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ABSTRACT

This study determined the relationship between teacher and parental
supervision and the academic performance of Grade VI pupils of four
complete elementary schools in San Jorge District, San Jorge, Samar during
the school year 2006-2007. The study employed the descriptive-correlational
research design in determining whether the extent of supervision provided by
the teachers and parents on their children’s studies is related to the academic
performance of the pupils. The relationship between the extent of supervision
provided by parents on pupils” studies along five areas of supervision such as,
disciplinary control, behavioral guidance, counseling and encouragement,
instructional assistance and attendance in school activities and academic
performance of pupils in the District Achievement Test (DAT) proved to be
not significant, which resulted to the acceptance of the corresponding
hypothesis. The extent of supervision provided by teachers on pupils” studies
along five areas of supervision, disciplinary control, behavioral guidance,
counseling and encouragement, instructional assistance and attendance in
school activities was significantly related to the academic performance of
pupils in the District Achievement Test (DAT). The relationship between the
extent of supervision provided by parents on pupils’ studies along five areas
of supervision, disciplinary control, behavioral guidance, counseling and
encouragement, instructional assistance and attendance in school activities is
not significantly related to the academic performance of pupils in the District
Achievement Test (DAT). For the recommendation, the training in school
should complement what is being given at home, thus the school and home

value system should be the same.
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Chapter1
THE PROBLEM AND ITS SETTING

Introducfion

Education is an important foundation for national development which
requires a special kind of attention from stakeholders and policy makers.
Without such special attention, there is doubt as to the capability of the
educational institutions to provide quality education to pupils in the elemeﬁtary
level.

Flementary education is the level of education at which point children
begin to conceptualize their future (Nﬁcrosoﬁ Encarta, 2002). More particularly,
it ai:ﬁs to provide knowledge and develop the skills, attitudes and values
essential to the children's personal development and necessary for living in and
contributing to a developing and challenging social milien (DECS National
Report, 1996),

The quest for quality education ought to be ceaseless at the elementary
level. There is a basic assumption that with the necessary training in
comummication, skills development and critical thinking pupils will become
endowed with competitive advantage in their higher lavels of education.

In response to the call for quality education, stakeholders in education
have been proposing various programs addressed to provide holistic curricular

instruction, competent teachers, classroom teaching methods, and adequate



schiool facilities. What these programs failed to take into account, however, are
the non-cognitive and non-structural domain that affects pupils’ academic
performance.

Non-cognitive and non-structural aspects inclunde parental supervision
which can either make or unmake the pupils’ ability to parhicipate in the
educational system. Paremis mowadays always complain about why and how
their children behave the way they do. The blame has been directed towards
recent techmological development, coupled with worsening economic situation,
which makes raising children a more complex situation. Parenting today usually
conflicts with the parents” work schedule — that is, hours that is supposed to be
spent with children conflict with hours for fulltime work leaving the parents
with meager time to be with their children.

Likewise, greater responsibility in the realization of the aspiration for
quality education rests upon the teachers who ought to be at the forefront of the
teaching-learning process. Inasmuch as teachers are important in the pursuit of
academic excellence, they should have the highest degree of competence to direct
learning effectively and serve as molder of human minds.

Amn important factor that greatly contributes to effective learning outcomes
of pupils is the home or parents’ factor. If parents in every home would only do
their part in considering parenthood as a sacred trust to the best of their abilities
it would definitely provide for their children’s spiritual, material and moral

needs. If only they wotld not leave the education of their children entirely to



the school, then the schools would succeed in realizing this impostant objective
of improving quality education (Carpio, 2002: 287). Furthermore, Carpio, (2002:
287} said that parents should involve themselves.

The institutionalization of the home-school relationship is provided for in
the Education Act of 1982 which clearly states that, children’s education was the
responsibilities of parents and the school (Duka, 1999: 125).

Commer (198%: 1) showed this provision when he said: “the development
of quality education is not the monopoly of the school. Hand in hand with the
school is the home, each one complementing and supplementing in the
maximum development of the child.”

However it is sad to note that up to this time despite of the legal
provisions, various programs and projects in basic education for academic
improvement, siill an alarming result particularly in elementary reveal its low
performance as shown in the District Achievement Test (DAT) and National
Achievement Test (NAT).

For the past three years, result of the District Achievement Test (DAT) of
San Jorge District from 5Y 2003-2004, the Mean Percentage Score (MPS) posted at
48.73, while in 2004-2005 the Mean Percentage Score (MP5) was 52.38, and in
2005-2006 posted at 49.37. This only shows that the result of the District
Achievament Test {DAT) for the past three years was very low, far from the

targeted MPS of the Region which is seventy five percent (75%).



In the National Achievement Test (NAT), San Jorge District got a mean
percentage of 58.15 in the 5.Y. 2004-2005 and 62.73 in 5.Y. 2005-2006. This only
shows that the District of San Jorge showed relatively low performance both in
District Achievement Test (DAT) and in National Achievement Test (INAT).

The alarming result would show that teachers, though they maybe the
primary educators of the children, need much parental support and cooperation
{o ensure better academic performance of their children,

Tt is on this background study that we can get an overview of the situation
of San Jorge District, the real score of the pupils’ performance, A great challenge
is posed to teachers, parents and administrators.

The researcher was motivated to conduct this study since there is as yet no
research aimed at determining the relationships of the extents of supervision
provided by the teachers and parents on the pupils’ studies and how these affect

the latter’s academic performance in the District of San Jorge.

Statement of the Problem

This study attempted to determine the relationship between teacher and
parental supervision and the academic performance of Grade VI pupils of four
complete elementary schools in San Jorge District, San Jorge, Samar during the

school year 2006-2007.

More specifically, this study sought answers to the following questions:



1 What is the profile of the teacher-respondents of this study in terms

of:

1.1

1.2

1.3

14

1.5

1.6

1.7

|
I3

-~

age and sex;

civil status;

average monthly income;
educational attainment;
length of service;

latest performance rating; and

relevant trainings/seminars attended?

2, What is the profile of the parent-respondents in terms of:

21

2.2

23

2.4

age and sex;
average momthly income;
educational attainment; and

occipation/employment?

3. What is the academic performance of the pupil-respondents based

on the District Achievement Test (DAT)?

4, What is the extent of supervision provided by the teachers on their

pupils’ studies as perceived by pupils, teachers and parents in terms of:

4,1

4.2

43

4.4

disciplinary control;
behavioral guidance;
counseling and encouragement;

instructional assistance; and



45  attendancein school activities?
d. What is the extent of supervision provided by the parents on their
children’s studies as perceived by the pupils, teachers and parents in terms of:
2.1  disciplinary control;
52  behavioral guidance;
3.3  counseling and encouragement;
3.4  instructional assistance; and
2.0  attendance in school activities?

6. Are there significant differences in the perceptions of the pupils,
teachers and parents relative to the extent of supervision provided by the
teachers on their pupils’ studies?

7. Are there significant differences in the perceptions of the pupils,
teachers and parents relative to the extent of supervision provided by the parents
on their children’s studies?

8. Is there a significant relationship between the extent of supervision
provided by the teacher-respondents and their:

8.1 age and sex;

8.2  civil status;

8.3  average monthly income;
84  educational attainment;
8.5  length of service;

8.6 latest performance rating; and



8.7  relevant trainings/seminars attended?
9 Is there a significant relationship between the extent of supervision
provided by the parents on their children’s studies and the parents”
91 ageand sex;
9.2  average monthly income;
9.3 educational attainment: and
94  occupation/employment?
10.  Is there a significant relationship between the extent of teachers”
supervision and the academic performance of pupitrespondents?
11.  Is there a significant relationship between the extent of parental
supervision and the academic performance of pupil-respondents?
12, What implications for educational redirections may be derived

from the study?

Hypotheses
The present study tested the following hypotheses:

1. There are no significant differences in the perceptions of the pupils,
teachers and parents relative to the extent of supervision provided by the
teachers on their pupils” studdies.

2, There are no siguificant differences in the perceptions of the pupils,
teachers and parents relative to the extent of supervision provided by the parents

on their children’s studies.



3 There is no significant relationship between the extent of

supervision provided by the teacherrespondents and their:

3.1

3.2

3.3

3.4

3.5

3.6

3.7

age and sex;

civil status;

average monthly incoms;
educational attainment;
length of service;

latest performance rating: and

relevant trainings/seminars attended.

4, There is no significant relationship between the extent of

supervision provided by the parents and their children’s studies and the

parents”
4.1
4.2
4.3

44

age and sex;
average monthly income;
educational attainment; and

occupation/employment.

S There is no significant relationship between the extent of teachers”

supervision and the academic performance of pupil-respondents.

6. There is no significant relationship between the extent of parental

supervision and the academic performance of pupil-respondents.



Theoretical Framework

This study is primarily anchered on Bandura’s modeling or observational
learning theory (Berk, 1993: 17). This theory stressed that children acquire many
favorable and unfavorable responses simply by watching and listening to others
around them. Moreover, Bandura, as cited by Berk (1993: 17), emphasized that
modeling is the foundation for all aspects of social development.

In support of Banduras theory of learning, Woodworth, as cited by
Gregorio (1976: 102), espoused that the conduct of parents, the personality of the
teachers, the movies — all are perfect models for imitation to the very young. In
addition, he contended that, in adult life, the acceptance by the majority of the
current mores maybe largely attributed to imitations. Undeniably, imitation is
an important moral, intellectual and social agent in formal education (Gregorio,
1976: 102).

Brofenbrenner “ecological systems theory” which proposed that the child
is developing within a complex system of relationships affected by multiple
levels of the surrounding environment, from the immediate setting to broad
cultural values, laws and customs strengthen the theoretical foundation of this
study. He emphasized that to understand child development, one must keep in
mind that all relationships are bi-directional and reciprocal which means that
adults affect children’s behavior and conversely. This theory basically refers to

connections among micro-systems such as home, school, neighborhood, and

child-care center to foster development among children (cited by Berk, 1993: 26).
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Finally, this study finds support in Locke’s, as cited by Berk (1993: 8),
behaviorism theory which states that a child begins with nothing at all, and their
characters could be shaped by all kinds of experiences during the course of
growing up. In his theory, Locke described the parents as rational tutors who
could mold the child in anyway they wished, through careful instructing,
effective sample and rewards for good behaviors.

The abovementioned theories emphasize the critical roles teachers and
parents play in the development of children especially in their lower grades
inasmuch as they represent the adult society to give examples of desirable
patterns of behaviors and values. On the one hand, the teachers embody the
right and positive attitudes toward the subject they teach, in particular, and
toward learning in general. On the other hand, the parents are responsible in
making sense of their children’s experiences at home and in mapping out its
relationship with other salient aspects of their lives, including giving attention to

their studies in school.

Conceptual Framework

The conceptual framework of the study is shown in Figure 1. At the base
of the schema are the respondents of the study, the Grade VI pupils of complete
elementary school in San Jorge District, mamely: Bulao Elementary School,
Blanca Aurora Elementary School, Buenavista Elementary School and San Jorge

Central Elementary School, during the school year 2006-2007. The base frame is
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IMPROVED ACADEMIC PERFORMANCE OF PUPILS

o L

FINDINGS/IMPLICATIONS/RECOMMENDATIONS
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Figure 1.

The Conceptual Framework of the Study
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linked to a bigger frame, which contains the research process, by a single-
directional arrow. The study was a descriptive-correlational research which
determined the relationship between teacher and parental supervision, shown in
the boxes in the middle of the bigger frame, and the academic performance of the
pupil-respondents, shown in the box at the right The said frame also shows the
correlation analysis which was conducted between the extent of teacher and
parental supervision and the teachers’ and parents” personal variates, shown by
the two (2) smaller boxes at the leftmost part of the bigger frame. The results of
the study are hoped to provide implications for educational redirections and
recommendations, shown by the third upper frame, which, in turn, are hoped to
improve the academic performance of the pupils, shown by the uppermost
frame. A feedback arrow from the third frame to the research emvironment,
which was San Jorge District, indicated that whatever recommendations from the
findings of the study would be made known to the research environment for

possible educational redirections.

Significance of the Study

The study focused on the relationshiﬁ between the supervision provided
by the teachers and parents on their pupils’/children’s studies and the academic
performance of the pupils’/children’s, this study would be of significance to the
pupils, teachers, parents, school administrators, community, and future

regearchers.
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Jo the pupils. The pupils are the direct beneficiaries of this study as they

would have baseline information regarding the extent of supervision provided to
them by their teachers and their parents. Having such baseline information, they
would improve their academic performance,

To the teachers. Since the teachers are entrusted with the noble task of

enhancing learning among their pupils, this study would be advantageous to
them for the following reasons: (a) this would enable them to assess the academic
performance of their pupils, (b) devise teaching strategies attuned to the level of
academic performance of their pupils, {c) enjoin the participation of the parents
in the educative process.

To the parents. Some research literature has shifted attention to parents’

involvement in the education of their children. Thus, this study is a response to
the call to enjoin the participation of parents in the educative process since they
ara the most influential people in their children’s lives. This study would enable
the parents to make a “hands-on” assessment of their children’s performance in
school. More importantly, this study would reflect the extent of their
supervision upon their children’s studies.

To the school administrators. The findings of this study would allow
them to lobby policies that would include the parents” Involvement in their
children’s studies. They would be mobilized to look for possible programs

involving the parents in the education of their children.
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To the community. The community would have the opportunity to have

productive citizens in terms of quality graduates in the elementary grades. The
community would also produce children who are wall-rounded and have been
cared for by their parents.

To the future yesearchers. The research would give insights to future

researchers to conduct studies with the same subject matter but involving
different respondents and research environment and including not only
academic performance of the respondents but also the effect of teachers” and

parental supervision on their behaviors.

Scope and Delimitafion

This study attempted to determine the relationship between teachers and
parental supervision along disciplinary control, behavioral guidance, counseling
and encouragement, instructional assistance and attendance in school activities
and pupils’ academic performance in the District Achievement Test (DAT). The
study covered four complete elementary schools of San Jorge District, namely:
Bulao FElementary School, Blanca Aurora Elementary School, Buenavista
Elementary School and San Jorge Central Elementary School, six Grade VI
teachers of these schools, parents of Grade VI pupils of which 146 of them were
mothers and 60 of them were fathers and 206 Grade VI pupils. The study used a
researcher’s made questiormaire and the San Jorge District Achievement Test for

Grade VI as the main instrioment for gathering the needed data.
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Descriptive statistics such as frequency count, percentage, weighted mean and
mean were used in answering the descriptive questions. On the contrary,
inferential statistics such as Pearson Product Moment Coefficient of Correlation
{Pearson 1), Fisher's ttest. One-Way Analysis of Variance (ANOVA) and
Scheffe’s test were used to test the hypotheses presented.

Finally. the study was conducted during the school year 2006-2007 in San

Jorge District, San Jorge, Samar.

Definition of Tei'ms

The following terms were conceptually as well as operationally defined by
the researcher to give the readers clearer understanding of this study.

Academic performance. It is conceptually defined as the status of a pupil

with respect to the attained skills or knowledge as compared with other students
or up the school’s adopted standard (Good, 1959: 7). Operationally, this term
referred to the status of the pupil-respondents in Grade VI based on their scores
in the District Achievement Test (DAT).

Attendance in school activities. This refers to the involvement of people

in activities that provide opporfunities to engage in more meaningful and
positive experiences either inside or outside the confines of the classroom
{(Microsoft Encarta, 2002), In this study, this referred to one of the indicators of

the extent of parental as well as teacher supervision on their children’s studies
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which pertains to school activities such as co-curricular and extra curricular
activities,

Behavioral guidance. It means providing advice, support and
consultation regarding one’s actions or reactions under specified circumstances
(en.wikipedia.org) In this study, the term was used to refer to the five
statements indicators which show the extent of teacher and parental supervision
on the pupils” studies.

Counseling and encouragement. Itis the act of providing advice, support
consultation and motivation {en.wikipedia.org). In this study, the term was
used to refer to one of the variates which show the extent of teacher and parental
supervision on the pupils’ studies.

Disciplinary control. it is defined as any training intended to produce a

specific character or pattern of behavior, especially training that produces mental
or moral development in a particular direction (enwikipedia.org). In this study,
the term was used to refer to the five statements indicators one of the variates
which show the extent of teacher and parental supervision on the pupils” studies.

Elementary education. It is the stage of formal education primarily

concemed with providing basic education and nsually onding to six or

seven grades (deped-rsd@pacific.net.ph). The term was defined in this study as

it is conceptualized above.

Elementary school. Conceptually, it refers to a school offering elementary

education. Operationally, however, this term was taken to mean schools offering
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complete elementary education in San Jorge District, specifically: (a) Bulao
Elementary School, (b} Blanca Aurova Elementary School, (c) Buenavista
Elementary School, and {d) San Jorge Central Elementary School.

Extent of supervision. This term refers to the degree/measure/

size/dimension of supervision provided by the teachers and parents on
pupils/children’s studies {(en.wikipedia.org). In this study this refers to the
rating given to the set of 25 statement indicators along disciplinary control,
behavioral guidance, counseling and encouragement, instructional assistance
and attendance in school activities.

Grade level. This refers to a stage of instruction usually covered in the
course of a school year (deped-rsd@pacific.net.ph). For this study, the term
referred to the sixth grade (Grade VI).

Instructional assistance. It was used to refer to the five statements

indicators used to determine the extent of teachers and parental supervision on
their pupils’ /children’s studies by providing assistance in tools of learning such
as providing textbooks, brochures and other such materials.

Length of service. A conceptual definition of this termn was emphasized

by Leavitt (1996: 1) as the number of years a person has been employed by his
current employer. Nevertheless, the operational definition of this texm focused
on the number of years the teacher-respondents have been in the

position/ office / designation they are occupying,
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Parental supervision. The temm is conceptually defimed as direct
meoenitoring of the pupils’ activities or being available should the pupils need
assistance in making assignments, and in doing other activities in their home
premises or their attendance in school-sponsored activities as proof of their love
and concern on what their children do or are required to do by the school (Coley
and Hoffman, 1996: 53). This term was used to refer to the disciplinary control,
behavioral guidance, counseling and encouragement, instructional assistance,
and attendance in school activities by the parents on their children’s studies.

Parent-related variates. This referred to the personal characteristics of the
parent-respondents, including their age, sex, average monthly income,
educational attainment and occupation/employment.

Pupils. They are the children envolled in the elementary level (deped-
rsd@pacific.met.ph). For this study, they were Grade VI pupils enrolled in the
four public elementary schools in San Jorge District, during the school year 2006-
2007, who were involved as respondents of this research.

Teachers. As defined, they are persons employed in an official capacity
for the purpose of guiding and directing the learning experiences of pupils in an
educational institution (deped-rsd@pacific.net.ph). Operationally, they were

persons who guide and direct learning experiences of Grade VI pupils in the four

public elementary schools in San Jorge District, who were the respondents of this

study.
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Teaching experience. This referred to the length of service spent by the
teacher-respondents in teaching in the elementary grades.

Teacherrelated variates. This term referred to the personal characteristics
of the teacher-related variates of the study, including their age, sex, civil status,
average monthly income, educational attainment, length of service and latest
performance rating,.

Teacher supervision. The term is conceptually defined as direct

monitoring of the pupils’ activities or being available should the pupils need
assistance in making assignments, and in doing other activities in school or their
attendance in school-sponsored activities as proof of their concem on what their
children do or are required to do by the school (Coley and Hoffman, 1996: 55).
This term was used to refer to the disciplinary control, behavioral guidance,
counseling and encouragement, instructional assistance, and attendance in

school activities by the teachers on their pupils” studies.



Chapter 2
REVIEW OF BEELATED LITERATURE AND STUDIES

This chapter includes readings from books, journals, and periodicals, and
excerpts from master’s theses and dissertations which have significant bearing
on the present study and which have laid out for the researcher adequate

background on theoretival information as bases for the designing of this study.

Related Literature

The different social institutions 2re influential factors in the socialization
of individuals. Hence, there seems o be an intimate connection between the
family and the school in socializing the individuals. Omas-as, et al, (2003: 135)
averred that the family is responsible for the initial education of students in crder
to be productive members of the sociaty.

In support of the foregoing statement, the State legitimizes the primacy of
the family as influential factor in the aducation of children through Avticle 149 of
the Family Code of the Philippines {(Executive Order Mo. 201) which provides
that “the family, being the foundation of the nation, is the basic social institution
which public policy cherishes and protects” (Nolledeo, 1987 30).

In Iike manner, the school is the second home of the pupils where
teachers, by virtue of the principle of loco parentis, play as their second parents.

The school aims to broaden the pupils’ social milien and interactions with others

n
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{Omas-as, et al, 2003; 136). More specifically, it is in school where the pupils
iearn how to adjust with other people of different personality traits and learn the
knowledge, skills, values and attitudes expected of them (Sevilla, et al, 1997: 87).
The school thus exists for the purpose of reinforcing what is missing in the
family.

Andres (1999 89) argued that what makes a professional teacher is not his
knowledge per se but more so the totality of his person that should influence his
pupils through modeling, inspiration and motivation. Given the interconnection
between the family and the school, Schikedanz, et al {1973; 468) espoused that it
is the parents and teachers who teach children the value of academic
achisvement and help them learn that, with appropriate effort, they can be both
competent and effective academically.

Consequently, functional home-school collaboration is a necessity in
educating the students. In support of such a necessity, the Education Act of 1982
provided that “it is declared government policy to foster, at all imes, a spivit of
shared purposes and cooperation among the members and elements of the
educational community and other sectors of the society, in the realization that
only in such an abtmosphere can the true goals and objectives of education be
fulfilled”™.

More specifically, Section 77 of Presidential Decree No. 603 provides that
every elementary and secondary school shall recognize a parentteacher

association for the purpose of providing a forum for the discussion of problems
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and their solutions, relating to the total program, and for ensuring the full
cooperation of parents in the efficient implementation of such program (Nellede,
1995 7). The same provision also encourages parents to be active members of
parentieacher association and to comply with whatever obligation ax;d
responsibility such obligation entails.

It is evident that there is a continuing recognition of the mutual interests
and overlapping influence of family and the role schools play to develop and
maintain partnership with students” families. Aquine (1988: 466) argued that
there is a school and family parimership which is a recognition that {(a) the two
institutions share major responsibilities for children’s education, (b) that the
importance and potential influence of all family members cannot be
mnderestimated, and (c) that a formal alliance and contractual agreement to work
towards shared goals and o share the profits or benefits of mutual investiments
is necessary.

In support of the above discussions, Duka {199%: 125-127) emphasized
Sections 14 and 15 of the Education Act of 1982 which enumerated the duties and
obligations of parents and teachers, to wit (a) parents shall cooperate with the
school in the implementation of the school program, curricular and co-curricular
activities, and {b) teachers shall be accountable for the efficient and effective
sttainment of specific leaning objectives in pursuance of national development
goals, within the limits of available resourres. It is thus evident that recent

liteyature puts greater emphasis on family and school environments as they
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influence students’ achievement, morve specifically which family and school
practices affect students” leaming and success in school,

Lardizabal, et al {2000; 11-12) stressed that the teachers should maintain
harmonious and cooperative relationship with parents. This relationship should
be kept constant and contimumous to inform the parents of their children’s
prograss and problems in school In a way, such an interconnection between the
two promotes what Martmborrough {2000 191) says that “of all the privileges
and responsibilibies granted to human beings, parenthood is one of the most
solemn and farreaching” Parenthood is potent and powerful because it
influences children as they face the issues of theirlives.

Meantime, the tazsk of parventhood is both a fulfilling and frostrating
experience. Lammana and Riedman (2000: 68) posited that parventhood is
difficult for several reasons, to wit (a) theve is cultural pressure that encourages
adults to become parenis even though they may not want to, especially once the
baby is bomm, {b) there is Bttle or no previous experience in childrare of the
parents, {c} there is an abrupt transition to parenthood making a 24-hour
childeare duty on the part of the parents, (d) there is a corresponding adjnstment
on the wife-hushand relationship, and (e} there is lack of a clear guidelines about
what constitutes good parenting,

In spite of such difficulty, White (2001 134-137) strengthened that the
home and school as pariners in the learning process of the children should

develop a sympathetic understanding of one another’s work They should labor
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together harmoniously, imbued with the same missionary spirit, siriving
together to benefit the children physically, mentally and spiritually and to
develop their character.

What aggravates the difficulty of present-day parenting is the
incompatibility of the parenting role with the working role. As such, the parenis
spend less and less time with their children thereby widening the gap between
them and their children This widening gap eventually leads to diverse and
conflicting values between the parenis and their children The latter feels the
neglect of the formear, while the former chamnels guilt feelings by providing their
children with material demands.

As such, the researcher was alarmed that parent may not be informed of
their children's progress in school and that the teachers may not also labor much
in implementing teaching and learning process nasdsd by the children. Itisin
this respect that the researcher conceived of the present study.

With the cifed lierainre, the researcher gained insights inte the possible
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factors that are related to the academic performance of the pupils.

The succeeding discussions are excerpts from master’s theses and
dissertation papers which were found to be significantly related to the present
research on teachers” and parental supervision and how they affect the academic

performance of elementary school pupils.
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study entitled “Parental Supervision and
Academic Performance of Secondary Students in Avaling Panlipuman I”. The
study found out that the student-respondents perceived the extent of supervision
provided by their parvents on their studies as “sometimes”. It also disclosed that
the parents perceived the extent of supervision with their children’s studies as
“fraquently”.

All the identified parent-related variates served as correlates of perception
of the parentrespondents on the extent of supervision they provided to the
studies of the secondary studentrespondents. There was a significant
relationship between the extent of parental supervision extended by the parvents
and the students” acadernic performance in Araling Panlipunan 1.

The study found similarity in terms of variates used - feacher and
parental supervision and academic performance. They also used descriptive-
correlational research design in determining the relaiionship between the extent
of parental and teacher supervision and their academic performance. The two
studies differed, however, because the previous study dealt with secondary
students whereas the present study dealt with elementary pupils.

Marco (1997) conducted a stody entitled “Parental Supervision and
Academic Performance of Elementary Pupils”. The said study revealed that as
to the pupils’ academic performance in the following subjects, Mathematics,
Hekasi, Science, and English based on their scores in the 40-items test

administerad in each of the four subjects, for Mathematics the most frequent
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score is 14, for Hekasi the most frequent score is also 14, for Science the modal
scora is 11 and for English the most frequent score is 10, as to the extent of
parental supervision of the parants towards the studies of the pupils, the pupils

perceiy ivad it to be “somstimes” practiced only while th

2 parents percsived the
same to be “frequentdy” practiced by them

It also found out that there is a significant difference i the perceptions of
the two groups of respondents as to the extent of parental supervision provided
by the parenis toward their studies, and the extent of parental supervision
provided tc the pupils is significanfly related to the pupils” academic
performance using the perceptions of the pupils but it is not significantly related
to pupils” performance using the pavents” perceptions of their extent of parental
supervision

The two studies were similar in terms of variates used, namely: {(a)
parental supervision, and {b) arademic performance of elementary pupils. The
difference between the previous study cited and the present study lied on the use

a third variate — th Also, the two sindies wers

similar in terms of respondents utilized - that is, elementary school pupils. The
difference was that the previcus study invelved pupils from all grade levels
whereas the present study will involve only Grade IIT and Grade VI pupils.

A gignificantly ralated research was that of Mondide (2003) which was

designed to assess and determine the level of support among the parents,
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comymmity and school in relation to the academic achievements of third vear
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econdary schools in Bitivan Division,

The study of Mondide showed that the level of parents” support in
general as perceived both by the students and parents was moderately high
These findings imply that the parents’ support iz substantal predictor to the
academic achievement of the siudents  However, the overall level of
community support on financial assistance to the curricular activities, school
curriculum and policies raview, and municipal ordinances was high

The parents’ support showed moderate significant relationship with
students” academic achievements. Thiz implies that parents’ support has
positive jmpact. on the academic achievement of the students. However, both
the commumity and school supports showed inverse but significant relationships
with students’ academic achievement This means that the support of the
community and school did not contribute a positive impact on the academic
achievemnent of the students.

The aforementioned study had several similarities with the present study.
First, both employed a descriptive-correlational research design  Second, both
determined the relationship between pavent factors and academic achievement of
students. They differed in the sense that the previcus study cited focused ifs
attention. on the relabionship between level of support among the parents,

community and schoel and academic achievement of students. On the contrary,
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the present study focused its attention on the determination of how parental
supervision affects the academic performance of the pupil-respondents.
In 2003, Azanza conducted a study to find out the relationships between

parenting styles of parents of elementary school pupils in Palapag Central

descriptive survey method, through questionnaire and documentary analysis as
instruments, the study revealed that there was a significant relationship between
parenting styles of parents with pupils’ academic achievement or that
good/ favorable parenting styles result to good academic achievement of the
pupils.

The parents “often practiced” democratic ideals of parenting, favormg the
development of children into smart, responsible, vocal and acive participants in
their own development. The parenting belief the parents admitted not practicing
were: 1) not listening to their children, 2} playing favorites, 3) verbal abuse, and
4) discouraging children from expressing their opinions.

In general, the respondent-parents were interactionalist; many were
interventionalisi; a minority was non-interventionalist  This implies that the
parents were demeocratic in dealing with their children Many parents usually
intervene in their childven’s affairs, although a few do not The parents’
perception of their parenting styles was aligned with pupils’ view of their

pavents’ parenting styles.
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Both were descriptive-correlational researches. On the one hand, the
previeus sindy was a correlational study between the parenting styles of the
parents of elementary school pupils and their academic achisvement in Palapag,
Northern Samar. On the other hand, the present study correlated teacher and
parental supervision on their children’s studies and the latter’s academic
performance.

In addition, both studies employed similar variates such as parenting
styles, which are closely related to parental supervision, and academic
performance of slementary pupils. The difference of the two studies Hed on
sther variates used, vaspondents invelvad, and research locale.

Besides the abovementioned researches cited, Cookston’s (1999) study on
family structure such as single-mother, singla-father, and intact families and
dagree of parental supervision such as low to high supervision to determine the
effects of family structure and parent supervision on adolescent behavier which
includes alcohol wuse, illicit drug use, and delinquency finds significant
relationship in thiz present research.

Using adolescent self-report, scores were derived for adolescent preblem
behaviors and rates of supervision by resident parents. The study hypothesized
that the effects of family structure on the incidence of adolescent problem
behavior would rely on gender of the adolescent and levels of parental

supervision in the home.
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The results suggest that parents’ supervision have positive impact on
deterring the rates of adolescent problem behavior scquisition. Resulis indicate
that supervision was lowest for single-father homes, was slightly higher in
single- mother homes, and was highest in intact families. Results also indicate

that alcohol and drog behaviors as well as delinguency rates were highest in
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sex of the participant indicates that for adolescent females low and mediom
levaels of supervision serve to protect the adolescent female from problem
behavior involvement while males evidenced higher levels of problem behaviors
in both medium and low supervision groups.

The study of Cockston found similarity with the present study in terms of
one of the variates used - that is parental supervision They differed, however,
because the previous study dealt with how parental supervision relates with the
acquisiion of adolescent behaviors. The present shudy dealt with the
relationship between the parental supervision provided by the parents on their
children’s studies and the academic performance of their children. Also, the
present research included teachers’ supervision on their pupils’ studies and how
it affects the academic performance of their pupils.

Similarly, Montano’s {2000) study entitled “Parental Influences and School
Guidance Services as Related to Behavioral Problems of Intermediate School
Children in Samar” obtained the following findings 1) As te behavioral

problems of the intermediate pupils, the teacher facilitators, gnidance councilors,
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and administrators, claimed that it exdsted but seldom practiced, 2) There exista
significant relationship between the behavioral problems and the variables age,
sex, values, behavioral personality, socic-status of pavents, and the academic
performance in school based on the obtained probability value which is less than
03 the level of acceptance, 3) Parental influences affected the behaviors of
intermediate school childven in study habits, discipline, socialization and
spiritnality, the obtained over-all mean is interpreted as “oftentimes™ practiced
4) There existed significant relabionships between parentsl influence and
behavioral problems manifesied by intermediate school children in the thres
groups tested the computed F-ratios were all greater than the tabular value and
the obtained probability value were all less than .05, 5} The school guidance
services had important roles to play in every individual child, especially to
pupils with behavicoral problems, the activities or functions of the guidance
services were oftentimes practiced as perceived by the respondents, 6) The school
guidance services inflnence the behavioral problems of the intexmediate school
children the obtained probability value for the relabonships of these two
variables is less than .05, and 7) Tha school guidance services have influence over
parental influence on the intermediate school children with behavior problem or
that they arve related to each other, the obtained probability value for the
relationships of these two variables is less than .05.

Inasmuch as Montano conducted a study on parental influences as they

relate to behavioral problems of intermediate school children in Samar, the study
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thus found similarity with the present study which dealt with parental
supervision on their children’s studies.

The two studies also utilized descriptivecorrelational research design
While the previous study correlated parental influences and guidance services
with behavioral problems of intermediate school children, the present study
correlated teacher and parental supervision with the academic performance of
the elementary pupils. The previous study, however, differed with the present
sindy in terms of some variates used, and research respondents, research
environment,

Moreover, Yapiz {2003) conducted a study to determing the disciplinary
styles employed by parenis in disciplining children with behavior problems. The
independent variables considered in the study were age of parvents, sex of
parents, status of parenthood, concept of adult role, monthly income, occupation,
educational attainment, number of children, sex of child and birth order of child.

The study revealed the following findings: (a) majority of the parent-
respondents were old with a mean age of 40 years old and weare females or
mothers indicating that fernale wera more prone to caring and molding their
children behavior, (b) majority was couple parents and the concept of adult role
was found to be highly significant to the disciplinary style of pavents; most
parents used the modem concept of adult role or they observed the most
democratic approach of disciplining their children, {c)

the majority of the childvren with behavior problems were mates and most of



34

them were fivst-born children, (d) the majority of the disciplinary control
strategies used by the parentrespondents were rated more effective, while four
were rated effective only, and (e} pavemts used three disciplinary styles,
democratic, authoritarian, and permissive strategies but majority of the parents
praciiced democratic styles, which shows that parents were influenced by ideas,
and priviciples of democratic Hiving as practiced in society.

The two studies were similar in several aspects: {a) both studies employed
descriptive research designs, (b) both studies used similay vaviates such as age,
sex, monthly mcome, bhirth order of child, educational attainment and
accupation, and {c) both studies involved elementary pupils as respondente,

In spite of the abovementioned similarities, the two studies differed in
several respects: {a} while the previcus study dealt with disciplinary styles of
parents in disciplining their children with behavior problems, the present study
dealt with finding ihe relationship betwsen parental supervision on their
children’s studies and the academic performance of the elementary pupils, and
{(b) the present stndy involved Grade VI pupils as respondents.

Arcueno (2004}, in a sindy entifled “Socio-Eceonoemic Status of Parents and
Pupils” Academic Performance in the District of Mondragon, Northem Samar:
Basis for Insbructional Redivections”, used the descriptivecorvelational research
desipgn to determine the relationship between the socio-economic status of

parents and the academic performance of the pupils.



The siudy revealed that the relationship between the socio-sconomic
status of parents and the academic performance of Grade VI pupils in the five
subject areas was insignificant which means that there was no significant
relationship between the socic-sconomic status of parents and the academic
performance of Grade VI pupils.

The study concluded that the three groups of respondents, namely, pupils,

parents, and teachers, differ on their pewceptions on the effects of socic-aconomic
status indicator on the academic performance of the pupil @t also concluded
that the poor academic performance of the Grade VI pupils is conivibuted by
various indicators such as family income, educational facilities, and others,

The study cited here was similar to the present study in the sense that
both employed the descriptivecorrelational research design But, while the
vravious shudy determined the relationship between the socio-economic status of
parents and pupils’ academic performance in the District of Mondragon, the
present study correlated teacher and parental supervision on thair children's
studies and the academic performance of the pupil-respondents.

Muncada (2002} conductad a study entitled “The Academic Achievement
of First Year Students in English and the Teachers’ Performance in the
Congrassional District B of Northern Samar: A Correlation”,

The foregoing study concluded that (a) the perceptions of the two groups
of respondents on the level of performance of English teachers along

communication with learmers, classroom management, personality/personal
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conduct and behavior, and professionalism had no significant difference, thus
the acceptance of the null hypothesis on this aspect, (b) on the instructional
competence of teachers, the perceplion of the two groups of respondents did not
vary, meaning that the teachers and siudents have nearly the same assessment,
{c} a remarkable difference was shown in the comparison between the perceived
performance of the teachevs and their RPAST rating, (d) the academic
performance of stadents is not significantly related to the teachers” perceived
performance, () the academic achievement of first year students in English is not
influenced by the kind of rating their teachers received under the RPAST for
teachers, and {f) there is no relationship between the performance of English
teachers and their profile as to their age, sex, educational background, length of
service, and number of training hours attended, meaning that the performance of
teachers is independent from their personal variates in this particular study.
Inasmuch as both studies employed correlation analysis, they are thus

related to each other However, while the previcus study correlated the

English and their feachers
performance, the present research correlated the teachers” amd parents’
supervision on their children’s studies and how they affect their academic
performance,

The study also finds significant relationship with the study conducted by
Ramirez {2004) entitled “Home Management Styles, Classroom Management

Styles and Acadernic Performance of Grade I Pupils”, aimed at assessing the
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home managemel.lt styles, classtoom management styles and academic
pevformance of Grade I pupils,

The study concluded the following: (a} as regards the home management
style of parents, the percaptions of the Grade I pupils and their parents did not
differ significantly; they “agreed” of such roles of parvents as pal, counselor,
athletic coach, and police officer; they differed significantly on their perception of
parents as martyr, (b) relative to the classroom management style of teachers, the
Grade I pupils and their teachers had essentially similar perceptions on the
teacher as martyr, pal, counselor, athletic coach and police officer, (¢) home
management styles of parents did not appear to be influenced by the educational
background of parents, their occupation and monthly income, and {d) classroom
management styles of teachers wera generally not influenced by the teachers
age, years of service as teachers, particularly as Grade I teachars,

The use of the home as one of the variates in the previous study and the
use of parental supervision as one of the variates in the present stt;.dy made the
two studies related  More importantly, however, the relationship between the
two studies laid on the research design used, that is, descriptive-correlational

research design

The diffevence was that the pravions study determined the relationships
among the home management styles, classrocrn mansgement styles and

academic performance of Grade I pupils in Eastern Samar whereas the present

study imtends to ascertain the relaonships among the extent of teacher
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supervision, parental supervision and academic performance of Grade VI pupils
of Blanca Aurora Elementary School, Bulao Elementary School, Buenavista
Elementary School, and San Jorge Central Elementary School i San Jorge
District.  Also, the two studies differed in tenms of variates employed and subject
matier sindied.

Furthermore, Froilan (2002} conducted a study entitled “Influence of Some
Teacher and Other Related Variables on Senior Studenis’ Attitude and
Achisvementin P.E”.

The zaid study revealed the following findings: 1) the majority of the
fourth year P.E. ieachers in public secondary schools were neither major nor
miner in P.E or FPEHM; but had favorable seli-assessment of their attitudes
towards P.E. although their attitudes were modevately favorable, {(b) the PE
teachers rated their strategies in teaching P.E. as “effective” but this was seen as
only “moderately effective”™ by the students, {c) while the teachers and
administrators rated the teachers” teaching performance “very satisfactory”, the
students rated it as “satisfactory”, and (d) the school administrators formd their
ices satisfactory but the teachers found
them moderately satisfactory.

Other major significant findings of the study were as follows (a) a
significant relatonship was found between the students” atbtudes towards P.E
and all the teacher and cther related variables and bebween the students” written

achievement in P.E, and the teacher- and cther related variables, (b) the students’
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performance in practicum were found to be significantly related to teaching
performance, budget for PE. and administrative and supervisory practices, and
{c) a significant relationship was likewise found between the students” overall
achievement in P.E. and strategies in teaching P.E,, teaching performance, budget
for P.E. and administrators’ atitudes toward P.E., and students’ atdindes and
achievementin P.E.

The study is cited here as it found relevance with the present study in

jureid 4.

ts determination of teacher-velated factors that influenced academic

terms of

performance of learners in particular subjects. The present study was concerned
with teacher supervision as one of the variates which might have significant
relationship with the academic performance of the pupil-respondents of this
study. However, the previcus study was different from the present research in
terimns of the other variates used, research locale, research respondents and natuve
of the subject matter under consideration.

The different researches mentioned and discussed in this study were

relevant to the present research in terms of some variates used — that is, parental
supervision, teacher supervision and academic performance of pupils. It is for
this reason that they are cited here in spite of the manifest diffevences in texms of

respondents involved, research locale and nature of the subject matter under
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METHODOLOGY

The section presents the different procedures that were used in the
quantitative analysis of the data of this study. This includes the research design,
instrumentation, validation of the instrument, sampling procedure, data -

gathering procedure and statistical treatment of data,

Research Design

The present research employed the descriptive-correlational research
design in the determination whether the extent of supervision provided by the
teachers and parents on their children’s studies is related to the academic
performance of the pupils.

The descriptive method was used in the discussion of the personal
characteristics of the three (3) groups of respondents, including their age, sex,
civil status, average monthly income, educational attainmment, length of service,
latest performance rating, and occupation. It was also used in detesmining the
academic performance of the pupil-respondents based on their scores in the
District Achievement Test (DAT). In addition, it was utilized to describe the
extent of supervision provided by the teachers and the parents on their children’s

studies.
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Correlation analysis was employed to determine the following
relationships: (a) between the extent of supervision provided by the teacher-
respondents and their age and sex, civil status, average monthly income,
educational attainment, length of service, latest performance rating and relevant
trainings/seminars attended, (b) between the extent of supervision provided by
the parents and their children’s studies and the parents” age and sex, average
monthly income, educational attainment, and occupation/employment, (c)
between the extent of teachers” supervision and the academic performance of
pupil-respondents, and (d) between the extent of parental supervision and the
academic performance of pupil-respondents.

Comparative analysis was also utilized in order to compare the significant
differences in the perceptions of the three groups of respondents relative to the
extent of supervision provided by the teachers om their pupils’ studies, and
significant differences in the perceptions of the three (3) groups of respondents
relative to the extent of supervision provided by the parents on their children’s
studies.

The academic performance of the pupil-respondents was based on their
scores in the District Achievement Test (DAT). Using a survey gquestionnaire
supplemented by unstructured interview, the researcher gathered the needed

data from the three groups of respondents.
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The following inferential statistical tools were used: Pearson Product
Moment Coefficient of Correlation, Fisher's ttest. One-way ANOVA and

Scheffe’s tast.

Instrumentation

The study utilized three sets of survey questionnaire as the main data
gathering instrument. District Achievement Test (DAT) was used to determine
the level of academic performance of the pupil-respondents,

Questionnaire. There were three (3) sets of questionnaires for the three
groups of respondents, namely; (a} pupils, (b) teachers, and (¢} parents.

The questionnaire for pupils contained an introductory letter to the pupil-
respondents, and the main questiormaire had three main parts, namely: (a)
Personal Profile Part (FART I), which contained items pertaining to the age, sex,
family size, and birth order. Part1 is an open type - response, wherein the
respondents were made to supply the information in this part of the
questionnaire, and (b) Respondents’ Perceptions of the Extent of Teacher
Supervision Pravided on their Pupils’ Studies (PART II), and {c)} Respondents’
Perceptions of the Extent of Parental Supervision Provided on their Children’s
Studies (PART III). The respondents” responses on the second and third part of
the guestionnaire were gquantified using the five-point summated ratings, as
follows: 5 - for always exhibited (AE), 4 - for often exhibited (OE), 3 - for

moderately exhibited (ME), 2 - less exhibited (LE), and 1 - never exhibited (NE).
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The questionnaires for the pupil-respondenis were translated into the vernacular
{(Waray-Waray) from the introductory letter to the main part of the questionmaire
to enable the pupils to respond correcily / properly to the questionnaire,

The questionnaire for teachers contained an introductory letter to the
teacher-respondents, and the main gquestionnaire had three main parts, namely:
(a) Personal Profile Part (FART I), which contained items pertaining to the age,
sex, civil status, average momnthly income, educational attainment, length of
service, latest performance rating, and relevant traimings/seminars attended,
PartI is an open type - response, wherein the respondents were made to supply
the information in this part of the questionnaire, (b) Respondents’ Perceptions of
the Extent of Teacher Supervision Provided on their Pupils’ Studies (PART ),
and (c) Respondents’ Perceptions of the Extent of Parental Supervision Provided
on their children’s studies (PART HI). The respondents’ responses on the second
and third part of the questionnaire were quantified using the five-point
summated ratings, as follows: 5 — for always exhibited (AE), 4 - for often
exhibited (OFE), 3 - for moderataly exhibited {ME), 2 — less exhibited (LE), and 1 -
never exhibited (NE).

The questionmaire for pavents contained an introductory letter to the
parent-respondents (which is either the father or the mother or when both
natural parents were not around the child guardian), and the main questionnaire
had three main parts, namely: {a) Personal Profile Part (PART 1), which

contained items pertaining to the age, sex, average family monthly income,
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educational attainment, and occupation of the respondent-parent. PartI is an
open type - response, wherein the respondents were made to supply the
information in this part of the questionnaire, and (b) Respondents’ Perceptions of
the Extent of Teacher Supetvision Provided on their Children’s Studies (PART
), and (c) Respondents’ Perceptions of the Extent of Parental Supervision
Provided on their Children’s Studies (FART Ilf). The respondents’ responses on
the second and third part of the questionnaire were quantified using the five-
point summated ratings, as follows: 5 - for always exhibited (AE), 4 - for often
exhibited (OE), 3 - for moderately exhibited (ME), 2 - less exhibited (LE), and 1 -
never exhibited (NE). The questionnaires for the pupil-respondents were
translated into the vernacular (Waray-Waray) from the introductory letter to the
main part of the gquestionnaire to enable the pupils to respond correctly/ properly
to the questionmaire,

District achievement fost. This was used to determine the academic
performance of the pupil-vespondents. The test had five components, English,
Mathematics, Filipino, Science, and MAKABAYAN. For the test administered to
the grade VI pupil-respondents, English, Filipino and Mathematics had 50 items,
Science had 45 items and MAKABAYAN had 42 items. The test items was 60
percent easy, 30 percent average difficulty, and 10 percent difficult. The 60
percent easy items were test on knowledge and comprehension, the 30 percent
average difficulty items were on analysis and application, and the ten percent

were on synthesis and evaluation. The test was validated by Grade VI teachers
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of San Jorge District using content validation three years ago. This test had been

used for the last two years by the district as its District Achievement Test.

Yalidaticn of the Instrument

The researcher validated the instruments used the guestionnaire for the
three groups of respondents and the District Achievement Test (DAT).

Questionnaire. The three (3) sets of questionnaire were a researcher-

made one. As such, it mecessitated two iypes of validation procedures to
determine their validity as well as reliability.

First, the questionnaires were subjected to expert validation in this
manner: (a) drafts of the three (3) sets of questionnaire were submitted to thiee
(3) experts in the fields of Psychology, Public Administration and Research, (b)
the researcher incorporated their commments and suggestions in the finalization of
the said questiormaires, and (c) finalized forms of the questionnaires were
produced.

After the finalized form of the three (3) sets of questionnaire were
produced, they were piloted to at least ten (10) Grade VI pupils, teachers, and
parents of Gandara Central Elementary School, Gandara, Samar, since it is an
adjacent municipality of San Jorge, Bamar. The test-re-test method was used to
determine the reliability of the said questionnaires, An interval of five (5) days

was observed between the first and second administration for veliability testing,
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Since the result of the computation of the correlation coefficiernt was .89
which shows that the r-value was high, which was interpreted as fairly high,
adequate for individual measurement, as such, the questionnaires were both
valid and reliable.

District Achievement Test. The District Achievement Test was validated
using the test-retest method using 25 Grade VI pupils of San Jorge District from
incomplete elementary schools. The obtained rvalue was .87 which is
interpreted as fairly high adequate for individual measurement. The test-re-test
method was used to determine the reliability of the said questionnaires. An
interval of five (5) days was observed between the first and second
administration for reliability testing. In addition, r-value was also computed
based on the pretest and posttest scores of pupils of San Jorge Central School last
SY 2005-2006 wherein the District Achievement Test was the pretest/posttest
instrument, A computed r-value of .88 was obtained which shows that the
instrument was reliable. In addition, the District Achievement Test was shown
to Grade VI teachers of Gandara District for content validation together with a 10
item questionnaire wherein they were made to rate in a scale from 1 to 5 tile

validity of the test instrument.

Sampling Procedures

The study involved three (3) groups of respondents, namely: (a) pupils, (b)

teachers, and (c) parents. The researcher had used total enumeration to identify
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the three (3) complete elementary schools in San Jorge District, which
represented the upland, poblacion proper and barangay communities of the said
District, to wit: {(a) Bulao Elementary School, (b) Blanca Aurora Elementary
School, (c} Buenavista Elementary School, and (d) San Jorge Central Elementary
School,

After the determination of the respondent-schools, the individual
respondents were identified. Insofar as the teacherrespondents were concerned,
the researcher employed the take-all sampling since there were only six teachers.

The Grade VI pupils” population from complete elementary school of San
Jorge District was only 206, the researcher opted to involve the whole population
or total enumeration sampling was used. The parent-respondents were the
parents of the pupil-respondents identified. The parent-respondent were either
father or mother, or guardian of the pupil. The respondent-parents numbered to
206 equal to the number of pupils of which 146 were the mothers of the pupils

and 60 were the fathers of the Grade VI pupils.

Data Gathering Procedure

The researcher started the gathering of the needed data by securing a
letter from the Division Superintendent of the Department of Education (DepEd),
Division of Samar, Catbalogan, Samar, asking for approval to conduct the said
study. The same letter was shown to the District Supervisor of San Jorge District

in order to administer the questionnaires to the respondents of the study.
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When the said request was granted, the researcher went to the
principal/teacher-in-charge /head teacher-in-charge of Bulao Elementary School,
Blanca Aurora Elementary School, Buenavista Elementary School and San Jorge
Central Elementary School to personally administer the questionnaires to the
pupils and teachers.

The researcher, then, asked from the President of the Paremt-Teacher
Association of the four (4) elementary schools the schedule of their general
assembly to meet with the parent-respondents in order to administer the
questionnaires,

Before proceeding with the tally of the data, the researcher got the results
of the District Achieverment Test for the four (4) identified schools to get the
individual scores of the pupil-respondents for the determination of their
academic performance.

Afterwards, the tallying of data proceeded.

Statistical Treatment of Data

The data were computed, analyzed and interpreted using both descriptive
and inferential statistical tools such as frequency couni, percentage, mean,
weighted mean, Pearson Product Moment Coefficient of Correlation (Pearson 1),

Fisher's t-test, One-Way Analysis of Variance (ANOVA), and Scheffe’s test.
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Frequency count This was used in reporting the number of respondents

of the same age, sex, civil status, average monthly income, educational
attainment, length of service, occupation, and latest performance rating,

Percentage, This statistical measure was used in the analysis and
interpretation of data on age, sex, civil status, average monthly income,
educational attaimment, length of service, cocupations, and latest performance
rating,

Mean, This statistical measure was used to determine the quantitative
characteristics or profile of the respondents like age, scores in the District
Achievement Test (DAT) and length of service.

Weighted mean. This was used to express the collective perceptions of

the three (3) groups of respondents relative to the extent of supervision provided
by the teachers and parents on their children’s siudies. The following
interpretation guide was used:

4.51-5.00 Always Exhibited (AE)

3.51-4.50 Often Exhibited (OE)

2.51-350 Moderately Exhibited (ME)

1.51-2.50 Less Exhibited {LE})

1.00-1.50 Never Exhibited (NE)

Pearson 1. To determine the relationships {a) between the extent of

supervision provided by the teacher-respondents and their age and sex, civil
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status, average monthly income, educational attairnnent, length of service, latest
performance rating and relevant trainings/seminars attended, (b) between the
extent of supervision provided by the parents and their children’s studies and
the parents’ age and sex, average monthly income, educational attainment, and
occupation/employment, {c) between the extent of teachers’ supervision and the
academic performance of pupil-respondents, and (d) between the extent of
parental supervision and the academic performance of pupil-respondents
between the academic performance of the pupil-respondents and teacher-related
variates and parentrelated variates, the Pearson Product Moment Correlation

Coefficient (Pearson r) (Walpole, 1982: 381}was used.

NYXY - X QY)
Toy =
< INDe- (5X71 - NSV - (Y
where:
Txy - the computed statistical value;
X - the independent variable {factors);
y - the predicted variable;
N - number of cases; and

- the summation notation.
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Fisher's t-test. To test for the significance of the coefficient of correlation

between a set of paired variables, the Fisher's test (Walpole, 1982: 383) formula

was used as follows:

refers to the computed correlation; and

n - refers to the number of pair.

One-way ANOVA, This was used to statistically test whether there were

significant differences in the perceptions of the three groups of respondents

relative to the extent of supervision provided by the teachers on their pupils’

ablel

Computational Formula for One-way ANOVA

Source of Degree of
Variations Froadom Sim ug gquares Mean Nslg;mres Cumguted
(5.V) (a9 ¢ ¢
y.x2 SSB NMSB
Betwezn Groups K-1 S5B = — -CF MSB = F=
Ng K-1 MEW
SswW
Within Groups N -k 8SBW =YX -CF MW = o
N-k
by
Total N -1 85T = -CE
N-1
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studies, and significant differences in the perceptions of the three (3) groups of
respondents relative to the extent of supervision provided by the parents on their
children's studies. The formula shown below taken from Bartz {1981) was used.
Scheffe’s test. When the hypothesis tested using ANOVA was rejected, it
necessarily meant further tests to find exactly where the signiﬁcﬁnt difference lies
when comparing the means of the groups, ie. - perceptions of the three groups
of respondents. The Scheffe’s method of multiple comparisons (Padua and

Adanza, 1986:234) was used, as follows:

(i - %)
F =
MBW X [1/mi+1/mj]
where:
F - Echeffe’s testratio;
MS, - within group sum of squares;
xi - mean of the ith group;
Xj - mean of the j group;
ni - number of Cases of the ith grou
j - namber of cases of the j group:

The degree of ralationships was determined by the size of the obtained .

Interpretations of the obtained r are as follows (Ebel, 1965: 202):



T from +.0lto + .19 negligible correlation

rfrom +.02to +.39 low correlation

rfrom +.40to +.59 moderate correlation

rfrom +.60to +.79 moderately higher correlation

rfrom +.80to + 1.0 high correlation

The reliability of the computed correlation is interpreted using the

following scale:

Reliability
0.95-0.99
0.90-0.94
0.80 - 0.89

0.70-0.79

below 0.70

Degree of Reliability

very high, rarely found among teachers made test
high, equaled by few test

fairly high, adeqguate for individual measurement
rather low, adequate for group measurement but not
very satisfactory for individual measurements

low entirely inadequate for individual measurement

although useful for group average and school survey.



Chapter 4
PRESENTATION, ANALYSIS AND INTERPRETATION OF DATA

This chapter presents the data gathered, the analysis undertaken as well
as the interpretation made. Included in this section are the following: 1) profile of
the respondents-teachers and parents, 2) academic performance of the pupil-
respondents in the District Achievement Test (DAT), 3) extent of supervision
provided by the teachers and parents on pupils’ studies along disciplinary
control, behavioral guidance, counseling and encouragememnt, instructional
assistance and attendance in school activities, 4) differences in the respondents’
perceptions of extent of supervision provided by the teachers and parents on
their pupils’/children’s studies along the five areas, 5) relationships between
extent of supervision provided by the teachers and parents on pupils’/children’s
studies and some personal variates, 6) relationships between the extent of
supervision provided by teachers and parents on pupils’/children’s studies and
academic performance of pupil-respondents in the District Achievement Test

(DAT), and 7) implications for educational redirections derived from the study.

Profile of the Teacher-Respondents
Table 2 and Table 3 discuss the profile of the teacherrespondents. Table 2

presents the profile of the six Grade VI teacherrespondents coming from

54
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complete elementary school in 5an Jorge District in texms of age and sex, civil
status, average monthly income, educational attainment, length of service and
latest performance rating. Table 3 presents the relevant trainings and seminars

attended by the teacher-respondents.

Table 2

Age, Sex, Civil Status, Average Family Income, Length of Service and
Latest Performance Ratings of the Teacher-Respondents

A Average Length Latest
Resp. (igne Se | Civil | Monthly Educational of Perf.
# Status Income Attainment Sarvice | Rating
years) . .
(in pesos) (in years)
A 44 ¥ M 1074400  MA/MS/M uniks 2 85
B 2 F M 10,589.00 BEEd/BSEd & 84
C s F M 1sselop  MA/MS/Mwih 17 85
D 51 T 5 10,422.00 BEEd/BSEd 2 85
E 29 M M 9539.00  MA/MS/M Units 4 B4
T 28 F M 10,744.00 BEEd/BSEd 13 8.4
Max | 61 | - - | seroo | MAMEMwith 23 83
Min | 2 - - 9,539.00 BEEJ/BSEd a 84
20s=1 o — -
T M=l | F=5 | 8= or=1 BEED/BSEQ=3 1922 | g4=3
otal | o et | e 10T=4 wf MA units =2 1049=2 | ooy
5 1511 MA CAR =1 20-29=2 '
50s=1
Mean [ 4150 | - - 11,324.83 - 14.00 8.45
$D 745 - - 2124.15 - 7.60 0.05

Age. As to age the youngest Grade VI teacher-respondents was 29 years
old while the oldest was 51 years old. Moreover, the distribution of their ages is

as follows: three teachers were in their 40s, one teacher each was in their 20s, 30s
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and 50s. The mean age of the teacherrespondents was 41.50 years old with a
standard deviation of 7.45 years, indicating that these teachers were in their
middle-age.

Sex. Qut of the six teacher-respondents, five or 83.33 percent of them were
females while only one or 16.67 percent was male, The data shows dominance of
temales in San Jorge District, a comimon observation in the other districts of the
Division.

Civil status. The table shows that as to the civil status of the teacher-
respondents, majority of them were marred (five or 83.33 percemt). The
remaining teacher was single. The data shows that majority of the Grade VI
teachers in San Jorge District were married. This must be because the majority of
them were in their 40s they had established their families.

Average monthly income, As to the average monthly income of the

respondents, the same table reveals that the lowest income of the teacher-
respondents was Php9,539.00 and the highest income was Php15,561.00. The
mean income was pegged at Php11,324.83 which shows that majority of the
teacher-respondents were living below the poverty threshold set by NEDA in
2005 which was Php15,866.00 for a family a five members in Region VI (NC80O
Report, January 25, 2005). The data implies that the teacher-respondemnts can
hardly afford their basic needs.

Educational attainment. The table also shows the educational attainment

of the teacher-respondents. As seen in the table, the majority of the teacher-
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respondents were BEEd/BSEd graduates or they have not pursed higher studies
(3 or 50 percent). Two had earned units in MA/M5/MAEd or other graduate
degree program, and one had completed the academic requirements or still
lacked the thesis/paper to have the degree. The table implies that the teachers in
San Jorge District were not motivated to take advanced studies since they were
not new to teaching but the majority of them did not even earned units in course
leading to a master's degree,

Length of service. The table reveals that the teacher with the shortest
length of service had four years of service while the longest length of service was
23 years. The average length of service of the group was 14 years which shows
that majority of them had been teaching for more than a decade and that they
were experienced teachers in the elementary level,

Latest performance rating, As to the latest performance rating of the
teachers, the table shows the numerical equivalent of their performance rating
with verbal equivalent of “very satisfactory” performance. The lowest rating
was 8.4 interpreted as “very satisfactory” and the highest was 8.5 interpreted as
“yery satisfactory” performance. The mesn obtained for their performance
rating is 8.45 interpreted as “very satisfactory” performance as teachers. The 5D
was 0.05 which shows that their performance ratings were slightly dispersed
from the mean. The data implies that the teacher-respondents were performing
their functions, that of supervising pupils’ learning “very satisfactory” as rated

by their supervisors.
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Table 3 presents the relevant

seminars and training attended by the respondents. As reflected in the table, five

seminars/trainings were attended by all six of them; while one teacher had

attended the seminars attended by the five teachers but had attended two

seminars which were not attended by the other five teachers. These were: 1)

Training of Trainors of Math Teachers, and 2) Non Formal Educational. The data

Table 3

Relevant Seminars and Training Attended by the Teacher-Respondents

Titles of Seminars
Resp. Beginnin Total
gInNg | ppe | ENSCIMATH | Nutdtion | PELAIRI Others
Reading
A Beginning  pr~  ENSCIMATH  Nutrition  PELIRT - 5
Reading
B Beginning  pp~  pNSCIMATH  Nutrition  PELIRT - 5
Reading
c Beglnning  po myscmiATID  Nutrition  PEL-IRD - 5
Reading
D Beginning  pp~  ENSCIMATH =~ Nutriion  PEL-IRI - 5
Reading
Training of
Trainors
of Math
g Deginning oo puSCIMATEI  Nutrition PELIRT — reachers 7
Reading
MNon-formal
Education-
ALS
F Beginning  ppe  pNSCIMATH Nutriion  PEL-TRI - 5
Reading
Total 12 12 12 12 12 3 63
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implies that the elementary teachers attend seminars and frainings to apprise
themselves of the recent frends and advances in education or enhanced further

their knowledge on teaching.

Profile of the Parent-Respondents

The profile of the parentrespondents included their age and sex, average
family monthly income, educational attainment, and occupation/employment.
Age and sex, Table 4 presents the age and sex of the parent-respondents.
As seen in the table, there were 146 mothers and 60 fathersinvolved as
Table 4

Age and Sex of the Parent-Respondents

Mother Father
Age
Frequency Percent Frequency Percent
25-29 7 4.79 9 15.00
30-34 48 32.88 4 6.67
35-39 28 19.19 13 21.67
40.44 35 23.97 23 38.33
45-19 hal 14.38 2 3.33
50-54 7 4.79 3 5.00
55-59 o 0.00 5 8.33
60-64 0 0.00 1 1.67
Total 146 100.00 60 100.00
Percent 70.87 - 2913 -

Mean 3841 - 40.12 -

SD 6.55 - 8.190 -
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respondents of this study. The oldest among the mothers was 50-54 years old
with seven mothers or 4.79 percent, while the youngest were 22-29 years old with
seven or 4.79 percent. The majority of the mothers were aged 30-34 years old
with 48 or 32.88 percent. The mean age was 38.11 years old with SD = 6.55
years, which shows that majority of the mothers give birth to their children
(pupils) when they were 25 years old and above.

As to the fathers, majority of their ages clustered in the age bracket 40-44
years old and 35-39 years old with 23 and 13 fathers, respectively. The youngest
fathers were 25-29 years old with nine fathers or 15.00 percent. The mean age
was 40,12 with SD = 8.10 years.

As to the sex of the parent-respondents of the study, the majority of the
respondents were mothers (femnale) with 146 or 70.87 percent while there were 60
or 40.12 percent parent-respondents who were males (fathers).

Average family monthly income. As to the average family monthly

income Table 5 reveals that the lowest income was below Php5,000.00 and the
highest income was Php30000,00 and above. The mean income was pegged at
Php5116.97 which showed that majority of the paventrespondents were living
below the poverty threshold set by NEDA in 2005 which was Php15,866.00 for a
family a five members (NC50O Report, January 25, 2005). The data implies that
majority of the families of the Grade VI elementary pupils in San Jorge District

were low income. The 5D obtained for income was Php5428.81 which indicated
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that there were variations in the income of the respondents from the mean
income.
Table 5

Parent-Respondents’ Average Family Monthly Income

Average Mol.lthly Family Income Frequency Percentage
(in pesos})
Less than Php5000.00 113 54.85
Php5000 - Php9999.00 61 29.61
Php10000 - Php14999.00 22 10.68
Php15000 - Php19599.00 3 1.46
Php20000 - Php24999.00 3 243
Php25000 - Php29999.00 0 0.00
Php30000 - and above 2 0.97
Total 206 100.00
Mean Php5116.97 -
SD Php5428.81 -

Educational attainment. Table 6 shows the educational attainment of the
parentrespondents. As seen in the table, majority of the mothers, 53 or 36.30
percent reached elementary level only. Twenty-five or 17.12 percent were high
school graduate, 20 or 13.70 percent were college level, 21 or 14.38 percent were
college graduate, 15 or 10.27 percent were high school level, nine or 6.16 percent
were elementary graduate and three or 2.05 percent were graduate and post
graduate. On the whole, majority of the mothers were at least high school

graduates.
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For the fathers” educational attainment, the same table reveal that 23 or

38.33 percent of them reached elementary level, 11 or 18.33 percent were

elementary graduates, 10 or 16.67 percent reached at least high school (high

school level). Seven or 11.67 percent were college graduates, six or 10.00 percent

were high school graduate and three or 5.00 percent were college level. On the

whole, the majority of the parent-fathers were atleast elementary graduates.

Parent-Respondents’ Educational Attainment

Table 6

Educational Attainment

Mother

Father

Frequency | Percentage

Frequency | Percentage

Elementary Level 53 36.30 23 38.33
Elementary Graduate 9 6.16 11 18.33
High School Level 15 10.27 10 16.67
High School Graduate 25 17.12 6 10.00
College Level 20 13.70 3 5.00
College Graduate 21 14.38 7 11.67
Graduate & Post Graduate 3 2.05 0 0.00
Tetal 146 100.00 60 100.00

Occupation/employment. Relative to the occupation/employment, Table

7 reveals that of the 146 mothers, majority of them were farmers (54 or 32.04



Table 7

Parent-Respondents” Qccupation/Employment

Mother Father
Occupation/Employment
Froguoncy | Percentage | Frequency | Percentage

Housewife 48 32.88 - -
Local Government Officials 1 0.68 - -
Farmer 57 39.04 8 63.33
Vendor (Buy & Sell ) 3 205 1 1.67
Sari-sari Store Owner 15 10.27 2 8.33
Government Employee 16 10.96 1 1.67
Private Employee 4 2.74 2 3.33
Teacher 0 0.00 4 6.67
Practice of Profession 2 136 3 5.00
Laborer - - 3 5.00
Driver - - 2 3.33
Construction Worker - - 1 167

Total 146 104.00 ) 100.00

percent). This is followed by 48 mothers or 32.88 percent who were housewives;
16 or 10.96 percent are government employees, 15 or 10.27 percent were sari-sari
store owners, three or 2.05 percent were vendors, two or 1.36 percent were
practicing their professions and one is a local government officials.

The occupations of the fathers were distributed as follows: 38 or 63.33
percent were farmers, five or 8.33 percent were government employees, four or
6.67 percent were teachers, three each or 5.00 percent were practicing their

professions and laborers, two or 3.33 percent were private employees and
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drivers, and one each or 1,67 percent were vendors, government employee and
construction worker. On the whole, the majority of the parents (both mother and
father) were engaged in occupations which would make them at home during
evenings which can be implied that they have the time to supervise their
children’s studies.

Academic Performance of the Pupil-Respondents
in the Disltrict Achievement Test (DAT)

Table 8 presents the academic performance of the pupil-respondents in
the District Achievement Test (DAT). The District Achievement Test for Grade
VI consisted of 50 items test for three subjects, namely; English, Math, and
Filipino, while Science had 45 items and MAKABAYAN had 42 items.

In English, the Grade VI pupil-respondents of Blanca Aurora Elementary
School had the highest mean score of 38.92 while the pupil-respondents of San
Jorge Central &hool (Grade VI - 3) obtained a mean of 32.30 which was the
lowest from among the Grade VI pupils from complete elementary schools for
the same subjectin San Jorge District.

In Mathematics, the highest mean of 39.12 was obtained by Grade VI
pupil-respondents from Bulao Elementary School and the lowest mean was 34.38
obtained by the Grade VI pupils from San Jorge Central School,

In Filipino, the highest mean was 40.60 obtained by the Grade VI-2 pupils
in San Jorge Central School and the lowest mean was 35.28 obtained by the

Grade VI - 3 respondents of the same school. The table shows that the pupil-
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respondents from San Jorge Central School had obtained the highest mean and

the lowest mean in Filipino, this could be explained by the fact that San Jorge

Table 8

Pupil-Respondents’ Academic Achievement in the

District Achievement Test

Subjects
Respondent Grade | Total (MNo. of Items)
Schools Level | Pop. | Eng | Math | Fil Sd. | MAKARAYAN

(50) (50) {50) (45) 2)

San Jorge Central Vi-l 36 3825 2897 4014 3pBA2 3250
Vi-2 42 3695 3605 4060 3674 318

VI-3 47 3230 3438 3b28 3483 3536

Bulao Elem VI-1 5 3636 3912 3955 3542 3488
Blanca Aurora VI-1 33 3892 3828 3816 35.6 29.96
Buena Vista VI-1 23 3757 8626 3817 3726 3083
Total - 206 22035 | 22106 | 23189 | 21558 19550

Mean Scoxre - - 3672 | 3684 | 3B65 | /93 258

sSD - - 235 185 193 090 216

Central School have three sections, these sections represent groups of three levels

of performance, the bright, the average and the slow learners. The slow learners

have not mastered the skills tested in the District Achievement Test for the

subjects, thus the low mean score.
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For Science, with 40 items fhe highest mean was 37.26 obtained by the
pupil-respondents from Buenavista Elementary School and the lowest mean was
34.83 obtained by the pupil-respondents from San Jorge Central School. The
mean score for Science by the student-respondents were lower in San Jorge
Central School compared to the non-central schools.

For the performance of the Grade VI pupilvespondents in
MAKABAYAN, the highest mean in this subject area was 35.36 obtained by
Grade VI - 3 pupil-respondents in San Jorge Central School and the lowest mean
was 29.96 by the pupil-respondents from Blanca Aurora Elementary School. The
data showed that the slow learner-group in San Jorge Central School did perform
better in MAKABAYAN. This data implies that the teachers and parents of the
pupil-respondents in San Jorge Central School (Grade VI - 3) were not doing
their supervision on the pupils’ studies or that no amount of help through
tutoring them by teachers and parents would have improved their performance
since their performance was dictated by their mental ability (slow learners).

The mean score of the Grade VI pupil-respondents from the four
respondents’ schools in the five subject’s areas which includes English, Math,
Filipino, Science and MAKABAYAN were: 36.72, 36.84, 38.65, 35.93, and 32.58
respectively, which means a passing performance for the pupils and
accomplished target by the school. The 5D obtained were 2.35 for English, 1.85

for Fitipino, 1.93 for Mathematics, 0.90 for Science and 2.16 for MAKABAYAN
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which shows a slight variations of their scores in the five subjects from the mean

obtained for the five subjects.

Extent of Supervision Provided by Teachers
on Pupils’ Studies as Perceived by the

Respondents

Table 9 to Table 13 present the extent of supervision provided by the
teachers on pupils’ studies as perceived by pupils, teachers, and parents along
disciplinary control, behavioral guidance, counseling and encouragement,
instructional assistance, and attendance in school activities.

Disciplinary control. Table 9 presents the perceptions of the pupils,
teachers and parents on the extent of supervision provided by the teachers on
pupils”® studies along disciplinary control.

The pupils perceived four indicators to be “often exhibited” and one
indicators was considered “moderately exhibited.” The highest mean rating of
4,43 corresponded to “teachers check on pupils’ performance in school - from
quizzes, graded recitation, major examinations and others”, and the lowest mean
rating was 3.25 interpreted as “moderately exhibited” referred to “teachers talk
to parents about pupils performance in school, especially when pupils feel low
and frustrated.” The area mean was 3.94, which indicated that the pupils
perceived the supervision provided by the teachers on pupils’ studies along

disciplinary control was “often exhibited.”



Table 9

Extent of Supexvision Provided by Teachers on Pupils’ Studies
Along Disciplinary Control as Perceived by the Three

Groups of Respondents

Respondants” Classification

Indicators

Pupils

Teachers

Parents

Overall
Mean

Interpre-
tation

1. Teachers check on pupils’
performance in school -
from quizzes, graded
recitation, major
examinations and others.

2. Teachers tatk to parents about
pupils’ performance in
school, especially when
pupils feel low and
frustrated.

3. Teachers give pupils freedom
to choose those issues that
concern pupils’ academic life
but remind them to face
whatever consequences
there may be as results of the
choices they made.

4 Teachers reward pupils for
exhibiting zood behaviors by
treating them like mature
adult.

5. Teachers eriticize pupils for
misbehaving.

443

3.25

4.07

419

3.76

OE

OE

CE

CE

5.00

3.83

400

CE

CE

OF

OFE

466

4.05

444

QE

CE

OF

OF

470

3.71

410

433

OFE
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For the teachers” perceptions, one indicator was rated “always exhibited”
and the four remaining indicators was rated “often exhibited.” The highest mean
rating of 5.00 (always exhibited) referred to “teachers check on pupils’
performance in school - from quizzes, graded recitation, major examinations and
others”, and the lowest mean rating was 3.83 (often exhibited) for “teachers talk
to paremis about pupils performance in school, especially when pupils feel low
and frusirated.” Thus, the teachers assessed the supervision they provide on
pupils’ studies along disciplinary control as “often exhibited” as evidenced by
the area mean of 4.37,

For the parent-respondents perceptions, one indicator was rated “always
exhibited” and the four remaining indicators was rated “often exhibited.” The
highest mean rating was 4.66 or “always exhibited” for “teachers check on
pupils’ performance in school - from quizzes, graded recitation, major
examinations and others”, and the lowest mean rating was 4.05 or “often
exhibited” was given to the statement “teachers talk to parents about pupils
performance in school, especially when pupils feel low and frustrated.” Thus,
the parents assessed that teachers “often exhibit” disciplinary control among the
pupils as evidenced by the area mean of 4.33.

Based on the combined mean, the indicator that “teachers check on
pupils’ performance in school - from quizzes, graded recitation, major
examinations and others”, posted the highest mean of 4.70 {(always exhibited)

while the loweast overall mean of 3.71 {often exhibited) referred to “teachers talk
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to parents about pupils performance in school, especially when pupils feel low
and frustrated.”

Behavioral guidance, Table 10 presents the perceptions of the pupils,

teachers and parents on the extent of supervision provided by the teachers on
pupils’ studies along behavioral guidance,

The pupils considered all indicators as “often exhibited” by the teachers,
where the highest mean rating of 4,18 referred to “teachers tutor pupils about
good posture, vanity and appropriateness of actuations in a given social setting”,
and the lowest mean rating was 3.94 for “teachers teach pupils to be tactful
especially when talking to people who are rather sensitive”. Thus, the area
mean was posted at 4.07, indicating that the pupils considered behavioral
guidance as “often exhibited” by their teachers.

As regard the teacher’s perceptions, one indicators was rated “adlways
exhibited (the highest) with a mean rating of 4.67 for “teachers ensure that
pupils are in the company of good people — that is, their classmates and friends”.
The four remaining indicators were considered “often exhibited” and the lowest
was 4.00 which referred to two statements, namely: 1) teaches support the way
pupils dress, especially when they wear the complete uniform of the school, and
2} teachers respect pupils’ choices — of friends, of activities to participate in, of
style of learning the lectures in school” The area mean of their responses was
4,30, which indicated that the teachers considered their supervision on pupils’

studies along behavioral gnuidance as “often exhibited.”



Extent of Supervision Provided by Teachers on Pupils’ Studies

Table 16

Along Behavioral Guidance as Perceived by the
Three Groups of Respondents

Respondenta” Classification

Indicators

Pupils | Teachers | Parents

Overall
Mean

Interpre-
tation

1

Teachers ensure that
pupils are in the company
of good people - that is,
their clagssmates and
friends,

Teachers support the way
pupils dress, especially
when they wear the
complete uniform of the
school.

Teachers respect pupils’
choices - of friends, of
activities to participate in,
of style of learning the
lectures in school.

4 Teachers teach pupils tobs

tactful especially when
falking to people who ara
rather sensitive,

Teachers tutor pupils
about good posturs,
vanity and
appropriateness of
actuations in a given
social setting.
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72

For the parents’ perceptions. one indicator was rated “always exhibited”
and four indicators were assessed as “often exhibited” by the teachers. The
highest mean rating was 4.52 or “always exhibited,” which referred to “teachers
support the way pupils dress, especially when they wear the complete uniform
of the school”, and the lowest mean rating was 4.15 or “often exhibited” for
“teachers ensure that pupils are in the company of good people - that is, their
classmates and friends”. Thus, the area mean was posted at 4.32, indicating that
the parents assessed teachers” supervision on pupils’ studies along behavioral
guidance as “often exhibited.”

For the combined ratings of the three groups of respondents, all the five
indicators were rated as “often exhibited” by the teachers. The highest area
mean was 4.31 for “teachers ensure that pupils are in the company of good
people - that is, their classmates and friends”. Meanwhile, the lowest area mean
was 4.07 for "“teachers respect pupils’ choices - of friends, of activities to
participate in, of style of learning the lectures in school.”

In general, the three groups of respondents considered teachers’
supervision on pupils’ studies along behavioral guidance to be “often exhibited”
as evidenced by the overall area mean of 4.23.

Counseling and encouragement. Table 11 presents the perceptions of the

pupils, teachers and parents on the extent of supervision provided by the

teachers on pupils’ studies along counseling and encouragement,



Table 11

Extent of Supervision Provided by Teachers on Pupils’ Studies
Along Counseling and Encouragement as Perceived
by the Three Groups of Respondenis

Respondents’ Classification Overall | Interpre-

Indicators :
Pupils | Teachers ] Parents Mean tation

1. Teachers give pupils piscss
of advice about life, their
studies and what they
ghould doin eollage.

2. Teachers show closeness and
intimacy with pupils by
giving them a pat in the 319 ME 417 OE 3% OFE 3.70 OE
shoulder and a hug for a job
well done in school.

3 hTeacher's are vocal about 28] OF 48 OF 413 OF 406 OF

ow pupils fare in school.

4, Teachers push pupils to
interact with  different

411 OE 467 AE 414 CE 431 QE

people to boast their social 357 OE 250 ME 390 OE 3.66 CE
and emotional
development.
5. Teachers provide pupils
with information and peces  5p  on 497 oF 4m OE 391 OE

of advice about how to deal
with adwersities in life.

Total s - A3y - 11903 ) - 1984 -

Area Mean 365 OE| 427 {(OE| 392 | OR 387 OE

LEGEND:
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351 -450 OQOften Exhibited (OE)
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151 -2.50 Less Exhibited (LE)
1.00-150 Navar Exhibited (INE)
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For the pupils’ perceptions, four indicators were rated “often exhibited”
and one indicator was deemed “moderately exhibited”. The highest mean rating
of 4.11 or “often exhibited” referred to “teachers give pupils pieces of advice
about life, their stiudies and what they should do in college” and the lowest mean
rating was 3.19 or “moderately exhibited” for “teachers show closeness and
intimacy with pupils by giving them a pat in the shoulder and a hug for a job
well done in school”.

As regard the teacher-respondents’ rating, one indicator was rated
“always exhibited”, two indicators were assessed as “often exhibited” and one
indicator was considered “moderately exhibited.” The highest mean rating was
4.67 (always exhibited) for “teachers are vocal about how pupils fare in school,”
while the lowest mean rating was 3.50 (moderately exhibited) for “teachers
push pupils to interact with different people to boast their social and emotional
development.”

On the other hand, the parent-respondents considered all the indicators as
“often exhibited” The highest mean rating was 4.14 for “teachers give pupils
pieces of advice about life, their studies and what they should do in college,”
while lowest mean rating was 3.70 for “teachers show closeness and intimacy
with pupils by giving them a pat in the shoulder and a hug for a job well done in

school”
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The pupils, teachers and parents gemerally considered teachers’
supervision on pupils’ studies along counseling and encouragement as “often
exhibited” with area means of 3.63, 4.27, and 3.99, respectively.

The combined mean ratings of the three groups of respondents resulted to
overall means ranging from 3.66 to 4.31 that were all equivalent to “often
exhibited.”

Instructional assistance. Table 12 presents the perceptions on the pupils,
teachers and parents on the extent of supervision provided by the teachers on
pupils’ studies along instructional assistance.

The pupil-respondents rated the five indicators of supervision provided
by the teachers on pupils’ studies along imstructional assistance as follows: four
indicators were rated as often exhibited by the teachers while one indicator was
rated as moderately exhibited by the teachers.

The highest mean rating of 4,16 or “often exhibited” referred to “teachers
give pupils instructions regarding how to use books, how to find other reference
materials to be used in class, and how to research other references in the
Internet”. The lowest mean rating was 3.00 or “moderately exhibited” for
*“teachers provide pupils with modules, brochures and other references for the
differentlessons in class’”.

For the teacher-respondents’ perceptions of their supervision on pupils’

studies along instructional assistance, three indicators were rated “often
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Table 12

Extent of Supervision Provided by Teachers on Pupils’ Studies
Aleng Instructional Assistance as Parceived by the
Three Groups of Respondents

Respondents’ Classification

Indicators Overall | Interpre-

Maan tation

Pupils Teachers Parents

1. Teachers provide pupils
with all the things they
need - from reference 387 OE 400 OFE 384 OF 390 OFE
materials to  tutorial
sarvicss, and othars,
2, Teachers give pupils

instructions regarding
how to use books, how to
find other reference 10 op 4 OF 425 OF 414 OE

materials to be used in
class, and how to research
other references in the
Internet.

3. Teachers provide pupils
with modules, brochures
and other references for 350 ME 333 ME 37T OE 351 OFE
the different lessons in
clags.

4, Teachers allow pupils to
borrow their reference

materials forthemtohave 398 OE 367 CE 384 CE 383 CE
something to use at home
for anawering the exams.
5. Teachers give pupils the
chance to research for 358 CE 317 ME 2357 OCE 371 CE
other reference materials.
Total 1940 | - | 1817 | - | 1961 | - 19.09 -
Area Mean 39 [OE| 363 |OE! 392 | OF 382 OE
LEGERND:

451 -5.00 Always Exhibited (AE}
2351 -450 Often Exhibited (OF)

251 -3.50 Moderately Exhibited (ME)
151 250 LessExhibited (LE)

1.00 -1.50 Never Exhibited (INE)
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exhibited” while two indicators were comsidered “moderately exhibited” by
thern. The highest mean rating of 4.00 or “always exhibited” referred to two
statements: 1) teachers provide pupils with all the things they need — from
reference materials to tutorial services, and others, and 2) teachers give pupils
instructions regarding how to use books, how to find other reference materials to
be used in class, and how to research other references in the Internet, The lowest
mean rating of 3.17 or “moderately exhibited” referred to “teachers give pupils
the chance to research for other reference materials”.

The parent-respondents, on the other hand, deemed all indicators as
“often exhibited” by the teachers, where the highest mean rating was 4.25 for
“teachers give pupils instructions regarding how to use books, how to find other
reference materials to be used in class, and how to research other references in
the Internet”, and the lowest mean rating was 3.71 for “teachers provide pupils
with modules, brochures and other references for the differentlessons in class”.

In general, the pupils, teachers and parents assessed teachers” supervision
on pupils’ studies along instructional assistance as “often exhibited” with area
means of 3.90, 3.63, and 3.92, respectively.

Moreover, the combined perceptions of the three groups of respondents
resulted to overall mean values ranging from 3.521 to 4.14 which are equivalent to

“often exhibited.”
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Attendance in school activities. Table 13 presenis the perceptions of the
pupils, teachers and parents on the extent of supervision provided by the
teachers on pupils’ studies along attendance in school activities.

The pupil-respondents assessed all the indicators as “often exhibited” by
their teachers, where the highest mean rating was 3.94 for “teachers encourage
pupils to join school activities that would enhance their talent and promote the
total development of their whole being, ” while the lowest mean rating of 3.59
referred to “teachers accompany pupils to academic and co-curricular activities
done in the district, division and national levels”,

On the other hand, the teacher-respondents considered one indicator as
“always exhibited” and the four remaining indicators as “often exhibited.” The
highest mean rating was 4.67 (always exhibited) for “teachers encourage pupils
fo join school activities that would enhance their talent and promeote the total
development of their whole being”, and the lowest mean rating was 3.83 (often
exhibited) for “teachers coach pupils in quiz bee, in academic contests, and other
oral contests”.

Meanwhile, the parent-respondents, like the pupils considered all the five
indicators as “often exhibited.” The highest mean rating of 4.34 referred to
“teachers instruct pupils to participate in activities that would enhance their
knowledge and skills” and the lowest mean rating of 4.13 referred to “teachers

give pupils information about school activities that they should participate in.”



Tabla 13

Extent of Supervision Provided by Teachers on Pupils’ Studies
Along Attendance in School Activities as Perceived
by the Three Groups of Respandents

Indicators Respondents’ Classification Overall | Interpre-

Mean tation

Pupils Teachars Parents

1. Teachers encourage pupils
to join school activities
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talent and promote the
total development of their
whole baing.
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done in the district 358 OF 433 OCE 417 OE 403 CE
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contests, and other oral =
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4 Teachers instruct pupils to
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In general, the pupils, teachers and parents assessed teachers” supervision
on pupils’ studies along attendance in school activities as “often exhibited” with
area means of 3.77, 4.37, and 4.22, respectively.

Extent of Supervision Provided by Parents on
Children’s Studies as Perceived by the

Respondents

Table 14 to Table 18 present the extent of supervision provided by the
parents on pupils’ studies as perceived by pupils, teachers, and parents along
disciplinary control, behavioral guidance, counseling and encouragement,
instructional assistance, and attendance in school activities.

Disciplinary control. Table 14 presents the perceptions of the pupils,
teachers and parents on the extent of supervision provided by the parents on
their children’s studies along disciplinary control.

For the perceptions of the pupil-respondents, four indicators were
assessed as “often exhibited” by their parents and one was assessed “moderately
exhibited.” The highest mean rating of 4.10 (often exhibited) referred to
“parents check on children performance in school - from quizzes, graded
recitation, major examinations and others”, and the lowest mean rating was 3.25
{moderately exhibited) for “parents talk to teachers about pupils performance in
school, especially when pupils feel low and frustrated.” |

As regard the teacher-respondents” perceptions three indicators were

assessed as “often exhibited” by the parents and two were deemed “moderately



Table 14

Extent of Supervision Provided by Parents on Children’s Studies
Along Disciplinary Control as Perceived by the
Three Groups of Respondents

Indicators

Respondents’ Classification

Pupils | Teachers ' Parents

Overall
Mean

Interpre-
tation

Parents check on children
parformance in school -
from quizzes, graded
recitation, major
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about children
performance in school,
especially when pupils feel
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Parents give children
freedom to choose those
issues that concern pupils’
academic life but remind
them to face whatever
consequences there may
be ag results of the choices
they made.

Parents reward children
for  exhibiting  good
behaviors by treating them
like mature adult.

Parants criticize children
for mishehaving.
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exhibited.” The highest mean rating of 3.67 (often exhibited) referred to three
indicators, as follows: 1} parents taik to teachers about pupils performance in
school, especially when pupils feel low and frustrated, 2} parents give pupils
freedom to choose those issues that concern children academic life but remind
them to face whatever consequences there may be as results of the choices they
made, and 3) parents criticize pupils for misbehaving. The lowest mean rating
was 3.50 (moderately exhibited) for tweo statemments, namely: 1) parents check on
pupils” performance in school-from quizzes, graded recitation, major
examination and others, and 2} parents reward children for exhibiting good
behaviors by treating them like mature adults.

In terms of the parent-respondents’ perceptions, they assessed all
indicators as “often exhibited” by them. The highest mean rating of 4.48 referred
to “parents check on pupils performance in school - from quizzes, graded
recitation, major examinations and others”, and the lowest mean rating was 4.04
for “parents talk to teachers about children performance in school, especially
when children feel low and frustrated.”

The three groups in general, assessed parenfs’ supervision on their
children’s studies along disciplinary control as “often exhibited” as evidenced by
the overall means of 3.90 (pupils), 3.60 (teachers) and 4.28 {parents). Too, the
combined responses given by the three groups of respondents resulted to overall

means ranging from 3.74 to 4.06 that are equivalent to “often exhibited.”
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Behavioral guidance. Table 15 presents the perceptions of the pupils,

teachers and parents on the exient of supervision provided by the parents on
children’s studies along behavioral guidance.

As seen in the table, for the rating given by the pupil-respondents for
parents’ mp&vﬁion on their studies along behavioral guidance, the highest
mean rating of 4.17 interpreted as “often exhibited” was given to the statement,
“parents ensure that children are in the company of good people, that is,
classmates and friends, and the lowest mean rating was 3.83 interpreted as “often
exhibited” given to the statement “parents teach children to be tactful especiaily
when talking to people who are rather sensitive”. Moreover, the five indicators
of parents’ supervision along behavioral guidance were rated as “often
exhibited” by the parents and given weighted mean rating from 3.51-4.50. The
mean obtained for the pupils’ perceptions of the supervision provided by the
parents on children’s studies along behavioral guidance was 4.01 interpreted as
“often exhibited” by the parents as perceived by the pupils.

On the other hand, for the teacher-respondents perception of the
supervision provided by parents on pupils’ studies along behavioral guidance,
the highest mean rating of 3.67 interpreted as “always exhibited” was obtained
by three statements: 1) parents ensure that children are in the company of good
people — that is, their classmates and friends, 2) parents respect childven’s choices
of friends, of activities to participate in, of style of learning the lectures in school,

and 3) parents tutor children about good posture, vanity and appropriateness of
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Extent of Supervision Provided by Parents on Children’s Studies
Along Behavioral Guidarice as Peveeived by the
Three Groups of Respondents

Respondents’” Classification Overall | Interpre-

Mean tation
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are in the company of good 45 op 34 op 4@ OE 409 OE
people - that is, their
classmates and friends.

2, DParents support the way
childran dress, especially
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actuations in given social setting. The lowest mean rating was 3.50 interpreted as
“moderately exhibited” was given to two statements: 1) parents support the
way children’s dress, especially when they wear the complete uniform of the
school, and 2) parents teach children to be tactful especially when talking to
people who are rather sensitive. Moreover, the rating given to the five indicators
on parents’ supervision on pupils’ studies along behavioral guidance by the
teacher-respondents were as follows, three of the five indicators on parents
supervision along behavioral guidance were rated by the teachers as “often
exhibited” by the parents while two indicators were rated as “moderately
exhibited” by the parents. The area mean obtained for the supervision provided
by the parent-respondents on pupils’ studies along behavioral guidance as
perceived by the teachers was 3.60 interpreted as “often exhibited” by the
parents.

The parentrespondents perceptions of the supervision provided by the
parents themselves on children’s studies along behavioral guidance obtained an
area mean of 441 interpreted as “often exhibited” by the parents. The five
indicators of paremts’ supervision on children’s studies along behavioral
guidance were rated by the parent-respondents as “often exhibited” by the
pavents themselves. The highest mean rating given by the parent-respondents
to the statements indicators on pavents’ supervision of children studies along
behavioral guidance was 4.44 interpreted as “always exhibited” by the parents

and was obtained by the statement indicator, “parents support the way children
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dress, especially when they wear the complete uniform of the school”, and the
lowest mean rating was 4.37 interpreted as “often exhibited” was given to the
statement, “parents respect children choices of friend, of activities to participate
in, of style of learning the lectures in school.”

For the combined ratings of the three groups of respondents, the five
indicators of parents’ supervision provided on children’ studies along behavioral
guidance as indicated in the column on overall mean, all five indicators were
rated as “often exhibited” by the parents. The area mean obtained for parents’
supervision on children’s studies along behavioral guidance of the three groups
of respondents was 4.41 interpreted as “often exhibited” by the parents, This
meant that the pupils, teachers and the parents themselves observed that the
parents practiced behavioral guidance on children studies and this is seen by the
three groups of respondents. The data implies that the parents were doing their
work inherent in their role as parents pertaining to guiding children of their
behaviors. The parents exercise behavioral guidance on their children as part of
their duties and responsibilities,

The table also shows that three imdicators for supervision provided by
parents on pupils’ studies along behavioral guidance were given the same verbal
rating, “often exhibited”, by the three groups of respondents, or these indicators
obtained weighted mean ratings ranging from 3.51-4.50. These included the
following: 1) parents ensures that children are in the company of good people,

that is, classmates and friend, 2) parents respect children’s choices — of friends, of
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activities to participate in, of style of learning the lectures in school, and 3)
parents tutor children about good posture, vanity and appropriateness of
actuations in a given social setting,.

The table also reveals that in two indicators of supervision provided by
parents on pupils’ studies along behavioral guidance, the pupils and the parents
rated these indicators with the same verbal rating, “often exhibited” but the
feachers have rated these two indicators as “moderately exhibited” which is
lower in degree, these statements which were rated the same by at least two of
the respondents were: 1) parents support the way children dress, especially
when they wear the complete uniform of the school, and 2) parents teach
children to be tactful especially when talking to people who are rather sensitive.

Counseling and encouragement. Table 16 presents the perceptions of the

pupils, teachers and parents on the extent of supervision provided by the parents
on children’s studies along counseling and encouragement.

For the rating given by the pupil-respondents for parents” supervision on
their studies along counseling and encouragement, the highest mean rating of
4.39 interpreted as “often exhibited” was given to the statement, “parents
provide children with information and pieces of advice about how to deal with
adversities in life”. The lowest mean rating was 3.750 interpreted as “often
axhibited” given to the statement, “parents show closeness and intimacy with
children by giving them a pat in the shoulder and a hug for a job well done in

school”, Moreover, the pupil-respondents rated the five indicators of parents’



Table 16

Extent of Supervision Provided by Parents on Children’s Studies
Along Counseling and Encouragement as Perceived
by the Three Groups of Respondents

Indicators

Respondents’ Classification

Pupils Teachers Parents

Overall
Mean

Interpre-
tation

1

Parents give children
pieces of advice about life,
their studies and what
they should do in college.

Parents show closeness
and intimacy with
children by giving them a
pat in the shoulder and a
hug for a job well done in
school.

Parents are wocal about
how children fars in
school.

Parents push children to
interact with different
people to boast their social
and emotional
development.

Parents provide children
with  information and
pieces of advice about
how to deal with
adversities in life.

3% OFE 400 OF 445 OF

375 OF 417 OFE 431 COF

386 QE 400 OFE 431 OF

384 OF 350 ME 425 O

429 OE 38 OQE 424 CE

414

4.08

406

386

415

O

81}

CE

OFE

OF

Totat

19680 -~ | 1950 | - | 56| -

2029

Area Mean

3% | OE| 390 |OE| 431 | OF

406

OE

LEGEMNL:
451 -5.00
351 -450
251 -3.50
151 -2.50
1.00-1.50

Always Exhibited (AE)
Often Exhibited (OF)
Moderately Exhibited {ME)
Less Exhibited (LE)

Never Exhibited (INE}



89

supervision on pupils’ studies along counseling and encouragement as “often
exhibited” by the parents. The mean obtained for the pupils’ perceptions of the
supervision provided by the parents on pupils’ studies along counseling and
encouragement was 3,96 interpreted as “often exhibited” by the parents,

The teacherrespondents rating, for the parents’ supervision on their
children’s studies along counseling and encouragement, the highest mean rating
was 4.17 interpreted as “often exhibited” was obtained by the statement,
“parents show closeness and intimacy with children by giving them a pat in the
shoulder and a hug for a job well done in school”. The lowest mean rating was
3.50 interpreted as “moderately exhibited” was given to the statement “parents
push children to interact with different people to boast their social and emotional
development.” Moreover, the ratings given to the five indicators on parents’
supervision of children’s studies along counseling and encouragement by the
teacher-respondents were as follows, one indicator was rated by the teacher-
respondents as moderately exhibited by the parents while four indicators were
rated as “often exhibited” by the parents. The area mean obtained for the
supervision provided by the parents as perceived by the teacherrespondents on
pupils” studies along counseling and encouragement was 3.90 interpreted as
“often exhibited” by the parents.

On the other hand, the parentrespondents perceptions of the supervision
provided by the parents themselves on their children’s studies along counseling

and encouragement obtained an area mean of 4.31 interpreted as “often
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exhibited” by the parents. The five indicators of parents” supervision on pupils’
studies along counseling and encouragement were rated as “often exhibited” by
the parents themselves,

The table further reveals the obtained area mean rating for parents’
supervision on pupils’ studies along counseling and encouragement by the
pupils, teachers, and parents fall within the range from 3.51-4.50 interpreted as
“often exhibited”. The mean values were as follows, 3.96 for the pupils, 3.90 for
the teachers and 4.31 for the parents.

The ratings of the combined perceptions of the three groups of
respondents to the five indicators of parents’ supervision provided on pupils’
studies along counseling and encouragement (overall mean) were within the
range fromn 5.50-4.51 interpreted as “often exhibited” by the parents. The area
mean obtained for the combined rating of the three groups of respondents on
parvents’ supervision provided on pupils’ studies along counseling and
encouragement was 4.06 interpreted as “often exhibited” by the parents. This
meant that the pupils, teachers and the parents observed that the parents
practiced counseling and encouragement on their children’s studies and this is
seen by the three groups of respondents. The data implies that the parents were
doing their work inherent in their role as parents pertaining to counseling and
encouraging their children. The parents exercise counseling and encouragement

as part of their role is very transparent to the three groups of respondents.
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The table also shows that four of the indicators for supervision provided
by parents on pupils’ studies along counseling and encouragement were rated by
the three groups of respondents with the same verbal rating, “oftan exhibited” by
the parents. These statements were: 1) parents give children’s pieces of advice
about life, their studies and what they should do in college, 2) parents show
closeness and intimacy with children by giving them a patin the shoulder and a
hug for a job well done in school, 3) parents are vocal about how children fare in
school, and 4) parents provide children with information and pieces of advice
about how to deal with adversities in life. One indicator of parents’ supervision
provided on pupils” studies along counseling and encouragement was rated the
same by two of the three groups of respondents, that is, “parents push children
to imteract with different people to boast their social and emotional
development”.

Instructional assistance. Table 17 presents the perceptions on the pupils,

teachers and parents on the extent of supervision provided by the teachers on
pupils’ studies along instructional assistance,

The pupilrespondents rated all the five indicators of supervision
provided by the parents on pupils’ studies along instructional assistance “often

exhibited” by the parents.



Table 17

2

Extent of Supervision Provided by Parents on Children’s Studies
Along Instructional Assistance as Perceived by the

Three Groups of Respondents

Indicators

Reaspondents’ Classification

Pupils

Teachers

Parents

QOvarall
Mean

Interpre-
tation

1. Parents provide children
with all the things they
need -~ from reference
materials  to  tutorial
services, and others.

2. Parents give children
instructions  regarding
how to use books, how to
find other reference
materials to be used in
class, and how to ressarch
other referencez in the
Internet.

3. Parents provide children
with modules, brochures
and other references for
the different lessons in
class.

4 Parents allow children to
borrow other reference
materials for them to have
somsthing to uss at home
for answering the exame.

B. Parents give children the
chance to research for
other reference materials.

373

418

413

408

422

OE

OE

OFE

CE

CE

250

383

3.50

3.67

383

OE

CE

CE

433

433

410

429

431

OE

QE

QE

OE

OE

385

411

3.91

401

412

OE

OF

CE

OF

OFE

Total

20.32

1833

21.36

2061

AreaMean

407

OF

3,67

OF

4.27

QF

4.00

OB

LEGEND:

451 _5.00 Always Exhibited (AE)
351 -450 Often Exhibited (OF)

251 -350 Moderately Exhibited (ME}
151 -250 Less Exhibited (LE)

1.00-1.50 Never Exhibited (NE)
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The highest mean rating of 4.22 interpreted as “often exhibited” by the
parents was given to the statement, “parents give children the chance to research
for other reference materials”, The lowest mean rating was 3.73 interpreted as
“often exhibited” and given to the statement “parents provide children with all
the things they need - from reference materials to tutorial services, and others”.

The mean obtained for the supervision provided by the parents on pupils’
studies along instructional assistance was 4.07 interpreted as “often exhibited”
by the parents as perceived by the pupil-respondents. On the other hand, for
the teacher-respondents perceptions of parents” supervision on children’s studies
along instructional assistance, the highest mean rating of 3.83 interpreted as
“always exhibited” was obtained by two statements: 1) parvents give children
instructions regarding how to use books, how to find other reference materials to
be used in class, and how to research other references in the Internet, and 2)
parents give children the chance to 1esearch for other reference materials”. The
lowest mean rating of 3.50 was given to two statements: 1) parents provide
children with all the things they need - from reference materials to tutorial
services, and others, and 2) parents provide children with modules, brochures
and other references for the different lessons in class. Moreover, the rating given
to the five indicators of paremts’ supervision on children’s studies along
instructional assistance by the teacherrespondents were as follows, thyee of the
five indicators were rated by the teacher-respondents as “often exhibited” while

two indicators were rated as “moderately exhibited” by the parents. The area
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mean obtained for the supervision provided by parents on their children’s
studies by the teacher-respondents along instructional assistance was 3.67
interpreted as “often exhibited” by the parents.

The parent-respondents perceptions of the supervision provided by the
parents themselves on pupils’ studies along instructional assistance obtained an
area mean of 4.27 interpreted as “often exhibited” by the parents themselves.
The five indicators of parents’ supervision on pupils’ studies along instructional
assistance were rated as often exhibited by the paremts by the teacher -
respondents,

The highest mean rating given by the parentrespondents to the
statements indicators on parents’ supervision of children’s studies along
instructional assistance was 4.33 interpreted as “often exhibited” by the parents
and was obtained by two statements, namely: 1) parents provide children with
all the things they need - from reference materials to tutorial services, and others,
and 2) parents give children instructions regarding how to use books, how to
find other reference materials to be used in class, and how to research other
references in the Internet. The lowest mean rating was 4.10 interpreted as “often
exhibited” was given fo the staternent “parents provide children with modules,
brochures and other references for the different lessons in class,

On the other hand, the three groups of respondents combined rating of
pavents’ supervision provided on children’s studies along instructional

assistance {overall mean) were given verbal interpretation of “often exhibited”
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by the parent's. The area mean obtained for the combined rating of the three
groups of respondents as to the parents” supervision on pupils’ studies along
instructional assistance was 4.00 interpreted as “often exhibited” by the parents.
This meant that the pupils, teachers and the parents themselves observed that the
parents give instructional assistance to the children’s studies and this is seen by
the three groups of respondents. The data implies that the parents were doing
their part inherent in their role as parents towards the education of their children
that of the teachers’ counterpart at home. The parents offer instructional
assistance to the children or they were the teachers at home is clear to the three
groups of respondents.

The rating given by the three groups of respondents, on the indicators for
supervision provided by parents on children’s studies along instructional
assistance (overall) all the five indicators were given the same verbal rating,
“often exhibited”, or these indicators obtained weighted mean rating ranging
from 3.51-4.50. These meant that when the three groups of respondents were
taken as one, their combined perceptions as to the supervision provided by the
parents on their children studies was the same, as “offen exhibited” by the
parents.

The table reveals that three of the indicators on supervision provided by
parents on children’s studies along instructional assistance were rated with the
same verbal rating by the pupils, teachers and parents themselves. These

included the following: 1) parents give children instructions regarding how to
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use books, how to find other reference materials to be used in class, and how to
research other references in the Internet, 2) teachers allow pupils to borrow their
reference materials for them to have something to use at home for answering the
exams, and 3) parents give children the chance to research for other reference
mateﬁals.

On the other hand, two statements indicators on parents” supervision
provided on pupils’ studies were rated the same by at least two groups of
respondents, these were: 1) parents provide children with all the things they
need - from reference materials to tutorial services, and others, 2) parents
provide children with modules, brochures and other references for the different
lessons in class.

Attendance in school activities. Table 18 presents the perceptions on the
pupils, teachers and parents on the extent of supervision provided by the parents
on pupils’ studies along attendance in school activities,

As seen in the table, for the rating given by the pupilrespondents for
parents’ supervision on their studies along attendance in school activities, the
highest mean rating of 4.53 interpreted as “always exhibited” was given to the
statement, “‘parents instruct pupils to participate in activities that would enhance
their knowledge and skills,” The lowest mean rating was 4.11 interpreted as
“often exhibited” given to the statement “parents accompany children to

academic and co-curricular activities done in the district, division and national
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Tabie 18

Extent of Supervision Provided by Parents on Children’s Studies
Along Attendance in School Activities as Perceived
by the Three Groups of Respondents

Respondents’ Classification Overall Tnterpre-

Mean tation

Indicaters
Pupils Teachers Parenta

L Parents SNCourage
children to join school
activities that would
enhance their talent and 437 OE 400 OF 426 OF 421 QE
promote  the total
development of their
wholebeing.
2, Parents accompany
children to academic
and co-curricular
achivities done in the 411 OFE 33 ME 394 OE 3.79 CE
district, division and
national levels.
2. Parents coach children
in quiz bag, in academic
contests, and other oral 442 OFE 2687 ME 411 O 373 CE
contests,
4. Parents instruct children
to participate in

activilaes that would 453 AFE 383 OF 429 OCF 428 OF
enhance their
knowledge and skills.
5. Parents give children
information about
school activities that 421 OF 38 OE 431 OE 412 OE
they should participate
in.
Total Zled| - | 1766 ) - | 209 - 2007 -
Avea Mean 433 { OF 353 OE | 418 | OF 401 OE
LEGENL:

451 -5.00 Always Exhibited (AE)
351 450 Often Exhibited (OF)

251 -350 Moderately Exhibitad (ME)
151 -2.50 Less Exhibited (LE)

1.00 - 1.50 Never Exhibited (INE)
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levels” Moreover, the five indicators of supervision provided by parents on
children’s studies along attendance in school activities were rated as “often
exhibited” by the parents or the weighted mean rating was from 3.51-4.50, The
area mean obtained for the parents’ supervision on pupils’ studies along
attendance in school activities as perceived by pupil-respondents was 4.33
interpreted as “often exhibited” by the parents.

The teacherrespondents perceptions for the parents” supervision on
pupils’ studies along attendance in school activities, the highest mean rating
were 4.00 interpreted as “often exhibited” and was obtained by the statement,
“parents encourage children to join school activities that would enhance their
talents and promote the total development of their whole being”, and the lowest
mean rating was 2,67 interpreted as “moderately exhibited” and was given to the
statement, “parents coach children in quiz bee, in academic contests, and other
oral contests”. Moreover, the rating given to the five indicators on parents’
supervision of pupils’ studies along attendance in school activities by the
teacher-respondents were as follows, three of the five indicators were rated by
the teacher-respondents as “often exhibited” while two indicators were rated as
“moderately exhibited” by the teachers. The area mean obtained for the
supervision provided by the teacherrespondents on pupils’ studies along
attendance in school activities was 3.53 interpreted as “often exhibited” by the

parents.
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The parent-respondents perceptions of the supervision provided by the
parents themselves on children’s studies along attendance in school activities
obtained an area mean of 4.18 interpreted as “often exhibited” by the parents.

All five indicators of parents’ supervision on pupils’ studies along
attendance in school activities were rated by the parentrespondents as “often
exhibited” by themselves, this obtained mean ratings from 3.51-4.50.

The highest mean rating given by the parent-respondents to the statermnent
indicators on parents’ supervision of children’s studies along attendance in
school activities was 4.31 interpreted as “often exhibited” by the parents
themselves and was obtained by the statement, “parvents give children
information about school activities that they should participate in”, The lowest
mean rating for the supervision provided by the parents on pupils’ studies along
attendance in school activities was 3.94 and was given to the statement, “parents
accompany children to academic and co-curricular activities done in the district,
division and national levels”.

For the three groups of respondents combined rating to the five indicators
of parents’ supervision provided on pupils’ studies along attendance in school
activities (overall mean} were given weighted mean ratings from 3.51-4.50
interpreted as “often exhibited” by the parents. The highest mean rating
obtained for the indicators on parents’ supervision on pupils’ studies along
attendance in school activities was 4.01 interpreted as “often exhibited” by the

parents. This meant that the pupils, teachers and the parents themselves
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observed that the parents supervised the children in their attendance in school
activities and this is seen by the three groups of respondents. The data implies
that the parents were doing their role pertaining to supervising pupils’
attendance in school activities.

The table also shows that two indicators for supervision provided by
parents on pupils’ studies along attendance in school activities were given the
same verbal rating, “often exhibited”, by the three groups of respondents, or
these indicators obtained weighted mean rating ranging from 3.51-4.50. These
included the following: 1) parents encourage children to join school activities
that would enhance their talents and promote the total development of their
whole being, and 2) parents give children information about school activities that
they should participate in.

The table also reveals that in three indicators of supervision provided by
parents on pupils’ studies along attendance in school activities, at least two of the
three groups of respondent rated these indicators with the same verbal rating,
These indicators included: 1) parents accompany children to academic and co-
curricular activities done in the district, division and national levels, 2) parents
coach children in quiz bee, in academic contests, and other oral contests, and 3)
parents instruct pupils to participate in activities that would enhance their

knowledge and skills,
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Comparison of Respondents’ Perceptions

on the Extent of Supervision Provided
by Teachers on Pupils’ Studies

The succeeding tables show the summary table and the computations of
the One-way ANOVA for the differences in the perceptions of the three groups
of respondents relative to the extent of supervision provided by the teachers on
pupils’ studies along disciplinary control, behavioral guidance, counseling and
encouragement, instrictional assistance and attendance in school activities.

Disciplinary control. The three groups of respondents-pupils, teachers
and parents perceptions on the extent of supervision provided by the teachers on
pupils’ studies along disciplinary conirol were presented in Table 19.

As reflected in the summary in the table the three groups of respondents-
pupils, teachers anq parents have the same ratings of the supervision provided
by teachers on pupils studies along disciplinary control, “often exhibited” {3.51-
4.50). The perceptions of the pupil-respondents posted a mean rating of 3.94
interpreted as “often exhibited”. The teacher-respondents on the other hand
posted a mean rating of 4.37 interpreted as “often exhibited” by them and the
parent-respondents have a mean rating of 4.33 interpreted as “often exhibited”
by the teachers.

The result of the One-way ANOVA reflected in the same table for
comparing responses of the three groups of respondents on the supervision
provided by teachers on pupils’ studies along disciplinary control reveals a

computed F-value of 1.7784, which was less than the critical F-value of 3.8853 at
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Table 12

Summary and Comparison of Respondents’ Perceptions on the Extent
of Supervision Provided by Teachers on Pupils’ Studies
Along Disciplinary Control

SUMMARY
Groups N Total Average Interprafation Variance
Teachers 5 14,70 3.04 QE 0.20700
Parents 5 2183 437 OE 021478
Students 5 21.67 433 CE 0.05308
ANOVA
Source of Vartation 85 df MS Ecomp. EBcrit.
Between Groups 156282 2 0.28145 177308 3.88529
Within Groups 189944 12 015829
Total 246233 14
LEGEND:

451 -5.00 Always Exhibited (AE)
851 -450 Often Eshibited (OF)

251 -350 Moderately Exhibited (ME)
151 -2,50 Tess Exhibited (LE)
1.00-150 NeverExhibited (IME)

level of significance set at .05 (two tailed). This led to the acceptance of the null
hypothesis, “there is no significant difference in the perceptions of the three
groups of respondents relative to the extent of supervision provided by the
teachers on pupils” studies along disciplinary control”. This result showed that
the respondents do not differ in their paerceptions of the supervision provided by
the teachers on pupil’s studies along disciplinary control. This implies that the
three groups of respondents know the extent of supervision provided by the

teachers on pupils’ studies along disciplinary control.
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This meant that the pupils’ would perceive the disciplinary comtrol
measures done by the teachers on pupils’ studies the same as that of their
teachers and their parents. For example if a teacher as a disciplinary control
measures would reprimand the pupil for not doing the assigned homework, the
pupils, the teachess, and the parents would interpret it as the duty of the teacher
to follow-up the performance of the pupils being the facilitator of the leamning

PYOCERS.

Behavioral guidance. The three groups of respondents-pupils, teachers

and parents perceptions on the extent of supervision provided by the teachers on
pupils’ studies along behavioral guidance were presented in Table 20.

As reflected in the summmary in the table the three groups of respondents-
pupils, teachers and parents had the same rating of the supervision provided by
teachers on pupils studies along behavioral guidance, “often exhibited” (3.51-
4,50). The perceptions of the pupil-respondents posted a mean rating of 4.07
interpreted as “often exhibited”. The teacher-respondents themselves on the
other hand posted a mean rating of 4.30 interpreted as “often exhibited” by the
teachers themselves and the parent-respondents have a mean rating of 4.32
interpreted as “often exhibited” by the teachers.

The result of the One-way ANOVA reflected in the same table for
comparing responses of the three groups of respondents on the supervision
provided by teachers on pupils’ studies along behavioral guidance reveal a

computed F-value of 2.41250, which was less than the critical F-value of 3.8853
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Summary and Comparison of Respondents’ Perceptions on the Extent

of Supervision Provided by Teachers on Pupils’ Studies

Along Behavioral Guidance

SUMMARY
Groups N Total Average Interpretation Variance
Teachers 5 2035 407 OF 0.01080
Parents L 2150 430 QE 0.08245
Students 5 2180 432 OF 001975
ANOVA
Soume of Variation 58 df MS Fcomp. Frit.
Between Groups 019300 2 0.09650 241250 383529
Within Groups 0.48000 12 0.04000
Total 067300 14
LEGEND:

451 500 Always Exhibited (AE)

351 -450 Often Exhibited (OE}
251 -3.50 Moderately Exhibited (ME)
151 -2.50 Less Exhibited (LE)

1.00-1.50 NeverExhibited (NE)

at level of significance set at .05, two tailed. This led to the acceptance of the null

hypothesis, “there is no significant difference in the perceptions of the three

groups of respondents relative to the extent of supervision provided by the

teachers on pupils’ studies along “behavioral guidance”. This result shows that

the respondents do not differ in their perceptions of the supervision provided by

the teachers on pupil’s studies along behavioral guidance, This implies that the

three groups of respondents know the extent of supervision provided by the
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teachers on pupils’ studies along behavioral guidance. This further implied that
the pupils, the teachers, and the parents had the same assessment/ratings of the
extent of supervision provided by teachers on pupils’ studies along behavioral
guidance. For example, if the teachers would advice a certain pupil not to be
friendly with a classmate, the pupils, the teacher and the parents have the same
interpretation of such action by the teacher that as second parent or as a parent
the teacher was concern of the pupils’ safety especially if the pupil’s parents are
absent and far.

Counseling and encouragement. The three groups of respondents-pupils,

teachers and parents perceptions on the extent of supervision provided by the
teachers on pupils’ studies along counseling and encouragement were presented
in Table 21

As reflected in the summary in the table the three groups of respondents-
pupils, teachers and parents had the same rating of the supervision provided by
teachers on pupils studies along counseling and encouragement, “often
exhibited” (3.51-4.50). The perceptions of the pupil-respondents posted a mean
rating of 3.65 imterpreted as “often exhibited” by the teachers. The teacher
themselves on the other hand posted a mean rating of 4.27 interpreted as “often
exhibited” by the teachers and the parent-respondents had a mean rating of 3.88

interpreted as “often exhibited” by the teachers.
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Table 21

Summary and Comparison of Respondents’ Perceptions on the Extent
of Supervision Provided by Teachers on Pupils” Studies
Along Counseling and Encouragement

SUMMARY
Groups N Total Avrerage Interpretation Variance
Teachers 5 1824 3.65 OF 011582
Parents 5 2134 437 CE 0.27162
Students 5 19.22 3.99 OE 0.02703
ANOVA
Source of Variation 58 df M8 Feomp. Perit.
Betwean Groups 0.95361 z N48181 3487329 283629
Within Groups 1.65768 1z 0.13816
Total 262149 14
LEGEND:

451 -500 Always Exhibited (AE)
351 -450 Often Exhibited (OE)

251 -350 Moderately Exhibited (ME)
151 -2.50 Less Exhibited (LE)

1.00 -1.50 Never Exhibited (INE)

The result of the One-way ANOVA reflected in the same table for
comparing responses of the three groups of respondents on the supervision
provided by teachers on pupils’ studies along counseling and encouragement
reveal a computed F-value of 3.48739, which was less than the critical F-value of
3.8853 at level of significance set at .05, two tailed. This led to the acceptance of
the null hypothesis, “there is no significant difference in the perceptions of the

three groups of respondents relative to the extent of supervision provided by the
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teachers on pupils’ studies along “counsseling and encouragement”. This result
shows that the respondents do not differ in their pesceptions of the supervision
provided by the teachers on pupils’ studies along counseling and
encouragement. 'This implies that the three groups of respondents know the
extent of supervision provided by the teachers on pupils’ studies along
counseling and encouragement.

This meant that the pupils, the teachers, and the parents would perceive
the supervision provided by the teachers on pupils’ studies along counseling and
encouragement the same in degree or extent. For example, if teachers would
encourage pupils to do better in their studies, the three groups of respondents
would approve of such action of the teacher.

Instructional assistance, The three groups of respondents-pupils, teachers

and parents perceptions on the extent of supervision provided by the teachers on
pupils’ studies along instructional assistance were presented in Table 22,

As veflected in the summary in the table the three groups of respondents-
pupils, teachers and parents had the same rating of the supervision provided by
teachers on pupils studies along instructional assistance, “often exhibited” (3.51-
4,50}, The perceptions of the pupil-respondents posted a mean rating of 3.80
interpreted as “often exhibited”. The teacher-respondents themselves on the
other hand posted a mean rating of 3.63 interpreted as “often exhibited” by
themselves and the parent-respondents had a mean rating of 3.82 interpreted as

“often exhibited” by the teachers,
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Summary and Comparison of Respondents’ Perceptions on the Extent

of Supervision Provided by Teachers on Pupils’ Studies

Along Instructional Assistance

SUMMARY
Groups N Total Average Interpretation Variance
Teachers 5 1948 3.90 CE 0.06032
Parentg 5 1817 363 CE 0.14493
Students 5 18.61 3.92 1) 0.04207
ANOVA
Source of Variation S8 df MS Fcomp. Ferit.
Between Groups 025536 2 0.12768 155316 383529
Within Groups 0.58648 12 008221
Total 124184 14
LEGEND:

451 500 Always Exhibited (AE)

351 ~450 Often Exhibitad (OF)
251 -3.50 Moderately Exhibited (ME)
151 -2.50 LegsExhibited (LE)

1.00 - 1.50 Never Exhibited (IE)

The result of the One-way ANOVA reflected in the same table for

comparing responses of the three groups of respondents on the supervision

provided by teachers on pupils’ studies along instructional assistance reveal a

computed F-value of 1.553158, which was less than the critical F-value of 3.8803

at level of significance set at .00, two tailed. This led to the acceptance of the null

hypothesis, “there is no significant difference in the perceptions of the three

groups of respondents relative to the extent of supervision provided by the
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teachers on pupils’ studies along instructional assistance. This result shows that
the respondents do not differ in their perceptions of the supervision provided by
the teachers on pupil’s studies along instructional assistance. This implies that
the three groups of respondents know the extent of supervision provided by the
teachers on pupils’ studies along instructional assistance.

For example, if the teachers used modules for their lessons so that the
pupils’ would not missed lessons or so that their pupils would be allowed to
progress at their own rate, the pupils, the teachers, and the parents would
interpret such action of the teachers as concern for the pupils or just being a
dedicated teacher.

Attendance in school activities. The three groups of respondents-pupils,
teachers and parents perceptions on the extent of supervision provided by the
teachers on pupils’ studies along attendance in school activities were presented
in Table 23,

As reflected in the summary in the table the three groups of respondents-
pupils, teachers and parents had the same ratings of the supervision provided by
teachers on pupils studies along attendance in school activities, “often exhibited”
(3.51-4.50). The perceptions of the pupil-respondents posted a mean rating of
3.77 interpreted as “often exhibited”. The teacher-respondents on the other hand
posted a mean rating of 4.37 inferpreted as “often exhibited” by them and the
parent-respondents had a mean rating of 4.22 interpreted as “often exhibited” by

the teachers.
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Table 23

Summary and Comparison of Respondents’ Perceptions on the Extent
of Supervision Provided by Teachers on Pupils’ Studies
Along Attendance in School Activities

SUMMARY
Groups N Total Average Interpretation Variance
Teachers 5 1883 3.77 OF 0.01995
Parenis & 2183 437 OE 0.10423
Students 5 21.12 422 OE 0.00663
ANOV A
Souics of Variation 58 df MS F comp. Ferit.
Between Groups f.o8321 2 049161 1127624 388529
Within Groups 0.52316 12 0.04360
Total 1.50637 14

LEGEND:

451 -5,00 Always Exhibited (AE)
351 -4.50 Often Exhibited (OF)

251 -3.50 Moderately Exhibited (ME}
151 -2.50 Less Exhibited (LE)
1.00-1.50 Never Exhibited (INE)

The result of the One-way ANOVA reflected in the same table for
comparing responses of the three groups of respondents on the supervision
provided by teachers on pupils’ studies along attendance in school activities
reveal a computed F-value of 11.27624, which was less than the critical F-value of
3.8853 at level of significance set at .05, two tailed. This led to the rejection of the
null hypothesis, “there is no significant difference in the perceptions of the three

oroups of respondents relative to the extent of supervision provided by the
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teachers on pupils” studies along attendance in school activities”. This result
shows that the respondents differ in their perceptions of the supervision
provided by the teachers on pupil’s studies along attendance in school acHvities.
This implies that the three groups of respondents- pupils, teachers and parents
wotuld perceive the extent of supervision provided by the teachers on pupils’
studies along attendance in school activities different from each other. These
differences in perceptions of the three groups of respondents could be explained
by their difference in their view of the contribution of such attendance in school
activities to pupils’ school performance or over-all development, priorities and
needs, etc. For example, teachers coach their pupils in quiz bee or academic
contest, the pupils may interpret such action as part of their job, the teacher
would interpret such action as their extra duties, parents would view such act of
the teacher as playing martyrs. In either case the respondents would view the
sitnation differently based on their experiences, their values, their maturity, etc.
Table 24 presents the results of the Scheffe’s test to determine the
differences of the perceptions of pupils, teachers, and parents with regards to the
supervision of the teachers on pupil studies along attendance in school activities.
With respect to the perception of the respondents on the extent of
supervision provided by teachers on pupil studies along attendance in school
activities, three (3) group pairs were compared. Pair 1 for the pair pupils and
teachers, the obtained mean difference was -0.60, the computed F-value was 22.5

which was greater than the critical F-value of 7.76, this meant that the difference
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Takle 74

Posteriori Test Using Scheffe’s Test to Determine Significance of the
Differences of the Respondents” Perceptions Along
Attendanre in School Activities

E-value
Groups Paired ?;flii:::;e Critical F-value Evaluation
Computed atdf=2,12
a=..05
. g
Pupils and teachers -0.60 2250 7.76 Reject Ho
NS
Teachers and parents 0.15 141 7.76 AcceptHo
. 8
Parents and pupils -045 12.66 7.76 Reject Ho

was significant, that the perceptions of the pupils and teachers on the extent of
supervision provided by the teachers on pupils’ studies differ. The null
hypothesis was rejected. This implies that the pupils and the teacher-
respondents perceived teachers supervision on pupil studies along attendance in
school activities differently or the do not see eye to eye with respect to the
supervision done by teachers towards pupil studies as to attendance in school
activities, Pair 2 for the pair teacher and parents, the obtained mean difference
was 0.15, the computed F-value was 1.41, which was less than the critical F-value
of 7.76, this meant that the difference was not significant, that the perceptions of

the teachers and the parents on the extent of supervision provided by the
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teachers on pupils’ studies along attendance in school activities were similar,
The null hypothesis was accepted. This implies that the teachers and the parents
respondents perceived teachers supervision on pupil studies along attendance in
school activities almost equal or the same level or extent.

Pair 3 for pupils and parents, the obtained mean difference was -(.45, the
computed F-value 12,66, which was greater than the critical ¥F-value of 7.76, this
meant that the difference was significant, that the perceptions of the pupils and
the parents on the extent of supervision provided by the teachers on pupils’
studies along attendance in school activities differ. The null hypothesis was
rejected. This implies that the teachers and the parent-respondents differ in their
perceptions as to extent of supervision provided by teachers on pupil studies
along attendance in school activities.

To summarize, the three groups of respondents do not differ in their mean
ratings on extent of supervision provided by the teachers on pupil studies in
areas along disciplinary control, behavioral guidance, counseling and
encouragement, and instructional assistance. As to attendance in school
activities the three groups of respondents differ in their mean ratings in this area
of supervision by the teachers. Significant mean differences by pair groups
compared were noted with respect to: 1) pupiis and teachers, and 2) pupils and

parents.
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Comparison of Respondents” Perceptions

on the Extent of Supervision Previded
by Parents on Children’s Studies

The next tables show the summary table, the computations of the One-
way ANOVA, to determine differences between means of the perceptions of the
three groups of respondents relative to the extent of supervision provided by the
parents on pupils’ studies along disciplinary control, behavioral guidance,
counseling and encouragement, instructional assistance and attendance in school
activities. It also shows the computations of the Scheffe’s test to determine
significant differences between means by pair groups.

Disciplinary control. The three groups of respondents-pupils, teachers
and parents perceptions on the extent of supervision provided by the parents on
pupils’ studies along disciplinary control were presented in Table 25.

As reflected in the summary in the table the three groups of respondents-
pupils, teachers and parents have the same rating of the supervision provided by
parents on pupils studies along disciplinary control, “often exhibited” (3.51-4.50).
The perceptions of the pupilrespondents posted a mean rating of 3.90
interpreted as “often exhibited”. The teacherrespondents posted a mean rating
of 3.60 interpreted as “often exhibited” and the parent-respondents have a mean
rating of 4.28 interpreted as “often exhibited”.

The result of the One-way ANOVA reflected in the same table for

comparing responses of the three groups of respondents on the extent of
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supervision provided by parents on pupils’ studies along disciplinary control
reveal a computed F-value of 16,7061, which is greater than the critical F-value of
3.8853 at level of significance set at .05, two tailed. This leads to the rejection of
the null hypothesis, “there is no significant difference in the perceptions of the
three groups of respondents relative to the extent of supervision provided by the
parents on pupils’ studies along disciplinary control”. This result shows that the
respondents differ in their pewceptions of the supervision provided by the

parents on pupil’s studies along disciplinary control.

Table 25

Summary and Comparison of Respondents’ Perceptions on the Extent
of Supervision Provided by Parents on Children’s Studies
Along Disciplinary Conirol

SUMMARY

Groups N Total Average Interpretation Variance
Teachers 5 19.52 3.90 CF 0.060e8
Parents B 18.01 3.60 CE 0.00867
Students 5 2142 428 OF 0.03553

ANOVA
Source of Variation 58 df MS Fcomp. Ferit,
Between Groups 1.16788 2 0.5839 16,7031 388529
Within Groups 0.41952 12 0.0850
Totat 1.58740 14

LEGEIND:

451 -5.00 Always Exhibited (AE)
351 -450 Often Exhibited (OE)

251 -350 Moderately Exhibited (ME)
1.51 -2.50 Less Exhibited (LE)

1.00 -1.50 Never Exhibited (INE)
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This difference can be explained by the nature or characteristics of the
respondents, For example the parents as a disciplinary control measures would
criticize the pupil for misbehaving in front of his/her friends, the pupils would
interpret it as the parents being over strict, not loving parents. The teachers
wotld interpret this action of a parents as a part of their duty as parent. On the
other hand, the parents would view this action as correcting the behavior of the
pupils. Whatever is their opinions/ views of this disciplinary action of the parent
as his/her method of supervision of pupils’ studies, this differences in
opinions/views existed becanse they have different orientations, educational
background, age, needs, and etc.

Table 26 presents the results of the Scheffe’s test to determine where the
significant differences in pair of means compared in the perceptions of the three
groups of respondents-pupils, teachers, and parents with regards to the
supervision of the parents on pupil studies along disciplinary control.

Pair 1 for the pair pupils and teachers, the obtained mean difference was
-0.30, the computed F-value was 6.43 which was less than the critical F-value of
7.76, this meant that the difference was not significant, that the perceptions of the
pupils and teachers on the extent of supervision provided by the parents on
pupils” studies do not differ. The null hypothesis was accepted.

Pair 2 for the pair teacher and parents, the obtained mean difference was
-0.68, the computed F-value 33.03 was greater than the critical F-value of 7.76,

this meant that the difference was significant, that the perceptions of the teachers
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Table 26

Posteriori Test Using Scheffe’s Test to Determine Significance of the
Differences of the Respondents” Perceplions
Along Disciplinary Control

Eralue
Groups Paired I}’fﬁﬁ:: Critical Fvalue | Evaluation
Computed atdf=2,12
a=.05
Pupils and teachers 0.30 6.43 7.76 NS
AcceptHo
S
Teachers and parents -0.68 33.05 775 Reject Ho
Parents and pupils -0.38 1031 7.76 Rejeit Ho

and the parents on the extent of supervision provided by the parents on pupils’
studies along disciplinary control differs. The null hypothesis was rejected.

Pair 3 for pupils and parents, the obtained mean difference was -0.38, the
computed F-value was 10.31, which was greater than the critical F-value of 7.76,
this meant that the difference was significant, that the perceptions of the pupils
and the parents on the extent of supervision provided by the parents on pupils’
studies along disciplinary conirel differs. The null hypothesis was rejected.

Behavioral guidance. The three groups of respondents-pupils, teachers

and paremts perceptions on the extent of supervision provided by the parents on

pupils’ studies along behavioral guidance were presented in Table 27,
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Sumnmary and Comparison of Respondents’ Perceptions on the Extent

of Supervision Provided by Parents on Children’s Studies

Along Behavioral Guidance

SUMMARY
Groupa N Total Averaga Interpratation Varlance
Teachers 5 20,05 401 OF 001980
Parenis 5 18.01 3.60 OE 0.00867
Students 5 22,08 441 OE 0.00065
ANOVA
Source of Variation 88 df MS Fcomp. Frit.
Between Groups la3z21 2 08l&1 BAO76D 3.58529
Within Groups 011648 12 0.0097
1.7486°
Totat 174859 14
LEGEND:

451 500 Always Exhibited (AE)

851 -450 Glten Eshibited (OF)
251 -3.50 Moderately Exhibited (ME)
151 -2.50 Less Exhibited (LE)

1.00~150 NeverExhibited (INE)

As reflected in the summary in the table the three groups of respondents-

pupils, teachers and parents had the same rating of the supervision provided by

parents on pupils studies along behavioral guidance, “often exhibited” (3.51-

4.50}. The perceptions of the pupil-respondents posted a mean rating of 4.01

interpreted as “often exhibited”, The teacher-respondents on the other hand

posted a mean rating of 3.60 interpreted as “often exhibited” by the parents and

the parent-tespondents have a mean rating of 4.41 interpreted as “often

exhibited” by the parents.
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The result of the One-way ANOVA reflected in the same table for
comparing responses of the three groups of respondents on the supervision
provided by parents on pupils’ studies along behavioral guidance reveal a
computed F-value of 84,0769, which was less than the critical F-value of 3.8853 at
level of significance set at .05, two tailed. This led to the rejection of the null
hypothesis, “there is no significant difference in the perceptions of the three
groups of respondents relative to the extent of supervision provided by the
parents on pupils’ studies along “behavioral guidance”. This result shows that
the respondents differ in their perceptions of the supervision provided by the
parents on pupil’s studies along behavioral guidance. The pupils, the teachers,
and the parents had different ratings of the extent of supervision provided by
parents on pupils’ studies along behavioral guidance. This can be explained by
their difference in motivations and their assessment of the situations, etc. For
example, if parents would screen their children’s friends, the teachers and the
parents would have the same interpretation of such action by the parents as
being protective of their children but the pupils (children) would not like this
and would label parents as over sfrict.

Table 28 presents the results of the Scheffe’s test to determine the
significance of the difference in the perceptions of the three groups of
respondents-pupils, teachers, and parents with regards to the supervision of the

parents on pupil studies along behavioral guidance.
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Tabie 28

Posteriori Test Using Scheffe’s Test to Determine Significance of the
Differences of the Respondents’ Perceptions
Along Behavioral Guidance

F-value
Groups Paired ?;fﬁrence Critical Fvalue | Evaluation
Computed atdf=2,12
a=05
5
Pupils and teachers 041 4332 V.76
% Reject Ho
5
T ¥ g -0 . .
eachers and parents 0.81 16210 7.76 Reject Ho
Parents and pupile -0.40 41.24 7.76 Rejeft Ho

With respect to the perception of the respondents on the extent of
supervision provided by parents on pupil studies along behavioral guidance,
three grouped pairs were compared.

Pair 1 for the pair pupils and teachers, the obtained mean difference was -
0.41, the computed F-value was 43.32 which was greater than the critical F-value
of 7.76, this meant that the difference was significant, that the perceptions of the
pupils and teachers on the extent of supervision provided by the parents on
pupils” studies differ. The null hypothesis was rejected. This implies that the
pupils and the teacher-respondents perceived parents supervision on pupils’
studies along behavioral guidance differently or the do not see eye to eye with
respect to the supervisions done by parents towards pupil studies as to

behavioral guidance,
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Pair 2 for the pair teachers and parents, the obtained mean difference was
-0.81, the computed F-value was 169.10, which was greater than the critical F-
value of 7.76, this meant that the difference was significant, that the perceptions
of the teachers and the parents on the extent of supervision provided by the
parents on pupils® studies along behavioral guidance differ. The null hypothesis
was rejected. This implies that the teachers and the parents differ in their
perceptions of the supervisions provided by parents on pupils’ studies along
behavioral guidance.

Pair 3 for pupils and parents, the obtained mean difference was -0.40, the
computed F-value 41.24, which was greater than the critical F-value of 7.78, this
meant that the difference was significant, that the perceptions of the pupils and

Ly P

the parents on the extent of supervision provided by the parents on pupils
studies along behavioral guidance differ. The null hypothesis was rejected.

This can be explained by the nature of involvement of the raters, one was
the receiver of the parents’ supervision (children/pupils) while the other one
was doing the supervision (parents). This could also be explained by the role
each one played along behavioral guidance.

Counseling and encouragement. The three groups of respondents-pupils,
teachers and parents perceptions on the extent of supervision provided by the

parents on pupils’ studies along counseling and encouragement were presented

in Table 29,
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As reflected in the summary in the table the three groups of respondents-
pupils, teachers and parents had the same rating of the supervision provided by
parents on pupils studies along counseling and encouragement, “often
exhibited” (3.51-4.50). The perceptions of the pupil-respondents posted a mean
rating of 3,96 interpreted as “often exhibited” by the parents and the teacher-

respondents posted a mean rating of 3.90 interpreted as “often exhibited” by the

Table 29

Summary and Comparison of Respondents’ Perceptions on the Extent
of Supervision Frovided by Parenis on Children's Studies
Along Counseling and Encouragement

SUMMARY
Groups N Total Average Interpretation Variance
Teachers 5 19.80 3.96 OE 0.06335
Parents B 1950 3.90 QF 0.05445
Students 3 2156 43 QOE 0.00702
ANCOVA
Source of Varlation 58 df MS F comp. Rerit.
Between Groups 0.49541 2 0.2477 551194 358529
Within Groups 0.53928 12 0.0449
Total 1.03469 14

LEGEND:

451 -5.00 Always Exhibited (AE)

351 -450 Often Exhibited {OF)

251 -3.50 Moderately Exhibited (ME)

151 -2.50 Less Exhibited (LE}

1.00 - 1.50 Never Exhibited (NE}

parents and likewise, the parent-respondents themselves have a mean rating of

4,31 interpreted as “often exhibited” by themselves.
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The result of the One-way ANOVA reflected in the same table for
comparing responses of the three groups of respondents on the supervision
provided by parents on pupils’ studies along counseling and encouragement
reveal a computed F-value of 5.5, which was greater than the critical F-value of
3.8853 at level of significance set at .05, two tailed. This led to the rejection of the
null hypothesis, “there is no significant difference in the perceptions of the three
groups of respondents relative to the extent of supervision provided by the
parents on pupils’ studies along “counseling and encouragement”., This result
shows that the respondents differ in their perceptions of the supervision
provided by the parents on pupil’s studies along counseling and encouragement.
This can be explained by their differences in needs, priorities, orientation, etc. For
example, if the parents would encourage the pupils fo do better in their studies,
the pupils may interpret such action, as a command or pressure on their part.
The teachers might interpret such action of the parents as fulfilling their dreams
and ambitions in their children, and the parents themselves were doing it
because they would like that their children could be their passport for old age.
Whatever were their perceptions of the actions of the parents for encouragement
and motivating their children in their studies, the respondents would view the
situation differenitly based on their objective, what they prioritized for the pupils,
their experiences from life, etc.

This meant that the pupils, the teachers, and the parents would perceive

the supervisions provided by the parents on children’s studies along counseling
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and encouragement different in degree or extent. For example, if parents would
encourage pupils to do better in their studies, the three groups of respondents
would interpret such action of the parents differently.

Table 30 presents the results of the Scheffe’s test to determine the
significance of the difference in the perceptions of the three groups of
respondents-pupils, teachers, and parents with regards to the supervision of the
parents on pupils’ studies along counseling and encouragement.

With respect to the perception of the respondents on the extent of
supervision provided by parents on pupils’ sindies along counseling and

encouragement, three group pairs were compared.

Table 30

Posteriori Test Using Scheffe’s Test to Determine Significance of the
Differences of the Respondents” Perceptions Aleng Counseling and

Encouragement
F-value
Groups Paired I?;fﬁ?a;? Critical F-value Evaluation
Computed atdf=2,12
a=.05
Pupils and teachers 006 0.200 7.76 TS
P ) ) ) Accept Ho
]

Teachears and parente -041 9451 7.76 Reject Hlo
Parents and pupils -038 6859 776 NS

AcceptHo
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Pair 1 for the pair pupils and teachers, the obtained mean difference was
-0,06, the computed F-value was 0.200 which was less than the critical F-value of
7.76, this meant that the difference was not significant, that the perceptions of the
pupils and teachers on the extent of supervision provided by the parents on
pupils’ studies do not differ. The null hypothesis was accepted. This implies
that the pupils and the teacher-respondents perceived parents’ supervision on
pupils’ studies along counseling and encouragement the same.

Pair 2 for the pair teacher and parents, the obtained mean difference was -
0.41, the computed F-value was 9.451, which was greater than the critical F-value
of 7.76, this meant that the difference was significant, that the perceptions of the
teachers and the parents on the extent of supervision provided by the parents on
pupils’ studies along counseling and encouragement differ. The null hypothesis
was rejected. This implies that the teacher and the parent- respondents differ in
‘their perceptions of the extent of supervision provided by parents on pupils’
studies along counseling and encouragement.

Pair 3 for pupils and parents, the obtained mean difference was -0.35, the
cormputed F-value was equal to 6.20, which was less than the critical F-value of
7.76, this meant that the difference is not significant, that the perceptions of the
pupils and the parents on the extent of supervision provided by the parents on
pupils’ studies along counseling and encouragement were similar. The null

hypothesis was accepted. This implies that the pupils and the parents
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respondents perceived parents’ supervision on pupil studies along counseling
and encouragement almost equal or the same level or extent.

Instructional assistance. The three groups of respondents-pupils, teachers

and parents perceptions on the extent of supervision provided by the parents on
pupils” studies along instructional assistance were presented in Table 31,

As reflected in the summary in the table the three groups of respondents-
pupils, teachers and parenis have the same rating of the supervision provided by

parents on pupils’ studies along instructional assistance, “often exhibited” (3.51-

Table 31

Summary and Comparison of Respondents’ Perceptions on the Extent
of Supervision Provided by Parents on Children’s Studies
Along Instructional Assistance

SUMMARY
Groups N Total Average Interpretation Variance
Teachers 5 2034 4068 OF 0.05847
Parents 5 18.33 3.666 QE 0.02723
Students 5 21.36 4272 OF 000952
ANOVA
Source of Variation S8 df MS Fcomp. Ferit.
Between Groups 0.95076 2 04784 18.8596 368529
Within Groups 030083 1z 0.0251
Total 1.25164 14

LEGENL:

451 500 Always Exhibited (AE)
351 -450 Often Exhibited (OF)

251 -350 Moderately Exhibited (ME)
151 -2.50 Less Exhibited (LE)

1.00 - .50 Never Exhibited (NE)
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4.50). The perceptions of the pupil-respondents posted a mean rating of 4.07
interpreted as “often exhibited”. The teacher-respondents posted mean rating of
3.67 interpreted as “often exhibited” by the parents, and the parent-respondents
had a mean rating of 4.27 interpreted as “often exhibited” by them.

The result of the One-way ANOVA reflected in the same table for
comparing responses of the three groups of respondents on the supervision
provided by parents on pupils’ studies along instructional assistance revealed a
computed F-value of 18,9596, which is greater than the critical F-value of 3.8853
at level of significance set at .05, two tailed. This led to the rejecton of the nuil
hypothesis, “there is no significant difference in the perceptions of the three
groups of respondents relative fo the extent of supervision provided by the
parents on pupils’ studies along instructional assistance”. This result shows that
the respondents differ in their perceptions of the supervision provided by the
parents on their children’s studies along instructional assistance. This difference
in perceptions of the three groups of respondents could be explained by their
difference in status, their involvement in the learning situations, their assessment
of the pupils’ performance, etc. For example, if the parents would hire tutors for
their children and the their children are already academically better such action
could be interpreted by the children (pupils) as their parents do mot want
mediocre performance, for the teachers this action could be interpreted as being
very performance oriented parents, while some parents may view it as their own

way of showing that they are caring parents, etc.
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Table 32 presents the resulis of the Scheffe’s test to determine the
significance of the difference in the perceptions of the three groups of
respondents-pupils, teachers, and parents with regards to the supervision of the
parents on pupil studies along instructional assistance.

With respect to the perception of the respondents on the extent of
supervision provided by parents on pupil studies along instructional assistance,
three group pairs were compared.

Pair 1 - pupils and teachers, the obtained mean difference was -0.40, the
computed F-value was 15.94, which was greater than the critical F-value of 7,76,
this meant that the difference was significant, that the perceptions of the pupils
and teachers on the extent of supervision provided by the parents on pupils’

studies differ. The null hypothesis was rejected. This implies that the pupils

Table 32

Posteriori Test Using Scheffe’s Test to Determine Significance of the
Differences of the Respondents” Perceptions
Along Instiuctional Assistance

E-value
Groups Paired ?;fﬁr;i? Critical F-value Evaluation
Computed atdf=2,12
a=05

Pupils and teachers 040 16.94 7.76 s
) ) RejectHo

8
Teachers and parents -0.60 3586 7.76 Reject Ho

NS

Parents and pupils -0.20 3.58 7.76 Accept Ho
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and the teacherrespondents perceived parents’ supervision on pupils’ studies
along instructional assistance differently.

Pair 2 for the pair, teacher and parents, the obtained mean difference was -
0.60, the compute F-value was 35.86, which was greater than the critical F-value
of 7.76, this meant that the difference was significant, that the perceptions of the
teachers and the parents on the extent of supervision provided by the parents on
pupils” studies along instructional assistance differ. The null hypothesis was
rejected.

Pair 3 for pupils and parents, the obtained mean difference was -0.20, the
computed F-value was 3.98, which was less than the critical F-value of 7.76, this
meant that the difference was not significant, that the perceptions of the pupils
and the parents on the extent of supervision provided by the parents on pupils’
studies along instructional assistance do not differ. The null hypothesis was

accepted,

Attendance in school activities. The three groups of respondents-pupils,

teachers and parents perceptions on the extent of supervision provided by the
parents on pupils’ studies along attendance in school activities were presented in
Table 33.

As reflected in the summary in the table the three groups of respondents-
pupils, teachers and parents had the same rating of the supervision provided by
parents on pupils studies along attendance in school activities, “often exhibited”

(3.51-4.50). The pesceptions of the pupil-respondents posted a mean rating of
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4,33 interpreted as “often exhibited”. The teacher-respondents on the other hand
posted a mean rating of 3.53 interpreted as “often exhibited” by the parents and
the parent-respondents themselves have a mean rating of 4.18 interpreted as
“often exhibited”.

The result of the One-way ANOVA reflected in the same table for
comparing responses of the three groups of respondents on the supervision
provided by parents on pupils’ studies along attendance in school activities

reveal a computed F-value of 7.74863, which was greater than the critical F-value

Table 33

Summary and Comparison of Respondents’ Perceptions on the Extent
of Supervision Provided by Parents on Children’s Studies
Along Attendance in School Activilies

SUMMARY
Groups N Total Average Interpretation Variance
Teachers 5 2l.64 4328 CE 0.02812
Parents B 17.66 3.532 OF 029512
Students 5 2091 4182 CE 0.02447
ANOVA
Source of Varation 85 df MS Fcomp. Ferit,
Between Groups 179672 2 08979 7.74663 388629
Within Groups 130084 1z 0.1159
Total 318656 14
LEGEND:

451 -5.00 Always Exhibited (AE)
551 —450 Often Exhibited (OF)

251 -350 Moderately Exhibited (ME)
151 -250 Less Exhibited (LE)

1.00 -1.50 Never Exhibited (INE)
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of 3.8853 at level of significance set at .05, two tailed. This leads to the rejection
of the null hypothesis, “there is no significant difference in the perceptions of the
three groups of respondents relative to the extent of supervision provided by the
parents on children’s studies along attendance in school activities. This resuit
indicated that the three groups of respondents do not agree on the influence of
attendance in school activities on the pupils’ studies. These differences in
perceptions of the three groups of respomdents could be explained by their
different view of the contribution of such attendamce in school activities to
pupils’ school performance or over-all development, priorities and needs, etc.

For example, parents let their children participate in seminars and contest
the pupils may interpret such action as part of their being parent, the teacher
would interpret such action as parents” who are trying hard or parents trying to
show off their children. In either case the respondents would view the situation
differently based on their experiences, values, status, etc.

Table 34 presents the results of the Scheffe’s test to determine where the
significant differences lies in the perceptions of the three groups of respondents-
pupils, teachers, and parents with regards to the supervision of the parents on
pupil studies along attendance in school activities using their mean ratings.

Three pairs of means were compared. Pair 1 -pupils and teachers, the
obtained mean difference was -0.30, the computed F-value was 13.66 which were
greater than the critical F-value of 7.76, this meant that the difference was

significant, that the perceptions of the pupils and teachers on the extent of
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supervision provided by the parents on pupils’ studies differ. The null
hypothesis was rejected. This implies that the pupils and the teacher-
respondents differ in their perception of the supervision provided by parents on
pupil studies along attendance in school activities.

Pair 2 for the pair teacher and parents, the obtained mean difference was
-0,65, the compute F-value 2.11, which was greater than the critical F-value of
7.76, this meant that the difference was significant, that the perceptions of the
teachers and the parents on the extent of supervision provided by the parents on
pupils’ studies along attendance in school activities differ. The null hypothesis
was rejected. This implies that the teacher and the parent-respondents perceived

parents supervision on pupils’ studies along attendance in school activities

differently.

Table 34

Posteriori Test Using Scheffe’s Test to Determine Significance of the
Differences of the Respondents’ Perceptions
Along Attendance in School Activities

EF-value
Groups Paired Difference Critical Fovaive | Evaluation
Computed atdf=2,12
a=.05

Pupils and teachers 0.80 13.67 7.76 8
P ’ ’ ) Reject Ho

8
Teachers and parents -0.65 a11 7.76 Reject Fo

. NS
Parents and pupils 0.15 046 7.76 Accept Ho
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Pair 3 for pupils and parents, the obtained mean difference was 0.15, the
compute F-value 0.46, which was less than the critical F-value of 7.76, this meant
that the difference was not significant, that the perceptions of the pupils and the
parents on the extent of supervision provided by the parents on pupils” studies
along attendance in school activities were not significantly different. The null
hypothesis was accepted. This implies that the teachers and the parents
respondents perceived parents supervision on pupil studies along attendance in
school activities almost equal or the same level or extent.

To summarize the perceptions of the respondents-pupils, teachers and
parents on the extent of supervision provided by the parents on pupils’ studies
which include disciplinary control, behavioral guidance, counseling and

encouragement, instructional assistance and attendance in school activities differ.

Relationship Between Extent of Supervision

Provided by Teachers on Pupiis” Studies
and Their Profile

The relationship between extent of supervision provided by the teachers
on pupils’ studies along the five areas: 1) disciplinary control, 2) behavioral
guidance, 3) counseling and encouragement, 4) instructional assistance, and 5)
attendance in school activities and some teacher-related variates is presented in
this section.

Disciplinary control. Table 35 presents the Pearson rvalue and the

Fisher's t-value for the relationships between the extent of supervision provided
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by the teachers on pupils’ studies along disciplinary control and some teacher-
related variates,

As to age the computed r was -0.574, between the extent of supervision
provided by the teachers on pupils’ studies along disciplinary control and age of
the teachers. The negative value of r meant that there is an inverse relationship
between the two variables, that is, as the teacher becomes older his/her extent of
supervision provided on pupils’ studies along disciplinary control decreases or is
lessened and vice versa. The computed t-value was -1.40, which was less than
the critical t-value of 2.78 at 0.05 level of significance and df = 4. This led to the
acceptance of the hypothesis, which states, “there is no significant relationship

between the extent of supervision provided by the feachers on pupils’ studies

Table 35

Relationship Between Extent of Supervision Provided by Teachers
on Pupils’ Studies Along Disciplinary Conirol
and Their Personal Variates

Personal Variates T Fishers bvalue Evaluationf
fd d Critical Dacision
Compuie df =4 =05
Age -0.574 -1.40 2.78 NS
Sex -0.427 -0,94 278 NS
Civil status 0.756 2.31 2.78 NS
Average Monthly Income  0.124 0.25 2.78 NS
Educational Attainment — 0.427 0.94 278 NS
Length of service -0.133 -0.27 2.78 NS
Latest performance rating -0.238 -0.49 2.78 NS
Relevant trainings and 0.427 0.94 978 NS

seminars attended
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along disciplinary control and age”. This implies that the age of the teacher-
responidents was mot significantly related to the extent of supervision the
teachers provides to their pupils’ studies along disciplinary control, Teachers
may differ in age but the extent of supervision they provide on pupils’ studies
along disciplinary control were the same or older teachers and much younger
ones have the same extent of supervision provided on their pupils’ studies along
disciplinary control. The older teachers were expected to have different extent of
supervision from the younger teachers having had the experience gained from
longer teaching experience but the younger teachers had the same degree or
extent of supervision on pupils studies which could be explained by the fact that
since they are young they have the physical qualities by virtue of being young
which made them able to supervise their pupils’ studies.

As to sex the computed r was -0.427, between the extent of supervision
provided by the teachers on pupils’ studies along disciplinary control and sex of
the teachers. The negative correlation could be explained by the coding which
was used in representing the variable, this account for the negative value of the
correlation. Also, the majority of the respondents were females and only one
was male, which explains the obtained negative values. The computed t-value
was -0.94, which was less than the critical t-value of 2.78 at 0.05 level of
significance and df =4, This lead to the acceptance of the null hypothesis which
states, There is no significant relationship between the extent of supervision

provided by the teachers on pupils’ studies along disciplinary control and sex”,
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This result implies that the sex of the teachers does not influence his/her extent
of supervision provided on pupils’ studies along disciplinary control. Teachers
may differ in sex but the extent of supervision they provided on their pupils’
studies along disciplinary control is the same.

As to civil status, the computed rvalue for civil status of the teachers and
the extent of supervision provided by the teachers on their pupils’ studies along
disciplinary control was 0.662, with a Fisher’s t-value of 1.77, which was found to
be lesser than the critical t-value of 2.78 at 0.05 level of significance and df ~4, the
null hypothesis, “there is no significant relationship between the extent of
supervision provided by the teachers on pupils’ studies along disciplinary
control and civil status of the teachers” was accepted. This implies that the
extent of supervision provided by the teachers on their pupils’ studies is not
influenced by their civil status, This means that regardless of the fact that their
teachers may have been married, the extent of supervision provided by the
teachers on their pupils’ studies were the same. It was true with the other civil
statuses.

As to average monthly family income, the computed r-value for average
menthly family income of the teachers and the extent of supervision provided by
the teachers on their pupils’ studies along disciplinary control was 0.124, with a
Fisher's t-value of (.25, which was found to be lesser than the critical t-value of
2.78 at 0.05 level of significance and df = 4, the null hypothesis, “there is no

significant velationship between the extent of supervision provided by the
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teachers on pupils’ studies along disciplinary confrol and average family
monthly income of the teachers” was accepted. This meant that the extent of
supervision provided by the teachers on their pupils’ studies along disciplinary
control are the same regardless of their average family monthly income,

As to educational attainment the computed r was 0.427, between the
extent of supervision provided by the teachers on pupils’ studies along
disciplinary control and educational attainment of the teachers. The computed t-
value was 0.94, which was less than the critical t-value of 2.78 at 0.05 level of
significance and df = 4, This led to the acceptance of the hypothesis, which
states; “there is no significant relationship between the extent of supervision
provided by the teachers on pupils’ studies along disciplinary control and
educational attainment” was accepted. This meant that the extent of
supervision provided by the teachers on their pupils’ studies would be the same
regardless of their educational attainment. Teachers may differ in educational
attainment but their extent of supervision provided on pupils’ studies along
disciplinary control would be the same.

As to length of service, the relationship between the extent of supervision
provided by the teachers on their pupils’ studies and length of service {feaching
experience) was concerned a negative value of r was obtained. This meant that
an inverse relationship existed between the two variables, This result shows that
as the teachers stayed long in the service the extent of supervision provided by

the teacher on pupils’ studies along disciplinary control decreases. The obtained
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r-value was posted at -0.133, with a Fisher's t-value of -0.27, which was found to
be lesser than the critical t-value of 2.78 at 0.05 level of significance and df = 4.
This correlation of coefficient result caused the acceptance of the hypothesis that
“there is no significant relationship between extent of supervision provided by
the teachers on their pupils’ studies along disciplinary control and their length of
service (teaching experience)” is accepted. This implies that the extent of
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provided by the teachers on their pupils” studies along disciplinary
comntrol was not significantly related to their length of service (teachers” teaching
experience). This meant that the teachers who had been in service for quite a
longer period would have the same extent of supervision provided on their
pupils” studies with those who were new in the service such as newly hired
graduates. Teachers are expected to perform their duties and one of these is
supervising their pupils’ studies, 5o, regardless of whether one has taught for
one month or one has been in the teaching job for 40 years they had to do their
job.

| As to latest performance rating, the relationship between the extent of
supervision provided by the teachers on their pupils” studies along disciplinary
conirol and latest performance rating was concerned a negative value of r was
obtained. This meant that those teachers with higher numerical performance
rating had less extent of supervision provided on pupils’ studies which could be
explained by the fact that those with high performance rating had intervening

task which would mean that their focus is not on the supervision of pupils’
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studies but on their intervening task. The computation of correlation revealed a
-0.238 r-value, with a Fisher's t-value of -0.49, which was lesser that the critical t-
value of 2.78 at df = 4, level of significance set at .05 (two tailed), this finding led
to the acceptance of the hypothesis, “there is no significant relationship between
the extent of supervision provided by the teachers on their pupils’ studies along
disciplinary comtrol and their latest performance rating” was accepted. This
meant that teachers rated outstanding, very satisfactory, satisfactory had the
same extent of supervision provided on their pupils’ studies. The could be
explained that in the giving of performance rating to teachers, outstanding
performance means that the teacher have exira assignment not related to their
supervision of the pupils’ studies, very satisfactory rating means that the teacher
had accomplish his/her target and exceeded a little, satisfactory means one has
accomplished his/her targets and this includes supervision of teachers on pupils’
studies along disciplinary control.

As to relevant trainings and seminars attended a 0.427 correlation of
coefficient was obtained between extent of supervision provided by the teachers
on their pupils’ studies along disciplinary control and attendance in relevant
training and seminars by teachers, at 0.05 level of significance and with a Fisher's
t-value of 0.094, which was lesser that the critical t-value of 2.78, the null
hypothesis, “there is mno significant relationship between the extent of
supervision provided by the teachers on their pupils’ studies along disciplinary

control and teachers’ trainings/seminar attended” was accepted. This meant
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that the teachers” attendance in {rainings/seminars relevant to their work as
teachers was not significantly related to the extent of supervision provided by
the teachers on their pupils’ stisdies. This could be because having had seminars
is expected to coniribute to the teachers” extent of supervision because of the
knowledge gained from the seminars/training attended. But since, those not
attending have the same amount of supervision extended to the pupils. This
could be explained that they have obtained the knowledge not from attending
seminars but through readings from professional magazines, and others.

Behavioral guidance. Table 36 presents the Pearson rvalue and the
Fisher's t-value for the relationships between the extent of supervision provided
by the teachers on pupils’ studies along behavioral guidance and some teacher-
related variates,

As to age the computed r was -0,109, between the extent of snpervision
provided by the teachers on pupils’ studies along behavioral guidance and age of
the teachers. The negative value of r meant that there is an inverse relationship
between the two variables, that is, as the teacher becomes ofder his/her extent of
supervision provided on pupils’ studies along behavioral guidance decreases or
is lessened and vice versa. The computed tvalue was -0.22, which was less than
the critical t-value of 2.78 at 0.05 level of significance and df = 4. This led to the
acceptance of the hypothesis, which states, “there is no significant relationship
between the extent of supervision provided by the teachers on pupils’ studies

along behavioral guidance and age”. This implies that the age of the teacher-
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Table 36

Relationship Between Extent of Supervision Provided by Teachers
on Pupils” Studies Along Behavioral Guidance
and Their Personal Variates

Fishers t-value Evaluation/
Personal Variates Ty — . .
Critical Decision
Computed df =1, =05
Age -0.109 -0.22 2.78 NS
Sex 0.095 0.19 2.78 NG
Civil status 0.662 177 2.78 NG
Average Monthly Income  0.058 0.12 2.78 NS
Educational Attainment  -0.095 -0.19 2.78 NS
Length of service -0.232 -0.48 2.78 NS
Latest performance rating  0.522 122 2.78 N&
Relevant trainings and. 595 _g 19 278 NS

seminars attended

respondents is not significantly related to the extent of supervision the teachers
provides to their pupils” studies along behavioral guidance. Teachers may differ
in age but the extent of supervision they provide on pupils’ studies along
behavioral guidance were the same or older teachers and much younger ones
have the same extent of supervision provided on their pupils’ studies along
behavioral guidance. The older teachers were expected to have different extent
of supervision from the younger teachers having had the experience gained from
longer teaching experience but the younger teachers had the same degree or
extent of supervision on pupils studies which could be explained by the fact that
since they are young they have the physical qualities by virtue of being young

which made them able to supervise their pupils’ studies.
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As to sex the computed r was 0,095, between the extent of supervision
provided by the teachers on pupils” studies along behavioral guidance and sex of
the teachers. The computed t-value was 0.19, which was less than the critical +
vatue of 2.78 at 0.05 level of significance and df =4. This led to the acceptance of
the null hypothesis which states, “there is no significant retationship between the
extent of supervision provided by the teachers on pupils’ studies along
behavioral guidance with respect to sex of the teachers”. This result implies that
the sex of the teachers does not influence his/her extent of supervision provided
on pupils’ studies along behavioral guidance. Teachers may differ in sex but the
extent of supervision they provided on their pupils’ studies along behavioral
guidance is the same.

As to civil status, the computed rvalue for civil status of the teachers and
the extent of supervision provided by the teachers on their pupils” studies along
behavioral guidance was 0.662, with a Fisher’s t-value of 1.77, which was found
to be lesser than the critical t-value of 2.78 at 0.05 level of significance and df = 4,
the null hypothesis, “there is no significant relationship between the extent of
supervision provided by the teachers on pupils” studies along behavioral
guidance and civil status of the teachers” was accepted. This implies that the
extent of supervision provided by the teachers on their pupils” studies is not
influenced by their civil status. This means that regardless of the fact that their

teachers may have been married, the extent of supervision provided by the
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teachers on their pupils’ studies were the same. It was true with the other civil
statuses.

As to average monthly family income, the computed r-value for average
monthly family income of the teachers and the extent of supervision provided by
the teachers on their pupils’ studies along behavioral guidance was 0,058, with a
Fisher’s t-value of 0.120, which was found to be lesser than the critical tvalue of
2.78 at 0.05 level of significance and df = 4, the null hypothesis, “there is no
significant relationship between the extent of supervision provided by the
teachers on pupils’ studies along behavioral guidance and average family
monthly income of the teachers” was accepted. This meant that the extent of
supervision provided by the teachers on their pupils” studies along behavioral
guidance are the same regardless of their average family monthly income.

As to educational attainment, the relationship between the extent of
supervision provided by the teachers on their pupils’ studies along behavioral
guidance and educational attainment of the teacher was concerned a negative
value of r was obtained. This meant that those teachers with higher educational
attainment had less extent of supervision provided on pupils’ studies along
behavioral guidance and vice versa which could be explained by the fact that
those with high educationel attainment were teachers given supervisory work
and promotion which would mean that their focus is not on the supervision of
pupils’ studies but on the new supervision task directed to running the school

and the like. The computed r was -0.095, between the extent of supervision
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provided by the teachers on pupils’ studies along behavioral guidance and
educational attainment of the teachers. The computed t-value was -0.19, which
was less than the critical t-value of 2.78 at 0,05 level of significance and df = 4,
This led to the acceptance of the hypothesis, which states “there is no significant
relationship between the extent of supervision provided by the teachers on
pupils’ studies along behavioral guidance and educational attainment” was
accepted. This meant that the extent of supervision provided by the teachers on
their pupils’ studies would be the same regardless of their educational
attainment. Teachers may differ in educational attainment but their extent of
supervision provided to pupils” studies along behavioral guidance would be the
same,

As to length of service, the relationship between the extent of supervision
provided by the teachers on their pupils’ studies along behavioral guidance and
length of service (teaching experience) was concerned a negative value of r was
obtained. This meant that an inverse relationship existed between the two
variables, This result shows that as the teachers stayed long in the service the
extent of supervision provided by the teacher on pupils” studies along behavicral
guidance decreases. The obtained r-value was posted at -0.232, with a Fisher's t-
value of -0.48, which was found {o be lesser than the critical +value of 2.78 at 0.0
level of significance and df = 4, This correlation of coefficient result caused the
acceptance of the hypothesis, “there is no significant relationship between extent

of supervision provided by the teachers on their pupils’ studies along behavioral
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guidance and their length of service (teaching experience)” is accepted. This
implies that the extent of supervision provided by the teachers on their pupils’
studies along behavioral guidance was not significantly related to their length of
service (teaching experience). This meant that the teachers who had been in
service for quite a longer period would have the same extent of supervision
provided on their pupils” studies with those who were new in the service such as
newly hired graduates. Teachers are expected to perform their duties and one of
these is supervising their pupils’ studies along behavioral guidance. So,
regardless of whether one has taught for one month or one has been in the
teaching job for 40 years they had to do their jobs.

As to latest performance rating, the computation of correlation revealed a
0.522 r-value, with a Fisher’s t-value of 1.22, which was Iesser that the critical ¢
value of 2.78 at df = 4, level of significance set at .05 (fwo tailed), this finding led
to the acceptance of the hypothesis, “there is no significant relationship between
the extent of supervision provided by the teachers on their pupils’ studies along
behavioral guidance and their latest performance rating” was accepted. This
meant that teachers rafed outstanding, very satisfactory, satisfactory had the
same extent of supervision provided on their pupils” studies. The could be
explained that in the giving of performance rating to teachers, outstanding
performance means that the teacher have extra assignment not related to their
supervision of the pupils’ studies, very satisfactory rating means that the teacher

had accomplish his/her target and exceeded a little, satisfactory means one has
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accomplished his/her targets and this includes supervision of teachers on pupils’
studies along behavioral guidance.

As to relevant trainings and seminars attended the relationship between
the extent of supervision provided by the teachers on their pupils” studies along
behavioral guidance and latest performance rating was concerned a negative
value of r was obtained. This meant that those teachers with several training and
seminars attended had less extent of supervision provided on pupils” studies
along behavioral guidance which could be explained by the fact that those with
several seminars were more often out (not in class) which would mean that their
supervision of pupils” studies would be reduced. A -0.095 correlation of
coefficient was obtained between extent of supervision provided by the teachers
on their pupils’ studies along behavioral guidance and attendance in relevant
training and seminars by teachers, at 0.05 level of significance and with a Fisher's
tvalue of -0.19, which was lesser that the critical t-value of 2.78, the null
hypothesis, “there is no significant relationship between the extent of
supervision provided by the teachers on their pupils’ studies along behavioral
guidance and teachers’ trainings/seminar attended” was accepted. This meant
that the teachers’ attendance in trainings/seminars relevant to their work as
teachers was not significantly related to the extent of supervision provided by
the teachers on their pupils’ studies along behavioral guidance. This could be
because having had seminars is expected to contribute to the teachers’ extent of

supervision because of the knowledge gained from the seminars/training
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attended. But since, those not attending have the same amount of supervision
extended to the pupils’ studies along behavioral guidance; this could be
explained that these teachers not attending trainings and seminars could have
obtained the knowledge from other sources.

Counseling and encouragement. Table 37 presents the Pearson r-value

and the Fisher's tvalue for the relationships between extent of supervision
provided by the teachers on pupils’ studies along counseling and encouragement

and some teacherrelated variates.

Table 37

Relationship Between Extent of Supervision Provided by Teachers
on Pupils’ Studies Along Counseling and Encouragement
and Their Personal Variates

Fishers t-value .
Personal Variates Ty — Evaltfafmnf
Critical Daecision
Computed df =4, 0=.05
Age -0.631 -1.63 2.78 N5
Sex -0.674 -1.82 2.78 NS
Civil status 0.539 1.28 2.78 NS
Average Monthly Income 0,327 0.69 2.78 NS
Educational Attainment 0.674 1.82 2.78 N5
Length of service -0.359 -0.77 2.78 NS
Latest performance rating -0.070 -0.14 2.78 NG
Relevantirainingsand 5 07y 149 278 NS

serminars attended
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As to age the compuied r was -.631, between the extent of supervision
provided by the teachers on pupils’ studies along counseling and encouragement
and age of the teachers, The negative value of r meant that there was an inverse
relationship between the two variables, that is, as the teacher becomes older
his/her extent of supervision provided on pupils’ studies along counseling and
encouragement decreases or is lessened and vice versa. The computed t-value
was -1.63, which was less than the critical tvalue of 278 at 0.05 level of
significance and df = 4. This led to the acceptance of the hypothesis, which
states, “there is no significant relationship between the extent of supervision
provided by the teachers on pupils’ studies along counseling and encouragement
and age of the teachers”. This implies that the age of the teacher is mot
significantly related to the extent of supervision the teachers provides to their
pupils’ studies along counseling and encouragement. Teachers may differ in
age but the extent of supervision they provide on pupils’ studies along
counseling and encouragement would be the same or older teachers and much
younger ones have the same extent of supervision provided on their pupils’
studies along counseling and encouragement. Older teachers were expected to
have different extent of supervision from the younger teachers having had the
experience gained from longer teaching experience but the younger teachers had
the same degree or extent of supervision on pupils studies which could be

explained by the fact that since they are young they have the physical qualities
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by virtue of being young which made them able to supervise their pupils’ studies
which offset experience by old teachers.

As to sex the computed r was -0.674, between the extent of supervision
provided by the teachers on pupils’ studies along counseling and encouragement
and sex of the teachers. The negative correlation could be explained by the
coding which was used in representing the variable, this account for the negative
value of the correlation. Also, the majority of the respondents were females and
only one was male, which explains the obtained negative value of . The
computed t-value was -1.82, which was less than the critical t-value of 2.78 at 0.05
level of significance and df = 4. This led to the acceptance of the null hypothesis
which states, “there is mo significant relationship between the extent of
supervision provided by the teachers on pupils’ studies along counseling and
encouragement and sex’”. This result implies that the sex of the teachers does
not influence his/her extent of supervision provided on pupils’ studies along
counseling and encouragement. Male and female teachers showed the same
extent of supervision provided on their pupils’ sindies along counseling and
encouragement,

As to civil status, the computed rvalue for civil status of the teachers amcd
the extent of supervision provided by the teachers on their pupils’ studies along
counseling and encouragement was 0,539, with a Fisher’s t-value of 1.28, which
was found to be lesser than the critical t-value of 2.78 at 0.05 level of significance

and df = 4, the null hypothesis, “there is no significant relationship between the
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extent of supervision provided by the teachers om pupils’ studies along
counseling and encouragement and civil status of the teachers” was accepted.
This implies that the extent of supervision provided by the teachers on their
pupils’ studies is not influenced by their civil status. This meant that regardless
of the fact that their teachers may have been married or single, the extent of
supervision provided by the teachers on their pupils’ studies along counseling
and encouragement were the same. It was true with the other civil statuses.

As to average monthly family income, the computed r-value for average
monthly family income of the teachers and the extent of supervision provided by
the teachers on their pupils’ studies along counseling and encouragement was
0.327, with a Fisher's t-value of (.69, which was found to be lesser than the
critical t-value of 2.78 at 0.05 level of significance and df = 4, the null hypothesis.
“there is no significant relationship between the extent of supervision provided
by the teachers on pupils’ studies along counseling and encouragement and
average family monthly income of the teachers” was accepted. This meant that
the extent of supervision provided by the teachers on their pupils’ studies along
counseling and encouragement were the same regardless of their average family
monthly income.

As to educational attainment the computed r was 0.674, between the
extent of supervision provided by the teachers on pupils’ studies along
counseling and encouragement and educational attainment of the teachers. The

computed t-value was 1.82, which was less than the critical t-value of 2.78 at 0.05
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level of significance and df = 4. This led to the acceptance of the hypothesis,
which states, “there is mo significant relationship between the extent of
supervision provided by the teachers on pupils® studies along counseling and
encouragement and educational attainment” was accepted. This meant that the
extent of supervision provided by the teachers on their pupils’ stndies along
counseling and encouragement would be the same regardless of their
educational attainment. Teachers may differ in educational attainmment but their
extent of supervision provided to pupils’ studies along counseling and
encouragement would be the same.

As to length of service, the relationship between the extent of supervision
provided by the teachers on their pupils’ studies along coumseling and
encouragement and length of service (teaching experience) was concerned a
negative value of r was obtained. This meant that an inverse relationship existed
between the two variables. This result shows that as the teachers stayed long in
the service the extent of supervision provided by the teacher on pupils’ studies
along counseling and encouragement decreases. The obtained rvalue was
posted at -0.359, with a Fisher's t-value of -0.77, which was found to be lesser
than the critical tvalue of 2.78 at 0.05 level of significance and df = 4. This
correlation of coefficient result caused the acceptance of the hypothesis, “there is
no significant relationship between extent of supervision provided by the
teachers on their pupils” studies along counseling and encouragement and their

length of service (teaching experience)” is accepted. This implies that the extent
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of supervision provided by the teachers on their pupils’ studies along counseling
and encourvagement was not significantly related to their length of service
{teachers’ teaching experience). This meant that the teachers who had been in
service for quite a longer period would have the same extent of supervision
provided on their pupils’ studies with those who were new in the service such as
newly hired graduates. Teachers are expected to perform their duties and one
of these is supervising their pupils’ studies. So, regardless of whether one has
taught for one month or one has been in the teaching job for 40 years they had to
do theirjobs.

As to latest performance rating, the relationship between the extent of
supervision provided by the teachers on their pupils’ studies along counseling
and encouragement and latest performance rating was concerned a megative
value of r was obtained. This meant that those teachers with higher numerical
performance rating provided less supervisi-on on pupils’ studies which could be
explained by the fact that those with high performance rating had intervening
task which would mean that their focus is not on the supervision of pupils’
studies but on their intervening task. The computation of correlation revealed a
-0.070 r-value, with a Fisher's t-value of -0.14, which was lesser that the critical t-
value of 2.78 at df= 4, level of significance set at .05 (two tailed), this finding led
to the acceptance of the hypothesis, “there is no significant relationship between
the extent of supervision provided by the teachers on their pupils’ studies along

counseling and encouragement and their latest performance rating” was
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accepted. This meant that teachers rated oulstanding, very satisfactory,
satisfactory had the same extent of supervision provided on their pupils” studies.
The could be explained that in the giving of performance rating to teachers,
outstanding performance means that the teacher have extra assignment not
related to their supervision of the pupils’ studies, very satisfactory rating means
that the teacher had accomplish his/her target and exceeded a little, satisfactory
means one has accomplished his/her targets and this includes supervision of
teachers on pupils’ studies along counseling and encouragement.

As to relevant trainings and seminars attended a 0.674 correlation of
coefficient was obtained between extent of suparvision provided by the teachers
on their pupils’” studies along counseling and encouragement and attendance in
relevant fraining and seminars by teachers, at 0,05 level of significance df = 4 and
with a Fisher's t-value of 1.82, which was lesser that the critical t-value of 2.78,
the null hypothesis, “there is no significant relationship between the extent of
supervision provided by the teachers on their pupils’ studies along counseling
and encouragement and teachers’ trainings/seminar attended” was accepted.
This meant that the teachers” attendance in trainings/seminars relevant to their
work as teachers was not significantly related to the extent of supervision
provided by the teachers on their pupils” studies. This could be because having
had seminars is expected to coniribute {o the teachers’ extent of supervision
because of the knowledge gained from the seminars/training attended. But

since, those not attending have the same amount of supervision extended to the
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pupils. This could be explained that they have obtained the knowledge not from
attending seminars but through readings from books, professional magazines,
conferring with co-teachers and otheys.

Instructional assistance. Table 38 presents the Pearson r-value and the

Fisher’s t-value for the relationships between the extent of supervision provided
by the teachers on pupils’ studies along imstructional assistance and some

teacher-telated variates.

Table 38

Relationship Between Extent of Supervision Provided by Teachers
on Pupils” Studies Along Instructional Assistance
and Their Personal Variates

Fi s t-value .
Personal Variates Ty compu::r T E]’ga::;::::lﬂf
df =4, «=.05
Age 0.164 0.33 2.78 NS
Bex -0.210 -0.43 278 NS
Civil status 0.042 0.08 2.78 NS
Average Monthly Income -0.241 -0.50 2.78 NS
Educational Attainment 0.210 0.43 2.78 NS
Length of service -0.045 -0.09 2.78 NS
Latest performance rating  0.740 2.20 2.78 NS
Relevanttrainingsand 55 g3 2.78 NS

seminars attended
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As to age the computed r was 0.164, between the extent of supervision
provided by the teachers on pupils’ studies along instructional assistance and
age of the teachers. The computed t-value was 0.33, which was less than the
critical t-value of 2.78 at 0.05 level of significance and df = 4, This led to the
acceptance of the hypothesis, which states, “there is no significant relationship
between the extent of supervision provided by the teachers on pupils’ studies
along instructional assistance and age of the teachers”. This implies that the age
of the teacher-respondents is not significantly related to the extent of supervision
the teachers provides to their pupils’ studies along instructional assistance.
Teachers may differ in age but the extent of supervision they provide on pupils’®
studies along instructional assistance were the same or older teachers and much
younger omnes have the same extent of supervision provided on their pupils’
studies along instructional assistance. QOlder teachers were expected to have
different extent of supervision from the younger teachers having had the
experience gained from longer teaching experience but the younger teachers had
the same degree or extent of supervision on pupils studies which could be
explained by the fact that young teachers had the physical qualities which made
them able to supervise their pupils” studies same as older teacher.

As to sex the computed r was -0.210, between the extent of supervision
provided by the teachers on pupils’ studies along instructional assistance and sex
of the teachers. The negative correlation could be explained by the coding which

was used in representing the variable, this account for the negative value of the
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correlation. Also, the majority of the respondents were females and only one
was male, which explains the obtained negative values. The computed t-value
was -0.43, which was less than the critical twvalue of 2.78 at 0.05 level of
significance and df = 4. This led to the acceptance of the null hypothesis which
states, “there is no significant relationship between the extent of supervision
provided by the teachers on pupils’ studies along instructional assistance and sex
of the teacher”. This result implies that the sex of the teachers does not influence
his/her extent of supervision provided on pupils’ studies along instructional
assistance. Teachers may differ in sex but the extent of supervision they
provided on their pupils’ studies along instructional assistance is the same.

As to civil status, the computed r-value for civil status of the teachers and
the extent of supervision provided by the teachers on their pupils’ studies along
instructional assistance was 0.042, with a Fisher’s t-value of 0,08, which was
found to be lesser than the critical t-value of 2.78 at 0.05 level of significance and
df = 4, the null hypothesis, “there is no significant relationship between the
extent of supervision provided by the teachers on pupils’ studies along
insiructional assistance and civil status of the teachers” was accepted. This
jmplies that the extent of supervision provided by the teachers on their pupils’
studies along instructional assistance was not influenced by their civil status.
This means that regardless of the fact that their teachers may have been married,
the extent of supervision provided by the teachers on their pupils’ studies were

the same, It was true with the other civil statuses.
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As to average monthly family income, a negative correlation was
obtained. This signifies that an inverse relationship existed between average
monthly family income and extent of supervision provided by teachers on
pupils’ studies along instructional assistance, This meant that teachers with high
monthly income exert less supervision on pupils’ studies along instructional
assistance and vice versa. The computed r-value for average monthly family
income of the teachers and the extent of supervision provided by the teachers on
their pupils’ studies along instructional assistance was -0L.241, with a Fisher's +
value of -0.50, which was found to be lesser than the critical t-value of 2.78 at 0.05
level of significance and df = 4, the null hypothesis, “there is no significant
relationship between the extent of supervision provided by the teachers on
pupils’ studies along instructional assistance and average family monthly income
of the teachers” was accepted. This meant that the extent of supervision
provided by the teachers on their pupils’ studies along instructional assistance
were the same regardless of their average family monthly income.

As to educational attainment the computed r was 0.210, between the
extent of supervision provided by the teachers on pupils’ studies along
instructional assistance and educational attaimment of the teachers. The
computed t-value was 0.43, which was less than the critical t-value of 2.78 at 0.05
level of significance and df = 4. This led to the acceptance of the hypothesis,
“there is no significant relationship between the extent of supervision provided

by the teachers on pupils’ studies along instructional assistance and educational
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attainment” was accepted. This meant that the extent of supervision provided
by the teachers on their pupils” studies along instructional assistance would be
the same regardless of their educational attainment. Teachers may differ in
educational attainment but their extent of supervision provided to pupils’
studies along instructional assistance would be the same.

As to length of service, the relationship between the extent of supervision
provided by the teachers on their pupils® studies and length of service {teaching
experience) was concerned a negative valne of r was obtained. This meant that
an inverse relationship existed between the two variables. This result shows that
as the teachers stayed long in the service the extent of supervision provided by
the teacher on pupils’ studies along instructional assistance decreases. The
obtained r-value was posted at-0.045, with a Fisher's t-value of -0.09, which was
found to be lesser than the critical tvalue of 2.78 at 0.05 level of significance and
df = 4. This correlaon of coefficient result caused the acceptance of the
hypothesis, “there is no significant relationship between extent of supervision
provided by the teachers on their pupils’ studies along instructional assistance
and their length of service (teaching experience)” is accepted. This implies that
the extent of supervision provided by the teachers on their pupils’ studies along
instructional assistance was not significantly related to their length of service
(teachers’ teaching experience). This meant that the teachers who had been in
service for quite a longer period would have the same extent of supervision

provided on their pupils’ studies with those who were new in the service such as
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newly hired graduates. Teachers are expected to perform their duties and one of
these is supervising their pupils’ studies along instructional assistance. 5o,
regardless of whether one has taught for one month or one has been in the
teaching job for 40 years they had to do their job.

As to latest performance rating, the relationship between the extent of
supervision provided by the teachers on their pupils’ studies along instructional
assistanice and latest performance rating was concerned the computation of
correlation revealed a 0.740 rvalue, with a Fisher's t-value of 2.20, which was
lesser than the critical +-value of 2.78 at df = 4, level of significance set at .05 (two
tailed), this finding led to the acceptance of the hypothesis, “there is no
significant relationship between the extent of supervision provided by the
teachers on their pupils’ studies along instructional assistance and their latest
performance rating” was accepted. This meant that teachers rated outstanding,
very satisfactory, satisfactory had the same extent of supervision provided on
their pupils’ studies. The could be explained that in the giving of performance
rating to teachers, outstanding performance means that the teacher have extra
assignment not related to their supervision of the pupils’ studies, very
satisfactory rating means that the teacher had accomplish his/her target and
exceeded a little, satisfactory means one has accomplished his/her targets and
this includes supervision of teachers on pupils’ studies along instructional

assistance.
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As to relevant trainings and seminars attended a 0.210 correlation of
coefficient was obtained between extent of supervision provided by the teachers
on their pupils’ studies along disciplinary control and attendance in relevant
training and seminars by teachers, at 8.05 level of significance and with a Fisher’s
t-value of 0.43, which was lesser that the critical t-value of 2.78 at df = 4, level of
significance set at .05 (two tailed), the null hypothesis, “there is no significant
relationship between the extent of supervision provided by the teachers on their
pupils’ studies along instructional assistance and teachers’ trainings/seminar
attended” was accepted. This meant that the teachers’ attendance in
trainings/seminars relevant to their work as teachers were not significantly
related to the extent of supervision provided by the teachers on their pupils’
studies along instructional assistance.

Attendance in school activities, Table 39 presents the Pearson r-value and

the Fisher's t-value for the relationships between the extent of supervision
provided by the teachers on pupils’ studies along attendance in school activities
and some feacherrelated variates,

As to age the computed r was -(L.485, between the extent of supervision
provided by the teachers on pupils’ studies along attendance in school activities
and age of the teachers. The negative value of r meant that there is an inverse
relationship between the two variables, that is, as the teacher becomes older
his/her extent of supervision provided on pupils’ studies along attendance in

school activities decreases or is lessened and vice versa. The computed t-value
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Table 30

Relationship Between Extent of Supervision Provided by Teachers
on Pupils” Studies Along Attendance in School Aclivities
and Their Personal Variates

Fishers t-value .
Personal Variates — Evalu.a!wq/
Computed Critical Decision
P df =4, =05

Age -0.485 -1.11 2.78 NS
Sex -0.518 -1.21 278 NG
Civil status 0.464 1.05 2.78 NS
Average Monthly Income  0.295 0.62 2.78 NS
Educational Attainment 0.518 1.21 2.78 NS
Length of service -0.712 -2.03 2.78 NS
Latest performance rating 0.480 1.09 2,78 NS
Relevanif trainings and 0.518 121 078 NS

seminars attended

was -1.11, which was less than the critical tvalue of 2.78 at 0.05 level of
significance and df = 4 (two tailed). This led to the acceptance of the hypothesis,
which states, “there is no significant relationship between the extent of
supervision provided by the teachers on pupils’ studies along attendance in
school activities and age”, This implies that the age of the teacher-respondents is
not significantly related to the extent of supervision the teachers provides to their
pupils’ studies along attendance in school activities. Teachers may differ in age
but the extent of supervision they provide on pupils’ studies along attendance in

school activities were the same. QOlder teachers and much younger ones have the
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same extent of supervision provided on their pupils” studies along attendance in
school activities.

As to sex, the computed r was -0.518, between the extent of supervision
provided by the teachers on pupils’ studies along attendance in school activities
and sex of the teachers. The negative correlation could be explained by the
coding which was used in representing the variable, this account for the negative
value of the correlation. Alsoc, the majority of the respondents were females and
only one was male, which explains the obtained negative values. The computed
tvatue was -1.21, which was less than the critical t-value of 2,78 at 0.05 level of
significance and df = 4. This lead to the acceptance of the null hypothesis which
states, “there i5 no significant relationship between the extent of supervision
provided by the teachers on pupils’ studies along attendance in school activities
and sex”. This result implies that the sex of the teachers does not influence
his/her extent of supervision provided on pupils’ studies along attendance in
school activities. Teachers may differ in sex but the extent of supervision they
provided on their pupils’ studies along attendance in school activities is the
SAITE.

As to civil status, the computed rvalue for civil status of the teachers and
the extent of supervision provided by the teachers on their pupils” studies along
attendance in school activities was 0,464, with a Fisher's t-value of 1.05, which

was found to be lesser than the critical t-value of 2.78 at 0.05 level of significance

and df = 4, the null hypothesis, “there is no significant relationship between the
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extent of supervision provided by the teachers on pupils’ studies along
attendance in school activities and civil status of the teachers” was accepted.
This implies that the extent of supervision provided by the teachers on their
pupils” studies is not influenced by their civil status. This means that regardiess
of the fact that their teachers may have been married, the extent of supervision
provided by the teachers on their pupils’ studies were the same. It was true with
the other civil statuses.

As to average monthly family income, the computed r-value for average
monthly family income of the teachers and the extent of supervision provided by
the teachers on their pupils’ studies along attendance in school activities was
0.285, with a Fisher's t-value of 0.62, which was found to be lesser than the
critical t-value of 2.78 at 0.00 level of significance and df = 4, the null hypothesis,
“there is no significant relationship between the extent of supervision provided
by the teachers on pupils’ studies along attendance in school activities and
average family monthly income of the teachers” was accepted. This meant that
the extent of supervision provided by the teachers on their pupils® studies along
attendance in school activities are the same regardless of their average family
momnthly income.

As to educational attamment the computed r was (.018, between the
extent of supervision provided by the teachers on pupils’ studies along
attendance in school activities and educational attainment of the teachers. The

computed t-value was 1.21, which was less than the critical t-value of 2.78 at 0.05
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level of significance and df = 4. This led to the acceptance of the hypothesis,
which states, “there is no significant relationship between the extent of
supervision provided by the teachers on pupils’ studies along attendance in
school activities and educational attainment” was accepted. This meant that the
extent of supervision provided by the teachers on their pupils” stiudies would be
the same regardless of their educational attainment. Teachers may differ in
educational attainment but their extent of supervision provided to pupils’
studies along attendance in school activities would be the same.

As to length of service, the relationship between the extent of supervision
provided by the teachers on their pupils’ studies and length of service (teaching
experience) was concermed a negative value of r was obtained. This meant that
an inverse relationship existed between the two variables. This result shows
that as the teachers stayed long in the service the extent of supervision provided
by the teacher on pupils® studies along attendance in school activities decreases,
The obtained r-value was posted at-0.712, with a Fisher’s t-value of -2.03, which
was found to be lesser than the critical t-value of 2.78 at 0.05 level of significance
and df = 4. This correlation of coefficient result caused the acceptance of the
hypothesis, “there i5 no significant relationship between extent of supervision
provided by the teachers on their pupils’ studies along attendance in school
activities and their length of service (teaching experience)” is accepted. This
implies that the extent of supervision provided by the teachers on their pupils’

studies along attendance in school activities was not significantly related to their
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length of service (teachers” teaching experience). This meant that the teachers
who had been in service for quite a longer period would have the same extent of
supervision provided on their pupils’ studies with those who were new in the
service such as newly hired graduates. Teachers are expected to perform their
duties and one of these is supervising their pupils’ studies. So, regardless of
whether one has taught for one month or one has been in the teaching job for 40
years they had to do theirjob.

As to latest performance rating, the relationship between the extent of
supervision provided by the teachers on their pupils’ studies along attendance in
school activities and latest performance rating was concerned the computation of
correlation revealed a 0.480 rvalue, with a Fisher's t-value of 1.09, which was
lesser that the critical +value of 2.78 at df = 4, level of significance set at .05 (two
tailed), this finding led to the acceptance of the hypothesis, “there is mo
significant relationship between the extent of supervision provided by the
teachers on their pupils’ studies along attendance in school activities and their
latest performance rating” was accepted. This meant that teachers rated
outstanding, very satisfactory, satisfactory had the same extent of supervision
provided on their pupils’ studies along attendance in school activities. The
could be explained that in the giving of performance rating to teachers,
outstanding performance means that the teacher have extra assignment not
related to their supervision of the pupils” studies, very satisfactory rating means

that the teacher had accomplish his/her target and exceeded a little, satisfactory
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means one has accomplished his/her targets and this includes supervision of
teachers on pupils’ studies along attendance in school activities.

As to relevant trainings and seminars attended a 0.518 correlation of
coefficient was obtained between extent of supervision provided by the teachers
on their pupils’ studies along attendance in school activities and attendance in
relevant training and seminars by teachers, at 0,00 level of significance {two
tailed} and with a Fisher's t-value of 1.21, which was lesser that the critical +
value of 2,78, at df = 4, the null hypothesis, “there is no significant relationship
between the extent of supervision provided by the teachers on their pupils”
studies along attendance in school activities and teachers’ trainings/seminar
attended”™ was accepted. This meant that the teachers’ attendance in
trainings/seminars relevant to their work as teachers was mot significantly
related to the extent of supervision provided by the teachers on their pupils’
studies along attendance in school activities.

Relationship Between Extent of Supervision
Provided by Parents on Pupils” Studies

and Their Profile

The relationship between the extemt of supervision provided by the
parents on pupils’ studies along the five areas: 1) disciplinary control, 2)
behavioral guidance, 3) counseling and encouragement, 4) instructional
assistance, and 5) attendance in school activities and some parents-related

variates is presented in this section.



167

Disciplinary control. Table 40 presents the Pearson rvalue and the

Fisher’s t-value for the relationships between the extent of supervision provided
by the parents on pupils’ studies along disciplinary control and some parents-
related variates.

As to age the computed r was -0.021, between the extent of supervision
provided by the parents on pupils’ studies along disciplinary control and age of
the parents. The negative value of r meant that there is an inverse relationship
between the two variables, thatis, as the parents becomes older his /her extent of
supervision provided on children’s studies along disciplinary control decreases
or is lessened and vice versa. The computed t-value was -0.300, which was less
than the critical t-value of 1.96 at 0.05 level of significance and df = 204. This led
to the acceptance of the hypothesis, which states, “there is no significant
relationship between the extent of supervision provided by the parents on

Table 40
Relationship Between Extent of Supervision Provided by Parents

on Children’s Studies Along Disciplinary Conirol
and Their Personal Variates

Fishers t-value .
Personal Variates I Evalv&afmnf
N Compited Critical Decision
P df =204, =05
Age -0.021 -0.300 1.96 NS
Sex -{1.087 -1.250 1.96 NS
Average Monthly Income  0.025 0.360 1.96 NS
Educational Attainment 0.048 0.690 1.96 NS

Occupation 0.023 0.330 1.96 NS
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pupils” studies along disciplinary control and age”. This implies that the age of
the parent-respondents is not significantly related to the extent of supervision the
parent provides to their children’s studies along disciplinary control. IParents
may differ in age but the extent of supervision they provide on children’s studies
along disciplinary control would be the same.

As to sex the computed r was -0.087, between the extent of supervision
provided by the parents on children’s studies along disciplinary control and sex
of the parents. The negative correlation could be explained by the coding which
was used in representing the variable, this account for the negative vatue of the
correlation. Also, the majority of the respondents were females (146) and only 60
were males, which explained the obtained negative values. The computed t-
value was -1.25, which was less than the critical t-value of 1.96 at 0.05 level of
significance and df = 204 (two tailed). This lead to the acceptance of the null
hypothesis which states, “there is no significant relationship between the extent
of supervision provided by the parents on children’s studies along disciplinary
control and sex”. This result implies that the sex of the parents does not
influence his/her extent of supervision provided on children's studies along
disciplinary control. Parents may differ in sex but the extent of supervision they
provided on their children’s studies along disciplinary control is the samie.

As to average monthly family income, the computed r-value for the
relationship between the average monthly family income of the parents and the

extent of supervision provided by the parents on their children’s studies along
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disciplinary control was 0.025, with a Fisher's t-value of 0.360, which was found
to be lesser than the critical t-value of 1.96 at 0.05 level of significance and df =
204, the null hypothesis, “there is no significant relationship between the extent
of supervision provided by the parents on children’s studies along disciplinary
contvol and average family monthly income of the parents” was accepted. This
meant that the extent of supervision provided by the parents on their pupils’
studies along disciplinary control are the same regardless of their average family
monthly income.,

As to educational attainment the computed r was 0.048, between the
extent of supervision provided by the parents on children’s studies along
disciplinary control and educational attainment of the parents. The computed t-
value was 0.690, which was less than the critical t-value of 1.96 at 0.05 level of
significance and df = 204, This led to the acceptance of the hypothesis, which
states, “there is no significant relationship between the extent of supervision
provided by the parents on children’s studies along disciplinary control and
educational attainment” This meant that the extent of supervision provided by
the parenis on their children’s studies would be the same regardless of their
educational attainment, Parents may differ in educational attainment but their
extent of supervision provided to chidren’s studies along disciplinary control
wotuld be the same.

As to occupation, the relationship between the extent of supervision

provided by the parents on their children’s studies and occupation of the parents
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obtained an rvalue posted at (L023, with a Fisher's t~value of 330, which was
found fo be lesser than the critical tvalue of 1.96 at 0.00 level of significance and
df = 204. This correlation of coefficient result caused the acceptance of the
hypothesis, “there is no significant relationship between extent of supervision
provided by the parents on their children's studies along disciplinary control and
their occupation.” This implies that the extent of supervision provided by the
parents on their children’s studies along disciplinary control was mot
significantly related to their cccupations,

Behavioral guidance. Table 41 presents the Pearson r-value and the

Fisher’s t-value for the relationships between the extent of supervision provided
by the parents on pupils’ studies along behavioral guidance and some parent-

related variates.

Table 41

Relationship Between Extent of Supervision Provided by Parents
an Children’s Studies Along Behavioral Guidance
and Their Personal Variates

Fishers t-value .
. Evaluation/
Personal Variates Ty — Decisi
Computed Critieal ecision
P df =204 a=.05
Age -0.025 -0.36 1.96 NS
Sex 0.006 0.09 1.96 NS
Average Monthly Income  0.034 0.49 1.96 NS
Educational Attainment 0.105 1.51 1.96 NS

Qccupation 0.159 2.30 1.96 5
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As to age the computed r was -0.025, between the extent of supervision
provided by the parents on children’s studies along behavioral gnidance and age
of the parents, The negative value of r meant that there is an inverse relationship
between the two variables, that is, as the parent becomes older his/her extent of
supervision provided on pupils” studies along behavioral guidance decreases or
is lessened and vice versa. The computed tvalue was -0.36, which was less than
the critical t-value of 1.96 at 0.05 level of significance and df = 204. This led to the
acceptance of the hypothesis, which states, “there is no significant relationship
between the extent of supervision provided by the parents on pupils” studies
along behavioral guidance and age”. This implies that the age of the parent-
respondents is not significantly related to the extent of supervision the parents
provides to their children’s studies along behavioral guidance. Parents may
differ in age but the extent of supervision they provide on children’s studies
along behavioral guidance were the same,

As to sex the computed r was 0,006, between the extent of supervision
provided by the parents on children’s studies along behavioral guidance and sex
of the parents. The computed t-value was 0.09, which was less than the critical -
value of 1.96 at 0.05 level of significance and df = 204, This lead to the accepiance
of the null hypothesis which states, “there is no significant relationship between
the extenit of supervision provided by the parents on children’s studies along
behavioral guidance and sex”’, This result implies that the sex of the parents

does not influence his/her extent of supervision provided on children’s studies
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along behavioral guidance. Parents may differ in sex but the extenmt of
supervision they provided on their children’s studies along behavioral guidance
is the same.

As to average monthly family income, the computed r-value for average
monthly family income of the parents and the extent of supervision provided by
the parents on their children’s studies along behavioral guidance was 0.034, with
a Fisher's t-value of 8.49, which was found to be lesser than the critical t+-value of
1.96 at 0,03 level of significance and df = 204, the null hypothesis, “there is no
significant relationship between the extent of supervision provided by the
parents on children’s studies along behavioral guidance and average family
monthly income of the parents” was accepted. This meant that the extent of
supervision provided by the parents on their children’s studies along behavioral
guidance were the same regardless of their average family monthly income.

As to educational attainment, the relationship between the extent of
supervision provided by the parents on their pupils’ studies along behavioral
guidance and educational attainment of the parents obtained a computed r =
0.105, between the extent of supervision provided by the parents on children's
studies along behavioral guidance and educational attainment of the paremnts.
The computed t-value was 1.51, which was less than the critical t-value of 1.96 at
0.05 level of significance and df = 204, This led to the acceptance of the
hypothesis, “there is no significant relationship between the extent of

supervision provided by the paremts on children’s studies along behavioral
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guidance and their educational attainment.” This meant that the extent of
supervision provided by the parents on their children’s studies would be the
same regardless of their educational attainment. Parents may differ in
aducational attainment but their extent of supervision provided to their
children’s studies along behavioral guidance would be the same.

As to occupation, the relationship between the extent of supervision
provided by the parents on their children’s studies along behavioral guidance
and occupations of the parents revealed an r-value posted at 0.159, with a
Fisher's t-value of 2.30, which was found to be greater than the critical t+-value of
1.96 at 0.05 level of significance and df = 204. This correlation of coefficient result
e hypothesis, “there is no significant relationship
between extent of supervision provided by the parents on their children’s studies
along behavioral guidance and their occupation”™. This implies that the extent of
supervision provided by the parents on their children’s studies along behavioral
guidance was significantly related to their occupations. This meant that the
parents who had occupations such as teachers exert greater behavioral gnidance
to their childrez:.

Counseling and encouragement. Table 42 presents the Pearson r-value

and the Fisher’s t-value for the relationships between the extent of supervision
provided by the parents on children’s studies along counseling and

encouragement and some parent-related variates.
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Table 42

Relationship Between Extent of Supervision Provided by Parents on
Children’s Studies Along Counseling and Encouragement
and Their Personal Variates

Fishers t-value Evaluation/
Personal Variates Txy — . .
Computed Critical Decision
P df =204 a=.05

Age -0.058 -0.83 1.96 NS
Sex 0.011 0.16 1.96 NS
Average Monthly Income  0.007 0.10 1.96 NS
Educational Attainment — 0.167 242 1.96 S
Occupation 0.097 1.39 1.96 NS

As to age the computed r was -0.058, between the extent of supervision
provided by the parents on children’s studies along counseling and
encouragement and age of the parents. The negative value of r meant that there
was an inverse relationship between the two variables, that is, as the parents
becomes older his/her extent of supervision provided on children’s studies
along counseling and encouragement decreases or is lessened and vice versa.
The computed t-value was -0.83, which was less than the critical t-value of 1.96 at
0.05 level of significance and df = 204 (two tailed). This led to the acceptance of
the hypothesis, which states, “there is no significant relationship between the
extent of supervision provided by the parents on children’s studies along

counseling and encouragement and age”. This implies that the age of the parents
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is not significantly related to the extent of supervision the parents provides to
their children’s studies along counseling and encouragement. Parents may differ
in age but the extent of supervision they provide on children’s studies along
counseling and encouragement would be the same.

As to sex the computed r was 0.011, between the extent of supervision
provided by the parents on children’s studies along counseling and
encouragement and sex of the parents. The computed t-value was 0,011, which
was less than the critical t-value of 1.96 at 0.05 level of significance and df = 204,
This led to the acceptance of the null hypothesis which states, “there is no
significant relationship betwsen the extent of supervision provided by the
parents on children’s studies along counsecling and encouragement and sex”.
This result implies that the sex of the parents does not influence his/her extent of
supervision provided on children's studies along counseling and
encotragement. Male and female parents showed the same extent of supervision
provided on their children’s studies along counseling and encouragement.

As to average monthly family income, the computed r-value for average
monthly family income of the parents and the extent of supervision provided by
the parents on their children’s studies along counseling and encouragement was
0.007, with a Fisher's t-value of 0.10, which was found to be lesser than the
critical tvalue of 1.96 at 0.05 level of significance and df = 204, the null
hypothesis, “there is no significant relationship between the extent of

supervision provided by the parents on children’s studies along counseling and



176

encouragement and average family monthly income of the parents” was
accepted. This meant that the extent of supervision provided by the parents on
their children’s studies along counseling and encouragement were the same
regardless of their average family monthly income.

As to educational attainment the computed r was 0.167, between the
extent of supervision provided by the paremts on children’s studies along
counseling and encouragement and educational attainment of the parents. The
computed tvalue was 2,42, which was greater than the critical t-value of 1.96 at
0.05 lavel of significance and df = 204 {two failed). This led to the rejection of the
hypothesis, which states, “there is no significant relationship between the extent
of supervision provided by the parents on children’s studies along counseling
and encouragement and educational attainment” was rejected. This meant
that the extent of supervision provided by the parents on their children’s studies
along counseling and encouragement would be the same regardless of their
educational attainment. Parents may differ in educational attainment but their
extent of supervision provided to children’s stiudies along counseling and
encouragement would be the same.

As to occupation, the relationship between the extent of supervision
provided by the parents on their children’s studies along counseling and
encouragement and occupation obtained r-valne posted at 0.097, with a Fisher's
tvalue of 1.39, which was found to be lesser than the critical t-value of 1.96 at

0.05 level of significance and df = 204 (two tailed). This correlation of coefficient
\
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result caused the acceptance of the hypothesis, “there is no significant
relationship bebtween extent of supervision provided by the parents on their
children’s studies along counseling and encouragement and their occupation.
This implies that the extent of supervision provided by the parents on their
children’s studies along counseling and encouragement was not significantly
related to their occupations. This meant that the parents differ in occupations
but they would have the same extent of supervision provided on their children’s
studies.

Instructional assistance. Table 43 presents the Pearson rvalue and the
Fisher's t-value for the relationships between the extent of supervision provided
by the parents on children’s studies along instructional assistance and some

parentrelated variates.

Table 43

Relationship Between Extent of Supervision Provided by Parents
on Children’s Studies Along Instruciional Assistance
and Their Personal Variates

' Fishers t-value Evaluation/
Personal Variates Ty Catieg Decision
Computed | 4¢— 204, 0=.05
Age -0.038 -0.54 1.96 NS
Sex -0.140 -2.02 1.96 5
Average Monthly Income  0.044 0.63 1.96 NS
Educational Attainment  0.029 . 041 1.96 NS

Qccupation 0.082 1.18 1.96 NS
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As to age the computed r was -0.038, between the extent of supervision
provided by the parents on children’s studies along instructional assistance and
age of the parents. The negative value of r meant that there was an inverse
relationship between the two variables, that is, as the parents becomes older
his/her extent of supervision provided on children’s studies along instructional
assistanice decreases or is lessened and vice versa, The computed t-value was
.33, which was less than the critical t-value of 1.96 at 0.05 level of significance
and df = 204. This led to the acceptance of the hypothesis, which states, “there is
no significant relationship between the extent of supervision provided by the
parents on pupils’ studies along instructional assistance and age of the parents”,
This implies that the age of the parents -respondents is not significantly related
to the extent of supervision the parents provides to their children’s studies along
instructional assistance. Parents may differ in age but the extent of supervision
they provide on their children’s studies along instructional assistance were the
same,

As to sex the computed r was -0,140, between the extent of supervision
provided by the parents on pupils” studies along instructional assistance and sex
of the parents, The negative correlation could be explained by the coding which
was used in representing the variable, this account for the negative value of the
correlation. Also, the majority of the respondents were females, which explains
the obtained negative values. The computed tvalue was -2.02, which absolute

value was greater than the critical t-value of 1.96 at 0,05 level of significance and
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df = 204. This led to the rejection of the null hypothesis which states, “there is no
significant relationship between the extent of Qupervisian provided by the
parents on children’s studies along instructional assistance and sex of the
parents”. This result implies that the sex of the parents influenced his/her
extent of supervision provided on children’s studies along instructional
assistance with the fathers providing less supervision compared to the mothers.
Sex of the paremis is significantly related to the extenmt of supervision they
provide on their children’s studies along insiructional assistance,

As to average monthly family income, this meant that the computed r-
value for average monthly family income of the parents and the extent of
supervision provided by the parents on their pupils’ studies along instructional
assistance was 0,044, with a Fisher's t-value of 0.63, which was found to be lesser
than the critical t-value of 1.96 at 0.05 level of significance and df = 204 (two
tailed), the null hypothesis, “there is no significant relationship between the
extent of supervision provided by the parents on pupils’ studies along
instructional assistance and average family monthly income of the parents” was
accepted. This meant that the extent of supervision provided by the parents on
their pupils’ siundies along instructional assistance were the same regardless of

their average family monthly income.
As to educational attainment the computed r was 0.029, between the
extent of supervision provided by the teachers on pupils” studies along

instruchonal assistance and educational attainment of the teachers. "The



180

computed t-value was 0.41, which was less than the critical t-value of 1.96 at 0.0
level of significance and df = 204. This led to the acceptance of the hypothesis,
“there is no significant relationship between the extent of supervision provided
by the teachers on pupils’ studies along instructional assistance and educational
attainment.” This meant that the extent of supervision provided by the parents
on their pupils’ studies along instructional assistance would be the same
regardless of their educational attainment. Parents may differ in educational
attainment but their extent of supervision provided on their children’s studies
along instructional assistance would be the same.

As to occupation, the relationship between the extent of supervision
provided by the parents on their children’s studies and occupation of parents
obtained an r-value of 0.082, with a Fisher’s t-value of 1.18, which was found to
be lesser than the critical t-value of 1.96 at 0.05 level of significance and df = 204.
This correlation of coefficient result caused the acceptance of the hypothesis,
“there is no significant relationship between extent of supervision provided by
the teachers on their pupils’ studies along instructional assistance and their
occupation” is accepted. This implies that the extent of supervision provided by
the parents on their children’s studies along instructional assistance was not

significantly related to their.

Attenidance in school activities. Table 44 presents the Pearson r-value and

the Fisher's t-value for the relationships between the extent of supervision
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provided by the parents on children’s studies along attendance in school
activities and some parent-related variates.

As to age the computed r was 0.003, between the extent of supervision
provided by the parents on children’s studies along attendance in school
activities and age of the parents. The computed t-value was 0.04, which was less
than the critical t-value of 1.96 at 0.05 level of significance and df = 204 (two
tailed). This led to the acceptance of the hypothesis, which states, “there is no
significant relationship between the extent of supervision provided by the
parents on their children’s stndies along attendance in school activities and age”.
This impliss that the age of the parent-respondents is not significantly related to
the extent of supervision the parents provides to their children’s studies along
attendance in school activities. Parents may differ in age but the extent of
supervision they provide on their children’s studies along attendance in school
activities were the same.

Table 42
Relationship Between Extent of Supervision Frovided by Parents on

Children’s Studies Along Attendance in School Activities
and Their Personal Variates

. Fishers t-value Evaluation/
Personal Variales Iy Critical Decision
Computed | 40504 4=05
Age 0.003 0.04 1.96 NS
Sex -0.078 -L12 1.96 NS5
Average Monthly Income  -0.001 -0.01 1.96 NS
Educational Attainment  -0.001 -0.01 1.96 NS

Qccupation -0.013 -8.19 1.96 NS
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As to sex, the computed r was -0.078, between the extent of supervision
provided by the parents on pupils’ studies along attendance in school activities
and sex of the pavents. The negative correlation could be explained by the
coding which was used in representing the variable, this account for the negative
value of the correlation. Also, the majority of the respondents were fomales,
which explains the obtained negative values. The computed t-value was -1.12,
which was less than the crifical {~value of 1.96 at 0.05 level of significance and df
= 204. This led to the acceptance of the null hypothesis which states, “there is no
significant relationship between the extent of supervision provided by the
parents on children’s studies along attendance in school activities and sex”. This
result implies that the sex of the parents does not influence his/her extent of
supervision provided on their children’s studies along attendance in school
activities. Parents” may differ in sex but the extent of supervision they provided
on their children’s studies along attendance in school activities were the same,

As to average monthly family income, the computed r-value for average
monthly family income of the teachers and the extent of supervision provided by
the parents on their pupils” studies along attendance in school activities was -
0.001, with a Fisher's tvalue of -0.01, which was found to be lesser than the
critical t-vatue of 1.96 at (.05 level of significance and df = 204, the null
hypothesis, “there is mno significant relationship between the extent of
supervision provided by the parents on children’s studies along attendance in

school acHvities and average family monthly income of the parents” was
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accepted. This meant that the extent of supervision provided by the parents on
their children’s studies along attendance in school activities were the same
regardless of their average family monthly income.

As to educational attainment the computed r was -0.001, between the
extent of supervision provided by the pavents on children’s studies along
attendance in school activities and educational attaimment of the parents. The
computed t-value was -0.01, which was less than the critical t-value of 1.96 at 0.05
level of significance and df = 204. This led to the acceptance of the hypothesis,
“thete is no significant relationship between the extent of supervision provided
by the parents on pupils’ studies along attendance in school activities and
educational attainment”, This meant that the extent of supervision provided by
the parents on their children’s studies would be the same regardless of their
educational attainment. Parents may differ in educational attainment but their
extent of supervision provided on children’s studies along attendance in school
activities would be the same.

As to occupation, the relationship between the extent of supervision
provided by the parents on their children's studies and their occupations a
negative value of r was obtained, this meant that an inverse relationship existed
between the two variables. This result shows that some occupation of parents
decreases the extent of supervision provided by them on their children’s studies
along attendance it school activities. The obtained rvalue was posted at -0.013,

with a Fishet's t-value of -0.19, which was found to be lesser than the critical t-
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value of 196 at 8.05 level of significance and df = 204 (two tailed). This
correlation of coefficient result caused the acceptance of the hypothesis, “there is
no significant relationship between extent of supervision provided by the parents
on their pupils’ studies along attendance in school activities and their length of
service (teaching experience)’ is accepted. This implies that the extent of
supervision provided by the parents on their pupils” studies along attendance in
school activities was not significantly related to the occupation of parents.
Relationship Between the Extent of Supervision

Provided bv Teachers on Puypils’ Studies
and Pupils’ Academic Performance

The relationship between extent of supervision provided by teachers on
pupils” studies along disciplinary control, behavioral guidance, counseling and
encouragement, instructional assistance and attendance in school activities and
academic performance of the pupil-respondents in the District Achievement Test
(DAT) is presented in this section. Table 45 presents the relationship between the
academic achievement of the pupils and the extent of supervision provided by
teachers on pupils’ studies along disciplinary control, behavioral guidance,
counseling and encouragement, instructional assistance and attendance in school
activities.

Disciplinary control. As fo disciplinary control, Table 45 presents the

result of the computed r is 0.281 between the extent of supervision provided by

the teachers along disciplinary control and the academic achievement of the
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pupils in the District Achievement Test (DAT). The computed tvalue was 4.18
which is greater than the critical t-value of 1.96 at level of significance set at .05
{tiwo tailed). This led to the rejection of the null hypothesis “there is no
significant relationship between the extent of supervision provided by teachers
on pupils’ studies along disciplinary control and academic achievement of the
pupils,” This result implies that the extent of supervision provided by teachers
on pupils’ studies along disciplinary comtrol is significantly related to the
academic achievernent of the pupils. This meant that the higher the extent of
supervision provided by teachers on pupils’ studies along disciplinary control
the higher is the academic pesformance of the pupils in the District Achievement

Test (DAT).

Table 45

Relationship Betweeoen Extent of Supervision Provided by Teachers on
Pupils” Studies and Pupils’ Academic Performance

Fishers t-value
Areas of Supervision Crifical E;;altza?oryf
ecision

Comp. df =2,

o= ,05
Disciplinary Control 0.281 418 1.96 5
Behavioral Guidance, 0,243 3.98 1.96 5
Counseling and Encouragement, 0.235 3.49 1.96 5

Instructional Assistance 0.039 0.56 1.96 NS

Attendance in School Activities  0.153 2.21 1.96 S
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Behavioral guidance. As to behavioral guidance, the same table presents

the result of the computed r is 0.243 between the extent of supervision provided
by the teachers along behavioral guidance and the academic achievement of the
pupils in the District Achievement Test (DAT). The computed t-value was 3.58
which is greater than the critical t-value of 1.96 at level of significance set at .05
{two tailed). This led to the rejection of the null hypothesis “there is no
significant relationship between the extent of supervision provided by teachers
on pupils” studies along behavioral guidance and academic achievement of the
pupils” This result implies that the extent of supervision provided by teachers
on pupils’ studies along behavioral guidance is significantly related to the
academic achievement of the pupils. This meant that the higher the extent of
supervision provided by teachers on pupils’ studies along behavioral guidance
the higher is the academic performance of the pupils in the District Achievement
Test.

Counseling and encouragement. As to counseling and encouragement,
the same table presents the result of the computed ris 0.235 between the extent
of supervision provided by the teachers along counseling and encouragement
and the academic achievement of the pupils in the District Achievement Test
(DAT), The computed tvalue was 3.45 which is greater than the critical -value
of 1.96 at level of significance set at .05 {two tailed). This led to the rejection of
the null hypothesis “there is no significant relationship between the extent of

supervision provided by teachers on pupils’ studies along counseling and
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encouragement and academic achievement of the pupils.” This result implies
that the extent of supervision provided by teachers on pupils’ studies along
counseling and encouragement is significantly refated to the academic
achievement of the pupils. This meant that the higher the extent of supervision
provided by teachers on pupils’ studies along counseling and encouragement the
higher is the academic performance of the pupils in the Distvict Achievement
Test (DAT).

Instructional assistamce. As to instructional assistance, the same table
presents the result of the computed r is 8.039 between the extent of supervision
provided by the teachers along instructional assistance and the academic
achievement of the pupils in the District Achievement Test (DAT). The
computed t-value was 0.56 which is less than the critical t-value of 1.96 at level of
significance set at .05 (two tailed). This led to the acceptance of the nuil
hypothesis “there is no significant relationship between the extent of supervision
provided by teachers on pupils’ studies along instructional assistance and
academic achievement of the pupils.” This result implies that the extent of
supervision provided by teachers on pupils’ studies along instructional
assistance is not significantly related fo the academic achievement of the pupils.
This meant that the extent of supervision provided by teachers on pupils” studies

along instructional assistance is not related to the academic performance of the

pupils in the District Achievement Test.
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Attendance in school activiies. As to attendance in school activities, the

same table presents the result of the computed r is 8.153 between the extent of
supervision provided by the teachers along attendance in school activities and
the academic achievement of the pupils in the District Achievement Test {(DAT).
The computed t-value was 2.21 which is greater than the critical t-value of 1.96 at
level of significance set at .05 (two tailed). This led to the rejection of the null
hypothesis “there is no significant relationship between the extent of supervision
provided by teachers on pupils” studies along attendance in school activities and
academic achievement of the pupils” This result implies that the extent of
supervision provided by teachers on pupils’ studies along attendance in school
activities is significantly related to the academic achievement of the pupils. This
meant that the higher the extent of supervision provided by teachers on pupils’
studies along attendance in schiool activities the higher is the academic
performance of the pupils in the District Achievement Test.

To summarize, a significant correlation resulted between the extent of
supervision provided by teachers on pupils’ studies along disciplinary control,
behavioral guidance, counseling and encouragement, and attendance in school
activities and the achievement of the pupils in the District Achievement Test
(DAT) and a o significant correlation resulted between the extent of supervision
provided by teachers on pupils’ studies along instructional assistance and the

achievement of the pupils in the District Achievement Test (DAT).
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Relationship Between the Extent of Supervision

Provided by Parents on Pupils’ Studies and
Pupils’ Academic Performance

The relationship between extent of supervision provided by paremis on
pupils’ studies along disciplinary control, behavioral guidance, counseling and
encouragement, instructional assistance and attendance in school activities is
presented in this section. Table 46 presents the relationship between the
academic achievement of the pupils and the extent of supervision provided by
parents on pupils’ studies along disciplinary control, behavioral guidance,
counseling and encouragement, instructional assistance and attendance in school
activities.

Disciplinary control. As to disciplinary control, Table 46 presents the

result of the correlation between the extent of supervision provided by the
parents along disciplinary control and the academic achievement of the pupils in
the District Achievement Test (DAT). The computed r was 0.032 and the
computed tvalue was 0.46 which was lesser than the critical t-value of 1.96 at
level of significance set at .05 with df = 204 {two tailed). This led to the
acceptance of the null hypothesis “there is no significant relationship between
the extent of supervision provided by paremis on pupils’ studies along
disciplinary control and academic achievement of the pupils” This result
implies that the extent of supervision provided by parents on pupils’ studies
along disciplinary control is mnot significantly related to the academic

achievement of the pupils. This meant that the extent of supervision provided
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Table 44

Relationship Between Extent of Supervision Provided by Parents on
Pupils” Studies and Pupils” Academic Performance

Fishers t-value
Areas of Supervision Ty Critical Evalu.a?mnf
Decision

Comp. df =2,

o =.05
Disciplinary Control 0.032 046 1.96 NE
Behavioral Guidance, -0.040  -0.57 1.96 NS
Counseling and Encouragement, -0.058  -0.83 1.96 NS
Instructional Assistance -0.060 -0.86 1.96 NS
Attendance in School Activities -0.024  -0.34 1.96 NS

by parents on pupils’ studies along disciplinary control is not related to the
academic achievement of the pupils in the District Achievemnent Test.

Behavioral guidance. As to behavioral guidance, the same table presents

the result of the computed r is -0.040 between the extent of supervision provided
by the parenis along behavioral guidance and the academic achievement of the
pupils in the District Achievement Test (DAT). The negative value of r meant
that there is an inverse relationship between the two variables involved in this
study. This meant that the higher is the extent or level of supervision provided
by the parents on the pupils’ studies along behavioral guidance the lower is the
acadermic performance of the pupils (rating of the pupils in the District
Achievement Test). The computed t-value was -0.57 which is less than the

critical t-value of 1.96 at level of significance set at .05 and df = 204 (two tailed).
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This led to the acceptance of the null hypothesis “there is mno significant
relationship between the extent of supervision provided by parents on pupils’
studies along behavioral guidance and academic achievement of the pupils.”
This result implies that the extent of supervision provided by parents on pupils
studies along behavioral guidance is not significantly related to the academic
achievement of the pupils. This meant that the extent of supervision provided
by parents on pupils’ studies along behavioral guidance is not related to the
academic performance of the pupils in the District Achievement Test.

Counseling and encouragement. As to counseling and encouragement,

the same table presents the result of the computed r is -0.058 between the extent
of supervision provided by the teachers along counseling and encouragement
and the academiic achievement of the pupils in the District Achievement Test
(DAT). The negative value of r meant that there is an inverse relationship
between the two variables involved in this study. This meant that the higher is
the extent or level of supervision provided by the parents on the pupils” studies
along counseling and encouragement the lower is the academic performance of
the pupils (rating of the pupils in the District Achievernent Test). The computed
t-value was -1.83 which is lesser than the critical t-value of 1.96 at level of
significance set at .00 (two tailed). This led to the acceptance of the null
hypothesis “there is no significant relationship between the extent of supervision
provided by parents on pupils” studies along counseling and encouragement and

academic achievement of the pupils.” This result implies that the extent of
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supervision provided by parents on pupils’ studies along counseling and
encouragement is not significantly related to the academic achievement of the
pupils in the District Achievement Test (DAT). This meant that the extent of
supervision provided by parents on pupils’ sindies along counseling and
encouragement is not related to the academic performance of the pupils in the
District Achievement Test.

Imstructional assistance. As to instructional assistance, the same table
presents the result of the computed r is -0.060 between the extent of supervision
provided by the parents along instructional assistance and the academic
achievement of the pupils in the District Achievement Test (DAT). The negative
value of r meant that there is an inverse relationship between the two variables
involved in this study. This meant that the higher is the extent or level of
supervision provided by the parents on the pupils’ studies along instructional
assistance the lower is the academic performance of the pupils (rating of the
pupils in the District Achievement Test), The computed t-value was -0.060
which is less than the critical t-value of 1.96 at level of significance set at .05 (two
tailed}. This led to the acceptance of the null hypothesis “there is no significant
relationship between the extent of supervision provided by parents on pupils’
studies along instructional assistance and academic achievement of the pupils.”
This result implies that the extent of supervision provided by parents on pupils’
studies along instructional assistance is not significantly related to the academic

achievement of the pupils. This meant that the extent of supervision provided
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by parents on pupils’ studies along instructional assistance is not related to the

academic performance of the pupils in the District Achievement Test.

Attendance in school activities. As to attendance in school activities, the

same table presents the result of the computed r is -0.024 between the extent of
supervision provided by the parents along attendance in school activides and
the academic achievement of the pupils in the District Achievement Test (DAT).
The negative value of r meant that there is an inverse relationship between the
two variables involved in this study. This meant that the higher is the extent or
level of supervision provided by the parents on the pupils’ studies along
attendance in school activities the lower is the academic performance of the
pupils (rating of the pupils in the District Achievement Test). The computed t
value was -0.34 which is lesser than the critical tvalue of 1.96 at level of
significance set at .05 (two tailed). This led to the acceptance of the nuil
hypothesis “there is no significant relationship between the extent of supervision
provided by parents on pupils® studies along attendance in school activities and
academic achievement of the pupils.” This result implies that the extent of
supervision provided by parents on pupils’ studies along attendance in school
activities is not significantly related to the academic achievement of the pupils.
This meant that the extent of supervision provided by parents on pupils” studies
along attendance in school activities is not related to the academic performance

of the pupils in the District Achievement Test (DAT).
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To summarize, a no significant correlation resulted between the extent of
supervision provided by parents on pupils’ studies along the five areas of
supervision - disciplinary control, behavioral gu'idance, counseling and
encourvagement, instructional assistance and attendance in school activities and

the achievement of the pupils in the District Achievement Test (DAT),

Educational Redivections

The following were the implications for educational redirections based on
the findings of the study:

1. A significant differences in the perceptions of the three groups of
respondents on the extent of supervision provided by the teachers on pupils
studies along attendance in school activities for the: 1) pupils and teachers, and
2) parents and pupils implies that because of the nature of the involvement of the
respondents they do not see eye to eye regarding the extent of supervision
provided by of the teachers along attendance in school activities, thus, there is a
need to come to an agreement to thresh out problems and to find solutions to
problems concerning teachers’ and parents supervision of pupils along
attendance in school activities and this is possible during the PTCA meetings.
Parents should be informed of the school activities so that they would know
what should be done and what iz expected from them.

2, A significant difference in the perceptions of the three groups of

respondents on the extent of supervision provided by the parents on pupils’
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studies along disciplinary control for: 1) teacher and parents, and 2) parents and
pupils would imply that parents should be provided by the teachers the pupils’
lessons/assignment/activity in which parents being parents can exert their
disciplinary control over their children thus they could served best as their
teacher athome.

3. A significant difference in the perceptions of the three groups of
respondents on the extent of supervision provided by the parents on pupils’
studies along behavioral guidance for the pairs, namely: 1) pupils and feachers,
2) teachers and parents, and 3) pupils and parents implies that parents should
consult the teachers which behavior is to be stressed/developed/
corrected/uphold in school.  In case of misbehavior exhibited by pupils in
school the teacher should find out the cause and should conduct home visit to
facilitate good solution {o the problem.

4. A significant difference in the perceptions of the three groups of
respondents on the extent of supervision provided by the parents on pupils’
studies along counseling and encouragement for teachers and parents implies
that in cases wherein the teachers notice confrary views/ideas/opinions of
parents along counseling and encouragement as expressed in PTCA meetings.

2 A significant difference in the perceptions of the three groups of
respondents on the extent of supervision provided by the parents on pupils’
studies along instructional assistance for the pair, namely: 1) pupils and

teachers, and 2) teachers and parents, implies that the teachers have to get to
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know about their pupils in his home environment, while the parents have to
know about their child in the school environment, thus study habits should be
constanfly monitored by parents.

6. A significant difference in the perceptions of the three groups of
respondents on the extent of supervision provided by the parents on pupils’
studies along attendance in school activities with the pair: 1) pupils and
teachers, and 2} teachers and parents implies that since teachers would need
parents support and approval for their pupils in parlicipating such activities
there is a need for the teachers to consult parents regarding such participation by
the pupils and the parents should be involved and informed of such activities
and the teachers should give the aim/objective/importance of such activity.

7. A significant relationships between the extent of supervisions
provided by parents on pupils’ studies alomg behavioral guidance and the
parents’ occupation/employment implies that parents’ should help their
children in their studies by tutoring their children assignments/exercises/
homework /projects.

8. A significant relationships between the extent of supervisions
provided by parents on pupils” studies along counseling and encouragement and
the parents’ educational attainment implies that parents should encourage their
children towards their studies so that they well have interest towards their

studies and they should counsel them in their problems about their lesson,
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school work, peer relations, and others in order for them to grow and develop
into well rounded persons.

9. A significant relationships between the extent of supervisions
provided by parents on pupils’ studies along instructional assistance and the sex
of the parents implies that mothers should help their children in their studies by
doing the tutoring of children assignments/exercises/homework/projects at
home reinforcing classroom learning but fathers should also be involved by
providing the necessary financial counterpart such as paying the futors for those
whose wife cannot tutor their children because they are busy with their
occupations and other works or they cannot tutor them because of their low
educational background.

10. A significant relationship between the extent of supervision
provided by the teachers on pupils’ studies along disciplinary control and the
academic performance of the pupils in the District Achievement Test (DAT)
implies that the teachers should talk with parents regarding establishing good
study habits in the pupils so that pupils’ achievement would be enhanced since
teachers are the facilitator/source of imformation regarding the pupils’
achievement.

11. A significant relationship between the extent of supervision
provided by the teachers on pupils’ studies along behavioral guidance and the
academic performance of the pupils in the District Achievement Test (DAT)

implies that the teachers should discuss behavior problems of the pupils with the
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pupils and parents since the teacher is also the guidance commselor, home visit
should be done by the teacher to find the root cause of behavior problems and
encouraging self assessment and development through good, helpful, and
understanding friends should be developed.

12. A significant relationship betwean the extent of supervision
provided by the teachers on pupils’ studies along counseling and encouragement
and the academic performance of the pupils in the District Achievement Test
(DAT) implies that the teachers should call the pupils who are not performing as
expected and should give advice and counsel as to what he should do best to
improved his/her performance. The teacher should also seek the help of other
educational specialist which can help the pupils and the parenis should be
informed regarding the problems encountered by the pupils.

13. A significant relationship befween the extent of supervision
provided by the teachers on pupils’ studies along attendance in school activities
and the acadetnic performance of the pupils in the District Achievement Test
(DAT) implies that the teachers should encourage pupils participation in school
activities and parvents should be informed of such activities to be undertaken by

the pupils so that full support would be provided to the pupils by the parents.



Chapter 5

SUMMARY OF FINDINGS, CONCLUSIONS AND RECOMMENDATIONS

This chapter presents the summary of the major findings, the concusions
that result and the recommendations made based on the findings and

conclusions.

Summary of Findings

The following were the salient findings of the study:

1 The Grade VI teacher-respondents from complete elementary
schools of San Jorge District had mean age of 41.50 years old: majority were
female, married, with mean income of PhP11,324.83; majority were BEEd/BSEd
graduates with an average length of service of 14 years, with “very satisfactory”
performance (mean = 8.45), and have attenided five seminars/ training,

2, The parentrespondents had the following characteristics, the
respondent-mothers had mean age at 38.11 years old while the respondent-
fathers had mean age of 40.12 years old, majority of the parent -respondents were
female {mothers) with 146 or 70.87 percent, the mean of their family monthly

income was PPHD5,116.97. The respondents” mothers were at leasthigh school
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graduates and the respondents” fathers were at least elementary graduates,
majority of the parents (both mother and father) were engaged in occupations
which would make them athome during evenings.

3. The academic achievementmeasured in terns of mean scores of the
Grade VI pupil-respondents from the four respondent-schools in the five subjects
areas which covered English, Math, Filipino, Science and MAKABAYAN were:
36.72, 36.84, 38.60, 35.93, and 32.58 respectively; this indicates a passing
performance for the pupils and accomplished target by the school.

4, The perceptions of the three groups of respondents-pupils, teachers
and parents on the extent of supervision provided by the teachers on pupils”
studies along the five areas - disciplinary comtrol, behavioral guidance,
counseling and encouragement, instructional assistance and attendance in school
activities resulted to the following:

41  Along disciplinary control, the three groups of respondents had the
following area means 3.94 or “often exhibited” by the teachers as
perceived by the pupils, 4.37 or “often exhibited” as perceived by
the teachers themselves, and 4.33 or “often exhibited” as perceived
by parents. The grand mean of 4.21 indicated that the three
groups of respondents perceived that disciplinary control was
“often exhibited” by the teachers.

4.2  Along behavioral guidance, the following were the area means

interpreted as “often exhibited”: pupils - 4.07, teachers - 4.30,
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parents — 4,32, The combined mean of 4.23 signified that the three
groups of respondents perceived behavioral guidance to be “often
exhibited” by the teachers.

43  As regards counseling and encouragement, the area means of the
perceptions of the pupils, teachers and parents were all interpreted
as “often exhibited”, as follows: 3.65, 4.27, and 3.99, respectively
with a combined mean of 3.97 which is also equivalent to “often
exhibited”.

4.4  For instructional assistance provided by the teachers, the following
were the area means interpreted as “often exhibited”: pupil-
respondents - 3.90, teachervespondents - 3.63, and parent-
respondents - 3.92. The combined rating had an area mean of 3.82
interpreted as “often exhibited.”

4,5 In terms of attendance in school activities, all the area means
obtained for the pupils, teachers and parents were interpreted as
“often exhibited”, as follows: 3.77, 4.37, and 422, respectively.
Thus, the combined rating obtained an area mean of 4.12 or “often
exhibited.”

d. The perceptions of the three groups of respondents-pupils,

teachers, and parents on the extent of supervision provided by parents on pupils’

studies along disciplinary control, behavioral guidance, counseling and



202

encouragement, instructional assistanice, and attendance in school activities

resulted to the following:

2.1

2.2

5.3

54

5.5

Along disciplinary control, the pupils, teachers and parents
assessed the supervision of the parents as “often exhibited” with
area means of 3.90, 3.60, and .28, respectively with a combined
rating of 3.93 which is also interpreted as “often exhibited.”
Behavioral guidance by the parents were deamed “often exhibited”
by the three groups of respondents with area means of 4.01
{pupils), 3.60 (teachers), and 4.41 {parents). The combined rating of
the three groups of respondents was 4.41 or “often exhibited.”
Counseling and encouragement by the parents was assessed by the
pupil-respondents (mean = 3.96), teacher-respondents (mean =
3.90), and parents (mean = 4.31) as “often exhibited.,” Thus the
combined rating was posted at 4.06 or “often exhibited.”
Instructional assistance by the parents was considered “often
exhibited” by the three groups of respondents with the following
area means: pupils - 4.07, teachers - 3.67, and parents - 4.27. The
combined rating of parents’ supervision provided on children’s
studies along instructional assistamce posted a mean of 4.00 or
“often exhibited.”

Along parents’ attendance in school activities, the pupils, teachers

and parents perceived it as “often exhibited” with area means of
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4.33, 3.53, and 4.18, respectively. The combined rating of the three
groups of respondents had an area mean of 4.01 or “often
exhibited.”

The comparative analyses of the perceptions of the three groups of

respondents on the extent of supervision provided by the teachers on pupils’

studies along the five areas of supervision (disciplinary comtrol, behavioral

guidance,

counseling and encouragement, instructional assistance and

attendance in school activities) resulted to the following:

6.1

6.2

The computed F-values were: 1.7784 for disciplinary comtrol,
241250 for behavioral guidance, 3.48739 for counseling and
encouragement, and 1.553158 for instructional assistance, which are
all lesser than the critical F-value of 3.8853 at O = 0.05. This led to
the acceptance of the hypothesis that “there are mo significant
differences in the perceptions of the three groups of respondents
relative to the extent of supervision provided by the teachers on
pupils’ stiudies along: disciplinary control, behavioral guidance,
counseling and encouragement, and instructional assistance.

Along attendance in school activities, the computed F-value of
11.27624 proved greater than the critical F-value of 3.8853 at level of
significance set at 0.05. This led to the rejection of the hypothesis
that “there are no significant differance in the perceptions of the

three groups of respondents relative to the extent of supervision
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provided by the teachers on pupils’ studies along attendance in
school activities”. The results of the Scheffe’s test showed
significant difference existed between: (1) pupils and teachers
(mean difference = .-0.60), and (2) pupils and parents (mean
difference = -0.45).

The comparative analyses of the perceptions of the three groups of

respondents on the extent of supervision provided by the paremts on pupils’

studies along the five areas of supervision (disciplinary control, behavioral

guidance, counseling and encouragement, instructional assistance and

attendance in school activities) resulted to the following:

7.1

7.2

Along disciplinary control, the computed F-value of 16.7061 proved
greater than the critical F-value of 3.8853 at O =~ 0.05. This led to the
rejection of the hypothesis that “there are no significant differences
in the perceptions of the three groups of respondents relative to the
extent of supervision provided by the parents on pupils’ studies
along disciplinary control”. The Scheffe’s test showed significant
differences between: 1) teachers and parents, and 2) pupils and
parents.

As regard behavioral guidance, the computed F-value of 84.0765
was found greater than the critical F-value of 3.8853 at O = 0.05.
This led to the rejection of the hypothesis that “there are no

significant difference in the perceptions of the three groups of
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respondents relative to the extent of supervision provided by the
parents on pupils’ studies along behavioral guidance”. The results
of the Scheffe’s test pointed significant difference between all the
pairs compared -~ 1) pupils and teachers, 2) teachers and parents,
and 3) pupils and parents.
In terms of counseling and encouragement the computed F-value of
2.1 proved greater than the critical F-value of 3.8853 at O = 0.05.
Thus, the hypothesis that “there are no significant differences in the
perceptions of the three groups of respondents relative to the extent
of supervision provided by the parents on pupils’ studies along
“counseling and encouragement” was rejected.  The results of the
Scheffe’s test revealed that there is significant difference in the
means obtained for the teachers and parents’ pair.
Along instructional assistance, the computed F-value of 18.9596
was greater than the critical F-value of 3.8853 at O = 0.05. This led
to the rejection of the hypothesis that “there are no significant
differences in the perceptions of the three groups of respondents
relative to the extent of supervision provided by the parents on
pupils” studies along instructional assistance”. The results of the
Scheffe’s test revealed that the significant differences existed
between the following pairs: 1) pupils and teachers, and 2}

teachers and parents,
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7.5 As regard attendance in school activities, the computed F-value of
7.74863 was greater than the critical F-value of 3.8853 at O = 0.05,
This led to the rejection of the hypothesis that “there are no
significant differences in the perceptions of ﬂlé three groups of
respondents relative to the extent of supervision provided by the
parents on children’s studies along attendance in school activities”.
Scheffe’s test revealed that significant differences existed between:
1} pupils and teachers, and 2) teachers and parents.

8. The correlational analyses between the extent of supervision provided
by teachers on pupils’ studies along five areas of supervision such as,
disciplinary control, behavioral guidance, counseling and encouragement,
instructional assistance and attendance in school activities and some teacher-
related variates such as, age, sex, civil status, average momnthly income,
educational attainment, length of service, latest performance rating, and relevant
trainings/seminars attended revealed no significant relationship, which led to
the acceptance of the hypothesis.

9. The correlational analyses between the extent of supervision provided
by parents on pupils’ studies along five areas of supervision such as: disciplinary
conirol, behavieral guidance, counseling and encouragememnt, imstructional
assistance and attendance in school activities and some parentrelated variates
such as: age, sex, average monthly income, educational attainment, and

occupation/ employment had the following results:
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Along disciplinary control and parent-related variates such as: age,
sex, average monthly income, educational attainment, and
occupation/employment no significant relationship was found
based on the rasult of the Fisher’s t-test.

Along behavioral guidance and parent-related variates such as:
age, sex, average monthly income, and educational attainment no
significant relationship were found based on the result of the
Fisher's ttest. A significant relationship existed between
behavioral gnidance and occupation/employment.

Along counseling and encouragement and parent-related variates
such as: age, sex, average monthly income, and
occupation/employment no significant relationship were found
based on the result of the Fisher's t-test. A significant relationship
existed betwean behavioral guidance and educational attainment of
parents.

Along instructional assistance and parent-related variates such as:
age, average monthly income, educatiomal attainment and
occupation/employment no significant relationships were found
based on the result of the Fisher's t-test. A significant relationship
existed between counseling and encouragement and sex of parents.
Along attendance in school activities and parent-related variates

such as: age, sex, average monthly income, educational
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attainment, and occupation/employment no  significant
relationship were found based on the result of the Fisher's t-test.

The relationship between the extent of supervision provided by

teachers on pupils’ studies along five areas of supervision such as, disciplinary

control, behavioral guidance, counseling and encouragement, instructional

assistance and attendance in school activities and academic performance of

pupils in the District Achievement Test (DAT) had the following results:

10.1

10.2

10.3

10.4

Along disciplinary control and academic performance of pupils in
the District Achievement Test (DAT) a significant relationship were
found based on the result of the Fisher’s t-test. The null hypothesis
was rejected.

Along behavioral guidance and academic performance of pupils in
the District Achievement Test (DAT) a significant relationship were
found based on the result of the Fisher’s t-test. The null hypothesis
was rejected.

Along counseling and encouragement and academic performance
of pupils in the District Achievement Test (DAT) a significant
relationship were found based on the result of the Fisher's t-test.
The null hypothesis was rejected.

Along instructional assistance and academic performance of pupils

in the District Achievement Test (DAT) no significant relationship
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were found based on the result of the Fisher's ttest. The null
hypothesis was accepted.

10.5 Along attendance in school activities and academic performance of
pupils in the District Achievement Test (DAT) a significant
relationship were found based on the result of the Fisher's t-fest.
The null hypothesis was rejected.

11.  The relationship between the extemt of supervision provided by
parents on pupils’ studies along five areas of supervision such as, disciplinary
control, behavioral guidance, counseling and encouragement, instructional
assistance and attendance in school activities and academic performance of
pupils in the District Achievement Test (DAT) proved to be not significant,

which resulted to the acceptance of the corresponding hypothesis.

Conclusions

The following were the conclusions based on the findings of the study:

L The teacher-respondents of the study were typical elementary
teachers of San Jorge Disirict in terms of their age, sex, civil status, monthly
income, educational attainment, length of service, performamce rating, and
seminars/trainings attended. The teacher-respondents were not new to their
teaching job, and had been supervising pupils’ studies as part of their job being

teachers.
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2 The parent-respondents possess characieristics typical of parents in
the rural areas in terms of age, income, educational attainment, and occupations.
The parentrespondents of the study were typical parents in providing
supervision on the studies of their children. |

3. The majority of the pupil-respondents of San Jorge Districts were
average performers or at least have good performance im the District
Achievernent Test (DAT). The “District Achievemnent Test” was used as measure
of the academic achievement of the pupils in their subjects - English,
Mathematics, Filipino, Science and MAKABAYAN,

4, The three groups of respondents-pupils, teachers and parents
perceived the extent of supervision provided by the teachers on pupils’ studies
along the five areas of supervision - disciplinary control, behavioral guidance,
counseling and encouragement, instructional assistance and attendance in school
activities as “often exhibited” by the teachers based on the obtained area mean
ranging from 3,51-4.50 interpreted as “often exhibited”. The pupils, parents and
teachers were in agreement or they have congruent ratings as to the degree
/extent of supervision provided by the teachers on pupils’ studies as to
disciplinary confrol, behavioral guidance, counseling and encouragement,
instructional assistance, and attendance on school activities, The extent of
supervision provided by the teachers were both for the concept/content of the

lesson and other areas which concerned the pupils development.



211

. The three groups of respondents-pupils, teachers and parents
perceptions of the extent of supervision provided by the paremts on pupils’
studies along the five areas of supervision - disciplinary control, behavioral
guidance, counseling and encouragement, instructonal assistance and
attendance in school activities agree or had congruent ratings as “often
exhibited” by the parents based on the obtained area mean ranging from 3.51-
4,50 interpreted as “often exhibited”. The pupils, parents and teachers were in
agreement or have congruent ratings as o the extent of supervision provided by
parents on pupils’ studies as to disciplinary control, behavioral guidance,
counseling and encouragement, instructional assistance, and attendance on
school activities. The extent of supervision provided by the parents on pupils’
studies were more aimed at the total development of the pupils as to personality,
character, and others rather than on the cognitive aspects such as the
content/lessons.

6. The respondents-pupi;"ls,. teachers, and parents do not differ in their
perceptions of the extent of supervision provided by the teachers on pupils’
studies along the five areas of supervision -disciplinary comtrol, behavioral
guidance, counseling and encouragement, instructional assistance and
attendance in school activities. The result of the Ome-way ANOVA for
comparing the differences in the obtained mean ratings of the perceptions of the
three groups of respondents relative to the of extent of supervision provided by

the teachers on pupils’ studies along the four areas of supervision-disciplinary
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control, behavioral guidance, counseling and encouragement, and instructional
assistanice were not significant based on the computed F-value along: 1)
disciplinary control, 2) behavioral guidance, 3) counseling and encouragement,
and 4) instructional assistance,

7. The respondents-pupils, teachers, and parents differ in their
perceptions of the extent of supervision provided by the parents on pupils’
studies along the five areas of supervision-disciplinary control, behavioral
guidance, counseling and encouragement, instructional assistance and
attendance in school activities, The result of the One-way ANOVA for
comparing the differences in the obtained mean ratings of the perceptions of the
three groups of respondents relative to the of extent of supervision provided by
the teachers on pupils’ studies along the five areas of supervision-disciplinary
control, behavioral guidance, counseling and encouragement, instructional
assistance and attendance in school activities were significant based on the
computed Fvalue along: 1) disciplinary contvol, 2) behavioral guidance, 3)
counseling and encouragement, 4) instructional assistance, and 5) attendance in
school activities.

& The extent (;Jf supervision provided by teachers on pupils’ studies
along five aveas of supervision, disciplinary control, behavioral guidance,
counseling and encouragement, instructional assistance and attendance in school

activities was not significantly related to teacher-velated variates, age, sex, civil



213

status, average monthly income, educational attaimment, length of service, latest
performance rating, and relevant trainings/seminars attended.

9. The extent of supervision provided by parents on pupils” studies
along five areas of supervision such as, disciplinary control, behavioral guidance,
counseling and encouragement, instructional assistance and attendance in school
activities were significantly related to parent-related variates such as: age, sex,
average monthly income, educational attainment, and occupation/employment.

10.  The extent of supervision provided by teachers on pupils’ studies
along five areas of supervision, disciplinary control, behavioral guidance,
counseling and encouragement, instructional assistance and attendance in school
activities was significantly related to the academic performance of pupils in the
District Achievement Test (DAT).

11.  The relationship between the extent of supervision provided by
parents on pupils’ studies along five areas of supervision, disciplinary control,
behavioral guidance, counseling and encouragement, instructional assistance
and attendance in school activities is not significantly related to the academic

performance of pupils in the District Achievement Test (DAT).

Recommendations

The following were the recommendations based on the findings and

conclusions:
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1 There is a need to encourage the teachers of San Jorge District to
take their master's degree since majority of them were only BSEd and BEED
graduates only.

2. There is a need for the parents to be informed during the PTCA
meetings the academic performance of their children in school and what they can
contribute for the enhancement/irnprovement of their children studies in terms
of supervision. ’

3. There is a need for the pupils of San Jorge District to be constantly
supervised in their studies by the parents and their teachers so that their
performance in the District Achievement Test would be further enhanced or
improved and supervision should be more focused on the content of the lesson.
The parents and teachers should direct ﬂleiryéuper\rision of pupils’ studies to the
development of the pupils’ knowledge on the least learned skills. Pupils should
be made to understand of the actions .c:lq‘ne by the teachers /parents directed on
them which are under the content of supervision.

4, There is a need to organize parenting seminars and encourage
parental initiatives in organizing parer;t——teac:‘her and pupil activity and
involving them in school committees where they can expose their desire to work
together.

5. The training in school should complement what is being given at

home, thus the school and home value system should be the same.
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6. There is a need to provide opportunities for free exchange of views
and ideas among parents and teachers in monthly PTCA meetings and discuss
issues and concerns about pupils” performance in school and possible solutions
to help them improved such performance.

7 It is further recommended that every school should initiate family
activities be one with them in their goals for their children.

8. There is a need for the school administrators to focus their
supervision on academic instruction. and observed classes frequently.

9. Another study should be conducted to verify the findings of the

study.
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ATPENDIX A
Republic of the Philippines

SAMAR STATE UNIVERSITY
Catbalogan, Samar

September 25, 2006

DR. MARILYN D. CARDOSO
Dean, College of Graduate Studies
Samar State University
Catbalogan, Samar

Madam:

In my desire to start writing my thesis proposal, I have the honor to
submit for your approval one of the following research problems preferably
number one.

1. “TEACHERS AND PARENTAL SUPERVISION: ITS EFFECT TO THE
ACADEMIC PERFORMANCE OF ELEMENTARY SCHOOL PUPILS”

2, “DIFFICULTIES ENCOUNTERED BY TEACHERS TEACHING
MULTIGRADE CLASSES IN THE DISTRICT OF SAN JORGE, SAMAR.”

3. SUPERVISORY SKILLS AND TEACHERS PERFORMANCE IN ALL THE
ELEMENTARY SCHOOL IN THE DISTRICT OF SAN JORGE.”

I hope for your early and favorable action on this request.
Very truly yours,

(SGD.) REY J. VILLANUEVA
Researcher

AFPPROVED:

(SGD.) MARILYN D. CARDOSO, Ph. D.
Dean, College of Graduate Studies



ATPENDIX B

Republic of the Philippines
SAMAR STATE UNIVERSITY
Catbalogan, Samar

COLLEGE OF GRADUATE STUDIES

NAME: Villanueva Rey 1.
{(Surname) {First name) (Middle Name)
CANDIDATE FOR DEGREE: Master of Arts in Education
AREA OF SPECTALIZATION: Elementary Education
TITLE OF THESIS: “TEACHERS AND PARENTAL SUPERVISION:

ITS EFFECT TO THE ACADEMEC
PERFORMANCE OF ELEMENTARY SCHOOL

PUPILS”
Very truly yours,
{(8GD.) REY J. VILLANUEVA
Applicant
APPROVED:

(5GD.) MARILYN D. CARDOSO, Ph. D,
Dean, College of Graduate Studies

APPROVED:

(SGD.) LETECIA R. GUERRA, Ph. I,
Adviser

In 3 copies:

et copyy — for the Dean

2nd copy - for the Adwiser
St capy - for the Applicant
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APPENDIX C

Republic of the Philippines
SAMAR STATE UNIVERSITY
Catbalegan, Samar

LETTER REQUESTING PERMISSION TO CONDUCT THE VALIDATION
OF THE SURVEY QUESTIONNAIRE

February 8, 2007

ALFREDO D. DACURO, Ph.D., CESO VI
Schools Division Superintendent
Drepartment of Education-Division Office
Catbalogan, Samar

Sir:

Good day! _

I am presently conducting a study entitled “TEACHERS AND PARENT AL
SUPERVISION: THEIR RELATION TO THE ACADEMIC PERFORMANCE OF
ELEMENTARY SCHOOL PUPILS”, in partial fulfillment of the requirements for the
degree Master of Arts in Elementary Education. In this regard, I am requesting
permission from your good office to conduct the validation of the survey questionnaires
among, the elementary pupils of Gandara I and II Central Elementary School, Gandara,

Samar, their parents and their teacherss,
Ihope for your kind consideration on this matter.
Thank you very much and more power!

Very truly yours,

(8GD.) REY J. VILLANUEVA
Researcher

NOTED:

(5GD.) LETECIA R. GUERRA, Ph
Adviser

(SGD.) MARILYN D. CARDOSO, Ph.D.
Dean, College of Graduate Studies

APPFROVEL:
(SGD.) ALFREDO D. DACURO, Ph.D., CESO VI

Schools Division Superintendent
Division of Samaxr
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Republic of the Philippines
SAMAR STATE UNIVERSITY
Catbalogan, Samar

LETTER REQUESTING PERMISSION TO VALIDATE THE SURVEY
QUESTIONNAIRE IN GANDARA T CENTRAL SCHOGL

February 8, 2007

MARITES C, PERALTA
Principal

Gandara I Central School
Gandara, Samar

Madam:

Good day!

I am presently conducting a study entitled “TEACHERS AND PARENTAL
SUPERVISION: THEIR RELATION TO THE ACADEMIC PERFORMANCE OF
ELEMENTARY SCHOOL FUPILS”, in partial folfiliment of the requirements for the
degree Master of Arte in Elementary Educaton, In this regard, I am requesting
permission from your good office to conduct the validation of the survey questionnaires
among the elementary pupils of Gandara I and II Central Elementary School, Gandara,
Samuar, their parents and their teachers.

Thope for your kind consideration on this matter.

Thank you very much and more power!

Very truly yours,
(8GD.) REY]. VILLANUEVA
Researcher
NOTED:
{5GD) LETECIAR GUERRA,PhD.
Adviser
(SGD.) MARILYN D. CARDOSO, Ph.D.
Pean, College of Graduate Studies
RECOMMENDING APPROV AL:

(SGD.) ALFREDO D. DACUROQ, Ph.D., CESO VI
Schools Division Superintendent
Division of Samar
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APPENDIX E

Republic of the Philippines
SAMAR STATE UNIVERSITY
Catbalogan, Samar

LETTER REQUESTING FEEMISSION TO VALIDATE THE STURVEY
QUESTIONNAIRE IN GANDARA IT CENTRAL SCHOOL

AND MATUGUINAO
Febrnary 8, 2007
Felix Uy
Principal
Gandara I Central School and Matuguinao
{zandara, Samar
Sinm
Good day!

I am presently conducting a study entitled “TEACHERS AND PARENTAL
SUPERVISION: THEIR RELATION TO THE ACADEMIC PERFORMANCE OF
ELEMENTARY SCHOOL PUPILS”, in pariial fulfillment of the requirements for the
degree Master of Arts in Elementary Educaton., In this regard, I am requesting
permission from your good office to conduct the validation of the survey questionnaires
among the elementary pupils of Gandara I and 11 Central Elementary School, Gandara,
Samas, their parents and their teachers.

I hope for your kind consideration on this matter.

Thank you very much and maore power!

Very truly youss,
(SGD.) REY]. VILLANUEV A
Researcher
NOTED:
(8GD.) LETECIAR. GUERRA, PhD.
Adviser
(8GD.) MARILYN D. CARDOSG, PhD.
Dean, College of Graduate Studies
RECOMMENDING APPROVAL:

(5GD.) ALFREDO D. DACURG, PL.D., CESO VI
Schools Division Superintendent
Division of Samar
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APPENDIXF

Republic of the Philippines
SAMAR STATE UNIVERSITY
Catbalogan, Samar

LETTER REQUESTING COFY OF THE INDIVIDUAL SCORES OF THE
FLEMENTARY PUFPILS OF 5AN JORGE DISTRICT IN THE DISTRICT
ACHIEVEMENT TEST (DAT), SCHOOL YEAR 2086-2007.

February 8, 2007

ALEREDO D. DACURO, PR D)., CESO VI
Schools Division Superintendent
Department of Education-Division Office
Catbalogan, Samar

Sir:

Good day!

I am presently conducting a study entitled “TEACHERS AND PARENTAL
SUPERVISION: THEIR RELATION TO THE ACADEMIC PERFORMANCE OF
ELEMENTARY SCHOOL PUPILS”, in partal fulfillment of the reqnivemnents for the
degree Master of Arts in Elementary Education, In this regard, I am requestng
permission from your good office to get a copy of the individual scores of the
elementary pupils in Gandara I and T Central School and San Jorge District in the
District Achievement Test (DAT) conducted this school year 2006-2007.

The sald scores will be used as bases in the determinaton of the pupil-
respondents’ academic performance which, in turn, will be correlated with the extent of
teacher and parental supervision on their studies.

T hope for your kind consideration on this matter,

Thank you very much and more power!

Sincerely yonrs,

(SGD.) REY J. VILLANUEVA
Resegicher

NOTED:

(8GD.) LETECIAR. GUERRA, PhD.
Adviser

(5GD.) MARILYN D. CARIXOS0, PhD.
Dean, College of Graduate Studies

ATPROVED:
(8GD.) ALFREDO D. DACURO, PR D, CESO VI

&chools Division Superintendent
Division of Samar
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Republic of the Philippines
SAMAR STATE UNIVERSITY
Catbalogan, Samar

LETTER REQUESTING TO ADMINISTER THE SURVEY QUESTIONNAIRE
TO THE TARGEY RESPONDENTS

February 15, 2007

FASTORA G, LAPURE
Principal I, District In-Charge
San Jorge District

San Jorge, Samaz

Madam:

Good day!

I am presently conductng a study entitled “TEACHERS AND FPARENTAL
SUFERVISION: THEIR RELATION TO THE ACADEMIC FEXFORMANCE OF
ELEMENTARY SCHOOL PUPILS”, in partial fulfiliment of the requirements for the
degree Master of Arts in Flementary Education. In this regard, I am requesting
permission from your good office to administer my survey questionnaires among the
elementary pupils of San Jorge District, San Jorge, Samar, their pavents and their
teachess.

Lhope for your kind consideration on this matter.

Thank you very much and more power!

Very teuly yours,
(SGD.) REY]. VILLANUEVA
Researcher
NOTED:
(SGD.) LEYECIA R. GUERRA, PhD.
Adviser
(8GD.) MARILYN D. CARDOS0, PRD.
Dean, College of Graduate Studies
RECOMMENDING APPROVAL:

{5GD.) ALFREDO D. DACUROG, Ph.D., CESO VI
Schools Division Superintendent
Division of Samar
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Republic of the Philippines
SAMAR STATE UNIVERSITY
Catbalogan, Samar

SURVEY QUESTIONN AIRE FOR PUFILS

Febrero 8, 2007
Tinahod ko nga mga Eskwela,
Maupay nga Adlaw!

Hi ako usa nga estudyante ha eskwelahan graduado han Samar State
University nga nag hihimeo hin pag-aradman hionong han “Mga Kamaesirahan
ngan mga Kag-anak Pag-aatiman/Panginano/Pagbantay/Pag-aaserkaso/
Pagbuhat hin Kaangayan Buhaton para hanm mga Eskwela nga Aada ha
Elementarya: An Relasyon hito han kanan Eskwela Grado nga Nakuha ha
Eskwelahan”. Ini nga akon guin papanhatag ha iyo para iyo suratan han iyo
mga baton/tiubag acon ini kinahanglan para makalangpos hini mga acon pag-
aradman.

Usa ka nga akon napili para paki-anhan han imo tindog hini nga acon
pag-aradman, Iguin aasoy ko ha imo mga waray iba nga mahibabaro con ano
man an imo mga guin baton/tubag hini nga acon mga pamaki-ana. Ini nga imo
mga baton/tubag hini nga acon pamaki-ana diri ko gagamiton hin bisan ano nga
macacada-ot ha imo cay an gamit la hini para Ia hini nga acon pag-aradman.
Amola.

Salamat hin madamo!

An ha iyo nangangamoyo,

{SGD.) REY J. VILLANUEVA
Researcher
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CQUESTIONNAIRE POR THE PUFIL-RESPONDENTS
(Mga Pamaki-ania Fara han mya Eskwels)

PARTI. RESPONDENTS’ PERSONAL PROFILE
Ung nga Bahin - Pamakiang nige Personal

Name (Ngaran):

Optional (Puede deri o {surat an fmo ngaran )

Age (Edad): Sex:  ( )Male (Lalaki)

{ )Female (Babaye)

Family Size {Kadako han Pamilya):

Birth Order in the Family (Ika-pira ka nga bata ha Pamilya):

FARTII.  RESPONDENTS PERCEPTIONS RELATIVE TO THE EXTENT
OF TEACHER SUPERVISION ON THEIR PUPILS’ STUDIES

(Tkaduha nga Bahin-KananPinamamaki-anhan Pag-inoino Hionong han Kabug-aton han
kanan  mga  Kamaestrahan  Pagastimuery/Pag-aaserkaso/Pagbantay/Pag-
gtya/Paghuhat nga Ka-angayan para han mga ira Estudyante mga Pag-aram),

Directions: The following are statements that describe the extent of teacher
supervision on your studies. Please rate your perceptions using the
given scales:

{(Pamzagr  An mga nasunod nge sasey nag essoy con ano an kebug-gton han guin
fifito huan fio mag furitdo g pag~
aatirmgry pageserkaso/pagbantay/paghtmo hit ira kinahanlen buhaton hae o
riga mga eskwouela, Alayon paki-hateg hin “rumero” nga narepresentar ha
1o pag-tiomo nig angey hen nye gum bubuhat nge peg-geserkasq/peg-
ratima/pagbantsy/pagtuhat han nagangay buhaton ha iyo nga mge eskuwela
gamit ari and: rige lista hae ubos hini nga asey).

5 Always Exhibited (AE)
(Pinmi-Firmi Girpapakita)
4 Often Exhibited (OE)
(Pirmi Ginpapakita)
3 Moderately Exhibited (ME)
(Tuanan la nge Ginpspakita)
Less Exhibited {LE)
(Talagsahon la Ginpapakita)
1 Mever Exhibited (INE}
(Diri gin Papakita)

N
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Responsas (MgaBaton Niyo)

Indicators{Pangilal-an) 5 4 a 2 i
(AE) | (OF) | (ME) | (LE) | (NE}

A, Disciplinary Control (Pagdidisipling)

1. My teachers check on my performance in schoel -
from my quizzes, graded recitation, major
esaminations and others.

(An akom mgn mmestrofnaesivo panginginano han

akon ginhiliimo ha eskwelahan sugnd han akor quiz,

paghaton han mgn pakiana pag ragleleisyon, ngan
an mga eksmnin sugnd han first periodicatl test ngan
iba pa.)

2 By hoachverw kalk by omy parenis abook my F i
performance in school, especially when I feel low
and Frustrated.

(4n akon mgn maesrofnaestro rakakaivistorya an

akon mgn kag-aiak mahitungod han akon giiiino

e eskwelahan labl na gud kun nakikéia wiva wgg di

ako  naninigwrohan  gkon  pag-aram Bgan

nagwaarayan ako sana.)

3. My teachers give me the freedom to choose those
issues that concern my academic life but remind
me to face whatever consequences there may be
as resulis of the choices I made.

(An akon mgn maestro/maestio nahatag x akon hin

hignyon nga pamili hiin mgn bulang agn mahttangod

it akon pag-aradman ngan ghhpapahingmdun ako
ngs malhibare pag-atubang it mga wareswlia hit
akon ginirino ngu desisijon.)

4 My teachers reward me for eshibiting good
behaviors by treating ma likes a mature adult,
(Napahatipay ha akon an akon mga maesivo/maestro
knda ke maupsy nga gEwibimdialon  nga
Sinpuapaklin g pamaagl han gegtaatay @31 akon ngl

sugud fifn gsq ng Ay byot #a 790 Bwo.)

5 My teachers criticize me for misbehaving.
(Ginsusukmat ngan ginsasaway ako hit akon gz
haestrosnrestro kada ko malain g gawl negs

girbubuhai).
B. Behaviorad Guidance (Paggiya ha Maupay g
Pangawi)

6. My teachers enzure that I am in the company of
good people - that is, my clagemates and friends.
(Ginsisigerado han akon mgn maestro/maestro ngn
wmon mag-upay nen kasanckayan noan kaklase dan
akon ginbubunywgn ngun ginpapakisangkayan.)

7. My teachers support the way I dress, sspecially

when I wear the complete uniform of the school.
(Nasbuyon an akon mga maestr/fmaesivo han akon
pamado labi ra gud kum nagsusul-ot ake han
kompleto nga uniponne han eskwelahan.)
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Responses (Mga Baton Niyo)
Indicators{¥angilal-an) 5 4 3 2 1
(AE) | (OF} | (ME) | (LE)} | (INE}

8. My teachers respect my choices - of friends, of
activities to participate in, of style of learning the
lectures in school.

(Narespeto an akon mgn maestro/maesivo han akon mga

Shipiplli g sangkay, mga akilbidades ha eskwelahuan

Hgust han akon pamang! ugn mahibaronn anmgn leksyon

ha sulod han klase.)

9. My teachers teach me to be tactful espedially when

talking to people who ara rather senaitiva.
{Gintuhitduan alko han akon mgs maestro/naesiro aga
maghinay hin pagyayakan o pakikistorya ha mga tawo
na svadali dummslo bitga yakain.)

10, My teachers tutor me about good posturs, vanity
and appropriateness of actuations in a given social
setting.

(Gintubyidoan ako han akon mga maestro/maestro han

waALpsYy ngd pongstond, ugan mwgn kaangayan gy

pangawi 1abd s gud Kin ada in g katitlok,)

C, Counseling and Encouragement (Pagsagdon wgin
pagpaiiguro)

11. My teachers give me pisces of advice about life, my
studies and what I should do in college.

(An akon mga maestro/maesiro nahatag fin mgn saglon

maiitungod han kingbultt, han akon pag-aradman ngat

han kun ano an akon bubuhigion ha pagiunglong ha

kolehiyo.)

12, My teachers show closeness and intimacy with me
by giving me a pat in the shoulder and a hug fora
job» well done in school.

(An akon mga maesivo/inaesivo nagpapaiciia fin kaswok

ngan  kamapaso han pagiagad ha pamaagl hin

pagiangkop ha akon kut may maspay ko ng
nakhiltino.)

13. My teachers are vocal about how I farein school.
(An alon mga maestwo/maesivo nayakan gud kun ano i
akon kahimtang ha sowelahian labi rah an akor pag-
aradman.)

14 My teachers push me to interact with different
people to boast my social and emotional
development.

(Ginpupuisige ako s akon g westyofnestio gl

makiurusa ha iba-tba ngn tawo pam mapahalsrom &

akon sosyat ngar enosyonal ngn development.)

15, My teachers provide me with information and pieces

of advice about how to deal with adversities in life.
(Ar akon mgm ingestra/mgestro  wahalag  hin
finponnasyon ngar mgn sagdon wmahfynong ki
sunanhon ko pag-atubang han mga pwblema fha
kinabriid,)




Indicators{Pangilal-an)

Responses (MgaBaton Niyo)

5
(AE)

3
(OE)

3
(ME)

2
(LE)

1
(NE)

D. Instructional Assistance (Pagbulig Pmmilingmgu
Garamnston tn Pag-avam hia Eskwelalai)

16. My teachers provide mewith all the things thatI
need - from reference materials to tutorfal
services, and others.

(Gintatagun ako han akon mgn maestrofimaestro han

ngaianan ngn akon mgn kinahanglan - tikang han

mgn libro ngn amon gunit ha pagleksyon #ha
eskwelahan, ngan api na kito an paghitdo ha akon
gawas han amon klase, ngan iba pa.)

17. My teachers give me instructions regarding how
to use books, how to find other reference
materials to be used in clasgs, and how to research
other references in the Internet.

(Gintulutduan ako han akon mga maesirofnaestro

kun wunanhon paggamit hin tibro, paghiltng hin mgn

aradman ha klase, ngan kun wunanhon pagbiling ha

Erternet han mgn kinahanglanon nga arvadman para

ba kinse}

18, My teachers provide me with modules, brochures
and other references for the different lessons in
class.

(Giniatagun ako hin mgn modules, brochures ngan

a pa wgn gamitt pag-armm han akon wmgn

maestro/inaestro.)

19. My teachers allow me to borrow their reference
materials for me to have something to use at
home for answering the exams.

(Ginpapahuram ako hin mga oo ngan fba pa nga

gunit pag-nradman han akon mgn maestro/maestro

para makabaton ako ngun makahtino hin assigmnent

b bainy)

20. My teachers give me the chance to research for
other reference materials.

(Gitniagan ako Thigayon Than akon mg

maestrofmaestro nga wmakapamiting hin mga libro

ngus ganit ha pag-aradman)

E.  Attendance in School Activities (Pagaiendiv
Han mga Aktibidades a Eskwelalan)

21. My teachers encourage me to join school activities
that would enhance my talent and promote the
total developrnent of my whaolebeing.

(Ginpupursige gud ake han akon mg

maestrofinaesiro ngn wnapt han mgn aktibidades in

skwelahan para mas mapaupay pa an akon talento
ngun mapauswag an akon kabug-usan nga kinabuhi)




Responses (IVizaBaton Niyo)
Indicaters{Pangilal-an) 5 4 3 2 1
(AB) | (OF) | (ME) | {LE) | (NE)

22, My teachers accompany me to academic and co-
curricular activities done in the district, division
and national levels.

(Gin unpdan ako han akon mgn maestms/ngestros

pag-api han mgn akanediko ngun di-akademtdico ngn

aktibidades fux distrito, dibisyon, ngan nasyonal nga
lebel)

23. My teachers coach me in quiz bee, in academic
contests, and other oral contests,

(Gingigiya ako han akon mgn macstya/inaestro ha

pag-apf ba mga quiz bee, akademiko nga pakoniesi,

ngan mga oral nga koniests,)

24 My teachers instruct me to participate in activities

that would enhance my knowledge and skills.
(Gtutinstruksiyonan  ako han  akon wmgm
wmaestro/maestro nga wmapd han mga aktibidades
han skwelahtan para mas mapaupay an akon
kinandman ngan hibaro.)

25. My teachers give me information about school

activities thatI should participate in.
(Ginhahatagan ako hin impormasyon han akot mgn
maestro/maesiro mahtunong han mga aktibidades i
skwelahan nga dapat ko aplivm.)




PART III.
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RESPONDENTS’ PERCEPTIONS RELATIVE TO THE EXTENT
OF PAREMTAL SUPERVISION ON THEIR CHILDREN'S
STUDIES

{Ikafulo nge Bahun-Kanan mge Pruwmsmeki-anhan Peg-Inomo han Kabug-aton han
gutn hihimo nga Pag-aatimaryPagbantayPaggeiisa/Pag-asirkaso/Pagluhat hin
Kaangayen Buhaton han Mga Kag-anak han kanan ira mga Anglk Pag-aradman),

Directions:

{Pamaagt:

The following are statements that describe the extent of parental
supervision on your studies, Please rate your perceptions using the
given scales:

An mga nasunod nga sasay nag aasoy con ano an kabug-afon han guin
hihimo ngs pag-aatimarypaga-userkaso/vagbantay/pag-giya/pagbuhat han
kinanhnglan buhaton han iyo mga Kag-anak ha iyo nga mga eskunelz,
Alayon paki-hateg hin “ruumero” nga narepresenitar ha imo pag-inoino nia
angay  hen iy guin  bubuhat  nga  pag-eserkesofpag-
satiman/pagbantay/Pag-giya he iyo nge mga anak nira( eskwela) gamit an
aadi viga Usta ha ubos hini niga asoy),

5 Always Exhibited (AE)
(Finmi-Piret Ginpapakita)

4 Oiten Exhibited (OFE)
(Pinmi Ginpapakita)

5 Moderately Exhibited {ME)
(Twmon ta nge Ginpapakita)

2 Less Exhibited {LE)
(Talagsahon la Ginpapakita)

i Never Exhibited (NE)
(Diri gin Popakita)

Responses (Mza Baton Niyo)

Indicators(Pangilal-an} 5 4 3 2 1
(AE) | (OF) | (ME) | (LE} | {INE)

A. Disciplinary Control {Paglidisipting)

1. My parents check on my performanee in school -
from my quizzes, graded recitation, major
examinations and others,

{An akon mgn kag-anak nanginginano han akon

ginhiitmo ha eskwelahan sugad han akon quiz,

paghaion hun mgn pokima pag nngleleksyon, ngan
an g eksmiin sugad han fiyst peripdical lesi ngan
iba pa.)




Indicators(Pangilal~an)

Responses (Mga Baton Niyo)

5
(AE)

&
(OF)

3
(ME)

2
(LE)

1
{NE)

2. My parents talk to my parents about my
performance in school, especially when I fedl low
and frustrated.

(An akon mgn kag-anak nakikistorya han akon mga

maestis  tahtitungod  har  akon  ginhiifdmo  Ba

eskweltahnn labl na gud kun vakikitn niva aga di ako

Haitdniguro #onn AW AWAFT Y aKo guHa.)

3. My parents give me the freedom to choose those
issues that concern my academic life bist remind
me to face whatever consequences thers may be
as results of the choices I made.

(An akon nge kag-nnak nghatag ha akon kin Maayon

nga pranild hiin mga butang ngn mahitungod it akor

pag-nradman wrgan ginpapahimendum ako ngn
mahsbare pag-aivbang kit mga magigin resulia hit
akon giubitno nga deslsyoit)

4, My parents reward me for exhibiting good
behaviors by treating me like a mature adult,
(Napshalipay ha akonr an akon mmgs kag-aaak kada
ko maupay nga guwi nga ginpapaktin ha pamaagl
han pagiteatar ka akon nga sugad hin wsa nga may

buot na nga tawo.)

5. My parents criticize me for misbehaving.
(Ginsusulznat ngan ginsasaway ako hit ohon mga
fag-anak kKada ko wagiain aga qawid nga ginbybuhiai).

B. Behavioral Guidance (Paggiya ha Maupay nga
Pangawi)

8, My parents ensure that I am in the company of
good people - that is, my classmates and friends.
{Génsisigumdo han akon mgn kaganak ngn mga
mag-upay aga kasangkayan ngan kakiase an akon
winbubunyugan ngan ginpapskisangkayan)

7. My parents support the way I dress, especially

when I wear the complete uniform of the achool.
(Naabuyon an akon mga kag-arak han akon pamado
tabi na gud kun nagsusyl-ot akon hms kompleto no
uniporme han eskewelahan.)

8. My parents respect my choices - of Irlends, of
activities to participate in, of style of learning the
lectures in school.

(Nurespeto an akon gy kag-anak han akoi g

glnpipili Hkang ha mgn sangkay, mga aktibidades i

eskzoeinhan ngan har alon pamnaag! aga mahibaroan

an mga leksyon ba sxuiod hian kiase)
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Indicators{Pangiial-an)

Reaponees {Moa Baton MNiye)

5
(AE}

4
(OE)

3
(ME)

2
(LE)

1
(ME)

9. My parents teach me to be tactful especially when

talking to people who are rather sensitive,
(Ghidultdyan ako han akon gy kag-anak #ga
maghinay kin pagyayakan o pakikistorya fic mga tawco
nga madali dumylo hitmga yakan)

10. My parents tutor me about good posture, vanity
and appropriateness of actuations in a given social
getting. '

(Gintubdtdoan ako han akon mgn baganak hanmaupay

nE pamysiord, ton inga kaangayan ngy pangawi labi

nag gud kun ada Win e katitivok.)

C. Counseling and Encouragement (Pagsagdon ngan
pagpaniguro)

11. My parents give me pieces of advice about life, my
studies and what I should do in college.

(An akon mgn kagnnak nahaiag hin mga sagdon

manttungod han kinabuld, han akon pag-aradman agun

fmn fom ano an akon bubwhalon ha paglungtong ha

kolehiyo.)

12. My parents show closeness and intimacy with me
by ziving me a pat in the shoulder and a hug fora
job well done in school.

{An akon mgn kaganak nagpapakita hin kaswok ngan

kamapaso han pagtagad ha pamaagi hin paghasgkopha

akon kun g i maupay ko #ga tahfivho.)

13, My parents are vocal about how I fare in school,
(An akoit mign kagaaak nayakan gud kim ano it akoit
kawtrtyay b skwelahgn Iabl ngh an gkon pag-
ardizgin.)

14 My parents push me to interact with different
people to boast my social and emotional
development,

(Génpupursige ako ban skon g kagamk nga

makfurusa ha Ha-iva ng two pars mapahalarom

akon sosyal ngan enosyonal aga development.)

15. My parents provide me with information and pieces

of advice about how to deal with adversities in life.
(An akon mgn kaganak nahatag hin fmpormasyon
ngE myn saglon mahtumong kum wmanhon ko pag-
atubaing han thgn problem ha kinabuhil)

D. Instructional Assistance (Pagbully Pamiling mign
Garaniton s Pag-aram bq Eskwelahain)

16, My parents provide me with all the things that I
need - from reference materials to tutorlal services,
and others.

(Gintatagant ako han akon mign kag-anak han ngrignan

g akon g kinahanglan ~ tikaig han mg by nga

aron gamdt ha pagleksyon ha eskwelalian, ngadio han

| pagiutde ha akon guwas han muon kisse, ngan iba pa.)




Responaes (Mga Baton Niyo)
Indicators(Pangilal~an) b 4 3 2 1
(AE) | (OF) | (ME) | (IE) | (NE)

17. My parents give me instructions regarding how
to use books, how to find other reference
materials to be used in class, and how to research
other references in the Internet.,

(Ginhitwdduan ako han akon mgn kaganak kun

wunanhon paggnnit hin o, paghiling hitn g

aradinan a Klase, ngan Kun ginanhon pagbiling i

Interntet st g kinatanglanon nga aradman pam

ft klase)

18, My parenty provide mewith modules, brechures
and other references for the different lessons in
class,

(Gitrtatagan ako fin mga modules, brochures ngan

fha pi1 ngn gunit pag-avam han akon mga kag-anak.)

19. My parentz allow me to borrow their reference
materials for me to have something o use at
home for answering the exams,

(Glntpapalnoam gko in mga Hbyo wgun g pa ngy

gomit pag-aradman har akor mga kag-anak para

makabaton ako ngan makahimo hin assigmuent ha
balay.)

20. My parents give me the chance to research for
other reference matertals.

(Gintatagan ako higiyon han akon mga kaganak

nga makapmmiting hin mga U ngan gmnit ha pag

armdman.)

E. Attendance in School Activities (Pag-atendiy
han mga Alitibidadesha Eskivelahan)

21. My parenis encourage me to join school activities
that would enhance my talent and promote the
total development of my whole being,

(Ginpupursige gud ako han akon mga kag-anak nga

wnapi ar mgn aktibidades ha skwelahan para mas

mapaupay pa an akon falemio ngan mapauswag an
akon kabug-usan nga kinabulii)

22. My parents accompany me to academic and co-
curricular activities done in the district, division
and national levels.

(Gin wupdan ako hen akon mgn kag-anak pagapl

Ban mg  akamediko ngan  di-gkadenifio  ngn

aktitidades hu distrito, dibisyon, ngust sisyonal v

lebel)

28, My parents coach me in quiz bes, in academic
vontests, and other oral contests.

(Gingigiya ako han akon mga kag-anak ha pag-api

ha mon guiz bee, akademiko ngr pakontest, ngn

g oral tgn koniests,)
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Responges (Mga Baton INiyo)
Indicators(Pangilal-an} 5 4 3 2 1
(AE} | (OF) | (ME) | {LE) | (NE)

24 My parents instrict me to partictpate in activities

that would enhance my knowledge and skills.
(Gintiustruksiyonun ako han akon mgy kag-anak
ngn wmapi han mga aktbidades han eskwelahan
pars mas mapawpay an akon Linaadman ngun
trfbar.)

25. My parents give me information about school

activities thatI should participatein.
(Ginhahatagan ako hin imponnasyon han akon mga
kaganak mahiunong han mgr aldibidades ha
eslepelalian nga dapat ko aplhan.)

Thank you very much and more power!

(Damo nga salamat!)
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APPENDIX I
Republic of the Philippines

SAMAR STATE UNIVERSITY
Catbalogan, Samar

SURVEY QUESTIONNAIRE FOR TEACHERS

February 8, 2007
Dear Respondents,

Good day!

I am presently conducting a research entitled “TEACHERS AND
PARENTAL SUPERVISION: THEIR RELATION TO THE ACADEMIC
PERFORMANCE OF ELEMENTARY SCHOOL PUPILS”, in partial fulfillment
of the requirements for the degree Master of Arts in Elementary Education.

In this regard, you are chosen to be one of the respondents of this study.
Rest assured that you responses would be kept with wtmost confidentiality.

Thank you very much and more power!

Sincerely yours,

{SGD.) REY J. VILLANUEVA
Researcher
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QUESTIONNAIRE FOR THE TEACHER - RESPONDENTS

PARTI. RESPFONDENTS’ PERSONAL PROFILE

Name:
(Optional)
Age: Sex: { YMale Civil Status: { )Single
( )Female ( )Married
{ )Separated
{ ) Widowed
Average monthly income:
Educational Attainment: { )BEEd4/BSEd

{ )MA/MS/with units

{( YMA/MS/with CAR

( YMA/MS/Graduate

( YPLD./EdD. units

( }Ph.D./E4.D. with CAR
{ )PhI)./Ed.D. Graduate

Length of Service Latest Performance Rating (Numerical Value)

Relevant Trainings/Seminars Attended:

PART IL RESPONDENTS’” PERCEPTIONS RELATIVE TO THE EXTENT
OF THEIR SUPERVISION ON THEIR PUPILS' STUDIES

Directions: The following are statements that describe the extent of teacher
supervision on. their children’s studies, Please rate your perceptions
using the given scales:

] Always Exhibited (AE)

4 Often Exhibited {QOFE)

3 Moderately Exhibited (ME}
2 Less Exhibited (LE)

1 Never Exhibited (NE)
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Responsees
Indicators 5 4 2 2 1
(A | ©B | (M) | @B | ovB)

A, Disciplinary Control
1 T check on my pupils’ performance in achool -

from their quizzes, graded recitation, major

essaminations and others.
2. 1 talk to the parents of my pupils about their

performance in school, especially when they
feel low and frustrated.

I zive my pupils the freedom to choose thoss
issues that concern their academic life but
remind them to face whatever consequences
there may be as results of the choices they
made.

I reward my pupils for exhibiting good
behaviors by treating them like mature adults,

I criticize my pupils for misbehaving.

Beahavioral Guidance

o -] 13

I ensure that my pupils are in the company of
good people - that ig, their classmates and
friends.

1 support the way my pupils dress, especially
when they wear the complste uniform of the
school.

I respect my pupils’ choices - of friends, of
activities to participate in, of style of lsarning
the lectures in school.

w

1 teach my pupils to be tactul espacially when
talking to people who are rather sensitive.

10.

I tutor my pupils about good posture, vanity
and appropriateness of actuations in a given
social setting.

Counsaling and Encoitragement

11

I give my pupils pleces of advice about life,
their studies and what they should do in

college.

I show closeness and intimacy with my pupils
by giving them a pat in the shoulder and a hug
for a job well done in school.

13.

I am vocal about how my pupils fare in school.

14,

I push my pupils to interact with different
peopla to boast their social and emotional
development.

15

I provide my pupils with information and
pieces of adwice zbout how to deal with
adversities in life.




Indicators

Responses

4
(OE)

3
(ME)

2
(LE)

Instructional Assistance

I provide my pupils with all the things that
they need - from reference materials to tutorial
services, and others.

17

I give my pupils instructions regarding how to
use books, how to find other reference
materials to be used in class, and how to
research other references in the Internet.

18.

1 provide my pupils with modules, brochures
and other references for the different lessons in
class.

19,

I allow my pupils to borrow their reference
materials for my pupils to have something to
use at home for answering the exams.

I give my pupils the chance fo research for
other reference materials.

Attendance in School Activities

21

I encourage my pupils to join school activities
that waould enhance their talent and promote
the total development of my whole being.

I accompany my pupils to academic and co-
curricular activities done in the district
division and national levels.

I coach my pupils in quiz bes, in academic
contests, and other oral contests,

24

I instruct my pupils to participate in activities
that would enhance their knowledge and skills.

I give my pupils information about school
activities that they should participatein.
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PARTHI. RESPONDENTS’' PERCEPTIONS RELATIVE TO THE EXTENT
OF PARENTAL SUPERVISION ON THEIR CHILDREN’S
STUDIES

Directions: The following are statements that describe the extent of paremtal
supervision provided by the parenis on their children’s studies,
Ploase rate your perceptions using the given scales:

Always Exhibited (AE)
Often Exhibited (OE})
Moderately Exhibited {(ME)
Less Exhibited (LE}

Never Exhibited (NE)

=R G

Responseas

Indicators 5 4 3 2 1
(AE) | (OF) | (ME) | (LE} | (NE)

A, Disciplinary Control

1. The parents chack on their children’s performance
in school - from their quizzes, graded recitation,
major esaminations and others.

2. The parents falk to the teachers about their
children’s performance in school, especially when
they fesl low and frustrated.

3 The parents give their children the freedom to
choose those issues that concern their academic life
but remind them to face whatever consequences
there may be as results of the choices they made.

4 The parents reward their children for exhibiting
good behaviors by treating them like mature
adults.

The parents criticize their children for misbehaving.

Behavioral Guidance

o [mifen

The parents ensure that their children ars in the
company of good people - that is, their classmates
and friends.

7.  The parents support the way their pupils dress,
especially when they wear the complete uniform of

tha achool.

8  The parents respect their children’s cholces ~ of
friends, of activities to participate in, of style of
learning the lectures in school.

9. The parents teach their children to be taciful
especially when talking to people who are rather
sensitiva,

10.  The parents tutor their children about good
posture, vanity and appropriateness of actuations
in a given social satting.
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Indicators

Responses

(A}

4
(OFE)

3
(ME)

2
{LE)

C.

Counseling and Encouragement

11

The parente give thelr children pleces of advice
about lifs, their studies and what they should do in
collage.

The parents show closeness and intimacy with their
children pupils by giving them a pat in the sheulder
and a hug for a job well done in school.

13,

The parents are vocal about how their children fars
in school.

14

The parents push their children to interact with

different people to boast their social and emotional
development.

15,

The parente provide their children with information
and pieces of advice aboul how o deal with
adversities in life.

Instructional Assistance

The parenis provide their children with all the
things that they need - from reference materials to
tutorial services, and others.

17.

The parents give their children instructions
regarding how to use books, how to find other
reference materials to be uged in clasg, and how to
rezearch other references in the Internst.

18,

The parents provide their children with modules,
brochures and other references for the different
lessons in class.

19,

They allow their children to borrow their reference
matarials for their children to have somathing to use
at home for angwering the exama.

20,

The parente give their children the chance to
rasearch for other refearence materials.

Attendance in Schoeol Activities

2L

The parents encourage their children to join school
activities that would enhance their talent and
promota the total development of my whole being.

The parents accompany their children to academic
and co-curricular activities done in the district,
division and natlonal levels.

The parente coaclr their children in quiz bee, in
academic contests, and other oral contests.

24,

The parents instruct their children to participate in
activities that would enhance their knowledge and
skills.

The parents give their children information about
schoo] activities that they should participate in.

Thank you very much and more power
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APPENDIX J

Republic of the Philippines
SAMAR STATE UNIVERSITY
Catbalogan, Samar

SURVEY QUESTIONNAIRE FORTARENTS

Febrero §, 2007
Tinahod ko nga mga Kag-anak,
Maupay nga Adlawt

Hi ako usa nga estudyante ha eskwelahan graduado han Samar State
University nga nag hihimo hin pag-aradman hionong han “Mga Kamaestrahan
ngan mga XKag-anak Pag-aatiman/Panginanc/Pagbantay/Pag-aaserkaso/
Pagbuhat hin Kaangayan Buhaton para han mga Eskwela nga Aada ha
Elementarya: An Relasyon hito han kanan Eskwela Grado/Marka nga Nakuha
ha Eskwelahan”. Ininga akon guin papanhatag ha iyo para iyo suratan han iyo
mga baton/tubag acon ini kinahanglan para makalangpos hini mga acon pag-
aradman.

Usa ka nga akon napili para paki-anhan han imo tindog hini nga acon
pag-aradman. Iguin aasoy ko ha imo mga waray iba nga mahibabaro con ano
man an imo mga guin baton/tubag hini nga acon mga pamaki-ana. Ini nga imo
mga baton/tubag hini nga acon pamaki-ana diri ko gagamiton hin bisan ano nga
macacada-ot ha imo cay an gamit la himi para la hini nga acon pag-aradman.
Amola, ’

Salamat hin madamo!

An ha iyo nangangamoyo,

{(SGD.) REY J. VILLANUEVA
Researcher



QUESTIONNAIRE FOR THE PARENT - RESPONDENTS
(Mga Pemakiana para han Kag-anak)

PARTI. RESPONDENTS’ PERSONAL PROFILE
Lre nige Bahin ~FPemaaens nge Personal

Name (Ngaran):
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Optional (Puede deri mo isurat an imo ngararn)
Age (Edad): Sex: { )Male (Lalaki)

{ )Female (Babaye)

Average monthlyilncome (Pankita nga kwarta ha kada bulan):
Educational Attainment (Kinaadman):
( ) Elementary Level (Waray Makatapos Elementarya)
{ ) Elementary Graduate (Nakatapos Elementarya)
{ )High School Level (Waray Makatapos Sekundarya)
( ) High 5chool Graduate (Nakatapos Sekundarya)
( YCollege Level (Waray Makatapos Kolehiyo)

( ) College Graduate (Nakatapos Kolehiyo}

( ) Graduate and Post-Graduate (Nakatapos ha Gradwado nga Pag-aram}

Occupation/ Employment (Trabaho /Pangabuhi):
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PARTIL RESPONDENTS’ PERCEPTIONS RELATIVE TO THE EXTENT
OF TEACHER SUPERVISION ON THEIR PUPILS" STUDIES

(kaduha nga Bahin- KenanPinamamaki-enhan Pag-inotno Hionong han Kabug-aton
han kanan Mga Kamgestrahan Pag aatimaryPag-neserkaso/Pagbantay/Pag-
giya/Pagbuhat nga Ka-angayan para han mga ira Estudyante mga Pag-aram)

Directions: The following are statements that describe the extent of teacher
supervision on your children’s studies. Please rate your perceptions
using the given scales:

(Pamaags An mae ngsunod nge sssey nAg aasoy con eno en kebug-aton han gum
Fifimo han mga mag huruido g pag-
aatimary/pagaserkaso/vaghantay/paghimo kit ira kinghanglan buhatfon han ira
mga eskunecla,  Alayon paki-hatag hin "rumero” nga varepreseniar ha imo
pag-inoino na angey han s guin bubuhat nge pag-aserkasq/peg-
gatima/paghaniaypagbuhat han naaangay buhaton han fyo mga anak nga irag
eskevela gamit an aadi vige Usta ha wbos hini nga asoy).

5 Always Exhibited (AE)
(Pirmm-Piremi Ginpapakita)

4 Often Exhibited (OE)
(Pirmi Ginpapakita)

3 Moderately Exhibited (ME)
(Tumen la nge Ginpapakita)

2 Less Exhibited (LE)
(Talagsaher la Gmipapakita)

1 Never Exhibited (NE}
(Diri gin Papakita)

Raapanses (Moa Baton INiyo)
Indicators (Pangilal-an) B 4 3 2 1
(AE) | (OF) | (ME) | {LE} | (NE}

A, Disciplinary Control (Pagdidisiplina)

The teachers check on their pupils’ performance
in school ~ from their quizzes, graded recitation,
major axaminations and others.

(An i  maeshodngesivo  unanghigiiano  han
winhfivino ha eskwelaban fmn fya mgn estudyanie
sugud han fm guiz, pagbaion han mgn pakiana pag
naglelcksyon, ngan an mgn eksamin sugad han flret
periodical test ngan iba pa.)

=
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Responses (MgaBaton Niyo)
Indicators {Pangilal-an) 5 4 3 2 1
{AE) | (OF) | (ME) | (LE) | (NE)

2. The teachers talk to the parents about their
pupils’ performnance in school, especially when
they feel low and frustrated.

(An mgn maestrofnaestro nakikisiorya han nmign

kag-anak  muhitungod  han gl ha

eskwelatian han fya niga estudyainte labd mx gud kun
nakdkiig pira agn A saaiahgure 1gm BEWAWAraydi

Tiirg edn guna,)

3. The teachers give their pupils the freedom to
chooge those issues that concern their academic
life but remind them to face whatever
congequences there may be as results of the
choices they made.

(Arn mgn muestrofinaestro nahatng ha lya mg
estudyante i igzyon ng1 punild Tetre s butang
ngn  mabftungod Wt b pag-aradman  ngan
ginpapahimendien him nga mahibaro pag—atub:mg
hit mgn konsdupensya Wit fra ginhimo nga
desisyon.)

4 The teachers reward their pupils for exhibiting
good behaviors by treating them like mature
adults.

(Napahalipay ha ira mgn estudyanie an mga

maestro/maesivo kada nira maxpay nga gawi nga

ginpapaiita ha pamaagl hon pagtratar o fm nga
sugad i usa ngrmay buot sa nga tawo.)

5. The teachers criticize their pupils for
misbehaving.

(Ginsusukinar ngun  ginsasaway han g

maestrofnaestro an fa mga estudyanite kada nim

maglain nga guwi nga girbubuliat).

B. Behavioral Guidance (Fagdljja g Maspay fis
Pangaird)

6. The teachers ensure that thelr pupils are in the
company of good people - that is, their
classmates and friends.

(Génstsigurado han wign muaesivo/indesiro nga g

magupay nga Lasangkayan ugan kakiase an

ginbuelnmyugan ngan ginpapakisangkayan han ia
gz estud yaiie)

7. The teachers support the way their pupils dress,
especially when they wear the complete uniform
of the school.

(Naabuyon an mga maestyo/maesiro han pamado

#ran fya mgn estudyante labd na gud kun nagsysul-ot

Tifra han kompleto ngn wniponne han eskweiafian.)
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Indicators (Pangilal-an)

Responses (Mga Baton Niys}

5
(AE)

4
{OF)

3
(M)

2
(LE)

1
(INE)

8. The teachers respect their pupils’ choices - of
friends, of activities to participate in, of style of
learning the lectures in school.

(Narespelo an miga maestiofusestio han mgn ginplpiti

fn fnx mgn estudyante tikang ba mgn sanghay, i

aktitidades ha eskwelabn ngan han fa pvaagt wgr

thnfiibaronn anmigs leksyon i sulod hun klase)

123 The teachers teach thsir pupils fo be tactful
especially when talking to people who are rather
sensitive

(Ghgutuiduan han mg mdeshio naesivo ng maghinay

hin pagyayakan o pakikistorya ha mga fawo gy

madali dumulo kit wga yakan an ira mga estudyarnte.)

10. The teachers tutor their pupils about good posturs,
vanity and appropriateness of actuations in a given
social setling.

(Glutututdosn hn wmign maestrofngestro han wmaspay

ngn pmnusiors, ngan mgn kasngayan ngn pangaws iabi

na gud kun ada Win mgn katitiok an fra mga
estudyante.)

C. Counseling and Encouragement (Paggagdon ngan
pﬂg}ﬁﬂfgﬂm}

11. The teachers give their pupils pieces of advice about
lifg, their studies and what they should do in
college.

(An mga maesirofmaestro naliatag hin mgn sagdon

mahitungod han kinabuhi, han pag-aradman ngan han

kam ano an akon bubahiaion in paghmgtons g koleldyo

Teait dve g estudypaite.)

12. The teachers show closeness and intimacy with their
pupils by giving them a pat in the ghoulder and a
hutg for a job well done in school.

An mgn maestvo/maestyo nagpapakiia hin taouok ngan

kamapaso han paghagad ha panuagi in paghangiop ia

ira i estulyante kun mmay waypay nga naltiiino.)

18, The teachers are vocal about how their pupils fare in
school.

{An mgn maeshanaestro nayakan ged fun auo it

kahfrrang ha soovelahan lobd wa an pag-aradman han

iraings estudyante.)

14 The teachers push thelr pupils to interact with
different people to boast thair social and emetional
development

(Girpupursige han mgn maestro/maestro nga mak fwysa

Ba foa-fba nga fawo par mapahalarom i akon sosyal

ngan  anosyonal ngm  depelopment an  dra mgm

eqtudyante.)
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Responses (Mga Baton Niyo)
Indicators (Pangilal-an} b 4 3 2 1
(AE} | (OF) | {(ME) | {LF) | (NE)

15. The teachers provide their pupils with
information and pieces of advice about how to
deal with adversities in life.

(An mgn maestro/inaestro nahatag hin impormasyon

g g sagdon muakiunong kg wungaiion s ira

ingn estudyante pag-aisbag han mge problemn

kinabuhi)

D. Instructional Assistance (Pagbully Pamdling
g Garamiton ia Pag-arin ia Eskwelahan)

16, The teachers provide their pupils with all the
things that they need - from reference materials
to tutorial services, and others.

(Géninlagan har mga maesirofnaestio an im mga

estudyainte ban ngaiagnan nge mgs kinghanglan -

tékang han mga Hbro ngn gamidt ha pagleksyon ha
eswelahan, ugadio han pagtutde ha grwas han
klase, ngan fba pal

17. The teachers give their pupils instructions
regarding how to use books, how to find other
referance materials to be used in dass, and how
to research other references in the Internet.

(Gintwtwtduan hian mga maesivo/maestro an ifva mga

estudyanie kun wwmanhon paggumit hin lbro,

paghiling in mga avadman ha klase, ngan kun
wmunanhon paghiling ha Infermet han mgm
kinahanglanon nga avadman para fa klase)

18. The teachers provide their children with modules,
brochures and other referances for the different
lessons in class.

(Gimtalagan hin mgn modules, brochures ngan {ba

PR g gantdt pag-avai ait g gl estidyante Tan

i mgestyoAndestin.)

18, The teachers allow their pupils to borrow their
reference materials for their children to have
something to use at home for answering the

axams.
(Ginpapahuram han ira mge maesirosnaestro an
wmgn estudyante kin mga lbro ngan fba pa nga gunit
pagaradiman para makabaton agan makakimo hin
assigntient g balay.)

20, The teachers zive their children the chance to
research for other reference materials.

(Gatatagun hin higryon han gy macsto/mmesto

ar mgn estndyanie nga makapamiling vin mgn ibro

| ngan gonidt ha pag-armdman,)
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Indicators (Pangilal-an)

Respoinrses (Mga Baton WNiyo)

5
{AE)

4
(OB

a3
(ME)

2
(LE)

1
(INE)

E. Attendance in School Activities (Pag-aiendir
Har mga Aktibidades ba Eskwelahazn)

21. The teachers encouirage their pupils to join
school activities that would enhance their
talent and promote the total development of
my whole being.

(Ginpupursige gud han mgn maesto/inaestys an

g estydyante ngd wnapl han mga akiibidades

ha skwelahan par mas WEpaupay pa 4y i

talento ngan mapausway an kalwig-wsan v nga

kinabuni)

22. The teacheras accompany thelr pupils fo
academic and co-curricular ach vitles done in
the district, division and national levels,

(Gin wupdan han g maeshroAnagesiro an mge

estudyante pag-api ban mga skamediko ngan di-

akademiko nga aktibidades ha distrito, dibrisyon,

ngar nasyonal nga lebel.)

23. The teachers coach their pupils in quizbes, in
academic contests, and other oral contests.
(Gingigiya han mg maestrodnaesiro ha pag-apt
ha mga guiz bee, akademito nga pakoniest, ngan
mgn oral ngn confests an ira myga estudyanie)

24  The teachers instruct their pupils to
participate in activities that would enhance
their knowledge and skills.

(Ginfinstruksiyonan han mgn maeshofnacesivo

e wiapd han gy aktfidades ian skwelafai

pavd s wapdapay an kivggdiman agan kibaro

han fra g estydyante)

25, The teachers give their pupils information
sbout school activities that they should
participate in.

(Ginhahalagan Win fmpomnasyon  an  mge

estudyanie han I  mgn  maeshrofmiaesiro

mahiunong han mgy akibidades in skwelahas

i dapat wire apifan.)




PART III.
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RESPONDENTS’ PERCEPTIONS RELATIVE TO THE EXTENT
OF PARENTAL SUPERVISION ON THEIR CHILDREN'S
STUDIES

(Tkafido nge Bahin- Kanan mga Pmamamaki-anhan Pag-Inowmo han Kabug-aton han
guin hihimo wnga Pag-aatimar/Pagbantay/Paggiyq/Pag-astrkaso/Pagbuhat hin
Kaangayan Buhaton han Mga Keg-anak han Kanan ira mga Angk Pag-aradmarn)

Directions:

{Famaagr.

The following are statements that describe the extent of parental
stipervision on your studies, Please rate your perceptions using the
given scales:

An mga ngsurnod nge Sesay NAg aascy cont ano &1 kabug-sion hen gum
hifvimio nga pag—gfzfz’mm/pfzg.sz-fzserkasafpmgbanfmypgg-giya/pagbahaf fan
kinarhnglan buhaton han iyo mge Kag-anak ha tyo nge mae eskuuels,
Alayon pakihatag hin “mumero” nga narepresentar ha imo pag-inoino na
grgey  hen  fye  guin  bubuhet  mge  peg-esevkesq/pRg-
antimarypagbaniay/ Pag=giva ha iyo nga mga anek nira (eshuoelz) gamit an
aadi nga Yista ha wbos hini yiga asoy).

5 Always Exhibited (AL}
{Pirmi-Pirmi Ginpapakitz)

4 Often Exhibited (OE)
(Pirmi Ginpapakite)

3 Moderately Exhibited (ME)
(Twman le ngae Ginpapakita)

2 Less Exhibited (LE)
{Talagsahwon Ie Ginpapakiia)

1 Nevar Exhibited (NE)
(Diri gin Papakita)

Responseas (Mga Baton Miyn)
Indicaters (Pangiial-an) B 4 3 2 1
(AR} | (OF) | (ME) | (LE) | (NE}

A. Disciplinary Control (Pagdidisipling

1. I check on my children’s performance in school -
from their quizzes, graded recitation, major
examinations and othera.

{Akon pinanginginano an ginhitimo ha edovelaban

han akon anak sugad han tya quiz, paghaion han mga

pakiana pag nagleleksyon, ngnm an mgn eksmnin
sugad han firat peviodical test ngan fba pa.)




Indicators {Pangiial-an)

Responses (Mga Baton Niyo)

5
(AE)

4
{OE)

3
(ME)

2
(LE)

1
(NE)

2. I talk to the teachers about my children's
performance in school, especially when they
feel tow and frustrated.

(Akon ginkakastorys an mge maestro/maestro hain

akon anak mahitungod han dra ginhihinoe ha

esicwwelahan labi na ged kun naiclita nakon ngn di

hira naniniguro Ngun AAWAW AEYaT QENd.)

3. I give my children the freedom to choose those
issues that concern their academic life but
remind them to face whatever consequences
there may be as results of the choices they
made.

(Akon giiwtatagan hin kigiyon an akon anak wga

pumill in mgn butang nge makitungod il tra pag-

aradman ngan ginpapahinumdan ko nga mahibaro
pag-atubang hit mgu konsekwensya hit fra ginhimo
ngn desisyon.)

4 I reward my children for exhibiting good

behaviors by treating them like mature adults.
(Napahatipay ako han akon anak kada nira mauspsy
nga gawinga ginpapakita ha pamaagl s pagtraiar
ko ha iya nga sugad hin wsa uga may buot na ngn
tawo.)

5. I criticize my pupils for misbehaving.
(Giususulanat ngan ginsasaway ko it akon anak Wit
kada niyamaginin ngn gawi nga ginbubuhat).

B. Behavioral Guidance (Paggiya ha Maupay ngn
Pangawi)

6. I ensure that my children are in the company of
good people - that is, their classmates and
friends.

(Ginsisiqurado ko ngn mgn mag-upay Hgs

kasanghayan ngan kakilase an ginbubunyugan ngan

ginpapakisangkayan han alcon anak.)

7.  1support the way my children dress, sspecially
when they wear the complete uniform of the
school.

Naabuyon ako han pamado labi na gud kun

nagsysgl-ot han kompleio ngn wmipomne han

eskwelahan an akon anak.)

8. I respect my children’s choices - of friends, of
activities to participate in, of style of learning
the lectures in school.

(Narespeto ako han wmga ginpipild han akon anak

tikang ha mgn sangkay, mgn aktlbidades ha

escwelahan ngin han pamaagi ngn mahibaroan an
nigu leksyon ha sulod han Ilase.)




Indicators (Pangilal-an}

Responses (Mga Baton Niyo)

5
(AE)

4
(OE)

3
(ME)

2
(L)

1
(NE)

9. I teach my children to be tactful especially
when talking to people who are rather
sengitive.

(Gimtwhwtdunn ko ngn maghtnay hin pagyayakan

o pakikistorya ha mga iawo nga madali dunulo

hitmgn yakan an akon anak.)

10. T tutor my pupils about good posture, vanity
and appropriateness of actuations in a given
gocial getting.

(Gimtututdoan ko an akon anak han maupay nge

pamusiora, ngan g kaanguyan nga pangawi

{abi na gud kun ada hinmga katitirok)

C. Counseling and Encouragement (Pagsagidon
nguit pagpaniguro)

11. I give my children pieces of advice about life,
their studies and what they should do in
college.

(Akon ginhalintagan an akon anak hin mg

sagdon mabitungod han kinabuhi, ha pag-

aradman ngan han kun ano an bubuhaton ha

pagtungionyg ha kolehiyo,) )

12, 1 show closeness and intimacy with my
children by giving them a pat in the shoulder
and a hug for a job well done in school.

(Akon ginpapakita an akon anak hin kaswok ngan

kamapaso han pagiagad fm pamaagi  hin

paghangkop ha iya kun may maupay niye ngm
nalifitimo,)

13. I am vocal about how my children fare in
school.

(Akon ginyayatan ha alconr anak kwn ano gud 1t

akon nahifbaroan mahitungod Wi fya

kahimtangha skwelahan.)

14 I push my children to interact with different
people to beast their social and emctional
development.

(Ginpupursige ko an akon anak nga makiurusa ha

{ba-iba ngn tawo para mapahalarom it s sosyal

ngaan emosyonal iga development.)

15. I provide my pupils with information and
pieces of advice about how to deal with
adversities in life.

(Akon gintatagan hin imponnasyon ngan mga

sagdon mahiwnong kun wunanhon it akon anak

pag-atubang han mga problema ha kinabuhi.)




Indicators (Pangilal-an)

Responses {Mga Baton Niyo)

5
{AE)

4
(OE)

3
(ME)

2
(LE)

1
(NE)

D. Imstructional Assistance {(Pagbulig Pamilingmgu
Garmmiion ha Pag-avam ha Eskwelalan)

16. I provide my pupils with all the things that they
need - from reference materials to tutorial
services, and others.

(Gintuingnn ko an akon anak han ngwianan vga fya

mgn kinahanglan - tkang han mgn MHbro nga fya

guidt ha pagleksyon ha eskwelahan, ngadio han
pagtuido ha {ya grwas han kiase, igan ita pa.)

17. I give my pupils instructions regarding how to
use books, how to find other reference materials
to be used in class, and how to research other
references in theInternet.

(Gintwtutdyan ko an akon amak kun wunanhon

paggamit hin 1bro, pagbiling hin mg amdman ha

klase, ngan kun wunanhon pagbiling ha Eiternet han
miga kinahanglanon nga aradinan para ha klase.)

18. I provide my pupils with modules, brochures and

other references for the different lessons in class.
(Gintatagan ko hin mgn modules, brochures ngan fba
pa nga gmmit pag-aram an akon anak.)

19. I allow my pupils to borrow my reference
materials for their children to have something to
use at home for answering the exams.

(Ginpapaturam ko hin mgn lbro ngun fba pa ngn

gamit pag-aradman an akon anak parn makabaton

ngan makahimo bin assigmuent ia balay.)

20. I give my pupils the chance to research for other
reference materials.

(Géntatagnn ko Rigayorn an akon anak ngw

makapamiling hin mgn libro ngnn gamit ha pag

aradmian)

E. Attendance in School Activities {(Pagatendir
Han mgn Aktibidades ha Esiwelahan)

21. T encourage my pupils to join school activities
that would enhance their talent and promote the
total development of my wholebeing.

(Glupupursige gud nokon an nkon anak ngn wmapi

han mgn aktibidades ha skwelahan para mas

mapaupay pa an fya islewio ngan mapauswng an iya
bug-ossiga kinabuhi.)

22, 1 accompany my pupils to academic and co-
curricular activities dene in the district, division
and national levels.

(Gin wupdan ko an akon anak pag-api han mgm

akamediko ngan di-akademiko ngn akiibidades ha

distrito, dibisyon, ngan nasyonat nga lebel)
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Responses {MgaBaton Niyoe}

Indicators (Pangilal-an) 5 4 3 2 1
(AE) | (OF) | (ME) | (LE) | (NE)

23. I coach my pupils in quiz bee, in academic
contests, and other oral contests,

(Ginglgiya ko an akon anak ha pag-api ha mgu quiz

bee, akademiko ngr pakomnlest, ngun mga oral ng

kontests)

24. T instruct my pupils to participate in activities
that would enhance their knowledge and skills.
(Gintinstruksiyonan ko an akon anak nga wmapi
fian mga aktibidades han skwelahan para mas
mapaypay an iya kinaadman ngan hibaro.)

25. I give my pupils information about school

activities that they should participate in.
(Ginhahatagan ko hin {mponnasyon an akon anak
mahiunong han mga aktibidades ha skwelahan ngn
dapat niya aplhan.}

Thank you very much and more power!
{Damo nga Salamat!)
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