12 o 0.
13 = 15 : Loof 8.2
16 = 18 ; .3 : 61
19 = 27 P10 i1 200
22 = 21, " 6. 1 12:2
25, = 27 b, 8.2
28 = 30 ‘ Lo , 842 ]
31 = 33 s L+ 82
T3k =360 7 1° : 240
37 = 39 : 2 5 It
Total 3 49 ‘ 10040
Age

-

Table 25 presents the age disbribution of Project URS

-

‘teachers in Eastern Visayas.
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- ) Table 25

= Age Distribution of Project URS Teachers -

Age Distribution .

% Freguency ; Percentage
" 25 = 27 ) : 1 : 2041
28 = 30 2 : | h.082
31 - 33 i o i o
3h = 36 : 1 2,041
vo37-39 : 6 124245
L0 = 42 9 1 18,367
43 ~ 45 P10 . i 20,408
16 -:‘ L8 : 6 3 124245
49 - 51 : 3 i 6.122
52 = 51, g 2 1,082
55 m 57. S b 2 i 082
58 w 60 ° ; b 8,163
61 -~ 63 3 3 = 6.125
Total , 49 : 100,000

As indicabed in the tablé aboves that out of forty-nine
(L9) tedchers, ten (10) teachers or 20,408 percent are bet-
ween h3=45 years of age; nine (9) teachers or 18367 penJ

. cent are between LO-42 years of agej six (6) teachers or
N : -
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:12.245 percent are bétween 37-39 years of age; six’ (6)
teachers or 12.215 are between Aéwhé years of age; four (4)
teachers or 8,163 percent are between 58=60 years of age;
three (3) teachers or §.122 percent are between LO9-51"
years of age; three (3) teachers or 64122 percént are 5et~
~ween 61~63 years. of age; two (2) teachers.or 4.082 percent
are between 28=30 years of age; two (2) teachers or 14.082
peraent are between 52-5L years of agef two (2) teachers
or-haOSQ pereent are between 5557 Yeaps of age; one (1)

. teacher or 2.041 percent is between,25-27 years of age;
one (1) teacher or 2401 percent is between 3h=36 years

of ages and; no teacher {0) or 0 percent is between 31=33

IS
-

yvears of age,

RELATTONSHIP BETWEEN, PUPILS' ACHIEVEMENT AND
; TBAGHEBS‘ PERSONAL AND PROFESSIONAL !
CHARACTERISTICS

The researchery, through stabisbical procedurég, deter-
mined; too, the relabtionship between the pupils achievement
in English and in Filipino and the personal and professional
charactefistics of Project URS bteachers in Eastern Visayase.

In order %o determine the significance of the difference
between pupils achievement in English and in Filipino,_ the

Fishers T test of significance was used. Table 26 presents

the data relstive to thig Fishers T. =

-~

S
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Pqplls' Achievement, in Enpglish and Pll%RlﬁO and Teachers'
Educational Qpallflcatlons

-

On the relationship between the achievement of pupils .
in Engl;sh and the educaulonal qualifications of Proaect URS
teachers, tho computed ¥ was =0.39. With df of 4, the compu~
ted t=value of 0. 85 was’lesser than the_cfitical or tabular
value of 2.132 at .05 significance level. This means that
the teachers cducational qualifications is not related or
it does not influence the achievement of pupils in English.
This made the reseafcher,éccept £he hypothesis which gtates
that there is no significant relationship between the pupils'
achievement in Engligh and teachers' educational qua%}ficar
tions. ; ; 1 ‘

. On the relationship betweeﬁ the achievement of pupils
in Filipi_no and the teachers' educational gnalifications,
the computed r was 0.16. With the df of 4, the computed
t-value was 0.32 and this was lesser than the critical or
tabuiar valué of 2.132 at .05 significance levell This
means that the educational qualifications of Project Uﬁﬁ
téachers ao not influence the achievement of pupils in Fili-
pino., The hypothe51s which states uhat there is no signifi-

cant relationship betwden the achievement of pupils in Fili~

pino and bteachers' educational qualifications is accepted..

® ~ . -



Table 26

Relatlonshlp of the Pupils' Achievement and Project URS
Teachers' Personal and Professional Gharacterlstlcs

Ausmarr EaE UL ST T T e

[T L gt o Y

TRt A b
P e ot LTI W U U

Computea sComputed

T AR T AT TR £- AR TETLA A

wae

e oo T tovalue s DOCESION
1. Achievement in Engligh — ¢ s :
Teachers' Educabiongl : : :
Qualifications 1 =0.39 : 0.85 : Accept Ho
2+ Athievement in Filipino - : :
Teachers' Educational : 5 :
gualifications : 0.16 @ 0.32 : Accept Ho
3. Achievement in English - ; - : : 3 &
Field of Specialization 3 0.12 1 0.24 : Accept Ho
'a. Achievement in Filipino - S |
Field of Specialization @ 0.20 3 040 ¢ Accept Ho
5. Lchievement in Eoglish - ¢ : :
Training in Linguistics 0,34 ¢ 0,72 ¢ Accept Ho
6. Achievement in Filipino =i : : .
- Training in Linguistics ¢ 0.,12 : 0.24 ¢ Accept Ho
7., Achievement in English - : s o
Teachers' Attitude : 0.61 ¢ 1.54 ¢ Accept Ho
8. Achievement in Filipino - | : H .
Teachers’ Attitude g - 0.53 ¢ 1.25 ¢ Accept Ho
9. Achievement in 'Engligh ~ 3 : T
Length of Service : 0,35 s 0.74 ¢ Accept Ho
10s Achievement in Filipino ~: g : ‘
Length of Service ‘s w0,37 ¢ 0.80 : Accept Ho
11. Achievement in English‘ﬂ : : :
Teachers' Age : OJkl ¢ 0,98 t Accept Ho
.12, Achievement in Filipino -f g : :
Teachers' Age : 0.48 ¢ 1,07 : Accept Hos
e et bt e o S S P L. I
.”-l - ‘ . .
Tabular t-value for 3 = .05 and, df = 4 ¢ 2.132
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. » b " ey
Pupils’ Achievement in FEnglish and Filipino and Teachers'
Field of Specialization

ETR N T B * &

On the rélationship between the achievement of pupilé
in English and teachers' field of specialization, the com-
puted r was 0,12, With df of L, the computed t-valie was
0.24 gnd this.ﬁas lesser than the criticél or tagular value
of 2.132 at +O5 significance level. fhis means that the
field of specializafion of Project URS Teachers are not_reiaa
ted to the achievement of pupils in English, The hypothesis
which states that there is no significant relationship bet-
ween the achievement of pupils in English and teachers’
field of épecialization is accepted. . i

On the relationship between the achievement of pupils '
in Filipino and teachers® field qf speciaglization, the com-
puted r was 0.20. . With the d4f of 4, the computed t-~value
was 0.40 and.this was lesser than the critical or tabular
value of 2.132 at 05 significance level. This means that
the field of spé;ialization of Prodiect URS tegchgfé do not
-influence the'achievemeﬁt of pupils in Filipino.

Pupdls! Achlevement in English and Filipino and Teachers!
Iraining in Linguisbics and Language Teaching

-
~

~ On the relationship between the achievement of pupils

in Englich and teachers' training in linguistics and
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languame teaching, the. computed r was O.34. With df of L,
the,computed t=value was 0.72 and this was lesser than the
‘ericieal or tabular vhlue of 2.132 at .05 significance level.-
'Thié‘means that the graining in linguisticé and language -
teaching of Proaect URS teachers are nhot related to the .
acnlevement of pupils in English. This led “o the acceptance
of the hypothesis which states that there is no significant:
relatloﬂoh ip between the achlevemenﬁ of pupils in Tnglich
'and_teachers' tralnrng in 11ngulstlcs and language bteaching.

On the reiatibnship between the achievement of pupils
in Filipino and beachers' training in linguistics and language
teachlno, the computed r was 0,12, Wiﬁﬁ the df of L4, the
computed‘cmﬁalue was 0.2k and this was lesser than the criti-
cal or tabular value of 24132 at .05 éignificance lével,
This means that the trainings in linguisticé1and language
teaching of the Preject URS teachers'do not affect the achieve-
ment of the pupils in Filipino. Thercfore; the hypdthesié '
whicg sta?es that there is no.significant relationship betu
ween the achievement of pupils in Filipine and teachers’

training in llngulstlcs and language Leaching is accepted.

¢

Pupils' Achievement in Fnglish and Filipino and Their §
Teachers Attltude Towards Project URS

On the relationship between the achievement of the

pupils and teachers' attitude towards Proﬁect URS, the computed
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"r was, 61. With the 4af of L, the computzd twval;e Wés'l.ﬁﬁ
and this was lesser than uhe critical or tabular value of"
2 132 .at 05 significance 1evel. This means that the abt%u
tude of Project URS teachers does not affect the achievement
of the pupils in English. .
The hypothesis which states that, there is no significant
- relationghip bet ween the achievement. of the pupils in English .

and teachers' attitude towards Projceet URS is therefore;
accepbed. - : o - . .

I

On the relatidnship between the achievement of the

pupils in Filipino and teachers' attltudo towards Project
URS, the computed r was 0,53, With df of L, the computed
tevalue was 1.25 and this was lesser than the critical or

tabular.value of 2.132 at .05 sicnifieancé levels This

means that the achievement of thc pupils in Filipino is not

affected by'bho attitude of the Progecb URS tecachers. Th

-

led to tho acceptance of the hypobnesés whlch states that

there is no 51gn1flcantvre1atlonsh1p between the achievement
of ﬁupils and their teachers' attitude towards Project URS. .

Pupils! Achlevemenﬁh&p Engglsh and Filipino and Teachers'
Length of Servmce

On the relationship between the achievement of pupils -
inlﬁnzllsh and teachers' length of corv1ce, Lhe compubed r

was ~0.35. ﬂith df of L, the compubed twvalue was 0.'74 and
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this was lesser than ﬁhe,critical or tabular value of 2.132
at .05 significanéé level, This means that the length of
service of Project URS teachers does not affect the achieve- ’
ment of pupils_inkEnglish. This led to the accepbance of
the hypotheuls which states that there is no 81gn1flcant relas
tlonshlp betwoen the achlevement of ﬁuplls in English and
Feachers' lengt? ‘of serV1ce.

On the reldtionship between the achievement of pupils
in Fili;ino and téachers' length of service, theﬂcompuﬁed,rr
was =~0.,37, With the df of 4, the tomputed t~value was 0.80
and this wé; lessér than the critical or tabulér value of
2,132 at .05 significance level. Thig means that the Length-
of servicé'of.Project URS teachers is not_related'to the
achlevement of pupils in Flllplno. This led to the acceptance
of the hypoth051;‘whlch sbates that there is no 51gn1f1cant

dlf?gqence on the achievement of pupils in ﬂlllplno and -

teachers’ léhgth cf service.

Pupils’®. Achlevemenu in English and Filipino and Teachers' Are

21503 ¢ ke et e 8|

fn=.p£ tﬁ; relationship between the achievéﬁent of pupils‘
in.épéliéh ahd teachers' age, thée computed r was O.bk. With
‘the df gf L,‘the computéd t-value was 0.98 and this was
lésser than the critical or‘tabular valuc of 2.132 at .05

Jgignificance level. This means that the age of the Project

—
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URS teéehers‘does ﬂpt affect the achievemant of pipils in

English, Therefore; the hypothesis which staées that there ¢

ié\nb significant relationsghip between the achievement of

pupils in Enélish and teachers' age is acccptedi |

‘ On the relationship between the achievement of pupils

in ﬁilipino and teachers' age, the computed r was O.48.

With the df of 4, the computed t-value was %.07 and this

was lesser than Tthe critical or tabular value of 2.132 at

.05 significénce'level.‘,This means that the age of the

Project:URS*téachQrs is not related to ﬁhe'aéhievement of

pﬁpils in Fi;ipiné, This led to the acceptance of the

hypothesis which states that there is no significant -rela-

tionsﬂiﬁ between the achievement of pupils in Filipino and

teachers' ageo. . ‘ ]
As'g wholey the results showed that the Projgct URS .

pilot school teachers® educational qualificabiogs, field

of spéciglization, training in linguistics and languages

teaching, attitude towards the project;:;ength of service,

and age had nothing to do with the achievement. of the Grades

I-ITT pupils in English and in Filipino.
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CHAPTER V -

SUMMARY OF FINDINGS, CONCLUSION, AD RECOMMENDATION

-

THis chapter shows the summary of findings, conclusions,

and recommendations of the study.

Summary

) This study was conducted to investigabte the achievement
in English and in Filipino of the Grade I~IIT public elemen—
tary schocl pupils enrolled dﬁfing the SY 1988~1989 in the
Project URS pilot schools in the nine (9) divisions of Eag
tern Visé&aso : It also determiﬁed the causes of variations
in the achievement levels of the pgpils under study. More
-specifically, It sought answers to dﬁésﬁioqs on the difference
win the mean percentage scores'in English and in Filipiﬁo of .
the pupils enrolled -ins g) ﬁhe‘exﬁéfimantal and control
classéé; b) Grades I, II, and ILZI; ¢) the central and
baéangay schoolg; d) Leyte and Samar Islands; and the nine
(9) divisions of ﬁasteéﬁ Viéaﬁas. It also sought answers to
gquedtions on ﬁhglfelationships bétﬁgén,the aéﬁievement of
pupils and the personal and professional characteristics of
the. teachers. ' e

The descriptive method .of research was employed in this
sﬁ&dy.usingwthe regional achievement tests in Englich and in

Filipino for Grades I-III, the questiomnaire and informal
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observations and inbterviews, as the instrufents in gathering

' the data needed from the one thousand fiye hundred twenty—two

(14522) Grades I~III pupils anmd forty-nine (49) toachers of

the subjeet schools.

There were two null hypotheseé<£ormulated:

' 1. There is no significant differcnce in the mean.percentage

scores in English and in Filipino of':

e

Ce

de’

Ca

pupils in Projecf URS experimeﬁtal and controi
classes; B ‘
pupils in Grades I, II, ahd ITTI of Projegt URS pilot
schools;

ﬁupils in central and barangay schools by Project
URS pilot schools; .

pupils in tﬁe Leyte Island Project URS schools and
those in the Samar Island Projéct URS schools; and,

punils ccﬁing from the nine (9) divisions of Project

URS pilot schools in Bastern Visayas.

2. Therc is no significant relationship on the pupils?

achievement in English and in Filipino Lo the teachers!

personal and professional characteristics.

o

This stﬁdy is of importance to the respondents of the

-

project in the Departmeﬁt of Education, Culture and Sports,

Region VIITI in thelr instituvtionalization scheme in all the
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N . '
divisions of Zastern Visayas if there wouLd‘be a positive
results; to- language superv1slon {Bnglish and Filipino),
distriét/school administrators, teachers and parents because
becoming aware of the achievement of the Duplls and its relaw-
tlonshlp to the teacher personal and professional. characte~
ristics may facllitate closer comaunication between teachers
and pupilé, teachers and administrators and teachgrs and
parents, thus leading to the improvement of pupil's perfor=
mance in communicabion arts. It would encourage the district/
school administrators in the use of the PhoﬁomVisual~Orain
Sound B?en%%gg~Mbaniﬁg Approach in the teaching of b?ginningf
reading in English apd in Fiiipino and using suppo%tive*curm
riqulum maberials, in adjusting the placement of @eachers‘in-
the school and conduct seminar-workshops for‘confinuous pro=
féssional growbthy o

To enrich the content of the study, the researchér COT=
sulted the @ivision and regional supcrvisors in‘English and
in Filipino, the district/gchqol administrators and teachers;
reviewed several books,'unpublished theses/disservations,’
perlodlcais, and obher reading materials, to obtain the addi-

EN -

tional dinformation w&th relevance to the study. .

The data gathered were recorded and tabulabed, Thev were
analyzad and interpreted using the appropriate statistical

mgasures such as the mean percenbage score, Pearson's Product

Y
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Moment of correlation, the analysis of variance for two-way

classification for testing significant difference and the

Pisher's t for testing significant relationship at .05 sig-

nificance level,.

Findings

Ay

Based on the computation, the following results webe

obtainedi

1.

‘2-

3,

The average mean percentage score in English of the
Grades I~ILI Project URS pupils was 54.97. The follovw=
ing were_the nean percéntage score in Engli;h by Divie
sion: Biliran — 6h.), Samar = 59.11, Tacloban City = -
58426, Leyte = 57.42, Ormdc City = 57.36, Galﬁaycg.City -
5L4'73y Eastern Samar - 48,59, Northern, Samar - h7.84;

and Southern Leyte L7.03.

The average mecan percentage score in Pilipino of %he
Grades I—IIf Project URS pupils was 53.7. The foiiowing
were the mecan pergentage score in Filipino by dfvision:
Biliran - 60,63, Tacloban City - 58457, Samar -~ 57.01,
drmoc City —~ 55.52, Leyte - 54.92, Cq}béyog City - 52,92,
Bastern Samar - 50.48, Southern Leyte - 45.76, and Nor-
thern Samar - 46.45. . _

The a%erége mean percentage in English of the Grades
I-IXT Project URS pupils in the experimental classes

was 54.97 and those in the conbrol classes was 40.0L.
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The average mean percéntage seorc in Filipino of the
Grades I=~III Project URS pupils‘in the cxperimental
classes was 53.7 and thosc puﬁils in the control classes

got LCoLk.

The averase mean percentage scores in English of the
Project URS pupils by grade level are: Grade I =~ 47.16,"
Grade II = 48,46, and Grade IIT ~_69.29.‘

The average mean percéntage scores in Filipino of the

Project URS pupils by grade level arcet Grade I - 48,36,

- Grade IT = 54.8k; and Grade IIT -~ 57.88.

7

Qe

The- average mean percentage score in English of the
Grades I-ITT Project URS pupile in the central school
was 56.5 and those in the barangay school was 53,06,
The average mean percentage score in Filipino of the

Grades I~III Project URS pupils in tﬁe central school

was 54..09 and those in the barangay school was 53.23.

The average mican percenbage score in English of the
Grades T-IITI Project URS pupils coming from Leyte, Island
was 56.01 and those pupils coming from Samar Island

was 52.4

-

10. The average mcan percentage score in Filipinoc of the

Grades I~III Project URS pupils coming from Leyte Teland

was 55.25 and those pupils coming from Samar Island was

51.71.
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.The obtained F value of 12,94 is greater than the. criti-

cal or tabu}ar value of 5;12 at .05 gignificance level.
The hypothesis which states_thét there 1s no significant
difference on the mean pefcentage scores ‘between the
Project URS pupils in the experimental and control clasge-
es 1s réjéﬁted. The obtained F value of .913 is lesser
than the critical or tabular value of 5.12'at .O5vsig=
nificance level. The hypothesis which. states that there
is no significant difference on the language use between
the two classes is dccepted.

The obta;ned T value.of 6.50 is lesser than the critical
or tabular value of 6.61 at .05 significaqce levels The
hypothesis which sbates that thore is no significant
differénpe on the meaﬁ percentage scores by grade level
is atécepted. The obbtained F value of .029 igs lesser
than the critical or tgbular value of 5.79. The hypo-
thesis which states that there is no significant diffe-

rence on the language usc along grade level is, accepted.

!The_obtained T value of 0,17L is lesser than the critical

or Gabular value of 5;12 at .05 significance level. The'!
hypothesis which statcs that there is.no significant

difference on the mean percentagé scores of the Project

URS pupils between the central and baranga& schools is

. accepted. The obbained F value of 0.048 4s lesser than

.
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the critical or tabular valuc of 5.12 at 05 signifi-
cance level. The hypothesis which statcs that there is
no significant difference on the language use’betwébn
the type of schools is accepted.
The ob%ained F valuc of 0.51 is ;gsser than the critical
or tabular value of 5,12 at .05 significance level. The
hypothesis'which states that there is'no significant -
difference on the mean percentage scores of the Project
URS pupils coming from Leyte and Samer Islands is
accepted. The obtained F value of -02 is lesser than
the critical or Habular value of 5.12. The hypothesis
which stabes that théfe is no significant difference on
the language use between the two islanas is accepted.
The obtéined F value of 32,96 is greater than the criti-
cal or taﬁular value of 3.44 at .05 gignificance levcl.
The hypothesis which statés_that there is no gignificant
difference on th% mecan percentage scores of the Projegt
URS pupils in the ninec {¢) divisions of Eastern Visayas
is fejected. The obtained F value of 3.83 is lesser
than the critical or tabular value of 5.32 at .05 signi-
ficance level.. The hypothesis which states that there
is no significant difference on the.}anguage use in the

nine (9) divigions of Bastern Visayas is accepted.
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On the personal and professiﬁnal characteristics of ~

Project URS téacherg, the following were found out?

a) Of the 49 teachers, 15'tea9hers or 30.6%lwere-
BSEED/BSE(ic) with 25 and ove£~MA units; 1k or
26.06% wére BSEED/BSE(ic); 11 or 22.5% were BSEED/
BSE(ic) with 13--2L4 MA units; & of.1252% were BSEED/'
BSE(ic) with 1~12 MA units; and, 3 or 5.1% had
complated MA academic requirements. |

h) Of the L9 teachers, 36 teacheré or 73.479% had no
field of specialization; I teachers or 8.163% had
taken English; 2 teachers or 4,081 ﬁa& taken Read-
ing and Guidance and Counseling; and 1 teacher or
Z.QAl% had taan‘Language.ngching; Communication’
Arts, Filipino, Child Spudy, and Administration

and Supervision, -

.e) Of the 49 teachers, 20 bGeachers or 40.82%«had‘no

training in linguistics and ianguage teaching, 12
or 24.49% had attended a 72-hour training, 11 or
22.45% had attended a 240-hour training, 2 or

Lo 08% had éﬁﬁended a 31émhour braining and 8whour

training, 1 or 2.04% had attended an 80-hour train-

«  ing and 4O-hour training.

.d) Of the 49 teachers, 22 tgacﬁers or Lhe898% werc

Pmuch?® willing to implement ,the project, 18 or
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36,734 were Yvery much? willing, 5. or 10, 204% were
"slightlj” wiliing, 3 or 6.122% were "not committed®,
and, or 2.641%-was Pindifferent®,

Of the L9 teachers; 28 teachaers or 57.143% rated

the project as "very satisfactory”, 1k or 28.571%

rated "good¥, 6‘5r 12, 245% rated "excellent™, 1 or ~

2.041% rated "poor" and no one rgted "fairy,

Of the 49 teachers, 10 teachers or-20.h% ﬁad 19“é1 .

years of service, 6 or 12.2%‘had 7-9 years and 22-24
years, h or 8.2% had 13-15 years, 25-27 years, 28-30
years and 31~33 years, 3 or 6.1%'had L6 years and i'
1618 vears, 2 or Lel% had 1~3 vears and 37=39 years,
1 or 2.0% had 34»96 years.

Of the L9 teachers, 10 teachers or 20 LOB% wers bet-
ween 43“45 years of age, 9 or 18.367% were between

LO=L2 years of age, 6 or 12.245% were between 37-39

and 46-48 ﬁearsﬁof age, hror 8.163%ﬁwere between

58-50 vears old, 3 or 6.122% were between 49=51 and
5163 yearé‘olq?rz or 4,082% were between 28-30 and
55-57 years old, 1 or 2.041% was between 25-27 and

330 years old.

On relationship between pupils® achievement and teachers!

"

personal and professional characterigtics:

a) The computed-t-value of 0.85 in English and 0.32 in

I



b)

¢)

d)

12k

&

" Filipino were lesser than the critical or tabular

value of 2,132 at' .05 significance level. The
hypothesis which states that there is no signiﬁicant
relationship betwecn the pupils' achievement in

English 'and in Filipino and teachers' educational

) qualifica%ions is accepted.

The comguted t~value of 0,24 in Englisﬁ and 0,40

in Filipino were lesser than the critical or tabular
vaiue of 2,132 at 05 significance level. The' -
hypothesis which stabes that there is no signifise
caht relationship between the pupils’ achievement

in English and in Filipino and teachers! field of‘ '
specialization is accepbed.

The computed twvalue of 0.72 in English and 0.24 in
Filipino werc lesser than the critical or tabulér}
valie of 2.132 at .05 significance level. The
hypothesis which states that there is no siénifiu
cant relationship between tﬁe.pupils° achievement
in Bnglish and-in Filipino and Heachers' training
in-lingﬁistics and language bteaching is accepted.
The computed t~value of 1.54 in English and 1.25

in Filipino were lesser than the critical or tabu~

P

lar value of 2,132 at 05 significance level, .The

hyvothesls which states that there is no signifi- -

*

e

£



H

125

cant relationship hetween the pupils' achievenent

in English and in Filipino and teachers' attitude

towards Projéct URS is acgcpted. )

e) The computed tuyaiue of 0474 in IEnglish and_O.SO
in Filipino ﬁere lesser thénrthe critical or tabu-
lar value of 2,132 at .05 significance level. The
hypothesis which states that there is no signifie
cant reiationship between the pupils' achievement
in English and in Filipino and teachers' length of

. service is accepted.

f) The computed t-value of 0.98 in Eﬁgiish-and 1,07 in
Filipino werc lesser than tho cribical or tabular
value of 2,132 at .05 significance level. The hypo~
thesis which states that thers is no sigﬁificant .

difference between the pupils' achievement in English

and in Filipino and teachers' age is accepbed.

-

Based on the foregoing findings the following conclusions

'

Ay

were derived:

1. The mean percenbage, scores in English and in Fili-

4

pino of the Grades I~III Project URS pupils fall

under the average achicvement level.



2.

5s

Te

\f’ .
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The mean percentage ‘scores in Enplish and in Fiii—
pino of the Grades I~ITI Project URS pupils in the
experimental classes afe higher than those pupils
in the control classes.

The mean percentage scorcs in English and in Filis
pino of the Grade III pupils is higher than the
Grade iI anﬂ I pupils. l

There is a significant difference in the mean pen;
centage scores in English and in Filipino by type
of class and home division.

Lhers isg ne significend differecnce in the\iegn'perm
centage scorcs in Engiish and in Filipino by school
location and grade level,

There is no sigﬁificant difference in the use of -
the language, tha®t is, English and Filipine by

type of class, grade level, school location, home
island, ‘and home division.

There is no‘significant relationchip between the
achievement in English and in Filipino of the Grades
I;III Préjeét'URS pupils and teabhérs' educational
qﬁalifications, field of specialization, training
in linguistics and language teaching; attitude ~

towards Project URS, length of scrvice and agee
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Recomnendabions

Based on ‘the conclusions made in this study the resear-,
cher recommends the foiloWing:

- 1. All the teachers in the pilot schools should be
provided Witk Project URE curriculum materials
like lesson plans, skillsbook, and tutorial.kits
in order to improve the performance of the pﬁpiis
in English and ih Filipino.

2. PBach division ‘in Eastern Visayas should make pro-
visions for tﬁe conbtinuous study Sf the results
of the regional achievement tests;in English and
in Filipino so that the progress of the division
with regards to classroom instruction could be
improved.,

3. The number of Project URS pilot schools in each
division in Easborn Visayas should be.expanded.
Le Projcct URS shoulg be instibutionalized in ail

the divisions in Eastern Visayas.

‘5. There should be an extension of this study. for

, Grades I=-IIT after 5 years.

-
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APPENDIX g

Republic of the Phi 1App1nes
Department of Education, Culture and Sports
Region VIIZI
DIVISION OF SAMAR

- Catbalogan

June L, 19 88

The Dean

Graduate Department

Samar State Polytechnic College
Catbalogan, Saumar

Sty ¢

Tn view of my desire to finish my post-graduate
course, I have the honor to submit the following proposed
disservation titles:

1; The Auhﬂe rement Level In English and Filipino
Of The Grades I~IIT Pupils Under Project URS
Pilot Schools in Region VIII

2. The Status On the Implementation of Project
URS In Region VIII . ' |

3. The Five=Year Tmplementation of Project URS
in Region VIIXI

The sald topics deal more on the eValuat ion aspects
of Project URS (Upgrading Reading Skills), but I prefer the
No. 1 proposed topic because it is more on the evaluation
of the said language program specially on the academic phase
of the project. :

Hoping for an immediate approval of the said
request. ‘

Very truly yours,

: ( Sgd ) MANUEL Z. ISANAN
Approved s . . : Doctoral Student

A

(Sgd.) DOITINADOR Q. CABANGANAN, Ed. D.
Dean, Grzduabe School
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Republic of the Philippines
SATTAR STATE POLYTHCHNIC COLLEGE
Catbalogan, Samar

GRADUATE SCHOOL
APPLICATTON I'OR ASSIGNMENT OF ADVISTR

NM’E Lot T - 0 [ E—.-‘-"—“m!’&"—! " g AN ek o FB“LMNU S e Kt Faog Z'?O'J-S‘A ATt S L L R L)
' ?am:LT First Name Widdle Name

CANDIDATE FOR DEGREE ik Ph 2 Pﬂgw A e 3T Sabnde B R Bk at g-.u«mcmawnmﬁ-us‘a.ﬂu

AL _p B

Educational Management

T R, B3~y ATk gl T Y

AREA OF SPECTALIZATION

TIILE PROPOSED THESIS o o e s o . -
JDTHE ACHIEVEMENT LEVEL IN E-IG]LISH AND FILTPINO OF THE

GRADES A-ITT PUPTLS Ul UNDE,B JHE PROJECT URS _(UPGRADING

(L ERE SR = ot torg e )

READING SKITLS) SELEGTED PILOT SCHOOLS IN FASTERN

W e ™ S B

VISAYASY

h TR TR MR g A F oK X Farfn YIRS 3 ACrea $RGAGEEZ Do BAE T T

NAME OF REQUASTED ADVISER- _ DR, SOLEDAD G.. AG\T@ o

A TR VG AMERRCELT vt &Y b el oo sl B T B O s P T

A et B S L TALER

_ APPROVAL. OF ADVISER _ ) DISAPPROVAL ,,‘, e oot st '

ko . A Wl B

_Sgd.) SOLEDAD G. AGNER =~ . (Sgd.) MANUEL Z. TSANAN

1

-

Approved: DR. DOMINADOR Q. GABANGANAN Date  June 20, 1988
“Déan, @ ad'uate “Sehico _
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' APPENDIX ¢

Republic of the Philippines .
SAMAR, STATE POLYTECHNIC COLLEGE
Catbalogan, Samar

’ : o November 14, 1988

The District Supervisor
Catbalogan IIT District -
Catbalogan, Samar

-

Sir:

A

T have the honor to request permission to make a
dry run of my questionnaire in Catbalogan IIT Central School.
This dry run is inbended to secure the Grades I-IIT teachers
comments and suggestions to improve the said instrument.

I am hoping and praying for your favorable action.
Very trgly yours,

(Sgde) MANUEL Z, ISANAN
Graduate Student

APPROVED 2

(Sgd.) ABUNDIO S. Mubloz
District Supervisor
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Republic of the Philippines
SAMAR STATE POLYTECHNIC COLLEGE
Catbalogan, Samar

[

August 27, 1988

The Dean

Graduate Department

Samar- .State Polytechnic College .
Catbalogan, Samar ) * '
Sir:

T have the honor to request that I be scheduled on
September 24, 1988 to defend my dissertation proposal
entitled YACHIEVEMENT IN ENCLISH AND FILIPINO OF THE GRADES
I-ITI PUPILS OF THE PROJECT URS PILOT SCHOOLS OF REGION
VIIL."V

In this connecticn, I am submitting herewith seven
coples of my disserbation proposal for distribution to the
Dean and the merbers of the panel of examiners.

I hope for your favorable action on this mabtter.

Very truly yoﬁrs,

(Sed.) MANUEL Z. TISANAN
Researcher

Recommending Aprovalz
(sgd.) SOLEDAD G. AGNER, Ph. D.
Adviser ,
- APPROVED:

(sgd.) DOMINADOR Q. CABANGANAN, Ed. Da
Dean, Graduate School :

*
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Reoublic of the Philippines
SAMAR STATE POLITECHNIC COLLEGE
Catbalogan, Samar )

*May 12, 1989

The Dean . . . :
School of Graduate Studies .

Samar State Polybechnic College
Catbalogan, Samar

Sir:

T have the honor to apnly for Final Oral Defense
of my Dissertation entitled PUPGRADING READING SKILLS:
THE EASTERN VISAYAS EXPERIRNCEY on the date convenient
for your office,

Thank vou,

Very truly yours,

(sGh.) MANUEL Z. ISANAN
Applicant

Recommending Approval s : ot

. (SGD.) SOLEDAD G. AGNER, Ph. D,
Faculty Adviser

May 18, 1989 APPROVED:

1200 P.M. : _
(SGD.) SENEGIO D. AYONG, DPA/Ed.D.
Dean
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Republic of the Philippines
Department of Education,; Culture and Sports -
Region VIITI
DIVISION OF SAMAR -
. Catbalogan -

November 9, 1988

The Regional Director
DECSRO VIII

- Tacloban City i . .
(Thru’ Channcls) - '

S ir ¢

In connection with my approved research proposal
entbitled: U"UPGRADING READING SKILLS: THE EASTERN VISA- -
YAS EXPERIENCE", 'as a dectoral digsertation for the degree
of Doctor of Philoscphy (Ph. D.) abt the Samar State Polye -
technic College, Catbalogan, Samar, I heve the honor to
request permission to ubilizme the Regional Achievement
- Tests in Englieh and Filipino for Grades I-IIT pupils ine
* tended' for Project Upgrading Reading Skills (URS) clientele
schools. It ipg further requested that the researcher be
permitted to adwminisber the said bests and to field my
questionnaires to the .Grades I~III teachers handling the
experimental and control classes in Region VIIT on February
1989, I believe that this venture would be of great signie
ficance to the cause of our educabtional endeavour in which
our pooled participation neccssibates immense success.

Afticipating for you?wfaVOrable approval on this )
request and assuring you of my unending gratitudes

Very truly yours,

(Sgd.) MANUEL Z. TSANAN
GES~I (Filipino)
Researcher *



139

APPENDIX @

-~ . . {
1st Indorsement

DIVISION OF SAMAR'
Catbalogan, November 9, 1988

Respectfu11y forwarded to the Reglonal Director,
Department of Education, Culture and Sports, ‘Regional.
Office No. VIII, Tacloban City, recommending favorable
action on the request of Manuel Z. Isanan, General Educa-
tion Supervisor I in this Division, to utilize and admie
nister the Reglonal Achievement Tests in English and
Filipino and to field his questionnaires to the teachers
concerncd in comnection with his research study for his
dectoral disserbagtion. It i1s understood that approval of
this specific request shall be confined %o a school under
the administrative jurisdiction of the division office.

LY

(8gd.) LYDIA MIRAS LOPEZ :
Schools Division Superintendent

Ay
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. Ikalawang Paglilipab
Kagawaran ng Edukasyon, Kultura at Isports
TANGGAPANG REHIYONAL BILANG VIII, Lungsod ng Tacloban
Tka=16 ng Enero 1989

Respectfully reburned to Mr, Manuel Z. Isanan, GES I
(Pilipino), Samar Division, through the Schools Division
Buperintendent with the information that this Office interw
poses no objection to the use of the Regional Achievement
Tests in English and in Pilipino in Mr. Isanan's study on
the performance/achievement of Project URS schools in the
Region. Mr. Isanan, however, has to write permission
levters to Schools Division Superintendents whose area of
responsibility includes Project URS schools covered by
Mr. Isanan's study. It is also requested that Mr. Isanan
‘should 1) provide for the security.and integrity of the
test materials, 2) reburn these test materialsg to the
Regional Office after use, and 3) submit a copy of his
resdarch findings to the DECS, Regional Office, Elementary
Eduvcation Division to serve as feedback for the "Upgrading
Reading Skills" Projeet of the Regilon.

x—";-—-—._______,___,,_,..

(Sgd.) CARMEN A. ESPERAT, Ph., D.
Chiefy Elementary Education' Division
O0ffice~In-Charge

For the Regional Directors
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Republika ng Pilipinas N
Kagawaran ng Edukasyon, Kultura at Isperts
Rehiyon VIIT
SANGAY NG SAMAR
Catbalogan

_ February 1, 1989
The Schools Division Superintendent

Division of Tacloban City

Tacloban City '

Madam:

I have’ the honor %o request permission to administer

the Regional Achievement Tests in BEnglish and Filipino for
my research study entitled: FUPGRADING |EADING SKTILLS:
THE EASTERN VISAYAS*EXPEEIENCE” to the Grades I-IIT experi~
mental and conltiroi classes of bancz Elementary School. It
is further recisgbed To pernit me field my guestionnaires
to the Grade. I-~III teachers handling the experimental and
control classcg of the said school,

.

Needless to sbate, thisg research gorker carries an
approval from the Regional Office, Taclohan City.

- Anulc1pabwng a favorable approval on this request
and assuring yvou of my highest esteem and unending gratitude.

Very truly yours,

(Sgd.) MANUEL Z. ISANAN
GES-I (Filipino)
Researcher

APPROVED:

(Sgds) RUFINA T. TAN » -
Schools Division Superintendent . -
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L
.

Republika ng Pilipinas
Kagawaran ng Edukasyon, Kultura at Isports
Rehiyon VIIT )
SANGAY NG SAMAR
Catbalogan

" February 1, 1989

The Schools Division Superlntendont
~Division of Leyte
Tacloban City

Sir:

T have the honor Lo request permission to administer
the Regional Achievement Tests in English and Filipino for
my research study -entitied: ”UPGRLDLNG REMADING SKILLS: |
THE EASTERN VISAYAS EXPERIENCEY, to the Grades I--1IT expe=
rimental and control classes of San Joaquin Community School.
Tt is further requested to permit me field my guestlomnaires
to the Grades I~1II1T teachers handling the cwperlmﬁntal and
conurol classes of the said school. ,

Needless to state; this research worker carries an
approval from the Regional Office, Tacloban City. '

Anticipating a fayorablehapproval on tﬁis request
and assuring vou of my highest esteem and uvnending gratitude.

Very truly yours;

”*

(8gd.) MAUEL %. ISANAN
GES~I.(Filipino)

APPROVED:

(Sgd.) ALBERTO A. ARELLON
Assistant Schools Division Superintendent
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" Republika ng Pilipinas
Kagaworan ng Edukasyon, IKultura at Isports
Rehiyon VILIT
SANGAY NG SAMAR
Catbalogan .

s

«

February 6, 1989

The Schools Division Superintendent’
Division of Southern Leyte
Maasin, Southern Levte

Sinr:

T have the honor to request permission to administer
the Regional Achievement Tests in English and Filipino for
‘my research sbudy entitled: FUPGRADING READING SKILLS:

THE EASTERN VISAYAS EXPERIENCEY, to the .Grades I-III expesw
rimental and control classes of Dongon Elementary School.

It is further reguested to permit me field my guestionnaires
. bo the Grades &-11I teachers handling thc experimental and
control classes of the saild school.

Needless to state, this research worker carries an
approval from the Regional Office, Tacloban City.

Ancicipating a favorable approval on this request
and assuring you of my highest esteem and unending gratitude.

Very truly yours,

(S8gd.) MANUEL Z. ISANAN
GES-I (Filipino)
Researcher

APP@OVED:

For: Schools Division Superintendent

¥

(Sgdﬁ) ROCELIO EREJER
Office=In=Charge
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Republika ng. Pilipinas
-Kagawaran ng Edukasyon, Kultura at Isports
Rehiyon VIII
SANGAY NG SAMAR
Cathalogan

L February 79 1989
The Schools Division Superintendent
Division of Ormoc City

Ormoc City

Madam:

I havc the honor to request perm1551on to administer
the Regional Achievement Tests in English and Filipino for
my research study entitled: YUPGRADING READING SKILLS:

THE EASTERN VISAYAS EXPERIZNCEY, to the Grades I~III expe-
rimental and coutrol classes of Valencia Elementary School.
Tt is further requested to permit me fleld my questionnaires '
to the Grades I-fII teachers handling the experlmental and .
control claczes of the said school.

Needless to state, this rescarch worker carriecs an
approval from the Regional Office, Tacloban Citye.

Anticipating a favorable approval on this .request
and assuring you of my highest estcem and unendlng gratitude.

Very truly yours;

(Sgd.) MANUEL Z. ISANAN
. GES-I (Filipino)
Researcher

APPROVED ¢

(Sgd.) CIRILA VILLEGAS
Schools Divigion Superintendent
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-

Republika ng Pilipinas :
Kagaw;ran ng Edukasyon, Kultura at Isports
Rehiyon, VIIX
SANGAY NG SAMAR
Catbalogan

February 8, 1989

The Schools Divigion Superintendent
Division of Biliran
Naval, Biliran, Sub-province Leyte

Madam .

I have the honor to request permission to administer
the Reglonal fchievement Tesbs in English and Filipino for’
my research study enbitled: "UPGRADING READING SKILLS: .
THE BASTERN VISAYAS EXPERIENCEY, to the CGrades I-III expe-
_rimental and conbtrol classes of Almeria Central School. It~
is further requcsbed to permit me to field my questionnaires
te the Gradeos -XT1 tezchers handling the eypor"mental and
control classes of the sald school.

Needlcss to sbate, this roscarch worker carries an
approval from the Regional 0ffice, Tacloban Cibty.

Anticipating a favorablie approval on this reyuest
and assuring you of my highest esteem and unending gratitude.

Very truly yours;

(Sgd.) MANUEL Z. ISANAN
. GES-I (Filipino)
Rescarcher

APPROVED ¢
Foré Schools Division Superintendent
{8gc.) BERNARDO S, - CAMINO

GES~-I (NFE)
Office~In=Charge
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Republika ng Pilipinas
Kagawaran ng Edukasyon, Kultura at Isports
Rchiyon VIII ) , *
SANGAY NG SAMAR
- Catbalogan.

"-

February 9, 1989
The Schools Division Superintendent
Divigion of Hasteorn Samar
Borongar, Eastern Samnar

L

8ir:

I have the honor to request permission to administer
the Regional Achicvement Tests in English and Tilipino for
my rescarch study entitled: " "UPGRADING BEADING SKILLS:

THE EASTFRN VISAYAS EXPERIENCE?, to the CGrades I-IIT expe- -
rlmental and conbrol classdés of Sabang Elementary School.

It is further regussted Lo permit me field my questionnaires
to the Gradoes ;Ht;i teazhern handling the experimental and
control clamscs of the said school.

. Noedlesg to sbate; this research worker carries’ an
approval from %he Regionsl Office, Tacloban Ciby.

-

Anticipating a favorsblec approval on the request and
assuring you of ny highest esteem and unending gratitude.

Very truly yours,

(8gd.) MANUEL Z. ISANAN
GES=T \Flllplno)
Researcher

APPROVED:

(8gd.) TOMAS GATACILO
Schools Division Superintendent

£
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APPENDIX O
i /

Republika ng Pilipinas
- Kagawaran ng Edukasyon, Kulbtura at Isports
Rehiyon VIII
SANGAY NG SAMAR *
Catbalogan

February 12, 1989
The Schools Divigion Superintendént
Division of Northern Samar
Catarman, Northern Samar

Sir:

I have the honor to request permission to administer
the Regional Achievament Tegts in Erglish and Filipino for
my research sbudy entitled: -"UPGRADING READING SKILLS:

THE EASTERN VISAYAS EXPERIENCE", to the Grades I-ITT expe-
rimental and control classes of Mondragon Elementary School.
It is further requested to rermit me fleld. my questionnaires
to the Grades I~1TT teachers handling the experimental and
control classcs of the sald school. '

Needless to stabte, this research worker carries an
approval from the Regional Office, Tacloban City. )

Anticipating a favorablie approvél on this*request'and '
assuring you of my highest esteem and unending gratitude.

Very btruly yours,

(8gd.) MANUEL Z. ISANAN
GES-I (Filipino)
" Researcher

*

APPROVED:

. (8gd.) ZOSIMO LUTAO, Ed. D.
Schools Division Superintendent
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APPENDIX P

Republika ng Pilipinas
Kagawaran ng Edukasyon, Kultura at Isports
Rehiyon VIII
SANGAY NG SAMAR
Catbalogan

Fcbruary 15, 1989

The Schools Division Superinbtendent
Division of Calbayog City
Calbayog City

Sir:

I have the honor To request pormission to administer
the Regional fchievement Tests in English and Filipino for
my research study entitled: VUPGRADING READING SKTLLS: _
THE BEASTERN VISAYAS EXP“RTENGW“g to the Grades I~IIT expe-
rimental and control classes of San Policarpo Elementary
School. It is further reguested to permit me field my
guesticnnaires to the Grades I-~ILI teachers handling the
experitiental ani control classes of the said school,

Neediess to state, this research worker cdrries an
approval from the ReclonaL Q0ffice; Tacloban City.
!
Anticipating a favorable appr0fa1 on this request amd
assuring vou of my highest esteam and unending gratltude. !

Very truly yoursg,

(Sg;do) MANUEL Z. ISANAN
GES-T (Filipino)
Researcher -

APPROVEDs 7

{(8gd.) GREGORIO M. TARRAYO
Assistant Schools Division Superintendent
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TEST IN ENGLISH I

Which of the two words below have the same
Encircle the letter of the

correct answer in your answer sheetb.

Directionss: ‘
, vowel sound?
1. fA. kite — bite- Ce.
B, sail ~ sell D.
2o Ao gell - Shell Co
Be mil) e mail D.
3. A- pain b pen C.
B., same « gseem D.
Lhe A. peb - pat C.
B. fad «~ pad De
Directions: Look at the pictures

9.

10.

man = main
tray = trec

ten -~ tin
chick —~ check

hook - cock
gin -« seen

meat - meb
can = canc

L]

at the left. Finish the

word which is the narme of the picture. Write
the word in vour answer sheeb.

I

”

[
s fiayanioar



Directions:
]

12,
13.

14

Directions:

15,

16.

17.

18,

bake

bow

milk

stay

rin 2

L

b

»
e

4
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Look at the pictures at the luft (A). HMatch
the picbures with the phrases at the right (B).
Encircle the letter of the correct answer in
your answer sheeh.

Ao

Be

Ce

=
.

an ice cream cone
a boy with a hat
a pail of water
2 -
¥ .
a small drum

a glass of wabter

Chouose the word that ends with the same sound
as the word outside the box. IEncircle the
letter of the correct answer on your answer

l Sheeta '

i

re- LR B S S madannd 2 S S L

cake

A P DS T

Err ps LR T T S

wc.ac.?:?&t’:u -

e BBL o cEE
B C D

i T RN g

cow . but _ buy 1
B

Im: cat e T o e e T et
TJ B R

C

N &

ennn:.:\tm-c oL ot e T e & i
! h::.—*.%a:-vl:g.@rm;.-mw-&%?AMLWW:;’:A&%-&M%n! M
B G D
R TN T e B | R el e S L R I il i
L.way. ....gtale . wall  wall )
A B G D
[ ey it o ;mm A ata-b ”WWF#M
! h*m“&rsqﬂmm*m ‘;-:gnmﬂww.w P r@é@ﬁ.— i . 2 rlng !
A B D
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Directions: Read the paragraph carefully.. Answer the
questions below it. Encircle the lebtter of
the correct answer on your answer sheeb.

'
P R 1 T T R 8 1 2 S SIS O S Ll Ml e SR O A A TP N et P A T X MES T PSR E . e et e W F e
.

, Barby is very pretty. 'She has eyes.
She cannot see., She has mouth. She cannot
eabt. OShe has legs. 8She cannot walk.

temy Rowkk Bemt Gom som
um Yl g Sep gy

P 4
Wb, Tad it F BRI R R T W I P AT BRGNS T FOL I (L . N, SR o

20, Who is very pretﬁy?

A. Barby C. mouth.
B. ecyes D. -legs

21. Can Barby eat?

Ae Yes . ‘ C. Maybe
Be No * - Do I don’t know

22. What is Rarby?

Ns sisber Ce a Doy
"B. little girl D. doll

Y
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Directions: Look at the picture. Then answer the questions .
: about the pictures Encircle the letter of the
correct answer on your answer sheeb.

+

-~ 1 f

23. Who is riding in the cart? ’
A.  a.cow . . G. ‘aboy ’
B. & goat - Ds a carabaoo

‘o)., What is the carabao doing? )
Le pulling the cart C. carrying the cart
B. pushing’the cart D. * playing the cart

25. " Where are they?
A. in the house G. in bed
B. in the garden D. in the markeb

#
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Directions:+ Seloet the word which tells about the picture.
Encircle the letter of the correet answer on
ur answer shoet. .

1! C.
. D.
2. R

D.

cozat

meat

beach .
coach

Directions: Read each senbtence and answer the questioh. -
: Encircle the lether of the correct answer on

vour - answer gheaeb. .

3. TWaich of the following has the same sound as 0o in mognh?

A. book : C. foot
B. ocook = D. broom

*

L+ Which word has the same sound of ¢ in cat?
'

As cent ' ﬂ C. cell
B. can . - D. center

5. Select the letter of the word which rhymes with the

underlined word. Encircle the lebtter of the correch

answer on your answer sheet.

The elephant gray
Sw1ngs his trunks all »

[ ML SN oo Sy DS S

- A, pray ’ Ca. d.ay
Be . tray ._ - D. Say T oo
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6. What two letters in sunny should be cressed out to form
a word that names the p: picture? Encircle the letter of -
~ the correct answer on your answer stiecha

\\\ [ //;/
_ ~ ,
Ae sU .‘ Ce mn
B. 'un /ﬁaﬁl \ D. ny .
7. Mother is Tat but sister is.not. She is _ .
A blg . C._ thin
B. large De sweeb ,

2

Directions: Read the short selection carefully and answer
the questions below it. Incircle the lebter
of the correct answer on your answer sheet.

| T N SR ey DRPYRCPICTOS I —L - St RRTPLES S R SO e WP

T have Four pigs. -

I feed them left-over food every day.
I. am happy when mobher sells the pigs.
I can buy new shirbt, paper and pens.

Sa bl Gou) Ay dmm vy by
A PR St Siep G Swiy Yaumy

e L= L]

trrp L nr B > e LA .

8, How many pigs has Jim?

A. one ., 0. three
B. two L . D. four

9, Why is Jim happy when mother sells the pigs?

i He can buy.new shirts. Ce He can buy snacks.
B« He can go to the movies. D. He can buy candies.

“
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L4

Directions: Read the paragraph and tell wrat it is about.
Tnc1rcle the letter of the correct answer on

your answer sheeb..

-

i
i

1
]-- Gy et Bep o

N
i e zux—u-al A va.a:,vm:-:r L R R R e R N

Rosa, Te and Nlta are PlaYLng They have
a rope with them. Fe. is jumping up and down.
Rosa and Nita are holding the rope.

Wt Pl VAw By S

¥
Y

£t et e i e S S P &

P4

10« What are the girls jumping?

A.  hide and seck ; C. Jump the spine
. B« ckipping rope D. cabt and mouse

Bk

. - . . 3

Chris and Erwin rode on a bus. They,will I
visit thelr grandwother. She lives in a faraway!
barangay. After two hours they reached the
place, Grandmother wag very happy to see thgm.

Ao, B ks PO ST S LT e S 1] ek

.
Path bats A geur Smb Sy

LE L WP

e 3

EYUEN 2. T

¥
L]

11. What does the sbory tells aboub?
* 4 . -
A. a ride to the barangay C. a faraway barangay
B. a visit te grandmother D. .two little boys

PE S TR S TRETE S0 T TRE S LR S R

Nl S Kol —H o A S il e

! . .

L Ramon is gitbting on a'big chair. -‘He can

} hear something go cut, cut, cub. His chair
drdps on the floor. : )

iy S donl Yoy W

Bl el

o 2 e ETE AT v ST T £ el s e T

12.. Vhere is he?

Ae in a toy shop C. in a barber shop
Bs in a dress shop - D. in a bake shop

s r

¥



156

P—— MPT e w—— —— . ” T 7 e i

I am your friend. I work in the hospie
tal. I give you medicine when you are sick.

Mool Fady vemt By
ey pme duip lesy

[ STV g T Tt X - ~TE. 3 Ly - A e i o, g

13' ‘I am a b et .
L. doctor ’ C. Janitor
B. lawyer D. acbtor

l

a_
E

T Troafru ”=

Chickens and ducks give us eggs. Cows
and carabaos give us milk. Goabts and pigs
give us meat. ¥Fishy crabs and shrimps are
good food. .

Al Nodl Guiy Pop Svclh dmpn
dmn A P Fup Sy Py

X
b

-y 5 y A RIS *

‘1k. What is the’ paragraph all about?

'A. Animals are good for us. C. Animalg give us food,
Be Animals give us eggs. Ds Animals give us medicines..

oot 2 agn

TN AL WA + AR

Nida has a-peb. &he calls her pet
"Kubing?., It is fat and the color is white.
It catches rats. It says, "Meow, meow’.

et e ]
"-"-Ifc-l-”

+
Bt LRI drudenda = IITTT . & recarE =

15. TWhat is good title for the sgory?'

A Nida's Doll C. Nida's Friend
B, Nida's Catbt D. Nida's Rat

~
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~16. Look at the pictures below. Arrange the letters of the

pictures in the correct order., Encircle the letter of
;he coirrect answer on your answer sheeb.

*

Iyt Remp Smp MMH

E :-.wr:er ey e + L e pmtre. 3_..,__-,—1,,;_.—... ru— =3
! - ! ! !
0 s S 1 1
s, 4 -,>q__.:.“__.::f (;?,;@" = "‘-iv . H
! S R ro ]

! [ ' { N !

z R S -

! . ! !

Rl a R - KA ik v b = 7l 2 b
As 1 3L C. .3 2 L 1
B s 2 3 L 5 D. 4 3 2 1

17. VWhich group of months are arranged in correct order?
BEneircle the letter of the correct answer on your

answer sheebe.

Ao EBeptenmbery; Novembery; Octobery March
B. . Sepbember, October, November, December

",  G. November, October; September,-Deceamber

D. October, November, December, September

Directions:  Match the picture with the phiase. IEncircle
the letter of the correct answel on your
snswer sheetb. :

What would likely to happen?’

189 1 NN !
PO R WA
IAN ® \\ ' A. he will geb sick
| \\\} ) ‘\\<S\ <\‘m! B, . Ee will gryh
! N 1  GC. he will be happy
\ Y \\“\Q ; P
Tow o o ! De he will get wet
19, ¥ T What would likely happen?

- wanp G
.f

ff‘-»f
1
1

A. the palay will get dry
B. the palay will get wet
C. .the palay will rot -
D. the palay will grow

}

S by Wmm s
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®

Directionst: Recad the paragraph below. S8sloct the éppro~

20,

1.

v ey

Gl Popl Foalf devn Pl

ol fnt et det pp dmy

priate ending for the paragraph. Encircle
the letter of the correct amswer on vour
angwer sheet.,

-

Sk feeh SR SRS AT SO LG T TV Rl T L TS e L e A S - £

LRl S D I D] R R S S "-le.__“._:";f&‘k‘-'-: Y = ol e e L BT TR RN R b 1 e oo T T PR T e T ey £ 3

e
B.
C.

D,

The class is preparing the room for Christmas.
The pupils put up the Christmas decoration. One
group pubs up the tree. Another does the Belen.
The third group hangs the lanterns and the rest
cleans the room. Everybody in the class _ .

!
t

helps in preparing the room for Chrisbmas
let other puplls prepare their rooms
prepares only the food :
prepares only tpe,decorations

Py £

£+ b trd i,

Ana cleans their house and yard on weekends..
She sweeps and mops the floor. 8he waters the
plants and pulls the weeds. 'She wipes and dusts

the pieces of furniture. Ana cleans .
- : e h
A. the school yard C. +the yard only
B A

the house only D. the house and yard

i

rad tmg dem) cum Ao Sl oy

Sl vual wah Maom ik derp
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A LI A S AR et Al T
1

BT Ty AR U AT ST WIS LTe O 2

 Little Boy Blue

Come blow your horn

The Sheep in the meadow
The cows _in the corn.
Where's the little boy
Who looks after the gheep?
He's under the haystock
Lay fast asleep.

Will you wake him \
No, not T

For if I would

He will surely cry.

by el dat tamy Fum ymy

E
il Pomp Wemd Wiy ek onl] Gowp Sray Aewp 1--"0-“ LE B ]

H 2 B Sl Gty S Gl pmm
A

[t S R T SRTiy e Tk, rens— o

How will the Little Boy Blue call the sheep and drive
the cow?

A. By shoubing at them. (. By beating his drum.
B. By blowing his horn. D. By playing the guitar.

Why wonft they awaken the Little Boy Blue?

A. He's fast asleep C» He’ll blow hig horn

B. He'll surely cry D. He'll get angry

—

Directiong: Read the following paragraph. delect the word

Rlya

that best descrlbes the feeling of the charac-
ters of the problem below., FEneircle the letter
of the correct answer on your answer sheeb.

. "Raff", @Gina cried. 'Don't go. Don't leave'me alone",

A. happy . ‘ C. afraid

. Be thankful D. angry
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Directions: Read the sentence below and guess who ig
talking. Encircle the letter of the correct
answer on your answer sheet, )

- -
L 4

AT I T ke S VTR T D T R T w ET U oA, ek P AT ST o T i oY rairen
}

- T make you happy when you're sad.
I make you smile when you're feeling blue.
I give vou medicine for the pain.
I am Thankful when you're not in pain.

™
N
™

“,"- R iy S N A=y
Want Wl pomy bk Sumi Pulp b
[y

Who am I?
A. doctor - C. Dbaker

Bs farmer D. butcher

-

Directiong: 8elect the letter of the word that has- gsk in
it. Ineircle the letter of the correct answer
on your answer sheet,

26, A. masic ' C. mass
B. mash ‘ De maze

- - —
[

‘ Directiohés Read the words 51lently in each box, _Arrange

them in the 4 B C order. . Encircle the letter
of the correct answer on ‘your answer sheet.

¥

27. ¥ B o
e 1; ear t A.1 2 3 B. 3 2 1
£ 2 house I Ba 2 3 1 D. 1_ 3 2
! 3) gift ‘
! DR
28. - , .
1) arrow Ae 1 2 3 C. 3 2 1
2) bozt 2 3 1 D. 1 3 2

3) church

St ol Spmlt LD

L T R P R
Aok Pl el demp e
E ]




Directionss: Study the Table of Contents carefully. Aﬁéwer
the questions that follow. Encircle the letter
of the correct answer on your answer sheet.

g9 ST S

[T U7 ST S L P S ) el TS AT L AT

TABLE OF CONTENTS :
M "Page

$ & & » & o o @

L]
L]
-
»

Same Shape « .
Say and W%ite e o e s s a4 o s 8 s e
'Same Beginning » o« « » « s = s » ¢ o "
Same TNAiNg "« o o o 2 s » a s « s & o

‘Which Are The Same? . -. ¢ 4 o 8 8 = @&

1 oW M

Vol Bl Sy B A} Bath Saup Bid) SoAF A teym Pl ks Sag Sl paw
Sy B oy Bk gy Bamd Sl dninl deg Ped denp Sum g WS Pap Sap

Witich PicBure? ¢« o« o « o o o 2 o = s

29, On what page is "Same Beginning” found?

A. Page 1 C. Page 3
B. Page 2 ‘ D. Page 4

30, How many topics are there in the table?

AO 6 ' ' c. 9
B. 8 Do 3
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.Directions: 8elect the word that mgkeé the sentence
correct. Encircle the letter of the correct
answer on your answer sheet,

1.

2e

3.

lhe

5.

APPENDIX 8

TEST IN ENGLISH III

~ -
-

The word caught sounds like

A vobe
B. boat D’

Which word beging with the sound of n?

Ao kite Ce
B. kind D.

The word fear rhymes with

C. fought

hate.

knife
kin

* Ao bean Ce

B, fall Ds

Which letters in the word light are silent?

A ;L . Ca gl"

Bse bt _ D, 11
The ¢ ___ hag many stories.

A. Dbake C. boat .
B. book . D bank

Everything was gtill after the storm. 8till meénat—
metal

A. noisy Ce
Be clean T D.

din

bear _

quiet

162

r

»

-
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7. 8usan was very tired. But she enjoyea playing jumping
rope. cumping rope means = B

A. a lesson ‘ C. a punishment

B. a flower D. a game

- =

Directions: Read each story carefully and select the letter
of the main idea expressed in the story, En-
circle the letter of the correct answer on your
answer sheet.

B AR L S A 51D R T e AT Y S VIR BT AT UG i s AT M W R S 2 AT A s B

Neison sells newspaper during Saturdays.
He keeps cevery centavo he earns.

by P G ety
Aoy bop dmm Aem

8. A. Nelson is lazy. C. Nelson is happy.

Be Nelgon is studious. D. Nelson is thrifty.

L = TIFIEFERY o A LA T, S LF T TS T TR RO T vl Lk T 2

The houses are closed. The winds blow
hard. The streets are flooded.

2 ey D
e oy Sem

B N e L T T R L U s e e o

torme. C. There ig a visitor.

9'- a s L
a fiesta. D. There is a parade.

. There is
ig

A
B. Therzs 1

e - e A S AR BTN LN GSRSETSE T O TR TR W IATITE o i L M T e e g T e s AN LTS A AT AT TS

—

_ Bob and Judy were at the school science
room. They were looking at the beautiful shells,
snake skins and many other things in it.

Sy rem Gew Cew Sy
G hn Yo dop Faw

R o S B B R T s R e e e e o L ]

10. A. Bob and Judy lived in the_science room.
B. Bob and Judy played in the_science room.
C. Bob and Judy visited the science room.
D. Bob and Judy slept in the science room.
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I R T T ST e O B Sl G TR i PR = AT,

There dre many kinds of plantg. &ome plants
are very, small. Some plante grow tall like the
bamboo and the coconut tree. Some plantd grow for
only a vecar. 8ome grow for many, many yecars.

g S ey Sl G Bomp
L
AWey dalf eme Sy s b

CLPTTAT TR S PSS, L N I R S R FS T R M ST e ks Ly ettt M

o e PR B

o ' £ L ' -
11. A. The bhamboo plant. -

Be Plants grow for many yvears.

C. There are many kinds of plants.

D. ' How the plant grows.

b

- - —

Directions: Read each story carefully and angwer the
questbions that follow by encircling the letter
of the correct answer on your emawer sheet.

RS e AL LSS F T Tt C et o BT

Mother was cieaning the bathrocm. &he
gtopped when her .Baby cried,

A T o] Bmd
dey ot amu hem

T, AT 7 M G P S s Al g ot S P

—

12. What was Mother doing?

Ao Taking a bath in the bathroom.

B. Oleaning the bathroom.

G. Wasbing the clothes in the bdthroom.

D. '#ewing in the bathroom. _ )

13. Why did Mother stop working?

A. .Becauge father came.

B. Because vigitorg came.
C. Because her Baby cried.
D. Because Aunt Cora came.
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15.

Sy A Gy Pt
P

16.

i7.
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FEmkR e L e SR LR WL TITL R Of EIIRAr A e o IRRA YL T £ L e oty

Mr, Turtle, Mr. Frog, and Mr. Telidw Duck
went to the river. They saw many things to eat.
Mr, Frog got some mogquitoes. Mr. Yellow Duck
liked corn best.

B T Bk, A y bt i AT T

] -

The étory tells about -- ”

T
As animals C. toys .
B. children _ . D. ingects

The mosquibtoes werce eaten by =

A. Mr. Yellow Duck . Mr. Turtle
B:. Mr. Frog. D. Mr., Corn

R i T L0 T L o+ rAnsy K bR b T

On his way to gchool, Andy forgot his
homework. A% oncerhe ran as fast as he could.

A AT LE A e, Pt Lol T RN Y T AL

bt

Where waé Andy going?

—

A. to chuzcl - " g. to. school
B. %o the market .Ds to the plaza

Why did he run Egck home?

A. He forgot hig homework.
B. He Porgot hig food.

C. He forgot his money.

D. He forgot his bags

4
e pamh Vap e dmg Gep
.

Goub wonl bl Sy
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Directions: 8elect the proper_heading for che ideas given
below. ZEncircle the letter of the correct
answer on your auswer sheet.

[ BT e e AR S I S PN =ainaok (F LI NE TP PR L i

'

Use of safety_matches..
Keep matches out of children's reach.
Keep matches safe in containers. -

vas don vl Lrw Wk
P B il ol W

y
® TSRS E § L s f o BN ATERY Sy A ST A R SR S e o BB ] SR AT TITR KT, MRS e

— ~— ~

18. A. Common Industries Ce Mony Lands
B. Cause of Fire ~ D. Care of Matcheg - “

. Lo e e S T ORE Lo SEE B ) m i

et

Rosge ampagulta
Cosmos Dalsy
Gumamela  S8antan

L e e o R RS o~ T ' o

P Ped S smg maD
. 3
Sy By Wi Sl Sy

~— ~ —

19. A. Kinds of Flowers C. Kinds of Plants”
Be Kinds of Fruits D. Kinds of Insects

* st

Directions: delect the idea found in _column B that £itsé
the headlng under colum A. BEnecircle the
letter of the corrcct answexr' on your answer

zheet.
A - B _
~
20. Health Activities , L. Writing Letters

B. Going to the Shows
C. Bating the Right Kinds
' ' of Food
- D. Reading a dtorybook
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Directions: Read each question and answer it. Encircle the
letter of the correct answer on your answer
gheet. - ‘

V- it —t

21. What would likely hgppen if the sky is dark with clouds?

A. There maybe gunshine.

Ba There maYbe rain. T

C., There maybe stars falling.

D. There maybe moonlight. -

22. What would likely happen if Raffy would not water his
plants? -

"As  Hig planbs will brow healthy.

B. -Hig plantg will die.

C. Hig plants will grow tall.

D. His plants will crye.:

Directions: Read the gtory and be able to_answer the

guestions that.follow. Encircle the letter of
the correct angwer on your answer sheet.

*

ECTUSR PEF T S AEgt BT

millk.

IR ALLPITR ST I e BT TR o bl e T Wl pALETE S 3 TS T M

! . !
} One day Aindy found a puppys It was wet and L
! hungry. He tock the puppy home., He gave it gome !
! !

!

i

23. Which sentence comes firgt?

A. Andy gave the puppy some milk.
B. Andy took the puppy home.

C. Andy found a puppy.

D: The puppy drank the milk. _

2l. TWhich égptencé should come last?

A+ Andy found a’puppy. C. Andy took the puppy home.
B. The puppy was sick. D. Andy fgd the puppVe.
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Difectioné: Read the égory and be able to gnéwer the queg—
tion that follow. FEncircle the letter of the
correct answer on your answer sﬁéeto

LS T ot S SEPRETLY LU S Y - 2 R L T Gl S KT TR (i DL el S, T AT TR ki Lk i

The bell rang. The children came into the
room. Pepe was not in _his geat. Later on, he
‘came. He.looked tired.from running. He had not
combed lis hair and washed his face.

S Ba) Seih mmy Hemr Y
R ok Gy S} domp dacy

Lo A r I VA A DT SRR R R AL S e WET B T AT rd=m

l

25. Vhat do vou thinkuhgppened?' oL

.
e

A. Pepe did not sleep. Ce Pepe was 51ck.
B, Pepe woke up late, D. Pepe did not go to school.

-

26. What do you think the teacher would do?

L. Send Pepe home. C. Ask Pepe to wash hig face
Be. Teli Pepe to.sbay and. comb hig’ ha1r.
outgide. D. Punlsh Pepe,

LY

—t ~r

Directionss Eacn item in column L 15 an effechs each item
in column 3 is a ¢cause. Match %Hb cause with
itg effecta Encirvele bthe “letter of the
eorrect answer on your answer gheeb.

A~ gffects o B« Gguse
27. Mother is wearing sweaber A. it is_very,cold
. becauge et peemca bt . o .
28, Baby is crying B. .it destréys our teeth
becsuse . ’

L A e

- . _ Ce gaté gat rats
29, Mr. Rat ran away upon B
©  seeing Mr. Cab because D.. ghe is hungry

2L th e
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Directions: Read the following questigné. _Pick out the-
correct answer by encircling the letter of the
correct answer on your answer gheet.

——

The words found in the box are arranged
in alphabetical order.

R~

T Al T iR TR

doll
toy
stick
vase
- wabch

tap samp Gwdtiey ves Lud bup
fAEL deph dunlk Vet PR AmO S

'

30. What is the first word in the ligst?

T

o ey .. o~

Ao doTi | Co sbick
B. Tvage- D. toy

It

. 31. What_is the last word in the list?

A. &bick | G, wabch
B, doll ' 2 D« vase

- -~ P

Directionés Took at the fo?loW1ng Table of Contents.
: Answer the questions that follow, Encircle the
ietber of the corréct answer on your answer
sheetb,

i

FurnEaprtiade T bt v gk, Sl T - X FUIT Y XL N T E ) e s

_TABLE OF CONTENTS
Anlmal Prlends

»
-
L
On

A Trlck on Sandy « « o
The Kitten That Worked
b:leepyﬁam.....--... 12

L]
»
L 4
»
o

New Storybook Friends

The Little Engine i ‘.. e o e 16
Littie Mouse Dances . .
The 0ld Weman's New Hat

r
Bl e SRS F TESE o AT RS AT S AR A S I L R R SRS USRS TR, TS LT Shelie e g Sliooie

. e
s 0
T
W N
O

Puly St Aol Bn fuet ded Pty P Aol Niag AdE A3 Sesp AmP Anad
b R ded g B SMp SO SO S GRS i Fmd Bad SR
- »

&
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32

33.

3L.

35

Where can -the story of Sleepy Sam be found?

A. Page 6 Cs Page 16
B, Page 12 _D, Page 3C

The story on page 23 tellé something about =~

A. cat” : o C. dog
B. mouse D. kitten

—

To whaﬁ group of gtory does A Trick on Sandy belongs?

Ae Animal Friends G. New Storybook Friende

B. Triends ’ D. 01d 8torybook

The . . tells the title.and page of a sbory
_in a2 bBook. _ '

A. cover of the book C. all pages of the book

B. table of contents D. Dback part of the book

’
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-

Panuto: Piliin agg”Salitang magkatulad ang tunog sa hulihan.
ng salita sa bawat bilang. Bilugan ang titik ng
wastong sagot sa inyong sagutang papel.

1 . K'U.lay .
As D ahay . C. tat ay
B. gulay ~ De kamay
2. Tlog
\ i~ > '
A. itlog: . Co apog 7
B, busog D. sunog

~ — -t -

Panuto: Basahin ang mga pares ng salita sa ibaba. Piliin
ang mga salitang magkabtulad ang tunog sa unahan.
Bilugan ang titik ng wasbong sagot sa inyong
sagutang papel, o -

3. A. Dbahay -~ bagay Ce paéa - basa
B. kahon ~ balong Do ama = ina

Le QAo pagong = piging Ca 1nay e naﬁay
B. lola - lolo D. pila = pulo

*
— [

‘Panutot:’ Bagahingfmabugi ang mga_pangungusap. Piliin ang
wastong sagot ng tanong sa ibabg nito. Bilugan ang
titik lamang sa inyong sagubang papel.

5. UAng Sampagita ay mabango. °
Alin ang ngalan ng bagay?

A  Ang ' C. ay’
B. ©Sampagita D. mabango



Alin ang ngalan ng tao?

‘6.
A
B.
Panutos

17z2.

' Mabait ang nanay ko.

Mabait ) C. nanay
ang D. ko

i

e et

-

Basgahin at sagufin ang mga tnong sa ibaba. Bilugan'
ang titik ng wasbong sagot sa inyong sagubtang papel.

7. 8aan nanggaling ang isda?

.

9.

10.

Ao
B.

As

Be

Ao

B.

3a dagat C.. Sa bundok
Sa bulkan D. Sa daan

- Saan tayo bumibili*ng gamot?

Sa wimbahan ~ C. 8a bahay
9a pasralan D. Sa botika

b * - « "

' Baéahin ang pangkat ng mga salifa’sa ibaba. Piliin

ang*pangkat ng mga salibgng nagsasabi ng magkaka—

" tulad na.bagay.o gamit. .Bilugan ang titik ng

wastong sagot sa inyong sagutang papel.
I

pinggan * C. isda
baso ' bulaklak
sapatos _ : paiay
ﬁangga X ~ D. kuya
‘saging ate
langka _ mana
bolpen . C. payong.
Llapis . sombrero
‘pontimpen ginturon
garo ' D. éi;ya
saya . bangko

salawal - mesa
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Parmbo: Basshin ang kwenbo sa ibaba. _Piliin afg titik ng
magagalang na salita na-dapat gamitin sa kwento.
© Bilugan ang titik ng wastong sagot sa inyong
sagubtang papel. .

-t - et e

. 11. Bapasok na sa-paaralan si Nene. Bago umalis sasabihin

sa Nanay_ang ganito. -
A, Aalis. * G. MAalig na ako.
. Bs Aalis ako. De Aalis na po ako. _

12. 8a daraanan ni Tony, may dalawang gurong nag=-uufap.
« 8a pagdaan, sassbihin niya ang: .

A. Paraan nga. ) C. Makiraan nga.
B. Paraanin nga. D. Paraanin.
b » —~ . —r ' '
Panuto: Bagahin ang kwento sa ibabz, Pagkabapos sagutin
ang mga tanong sa ilalim nito. Bilugan ang titik
" ng wagtong sagot sa inyong sagubang papel.

s amy Py

A AR ARTI S v JEUNIET o I MAN T R ApteoE,

! , ]

gzbado ng umaga. Maagang nagsimba si Anita.
Kaarawan niya. Naghanda ng maraming pagkain ang_
nanay niya. Dadalong lahat ang nga kaklase, kaibis
gan at guro niya. Maligayang-maligaye si Anita sa
araw na 1yoit. , .

Oy Lt Lt TS T NS ST S P N DA e Y e R I N R

L3

BE Swep S Wamk Seed Wkl

o

Sl Falf dund denp bmm Ao e
.

e 1

St e —
]

’13. Anong argw ang sinasabi, sa kwento?

A. Tumes, -~ C. Byernes

B. Myerkoles . D. &abado

-

1ha Eakit maaZeng naggimba si- Anita?_

-

A. Linggo noon. . C. Pasko noon.

B. Kaarawan niya. _ D¢ Kaarawan ng Nanay.
"5, Sinu~gino ang dadalo éa handaan? - .

A. mga nanay C. mga kaklase L ;

B. mga kapitbahay D. mge kaklase, kaibigan,

Zuro
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Panuto?

Ae

: R
C.
D.

17

L

BaSthn at pagsunudqsunurln ang mga pangyagarl sa
ibaba. Pagkatapos sagutin ang mga tanong sa ibaba

"nito. Bilugan ang titik ng wastong sagot sa 1nyong

sagubang pgpel.u - - -

-

Nagpaalam siya sa kanyang nanay abt tumuloy siya sa
simbahan.

Naligo gi Perla.

ha

Kumain giga ng agahan. ' ‘ -

Nagbihis siya ng bagong damit.

16. Anong pangyayari ang dapat:mauna?

'17. Ano ang pangalawang pangyayari?

+ 18, -Ano ang pangatlong pangyayari?

19. Anong pangysyari ang dapabt mahuli?

Panuto?

L T oh. (P D Y L TR AT S A L TRERAASTR SRS IECGE AT L AT U R R AT At i

e

otk

at masipag siya, Mahal siya ng maraming bata sa
paaralan.

= [ — i

Basahin ang talata. Piliin ang Wastang sagot sa
ibabs nito. Bilugan ang titik ng wastong sagot
sa inyong sagulang papel.

&i B, aantoa ay guro sa Unang Baltang. ﬂﬁbalt

Wiy fing oy o N

204 Ang‘taléta ay tungkol éa:

A

) B.
' Panuto:

21s Ly,

o sergt = AT ST T R TSRS B IS gt Al e s s s sy

et
"

- bata Ce C: paaralan

guro ) D. baitang.

»
- =

Isulat ang nawawalang titik o bilang sa bawat hanay
sa inyong sagutang papel.
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Panuto: Eiliin ang btamang bantaé na angkop ;a.mga“pangungm—
) sap. Bilugan and titik ng wasbong sagot sa inyong
sagubang papel.

— —t

23. 8asali ka ba sa sayaw

Al . ) C. ?
B. § - D. !
2L. Mabango ang Rosal ‘ .
As . - Ca ?
B. ¥ D. t

”
Lol -t — -!

-

Panuto: Punan ng btamang salita sa puwang .sa pangungusap.
Isulat ito nang wasto sa inyong sagutang papel.

—

25. Ang aming guro ay si o o .

o
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Panuto: ‘Basshin_at ungwain nang mabuti ang éumgsunod na mga
tanong,., . Piliin at bilugan ang titik ng pinakamdhus
say na sagot sa bawat aytem sa inyong sagutang papel.

— t " - —

1. Allng salitang nasa loob ng kahon ang naiiba sa salitang
nasa kaliwa?

s ar s S T 24 e e R e

nm fuib sapn

!
puno ! puno pino . puno puno
!

B0 Ol WA ST SR AT v r gy = AL c A AR T ;lﬁ

A_ B _

o .\ -
2. Aling salitang nasa loob ng kahon ang nauugnay sa
salitang nasa kaliwa? ‘ -

) & ) .. . N o Jr—

*eEp SEmp Wep

1 . R .
petsay . 1 prutas gulay isda damib
! .

------ LT AR AT LS Lot

iy B G BT

~ ot . -

3. Aling sallbang nasa loob ng kahon ang hindi kasama sa

pangkat?
!t’ = --J*x.‘mnﬁ:‘l- WeAn LR g ........“T Leg==mic &—-—-:
Ana I Rita Rosa, Relo Raul !
' -'J'sai.-.'rsr:nr.‘x LR RTLY IR M1 -8 - L. l!‘nl'.x!'.uﬂr—-.ir—n:lﬂ !
i Aﬁ“ﬁ’w’m! “Bax.&!t.r £ G ”
Le 8a aailbang malaki, ang tunog /1/'ay nasa.ﬂmﬂﬂuﬁaa ng
salita. .
A. _unahan '~ B, hulihan C. gibtha _ D. %abi

5. Sa.ﬁalltang Erlnsesa, ang tunog fpr/ ay nasa e ng
salita.

A. ‘unghan B. gitna  ° _ O, hulihan D. tabi



6.

7

9.
10.
11.
12.

13.

e

i5.

'Tto nemen ay _ Nilo Arpon at Andy gison.
. A

p 177

—~ L4 (2

Ano ang masaring ipalit’ sa pa sa salitang pab upang

malkcabuo ng bagong salita? -

Ae ba B, ka _ C. da D. . sa

Aling pangkat ng mga salita ang may ma gkakatulad na
mga panbig? - -

A. lobo = lata = lolo  C. aklat — lapis - silya .

B. ako « ikaw = kayo ,D. banga - _bunga - sanga .
Anong malkllng salita ang'napapaloob sa mahabang salln
tang_galamat? - - - ’
A golo B. sola C. salo De sala

Ang galitang Q%QLX ay galing sa =~

As alo ab B. ako ay C. ukoy D. ‘tukoy
Ano ang kahulugan ng galitang matéa;?

A, matalaé, B. matulis C. matangkad D. mababa

Ano ang kasalungab ng éalitang gggigié?

"he maliit B, malaki g. pvayat  D. makapal
Ako ay _ . Reul goliesw - . -
As ni B. 'éina : Ce nina _ D. si

A ni B. Sina . GCe ninz':l D, Si
3

8i Nilo ay kapatid__ - Raffy. .

A. ni . B. 8ina . Gs ‘nina D. éi

L}

gilang dalawa ay mga kaklase ______ Tony at Clemel.

A ni - Be Sina Ce. Aina De =i
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17.

- 18,

19.

20.

21

220

23.

178

et ~

" © . Maria, umuwi umuw1 na po ba si Aaron?
tanong ni Lyndon, N

~

Ao G‘ngol ‘ Ba G . Ce Mang Ds Aling

Pula ang blusa ni dela Cruz.
TE— -

Ao Gnge. . B., G. Ce Mang D. Aling
o, 52 Leyte at Samar ay ma& maraming mahihirap.
A Nito B. Diyan C. Doon D. Dito
"Helika _ ", Gawag ng Nanay.
Ao rito B. diyan  C. doon D, dito

angounang buwan ng taon.

TRCHT? Ml

Ae ' Disyembre B., Marso C«_ Hunyo D. ZEnero
Alin sa mgap sumusunod ang nagsasaad ng kilos?

Ae matamis B, sa harap C. huﬁawak D. sa gabi
. - - ng bashay _ _

Alin ga mga sumusunod ang nagsasaad kung kailan
magaganap ang pangyayari?

A« magtabarim bukas
B. nagtanim kahapon
C. 1tatan1m ngayon

D, *tanim ng tanim .

Alin sa mga_sumusunod ang nagtabanong?

A. Ako aymsi Nestor.

B, TIkaw, sino ka?

C. Si Luis.

D. Naku! &i Iuis pala' '



Pariutos

Rly,
R5«
26,

27,

28,

Smy Oulp Wml s b ram S Sk el Fd Gum S Suy

mmmm.\.r e,

Papunta sa palengke 31 Lling Prima at 9i Nene.

o

Bas9hin gﬁg sumusunod na_mga btalata.
mga btanong tungkol dito.
- wastong sagot sa 1nyong sagutang papel.

- -t
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dagutin ang

Bilugan ang titik ng

= iy S S T

Bibili gild ng isda at gulay.

"Kakain na ba tayo ng igda, Inay? lea may
"red tide® pa? tanong ni Nene,

"Wala na raw_"red tide”,
nang kumain ng isda.
kain na ng isda, sagot ni Aling Prima.

—

Tgiyanga?” usisa ni Nenec.

sabi sa radyo.
Bina Aling Tina nga'y kuma=

Pwede

Pur Sl Muy Smp. Gy S b Sod P A Smm Sy Geiy
* -
.

1

»

g ra: =y

=

8ino ang batang nasa kwento?

Ao

Nena

_ Bs HNene Cs Aling Tina

gino ang kasama niyaf?

Ao

Aling

De

Aling ?rima

Nene Ba - Aling Nena €. Aling Prima D. Prima

aan #ila pupunta?

Ae

Ilang uri ng bilihin ang bibilhin nila?

A
B.

dagat

pEutas at gulay ) C. dsda

Bs bayan C. . palengke

]

igda at gulay D.- gulay

~

Do

Bakit' kaya_di pwedeng kainin ang isda noon?

Ae
B.
C.
D.

Dahil
Dahil
Dahil
Dahil

sa marumi ang mga ito.
ga red tidew

sa mahal ang mga ito.
sa bawal ang mga ito.

" parang



29.

30.

4

[

radyo®?
Qe Nene Ce
B. Aling Prima - D

Bumili kaya sila ng isda?

A. Hindi po. Ce
B. Opo. D.

180

it —

Sino ang nagsabing "Wala na raw red btide, sabi sa

Aling
Prima

Marahil.
Baka
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Panytb: Bagahin gng sumustnod na_mga katanungan. Piliin
ang pinakatamang saget. Bilugan ang titik ng
wastong sagot sa inyong sagubang papél.

L=

1. Nakita ni Berbto ang nawawala niyang saranggula. Kinuha
niya ito at sumigaw. . )

A. Kanino ito! C. Kanilia ito!
B. TIyo ito! : D, Akin ito!

2. Ano ang ginagawa ng baong masipag?

As upo nhang upo ' C. gawa nang gawa :
+ Be Tulog nang tulog D. * bayo nang tayo
3. Ano ang ginagawa ng batang pala—aralf? _
A. laro nang laro - Cs pasyal nang pasyal
B. basa nang basa D. awlt nang awit . .

le Inutusan ni Juan ng kanyang sma. Ano ang sinabi sa
kanya? . g - . .

A. Bumili ka ng bigas. .. C. Bumili azko ng bigas.
B. Bibili ka ba ng bigas? D. Bibili ka ng bigas?

5., Gusto mong malaman kung kailan babalik ang iyong
kaibigan. Paano mo siya tatanungin?

A. Babalik ka kailan? C. Kailan ka babalik?
B. Bumalik ka kailan? _ D. Kailan ka bumalik?

6. Alin sa sumuéunod na mga salita ang kasingkahulugan ng
masipgla®

Ae masipag C. maligaya
B. malungkot . D. mabubi

7. Alin ang kasalungat ng lumilibaw?

A.  lumilinaw G. lumiwanag
Be Itmalabas % Do lumulubog
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8. Ang i;ang batang huwaren ay dapat : .

- A. tbtawaran Co btularan
B. tulaan D. tawanan

et . et

Panuto: Basahln ang mga talata at sagutln ang nga tanong
sa ibaba nito. Bilugan ang titik ng wasbong sagot
sa inyong sagubtang papel.

. "Ang Lola," ang sabi ni Jose. "Dali, Lita at
salubungin natin ang Lola.™ '
“Mano pos Lola,"™ ang bati ni Jose..
- "Mano po, Lola,ﬁ ang bati ni_Lita.
. "Tto ang pasalubong ko sa inyo," sabi ni Lola
sabay bigay sa pagkaing buhat pa sa malayo.

Aot $oF Bl WAS Sl el et Nom
Sug Rum Samy Al By Yenm tekl SaP

—

9. #8ino ang bisita ng magkapaﬁid?

A. Lolo ' C» Tiya .
B._ ILola D. Guro -
' : A . .
10. Nasaan_ang megkapatid neng dumating ang bisita?
Ao, naga hardin Co nasa bahay
B. nasz lansangan D. nasa paaralan
11+ Ang tumatanggap ng pasalubong ay .
A. nagagalit C. natutuwa
B. nagugubon_ D. naiiygk
12, Ano kaya ang sinabi nina. Lita at Jose pagkatanggap ng
- pagalubong?
A. TIto po ba?? Ce Ang 1liit naman.
~ B.. Salamat po. D, Ayoko po nito.
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.
Todlf wvup temh Sl Sonly oy

kulisgp sa.kagubatan ay pawang mga l.ayop. Tulad
ng mga tao kailangan di nila ng pagkain. Kailangan
din nila ng tirahan.

Ang “ibon ®a hlmpapaw1d, 1sda sa Xaragaban ab

U-.Ll-..-ll-'aq

ore,

13, Ano ang katulad ng hayop?
A. mga pagkain C. mga bata
B. mga halaman D, mga tao
14. Ano ang angkop na pamagat ng talata? L
A Ang Mga Hayop C. Ang-Mga Kullsap
Bs ‘Ang Mga Tao D¢ Ang Mga Thon
15. Anueano ang mga kallangan ng hayop?
Ae btao gt pagkain C. tirshan.at pagkain
Bs. hagyop abt tac , Q. pagkain st hayop
16. Saanusaan.makikitq ang mga hayop?
‘ Ao ga gubab . abt bundok lamang
Be sa oagat at hlmpanaw1d
G, =a cagab at gubat lomang
Do sa dagat, gubat ab hlmpapawid
- {
Panuto: Pag—aralan ang Tsart ng Bilang ng Mag=aaral sa

Paaralgng Sentral ng San Pablo. Sagubin -ang mga
fanong sa hulihan. Bilugan ang titik ng wastong
sagot sa inyong sagutang papel.

B
k. A Sty Ml Tt Wl Do e el

- I . g '
Baitang at ! Bilang ng mgaiMag aaral :
Seksyon Y Talgki 1 Babae 1 “Kabunan T
III - 1 ! 20 ! 20 1 40 1
1T - 2 ! 20 1 25 1 L5 1
III. ~ 3 !2 1 12 1 37 1
IIT - 4 -E 19 ; 17 5 36 {

4

-
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18,

204

21
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Tungkol sa anong baitang ang nasa @éar*?

A I C. IiI
Be IT ” D. IV

b et

May ilang gekéyon sa ikatlong bailtang angtﬁhy pinaka=

maraming magesaaral?

A 1 . Ge 3

Be 2, _ De &4

Aling ;ekéyon ang may pinakamaramiﬁg lalaki?

A 1 . Ge 3

Be 2_ . De &4

Aling ﬁeké&on ang magkaéindami ang lalaki at babae?.
£ 1 - ) C. 3 |

Be 2 "D I

[ e - ~t -~

Panuto? Baéahig”ang sumugunod na patalaéuaé. Qagutin ang

22,

tanong.#a hulihaw. Bilugan ang titik ng wastong
sagot sa inyong sagubang papel. '

MAGHUGAS NG KAMAY
BAGO KUMAIN.

'l-. Anel) Bowp T weR
A P Goup Bl puny

-

Kailan dapat maghugag ng kaméy?

A. pagkatapas kumain
Be bago magsimulang kumain

* 0o habang kumakain

D. habang nagpapahinga
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~

23, 8aan _kays matatagpuan ang pata;gﬁﬁaé na ito?

Ae sa silid tulugan G, sa silid laruan
B, sa kanting Ds sa hatamanan

Rha. Ang gatalasﬁaspay dapats

A. suwayin © C» pagbawanan
B. girain Ds sundin

- ) w ot ~ (]

Panuto: Ayusin ang mga pangungusap sa ibaba ayon sa_wastong
pagkakagunud=sunod. gagutin ang mga tancng sa
ibaba. .Bilugan ang titik ng wastong sagot sa
inyong sagubang papel.

Ang Paghahalaman

1. TLaogyvan ng lupa ang lata. . o

2. Diligin pagkatapos itanim.

3» Tlagay ang itinamin na halaman sa 1ugar
. ha maaarawal.

Lo Kumuha ng latang kabsmbaman ang lakie

5+ Ttanim ang haleman.

4D Al path Qe G D Sl Al Dok
-
b bup Sk So) b Sug Sep Had A0g g
-

= =

25, Ano ang unang dapat gawin?

A.. 1 C, 3
B. 2 De L
26. Alin ang huling dapat gawin?
. A 2 '  Ce & '
Ba 3 D‘ ._,5 -

[

27« Alin ang wastong pagkakasunud-sunod ng mga pangungusap
tungkol sa paghahalagman? .

Ae 1 2 3 4 5 Ce 3 &

2.1 5
Be 3 1 5 2 h - D. L 5 3 2

1
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1 L ~t
¥

Panuto: Ayusin ang gnim ng ééliﬁa sa ibabg nang paalpabeto.
Jogutin ang.mga tanong sa ibaba nito. Bilugan ang
titik ng wastong sagot sa inyong sagubang papel.

1i kaibigan L. bthay.
2+ payong 5. alam
3: saya « dagat:

Soth howy Jom dimy Aag

S A Bt b Boug

28. Alin ang éalitang dapab ﬁauna gz lahat?

A-. buhay' Ce aagat
"B s alanm ) D. s3¥a

ot

29, Alin_ang salitang dapat mahuli sa lahat?

A, éaya ) Cs dagat .
B. ‘payong . De Dbuhay

.30. Anong ;alifa ang dapat isunod éa Kaibigan?
A+ Tbuhay ' ‘ Ce ;aya
Be payong D. dagat

Panutos Bagahin gng Talahanayan ng Nilalaman éa ibabz.
dagubin ang mga tanong, -Bilugan ang titik ng
wadtong sagot sa inyong sagutang papel.

5. - Gumamelang Walang Bango

1 !
L TALAHANAYAN NG NILALAMAN H
§ ‘ !
{ Pamagat _ Dahon ;
[ .
1— 1. Ang ROsal 6 § ® 8 % ‘8 & & B % @ B 1. !
- ! - 2 Pulang KalaChllChi ¢« & 5 ¢ 8 0 ® ® 7 l
! 3. Mabangong Ilang=Ilang « » « « o « 16 t
! l-l-. B'U.la.klak ng Lahi e ®» » ©o s & & @ 24 |
1 . 5 u 8 @ 30 | B
! f

e - ~' ~t

31. §aang dahon mababasa ang kuwento btungkol sa Roéal?

A. 1 Ce 16
B. 7 . D, 2L
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33.
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el . -t b

Tungkol sa, anong bulaklak ang mababasa sa dahong 16%

L. Kalachuchi Ce Gumaméla
B, Sampagita T D, TIlang-Ilang _

Ang kﬁento tungkol sa Bulakiak ng Lahi ay‘mababaéa
mula sa dahong 24 hanggang sa dahong %

A 27 C. 29
B. 28 - D. 30

-~ —r o~ . - " o~
"

Panuto! giliin~3agsumusugod na mga pangunguéap aﬁg wasto

3o

35.

ang pagkasulat. Bilugan ang. titik ng wagsbong
sagot sa inyong sagutabg papel.,

e -t o (=4 L4

A. Bukas kami, papagoka C. Bukas kami Papagok.
B« Bukas kami papasok? _ D, Bukgs kaml Pgpasok. "

A. 8> Byerne® kami aaliS. . G. sa byernes kami aalis?
Bs 8a byerne$ kami aaliss De. sa Byernes kami aalis!
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APPENDIX W

* ANSWERS SHERT
TEST IN ENGLISH I
Fl . ~~ —~

Name: ' v

ochool:

Divisions

Tffpe of Claééi

1e . 1
25 A
3, A

4

Qa Q a
U ' v o

Le
56 s i
6. f1
7o ° rd o
g« ble
9. el =
.10. m
‘1t. A
12 A
13 A
A
A

H oW E®

1k
15,

Q Q Q& QO Q
U Uy v o



189

A

17
18,

19,
20,

<

214

A .

23,

e

2he
. 25,

£
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TEST IN ENGLISH IT.

Names

School

-

siont
Type of Classt

. Divi

1

2
e

L.

Se

2T

O
10.

1.
12,

13.
1k
15.
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16-.'

17.

18,
i%.
20,
21.

22,
23.
2l
25,
26,
R7.

T 28,

29,
30,

‘D

4



. Name:?

TEST IN BENGI .4 IIT

1

.y

School ?

Division:

Type of Claéé:

1.
2.
3e
Iy
5
6.
Ta
8.
2.
10.

1i.

12.
13.
1k
15,4

=3

i,
LS

A
A
&

A

T

-

\

W W oW W W W W W ow w W W oW b

QO 0O a o a a o oo a0 aaa o

H U o U U g o 9 9 9wy O o w oo

192
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164
17»
18.
19,
20.

A

)

21.

224
23,
2hs
25,
26.
27.
28,

A

29,
30.

A

31.
32.
. 33,

3hs

A

35



PAGSUSULIT A FILIPINO I

Pangalan:

Pzaralans

Sangay:

Uri ng Klase:

le
2.
3.
L
5,
.
7o

. 8,

¥
9,
10,
11,
12,
13.
1k
15.

R S .

.
w W w W g W W w w W w W w W

PO S S

©Q QO Q 0 Q & o0 QQ Q o a o Q g Q

PY U 9y U u o g v o u oy

19k
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16,

-

-
e

18.
19.
20.
21
22
23,

2h.
25,
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. PAGQUSULIT SA FILIPINO IT

Pangalan:

[

Paaralan:

Sangay:

e

Uri ng Klase:

1.

2e

3s

Lo

"A

5.

7

B

G
104

11
12.

13,
14,
15.
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" 16,

lSh )
19.
20.

219

22,

23.
2L.
25.
26.
27,
28+
29.

30.

[ote B

&
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&
PAGSUSULIT oA FILIPINO TIIX

Pangalah:

Paarg,;l.am

Sangays

"

Uri ng Klase

L.

2e

30

5.

7

10.
13

12,
13.

1h
15.
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16,
17.

18. -
19.
20.
21.
22.
23.
2k,
25,
26,

A

LY

27
28,
29,
30.

A

A

31,
32.
33.
34
35.



o

1s
Za
3.

he

5a
6.
.7.

-

%«
10.

11,

12
i3.
Lhhs

15,

= W U

APPENDIX X

ANSWERS KEY

ENGLISH I

!
-

16,

17. .
18,
19+

20.
21,

22,

&

23,
2hs

254

oW o QU w0 s U w

200
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ENGLISH IX

Rl

1.

22

Re.

23
2lpe

3

Lo

25. ;
26.
27 4
" 28.

5.
6.

Ta

29.

9
10.

30%

11.



ENGLISH TII

21,

L
2.

22,
23

3

Rhe " .
25.
26.
7.

Le

5

28,
29,

9.
10.

30,
31,
2.
334
Ihe

11

12. -
13s
1hs
15,
16,
17
18,

35,

O < O < O

19.
20,

P



1.
Ra
3.
Lo
5.
6.
-

e

9.
10.
11.
12,
13.

1h..
. 15

16.
17.

18.
| 19.
20.

oo 0w e W e 0 W oW s ot

2 @ O oW o

=

=

203

MGA SAGOT SA FILIPINO I

-

21
22,
23
2h.
25.

S
.

_G'

ft
34

A
Pangalan ng guro
o
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]

MCA 9AGOT SA FILIPINO IT

21.

1,

22

2.

23,
2.

3.
ki

c

25' *

5e

26,
27,
28.
29.
30,

7.

* 100

(ua

12,

13«
Lha
15.
16.
17.
18.
19.

" 20,

P N L T = T S = T R <
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MGA SAGOT S4 FILIPINO IIT

A

V21,
22,
23,

24

" 25,

1e

2e

3.

e

5+

26.
27.
28,
29,
30,

e

8.4

10,
11.

32.
33«
3he
35

12.
13,
1k,
15,

A O A M

16,
17.
18
19,

20,
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APPENDIX Y
QUESTIONNAIRE

DEAR TEACHERS:

o et - — —

This questiomnaire is designed tgdéather necessary
data in connection with my ‘doctoral's dissertation entitleds
"UPGRADING READING SKILLS: THE EASTERN VISAYAS EXPERIENCE" .

which the undersigned is undertaking. - .

”

" _ Kindly indicate your frank, honest ang‘singere

responges either by.checking the appropriate spaces or by
supplying the needed information. _Please be assured that
all data gathered ffag your reéponses will be highly con-
fidentialo y _ - ‘ .

_ Pleass accept my:heartfelt thanks and gratitude

for your cooperation:

~

Very truly yourss

. . (S5gds) MANUEL Z. ISANAN
. GES=I_(Filipino)
) Division of Samar
- Researcher

T

el
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L}

I m:_ngeral Information

Sex: ( ) Male ( ) Female Ages _

AECixtal

Present Grade. Experience: __  Total DECS Exporience: _

Cs S. Eligibility:

it e

Educational Qualifications: (Indicabte advance units)

K XX TR O RN A A e 4 AL L BT Lt LW A s 2 =y

[ T che x o N TR ALl T T R R T I S T >

Field of Specialigation?

Hwear s TR S

Grade Being Taughb:

TNl L ] L. A8

Type of Class Handled: { ) BExperimental ( ) Control

Training in Linguistics and Language Teaching:

Fitle of Dabe of Flace of  No. of
Lraining - Zzpining  Ireining Hours
to. < o ~twa - = £ W e st e

s et BT BT

IT -« Abtitude Towards-Prbject URS

1. Rabe the degree to which ybﬁ personally commit

yourself to the implementation of Project URS?

Very Much

asgern

Much

Stightly .

Indifferent

Neot Committed




%

-

2. How would you rabte theé implemeniabtion of

Project URS?

30y Bty P LI T

L e TR e e e ]

Bxcellent
Very Satisfactory
Good

208



NAME
ADDRIESS -
DATE OF BIRTH

(L]

PRESENT POSITION:

STATION
i
[

CIVIL STATUS

Elementary « -
Secondary . .

College + s

Graduabe « « »

-3
&

209
APPENDIX Z

CURRICULUM VITAE

. MANUEL ZOSA ISANAN

Catbalogan, Samar

September 20, ' 1947

Educational Supervisor - I (Filipind)
Division 0ffice -
Catbalogan, Samar

Marr:ied

EDUCATIONAL, BACKGROUND

Catbalogan Elementary School
Gatabélogan; Samar

Samar -High_ School

Catbalogan, Samar ;

Bachelor of Seience in Elem. Edu.
Samar College '
Gaﬁbaloéaﬂ, Samair

1967 .

Master of Ar'bs in Teaching (MaA;T.)
Philippine Normal College

1979



¥y

Master of Arts in FEducation (Filipino)
Philippine Normal College ?
1983

Curriculum Pursued « Doctor of Philosophy

Major v v s s s s Educ;tional Management
CIVIL SERVICE ELIGIBILITY
Civil Service Examination for Teachers = Pagsed - hugust, 196§
PCSITIONS HELD

Classroom Teachel . ¢ « s « o o o ¢ 1967 - 1983

BEducational Supervisor I (Filipino), 1983 to Present
SCHOTARSHIP/STUDY GRANT

MEC-NSDB~UP~Silliman University . . Dumaguéte Ciby
Surmer 1976
MECSnPﬁCtIntégrated Scholarship « « Manila |
1978 ~ 1979 .
PPSTA~PNC Scholarship « o « « « o + Manila
Sﬁmmer 198i
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AWARDS RECEIVED

i1

Out standing Elementary Grades Teachef - - Division of Samar

1981 ~ 1982
National Awardec - Surian ng Wikang Pambansa

August 19, 1983
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