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ABSTRACT

It was the intention of this study to construct and validate instructional
materials that would develop the phonological skills of grade VI pupils in
English. The study employed the descriptive-developmental method of
research using the Phonology Test in English and survey questionnaire as the
main instruments to determine the phonological difficulties of the grade Vi
pupils in the District of Daram I. The teachers’ responses pertaining to the
validity of the instructional materials were as follows: 4.20 for the content
validity, and construct validity and 4.30 for the face validity. All these means
belong to the “agree” range. Moreover, the experts’ responses along the
materials” validity were; 3.52 for the content validity, 4.12 for the construct
validity and 4.04 for the face validity. Likewise all these mean ““agree”. For
the conclusion, the diagnosed difficulties of the Grade VI pupils as revealed
by the phonology test were conquered by the perceived difficulties given by
the teachers and experts. These results indicated the necessity to develop
instructional materials based on the weaknesses in order to overcome, or at
least minimize them. Teachers’ assessment showed that the degree of
difficulty of the pupil-respondents was greater than the assessments as given
by the experts. This was supported by the rejection of the corresponding
hypothesis. For the recommendation, the developed instructional materials
should be used by the language teachers as supplementary instructional

materials to address the identified weaknesses of the pupil-respondents.
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. Chapter 1
THE PROBLEM ARND ITS BACKGROUNMD

Introduction

Dus to some innavations, today’'s textbook and workbooks
on Teaching English as a Sscond Language {TESL.) Tand
themnselves at contextualizing the rules of English grammar
into dinteractive and meaningful sxperience to correspond
with the current trend that is communicative in  focus.
However, such is missing in materials for the improvement of
English phonological skills. Language tsachers wishing to
develop and measure these skills among their pupils have to
rely on  traditional materials, methods and approaches.
Sinmnce most currently available teaching materials wers
developed prior to the emergence of communicative Lrends,
they focused more on the discrete phonological components of
the English language and emphasized decontextualized drills
rather +than on  the total communicative effect of an
utterance which could bre heast achisved through
contextualized drills of the language.

Studies reveal theat pronunciation still holds a place
of maximum importance despite th;\advent of other linguistic
theorigs. A pupil or student cannot be said to have mastered

a second language unless e has & command of its  spobken

symbols. It is the teachers’'s primary purpose at the early
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phase of second language learning to develop in her pupils
g students the ability to hear differences in  sounds and
the ability to produce them correctly and atttomatically.
Mer interest should not be centered in clear spesch only but
also in hew a wvowel or a consonant sound changes its
MmEAN LG .

Correct pronunciation measures one’'s understanding.
When hoth persons  talk, the fundamantal basis of
communication is sound. Che parson makes sounds that
gxpress the meaning he wants to convey. The other person
hears the s%unds and extracts the meganing from them. When
ong hears a languags, it means that he hears the actual
sounds of that language, in terms of carefully organized
patterns. S0 that mere distortions in sounds simply Lower
intelligibility between the speaker and the listener (Fries,
1974: 28).

ften times a pupil has the idea and the necessary
vocabulary to sxpress it but his wrong pronunciation of the
sounds causes misunderstanding or confusion. Most often a
pupil misinterprets instructions when thay are done orally
or writes the wrong word for failure to recognize  the
corract  sounds. The failure to understand the stream of
spasch, to hear the distinctive sound features and  the
failure to approximate correct production of these sounds

have besn a cause of many frustrations among language
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teachers. The researcher who is at present an  English
teacher at Bagacay Elesmentary School, Daram 1 District,
Daram, Samar shares the same dilemma with her pupils.

While pronunciation is held in high regard, in actual
practice, the teaching of pronunciation  has bheen a
frustrating experience to many language teachers. Facts
from observation try to point out that what is prevalent in
the fTield nowadays, is the overuse by language teachers of
the traditional approaches to teaching pupil’'s
pronunciation many of which are not fres from shortcomings.

: Ta cite an sxample of a pronunciation test procedure
which is commonly used is the model and imitation type.
Maere the teacher sets a model that the pupil or student
attempts to reproduce . If this weta an adequate
procedure, no problems would appear. But @ experisnce  has
shown That habits of the first language will always, in
one  way or  the other, interfers in the acguisition or
learning of +the second language. This can b gleaned
fram the spacific differences oorurring in the
pronunciation patterns of the first and second languages.

Another pronunciation test procedures is the so-—-called
comparison and contrast where two similar but  contrasting
sounds are tested tmgethe; to differentiate them. Thus p

and b are contrasted by voicing or sh / / and ch /  / by

manner of production.



The above mentioned pronunciation  test procedure
oftentimes fail to internalize the new habits to maks them
actwally part of the pupil’'s second language proficisncy.
When he listens, he will fail to distinguish, and when hs
speaks, he will fail to distinguish, and when he speaks, he
will fail to produce the contrasting sounds.

The wvarious problems sncountered by both  the teachse
and the learner hinder success and progress in the sducative
pirocess. Pupils passing from one grade to another are left
with Cdefitiancy and carry problem with theam to the naxt
step of development. The researcher firmly belisves that
with instructional teaching materials the problems
confronting the teachsr in her actunal teaching as  far as

English phonology is concerned wouwld be minimized.

Statement of the Problem

It was the intention of this study to construct
and validate instructional materials that would develop the
phonological skills of grade VI pupils in English.

Specifically, it addressed the following questions:

1. fAs revealed by the phonology test, what are the
difficulties of the grade VI pupils in the Bigtrict of Daram
i, Division of Samar during the 8Y 1999-2000 along the

following structures:
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1.1 segmental phonemesy and
1.2 non-segmantal phonemes?

2x  HWhat are the difficulties of the grade VI pupils as
perceived by English teachers. and language experts along
segmantal phonemas and non-ssegmental phonemes?

e Is their a significant difference between the
perceptions of English teachers and langusage prparts
relative to the difficulties of the grade VI pupils along
segmental and non-—segmental phonemss?

4, How wvalitd are the materiale based on paers’  and
exparts’ perception in terms of:

4.1. contenty

4.2 constructy and

4.5 fage validity?

9. Do the perceptions of the twe groups of wvalidators
differ significantly relative to the content, construct and
face validity of the materials?

&. What revisions and modifications may be effected on
the materials based on the results of the foragoing

validation process?

Hvootheses

The following hypotheses were tested in this study:
1. There is no significant difference between the

perceptions of the English teachers and language expert,
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relative to the ssgmental and non-segmental phonemes?
2 The perceptions of the pes+r and expert validators
relative to the content, construct and face validity of the

materials do not differ significantly.

Theoraetical Frameworlk

This situdy is founded on the following assumptions  and

theoretical considerationss

Speech Act Theorvy. Sociologists have long acknowledged

the limitations in the Chomsky s formulation of language

compatance . Thay have stressed +the need to include
knowledge of the rules of uwsage and communicatively
appropriate performance. Thay also argued that language

acguisition is not a search for disembodied rules of grammar
but as a problem—solving transaftimn, The essaential
piroblems to be solved by the language learnsr are how to
maks his intentions known to others, how to communicate
what he has in his consciousnsgss, what he has done in  his
behalf, bhow he wishes to relate to Dt?EPS and what to do
when we speak or perform such acts as making reports, making
statements, making gquestions: giving warnings, approving
rejecting and apologizing (Searls, 1976 1346-134).

Richard and Schmidt (1973:2&4) further state that the

developmaent of commuricative competence covers a wide rangs



of diftferent dimensions of language behavicr in the
individual language and in the speech community, and that
aspects of communicative competence include speech acts. A
gspeech act is & minimal wnit of speech which happesns in  a
particular spesch snvironment. Searls, Richards and Schmidt
classify speech act as the representatives, directives,
comissives, and expressives and declarations depending upon
the elocuticnary point or purpose of the ackt, from the
spealkars parspectives. Representatives are speech whose
point or purposes is to tell peopls how things are esxpressed
in such verbs as rectify, verify, build, claim, stc. and to
commit the speakesr in varving degrees (deny, doubt, suggest)
to  the truth of something. One test of representatives is
whether it can be characterized as true or false.

Directives are attempts on the part of the speaker to
get the lesarner to do somsthing. Suggestions, reguests  and
commands are all directives., They differ in the force of
the attempt, but they are all attempts by the speaker to get
the lesarner to do something.

Commissivensss are spesch acts primarily attended to
commit the speaker to do something. FPromises and threats
both fall into this category. the difference betwesen them
being the speakar’s assumphtion whether or not the

{assumption) promised action is desired by the hearer.



Expressiveness sxpress feelings and attitudes about
states of affairs. [ apologized for things I have done,
deplore other people’s actions, regret, thank, welcome, ste.
With sxpressivensss, there is direction of fit between words
and the world, but the state of affairs specified is assumed
to be true.

Declarations are spesch/elocationary acts which  bring

about changes in  the world through their successtul
execution. "Woure fired, savs the boss, and the soployess
must  start the ssarch for a new position. "I do" savs the

bride and groom, and after the presiding official {(secular
o clerical) savs his part, the marriage has taken place.
The defining characteristics of this class of slocutionary
acts is that the performance brings about thes
correspondence between the words and the world. This class
is closest to fustin's (1962) original notion of a
performance, an act of doing something in the world rather
than an act of saving alone.

The present study makes use of the Speech Act Theory
not  in  the sense of testing the lesarner’'s ability to
manipulate his knowledge aboui different speech acts, but in
the sense of understanding and producing speech  sounds
specifically of the theory and development of sound changss

within a given language.



Hymes (1964} as & socio-linguistic theorist, stated

that the task of language acguisition among childesn is  not

only to attain linguistic competencies but "Communicative
Compatence'. This includes mastery of phonnlooy ,
syntactical, semantic systems and rules for their

appropriate use and interpretation in the different social
contexts.
This contention has something to do with the present

study becausse it involves mastery of phonology. '

Conceptual Framework

Figure 1 is the schema of the conceptusl framework of
the study.

It.c iliustrates the involvement of the I8 grade VI
pupils of Bagacay Elemsntary School in the district of Daram
I as respondents in this study. A 40 item phonology test
was administered in the said school to snable the researcher
to diagrose their weaknessses. The result of the test
revealad that out of the various skills tested, 12 wers
considetred difficult (Table 1, pp. &L - 62). To validate
the results of the phonology test, the researcher wtilized
the perceptions of all English six teachers and language
gxperts in the said disterict by reqguesting them to answer

the checklist prepared. Combining the responsss of the two
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IMPROVED INSTRUCTIONAL MATERIALS ON
ENGLISH PHONOLOGY FOR GRADE VI

PEER o EXPERT
VALIDATION |7 7| VALIDATION

INTERNAL VALIDATION OF THE IM’S

DEVELOPMENT OF INSTRUCTIONAL
MATERIALS ON DIFFICULT
PHONOLOGICAL SKILLS

IDENTIFIED PROBLEM SOUNDS/
PHONOLOGICAL SKILLS

GRADE VI PUPILS

DARAM |

Figure 1. Schema of the Conceptual Framework of the Study
showing the Research Environment, the Development
and Validation of Instructional Materials on

English Phonology for Grade VI Pupils.
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groups of wvalidators the result was consistent with the
findings on the result of phonology test administered to the
grade VI pupils involved in the study. It necessitated the
need for developing instructional materials to overcoms the
diagnosed difficultiss among the pupil-respondents. &fter
the instructional materials on difficult phonological skills
WRe developed, the validity of the constructed
instructional materials was made by presenting them to  the
Eriglish teachesrs and language sxperts.  The validation was
undertaken along content, construct and face validity of the
said materials. Thirough this process the researcher was
able +to come up with an  improved instructional materials

on English Fhonology for grade VI pupils.

Importance of the Study

By means of this study, the researcher tried to
transmilt to the language teacher specifically that there
could he a better way of constructing instructional
materials on English phonelogy after all the problems sounds

of the grade YI pupils have been identified.

To pupils. The instructional materials developed
in  the study would benefit pupils not only of Bagacay
Elementary School but of other slementary schools in the

digtrict, division, region 8 if not in the entire country,



since these materials are communicative skills— focused on
phonology for grade VI and they could, therefore, be used
in any elementary school where English phonology is being
taught. The scores in the test of the grade VI pupils in
schonl, district, division, and region VIII would be raised

since oral skills are taught.

To teachers. The study came out with & research
output which is a valid instructional materials focused on
English phonology for Grade VI pupils. The English
teachers tcould wtilize this instructional materials, in
checking on the arsal production of their pupils-their sound
difficulties and in searching further for the possible
causes of ithese sound difficulties. In this way, +the
languags teachsr might bs able to share not only in the full
mastery of the sounds learn=d, but also in the development
of the methods, approaches and technigues used in  iteaching
and festing phoneology to second language learners. This
type of instructional materials would help the language
teacher make her work of teaching the subject, light and
gpasy because she is provided with a ready—made and available

instructional materials.

Jo  parents. The result of the study is said to  be

useful in the sense that mastery of lmarning is assured with



the use of this instructicnal materials. Thess are
structured materials. The parents would be happy to  bknow,
that school children have a ready reference on  their
homework/assignment in English as far as phonology is

concerned. To parents who kEnow how to read and wndeirstand
symbols in  teaching spoken English, in assessing pupil’s
assignment this serves as guide in checking on the aral

production of the corrsct sounds of English.

To langquane supervisor/administrator. Rasealrch

especially along the development of instructional materials
Qauld gnhance curricalum developmsnt in the slementary level
of education. The Division Supervisor, particularly in
English would be pleased to know, that the teachers they are
supervising ars capable of developing instructional
materials. These supsrvisors can make the output of the
study, a sample of a teacher—-made curriculum development
materials which thay can present to other teachers and/or
pother school personnel. The pressnt study would provide
the language supervisor particularly of the Division of
Samar, with a ready reference relative to the design,
instrumentation and validation of the instrumsnt involved in
language researches. The wuse of instructional materials may
provide the school administrators, and significantly the

poor language teacher an  accurate basis for instruction.
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To curriculum developers. This study which focusad on

the instructional materials on English phonoclogy, might
supportsoollaborats the rassarcher’s decision and
determination to use the learner’ s second language as mediam
of dnstruction. The curriculum developers would find the
present study informative and challenging: informative since
it deasls on English phonology, ong of the branches of
Science of linguwistics dealing with the study of the basic
spunds of  a language. Challesnging because it sought  to
recomnand/ask for more practice on the correct production of
spounds, findings of which would be attributed +to thedir

pfficial and legitimate funcltion in languages enginssring.

To the DECS Reogional Office MNo. 8. One of +he

supervisory thrusts of the Department of Education, Lulturs
and Sports, Regional Office Mo. B is curriculum development.
The regional office would be very glad to khnow that one of
their English teachers has come uwp with a validated
supplementary materials in English languages thus, this
could  be of great belp to other teachsrs who are  teaching
the subject not only to fthe school where the research is  to
be conduacted  but in the whole division and egion. Thag
present study would provide the DECS regional office the
vital phonological data which would be included in  the

regional language plans, prograns and projscis for
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consideration in language poalicy formulation, implementation

and evaluation.

To future ressarchers. To future ressarchers in

Ernglish and curriculum development the present investigation
would serve as a guide on the review of related ressearch
literature. The ressarch design instruments as well as  the
rasearch output may prove useful  to  futwre educational

researchers. a

Scope and Delimitation

The instructional materials on phonology that was
developed in this study was designed primarily to measure
the production proficiency level on segmental phonsmes and
nan-segmantal  phonemss of the second language learners  of
English rather than mere receptive proficiency level.

Serving as subjects in the survey test were the A
arade VI pupils in Bagacay Elementary School, Daram 1
District, Division of Samar {Bee Fioguwre 2}. To validate Lhe
A item phonoloogy test, all teachers teaching English VI and
language saxperts in the said district were utilized to
share their perceptions of the phonological problems of
grade VI pupils by answering the checklist prepared. The
development of instructionals materials was based on  the

results of the phonology test and the percieved difficulties
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given by language teachers and experts.

To wvalidate the developed instructional materials,
twe English teachers., from Catbalogan I within the division
and five language sxperts who have masteral or doctoral
degrees iIin  kEnglish on related majors were emploved.

Tha study was conducted during the school yvear

19992000,

Definition of Terms

To help the readers clarify the following terms uwsed by
the researcher, the researcher defines them conceptuwally and
operationally.

Articulation. It s a distimetness, audibility and

intelligibility of spesch. BGood articulation requires a
free, strong and flexible movement of the lips, tongue and
Jjaws (Manolo, 1974: 24).

Communicative Competence. This refers to the grade VI
pupils ability to produce and understand uwtierances in thelir
appropriate linguistics and psycho-sociolinguistics contexts
being able to use the language appropriate to a given social
context (Bliglioli, 19B82: 98).

Consonant Clusters. This term refers to two

consonants written together te produce a blended sound.
Examples: btr, nd, spl, etc. (Padilla, 1992: 19).

Construct validity. Validity avaluated by




ig

investigating what gualities a test measures that is, by
determining the degrees to which certain explanatory
concepts or constructs acecount for performance in the test
(Dictionary of Education, 1991:20). As used in this study
it refers Lo the degress to which the instructional
materials can be accounted for by ceritain explanstory
constructs.

Content validity. Validity demonstrated by showing how

wall the cuntentlmf the test samples the class situations or
subject matter about which conclusions are o be drawn
{(Dictionary of Education 1991:21). AOs used in  this study
it refers to the extent to which the instructional materials
covered the goals and objectives of the materials.

Contextualized drills. This consists of incomplete

sentences found at the left hand column of the guestion
sheet and are paired correspondingly with an egual number of
ininimal pairs at the right-hand cglumn supposed to  contain
the sounds to be taught. The pupil underlines the word in
the minimal pair which he thinks could complets the
sentence. He then reads aloud all the sentences he has
completed while the teacher records the sounds he actually
hears from the pupil. The item provides the pupil no way of
incurring a wrong choice item from the minimal pair since

pither of the two itsams would fit into the sentence and



therefore could readily be accepted and considered correct.
It is how the item is sounded by the pupil that is  counted.
There is direction/s to be followed {(Prator, 19588: 140).

Contoids. This term refers to the sound of the
consonants as b/, /d/fy kS /L. BEC

Decontextualized Drills. It consists of monosvilabic
English words containing the sounds to be taught by making a
pupil repeat & sst of words freguently. Pressnted in its
isplated form {(not wsed in a sentence) each item has a
corresponding number assigned to it. All items are listed
in columns  and  are grouped into Set 4 and Set B, thus
giving the pupils a chance to rest for five minutes during
the interval between the two sets of exercises. Each pupil
is called upon +to read orally the items listed in the
guestion while the teacher marks (supposed to contain the
corregsponding items) what he actually hsars ferom the pupil.
The pupil is made to follow the directions (Frator, 1258:¢

1735 .

Diphthongs. This term refers to a combination of the

vawels blended in a single syllable such as /7al/, eI/, 70U/,
etc (Manolo, 19743 3I2}.

Discrets Phonological Component. This term refers to a
part of a sound where categories as a type, recurs in human

speech as precisely the same in each ococurrence despite of
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the fact that tokens may wvary (Frator, 1938:; 28).

English. This refers to the curriculum subject in  the
Mew Elementary School Curriculum (Dacanay, 19463 110).

Expert. This refers to one who has special skill or
krnowledgs (Funk and Wagnalls Standard Desk  Dictionary,
Volume 1), As used in this study, it refers to the teachers
and language experts wheo have masteral degress in  language
teaching., reading and other allied subjects who wvalidated
the developed instructional materials in terms of content,
constiruct and face validity.

Face Validity. This term which indicates a wvalidity

raferring not to what a test actually measursd but o what
it appears on the basis of a subjective evaluation, to
measure {(Dicticnary of Education 1991:24). As used in  this
study refers to a wvalidity referring +o what the
instructional materials appear on the basis of its parts.

Iinstructional Materials. This term refers to the

learning tools +to be used by the teacher and the pupils.
These materials contain the segmental phonemnes (vowels,
consonants, consonant  clusters) and  the non segmantal
phonemes (stress, intonation, junchturs)}.

Intonation. This term refers to the melodic rise and

fall of the voice whan saving a word, phrase or santence

{(FPadilla, 1992: &60).



duncture. This refers to the interruption or break in
the continuous flow of speech (Semante and Arbis 1971:40).
Semante and Arbis classified junctures into close juncture
that separates words, or terminal juncture that comes at the
gend of an ukterance or between part of an utterance.

Languags. Linguists defins language as a system of
arbitrary wocal symbols through which members of a group
communicate (Finnochiaro, 19%4: 51).

Linquisties. Science dealing with the study of

phonclogy . morphology, syntax, and the sntire discourss

wu

{Bleason, 1%533: Z13.

Manner of Articulation. As used in this study, this

term refers to the characteristic way in which the air
stream comes ouk of the mouth. e.g. stops, affricates,
lateral, fracatives, nasal, semi-vowel, and retrotlex

{Gamonte and Arbis, 1971: 1146).

Mon—Segmental /supirassogementsl Phonemes. This term
refers to the featuwrss of pitch, stress and juncture of a
language which combine to form patterns of intonation
{Russel and Campbell, 19462z 102).

Feer. This term refers to one having the same status
in rank, ability, etec. or another (New Webster Dictionary -
English Language). fis  used in this study it refers to

teachers of English VI who wvalidated the developed
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instructional materials in terms of content, construct and
face validity.

Phonemes. This term refers to the smallest meaningful
wunit of sounds that signal and differs in meaning g.g (17,
/17, Jel, etc. with regards to content relationship {(Lado,
1963 1123

Phonemes. This iterm refers to the smallest meaningful
unit of sounds that signals meganing and differs in meaning.
g0 (i/y F1/7. Fef, eltoc. with regards to content relationship
they have no meaning (Lado, 1%&632: 1i83).

Phonological Skills. This is +the ability +to do

samething well in pronouncing. enunciating, articulating,
and producing the sound of the language (Lucero, 1987: 21).

Phonological Structures. This term refers to the way

sounds  are ordered/sequenced in words as spoken by second
language lsarners in EBEnglish (Llacero,
1987 21).

Phonology Test. This teem refers to an examination or

krial given to the grade VI pupils regarding the basic
sounds  of the language (Lucero, 1987: 21). In  this study
this involves a +test on  vococpids, contoids, consonant
clusters, stress, intonation, and Jjuncture used to identify

the phonological difficulties of grade VI pupils.

Pitch. This term refers to a guality of sound with
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respect to the freqguency of vibration of the vocal cords.
The pitch may be very high (VYH)Y, high {(H}, Mormal (N}, or
low (L) (Lado, 19462:z:z 116).

FProduction Proficiency lLevel. This fterm msans bthe lavel

of producing an effective command of the English Language
(Berrano, 1983%: ).

Proficiency. This term refers to the adequate command

of the language (New Webster Dictionary,1994:178). In this
astudy, this refers to the grade VI pupils ability/idealized
knowledge of English which serves as potential for actual
speech in English.

Pronunciation. This term designate the uvtterance of

any unit of language. It refers to the selection of sounds
and to the location of the syllabic accent. (Manolo, 1974,
2627} .

Receptive Proficiency Level. This term msans the
level of beihg able and wiiling to receive and retain the
basic phonemes of the Englisbh Language {(New We s ter
Dictionary - English Language, 19%94:8332}).

Second Lanquage. In the Philippines, a language l=arned

after the child has gained kEnowledge and use of his native
language (Mievera, 1788: 4).

Segmental Phonemes. These are the vocoids, contoids,

diphthongs. and consonant clusters Iike bl,gl,nd;, etc.

(Russ2l and Campbell, 17462z B&).



Speech Acts. This term refers to the minimal terms of

the speech situation/event. When we speak, we perform  such
acts as giving reports, making statements. making guestions,
giving warnings, making premises, approving, regretting,
apmilogizing (Richard and Schmidt 1979).

Spoken English. This tern refers to oral speesch in

Ernglish of +the pupils in the study. Spoken English is
maasured by the oral Reading Proficiency Test for Grade VI
{Manolo, 1974: 18).

Stress. This +term refers to the force given to a
syllable giving it more emphasis than the gther syllables in
a word. It is also called accent. (/3. 2.0. SYL.La.ble or
syllable (Padilla, 1%¥92: 35).

Structure. This term refers to the arrangemant of the

items of a language (Ferguson, L198%: 19).

Bystem. This term refers teo the ordered arrangemsnt of
the slements of a language. The feature of a language which
require  that elements occur with or without certain other
glamsnts (Fophen and BRaker, 1979: 11).

Tryvout/Pilot Test. Thie is a phase in matearials

development cycle where the constructed materials undergo
gxperimental or actual use by selected subjijects to determine
its workability, suitability and sefficiency {(Cohen, 1980z

S} .



Validation. This term refers o the process o f

determining or improving the degree 0f the valldity of a
maasuring instrument (Good, 1973 &34). In this study it
involves Fhonology Test in Grade VI and fthe WVYalidation
Rating Bheet and the phases in determining or of improving
the validity of sound production.

Vocoids. This term refers to sounds of vowesls, e.g.

fFis, JI/, SO/, etoc. (Manolo, 1974 13).



Chapter 2
REVIEW OF RELATED LITERATURE AMD STUDIES

In an earnest desire of this researchar fto obtain
ralevant idsas related to this particualar study she reviewed
books, periodicals and other publications both incal and
foreign to give substance to this study. They are pressnted
for +the readers to gain an understanding in éha area of
constructing instructional materials on English Phonology -

the foous of the present study.

Related | iterature

The never-ending DECS thrusts.: changes and innovations
arg intended to provide the way to a better educational
system. Through theSe thrusts, new strategiss are developed
and implemented which ars believed or hopefully to be hettaer
than the traditional ones. Inspit® of these new thrusts,
howsver, the Department of Education, Culture and Sports has
sE£ill multifarious educational problems as noted by
different studies.

According to Pasigan in his article "The Modern Teacher
Shock @ Today’'s Educsation Crisgs," the numerous innovations
whicq are rapidly introduced and implemented at almost the

same time were very significant to the country’s educational

system. Equally significant is the fact that ..

B



this educational innovations have oreated problems  which
tend to be hindrances in achieving the goals of education.
Thus, if educational innovations signity an  educational
trend in the educational system, it also signifies the need
to discover the problems encountered during  implemsntation,
Pasigan further sltates.

Our school is unduly burdening millions of YL
Filipinos whose minds are not fully developed on the study
aof +the language. Little has besn done if at ally or if
done, it was done in haste and has ignored the very
gssential prersguisite to effective language instruction,
namaly trained teachers and graded materials.

In the article Process Changes in English  Instruction

{Sangui 1993 @ F32-34). the implementation of the bilingual
education policy did morse harm  than good as  far =31
development of Spoken English is concerned. It was observed
that while English and Filiping have their areas of use,
teachers overused Filipino and delegated English to the
background thus the development of the English language was
ot fully done. Fupils became morse proficient in Filipino
than in English.

English is second language to wus. To most children
who came to school for the first btime, it is a strange

language. What do you do to prepare these children to read



in English? What reading readiness skills do you need to
develop to learn during the English period? These are the
problems that confrooit teachers who wish to make pupils
learn especially in beginning reading. One big reading
readiness skill is oral language ability in English. Thie
teacher has to develop among pupils® familiarity with the
basic language structures and common  English  vocabulary
which +they are about to meet in  their early resading
materials.

Espiritu  (1968: 60) points out  that the different
aspects of language are tawught with wvarying degrees of
emphasis in our schools. Listening, talking, reading and

writing are parts of the curriculum of the modern school.

From the elementary grades to the university, language
constitutes an  important element in the pirogram of
instruction. Under the second language teaching the trend

is to teach the child how to pronounce correctly, how to
gxpress  his  thought intelligibly and how to develop a
pattern of speech that can be understood by other speakers
of English.

Mo Lowell and Stevens (17B2:2) state that of the four
languangs skills, listening has been sadly neglected. Thus,
aftfter six to ten vears of taking formal English our

pupils/students develop a certain degree of proficiency in
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reading  and weiting but not in listening. Their listening
comprehension usually lags behind. They lack the ablility Lo
comprehend the spoken language. Such inability leads to
misunderstanding and miscommunication or no communication at
all.

Dacanay (1269 1 1?9%9) contends that English has its own
sound system, different from that of Tagalog or any other
Filipino dialect. These phonstic differences usually cause
difficulty +to the Filipino Ilsarner. For instance  the
absence of / ae / in Pilipino makes it difficult especially
for older pupils/students to pronounce the sound in mat,
cat, etc. She suggested that the teaching of sounds not
Tound in Pilipino should be ;mphaﬁized by means of contrast
dirills.

In the linguistic point of view a pupil/student can not
be said to have mastered a second unless he has command of
ite spoken symbols. As Charles Fries (1974:88) puts it ¢

The chief praoblem is not at first that of

learning wvocabulary items. It is first the
mastery of the sound system. The mastery of the
structure of the language — the | fealtures af
arrangement these forms in  the language-comes
aftiter the mastery of the sound system. The sound
system of ol i language constitutes ths

fundamentals aof +the language. When a student of
the language has a thorough control of the sound
patterns of the language he Can almost
auntomatically produce utterances in acoordsnos
with the usual structure of the language.

The above astatements of Charles Fries underscore  the



importance of pronunciation in language study. It should
thersefore, be & teacher’'s prime objective at the =sarly phase
of SECond language learning to develop in her
pupils/students the ability to hear differsnces in sounds
and the ability to produce them correctly and auvtomatically.

Dacanay further says that language is speech, not
writing. It means that vou start your language instruction
with spoken English. It is only aftter the pupils have gainsd
some degrse of mastery of spoken English that vouw introduce
reading and writing.

Mannolo (1974227 gstates e the mistakes in
pronunciation  among pupils/students that many students
commit mistakes in  pronunciation sometimes  because thay
follow spellings too closely. There arge casses may be that
they come across woirds that look all too simple to be looked
up in the dictionary, and so they rest content with guessed
pronunciation, wsually incorrect especially with regard to
accent.

More often than not, many of thse non-native speakeses of
the languages tollow the tendency of the vernacular which is
to place the arccent or words far away from the initial
ayllables.

Leon {(199%:22) elaborates on the idea of pronunciation.

He states &
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A sound  very rarely occurs  in isclation.

Vowels, however, can be isolated for analytical

puirposes, although they should never be  taught

extensively out of context. This is- sven more

important in the case of consonants, which, as

their names indicates, are sounds that accompany

something else. For maximum fixation, it seems

that wvaowels and consonants must be drilled not

only on minimal pairs but also in short and useful

SBENEENCes . Learning minimal pairs  in usaftil

ordinary sentences  leads generally to good

motivation.

In his discussion of the language, Kitzebsr (1944:81-
82) mentions among others, the notion of human language. He
says that buman language, is usually pronounced. In
pronouncing  langdage we use combinations of speech sounds.
Therefore, wg must know some rules for putting the sounds
together. that is, rules for profnodncing the words of  oar
language. 8Buch rules are called phonological rules.

Ulit and Salazar (1977:6~7) cite that human languags
has four natures nesded in order o communicate effectively.

1. Language is symbolic. It follows patterns or  rales
that allow an infinite number of communication. We develop
an  intuitive knowledge of the language system which allows
us to generate and receive messages that are totally new  to

LS. .

2  anouaqe is arbitrary. Individuals cannnt uther

any string of sounds in any order and expect others fo
understand them. Communication is depsndent on arn

established system and decisions about the elements within
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that system arg necessarily arbitrary.

v
wa

“ Language is vn:é;i is based on a set of speaech
sounds produced by the'vmcal organs of the hbody. Words are
made by combining these sounds. Thus, speech is the primary
language of a group. Writing is a symbolic representation
of speech.

4, Language is systematic. Qnrds stand Ffor obiscts
and things and thay allow wus to tallk about them when they
are nobt present. A word is not the thingg it is &  symbol
for the thing. The symbolic nature of our languags allows
us to think and talk abmu? abstract ideas.

Manolo (1974:99) claims that the Instructional FPhonetic
Alphabet is a consistent medium of representation of sound
and thess symbols provide a convenient and helpful mesans of
discussing and analyzing matter relating to pronuncisation.
Manolo Tfurther contends that Filipino are norn-native
speakers of the languags and so they should be subjected to
the best way of studying it where the approach shall: (1}
Train the pupils during instruction to  profnousce and  to
speak waell the language by heart; (2} 7Train the pupils fo
ume their gars to distinctly hear ths correct sounds of the
English language: (%) Use it as a medium of instruction for
Science, Mathematics and English subjiects)

Paterno {(19%4: 19%) im his Language Reading connection,

nresents that language is a preregquisite to  reading,
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because Reading is a language process, Re expect our pupils
to be literate in English, sometimes without making sure
that they speak and understand the language. The problem
is, are the teachesrs &eathing the pupils the languags op ars
they @merely teaching them about the language? Are  the
children lgarning how to speal, or are the teachsrs filling
them with rules of grammar? The fteaching of grammayr should
not  take the place of language teaching. Communication
should be the emphasis of instruction—practice in speaking
the language, hearing it spoken with understanding.

Kitzheber {(1944:51) points out the important thing in
understanding English and his thought is s

f person who doessn’t understand English
anything may sounds like gobbledegoalk.
But when he hears songons speakingEnglish,
he is able to distinguish individual words
arnd to understand what they mean, and ha can
“understand the meaning of whole sentences as
well.

Harris (1968:454-433) Elaborates.that English subject
itselt is not primarily a body of facts to be learned, but a
camplex of skills achieved. It is best conceived not as a
body of instruction which is supposed to be subdivided into
surh branches of literaturs, grammar and composition, but as
the study and practice of essentially Communication Arts

{(English} skills cutting across all disciplines. This in

affect influences learning on obther subjects and this
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justifies more, the need to upgrade the English communication

skills of learners, etc.

Johnson (1973) adapted A System of Materials Design in

the preparation of this package. It consisted of the

following phases:

DEg,,
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&S

|
ACCUMULATED WISDOM AND i
EXPERIENCE IN THE DESIGN AND USE |

11

OF MATERIALS IN THE PAST a
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Field evaluation of A conceptual framework
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r Extensive use of the | Detailed Writing of
g new materials specification for the proposed
; new set of materials
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| Modification and final
production of the new The writing of
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experimen e experimental materials |
materials =]
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\_’///
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Figure 3. A system of materials development design.
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As shown in the design of Johnson he presented  three
phages in the preparation of new materials namelys 1) Desiogn
phase; 2) Development phase; and 3) Elimination phase.

In the design phase he included the following: 1)
Accumulated wisdom and experience in the design and wuse  of
materials in the past: 2) A rationales for the design of a
new set of materialsy; and 3} A conceptual frameswork for the
proposed new set of materials. The materials included in

the development phase are: 1) Detailed writing specification

for the proposed new st of materialsy 2) The writing of
axparimental materials; 3) Internal svaluation of the
sxpaerimental materialsy 4) Controlled try-out of the
guperimental materials: and 53) Modification and final

production of the new materials. For the elimination phass
he included +the following: 1)y Field evaluation of new
materials: 2) Extensive use of the new materialsy and 3}
Field svaluation of new materials.

Johnson in his design "A System of HMaterials Design®
the sketch is to be carried out up to the last phase derived
from the learnings, knowledge or skill collected from actul
participation 4in the past. This sketch has a logical
Justifying grounds for something. It careies SOMme
instructional objsctives or purposes of the design for a new

S

set of materials. He uses & conceptual framgwork or



structure for supporting the proposed materials. The
detailed writing of specification for the said materials
follows next. It gives a clear or vivid description of the
materials. The skills to be tested, the numbar of itemns,
item number and the percentage are found in the table of
gpecificatinon. To make sure that the new materials iz more
effective for use it has to undergo sxperimentation. Te
validate the new set DF materials in terms of content,
canstruct and face validity, sxperts are emplovead. The
experimental materials has to be tried out o see if it
really works for  the purposs. Modification of the new
materials is attended to immediately before the final
production of the materials. The production of the said
materials 1is distributed to the field. There is a wide
gxpanse of distribution of the naw matsrials. The materials
send to the field is subject for evaluation. Comments,
suggestiong about the materials are studied caretully and

necessary corrections are made.

Related Studies

In order to have a thorough analysis of the ressarch
problem, the researcher finds il necessary to read
unpublishaed materials on studies conducted which have
bearing on the present study.

' Mabulac {(1983) developed an innovative phonology test



designed to measure the pronunciation abllity of the thirty-—
savan (373 third year high school students enrolled at Samar
State Polviechnic College, Catbhalogan, 8Bamar during the
sehool year 19841985,

He reported the following salient findinmgs: 1y The
manner of presenting phonology items in the contextualized
and deconterxtualized type of tests seemed likely not o
affect any differsnce in the teﬁt! performance of the
respandeﬁtsg 2) It implied that both EE ts tended to measurs

related if not identical language abildities or skills. The

L4

finding was confirmed by the obtained t-value of 4.22; )
The test results were comparsd with an outside criterion in
the Torm of thee respmndentﬁ: general averages in
communication artse III (English) so as to include grades
during the first, second, and third grading periods.

With the aforementioned findings, Mabulac concluded in
his research that: the contextualized and decontextualized
types of testing prorunciation seemed not to make any marksad
difference in terms of student’'s performance. Only, that
the former tendsed to messure integrative skills while the
latier tended to measure discretes or isnlated skills.

The above cited study is similer to the present study

since both studies are developmental in nature and the fact

that both are along linguistics. Howaver, while Mabulac’'s



study focused on the innovative phonology test in English,
the present investigation dealt on the development of
instructional materials on English phonology for grade VI
Dacuro {19%3) investigated the effect of pre—developed
lesson plans on  the achievement in English of grade VI
puplils during the school year 1923-19%4 in selected classes
in the Division of Samar. He was able to gensrate several
conclusions as  follows: 1) Both in the superimental and
control class made singificant improvement from pretest  to
pasttest regardless of interventions by the teachers. The
predeveloped lesson plans may have caused the significant
gaing achieved by the sxperimental group. Likewiss=, the
usual mode of teaching planning and teaching may have caused
the difference in the achievement of the combtrol groupg 2)
The suiperimental classes in both control and  barangay
sohools performed  just as well as the control classes which
means that the predeveloped lesson plans are as effective as
the ones prepared daily by the teachers; 3) The
gxperimental classes in island and urban central schools and
in  urbhan barangay schools performed significantly better
than the control classes in the aforesaild schoolsy 4) The
exparimental classes in urban central and in  island  and
urban barangays performed Jjust as well as the control

classes inspite of the predevelopsd lesson plans. It was



found out, howesver, that the grade VI pupils in island
barangay schonls ware not grade VI, in ability as revealed
in  the supervisory report of the observer and feedback
report of the expsrimental teachers on the aforecited
schools. The resulis in the urban centiral school and wrban
barangay schbol may have baen causad by sampling
fluctuations and apparent ﬁisimplementatimn of said lesson
plans by the teachers concerned as reported by monitoring
observers; 3) High educational gualifications and favorable
attitude of teachers greatly influenced achievement of Grade
VI pupils in Englishy; and 6) Teaching strategiss did pot
effect the achievement of Grade VI pupils in English. It
may be said that any strategy under the experit manipulation
Dfoa skillful teacher is effective.

With thess findings Dacuro presen ted savaral
recommendations, somse of which avres: 1} The uses of
predeveloped lesson plans in English for convenisnce of the
English teachersy 2) Froper diagnosis must be conducted by
Brade VI teachsrs before attempting to usse the predeveloped
lasson plansg 3) English teachers should update themselves
and improve their fteaching compsitsncies by attending summer
or weekend MA classes and in-service training along English
teachingy and 4) Lesson plans in English for other grades or

poor levels may be produced and tried owt.
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The present study is allied to Racuro’'s study becauses
1) Both studies focus on the teaching of Englishg 2) Both
studiss involved grade VI slemgntary school pupils. Howsver,
this differs from the aforecited study because it developed
instructional materials on English phonology.

Isanan (198%9) investigated the achievemsnt in English
and in Filipino of the Grade 1-111 public elemsntary school
pupils enrolled during the school year 1985-198% in Froject
URE (Upgrading Reading 8kills) pilot schools in the nine (%)
divisions of Eastern Visayas. FMore specifically it sought
ANSWerS to gquestions on  the difference in  the MEan
percentage in English and in Filipino of the pupils enrolled
in & a) the skperimsntal and control classess by Grade 11
and 111y =) the central and barangay schoolsi d}  Leyvie and
Samar Islands and =) the nine division of Eastern Visavas.

It also sought answers to gquestions ]y the
relationships between the achievement af pupils and the
personnel and professional characteristics of the teachers.
It was found out that the mean percentage scores in English
and in Filipino of grade 1-111 Project URE  in eyt
giparimental classes were higher than those pupils in  the
control classes.

The study mentioned above is relatsd to  the present

gstudy since both dealt on descriptive method of resesarch.



It focuses on English in grade VI while Isanan focussd on
English amgd Filipino in Grade 1I-111 pupils. However, while
the praviously cited study aimed to  investigate tha
achievement in English and Filipino of the grade 1-111
public slementary scheools puplils in the division of Eastern
Visavas, the presant study sought to develop an
instructional materials based on English phonology for grade
VI pupils in the district of Daram 1.

Renomeron {(1%984) in her study on the effect of Fhono-
Visual Bral-sound Blending HMeaning Approach o the
Reading Achisvament in Pilipino of grade One Waray Learners
concluded the following ¢ 13 The FPhono - Visual —  Oral -
Sound Blending Meaning (FVDSEM) Approach leads to  bettar
achisvement in reading than the conventional way of hteaching
reading din Filipinog 2) Age does not influences the pupils
parformance in both the oral and written tests in Pilipinog
and 3} Sex did not influsnce pupil performance in the Oral
reading Test but it seemed to influsnece results on the
wiritten tests with female children performing better than
male children.

This study came with the following recommendations ¢ 1)
Use the PVOSEM Appraach in teaching reading in both Filipino

and English at the very first days and wesks of the Grade

fne child’'s school life rather thanm spend months developing



réading readiness and postponing reading proper wuntil the
second semester of the school year; 23 Hae  the PYOISEW
rathesr éhat the Alphabet Method and ' other conventional
methods of teaching readingy 3)  Use the PVOSEM AHpproach  in
develaping independent woird at£éck skills among non-reaaders
and slow-readers in Brade 131, 111, "1V, ¥V, and Y1y 4} In
applying ©the PVOSBM Approach, utilize such fechnigues as
pestr  tutoring, group ftutoring, individualized instruction,
remadiation iteaching and parental assistancey 3) Zero out
non—readers  in a particular class and school  through  the
PVOSEM approach  in tsaching reading in both FPilipineo and
English: &) Conduct in-service training geared toward
language teaching mastery of the phonological,
morphological, and syntactical structures of both Pilipino
and English so, they may be in a better position to  the
FYOSBBM Approach in  teaching readingg 73 Construct
curriculum instructional materials supportive to the PVOBERM
fppiroach in teaching reading like taped Pilipino Alphabet
Gvaten, skill books and tutorial kit?g 8} The DELR, Region
g should wutilize the findings of +the present study Lo
complament the Findings of regional researchers on the
effect of Project URS on pupil learnings; 9) The DECS,
Region 8 should recognize the contributions made by Lhe

ressarch to such regional projects as Frojeoct Upgrading
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Reading Skillsy 10} The DBELE, Regional O fice should
encourags future ressarchers on the effect of the " PVOSEM
Approach as strategy in the teaching of reading: 11) Ths
DELCS Central DOffice, should recognize the FVOSEM Approach as
a DECS regiom VIII contribution to language insteuction  in
this countryy; 12) Teachers ftraining institution should
integrate thru PVOEBM  Approach in courses on language
teaching and learning; and 13) Future researchers should
conduct  other researchers on the PVOSEM Approach together
with curriculum instructional materials supportive of the
ressgarch. )

The study is allied to the pressent investigation
on the ground that both studiss dealt on  the phonological
structure of the languaagey However, it differs from the
atoracited study becauss the present study involved Grade
VI pupils while Renomeron study involved Brade 1 pupils.

Dacurog (1982) developed self-instructional materials in
reading for grade Four pupils. Dacuro’s forty~five reading
selections were validated using the Fry Readability Formula
antgd  Graph. The set of materials was administered to three
pairs of Grade Four pupils, sach pair repressnting childesn
af below average, average and above average abilitises.
Dacuro’s study revealed that the materials met the varying

range of reading abilities; they were suited to the ability,



needs and interest of the grade four pupils.

The above cited study is similar to the present study
for they dealt on the constructions of instructional
materials. The sslf-instructional materials developsd by
Dacuro was based .mn the result of an Informal Reading
Inventory Test. The present study was based on English
Fhonology for grade six. RBoth are related with sach other
in the sense that language is & prarequisite to
reading. Reading is a language process.

Quitorino (19946) proved the sffectivenesss of the Tent—
book-based Fhoneme-Focused Instructional Materials on  the
way bhow the seventy grade VI pupils taking English daring
the first semester of the school vear 199258~19%94 of Honolaso
Elementary School read, snunciate, produce the International
Fhongtic Alphabet {(IFA) on the levels of the subjects., the
grade VI pupils.

His study revealed thats 1} the 30 lessons in textbook-
based Fhonemes-Focusead Instructional materials were
effective for use in the davelmpmen# of pronunciation,
enunciation, articulation and production skills which led
to  the improvemsnt of the ability of the esxperimental
subiescts in  theg Spoksn English. On the basis of the
findings and conclusions made, the following recommendations

wera  madss 1}y The textbooks Based Fhoneme -~ Focused
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Instructional materials may be ussd for the production of
gounds of tha IFA for grade VI and  fore corrective
propunciation and enunciation, articulation in raading
words, phrases, sentences, paragraphs and long episodes and
2) Another study using the Textbook-Based Phonemes—- Focused
Instructional materials be ftried out to different group of
pupils to verify and confirm the results obtained and  to
make comparison with the present study.

BQuitorio’s study is similar to the pressnt study in as
mueh  as his study is also catesgorized undsr languages, and
both studiss dealt on the same subjects, the grade VI
pupils. However, his study was superimental in nature while
the present study was developmental.

Broto (1987) investigated sociolinguistic study using
the ethnographic survey as & primary data gathering
technigqus. In  this investigation, the municipalities of
Jara, Carigara, Abuyvog, Ormoc and Tacloban, all of Levis
Island and the municipalities of Falapag, Catarman,
Laverares, Calbayog and Catbalogan all of Bamar Island ware
the predetermined target spesch communities. Tha study
focuseéd on  how the different speakers of the diffasrent
speakers of the different word wvariants produced the
giffarent syntactical stroctures of Waray.

Findings of the study revealed that the working
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description of the level of syntactical wvariations were
detsrmined using the form — meaning — distribution criteria
and scoring the interpretation scheme was strictly followsd.
In the data gathered only means two means invelved, the -
test and for more than two means the analfsis of wvariance.
The 0.5 gsignificance level was met.

The above cited study is similar o the pressnt study
hecause: 1) Both studies dealt on language teachings 2)
Both studies involved Samar Island. Howsver, the studiss
differ in different aspects: 1) The present study developed
an  instructional materials based on English phonology
for grade VI while Broto's study investigated
socionlinguistic using the ethnographlc surveys 2) The
formar shtudy fooused on how the different speakers of the
different word variants produced the differsnt syntactical
structures of Waray while the present study fTocused on the
production proficiency level aof the second language lesarner
in English.

Neypes (19%4) investigated a sowiolinguistic
descriptive research designed to investigate the
lexical/morphological variations in the speech of varied
speakers of the Samar — Leyte dialect residing in the varied
speech communities of lLayte and Samar.

She was able to generate some of the conclusions as
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Tollows: 1) No language barriers existed among speaksrs  of
waray in the six research locale in this study regardless of
s2i, age, socio-economic status and educational level; 2)
There was no conflict on interest between respondents  in
thelr respective townsg and 3) Bialectal variations, divided
loyalty, conflicting attitude towards language wvariations
and unintelligibility of the varied dialects of the waray
language enisted bstween towns in region 8.

The pressnt study is allied to Neypes study becauses
1}y Both studies dealt on language teaching: 2) Both involved
BQamar Island; and 47 Both undergons wvalidation of the
materials. However, it differs from the aforementionsd
study because: Neypes study investigated a socio linguistic—
descriptive research design while the pressnt study employed
the descriptive-developmental method of ressarchi 2} The
former study  involved town respondents while the present
study involved pupil respondentsg

& very similar to that of Renomeron was conducted by
fgner  (1991) which was "The Fhono, Visual, Oral, Blending,
Meaning Approach  in  teaching Reading 1in  English and
Filipino: A Development Research" which intended to  svolve,
validate, disseminate and adopt an innovative strategy and
materials for teaching the basic reading skill in  both

English and Filipino to disadvantaged elementary school
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childran in Eastern Visayas, Philippines. She reported the
Tollowing salient findings: 1) Majority of the teachers and
the supsrvisors who were involved as respondesnts of  the
study belisved that the prevailing strategies for teaching
reading  in English and Filipino in Region 8 were based on
paychalogical principles and laws of learning. The language
aof the reading task, howsver was seldom considered if at
ally {2} Majority of the respondents belisved that an
inriovative, holistic, comprehensive and integratad
_philosocio-psycholinguistic approach in teaching reading can
piE and would prove to be more effegtive than the traditional
strategies in  teaching reading; 2 Majority af the
raspondents favored and was receptive to the Phono, MVisual,
Oral, Sound Elenéingg Meaning {(PYOEBEM) Approach in teaching
readingy 43 Majority of the respondents believed that for
the  PYOSEM  Approsch to be btraly sffective, 1t should  be
backed wp by materials like lesson plans, skill books,
tutorial kits, audio-taped materials and video materials and
(8) children exposed to PVODSBEM approach scored high in
reading  in both English  and Filipino, and the PYOSBEM
fApproach with its support  instruactional materials, ies
effective in helping disadvantaged schildren to read with

spead and level of comprehension appropriate to their

grade level.



Agrer s research is related to the present study since
both studies are developmsntal in natére and that both dealt
on English phonology. Howsver, while fgner’'s study focused
on a proposed approach in teaching reading, the present
investigation dealt on the development of instructional
materials on difficult phonological skills in English  for
grads VI pupils.

Escobar (1994) studied on the affects of the RFU
prarcises on the development of comprehensive shkills iIn
English to the siuty (&0) first year students belonging  to
section 13, 14 and 15 oFf SBamar Na?imnal Scheol! foar school
visar 19?ﬁ~l994 salected through random  sampling of the
identified pairs after Bates Test., Some at the findings
revealasd that: 1) in fterms of age, the average age of ths
control group was lower than that of the experimental
group: 2) Their entry reading comprehension capacity levels
basad on the Gates Standard Test ranged from three months in
Brade V to two months in the first year high schooly 3)
‘Their post  reading  capacity grade level based on Gates
Btandardized Test had shown an avetrage increass  for  the
contirol grﬂﬁp,

The present study is related to Escobar’s study in  the
following aspects 1 1)  Bobth studiss dealt on English

languages and  both used teacher- made testy However the



present study used phonology test while the former study
used RFU Eusrcises on the Developmant of Comprehsnsive
Bkills in English, and 2} The formes study involwved fiest
vear high school students while the present study involved
grade VI pupils.

Ferez (1992) ventuwred into identifying the Factors
atfecting Size of English vocabulary of Six Year 0ld PFre-
Schonlers +to  Beginning Reading in English. Bignifticant
findings include: ssx, socio-sconomic stabtus, geographical
location and parents’ educational gualification were the
gighniticant factors affecting the guantity of English words
kriown by pre schoolers. Childrsgn learned English words sven
paefore they sntersed school.

The study of FParer bears similarity with the present
research  in as  much as the concern was along  languags
teaching, and both are descriptive in nature. However,
Ferez study involved six year old children while the present
study involved grade six pupils: Perezr study was based on oa
compiled list of English words used in Filipino houssholds
made by students who specialized in Reading while the
presant  study was  bassed on  instructional materials  on
English FPhonology for Grade VI pupils.

Marmaso  {1990) deternined the Effect of Proisct URS

Technology (FVOSEM) and Support (CIM) on Grade One Fupils’
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Achisvement in Reading in English. Findings of ©the shtudy
revaealad that: 1) The Froject URS Technology {PYOSEM
Approach) improved the reading skills of the pupils: 2} It
increased the reading skills of both male and female pupils:
EF) There was no interaction effect between and among
var-iables such as age, teachers’ method of tesaching reading,
parents’ educational gualification., and pupils’ resading
achisvement Ilevel of grade I pupils from both the Project
URS Technology Schools and the central schools, and Froject
URS Technplogy was an effective tool in sducational
managemsnt.

The present study ressmbles that of Macaso’'s study
because it also dealt on English language. Howsver, the
difference lies on  the following: 1) Macaso fococussd  on
summative svaluation while the present study fococused on  the
developmant of instructional materials; 2) HMacaso made use
of Brade I pupils while the present study made use of grade

VI pupils.



Chapter =

HMETHODOL.DGY
This chapter includess the research design,
instromentation, validation of instrumsnt, sampling

procedure, data gathering procedure, statistical treatment
of data and the construction of the instructional materials

needed to complete the study.

Research Pesign

The study emploved the descriptive-developmental method
of research using Phonology Test in English covering the
segmental and non-segmental phonemss and  the perceptions in
terms of content, construct and Tace wvalidity of the
instructional materials by English teachers and language
gupalrts, as the main instruments to determing the
phonological difficulties of the grade VI pupils in  the
Gistrict of Daram I. Tests of comparison were done using
the atorecited measures to > pinpoint the specific
phonological problems commonly encountsrsd by grade VI
pupils. These identified measures formed +the basis for
constructing the instructional materials. Thess constructed
matarials were subjected o a content validation using a set
of criteria foroulated for the purpose bto form judgment  in

content, face and construct walidity by the languaags
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exparis. Tha results of this process were the bases of

revising and improving the sets of materials.

Instrumentation

The study used four research instruments, namelys 1)
Fhonology Test for Grade VI (2) Improved Instructional
Materialsg 3} Ouestionnaire/Validation Rating Sheset; and

{4) Documsntary Analvsis.

Phonology Test for Grade VI. This is a "Teacher~Mads

Test"  which is a knowledge and gkills test on the basic
sounds in the form of an oral reading. It consisted of &0
phonological test items covering 10 voocoids, 8 contoids,
8 consonant clusters. 1 dipbhthong (ssgmental phonemess), 11
intonations, 18 Jjunctures and 4 stress for finding the
phonological difficulties of the grade VI pupils in Daram I
Pistrict. Finding on the results of phonology test revealed
that 12 items out of the &0 items test given to the grade

VI pupils wers considered difficult.

Instructional FMaterials. This st of instructional

materials is composed of twenty (20) lessons bazsed from  the
Fesul be of the &0 item phonology test administered to a
class of 3B grade VI pupils of Bagacay Elemsntary School and
the perceived phonological difficulties given by English

teachers and lLanguage sxperts in the District of Daram 1.
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Every lesson in the materials includes descriptions,
illustrations, teaching tips, words, phrases, paragraphs,
dialogues, poEms ard  verses. The lessons in this
instructions materials were composed of some segmental
phonemes and non-segmental phonesmes identifisd as weaknesses

of the Grads VI pupils.

Buestionnaire/Validation Rating Sheet. The researcher

made  wvalidation rating sheset was uwsed by the English
teachars and language experts to determine the content, face
and  construct validity of the developsd instructional
materials. This instrument consists of indicators  the
teachers and language experits ussd for their juadgment.  Each
category {(content, face, construcht) have at least five (5)
indicators or criteecia. The wvalidation shest uses the

foliowing rating scales

Scals Description Interpretation
b Strongly Agres (8AH) Vary High Validity {(VHV)
4 Agree { A} High Validity { HV)
) Lnesrtain ( Lh Average Validity { AY)
@2 Disagree { I} Low Validity ‘(LY
1 Strongly Disagres (8D) Very Low Validity (VLV}

Documentary énalvysis This research instrument was

utilized by the ressarcher to identify the composition of
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the respondents. Records available in the school, district
arned  in  the division were used to serve as sources in
gathering pertinent data of the instructional materials.
The researcher used the Form I of the grade VI adviser, and
at the same time the English teacher to get/determine the
number of pupils involved in the study. The Form 32 WAS
ukilized hy the researcher to detesrmine the number of
English teachers in Brade VI and thse numbgr of language

gxperts in the district of Daram I to answer the checklist

prepared.

Observation The researcher undertook observation of

the environment to validate the developed instructional

materials through a wvalidation rating shest.

Validation af the Instruments

There were three data gathering tools svaluated,
rnamaly s The phonclogy test in grade VI the developed
Ingtructional Materials and the WValidation Rating Sheet.

The teacher-made Phonaology test in English is in
conformity with the Revised Elementary Learning Competencies
(ELC) for grade VI. A &0 item phonology test was started by
arn item analysis conducted/administered by the researcher to
a class of all grade VI pupils in Daram I Central School

composed of ¥ classes. The test result was subjiected to an



item analysis. Each item was analvzed for its index of
discrimination. The following procedure was followed: 13}
Arrangs the answer sheet in order of scores, from the
highest to the lowest: 2) Separate two subgroups of test
papar, an upper group consisting of approximately 27 psrosnt
of the total group who recsived highest scores on the test
arnd a lower group consisting of an egual number of papers
from those who received lowest scoresy 3) Count the number
of items each possible response to each item was chosen on
the papers of the upper group. Do the sams separatsely for
the papers of the lowser groups 4 The number of correct
responses  in the lower group is subtracted from the numbse
of responses af the wpper group and is expressed as a ratio
to the number of cases in each group. The guotient obtalned

is a discrimination index.

Se The number of responses on both groups arse  added
artd eupressed as ratio to the numbsr of cases on both

groups. The gquotisnt obtained is the index of difficulty.



Index of Easiness Kind of Item Ttem Cateqory
above 70U - Foor Item -~  High Facility {(HF}
IO — A - Very Bood ~ Mod. Facility {MF}
below 20% - Foor Item ~ Low Facility (LF)
Index of Kind of ITtem Item Category
Discrimination
above 40% -  Very Good - High Discrimination (HD)
JOU - E9% ~  Reasonably - Moderate discrimination

good but (MD)

subject to

improvemsnt
helaow 294 — Poor Item -~ Low discrimination (L)

to be revised
or rejechted

Table of Item Categorv and Corresponding Decision

Item Category Kind of item Pecision
MF -~ MD - Most desirable item Select
HF — FD - Next most desirable Sslect
item
LF - LD - Bad Item Reisch
HF -~ LD
ME - LD - Bad fair, Revise
LF -~ D
M - MD - Good — Only few Place at the
LF - MD last

Out of the &0 items given to the pupils only 12 items
ware considered difficult. These items 1, 5,9, 11, 13, 16&,

L., 27, 29, 33, 38 and 48. These items were the bases for



constructing instructional materials on English phonology
Tor grade VI pupils. To wvalidate +the results of the
phonolaogy  test, the researcher utilized all English &
teachers and languags experits to share their perceptions of
the phonological difficulties of the grade VI pupils in  the
digstrict of Daram I. Their responsss were indicated as 85—
evary difficult, 4 - difficult, % - moderately difficult and
1 - not difficult. It was noted that the perceptions of the
2 groups of respondents were consistent with the results of
the administered +to th2 grade VI pupils involved in  the

study.

Developed Instructional Materials. The Developed

Instroctional Materials were pressnted to language teachers
and sxperts. Two English teachsrs from Catbalogan I with in
the division and five language experts who have mastesral or
doctoral degrses in language teaching participated in  the
validation, whars bthey were made Lo answer & wvalidation
rating sheet using the 3 rating scales as 1,2,3,4,5% which
means shrongly disagres, disagrse, uncertain, agrss  and
strongly agree. The wvalidation of the materials was
undertaken along content, construct and f%ce validity (Table
4—-1C¢, pp. 72-8Q). The results of the findings revealed that
the ratings given by the 2 groups of validators wers based

o their objective assessments of the materials. It  was



concluaded that the developed instructional materials were

valid.

Buestionnaire/Validation Rating Sheet. This wWas

subjected +to expert validation. After it was thoroughly
checked by the.theﬁiﬁ adviser and the panel members, it was
reproduced for distribution to the identified respondents of

the study.

Sampling Procedurs

For purposes aof finding the phonological difficulties,
a oclass of 38 grade VI pupils of Bagacay Elemsntary School
was utilized in the study. Eince there was only ong  grade
VI class in that school. a total enumeration was used.

T validate the developed instructional materials in
terms of content, construct and face wvalidity, a purposive
sampling was used. Two teachers of English six, from
Catbalogan I within the division and fTive language euperls
who have masteral degrses in languages teaching, reading and

other allied subjects were emploved.

»

Data Gathering FProcedure

The researcher sowught peraission from the Office of
the Schools Division Superintendent and the District
4

Suparvisor of Daram I to administer the test to the 3B bBrade

VI pupils of Ragacay Elementary School, Daram I District.
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After parmission was granted, she personally administersd
the 4G phonology test to observe the validity of the results
af the test. It was administered individually fto the pupil—
respondents in the Brade VI room at B:OO o'clpeck in  the
morniné. The pupils were oriented on what to do  during the
test. Thers were preapared  ftest shests distributed
corresponding to the number of pupils tested. A guestion

shaet was for the examinee/pupil and the score sheet was for

the examinese/researcher. Every gquestion sheest had &
respective nams. A score sheet was provided for every
axamines to ease up  the sScoring procedura., The

researcher/eraminar allowsd 5 minutes for the pupils or
eramines to read the test itsms mentally. No ftime limit was
imposed during the test to give sgach respondent 2 chance o
read freely. Before a pupil or exeminee had his actual
test, he was made to stand out about oneg foolt apart from the
gxaminer/researcher so that the result of the test would be
reliable. Silence in the class was propsrly observed. In
the test, the pupils were called individoally to read aloud
the words, phrases and sentences and paragraph depending  on
the direction given while the sxaminer/researcher recorded
o the score sheet the sounds she actuslly heard From  the
examings or pupil. She marked (/) for the word correctly

sonded and (X)) for the one incorrectly sounded. Every item
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was counted as 1 point Lo every correct responss. 14 took
one and one half days to finish the +test due to some
intervening factors and due to the absence of a taps
Frecorder. o

To wvalidate the results of the phonolaogy test bthe
ressarchsr distributed a S vEY guaestionnaire an
phonological structure in English for 8 teachers in English
six and 9 language experts in the District of Daram I. She
requested them to answer the checklist prepared using the 5
rating scales as 3 for wvery difficult, 4 for difficult 3 for
miyclerataly difficult, 2 for slightly difficult and 1 Ffor not
gifficult., The Tinding were recorded (seg Table 2 pages &3—
a7 Y. Eased on the fTindings the ressarcher developed the
instructional materials which were validated by 2 English

teachers and S language sxperts along content, face and

construct aspects of said matseial.

Statistical Treatment of Data

After gathering all the data, thsse were tallied,
prganized and presented in order to facilitate analysis  and
interpretations.

In order to make all the data sasy o analvzs and
interpret these were subjiected to such statistical tool/
technigqus as Kr-20, weighted mean and t-test for independent

gamples. To determine the responses and assessment of the



two groups af respondents on the validity of the
instructional materials developed by the Fesgarcher.
Weighted mesan and Kr—-20 were applied as instructional tools
(Halpole, 1982: 29).

To glaterming the testing of hypothesis of P
significant differesnce between the psrceptions of the two
groups of respondents, r@lativ% to the val;ﬁity af the
instructional materials, t—test for independent samples was

dsed (Walpole, 17892:3209).

Xl - K:
o b — e e e e e e e e e
/My = 1) 84T + (Ng — 1) So° (1 + 1)
j _______________________________________
N/ Ny o+ Ny o~ L
wWhieprs s

Kl & XE refer to the means

~ i ;
84" & Sq7° refer to the variance

Ni & NE refer to the number of cases

To determine the reliability of the test, FHuders -
Richardson Fornola was used by the ressarcher on the data

gathered and organized (Calmorin, 1994: &%).
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where:

Zpi = refers  teo the sum of the proportion of the
gxaminess who passed the item.

End = refars o the sum of the proportion who
failed the item, that is gi = 1 pi

Apigi = refers  to the sum of the products of pi  and
i =

n = refers to the total number of items

52 =  refers to the variance of the scores; that is
- Nox 4T (:-:i}2
B2 E it

M (N~ 1)
with N = total number of cases
EXLE = total sguares of the scores

{EZxi)ad = the sguares of the total scores



Chapter 4

PRESENTATIDN, AMALYSIS AND INTERPRETATION OF DATA

This chapter pressnts the data collected, the
corresponding  analysis that were undertaken as well as  bhe
corrgsponding interpretation. Inclusive of this chapter arse
the identified difficulties of the GBrade VI pupils in  thes
district of Daram I revealed by the phonology test and as
parcaived by the respondents, the validation results of the
dave lapad instructional materials and the resalis of
hypotheses testing dones.

DBifficulties of the Pupil-Respondents
Based on the Phonology Test

A &HD-item phonology test was administered to 3B grade
VI pupils From the districh of Daram I to enable the
researcher bto diagrnose their weaknesses. The results of the
sald test are shown in Table 1. As gleaned from this table,
the Tacility values of the items ranged from O.146 to 1.00
which correspond to wvery difficult tao VEY EASZY |
respectively. Two items obtained the facility wvalus of
0.l6, that is, items no. 11 and no. 48. Hence, it can be
deduced that the weaknesses of the students lay along
VDiCEiEEﬁ phonology structuwres of */sh/ or /s/" as well as
fa + bouk — about¥. This is svidenced, that among the items

included, these topics obtained the rank of 1.5 in terms of

&3



Tahle 1

&b

Difficulties of the Student Respondents
ag Revealed by the Phonology Test

Item No. 1 F s
1 LG
2 24
= 23
4 27
5 13
& 2
7 EZ0
& A
g 1%
1qQ A
11 &
12 21
132 i8
14 28
i5 23
16 15
17 23
18 ig
1% i9
R0 28
21 2
2 E
23 21
24 20
23 21
25 25
27 17
28 21
s 17
E0 0
) 1%
2 Le
A 17
a4 IO
5 25
36 2
37 1%
= i4
A it

mmvem fmrem rmerk eeee Sbtrn brbid Bied FLI8 S S ALY LA RLLLL Skimw SARF L FrEYR FTOTY $PEFS $HVSY ohant

FV Interpretation 1 Fa b
.26 Moderately Difficult ZL 00
&3 Avetrage -
Gu.&l Averages -
Q.71 fiverage -
0,59 Moderately Difficult f .90
O.84 Easy -
0.79 Easy -
0.7 Easy -
0.354 Moderately Difficultl 4,30
.87 Easy -
0.16 Vary Difficult 1. 50
0,55 Avetrage -
0. 47 Moderately Difficult 11.80
0. 74 frvarage -
.61 frverage -
0.3 Moderately Difficult & . 50
B.461 Average -
0.47 Moderately Difficult LL. 50
G. 90 Hverage -
.74 Avetage -
0. 468 Average -~
.87 Eagy -
£, B5 Avarage -
1. 55 Average -
0.55 Average -
Gadl Average -
.45 Modsirately Difficult .00
.53 Avetage -
G.45 Moderately Difficull GO0
Q.79 Eamy -
.50 Averans -
Q.50 Avarage -
.45 Moderately Difficult H.00
3.7% Easy -
.66 Average -
.55 Average -
0. 30 Average -
L Moderately Difficult . 00
05.92 Easy -
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tabhle 1 cont'd.
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44 A= 1.00 Easy -
41 2 0,84 Easy -
42 2 . B4 Easy -
4% 1 .82 Easy -
4.4 58 .84 Easy -
45 2 .84 Easy -
by a2 0.84 Easy —_
47 =7 0.97 Easy -
48 & Ga.lé Very Difficult 1.8
4 =8 100 Easy -
50 0 0.79 Easgy -
31 x7 3.97 Easy -
eyt 5E .87 Easy -
ok G .79 Easy -
S ZE .87 Easgy -
a5 ok .87 Easy -
& b 3.95 Easy -
27 29 0.78 Easy -
58 =24 0.8%9 Easy -
B 0 0.79 Easy -
&G SE 0.87 EFasy -

Total - 40.E2 -

Mean - 0.&7

Legend:

o= refers to the number/proportion of students who
got correct answers
FV¥ = refers to the facility valus of the test

their difficulty levels.
Morsover, the other items which were desmed moderately

difficult weres rank 5 — item No. 1 for “debt ( } - date

(2)"y rank 4 — item no. 9 for “"/th/ or / / - voice"; ranik
5 - item no. 38 for "The house is vacant, isn’t 1t7"s rank
H.5 — items no. 3 and 14 for * jam {(ae) vs. gem { )"  and

"ghe - scrape" respectivelyy rank 2 - items no. 27, 29 and
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S0 for “"booth - (tooth, book, crook, caught),®* Ychat -
(bear, but, myth, mat),"” and "The students vielded only
after the protest"y rank 11.5 - items no. 13 and 18 for "“/K/
- volcelass" and "hw — where," respectively.

The aforementioned results necessitated the ‘neeﬁ For
the development of instructional materials in the mentioned
structures, implving that 41t was imperative to develop
instructional materials in twelve major phonological
structures.

Fimally, the data in Table 1 revealed that out of +the
A0 items, 20 itens were found to be “average" in  terms  of
difficulty and the 2B remaining items were "masy" based on
the results of the phonology test.

Difficulties of the Pupil-Respondents
as Perceived by the Teacher and Experis

To wvalidate the results of the phonology test, the
researcher consulted the cbservations of language tsachers
and experts by reguesting them to answer the checklist
prapared. Their responses were guantified as 5§ 29— very
difficult, 4 -~ difficult, 2 - moderately difficult, 2 =~
slightly difficult and 1 - not difficult at all. The
phonological structures wetre listed and the findings are

recoirded in Table 2.

Vocoids. As perceived by the tsachesers, one structure
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Table 2

Ferceptions of the Teachsers and Experits on the
Difficulties of the Pupil-Respondents

: : ¢ Interpre-
Btructures H : Loghinegd @ tation

iTeachers: Interpretation tEupsris: Interpretation ¢  Hean

fi. Segmental Phonsmes
1. Vocoids
i 3.3 Hoderately 3.40 Bifficult 3.49 Hndarately
11 2.25 Glightly 1.0 Slightly 1.925 Blightly
felf 2.38 Slightly L.&0 8lightly 1.99 Slightly
i 1.88 Blightly 2,00 Blightly 194 Elightly
{fae/ 3.8 foderataly 4,80 Difficult 3.6% Bifficult
i a/f 1.63 Blightly 1,00 Hot Bifficelt 1.315 Hot Difficult
i 2,38 Blightly 2.4 Slightly .39 Blightly
! 3.25 Hoderately i.40 Not Difficult 2,375 Elightly
Fivi £.00 Bifficult 2,08 Blightly I.00 Hoderately
ful 2.30 Elightly 1.80 Blightly 2.15 Slightly
F8/ 2.38 Slightly 1.20 Hot Bifficult 1.79 Blightly
o] 1.75 Elightly 1.00 Hot Bifficelt 1.375 Hot Diffieult
i 3.13 foderately 3.40 Difficalt 3.65 Hodarately
{8/ 2.58 Blightly 200 Blightly .19 Slightly
i 2.08 Huderately 109 Hot Difficult L.94 Elightly
2. Contoids {VYoiced)

i/ 1.5 Slightly 1.0 Hot Difficult 1.73 Mot Diffienlt
fdf 1.38 Mot Difficult 1.00 flot Difficult 1,19 Yot Bifficult
fol 1.43 Slightly 1.00 Hot Bifficult 1.313 Hot Difficult
I h/ 1.50 Mot Difficalt 100 Hot Bifficult 1.25 Hot Bifficult
I 1.13 fot Biffirult  1.00 Hot Difficult 1,065 Not Difficult
fal 1.50 Not Difficult 1.00 fiot Difficult 1.25 Hot Difficult
fnf 1,30 Mot Difficult  1.00 Hot Bifficult 1.25 WMot Difficult
f 2.00 Slightly 1.00 ot pifficult 1.5 Hat Bifficult
fri 1.2 Mot Difficult  1.69 Hot Difficult 1.123 Hot Difficult
V| 2.50 Blightly 3.20 Hoderately 2.85 Hoderately
fvl 2.0 foderately i.80 Slightly 2.34 §lightly
fal 1.68 8lightly 180 Blightly 1.84 Slightly
fil 2,12 Elightly 2.00 Blightly 2.063 Slightly
fzli 2.75 Hoderately 1.80 Blightly 2.273 Slightly




table 2 cont’d,

T0

- Contoids {voiceless)

4

fo
fd4 7

Ik

f
P
5

ey T S, oy g, T
Lae ad
T Ty Mt My e e,

hu

. Diphthongs

"

{el/
fal{

i
alf

I T T
[onri ™ ] —

B T e T

Ll
=~

Lensonant Blands

and [lusters
/817

S
~—r
-

P

=D M| M e TOE e ke M e e g

My R M e M e e e M el e el T M S ey,

b

T ey e ey e ma e e e e e ey e M
—

MY ey & pap WU =~k o W g E -y BT oy WO

B

3.0
3.73

.00
2.50
2.13
1.75
2.38
2.38
3.13
3.00

3.23
1.75
2,00
2.13
2.13
2.23
3.3
2.63
200
2.8

1.75
1.73
213
2.0
2.88
1.75
2,00
1.50
2,23
2.00
2,13
2.38
2.13
2.25
2.13
2.38

. 1.B8

3.00

Hoderately
Difficult

Elightly
Slightly
Slightly
§lightly
Bligntly
8lightly
Hoderately
Hoderately

Hoderately
Slightly
Elightly
Blightly
Blightly
Slightly
finderately
Hoderately
§lightly
Hoderately

Blightly
Blightly
Elightly
Slightly
Hinderately
Slightly
Blightly
Hot Difficult
Glightly
Slightly
Blightly
8lightly
Blightly
§lightly
Elightly
Slightly
Slightly
floderately

1.00
1.40
1.00
1.20
2.20
1.40
2.80
2,80

2.00
1.00
1.00
1.60
1.2
2.80
i.80
i.40
2.00
1.40

1,60
1.00
1.00
2.40
1.80
1.4
2.2
1.3
1.80
i.80
.40
1.80
1.20
1.40
1.80
1.40
1.80
2.00

Hoderately
Hoderately

Hot Difficelt
Mot Difficult
Hot Difficelt
Hot Difficult
Slightly

Mot Difficult
finderataly
Hoderately

Slightly

Not Bifficult
Hot Pifficalt
Slightly

Not Difficulf
Hoderately
Slightly

Not Difficult
Slightly
Slightly

Hot Diffirult
Hot Bifficult
Hot Bifficult
Blightly
Slightly
ot Diffirult
Slightly
Hot Rifficult
Slightly
Slightly
ot Difficultf
Elightly
Mot Bifficelt
Hot Difficelt
Blightly
Mot Difficult
Blightly
Blipghtly

3.3
390

1,50
1.95
1.345
L.475
2.2%
1.89
2,743
2.90

1,423
1.375
1.30

1.843
1.683
2,925
2,363
2,015
2.00

2.24

Hoderately
Hoderately

Not Difficult
Slightly
Slightly

Hot Hifficalt
Slightly
Slightly
Hoderately
Hoderately

Hoderately
Hot Bifficelt
ot Bifficalt
Slightly
Slightly
Hoderately
Slightly
Slightly
Slightly
Slightly

ot Difficuit
Hut Biffieult
Elightly
Slightly
Blightly
Slightly
Slightly
Mot Bifficult
Slightly
Elightly
8lightly
Slightly
§lightly
Slightly
Slightly
Blightly
Slightly
Blightly
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B.

Hon-Segmental Phonepes

i,

~ Falling Intonation
Statsment
Loamands
Requests
fluestions unanswerable

- Rising Intopatisn
At the end of yes or

T M M S R The e M B M M R MR M, e M M ey e

Pt g MY B ke s B1 sy ey 2 e W
U P e B D T Bl e O e ST OfE O
T T T T O e T S

n o St e

Pl e~
e B |
Sy T ey, e,

[ L L T ]

Intenation

by yes or no

no question

fftar a phrase within

a sentence

In enumerating persons,
places, abjects, stc.

2. Juncture

Ehanges in meaning
of sentences caused

by stress

Changes in meaning of
sentences caused by
shift ip juncture

2,00
2.13
2,08
2.5
2,30
2.13
1.30
2.38
L.73
2,30
2,00
1.43
2.60
2.13
1.73
1.63
2.13
2.99
2.00
2.3

1.B8
163
1.73
373

3.50

3.63

3.23

2.38

3.63

Blightly
Slightly
Slightly
Blightly
Elightly
Blightly
Hot Difficult
Blightly
Slightly
Blightly
Slightly
Elightly
Slightly
Slightly
Slightly
Blightly
Blightly
Blightly
Blightly
Blightly

Slightly
Slightly
Slightly
Bifficult

Hoderataly

Difficult

fladerately

Slightly

Bifficult

1.80

1.40
3.80
1,80
1.00
1.40
1,40
2,60
1.40
.80
2.20
.40
1.4
2.00
1.20
1.17
2,20
2.00
2.40
1.80

1.00
1.40
1.80
£.00

1,80

4.00

Slightly

Hot Difficult
Bifficult
Slightly

Mot Difficult
Hot Bifficmit
Slightly
Elightly
Blightly
linderately
Slightly
Elightly

Hot Difficult
Elightly

ot Difficult
Hot Diffizult
Slightly
Slightly
Hoderataly
Blightly

Hot Difficult
Blightly
Blightly
Bifficult

Hedarately

Slightly

§1ightly

Slightly

Difficult

1.%0
1,763
2,50
2.023
1.75
1.763
1.33
219
1673
2,43
2.10
Z.013
1.70
2,063
1.475
1.4
2,163
2,25
2,30
2,15

1.44

1.615
1,773
1875

3.90

2,915

2.4623

2.07

3.815

Blightly
Slightly
Hoderately
Slightly
Slightly
Slightly
Slightly
Elightly
Blightly
tinderately
Slightly
Blightly
Slightly
Slightly

Hot Bifficult
Hot Diffirult
Slightly
Elightly
Blightly
Slightly

Hot Bifficelt
Slightly
Blightly
Bifficult

flodarately

Hoderately

Hoderately

Slightly

Difficult




table 2 contd.

3. Btress
ist syllable 3.B8 Rifficult 320 finderately 3.54 Difficult
Znd syllable 4,13 Difficult 4,00 Bifficult §,083 Difficult
3rd syllabla £.00 Bifficult £,40 Difficult 4.20 Difficult
Total 233.34 i84.87 208,62
Hean 2,35 Slightly 1,88 Slightly 2.12 Blightly
Yariance 8.471797 0.722578
Legend: 4.31 — 5.0D0 Vary Difficult (VD3
.91 - 4.50 Difficult (B}
2.81 - .50 Moderately Difficult (MDD}

.51 - 2.50 Slightly Difficult {(SD)

1.00 -~ 1.00 Mot Difficult at all (ND)
was assessed by them as "difficult" with a weighted mean of
4,00 which referred to the structure "/ dz /7", Meanwhile,

five structures whare evaluated by this group as moderately

difficult while the remaining items were desmed “slightly
gifficult". O the part of the experts, three structures
ware considered as "difficult” as follows: ! / with

weighted mean of 4.00, / i / and / » / both with weighted
means of 3.60. Combining the responses of the two groups,
it was revealed that one structure was "difficult" for / /
where the mean resulited to 5.69. This result was consistent

with the findings on the result of phonology test.

Contoid (voiced). For +this structure, it can be

gleaned from Tabklas 2 that one out of 1& structures were

deamed difficult by the teachers,; that is, the structure



! A while  the experts found no structurs to be
gifficult. A= a result, the ocombined meéns for these
structurses pointed to the idea that no structurs under
contoid {voiced) pagaged a valus which belonged o

difficult” range.

Contoid voiceless). On  the  same  table, it was
ravealasd  that both the teachers and sxperts did not single
out at least one structure o be "difficult" since the means
which appeared, ranged from 1.00 to 20175 which belonged to

mot difficult” to “moderately difficult® range.

Diphthongs. Along  this structurs, 1t was likewiss

revealed that no item was assessed as difficult by the two
groups  of respondents since the weighted means ranged from

1.GC or "not difficult" to %.25 or "moderately difficuli®.

Consonant  blends and clusters. As gleansed from Table

2y the teacher-respondents as waell as the expert-respondsnis
considered the different structures along consonant blends
and clusters to be between "not difficult” to ‘“moderately
difficult®, This is supported by the fact that the

welghted means ranged from 1.00 to 3,00 only.

Non—segmental phonemes. Along this, it can be obssrved

from Table 2 that five structures were rated by the teachers

to be difficult, wherse the highest weighted mean was pegged
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at 4.13 for "shtress along the second syllable®. Meanwhile,
the experts desmped  four struchures uanders non~segmental
phonemss to  be Ydifficult" with 4.40 as the highest
rafarring to "stress” along the third syllable". Again, it
is significant to note that the perceptions of the two
groups of respondents concurred or were consistent with the
results of the phonology test administered to the grade VI
pupils inveolved in  the study. This Ffurther provided
anchorage or strong basis  for developing instructional
materials to overcoms these diagnosed weaknesses or
difficulties among the pupil-respondents.

Comparison of the Perceptions of the
Teachers and Experts

Table 3 presents the result of the comparative analysis

that was applied in order to ascertain whether the
pereaeptions of the teachers and gxperts differed
significantly. The t—-test for independent samples. pooled

variance model was utilized. As gleaned from the said
table, the grand mean of the teachers’ perceptions was
pegged at 2.3&, while that of the experts was posted at
1.88. These values registered a numerical difference of
G.48. To test whether this observed difference Was
significant, T—test was applied with a the computed t-value
at #4.3E7. & closer scrutiny of data revealed that the

computed t-value was higher than the critical ft-values at



Table 3%

Comparative fAnalysis of the Ferceptions of the
Teachers & Euperts on the Difficulties of
the Fupil-Respondents

Farameters i Teachers 3 Expertis 2 Computed t-valus 31 Evaluation

P94 P Tt it i Gt s g 4 $r P $p S48 PR S99 SR SVIR BAOE R 430 $500 SO $EVE PHOK AT TS Y Bard Bt S0 8 EH PUAR FHIS HL EE 4TFS BeVE i S48 TR TP i TS e Y TS P e e SmA AL i Bras Fiak $ma L AbLA S5 VA B4R LS $PS S ALLR KL e R S bt

Mean 2.34 1.88 4.37 Significant
Variance 0.471757 0,.722578
Mo. of Cases 9e 2¢

I S I L N R I N N S S N N L N N s N S N S R N I o S L N S S S o o oo o o oo o

Critical t-valus at ¢ = 05 and df = 1984 was 1.&45

= W00 and df = 196 which was 1.645. Thus, the hypothesis
that Y“"There is no significant difference betwsen the
perceptions of the teachers and superts relative to  the
difficulties of the Grade VI pupils® was rejected.

This implied that the two groups of trespondents viewsd
the lavel of difficulty of the puplil-respondents
differently. I+ turned out that teachers assessed their
difficulties to be of higher degrees than the sxperts. This
could be attributed to the fact that teachers had mors
contact with the pupils and thus, they have a better
uwnderstanding of their weaknesses and difficulty.

Finally, the nesd  for developing instructional
materials was fuwrther emphasized by the findings hersin

discussed.
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Validity of the Instructional Materialsg
Developed by the Regearcher

Aftar the instructional materials wers developed, the
validity was established by presenting these materialz to
language teachers and experts. Twoy  teachers and five
guperts participated in the validation, where they were mads
to  answar a validation rating shest using the scales L. 2.
F, 4, 5 which mean strongly dissgree, disagree., undecided,
agres and strongly agree, respsctively. Moreover, the
validation was undertaken along content, constiruct and  face
aspects. The data colliected along thess aspecits are herein

discussed.

Content validitvy. The asssssments of the instructional

materials that were developsd by the teachers and experts
are contained in Tables 4 and 5, respectively. As depicted
by Table 4, the teachers “strongly sogresd" with two out of
five listed indicators of content wvalidity whers the
waighted mean was posted at 5,00, These indicators were: 1)
Frovide for developmsnt, lgarining and mastery of the
different sounds, and 2) Includes materials that ares
suitable, interesting, current and up-to-dats. Morgsovar,
one indicator pegged at weighted mean of 4.00 or “"agree" and
the remaining two indicators posted a weighted mean of .00
or funcsrtadin®., In gsneral, the teacher—respondents

considered the indicators of content validity of the
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Table 4

Content Validity of the Instructional Materials
as Ferceived by the Teachersg

Indirators $ 3 ¢+ 4 03 ¢ 2 v 1 Total i Heighted
+ {6AY: (A) ¢ (U] ¢ (B & {BD}: :  Hean
i. Includes the phonological structures that 3 00 2 0 7
are specifically for the grade and those {1 66 () 0 {H 3.5 U
that are found difficult.
2. Provides a variety of exercises and drill 3 6 ¢ 2 g 7
for reinforcenent and mastery of concepis (1) g 0 [i) L {2} 3.3

and skills.

3. Provides for development, Iearning and 10 0 0 ] 0 10
gastery of the different sounds. [ 2} 0 0 0 i { 2) 3.00 54
%, Includes materials that are suitable, 10 ¢ 0 0 i} ]
interesting, current and up-to-date. { 2) 6 0 0 0 [ 2) 3.00 GA
9, Includes materials for extension of lsarner 3 0 3 0 f g
interests and independent study. {1} ¢ {1 0 0 (2 4.00 A
Grand Total 21
Brapd Hean £2 &
Legands 4,81 -~ H.00 - Btrongly fAgres (SA)
T.81L -~ 4,30 - Agres ( a)
2«51 - 3.5 - Undecided { U3
1.9 - Z2.50 —~ Disagree ( D}
.00 - 1,30 -~  Strongly Disagres (8D}

materials as "agreeable” inasmuch as the grand mean was
found to be 4.20. This mgans  that they assessed the
materials presented to  them to have content validity.

On the part of the experits involved in the study, thrae



Table 3

Content Validity of the Instructional Materials
as Ferceived by the Expesris

78

Indicatars + 3+ 4 13 ¢ 2 ¢ 1 1 Total : Heighted
+ {BAY: {A) ¢ (U} & (B} s (8D} ¢ Hean
1. Includes the phonological structures that | § & & 0 4
are specifically for the grade and those 0 {1 (2 (2 il {3 2.8 U
that are found difficult.
2. Provides a variety of exercises and drill 3 12 D 2 i 19
for reinforcenent and mastery of concepts {1} (3) & (i) ] i1} B A
and skills,
3. Provides for development, Isarning and 3 g 1 2 i 18
pastery ef the different sounds. ( 1} {2y {1) {1} H { a3} J.60 A
4, Incledes naterials that are suitable, ] 0 ¢ 0 0 20
interesting, current and up-to-date. ¢ (5 0 0 0 { 5} 4,00 &
3. Includes materials for extemsion of learner 0 iz 3 2 0 i7
interests and independent study. 6 (3 ) 0 {3 340 I
Grand Total 17.&
Grand Hean .52 8
Legend 4,51 -~ B.00 - Btrongly Agres (SR

Z.8L -~ 4.30 —-  Agres { A)

2.8 -~ E.50 - Undescided {

.51 - E.50 - Digagrae { o)

L.G0  —  1.350 - Strongly Disagres (8D}
indicators pegged weighted wmeans which belonged to the
Yagree" range while they showed indecisivensss along the
remaining  two indicators. The highest weighted mean was

found to be 4.00 for "Includes materials that are suitable,
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interesting, current and up-to-date.” On the whole, the
grangd mean posted a value of .52 or Tagres®, indiceting
that the sxperts like the teachers, considered the materials

shown +to them to have content validity.

Construct validity. The data contained in Tables 6 and

7 pertain to the responses of the tesachers and esxperts,
respectively in  terms of the construct wvalidity of the
materials that were developsd. The responses of the
teachers shown in Table & ranged from Z.59 or "undecided” to
5.00 or "strongly agree'. Two indicators obtained the
highest weighted mean of 5.00 - "The constructsd materials
are really intended as a teaching material and "Has
vocabulary and language that are within the comprehension of
the target learners®. Furthermors, one Lndicator posted a
value of 4.00 or "“"agres’ while two indicators obiained
waeighted means that belonged to the Tuncertain® rangs.
Consequently, the responses of the teachers clustered around
the grand mean of 4.20 or Tagree", denocting Lthat the
teacher—respondents considered +the materials to have
construct validity.

Az regards the evaluation of the experts, it can be
phgserved that all the indicators obtained weighted means
which mean "agree". The valuwes ranged from 3.60 to  4.40.

Thres indicetors pegged a weighted sean of 4.4. These ars
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Table &

Construct Validity of the Instructional Materials
as Perceived by the Teachaers

Indicators t 3 : 4¢3 ¢ 2 ¢ 1 ¢ Total 1 Upighted
t (58): {R) ¢ (U} ¢ (D) : {8D): ¢ Hean
1. The constructed materials are really inten- 10 [ o il 10
ded as a teaching materials. { 2) ¢ 0 1 ] {2) 3.00 BA
2. Has vorabulary and language that are with- {0 ¢ 0 0 0 i0
in the comprehension af the target learners.{ 2) g 0 0 0 {2} 3.00 SA
3. Contains illustrative saterials that are 0 § 3 ] 0 7
appropriate and instructiomal. 0 iy (13 0 0 {2 3.8 U
4. Bives instructions that are sasy to unders- 3 ¢t 3 0 0 8
tand and follow, {4 S 9 I 0 {3 4,00 A
3. Includes materials fer extension of learner @ i 3 6 6 7
interests and independent study. oy (1) 1y 0 o (2) 39 08
Grand Total ' H
Brand Hean 4.2 A
Legend: 4,351 -  H.00 -  Htrongly Agree (S5A}
3.9L -~ 4.30 - Agree { A)
2.51 -~ .80 -  Undecided ¢ U}
1.81 ~ 2,30 - Disagres { D)
.00 -  1.30 - Strongly Disagres (8D)

as follows: 1) The constructed materials are really intended
as a teaching material, 2) Has vocabulary and language that
areg within the compreshesnsion of the target learners, and 3)

Gives instructions that are sasy to understand and follow.



Tabhle 7

Construct Validity of the Instructional Materials
as Ferceived by the Experis

81

Indicaters s 03 ¢+ 4 3 3 ¢+ 2 ¢ 1 1 Total ¢ Heighted
r [BAjz (R) ¢ {H) ¢ (D} & (8D): Hean
i. The constructed materials are really intan- 10 2 9 0 0 22
ded as a feaching materials. {2 {3 8 8 0 { 5} 1.4 &
2, Has vocabulary and langeage that are with- 10 12 0 G & 22
in the comprehension of the target learmers.{( 2} (3] © i 0 {5 .4 A
3. Contains illustrative materials that are 3 8 & 0 4 1%
appropriate and instructional, {h iz} {2y ¢ 0 {9) B A
4. Bives instructisns that ars sasy to unders- 10 iz 8 0 2z
tand and follow, t2y (3 {6y ¢ ] { 5} 14 B
5. Includes materials for exfension of learner 0 124 0 0 18
interests and independant study. 0 (3 {2y @ b { 3] 3.6 &
firand Total 20.4
Brand Hean 4,12 A
L.egend: 4,81 - S.00 -  Bitrongly Agres (9A)
F.5L - 4,50 -~ Agres { ~3
2.851 - E.50 - indecided (
1.5%1L -~ Z2.50 — Disagree { )
L.~  1.50 -  Btrongly Disagrse (5D)
Therefore, the experts in general “agreed" with the

indicators of construct validity of the develapsd

as  evidenced by the grand mean of 4.14.

This implisd

materials

that

the experts desmed the materials to have construct validity.

Face wvaliditv.

Faund in Tables 8

and 9 are

frEsponses



Tabhla 8

Face Validity of tha Instructional Materials
as Psrceived by the Teachers

Indicators £ 0 1 48 1+ 3§ ¢+ 2 ¢ 11 Total : Heighted
1 (BAFe (A ¢ (U) ¢ {B} 1 (5D}« i Hean
1. The materials look like teaching materials 3 5 0 ] 0 g
and nothing slse. {1y (&) ¢ 0 0 {2} 4.5 4
2. Lessans are arranged sequentially im 0 § 3 8 4 7
higrarchy. 0 {1y (i 0 0 (2] 3.9 i
3. Page layout is acceptable. 3 § 0 D 9 g
1y {1 ¢ 0 1] {2) 3.5 A
4, Foroat used is convenient and acespiable. 3 4 9 i i Y

() o 0 0 ( 2) 43 A

3, Printing is alright. 5 § B 0 0 g
{1y {1y ¢ ] f {2} 4.5 A
Brand Total 21.0
Grand Hean 43 4
Legend: 4,51 - 3.00 -~  Strongly Agres (5A)
I.81 ~  4.50 - Agres { &)
2.51 -~ E.30 ~  Undecided ( W
1.91 - 2.50 - Disagres ( )
1.0 - 1,30 - Btrongly Disagres (8D)
of the teachers and superts, respechtively. Their answers

partain  to the face validity of the materials. As gleanad
fram Table 8, the teachers rated fouwr indicators a5
"agreeable" and one indicator pegged a weighted mean which

mean “undecided®. The highest weighted mean was 4.350 which
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Table 9

Face Validity of the Instructional Materials
as Parceived by the Expsris

Indicators ¢ 3¢ & ¢+ 3 ¢ 2 1 ¢ Total ¢ Ueighted
1 {SA): (A) ¢ (W) « (D) : {8D): :  Hean
i. The materials look like teaching materials 10 12 0 0 0 22
and nicthing else. {2y (3 ¢ ] 0 {9} &4 B
2. Lessens are arranged sequenfially in 5] g 3 2 { 18
hierarchy. { 1} (2} 1y (1 0 { 3 3.h 8
3. Page layout is acceplable. 3 i 0 0 0 2
{1y {4 0 0 0 {3 42 4
4. Format used is convenient and acceptable. 3 5 0 o 0 i
(1) 4 9 { ] { 3} 4.2 A
5. Printing is alright. 0 i 3 9 i} i9
0 {4 1) 0 0 {3} 3.B A
Brand Total 20.2
Brand Hean 4.04 4
Legend: 4,51 - 3.00 - Strongly Agres {(5A}
Z.8L -  4.30 - Agres { &)
2.31 - 3Z.50 -~ lUndecided { L
1.831 - 2.50 - Digagraes { D)
1.0 - 1.30 - Strongly Disagraas (8D)

referred to  the following: 1) The materials look like
teaching materials and nothing else, 2} Fage lay-ouf is
acceptable, 3I) Format is convenient and acceptable, and 4)
Frinting is alright. As a whole, the materials wears

assaessed by the teachers to have face validity as evidenced
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by the grand mean which was pagged at 4.30 or "agree".

Ralative to the superts’ assessment,; Table 9 revealed
that all indicators for the face validity of the materials
obtained weighted means which rangsd from .60 to 4.40 all
mzant agrse". The highest weighted mean was 4,40 which
corresponded to "The materials look like teaching materials
and nothing else". On the otherhand, the lowest wesighted
MmEan was peogged at Z.460  for "lLesasons are arranged
saquentially in higrarchy". In general; the grand mesan was
posted at 4.04 or "agree" implying that the experts assessed
the instructional materials presented to them to have *face
validity".

It is significant to note that the responses of the
languwage teachers and language experts as regards to  face
validity Wa e favorable which indicated that the
instructional materials were appropriate to the grade VI

pupils, the intended users of the said materdials.

Comparison of thse Perceptions of

the Teachers and Experts on the
Validity of the Materials

The assesssments of the teachers and experts on  the
validity of thes modulss are summarized in Table 1G. It can
be noted Ffrom this +table that the means given by the
tmachers for the thres aspects, that is, content, construct

and face wvalidity were higher than those given by the
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Table 14

Comparative Analysis of the Feroceptions
of the Teachers and Experts on the
Validity of the Materials

T T I L T I I I T N T I T L T T T R T T T S e L T S S O I T I TSI S T sEmo s

Hean ¢ Variance § Degrees of:fomputed sEvaluation
g Freedom 2 {-value &

Eontent Validity Teachers:

4.20 A&  0.578 8 1.714 ME
Exparis:
3.92 A D.R1Z B
Dontruct Validity  Teachers:
.20 A& (0.873 B G5.210 Mg
Expertis:
4.12 A 0.152 B
Fare Yalidity Teachers:
4,30 4  0.200 B 1.048 NS
Exparts:
.04 A 0.108 g
Mot Significant (MEB} -  Accept H‘:3

Tabular t-value at 09 level of significance and
8 degress of fresdom = 1.860

Legend: 4,01 -~ 5.0 -  Strongly Agrae (84
.81 -~  4.50 - Agres { A}
2.851 - 3F.50 —  Undecided { )
.31 - 2.50 -  Disagres { )

La0 - 1.50 - Strongly Disagersse (5D}

sxperts. Moreover, all these means mgant Tagree®. To
ascartain whaether numerical differsnces observed wera

significant, t-test for independent samples was used. The
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computad  b-valuss were 1.714, $0.210 and 1.048 for content
validity, construct validity and face validity. A closer
scrutiny of these resulits proved that these computed valuss
were numerically lesset than the tabularforitical t-values.
Thus, the hypothesis that YThere is ro significant
difference between the perceptions of the language teachers
and experts in terms of content validity, construct validity
and face validity® was accepted.

This meant that the ratings given by ths two groups
ware based on thelr objective assessments of the materials.
Therefore, there is sufficient data to conclude that +the

developed instructional materials were valid.



Chapter 5
SUMMARY OF FINDINGS, COMCLUSIONS AMD RECOMMEMDATIONG

This chapter contains the summary of findings, +the
subseausnt conclusions that were drawn as well as  the

recommendations thalt were formulated.

Summary of Findings

The following are the salient findings of the study:

1. The result of the phonology test revealed that the
grade VI pupils in the district of Daram I, Bamar Division
gncouwntered difficulty along the followings:

Reading the minimal pairs of words orally and
clearly.
{ 3 { &)

1.1 daebt — date

Fronouncing the words correctliy.
1.2 Faesd ve. / 7/

Jjam gem
Sounding the voiced and the volceless
consonants

1.% 7%h/ or /  /f - volced

1.4 JFsh/ or /7 / — voicelsss

1.% Jk/ - voicelsss

Writing the initial or the first consonant

blends
1.4 shkr - scrapa
1.7 hw -~ where
/ool

87
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Encircling the word that rhymes with the key
word
1.8 booth - (tooth, foot, crook, caught)

fan/
1.9 chat - {(beat, but, myth, mat)

ARscending on the underlined word
1.10 The students yvielded only after the protest.

Describing the rising, falling intonation by
the indicated lines or curves,
1.1t The house is vacent, isn’t it?
1.12 a + boult - about
2 As  peErogived by the teachers and sxperts  the

difficulties of the LBrade VI pupils lie along the following

phonology structures:

b1

+1  wvocoidsg

/ 7/ / I ! /
contoids (volced)y and

=
|

/ /
rion—-sagmental phonemes

k2
]

aj rising, falling intonation

b) Jdunctures
Fe  The ft—test for indepsndent samples in comparing the
parceptions of the teachers and experts on the difficulties
of the Grade VI pupil-respondents turned out to 4.37  which
turned out to be lesser than the tabular/ecritical t-valus of
1.64% at m = .08 and df = 19&. This led to the rejsction

of the null hypothesis that "Thare is no significant

difference betwssn the perceptions of the teachers and
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axperts relative to the difficulities of the Grade VI
pupils".

4. The teachers’ responses peritaining to the validity
of the instructional materials were as followsy: 4.20 for the
content wvalidity, and construct validity and 4.30 for the
face validity. 611 these means belonged to "agres" range.

3. Moreover, the experts’ responses along e
materials’ wvalidity were: 3.582 Tor the content wvalidity,
4.12 Ffor the construct validity and 4.04 for +the face
validity. Likewiss all thesse msans meant "agree’.

f.  The computed t—valus for comparing the perceptions
of the teachers and sxperts on the content validity of the
daveloped materials which was posted at 1.714 was lesser
than the ftabular ft-valug of 1.860 at @ = 08 and df = &,
Furthermore, for construct validity and face validity, the
computed t-valuss were 0.210 and 1.048, respectively. These
values were alsc lesser than the atforesaid computed t-value.,
Thus, the hypothesis that “there is no significant
differsnce betwesn the percsptions of the teachers and
arperts relative to the wvalidity of e developead
instructional materisls along content, construct and face

validity"” was accepted.

Conclusions

RBased on the {indings of this study . saveral
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conclusions were drawn, to wit:

1. The diagnosed difficulties of the Brade VI  pupils
as revealed by the phonology test were concurred by the
perceived difficulties given by the tszachers and @Erperts.
Thass results indicated the necessity to develop
instructional materials based on the weaknesses of the
pupils in order to overcoms, o at least minimize them.

2 Teachers’® assessment showsed that the degree of
difficulty of the pupil-respondents was greater than the
assessnents as given by the experts. This was supported by
the rejection of the corresponding hypothesis.

Se The validation results pointed to the fact that the
developed instructional materials were wvalid, hence, no
initial modifications are naeded.

4, The teachers’ responses and that of the experts, as
revealed by the acceptance of the hypothesis on the validity
of the materials, indicated thalt they wers objective in the
assessments made since  they gave more or less the sams

ANSWETrTS.

Recommendations

n the bhasis of the conclusions presented, the
following recommendations are herein discussed:

1. Teachsrs should undergo  training of Speach

Improvement +to familiarize teachsrs with the diffsrent
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transcription schems.

" an experimeantal study could be conducted for  Lhe

fd

effective use of the developed instructional materials.

Z. The study mavbe replicated among other districhts in
the Division of Samar to serve as basis  for instructional
materials development. ’

4., A continuous svaluation on ;he gffectiveness of the

gdeveloped materials could be dons in order to determine  the

appropriate time to modify or revise them.



Chapter &

THE INSTRUCTIONAL MATERIALS ON PHONOLOGY

Introduction

Speech has become a necessary adjunct to Reading and
Language. Essentially, one learns to spsak before he learns
to read and write. It is only proper that dus and careful
attention is given to speech. Communication will not be
effective if one cannot express himself proficisntly. This
instructional materials has been prepared to continue
teaching the pupils the oral skills they need to communicate
clearly.

The lessons in this material have been structured to
motivate the pupils to improve their speech and to provide
supplementary materials to help pupils understand themselves
and othars better.

The pupils bhave to familiarize themselves with the
spesch sounds and their phonetic symbols (vocoids, contoids,
diphthongs, consonant blends and clusters), the rhythm of
English (stress)., the melody of English (Rising - TfTalling
intornation}), and Jjuncture. The material in this stody
includes twaenty (20) lessons on the sounds of English which
the Brade VI pupils in the District of Daram I find

difficult to produce clearly and corracily.
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Bhisctives

The instructional materials found in this study aim to
teach the following:

1. The exact way of producing the correct sounds of
the language so that one may have a mastery of the sounds
learned.

2. Combine sounds so that clarity5 smoothness and
beauty of speech are achisved.

F. The correct pronunciation of words so that it would
be pleasing to the listeners.

4. The proper voicing of sounds so that the speaker
may ptroduce a clear tone.

3. Bive variety of forece to utterance through the use
of stress and Jjunctuwre.

b The principles of intonation so that the speaker
would be able to wuse the proper melody of spesech.

I, therefore, say that with these instructional
materials it would be sasy for children and the readers to

learn correct spoken English.

Freparation of the Instructional PFaterials

The preparation of instructional materials was based on
the identified phonological problems of the grade VI pupils
as revealed by the phonology test and the perceptions of the

English teachers in Grade VI and language experts in  the
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District of Daram I. There are twenty (20) lessons included
in  the study in which some are original, others were taken
from selected books,; while some were modified but the ideas
of the selections were retained. The lessons appearing  in
the instructional materials include descriptions,
illustrations, teaching tips, words, phrases, paragraphs,
dialogues, posms and verses.

The lessons were grouped into: 1) segmental phonemes,
and 2 supra segmental phonemes or non—segmental phonemes.
Segmental phonemes were divided into fouwr: 1} vocoids, b))
contoids; «) diphthongs, d) consconant blends and clusters.
Non-segmental phonemas were grouped into three: aj
intonation, b} Juncture, and c} stiress.

To ensure that the lessons were represented in  the
materials produced, a table of specification was evolved.
The table shows the segmental phonemes and non-segmental
phonemas considered difficult to produce correctly by the
grade VI pupils.

For thepupil, it is a must that the segmental phonemess
artd non—segmental phonemes be mastersed for effective
learning. It is a fact that pupils have difficulty in
producing the spesch sounds which lead teo their failure to
understand the stream of spsech.

The different lessons were taken from the listing of
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skills found in the Minimum Learning Competencies (ML)
revigsed in 1997 for grade six. PFupils may be able to read,
words, phrases, and sentences, bult they lack the ability +to
recognize the correct sounds of the English language. It is
through this developed instructional materials that pupils
are expected to acoguire the basic sounds that will help them

improve their spoken English.

TABLE OF SFECIFICATION

SEGMENTAL AND NON--SEGMENTAL PHONEMES INCLUDED
IN THE INSTRUCTIOMAL FATERIALS COMSIDERED
DIFFICULT BY THE GRADE VI FUFILE BASED
ON THE RESULTS OF THE PHONOLDGBY TEST

Lesson § Title H Skill 2 Key =z Fhonemes 2 MNo. ofs Item 2 Remarks
H : Developedilord i : Fages ¢ No. s
1 Vowel a/se/ Identifi- date segmental il 103 - 107 Moderately
cation Difficult
2 Vowel &/ / ~do— debt ~do- 8 168 - 112 ~do-
3 Vowel a7 / Discrimi- date ~de- 5 113 - 117 ~do-
and e / / nation VE.
debt
4 Vowel a/ae/ Identifi~- dam ~do- a 118 - 122 -do~
catian
3 Yowel asae/ Discrimi- diam vs. -do- a 123 - 127 —do-
and e / / nation gen
6 Yowel oo/u/ Identifi- booth o ] i28 - 132 ~d g~
cation
7 tonsonant ~do~ thine ~-do- a 133 - 137 ~d -

th 7 /

- e e S 999 7S s P P rE? PP $org Smat g P e Sy e B e o o b b e b ek S b B0 A S48 et B Lk SL44 ALLS BLLR GAL4 AR SRl S4m P Gd L8 AL SRR et T e YT YRS P 4TV M 00 S S 449 B $ob® P98 T 8 TR 00 PR Regt P94 e B s e e e
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Title ' S5kill 2 Ke

Lesson = y 3% Phonemes ¢ Mo. of: Item ¢ Remarks

g : DevelopedaWord i : FPages 7 ho. H
8 Consonants Discrimi— thin vs. —~do- & 138 ~ 143 ~do-
th / / and nation then
th 7 /
? Consonant Identifi~ shell ~g - 4 144 ~ 147 ~do-

/7 cation

10 Consonant Identifi- cap ~ g 3 148 ~ 152  ~do-
Vs cation

11 Consonant -do~  where g~ 8 153 - 157  -do-
blend wh/
hw

12 Consonant ~do-  gorape segmental 4 158 - 161 -do-
Cluster
scr Selr/

13 Change in Digtin- —do- 4 162 - 168  -do-
maaning of guish
words in
senisnces
caused by
stress

18 Rising Into~ Recog- non-seq- 4 179 -~ 182 ~do-
nation for nition mental
the Busstion
Tag

i2 Change in ~do— ~do- 3 183 - 187 Very
meaning of Diffi-
words caused cult
by shift in

juncture
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FERCEFPTIONS OF THE TEACHERS AND LANGUAGE
EXFERTS INCLUDED IN THE IMSTRUCTIONAL
MATERTALS RELATIVE TO THE PHONOLOGICAL
STRUCTURE CONSIDERED DRIFFICULT

T T I T T I o o L o 0 o s 0 8 o 8 A o 0 e e B B e L B B B e I e e e e B e e O R N N R N s I sms.

Lesson 3 Title 8 Bkill ¢ Phonemes 2 No. ofs Item @ Remarks
H ¢ Developed H ¢ FPages 2 No. z
4 Vowsl a/ae/ Identifica~ segmnental 4 108 -~ 111 Dbifficult
fion
i7 Falling into- Recognition non-segnen- 3 174 - 178 Difficult
nation in tal
questions un-
answerable by
Y85 OF no
19 Change in Digstinguish non-segmen— 3 183 - 187 Difficult
meaning of tal
words caused
by shift
in juncture
13 Stress on the Identifica- non-segmen— 4 142 -~ 148 Bifficult
lst syliable tion tal
i4 Stress on the - dn - nan-segmen- 4 16 - 169 Difficult
2nd syllable tal
15 Stress on the - do - non-segmen~ 3 170 - 172 Difficult
3rd syllable tal
16 Stress on - do - non-sggmen— 3 173 - 17% Difficuli
ist, 2nd, & tal

3rd syllable

Evaluation of the Materials

To validate the developed instructional materials, two

Fnglish teachers, four language experts from the Division of
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Samar and one language expert from Eastern Samar were
enployved. They were asked for some comments, suggestions,
how they find the materials in relation to their content,
and skills to be acguired.

Aside from thg above mentioned suggestions and
recommendations, the materials were subiected for judgmesntal
validations. Language experts were sought fore their
camments in terms of rating the materials in so fér as
construct, content, and face valiéity werse concerned. The
materials were further read and re-read, reviewed and
corrected, then finally, they were sdited and corrected by

the adviser.

How to Use the FMaterials

These ars source materials which teachers can wuse in
blending the phonemes. They may be modifisd fo complement
the teacher’s strategy in teaching. As it is, it is lacking
= depth and breadth since they include only thosae
phonological structures which were found difficult by grade
VI pupils based in a teacher—-made phonology and on the
perceptions of teachers and sdpertis.

Teachars may find the materials in this study relevant
and suited to any grade level. In the English class the
teachers of spoken English would find the material easy to

understand since the explanations are understandable. Every



79

lasson is accompanied with descriptions, others with
illustrations, teaching tips, words, phrases, sentences,
paragraphs, posms, dialogues or even verses. Before reading
the exercises the teacher must pay attention first to the
dascription as well as to the illustration and the tips in
teaching the sound that will guide him in  producing the
sound well. When reading the sxercisess which illustrate the
gifficult sounds in English for Brade VI, careful attention
is given +to the sounds. You can see the lesson as it
progreassas and is developsd through various exercises in
written and oral forms.

The intonation pattern shown here is used to emphasize
to the reader or readers that following the intonation lines
is important so they will not fall intoc the habit of
applying the vernacular tone to the language.

Stress and juncture are also taught to  improve one's
speech and to identify one from the other.

In Movipng on activity, the pupil pronounces the words
and phrases orally with the guidance of the teacher wor it
could be done through modelling. The pupil is asked to
listen first and then to reproduce what he has heard as
clearly as possible.

I Working * Out activity, the pupil is made to apply

what he has learnsd in the previous activity without having

to depend on his teacher to model it for him.



Saving it Aloud could be done individually or to small
group of children so that the teacher would be able to hear
the correct sound of the words and to avoid distraction of

classes in the neighboring rooms.
]
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Fo Listen to bhe teachsr read the posm ard underling
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the words with the / e /7 sound, then read the posm

alouwd.

CRADLE HYPMN

Har¥tin futher

Away in a manger, no corib for his bed
The little tord Jesus laild down his sweeh hsad.
The sitars in bthe beighl sky looksd down whers he 1ay.

The littles Lord Jesus asleep on bhe hay.

Mz cattle are lowing, the baby awahes,
But littls Lord Jesus, no crying e makes.
But I love thes, Lord Jesus! ook dows feom the shky

fnd stay by my oradle il morning is nigh.



LESSON

LA Al

M

a1

R

h

1E &

WEMAE L

e i

B i
TEACHING TIPS:
% E=R 1ty
la
i NEE:

PYLLoleen

w  2hTY

DEEr

To

thelir

marm

L

[ o

lower

B

t e

Treguaent

1M




MOVING ON

e

FROTIM

et




Cmiri = mary

TR e b




[ 1 08 g

thinklng

st

The




11%

F. [.ismten to  the teacher rread +the posm with
wrpression. Tdentify the words with 7 /7 sound.

Than read the poesm aloud.

THE SECRET
Haﬁchette Gaylord Chute
I know where there's a treasure
Town behind the shed,
I think about it often

After T go to bed .

Thires 5tép5 north of the corn orib
Diowrn in the roots of a bres

That's where the pirates hid it.
All most secrebly.

Tomoreow, 1711 get a Shmvgl,

Ard g oand dig iL oupg

And then I‘11 keep it always,

Sate in & kitcheEn ocup.



DESCRIFTION

T

TEACHING T1I

20«

T .

i e

i

£y

LT LA




1. 1 inograde LK. fam — I}

[,

Mother begins with ltetter _ -

2. He was AL MASS. {lelt -~ lakte)

youl saster athtend the mass,
e fs vour dress _ R weight - wet)
Wihat is vour now?

4. The boy broke the window . (pEn — pane]

"I' -
She has 2 now "

3. Why don t you vour hair? (lread -~ braid)

The ' iz fresh,

f. . bhess resnants.  (bale — bell)
Ring Lhe -

Yo He & passing topic. (hail —~ hell)

Wick persons are punished in “
B, We in the examination. (fall — Ffaill
Feter will __ those big tress.

B 8nut the - f[gatse — geh)

me a book.

10, Where is the ___ of the 7 (met - mate)
]
Aol CHscar at the whart.

| [E—

i

E. Read the following words. Fronowunce the words clearly.

pain, pana - pEn late - let
Bypes el - beacd bait —~ hbet
bail, bais = bell fail - Tall

]
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ot

hail, hale -~ hell zall -
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chiorse ashs eniovs most 1s putiting fresh flowsers on
the flowsr vase. She loves pink daisy  most  of

all. She thinks they give the bedroom a8 gay look.
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an has two black cats named Elacky and
Fatty. Blacky is thin with black and whits fur.
Eatry is fat with few veliow spobs.

[na ey, Dan’'s slder brother, Tam browght
Mome & mat. Tha twoe black cats saw 1t.  Buddenly,

they sprang on ths mat and tore into halves.

Mow Tam got so mad. .

£. Pick out the words in the rhyvthmical lines with the
gound Jaes. Then read aloud.
Maver haggle with an 1ll-mannered bragoart, /s
Better brag to an admirable hunchback, 77

Mever smbarrass a backtracing radical, s

Esbter pacify & maverick madrigal!/s/s
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forget,

This our story with &1l its paris assembled

it}

Reachss i Fimis — vou ve woven the plot.
Froms: “last chapter 40"

Cornelio Faigao

Faad fthe sentences. Underline the Jas/ sound once,
twiggﬁ?&r JE L/ mnund.

daick and Samn spread the blankst on the bed.

I 2t & Tad to carty & wrench in one’s bag?

Ed slept on o mat For fen at the parish where the
hand perished.

Feith slappscd fLhe man whia was  a

i
=y
[

Is 4t true

Feod wap  with the Isather fad, Benjie packed his
belt and sent it to the bandit.

SBend the bDand to the fest in the ranch.

et s thresh oul bthis mess with the frat or we’ll
bre ﬁﬁaﬁhmﬂ by Bad.

It was past ten when they slept on the sand.
Wrsnehes  of  many sizes are found in the ranch,
whzra Jam lices with Melody.

Aodwmirable men’s ammuniticon is thelr common senss

wWhiile radical men’s alibi is their bhad ftempsre.
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"Moo, son,” F zmaid the faEﬁery s

"HMe is evervbody s Brother.” /7
“Fa%ﬁery“ /S oasked the son, /

“Am I a brother of the Son of Bod? 7/
"“Wag, son." / said the fafﬂerf 7

He is everybody ' s Brother!" /7

“Father," / asked the son, /7
am Lo oalso a child of God?" 7/
"Yes, song' 4 sawoc the father, 7

"GBod ds sveryvbody s father!® /7
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theme of his sermon
a thin oloth

a big thigh

L4x

breathe desply
sponge bath

lost his breath

C. Fick out the word from the minimal pair  that
completes the sentence besth.

1. izt me s2e your . (teath — Ltesbthe)
The babies ___ .

2. "'He drew the swoed from the o {Bhnzathe —
;heath}

e The little girl was ___  to leave her
mothsr. (loaths — loath)
I e, people who do neot  keep their
promisss.

4. She is _ _ remembering . (worth - worth)
My - grandfather lives in the Southern
part ot the town.

S The @oup is too . { tihen — thin}
Frices were lowse "

b. " Don‘t _into omy facs. {(breathe — breath)
ﬁe Fran s fast he lost his "

7 Take = _daily. ({bath - Bathe)
o khe child,

3. +ha ~of the motorboat s (lath — lathe)
Mice .
He forms a _  onoa chair.
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are belonging, dear Jonathan, to
haby Jmnatﬁany the time will soon

slesp shall be broken by truampest

Thay _all
thee .
0 hush, my
CIIME
When  they
and dram,
Thern  hushy,

thee, my darling Jonathan Ltake

rast while vouw may.

Fiyre  wmhrife

mones with manhood, and  waking

with dav.
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Feac the Tollowing words:

ship ELL B

Sension cE e

i

SO L O CEE0ES
devotLon Erovsinoial

swbiroulsh chauffaur

Fead the following phrases:
A& sharp shob sure oF Lhe isceus
a fashion show addition and subbtrachion

shifted oocessionally shouted at the shore

Cheok the word from thes minimal palr that completes
bhe sentence best.

They more rice tham corn. {sowW ~ SFow)

e differenh things Tor sale. .

I bowght this cigarettes at the

Grangima is wearing a . {50l ~— shawl]

salles a Tiower.

Flar SHOEE . {gign ~ shine)

She macks bl of the cross.

He his snemy s blood., {=maid — shed)

I "you have Lo look with yoor conscisnoe”.

e hear FMary . {gigh — @shy )
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he thought he was only dJoking, He went ahead and  left
Fiko pehind. When ITke came down from the psak of  the
lill, he Ffound Eiko vnconsciows on the grass. He
carrisd Kikp on his back and went downhill with great
effort. He beooged a traicvocle draver at the foot of the
Hill  to take Kiko and him to the nearest hospital for

medication.
* LR}
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“ﬁnv@ﬁ@r@“ said the wanderer". /7

"Gnywhasre cannoit be somewhere," /
sald ths wavfarer, ¥/

"Sopawhere can be anywhere!" /

sald the wandersr. 77
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What

e tim

B

i
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soruatT
acroech
commen sound

is the

EEE .

B,

Read

with the fskr/ sound

strrap of iron
scream for help

quick scribe

Chooss  ths word

the following phrases.

Trom

sofrupulous
SOy
Froduce thoe

vou hesar?

Fronounce Lhe
wall,
movie scraen

aorubbed look

SCrUpulons businsssman

the minimal pade t

completes the ssntence best.

The color of

S5 BAT

My grandparerts
read.,
The children &
"Haip" | Help!" she
Who made that ?

thhe oranges.

The room is blue. {scheme

wazs h=ard by many people.

the hard words  when &

vskip ~ surrape)

hale im the sand.

- ({screached ~ sketch

fabkin - scoresn)

She keeps bhe trunk behind a .

There s a
vacoinated.

Thay

O

the flooe.

the root whare  Joe

1460

wmond

Worel s

Mat

hey
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LESS50N 13 = Changes 1n T[reaning of Words in  Sentences

' caused by Stress Shift

llabie gavaing it
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o

Ny

i
ir
B

Fresard tha following santences. VS
wnclarlined word.

Fiiss Duirap is absent boday.

1&4

the

{The spesaker wants to esphasize Miss Quirap’s

ADSENCET .

This is & simpnle bot exnquisite gown.

{The speaker wants to smphasize the exguisiteness

o bhe gowr .

MHuspitalily is & nabtional trait of Filipinos,

(The speaker wants Lo smphasize that hospital

iz & Filipino trait pnot only in soms area of
Fhilippimes but all over the countey).

Wharn are yvow going Lo have an intetrview?

{The  speaker @seans  that the person spoken
should have an intervisw, but haven”t had

viet).

-

Winners andd fosers deserve o be congratuwlated.

w

i 'i':jf'

e

iz

one

{The speaksr wants to emphasize that both winners

artg lossrs showld be congrastulated).

Tita turned twelve last Wednesdav.

(Tha spsaker wants to emphasizs that 1L was Tita

not any other girl who turned twelve receritly ).

and ralarxing.

M hobby

(The spesabker wants to emphasizse the profitability
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wha e are wow Looking Tor?

Lomannot locate this word in the oo

LOTYAFY ¢

soomedal

The or

HMeEr wal 1

aes o Tor ham bult e never showed wo.

Was Tilled w

i oong

U and the
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Yo
1.

Milo
. e
Ben

Milo

B

i le

E%ﬁ

il

. < ;
Fhere s a new stons houss at

o “ < s, 4
Draive away those nolsy bovs.

Fes

H
i
o

syllable correctly.

o 7 .
Barn, Lito i

’ A

the ‘oot of the hilil.

the dialogue orallyv. FPronounce  the  stress

s
taking up spesch.

7
Joei, Is he a2 good

i an effeotive

7

3 #
-~ - .
t What doss he want it for?
L b . -
H Mg wants to improve his ability to speak.
] How abouat vour feiend,
smpEalker?
4 I thank iz ds,  He
commun d oator.
= In by Loousolouns?
H Mo, He is nobt talkative

itleas aCross.

but he can  put hkis
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WORKING OUT
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ETan
“ Following rmitences ocorrectly
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o "

]

. The opinion of the guitarist is difforsnt  from
ours,

& Who o was  your  companion in the excursion last
Bunday’

e I wbiect to his solution in statistics.

B Fleass revive vour agenda.

e His religious services was neglsgcted for about

thres months.
1G. The mesting was called off and evervbody oot out.

SAYING 1T ALODD

Femad the conversation. FPronounce the words  with
the stress on the second sviiable well.
. . <. .
Linma 3 I enjoved my vagation with Jans very much.

~
Thank yvou for inviting me.

Rosme 2 Thant you for accepting the invitetion.
’ ’
Lina @ I7m beginning to miss the activities that
13 / 1
JdJane and I had enjoved at vour place.
Mothing can  givse me greater Jovy than  the

7
gelicious  fruits  in your backyard and our
, . . , 4 .

erlovnent walking with the bamboo stills,

Ross Your visit wonld really be meamorable to me.
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LESSON 17 = Stress on First, Second and Third Syllable
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LESSON 18 = Falling Iintonation Questions

Unanswerable by Yes or ho

Falling Intonation
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Play an graﬁsy[pl‘c5$

Hoow did in anc1emtraq =

children greaw to kings andlgages,

Who are the kind and thE’LWhPM'IYu

dnd the sort who @ai:l urct g 1y,

=% = i i ‘\ vo—
Whe must ﬂtverlhapelanmig Y
What is guite a ﬂiffarentﬁgﬁqth

Who are the choildren and thel hakdes,

That grow up as oesss andjgzm195g

Why bhatsd. as their agﬂjinkreaaemﬁ

o . . . N b
By their nephews and tne;r‘gfagfgu

Below ars questions  without tho ol
intonation curves. Read them coreectly.

What can I do to heip you?

Who do vou want to see?

wimn oo vou turn bweles?

Wiy don' t© we met on Saturdav?

When may we ses vyou again?

Mow 2ld is he?

Whaoh 1s bBhe way to town?
What did you day™

What = vour Lims?

How can I oet in touwch with you™

ig2

of
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LESSON 1% : Rising Intonation for the Ouestion Tag

Intonation
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o

B

shall I7

8¢ labour yvou shall find the sun,
Beds for me and all who seeik, will thars be?

Yaa, beds for all who come.
Read mrallg the following dialogus osing
rigwng intonation for the guesstion taos. )
Lilys | 1 am in trouble Mother. You will

me, aren © you’?
.

Mother: 0Ff couwrse. Tell me all about 1t

voue mother, am 1 not™

ilce: Congratulations, Smor.

fAme - s For being only a poor fourth placer?

Duleces For getbing & place n that
competition. ¥You aren’t  pleased,
PN

e For placing a poor fourth? 1 shoul
aghamsd of myseldt, shouldn t I7?

Barts Happy lhirthday., Clara. This is
ocgasion for a big celebration, i
it?

Claa Thant YOLL. FMother and sister

preparing somathing for oy friends.

I

wasn' t falil me bhis time, will you?

Bartu There you are again. Harping on

187

gl

help

I aimn

b |

stifr
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o bhe

an

w5t

afE

You

the



1B

sam2 string, are you not? Forget the
BEST. I shall coms Lo be surs.

Claras I shall supsct vou.
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artrate
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- wIfS mend

-  white shoss

Fread The followings

-

fr  mhould nolt have react e

That's a2 Fairv report of {he
iz raiher hard on the teeth,
re thet s tougn meat  vourg

In our town.

"
Poa o
oS
bz
Wt

undepzday

o has sror fad.

the wmhito

imant drasm.

g

anvassgrs have ahaard

..‘
1
4

goneg

e Doutha
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P a The

{The

& The

driak

{The
E . Hegd
Cendyvr

Hariam

e

Condys

Hariam:

- ,
Cendvy

fl

5
b
L
=
kx

Lendys

Hariams

Candyvs

Marrams:

Lenaes

drinki

policeman repoarted/the aecocused was

I
it
I
e

reporter s the peliceman.)

a
]
]
b

pulicemanreported the aocused/ varx b
b Ty

repprter Ix the accused.)

o+

the Following with the correcst functure.

Hi, Marzam!

Hif lWWhat happerned? You Iooek extracrdinary
excited.

I tave just come From a feciure-Torum.
testureg~forun,. wy evef! And yvouw sav vou are

*

excrltadi

-,

Hut, you would be I¥ vou had aittended

oane .

Mhat s unigue aboud The Jecturs® Is the
Iecture handsome?
Weli his piesasant fooking enough. But hix

Iooks are inwaterral.

hat? Are vou sdure vou're all right?

i)
i

His  best Feature. I guess, £ that he w
able to communicate with me, his audience.
L

harvelousi How &5d he do 1t7

£ oauppose 1t was because his movements on the



L&

¥fagse g e zpontangousiv natural, hiw

farnguages wax zimple and precize. hirx idoas

ware olgarly stated. and he soundsd sincers,

Goshi I wish [ had gone wyth vou to hesr hin.
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APFENDIX A

SAMAR STATE FOLYTECHNMIC COLLEGE
Catbalogan, Samar

EOLLEGE OF GRADUATE STUDIES
May 1, 1999

The Dsan of Graduate Studies
Samar EBtate Polvtechnic College
Catbalogan, Samar

Madams:

In wview of my desireg to start and finish my degres of
Master of Arts in Educational Frogram Managsment major i
Language, I have the honor to submit herewith four titles
for my thesis proposal preferably no. 1:

i. FROPOSED INSTRUCTIONAL MATERIALS Ol EMGL IS
FHONOLOSY FOR GRADE SIX.

i-2

" THE EFFECT OF LINMBUISTIC APPROACH IN  TEACHING
EMGLISH OnN  THE ACHIEVEMENT IN EnNGLISH GRADE VI
FLUFILES AT BABACAY ELEFMENTARY SCHOOL .

i

- PROFOSEDR  INSTRUCTIONAL MATERIALS FOR TEACHING
ENBLISH VOCDIDE AMOME BRADE 81X WARAY LEARMERS.

4. PROFOSED LINGUISTICS-ORIENTED SYLILABUS FOR
TEACHING ENGLISH 70 BRADE VI PURPILS OF DARAM I
DISTRICT, BA4AMAR DIVIGION.

I hope for vour sarly action on this reqard.

Vary truly vours,

2
[

{BGD. ) CRESENCIA A. MOREND
Ressarchar

AFFROVED $ .

(86D.) RIZALINA M. URBIZTOMDG, Ed.D.
Dean, Braduate Studies
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APPENDIX B
SAMAR STATE FPOLYTECHNIC COLLEGE
Catbalogan, Samar

COLLEGE OF GRADUATE STUDIES

APFLICATION FOR ASSISNMENT OF ADVISER

NAME: MORENG CRESENCIA £,
Surnams First Mame Middle MNams
CONDIDATE FOR DEGRER: Master of Arts in Edurcational

Frogram Managemnsnt

AREA OF SFECIALIZATION: Maior in Languaos

TITLE OF FROFOSED THESIGS: FROPDSEDR INSTRUDTIONAL

MATERIALS OM EMBLISH PHONOLOBY FOR GRADE STX

{SED.) CRESENCIA C. MOREND
Applicant

(BED.) ALFREDD D. DAGURDO, Fh.B. 9
Mame of Designated Adviser

AFPROVED

(8BD.) RIZALINA M. URBIZTONDO, Ed.D.
Dean, Graduate Studies
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APPERNDIX £

Fepublic of the Fhilippines
Bepartment of Education, Cultuwrs and Sporbts
Region VIII
BIVISION OF SAMAR
Catbalogan

September 7, 1999

The Schools Division Supsrintendsnt
Division of Bamar
Catbalogan, Samar

Macams

I have the honor to request permission to administer a
Fhonology Test among Grade-VYI pupils as my instrument for my
thesis entitled "Froposed Instructional Materials in English
Fhonology fTor Brade VI pupils®.

The test to be administered will be for the purpose of
finding the phonological difficulties of the Grade VI pupils
in Bagacay Elementary B8chool, Daram I District. It is
further regussted to permit me to field my SLVEY
guestionnaire to the Grade YI pupil tesachers in English  and
Language experts in the said district.

Your favorable consideration and action on this reguest

is highly appreciated. Q

Very trdﬁy YOurs,

(56D, CRESENCIA C. MORERND
Researtchetr

Approved:

{SBD.) JEBUSITA L. ARTECHE, Ed.D
Sehools Division Supsrintsndent
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APFENDIX D

Republic of the Fhilippines
Department of Education, Qulture and Sports
Region VIII
DIVISION OF SAMAR
Catbalogan

Soptember 8, 1999
The District Supervisor
District of Daram I
RDaram, Samar

Madams

I have the honor to request permission to conduct a
Fhonology Test among Grade VI pupils of Bagacay Elementary

Bchool as my instrument for my thesis entitled "Proposed
Instructional Materials in English Phonology for  Grade VI
pupils". It is further reguested to permit me to field my

guestionnaires +to the Grade VI teachers in English and
language sxpsrits in Daram I District.

This ressarch order carries an approval  from  the
Divigion Office, Catbalogan, Bamar.

I will remain ever grateful for vour consideration on
my request.

Vary truly Yours.,

{S8GEh.) CRESENCIA C. MOREND
Resgarcher

Approved:

C

{66D. ) PURIFICACION A. DAZ
District Bupesrvisor
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APFENDIY E

PHONOLOGY TEST

A. DRDirections:

Metre are minimal pairs of words. Read them orally and

clearly.

debt - date

wreck - rook

six - seH

coverad -~ cupboard
bathe - baved

B. Directionss

Underline the word which vou want to put in the blanck

to complete the sentence. He sure to pronounce  the words

correchly.,

&Il

7.

2.

qll

it.

Her is black. (hair — hsar)

The __ whild has hurt himself. (pore — poor)
There is ﬁumethiqg wrong with his _ (air — sar)
The . vear was full of trouble. {(pest -~ past)

The of his collesction was a painting by Luna.

{(gem — jam)



. Directions:

Write 1 when the sound iz voiceless, 2 when the

is voioced.

ii1. p 1&.
12, th {3 17.
12. g . i8.
4. b 1i9.
1. th () B0
D. Read the following words, then

wirite on the blank

initial or the final consonant blends.

T, wker, rd. phk, ki,
_— 21. draft .
22. sword R

2%, guilt S

24, flute

E. DRirections:

28. sgorape :

le,

26,

zh {1}
by
sh ()
J fdz}
13

qr
erech
whers
crept
aplash

girasp

204

a0

the

Fead the following words. FPronounce the words clearly.

Fl. dinsignia
2. rendervous
EZ. difficuln
B4 huge

8. bulldozer



F. RDirsction:

Read

G. Directions

the phrases clearly and correctly.
Fo.  a hunchback husband

A7. smasygoing cardiclogist

2. breathtaking breaththrough
2. crochet in class

40, fiftieth fresethrow

Encircle the word that rhymes with the key word.

44,
45,
LY
47.
48,
49,

.,

H. Direction:

fool (full, fowl, pool, pull)}

stonl {(stair, stalk, tool, store)

booth (tooth, fook, crook, caught)
object (duplsx, surface, audience, office)
soup (soaps sour, soak, troop)

time (limp, dims, leap, team)

cirook (choke, shore, hook, shawl)

chat (heat, but, myth, mat)

Tuesday (survey, Jjury, bsauty, Thursday)

church (judge, touch, horse, purss)

Flace the stress on the following words and read

marked.

51.

acoent

as



the indicated ling or curve described as the

intonation or shift.

61. I will ses her tomorrow.

2. Flegase wait a moment.

&%, Bive me your word.

&4, We nead sugar, milk, and coffes.
&3. I am aftraid I am getting forgetful
bH. Did 1 kesp vou waiting®?

6&7. Is it a good news, Cesar?

6H8. Has Tito snough books?

208

532. agsignment
8%. communication
O
4. elementary
53. pronunciation
I. DRirsctions:
Raad the sentence carefully. Where doss the
accent fall on the wunderlined words.
Sé&. Mario uses a dictionaryv.
57. Their conversation lasted for two bhours.
8. The FPhilippines exports SUg A to many
countries.
a7, They vielded only after the protest.
60. Every Filipino should contribute to the
nation’'s progress.
J. Directions:
Rread +the following intonation patitern. Ee guidsd by

rising—failing

nowadays.



&%2. This house is vacant, isn’'t 1£7

F. Really? I sing well when friends are around Lina.

.. Direction:

Fut  intonation lines acoording to the way the teachar
read the sentesnces.

7i. Mre. Ty, tha teacher, writes on the table.

72. What is today.

~J
2]

Are you ready childeren.

\é
b

« It's sleven, It's time to go home.

Thanks Gina. Youw're a real friend.

~|
LR

l.a Directions:

Read the following selection with expression. Dbhserve

proper phrasing and blending. 10 points.
WHERE IE THE SHALLEST COUNTRY IN THE WORLD?Y

The smallest country / in the world / is the Valtican
City // The Vatican / is an independent and soversgign state/
within the boundaries / of Rome / in Italy //.

The Vatican City / is the spiritual and administrative
canter ¢ of the Roman Catholic Ehurch 7/ It becams /7 an
independent state / in 1725 // It has a daily newspaper / a
ralilway station / and its own bank // It has a population of

1000 people / and an areas of 0.17 sguare miles //



Millions of tourists / visit the Vatican
where they try J/ to see the Fope 7/ when he

blessinas / to the penple //

Flo Direction:
Read the following, observing the change
the single bar juncturs.
B81. His singing 7/ slowly irritated me.
B82. His singing slowly irritated me.
Ze This is vour / dress.

M. Direction

210

City vearly /

gives / his

in position o

Fronounce these across —distinguishing each pair

by the junctures.

84. a + door -  adore
B. a + lass - alas
86, a + bout -~  about
B7. a + bait - abhate
B8. a + board ~  aboard
8%2. I + scream -  ite cream
. that + stuff -  that’'s tough
0. Directicn:
Read the following with the correct Juncture. 10

points.

Fy - Why so glum, Alfred?



o

e

Fa

kI

Fa

abs

211

I got & failing grade in todavy’'s test.

But it was just a check-up test. We  Tully

discusssd the topic the other day. Were you

absant?

Mo, but I wasn't listening too well. My mind

straved much too often.

My goodnesg! You should have more self-
discipline; more concsnltration.

know, but it is mors sasily said than dons.
You need more patiesnce and perseverance  and
the desire to improve. In my case. I alwavs
find 1t easier to concentrate in class if I
read the assignment first, then participate

in the discussion.

Well, I sometimes do that. BEubt very often I

lose  track o the discussion when Edmond at
my back starts talking.

But you’ll have to stop him. Wait. IFf vou
take down notes douring the discussion, then
vl "1l be killing two birds with one stona.
You get the gist of the discussion and  you

tackfully discourags him grom conversing.

111 do  that, and when I slide back to my old

habitz perhaps, I can try obther methods.

Thanks a lot.



APPEMDIX F

SURVEY QUESTIOKMAIRE OM PHONOLOBICAL
STRUCTURE OF ENGLISH FOR TEACHERS

MAME

ANMD LANGUABE EXPERTS

DESIGNMATION

Direction:

fssmgrmadmmpanfosmpini e g cd e = e e

f. Segmental Ph
1. Vococoids
fi 7
/L7
i /

;S 7
Faa/
fa f
/
/
’i
S
/U
/a
/
]
/
2. Contoids
/b
v
h
/1
/m
/n
/p
fr

R

N

i s it et i e s s e g Sy Rt St ek

Below are the phonologicabl structures of
English which we teach to grade VI pupils.
Please indicate opposite the structures what
vau think are found difficualt by our grade VI
pupils using the rating scale belows

s VD : D3 FMDOoox 8D oz ND

= (B s {4y = ( Fy 2 (2 (L)
Onemas H H H H H
(voiced)

1]
3 Ew &3 @g 3 gy g

=k
4% BE g XD ag WBE g3 a8

aw AR gxr At gy HR gz B3 m

an
A% A8 oo KE zn AR gm Ak Do EK pmm P8 p BB gm RO gp HE pw B8 gy 2n g

Fy ®% mo H® px Ak pk S8 rz £% £a HE pn AE  po

43 On xg ex ¥r 3L




Jw 7 ] g i i H
Fi 0/ H 2 1 H H
lz 7/ H 2 H H ¢
i/ 2 £ 8 3 1
fdz/ i 4 H 4 s
= Dontoids {(voioe—: H 2 2 ]
less)} 3 4 H 5 H

Fk /7 g 1 5 ] g
ffr % f S 8 1
fp /f H H H 5 H
fa /7 z H g H L
A H . H H H
it/ & 2 E H 3
a7/ H 8 g % H
v i H 4 g z
E. Diphtongs z 8 H £ 2
fels H g 5 z 8
fal/ H H 8 H 2
I/ H z 4 8 S
Folls £ ¥ I 4 5
Fal/s 8 H n 3 H
ST/ 3 ¥ E H A
Lo/ 5 z 1 4 4
Folls x 4 8 ¥ "
U/ L] 8 4 8 %
Siuld H 4 5 z "
4, Consolant Blends ands 3 n # H
Clusters 5 ] 4 H H
il ] 8 H] H 4
For/ 8 H 1 1 8
favr/ g i H 2 z
Jal/ g s H H 2
fat/ H 3 4 4 8
o/ 5 ] 5 H 8
/fl/ 4 8 8 8 2
Spl/s H z z H g
fam/ H 8 8 H H
=1V 4 H H H u
fl/ 4 ] 5 8 ]
Jfr/ z 8 4 H L]
fpr/ 8 i H i E
Fan/ 8 £ z H H
P&+ o4 H 1 8 8 5
fhvr/ i $ E 3 ]
fals 2 8 z 3 8
FE-1 g H z z ]

iAsh mrer PP Bafa¢ BEFTE HHHY PHASY PRIV aang Jares Srvee oasne: rasre e meund 8444 meebh et KB AEILA SSLAR SILER TERER FAELE RASHE TN SRS FRPE PP SHISP AT $00aY foror Yomem asvas besns benea bores evren eemd Pk brbed o ok 1 AL, RALLA LELLR BLASR SLETH MREFY BEEYY TR $TTHY AR P S99 S gt
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ag

au

fapd
Flw/

ax

L]

£

BB

S/

ag

A

an

aw

frt/s
Frd/
;’!

ar

ag

A=

ay

LE

&3

ag

®a

LS
fnd/
Flp/
P
Jmpd
Ffah/

ma

#o

L4

ar

an

Tz

a3

ag

BE

az

an

ag

L3

an

RE

un

ug

fapd
£y
frls

aw

an

B

g

£

bha

L]

HE

/nk/

By

ag

E0

a5

/ng/

"

.13

an

falkr/

L1

"R

HE

fapl/
fspr/

fater/
Mon~-Segmental Phonemes

1.

ar

3

to

=R

&d

g8

-
1]

B

au

uy

E.

2 gz

L1

o

Intonation

o

B2

e

- Falling Intona-:

L]

a3

Bu

an

tion

uy

Statemants -

S

=

2

Commaics -

b

L3

=

Reoussts -~

T

er

ua

LT

Guestions Un-—

d.

L

ansueirable by

se

L4

L1

or no
-~ Rising Intona-

YES

ns

L2

=n

e

L

L2

tion

L

ag

(14

The and of 3

at

&

L2

ves/no qguastion
After a phrases
within a s=n~
tence.

i

&£

b

a3z

=q

an

oW

5B

a2

an

auw

&

In enumerating:

o

HR

LH]

e

places,
ate.

PEFs0MNsSy

am

=a

a4

ohiscts,

Junocture

an

T

=a

s
i

uH

FEY

ag

Changes in meEa—

="

o

2y

un

an

ning of senten—
ces caused by

stress.

ax

L1

BE

u
b

aw



B. Changes in mean-
ing of sentences
cadssd by shift
in juncturs.

Stress

. Stress on the
st svllable

b. Stress on the
Znd syllable

c. Stress on the
Grd syllable

d. Stress on 1st,
2nd, & ZFrd
svllable.

=% ®% ge ER anm

i

#¥ gy 2B gr 44X pg BB @y 33 ga A%
#% HE gy WR g HE
= B8 an B9 pn EE g

22 g5 =B gy HR 3z 46 o

a8 =y BG




APPENDIX &

VALIDATIOM RATING SHEET

NAME s

CATEGDORY (Pleass checl)s
Teacher — Validator
Experts — Validator

Direction: Flease rate the materials per criteria on  the
basis of your agreement or disagreement using the
following scale:

3 - Btrongly Agree {8A)

4 - fgres { 4)

F - Uncartain { U}

2 -~ Disagree { D)

1 - SBtrongly Disagree (80)
Validation Oriteria 58 2 A U 2 Dz B4
: B o2 4 22 1

A. Content Validity

1. Includes the phonological struc—
tures that are specifically for
the grade and those found diffi—
cult.

« Provides a variety of exercisss
and ¢rill for reinforcement and
mastery of concepts and skills.

= Freovides for development, learn—
ing and mastery of the different
SOUNOS .

4. Includes materials that are suit—

table, interesting, current and

up-to-dats.

Includes materials for sxtension:

of learner interssts and indepen—

dent study.

X
=z 23 an =Zm &%

4
M 8% px RW pm EE £z B3 go AR AN gn

S pn A% gn A gy ©E uw o2 gy O BD g
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B. Construct Validity
1. The constructed materials are
really intended as a teaching
material.
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Has vocabulary and language bthat
are within the comprehsnsion of
the target learners.

Contains illustrative materials
that are appropriate and instruc-—
tional. 8
Gives instructions thalt ars sagy-
to understand and follow.
Fresents new and wunfamiliar

CT R T 1 ]

mMannefr.

Face Validity

i
materials in a consistent logical
5
2

The materials look like teaching
matarials and not anvihing slse.:
Lessons are arranged ssguentially

in hierarchy. E
Fage lavout is acceptable. 2
Format used is convenient and i
understandable. z

Frinting is all right,
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