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ABSTRACT

This study was conducted to evaluate the existing guidance services of Gandara
Central Elementary School as a basis to evolve a comprehensive guidance program that
may satisfy the needs and interests of its pupils. The research design adopted in this
study is the developmental method as it aims to come up with a guidance program for
Gandara Central Elementary School. Since this study looked into the status of Guidance
Program in Gandara Central Elementary School with the objective of coming up with a
proposal model, it was imperative that various types of instruments be utilized. The
school personnel of Gandara Central Elementary School had an average of 8.39 years
teaching experience. Of the 36 school personnel, five or 13.89 percent had been teaching
for 23-25 years, another five had been in the service for 26-28 years and another five or
13.89 percent had claimed to be involved in the teaching profession for 32-34 years. The
physical facilities, individual inventory tools and information materials in the guidance
center were slightly inadequate for the effective functioning of the guidance program
much more so in meeting the goals and objectives of the program. Students and parents
must be given proper orientation regarding the program, so that they will feel their
involvement in its implementation. All teachers must be motivated to come-up with

homeroom kits that are inclined to guidance activities.
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Ehapter 1

THE FROBLEM: ITS BACKGROUMD

Introduction

The prospect of quality education for Philippines 2000
is the wildest dream of every Filipino citizen. The
accepied measure of gquality education is the attainment of
the following objectives: 1) to produce the best in  an
individual so that he may realize his full potentialy 2) +to
assist the child in  becoming a good citizen  and a
responsible adult to assume responsibility as a member of
his communitys 33 and to prepare a person to be a productive
mamber of society, be it as an agriculturist, laborer or
provider of service (Ordillas, 1?%3: 5

It sesms, bhowever, that these fundamental objectives
are freguently overlooked by educational lesaders whose daily
lives are preoccupied with matters that see to the
continuation of a peaceful status quo in schools and the
gducational organization.

The foregoing development of every pupil with a new
lnpok, new attitudes, new values is the very core of
elemertary instruction in this country. This task or goal
asks of teachers and other school workers to effect bshavior

chanasgs among their pupils that will redound to the

developmant of wholesome personalities. This nesd is
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especially felt in a nation undergoing rapid changes and
modernization like the Fhilippines. The task of actualizing
the emergence of a thoroughly plsasing personality, howaver,
could be guite a difficult challenge not only to teachers
but alsp fto school counselars, and school administrators.

Tha current weaknesses of our existing elementary
gducational program are on the following areas: pupil
achievement; participation rate of school-age populationg
gurvival and drop-outy; and pupil-teacher relationship and
management capabilities of elementary . school personnel.
Elimination or at least minimization of these problems
certainly cannet be achieved without the services of a
functional guidance program in the elsmentary system. It
may aven be forcefully argued that the present ills of our
elementary school education largely come about because of
the sad state aof affairs of guidance services in  ouwr
elementary schools that the researcher observed.

Guidance services in  the public elementary schools
should be given more emphasis and attention not only by the
guidance counselors but also by the teachers, who are.
themselves guidance worksrs, s0 as to show the schoal
admpinistrators and othetr officials in the upper echelon that
guidance work is effectively functioning and tas a

satisfactory performance sven without their mandate.
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Guidance is an integral part of the total educational
program and to bs most effective must be a continuous
process from the child's first contact with the school until
he is ready for placemsnt in a job or in a post-secondary
schools  (Jongs, 1970: 119). Guidance in the elsmentary
school should be based on  the concepht of continuous
development, emphasizing prevention and good mental hygiene.

The major goal of education is to help children meet
the developmental tasks imposed upon them by their drives
and by the society whers they live. The chief goal of
guidance is to help provide an educational setting in which
learning is enhanced. Valid planning based wupon individual
nesds, intergsts, and aptitudes is possible when all
parsonnel of the school accept their guidance roles.

Hence, all efforts must be made to lauwnch new and more
effective ways of developing, organizing and administering a
guidance praogram for our elementary schools in order to help
insurg the success of the Department of Education, Culture
and Sports objectives for "RUALITY EDUCATION FOR PHILIFFINES
2000%,  This 5£udy making use of the survey of pupils nesds
and prablems in developing and administering a guidance
program has its vision to make a contribution towards

institutionalizing the guidance services in ouwr slemsgntary

schonl system.
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fccording teo OCysbers (1993: 246), the challsnges of
today and tomorrow necessitate a comprehensive,
devalopmental, mainstream view of guidance based on person-
centered goals and chijectives. This davelopmental
perspective places emphasis on the recognition | that
guidance—related knowledge, understandings. and skilis are
necegsary and needed by all individuals as they grow and
develop. He mediates that the concepts of life development
may serve as the body of knowledge from which developmental
guidance program goals and objectives can be derived.

Jones et.al. (1982« 108) propounded that +the logical
beginning point for guidance program is the consideration of
their gensral purpose. Frogram planners must consider both
the desired outcomes and the current status of the guidance
(WY wIn - The desired outcomes describe the direction in
which student development should occocur, while the current
context evaluation determines how they are now. Among  the
basaline data to be gathered are the current status of the
present guidance services, counseling, placement, and
follow-up programs related to school system needs and  the
nesds of society.

For many vyears now, the BGandara Central Elementary
School has its guidance program staffed with a part—-time

workaer who does not possess the necessary gualification for



& guidance counselor. This situation suggests that the
|
guidance program may not be properly and effective imple-

mented, hence this study.

Statement of the Problem

This study was conducted to evaluate +the sxisting
guidance services of Bandara Central Elementary School as a
basis to evolve a comprehensive guldance program that may
satisty the nesds and interests of its pupils. Specifically,
this study aims to answer the following questions.

1. What is the profile of the school personnel, pupil
and parent respondents as fto:

1.1 age and sex?
1.2 eivil status?
1.7 educational qualification?
1.4 socio-economic level?
2. What is the status of the guidance program of

Gandara Central Elementary School as tos

)

« 1 information material?

5]
Rl

facilities?

i8]
{d

location and building?

2.4 eguipment and tools?
[ ]
= How do the school personnel, pupils and parent
respmndéntﬁ perceive the implementation of the guidance

gervice§‘a5 toe



Fel  individual inventory service?
Fa.2 infnrﬁatian service?
Jed counseling servica?

’ .4 placement}and follow-up service?

2.3 research and evaluation?

4. Ara there significant differences among the
perceptions of the three categories of respondent relative
to  the implementation of the various guidance services as
to:

4.1 individual inventory service?

4.2 information service?

4.5 ecounseling service?

4.4 placement service/follow-up service?

4.5 research and evaluation?

Lii

What are the problems felt by the school personnel
in +the implementation of Lthe Buidance Program?

6. What solutions or recommendations may be suggested
by ths school personnel to solve tha problems?

7. UWhat guidgnﬁe proglam may be svolved that will best
suit the needs of the pupils in Gandara Central Elementary

Schopl?

Hyvpothesis

This study attempted to test the-null hypothesis +that

there are no significant differences among the perception of
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the school personnel, pupil and parent respondents és to the
implementation of the different services of the guidance

pragram in Gandara Central Elementary School.

Theoretical Frameworlk

This study was premized on the Theory of Sheotzer and
Stong (1981: 41) that the impact of sducation depends on the
effectivéness of how schools prepare the pupils not just for
their 1life today but also for the problems they will face
twenty or forty years from now. Buidance both as & concept
and as a program focuses on the youth and their futurs; it
preparaes bovs and girls to effectively mest changes such as

social, economic, industrial and political not only by using

their skills but also their attitudes and personnesl
FESOUrCes .
Guidance within education reprasaents snriety’'s

gypression of concern for the individual. Souidance services
are  an indispensable part of the teaching-legarning
process. This is simply another way of sayving that guidance
must be provided for af all educational level - e&lementary,
secondary and colleges, in all types of institution -
academic, vocational,. technical, trade and commerce.

A successtul guidance prodram is cdependent on the
guality of its guidance services {(Ryan and Zeran, 1972: 89;.

Guidance is often defined in terms of the guidance services



it performs for students. Thess services have svolved over
a period of time as school personnel discovered better wavs
to mest the learning a living needs of young psople.

Buidance services are, in turn dependent upon  the
competence of its personmnel. It is likewise dependent upon
the gquality of administrative support and leadership, tha
performance of the guidance counselor, the active support of
the faculty and availahility and adequacy of facilities,
materials and supplies in the guidance center.

A guidance program; to accomplish the purposes for
which it was designed must be properly organized and
administered. The major emphasis in the future will bs  on
the management and development, as opposad to the
;nitiatiun, of programs simply because most school system
now have Quidance prrogram (Jones, 1982: 87).

Ary program that is established must be founded upon a
clearly and definitely formulated sst of objectives. AN
effective guidance should be flexible and thes conduct of its

services should represent the cooperative endeavor of the

personnel of the school.

Conceptual Framework

The conceptual framewark of the study is illustiraed in
Figure 1 page 2. [t depicts the totality of how the study

was conducted within the research environment of QGandara
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Figure 1. Schematic Diagram of the Concepfual Framework showing the
process for the evaluation of the Guidance Program as basis for
evolving a Model.



10

Central Elementary School. The three groups of respondents
Aamely s the school parsonnal , pupils and parents
weraragues ted to give\ their perceptions as to the
implementation of the five aguidance servicss. The status of
information materials, facilities, location and building and
the esquipment and tools were also evaluated based on the
requirements of & guidance program. The results of the
evaluaton lead to policy redirection and development of a
model guidance program for the school.

Significance of the Study

¥

The significance of the study may be appraised from

five wvantage points: pupils, iteachers, parents, school
admiﬁiaﬁratianﬂ community and researchers.

To the pupils who 6¢cupy the focal point af the
guidance program; a well-thought out guidance prﬁgram wold
hasten individual learning processes. It would thus hasten
total development. The maladjiusted, the uvnderachiever, and
the misbehaved, the gifted and the average pupils may be
effecgively attended to by the school. Hence an effect?ve

»

guidance program must be an integral part of the educational

[N

RBIroCess.

Results of this study would give guidance counselors
insights on the impurténce of pericdic evaluation of the

guidance program. It would enncourage them to improve the
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implementation of the different guidance services in  order
toa reach and  come-up with an effective counselor-pupill
relationship.

This study would alsc be beneficiai to the teachers
who are bthe persons in1tha classroom who are most chal lesnged
in developing intelligent and well-balanced individuals. A
functional and effective guidance program can assist her in
the complicated task of enbancing total human development of
the pupils.

This study would likewise improve the attitude of the
srhool and administrators towards the implementation of the
guidance program as %hia may prove vary wvaluable in plan—
ning the curriculum, in promoting parent school as well as
community—-school  relation and important school  programs.
The guidance office often receives feedback from parents,
pupils, and the community which may prove helpful to the
achool administration.

To the parents who find less and less time to be with
their children and who ignore the existence of a gensration
gap betwsen them and their children, a guidance program may
effectively supplemsnt and reinforce home guidance. Indeed,
bringing the homsg and the school closer would greaatly
maximize educational rasults.

fin effective guidance program can be very beneficial



to  the community as it can greatly contribute to local and
national development. Inteliigent and waell-adjusted citizens
from the school svstem are assets Lo societal endeavors of
the community and the country. Tapping owur human resources
in national development programs is of strategic importance
in this critical age.

This study would provide an input for further resesarch
for thoss who maybe interested to study the implementation
of éuidance services and its effective implementation in
cther institutions. Results of this study would inspire
other researcher to demand that esducaticnally prepared

guidance counselors bhe hired.

Scops amnd Delimitation of the Siudy

This research was conducted to evaluate the guidance
sarvices extended by the Bandara Central Elementary School
to its pupils with the purpose of evolving a model guldance

P0G ram.

The study invalved 188 respondents with Z6& school

parsonn2l 50 pupils and 50O parents. The pupils
respondents were taken from grade five and six, while
the parent respondents  were the parents of the pupil

respondents.

The study was conducted during the school year 1997-

1998.
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Definition of Terms

- In order to provide a common frame of reference and for
a better understanding of the readsrs, the following terms
in this study are nereby defined.

Counseling serviece. This term refers o the pupil—
counselor, peer-peer, and small group communication. ié
which remediation of personal problems or discussion of
developmant challenges are pdrsued in a non  authoritarian

manneyr (Bernard and Fullner, 12723 8).

Educational Placement. This term refers to activities

designed to put pupils into the next grade level which will
be most beneficial te them, help them on the next step of
" the educational ladder, help tham in  their sdocational
prablems (Jones, Stefflre, Btewart, 19701 27).

Evaluation. It means an appraisal or mneasure-—
ment. Az applied to education, it is the process by which

we fTind the extent to which the objectives of the school

policies ‘and school program are being attained. in other
words it is identification and formulation of a
comprehansive range of major objectives (Ordofiez, 1983:

I1i83. In this study, it is the construction of wvalid,
andreliable instruments for appraising the implesmentation of

the services of a guidance program.

Elementary school guidance program. This term




designates some services designed to aid the child’'s person-
al and social developosnt from the time of his entrance into
school until he moves to the secondary school.

Follow-up service. This term refers to guidance

servicedesigned to assess the success of job or further
training activities with a view tn (1} further helping the
individuwal and (2) improving the service for subsequent
pupil place,ent (Bernard and Fullmer, 1972: 3).

Guidance. This term refers to a form of systematic
assistance to students, pupils. or others to help them
acguire knowledge and wisdom fres from compulsion or pre—
scription and is calculated to lead to self-direction
(Aguino, 1987: 26}.

Guidance program. This term refers to a set of

services planned and carried out to bhelp a student analyse
and assess his physical, mental, social and emotional assets
and liabilities so that he may make wise choices and proper
adiustments to the best advantage both to himself and to the
society in which he moves about (Ordore=z, 1985: ). In thié
studyd, guidance program refers to the whole set-up of
sarvices conducted by the guidance center to assist each
individual become a fully functioning person, capable of
maintaining healthy social relationship, performing as a

capable c¢itizen of the community, and capable of being a
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part of the larger society and contributing to that society.

Guidancse services. Buidance services {Sprintholl,

1971z 10} are those services afforded by‘the guidance center
arnd staff toy the individual learners designed  and
implemented for the sole purposs of helping eaéh one develop
in & healthy and positive manner to full maturity as a

PEIrE0N «

Information serviee. Information Service refers to

the guidance centers as the best p}acé to sesk informa?imn
about requiremenits for entrance, failures, psychological
test results, shifting from one course to another,
transferring to another school, withdrawing subjects, possi-
ble job opportunities for the course taken, social develop-
ment, scholarship and fin&ncial alid {(Phlsen, 19&4: 43).

Individual Inventory service. This term is systemati-

cally uwused for obtaining information about the child and
his/her family as personal data blanks or guestionnaires,
personality inventories, and autobiographies {(Perrone, Ryan
and Zeron, 19703 44).

Placement service. Placement service in the guidance

pEOgran ielp students secure the most etfective relatlon-
ship to & job or to the next step in his educational or
personal program (Jones, 1982: 87).

Quality education. This term refers to a challenge to
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all Filipino mentors, to tackle the thrown commitment of
long coneerns of education focusing on objectives, time
frrame, methodology., wvaluss and attitudes, resource con-
straints, and a workable action plan formulated towards a
purposeful program of meeting conclusions, so that tugéther
evaryvone can move forward in the improvement of the prepar-
adness of the Filipino vouth.

Research service. This term refers to a ssrvice which
is concerned with conducting surveys of the dominant prob-
lems affecting the pupils in order to solve +the problems.
It is also a service which conducts researches about the
individual, a class, or a school  and subseguently these
researches are evaluated to determine whether they are
effective or they still ased further  improvement (Jones,
1970 346).

Service. The term service m=ans the performance of a
task for the benefit of others either voluntarily, by re-
guest, or to fulfill a seocial need.

School Personneal. Sihonl  personnel in this study

refers to school administrator, classroom teachers and class
advisers employed in a school system in order to carry, on an

gducational program.

Survey of pupil’s nesed and problems. This term refers

to an approach in  the guidance program  that can he
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undertaken by means of a guestionnaire to be answered by
pupils  or  parents, which can reveal. problems on various
relationship among classmates, ltmachers and  parents, and
children, as well as on sconomic, health and stcial
corditions.

Vocational placement. This term refer to a service

or help givesn to a student in identifying and in developing
their suitable skills. in identifying appropriate jobs for
these skills and in s=2lling themselves to a prospective

employer {(Ferson, 197%: 5).



Ehapter 2
REVIEW OF RELATED LITERATURE AND STUDIES

The literature and studies reviewsd in this chapter
encompass basic concepts and information that relate to the
study on  hand. A considerably objective treatment of
individual issues presented, opensd ﬁp a hroad background
for the conceptualization of related literaturea and
researchers basically pinpointing to the nesd For further

Fesearch.

Related Literature

There is a universal need for guidance for each and
every individoal who would like to find his place in  this
ever changing and competitive world. Students can  become
the potent fgrce for change within the school and in  the
largeyr society.

Salonga (1987: 2} stated that the educational system of
the Philippines should train students to thindk fear
themselves, make them responsible for the welfare of their
community, develaop in them that capability +to build and
maintain a Jjust, free and civilized society. Education
should provide the youth opporitunities to develop their full

potentials a&s  human beings and as useful citizens of the

Tfuture.

19
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Guidance aims alt aiding the individual to grow in  his
independence and ability to be responsible for himself.

Jones (1970: 2) reiterated that guidance is a service
that is wniversal and not confined to the schonl or  the
family. it is found in all phases of 1ife - in the home, in
hospitals, and in prisons, it is present whenever there are
people who need help and whenever there are people who can
help.

Buidance is a lifelong process. It is not prescriptive
but strives toward the goal of sslf-direction. The
counseling  process is a teaching process, one of  teaching
pupils to  developed generalized pattermns of oehavior
applicable to the proecess of planning, choosing - and
deciding, interpreting and adjusting.

Guidance services are involved in the achievemsnt of
the goals of education. The guidance program is not a task
of a few specialist., rather it involves the services of the
entire staff, including some people with special knowledge
and skills, and enlisting the cooperation of all {Ordofie=,
1985: 3F7). Guidance, therefore, requires the services of
understanding teachers, administrators and counselors.
Buidance services are part of the total educatianal progeam
gince they ars not & new form of instruction in the

classroom, but an aid to the school in its teaching program.
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The ideology of a nation determines the aims and
philosophy of its education. One cannot train .individuals
for life in a democracy by rules and dindoctrinationg the
wrly effective way o train citizens in a democracy is  to
practice | democratic living. Guidance implies, the full
recognition  and wnderstanding of the individual and .the
creation of conditions that would develpp his capacities to
the fullest so that he would achieve self-guidance and
sacurity both sconomically and- sociallv.

Guidance affords each student a wids argay ot
information concerning the various alternatives opsn to  him
angd their probable conssquences. It encourages him o
develop an educational plan in harmony with higs needs and
deairaan It algso seeks to have the student learn to correct
his mistakes and to make the most of his talents.

Crow and Crow (1971: 17) propounded +that guidance
services include general and specific activitises aimed at
assistance, duly organized and rendsered by means of various
procedure  and specialized technigues which increase the
functional aspect of a, program. Guidance services, among
athers, provides the individual with cunulative evidence
about the abilities, . interests, c;u‘:cira,rtl-z,l developmant  and
limitations. It also provides comprehensive data about the

schooly trade and employment opportunities, personality



development, effective study habits, and other areas in
which an individual may need information not usually
provided by the instructional program.

Downing (196B: 22) cited that the guidance services
supplement, strengthen, and adds meaning to the regular
educational experience,. While the classroom is desianed for
activities that will enhance the development of the
fundamental skills of learning, auidance aims for the
totality of £he individual development.

The potential for sffectiveness of the guidance
services in the school is related directly to the extent to
which there ig an explicit frama of reference within which
the guidance program is defined, designed and operated.
This means there must be a theorstical rationale
underguiding the development and overarching the operation
of guidance services.

It is gssential, therefore, that The guidance
activities of the school be drawn into a pattern that can be
described by the term "guidance program”. To be able to do
this activitiss it should be designed to achieve certain
speciftic objectives that relate to the neaeds of the pupils.
Once this is done, effective methods can be smploved to get
this program into opsration (Ereckson & Smith, 19772 245).

The guidance program must be purposefully plannesd and



designed to realize the goal of optismum human deve}mpment.
The guidance handbook defines a guidance program as a set of
sarvices which helps a student analvze and assess his
physical, mental, social  and emotional assets and
Iiabilit%es s that he may make wise choices and proper
adjustments and live to thes best advantage to both himself
and to the society in which he moves about (BOB, 1963: 1).
‘Likewise, Kapunan (1%63: 44) viewed a guidance program as an
oirganized, planned activities aimedh at halping &
individual. It is confirmed to definite areas of assistance
and psrsonnel work which includes concerns for the welfare
of individual in all areas of experiences.

MeDaniel (19568: 1462) had emphasized that &2 guidance
progiram  be organized on the concept that esvery individual
should be helped to wnderstand himself as a un ioue
personality who is growing, changing and developing in
constant response to the pressures and stimuli of the time
and the place in which he lives, knowledge of one's self
can  help a person becoms increésingly confident, resource-
fuul, and capable to his snvironmant to make his life more
meEaningful.

A guidance program just like any other program must  be
based on clear guidance objectives (Myatt, 1983: 343). The
pbhigctives must be expressed in & clear direct ianguage to

avoid redundancy and must be krnown to all who are going to



partake in program development and to those who will benefit
from it. The evaluation of guidance program enables school
persannsel to juddge how well they are doing and provides a
baseline for dealing the natwe of improvemsnts needed. IT a
systematic evaluation is not conducted, then the decisions
that are made are too ofiten shaped by prejudice, tradition
or rationalization {Shertzer, 1981: 45&54).

Evaluative data are needed to assist school personnel
in interpreting the guidance program To the community.
FParents need to be informed of the present status of a
program  if  they are to participate intelligently in its
supbort and assist in defining its direction and objectives.

Johnson (1270: Z48) emphéaized that evaluative data are
gssential for meaningful interpretation of the guidance
sarvices to parents, community groups, legislature and bmérd
of education. A developmental approach to guidance demands
involvement of parents and individuals from the community in
the program planning and .implementation.

Farents and community folks cannot be expected to
meaningfully participate in  fthe implesentation  of the
guidance program uwunless  they understand the natwre of
guidance services - - - what the program is supposed to do,
how =ach services relates to ultimate accomplishment of

program goals, what is being done to reach these goals, and
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the program states in terms of goal achievement.

Drdofiez (1783: 1635) emphasized that a guidance program
no matter how simple nust be planned, principleé and goals
must be set up. Any school can organize & guidance program
through how small it is; for the size of the institution is
not a factor of coming wup with' the effectivity, quality and
worth of the guidance service renderad.

For a guidance program to be effective it must undergo
a periodic evaluation. Hatch (1975: 134) averred that to
come  up with a guality guidance services, a continuous
appraisal be made. Shertzer (1981: 4464) propoundsd that
svaluation af guidance program is mandatory it the
affartivaensss of its services is to be known or its services
improved. SHystematic program evaluation results in several
values to individuals associated with & service and aoften
results in improvement of the program itself.

Evaluation should be continuous. Racher, Smith and
Marz (i96%: 242) have stated that "to be effective,
avaluation must be continvous. Mo set who can be given as
to when to evaluate, but a general assertion is  that a
continuous evaluation is more important than a complete
evaluation". For a more meaningful evaluation of the
guidance program, the full cooperation of the teachers,

staff and administrative personnel is a must.



The fundamental nature of evaluation consists of

Judging the worth of experience, idea or process.

Related Studiss

Several studies on the effectiveness of guidance
programs  were  looked into by the researcher fto give her
insights into the present study.

A study on guidance services was conducted by  Cabanlig
{12980) in some public schools in Baguio City. She came up
with the following findings; (1) Lack of funds which isa the
majior hindrance to the developaent of the guidance programg
{2) Lack of time for the homeroom advisers to confer with
parentss (3) Teachers do not have the neceaéary trainings to
meet the needs of the pupils, especially the slow learners
and mentally maladjusted. Canbulig ptroposed that the school
administrators give their full swpport to the guidance
proagram, especially on the provision of funds.

Contreras (1780) likewise conducted a study to appraiss
the different aspects or services of the guidance program in
selected public a2lementary schools in the third
congrassional district of Pangasinan. The gesneral finding
of Contreras was that the guidance program in the district
was only ogcasionally functional.

On the basis of this finding, Contreras made the

following recommendations; (1) Guidance committees on  the



district and schoogl lavel should be organized to  spearhead
the implementation of the school guidancs programg  (2) A
full—-time guidance counselor should bs assigned to svery
school in & ratio of one counselor to five hundred students;
(Z) There should be a continuing in-service trainings of
teachers, adminisirators and Qtﬁer personngel of the schoolsg
{4} There should be a periodic appraisal of +the guidance
gervices to ensurs ites functionality and effectivity. (

The study af‘Cabanlig and Contreras have bearing on the
present study as both are concerned with guidance services
in elementary schools.

Abellar (1984) conducted a study &r the BGuidance and
Counseling Services of a Public Elementary Schools in  Davao
City. 8She identified ssveral guidance problems and needs of
the pupils in the district of Bangoy. Some of her findings
werey; (1) The existing guidance services were Tar from
satisfactoryy (2) The lack of training of teachers assigned
as guidance workers 3§ {(3) Lack of both materials and
financial supporty  (4) Apathy of ‘the administirators and
pther teachers towards the guidance program. Abellar,
|therefmre¥ recomnendsd  that thers was a great need to
irgtitute an in—service trainiﬁg programs so  teachers  and

other personnel would be aware of the importance of the need

to improve ard systematize the davelopmaent and



implementation of ths existing guidance services.

fAbellar’s study is parallel to the present study as
both are into the evaluation of a guidance program  in  the
elementary schoonl. The present study, though. goess further
into cmming up with a proposed guidance program.

Manejia (1984) conducted an evaluation of the guidance
program of Marikinaﬁlnstituta of Secisnce and Technology.
Some salient findings G% the study were: (1) There was a
significant difference on the perception of the
implemsntation of guidance services betwsen the secondary
and college students. The secondary students were mors
aware and benefited of the guidance services than the
college students, (2) The guidance personnel were gqualified
but nesd improvement in the compstency to  coordinate  and
implement the guidance sesrvices, (3} physical fTacilities are
nnt adequate especially items as  counseling cubicles,
testing rooms  and  racord rooms, (4 while  the guidancs
programn  was effective and strong in studesnt selection and
admission and disseminating information in  career and
gducation information, it needs to improve in the
administration of psychological test, sducatian aqd CArEe
conseling, ressarch and follow-up service.

The study of Maneia was similar to the present study as

both were concerned with the status of a guidance program.



Maneia study was only concerned with the evaluation of  the
program while the present study came up with a model
program for an elementary school.

Mufier (1984) evaluated the guidance program of the

Dominican Schools in  the Philippines. She studisd the
status of the programs with respect to obijectives,
organizational structure, staff functions, human and
material resource allocation and guidance services. The

findings of the study indicated that in general, guidance
services, though highly desired by all constituents, were
moderately implemented. An  overall perception of low
attainment of objectives led to & low satisfaction level of
the guidance pEOOEam. Furtharmore, the contlicting
perceptions of the roles of guidance personnel gave an
indication that they were not fully aware of their roles and
functions. Therg was only a felt need +to improve the
facilities and services of the guidance praogram of the three
schools studied.

The study cited had similarities to the present study
as both looked into the status of guidance services. Tha
difference was +the present study aimed to come ub with a
guidance program for a public elementary school which does
ot have a gualifisd gquidance counselor.

8 study on the status of the guidance program of the



public general secondary schools of Manila was conducted by
Villote in 19846. A few findings of the study were: (i) The
Division of City Schools in Manila used the line and staff
type prganization with the involvement “of the
superintendent, principal, guidance counselor, guidance
coordinator, head teachers and classroom teachsrs. It also
invalved some consultant staff, (2) A good numéer of
guidance counselor were highly gqualified as they are holders
of Masteral degrees, (3) Students were awarg and making used
of the guidance services. Farents were likewise aware of
the services, (4} The guidance centers were'welluequip which
shows that there has a good rapport and support of  the
administration.

The present study was similar to the study conducted by
Villote as both appraised the status of a guidance program.
The difference was in the {fact that the previous study was
concerned  on guidance programs of secondary schonls while
the present study was on elementary school.

Rios {(19B0) cmnéucted a study on how the guidance
program in  the District of Romblon was perceived by the
teachers. She gave snphasis on the problems met by the
guidance 'personnelu Rios® findings were (1) There weret no
gualified guidance counselors to perform guidance services.

Buidance workers were only picked among the teachere by



administrators, (2) Teachers and other school personnel were
not participating in guidance activities, some were even
indifferent to the program, (3) There was an evident abssnce
of guidance facilities, (4) Fupils were not aware of an
effective guidance wark as the guidance workers were more on
punishment than counseling, (3) The .homeroom advisers are
not  tap to act as homeroom/classroom guidance workers, . &)
Therse was an evident apathy of the administrator towards
guidance activities.

Rios reconmendsd among okhers that teachers who were
assigned as guidance worksrs be allowsd to attend seminars
to enhance and improve their proficiency as guidance
workers. She also recommended for an in-service training of
teachers to make them aware that all teachers are guidance
worker.

The study of Rios was similar to the present study as
both studies were concerned with the status and problems in
the effective inplemsntation of guidance services. The two
studies differed in the sesnse that the previows study only
considered the problems of the guidance program while the
present study intended to prepare a guidance program  for
Gandara ﬁantral Elementary School.

Fu‘ {198%9) evaluated the sxisting guidance program of

Taren Girl’'s High School in Taipis Stufflebean CIFF model.



Her findings showed that the guidance services werse not
adequately meeting the student needs. The existing aquidance
objectives were congruent with studéntﬁ needs but actually
did not address some strong nesds of students.

Pablo (19%91) conducted an assessment on the status of
the guidance program of Samar State Folytechnic College with
the end in wview of proposing a model guidance program.
Fablo came up with the tollowing conclusionsg

(1) That the identified existing guidance program
neaded to be improved and systematized. A  functional
guidance program would undoubtedly contribute much to  the
realization of educational goals that the Samar State
Folytechnic College is striving forg

{(2) That the success of the program depended
considerably on  the wholehearted support on  the guidance
personnel and the cooperation of the whole stafi;

{(Z) That the active participsation of the parents would
lighten the load of homsroom teachers. Teachers and
guidance counselors in the implementation of the guidance
programs  and

{4y B0Ff the five arsas of guidance services in  the
school guidance program, it was the individual inventory and

information service that were well — implemsnted and

participated.
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The study of Fablo and the present study are similar as
both evaluated the guidance program of the school with +the
purpose of proposing a model program. The difference is
that, Fablo’'s was for a state college while the present
study is for a public elementary school.

Another study was that of Davantes (1993) which was a

proposed H"Improved Guidance Frogram  of Sacred Heart
Collega". Some of the prominent cancl&aians of the study
WE e

13. That the college sacredinians had expectations

and negds that were reliable and Jjustifiable sources of
information and, therefore, were valid basis fior the
improvemnsnt. These should be taken as the focal point  for
educational trends and projection and should be sufleshed
through their school guidance program and the whole college
opaerational svystemn.

2} . The college students of SHD needed closer
attention from school administ;atinng faculty and personnel
staff in order that their problems and demands be hear and
properly attended to.

iy That the college sacredindans supported and
subscribed to sound and democratic policies and regulations

and that the policies, rules and practices of SHE should be

fully understood by students as relevant to their growth and



development in consonance with the mission statement of the
schoaol.

4. That the Christian philosophy and educational
obijectives of SHC rated by the College sacredinians as
"highly attained” nesded to be reinforced +through a fully
functional guidance program of the school that would cater
to all students needs, expectations, hopes and aspirations,
for a fuller attainment of SHO's collsge ohjectives.

Davantes’ study and the present study are similar as
both catered to the needs of the clients and how the
guidance program o services maybe improved.

Anmther study on a Proposed Buidance Frogram was
conducted by Cabanganan {(1994). This particular study aimed
to appraise the guidanece program of state colleges and
universities in Region VIED with particular focus on the
work of its services, the support and competence of its
personnel and the adeguacy of its facilities and materials
to come wWwp with proposed measures for more effective
guidance service in the region so a model program  be
proposed.

The study came up with the following recommendations.

1). Scholarship offerings, especially in the field of
guidance, should be properly and prompitly disseminated by

the deserving guidance counselors so faculty members and
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students can avall of the scholarship and have the chance tao
indepth their horizons.

2). A psychometrician be hired for a well-implemented
psychotesting program. Likewise, a clerk be assigned to do
clerical work to enable the guidance counselor to dedicate
her time to more guidance and counssling activities.

E) . Guidance program being an integral part of the
educational program must have the total swpport of the
administration and the cooperation of the school staff.

4) FPeriodic evaluation of the guidance programs be
conducted to have insight into the implementation of the
guidance program and so its functionality and effectiveness
be improved and be more bensficial to the students and othser
clients.

5. Froapsr linkages be developed among SUC s in Region
VIII +to make the guidance program be shared in  terms  of
facilities., trainings of personnsl and professional
developmeni of counselors.

Cabanganan’'s @ study was similar to the present study as
both  intended to propose a model guidance program. The
previous study, however, proposed a Regional Buidance
Frogram for SUC's while the present study limits itself to

propose & guidance program for Bandara Central Elementary

School.



Chapter 2
REVIEW OF RELATED LITERATURE AND STUDIES

The literature and studies reviewsed in this chapter
encbmpass basic concepts and information that relate to the
study on  hand. f& considerably objisctive treatment of
individual issues presented, opened up a broad background
for the conceptualization of related literature and
rassarchers basically pinpointing to the nssd for further

research.

Related Literature

There is &a universal need for guidance for esach and
avary individual who would like to find his place in  this
ever changing and compstitive worid. Students can becomns
the potent force for change within the school and in  the
larger society.

Salonga (19872 2) stated that the educational system of
the Fhilippines should train students to think for
themselves, make them responsible Tor the welfare of their
community, develop in them that capability to build and
maintain a Jjust, free and civilized society. Education
should provide the vouth opportunities to develop their foll

potentials as " human beings and as useful citizens of the

fukure.

i2



Buidance aims at aiding the individual to grow in  his
independence and ability to be responsible for himself.

Jomes  {(1970: 2) reiterated that guidance is a service
that is universal and not confined to the schmol o the
family. it is found in all phases of life - in the bhoms, in
hospitals, and in prisons, it is present whenever thers are
peaple who nesed help and whenever there are people who can
help.

Buidance is a lifelong process. It is not prescriptive
but strives toward the goal of sslf-direction. The
counseling process 1s a teaching process, ong of  teaching
pupils to developed generalized patterns of behavior
applicable to the process of planning, choosing and
deciding, interpreting and adiusting.

Guidance services arse invelved in the achievement of
the goals of sducation. The guidance program is not a task
of a few specialist, rather it involves the services of the
entire staff, including some psople with special EkEnowledge
and skills, and enlisting the cooperation of all (Ordofez,
1985: 3I7). Guidance, therefore, requires the services of
understanding teachers, administrators and counselors.
Buidance services are part of the total sducational program
since they are not a new form of instruction in  the

classroom, but an aid to the school in its teaching program.



The ideclogy of a nation determines +the aims and
philosophy of its education. One cannot train  individuals
for life in a democracy by rules and indoctrination; the
only effective way to train citizems in a democracy is  to
practice democratic living. Guidance impliss, the Full
recognition  and understanding of the individual and the
creation of conditions that would develop his cepacities to
the fullest so that be would achisve self-guidance and
security both economically and socially.

Guidance affnrds gach student & wide Array of
information concerning the various alternatives open to  him
and their probable consequences. It encourages him  to
develop an educational plan in harmony with his needs and
desires. It also sesks to have the student learn to correct
nis mistakes and to make the most of his talents.

Crow and Crow {(1971: 17} propounded that guidance
services include general and specific activities aimed at
assistance, duly organized and rendered by means of various
procedure and specialized technigues which increase the
funchional aspsct of a program. Buidance services, among
others, provides the individual with ecumulative evidence
about the abilities, interests, growth, development and
limitations. it also provides cmmpréhensive data about the

aschonl, trade and employment opportunities, personality



development, effective study habits, and other areas in
which an dindividual @ay need information not usually
provided by the instructional progeam.

Downing (12468 22) cited that the guidance services
supplemsnt, strengthen, and adds mganing to the regula;
educational experience. While the classroom is desiogned for
activities that will enhance the development of the
fundamental skills of legarning, odvidance aims  for the
£atality of the individual developmsnt.

The potential for effectiveness of the guidance
services in the school is related directly to the extent +o
which there is an euplicit frame of refersnce within which
the guidance program is defined, designsd and operated.
Thiﬁf MEANS there must be a theoretical rationale
underguiding the development and overarching the opesration
of guidance services.

It is esgential, therefore, that the guidance
activitiss of the school be drawn into a pattern that can be
described by the term "guidance program". To be able to do
this activities 1t should be designed to achieve certain
specific objsctives that relate to the needs of the pupils.
Dnece this is done, effective methods can be employed to get
this program into opsration (Ereckson & Bmith, 1977: 245).

The guidance program must be purposefully planned and



designed to realize the goal of optimum human development.
The guidance handbook defines a guidance program as a set aof
services which helps a student analyvze and assess his
phvesital . mantal, social and emotional assets and
liabilities so that he may make wise choices and propsr
adjustments and live to the best advantage to both himselfT
and to the society in which he moves about (BOB, 1963: 1).
Likewise, Eapunan (19463 44) viewed a guidance program as an
organized, plannsad activitiss alimed at helping an
imdividual., It is confirmed to definite areas of assistance
arnd personnel work which includes concerns for the welfare
of individual in all areas of superiences.

MeDaniel (19583 1462) had emphasized that a guidance
program  be grganized on the concept that every individual
should be helped to understand himself as a urtiglug
personality who is growing, changing and developing in
constant response to the pressures and stimuli of the time
and the place in which he lives, EKnowledge of one’'s self
can help a person becoms increasingly confident, resource-
ful, and capable to his environment to make his lite more
meaningful .

A guidance program just like any other program must be
based on clear guidance objectives (Myatt, 19833 345). The
phisctives must be expressed in a clear direct language to

avoid redundancy and must be known to all who are going to



partake in program development and to those who will bensfit
from it. The evaluation of guidance program enables school
parsonnel to judge how well they are doing and provides a
baseline for dealing the nature of improvements nesded. ;f a
systematic evaluwation is not conducted, then the decisions
that are made are too wftgn shaped by prejudice, tradition
or rationalization {(Shertzer, 1981: 444).

Evaluative data are needed to assist school personnel
in interpreting +the guidance program to  the community.
Farents neea to be informed of the present status of a
program if they are to participate intelligently in its
support and assist in defining iis direction and objectives.

Johrson (19703 348) emphasized that evaluative data are
ggssential for wmzaningful interpretation of +the guidancs
sarvices to parsnis, conmunity groups, legislature and board
nf eduration. A developmental approach to guidante demands
involvement of parents and individuals from the commnunity in
the program planning and implemsatation.

Farents and community folks cannot be expected to
meaningfully participate in  the implementation of the
guidance program unless  they understand the nature of
guidance services — — — what the program is supposed to do,
how each services relates to ultimate accomplishment of

progranm goals, what is being done to reach these goals, and
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the program states in terms of goal achisvement.

(hrdofez (19B3: 1&3) emphasized that a guidance program
no matter how simple must be planned, principles and goals
must bhe set up. Any schodl can mrganiéa a4 guidance program
throwugh how small it isi for the size of the institution is
not a factor of coming up with the sffectivity, guality and
worth of the guidance service rendersd.

For a guidance program to be affective it sust undergo
& periodic evaluation. Hateh {1975: 34y averred that to
coms  wp with a quality guidance services, a continuous
appraisal be made. Shertzer (17981: 4464) propounded tﬁat
evaluation af guidance progeam  is  mandatory if the
effectiveness of its services is to be known or its services
improved. Systematic program evaluation results in  several
values to individoals assoclated with a service and often
results in improvement of the program itzelf.

Evaluation should be continuous. Racher, Smith and
Marz (19&6%: 242} have stated that "to be effective,
evaluation must be continuous. No set who can be given as
to when to evaluate, but a general assertion -is  that a
continuous evaluation is more important than a complete
evaluation®. For a more meaningful evaluation of the
guidance program, the full cooperation of the teachers,

staff and administrative personnel is a must.



The fundamental nature of evaluation consists of

Judging the worbth of experience, idea or process.

Related Studies

Deveral studiss on the effectiveness of guidance
programs were looked into by the researcher to give her
insights into the present study.

A study on guidance services was conducted by  Cabanlig
(1960) in some public schools in Baguio Uity. She came up
with the following findingsg (1) Lack of funds which is ths
major hindrance to the developmant of the guidance programg
(2} Lack of time for the homgroom advisers to confer with
parents; (¥) Teachers do not have the necessary trainings to
meet the needs of the pupils, especially the slow learners
and mentally mgladjusted; Canbulig proposed that the school
administrators give their full support fto the guidance'
program, especially on the provision of funds.

Contreras (1980) likewise conducted a study to appraiss
the different aspects or services of the guidance program in
solected public @lementary schools in tha third
congressional district of Fangasinan. The general finding
of Contreras was that the gulidance program in the district
was only occasionally functional.

D the basis of this finding, Contreras made the

following recommendations; (1) Buidance committees on  the
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district and school level should be organized to spearhesad
the  dimplementation of the school goidance programg;  (2) A
full—-time guidance counselor should be assigned to every
school in a ratio of one counselor to five hundred studentsg
{F) There should be a continuing.in-service +trainings of
teachers, administrators and other personnel of the schoolj
{4) There should be a periodic appraisal of the aguidance
services to ensure its functionality and effectivity.

The study of Cabanlig and Contreras have bearing on the
present study as both are concerned with guidance services
in elementary schools.

fAhellar (1984) conducted a study or the GBuidance and
Counseling Services of a Fublie Elementary Schools in  Davao
City. Bhe identified several guidance problems and needs of
the pupils in the district of Bangoy. Some of her findings
wersy (1) The existing guidance services were far from
gsatisfactoryy (2) The lack of training of teachers assigned

as guidance workers §  {32) Lack of both materials and

fimancial supporty (43 Gpathy of the administrators and
other teachers towards the guidance program. Abellar,
therefore, recomnended that there was a great need to

institute an in-service training programs so teachers  and
other parsonnel would be awars of the importance of the need

to improve and systematize the development and

-
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implementation of the existing guidance services.

Abellar’s study is parallel to the present study as
both are into the evaluation of a guidance program in  the
@lementary school. The pressnt study, though, gaaé further
into coming up with a proposed guldance program.

Maneja (1984) conducted an evaluwation of the guidance
program  of Marikina Institute of Science and Technology.
Some salient findings of the study wers: (1) Therse was a
significant diffarence on the perception of the
implementation of guidance services betwesn the secondary
cand  college students. fhe spcondary studsesnts were more
aware amngd benefited of the guidance services than the

’

coellege students, (2} The guidance personnel were gualified
but nesad improvement in the competency to coordinate agd
implement the guidance services, {(3) physical facilities are
not adequate especially items as counsaling cubicles,
testing rooms and rFecord rooms, (4 while the guidance
program  was effective and strong in student selection and
admission and disseminating information in career and
gduration information, it nesds to  improve in the
administration of psychological test, education and career
counsaling, research and follow-up service.

The study of Mansia was similar to the present study as

both were concernsd with the status of a guidance program.



Maneja study was only concerned with the svaluation of ithe
pragram whils the present study came up with a model
ptogram for an elementary school.

Nufez (19846) evaluated the guidance program of the

Bominican Schools in the Philippines. She studied the
status aof the programs wikth respect to’ objectives,
aorganizational | structure, staff functions, human and
material resource allocation and guidance services. The

findings ﬂf the study indicated that in general, guidance
services, though highly desired by &1l constituents. were
moderately implemented. An overall perception of low
attainment of objectives lgd to a low satisfaction level of
thé guidance =l nlstgt-1: 1 Furthermore, the conflicting
perceptions of the roles of guidance personnel gave an
indication that they were not fully awarse of their roles and
functions. There was only a felt need +to improve the
facilities and services of the guidance program of the three
schools studied.

The study cited had similarities to the present study
as both looked into the status of guidance services. The
difference was ths present study aimed to come up with a
guidanece program for a public elementary school which does
not have a gualified guidance counselor.

A study on the status of the guidance program of the



public general secondary schools of Manila was conduched by
Villote in 19846. A few findings of the study were: (1)  The
Division of City Schools in Manila used the line and staff
type organization with the involvemsnt of the
superintendent, principal, guidance counselor, guidances
coordinator, head teachers and classrammyteachersu It also
involved some consultant staff, (2 A good numbsr of
guidance counselor were highly qualifisd as they are holders
af Masteral degrees, {(3) Students were aware and making used
of the guidance services. Parents were likewise aware of
the services, (4) The guidance centers were well-eguip which
shows  that there has a good rapport and support of the
administration.

The present study was similar to the study conducted by
Villote as both appraised the status of a guidance program.
The difference was in the fact that the previcus study was
concerned on guidance programs of secondary schools while
the présent study was on elemsntary school.

Rios (1980) conducted & study on how the guidance
program  in  the District of Romblon was perceived by the
teachsrs. She gave smphasis on the problems met by the
guidance personnel. Rios® findings were (1) There were no
qualified guidance counselors to perform guidance services.

Buidance workers were only picked among the teachers by
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administrators, (2) Teachers and other school personnel were
not  participating in guidance activities, some were even
indifferent to the program, (3} There was an evident absence
uf guidanece facilities, (4) FPupils were not aware of an
effective guidance work as the guidance workers wars more on
punishment than counseling, (5) The homeroom advissrs are
not  tap to act as homeroom/classroom guidance workers, 6)
There was an evident apathy of the administrator towards
guidance activities.

Rins reconnended among others that teachers who were
assigned as guidence workers be allowsd to attend samninars
to enhance  and impéwve their proficiency as guidance
workers. She also recommendsd for an in-service training of
teachers to make them aware that all teachers are guidance
workar.

The study of Rios was similar to the present study as
both studiss were concernsd with the status and problems in
the sffective implementation of guidance services. The two
studies differsd in the sense that the previous study only
considered the problems of the guidance program while the
present study intended to prepare a guidance program for
Gandara Central Elementary Bchool.

Fu  (198%9) evaluated the existing guidance proéram of

Taren Birl‘s High Schocl in Taipie Stufflebsan CIFF model.



Her findings showsd that the guidance ssrvices were nob
adequately meeting the student needs. The existing guidance
objectives were congruent with students needs but actually
did not address some strong needs of students.

Fablo (19%1) conducted an assessment on the status of
the guidance program of Bamar State Folytechnic College with
the end in view of proposing a model guidance program.
Fablo came up with the following conclusionsg

(1} That the identified existing guidance program
nesded to be improved and systematized. A functional
guidance program would undoubtedly contribute much to  the
realization of educational goals that the Samar State
Folvtechnic College is sbtriving forg

(32) That the, success of the program depended
considerably on the wholehearted support on  the guidance
personnel and the cooperation of the whole staffs

{Z) That the active participation of the parents would
lighten +the load of homeroom teachers. Teachers and
guidance counselors in the implementation of the guidance
programg and

(4y OFf the five areas of guidance services in  the
school guidance program, it was the individual inventory and

information service that were well — implemented and

participated.
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The study of Fablo and the present study are similar as
both evaluated the guidance program of the school with  the
purpose of proposing a model program. The difference is
that, PFablo's wazs for a state college while the present
study is for &2 public elementary school.

Another study was that of Davantes (1993) which was a

praposead "Tmproved Guidance Frogram of Sacred Haeart
Collage”, Some of the prominent conclusions of the study
weres

13, That the college sacredinians had expectations

and needs that were reliable and justifiable sources of
information and, therefore, were valid bhasis for the
improvemsnt. These should be taken as the focal point for
educational trends and projection and should be sutfleshed
thirough their school guidancs program and the whole college
oparational system.

a

2. The college studenits of &SHD needed clossr
attention from school administration, faculty and personnal
statf in order that their problems and demands be hear and
properly attended to.

) That the college sacredinians supported and
subscribad to sound angd democratic policies and regulations

and that the policiss, rules and practices of BHC should be

fully understood by studesnts as relevant to their growth and



development in consonance with the mission statement of the
school .

47} . That +the Christian. philosophy and educational
obhisctives of SHC rated by the College sacredinians as
"Mighly attained” needed to be reinforced through a fully
functional guidance program of the school that would cater
to all students nesds, expectations, hopes and aspirations,
for a Tuller attainment of SHC's college mbjectives.,

Davantes’ study and the present study are similar as
both catered to the needs of the clisnts and how the
guidance program or services maybe improved.

Another study on a Proposed Guidance Frogram was
conducted by Cabanganaen (1994). This particular study aimed
to appraise +the guidance program of shtate colleges and
universities in Region VYIII with particular focus on Jthe
wark  of its services, the support and competence of its
personnel  and the adequacy of its facilities and materials
to oome wp with proposed measures for more effective
guidance service in the region so a model program be
proposad.

The study came up with the following recommendations.

1). Scholarship offarings. especially in the field of
guidance, should be properly and promptly disseminated by

the deserving guidance counselors so faculty members and
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students can avail of the scholarship and have the chance to
indepth their horizons.

LY. A psychometrician be hired for a well-implemented
psychotesting program. Likewise, a clerk be assigned to do
clerical work to snable the guidance counselor to dedicate
her time to more guidance and counseling activities.

B Buidance program being an integral part of the
gducational program must have the total support of the
administration and the cooperation of the school staftf.

4} Feriodic evaluation of the guidance programs be
conducted to have insight inteo the implementation of the
guidance program and so its funhtimnality and effectiveness
beg improved and be more benseficial to the students and other
clients.

9. Proper linkages be developed among BUC's in Region
VIII to make the guidance program be shared in  terms of
facilities, trainings of  parsonnesl and professional
development of counselors.

Cabanganan’s study was similar to the present study as
both intended to propose a mnodel guidancse  program. The
previous study, however, proposed & 2 Regional Guidance
Frogram for SUC's while the péeaent study limits itseld to

propose  a guidance program for Bandara Central Elementary

School .



Chapter 3
METHODOLOGY

The methods and procedure of this study is presented in
this chapter. The instruments that wepe " used in
gathering data, the description of the respondents and the
manner and methods of how the data were treated, are

likewise reflected in this chapter.

Research Design

The research design adopted in this study is the deve-
lopmental method as it aims to come up with a guidance

program for Gandara Central Elementary School.

Instrumentation

Bince this study looked intg the status of B[Buidance
Frogram in Gandara Central Elementary School with the objec-
tive of coming up with a proposed model., it was impsrative

that various types of instruments be wutilized.

Questionnaire. The guestionnaire was the principal
instrument that was used in this study. There wWere
two sets of gquestionnaire — — one for the school personnel

and another ong for the pupils and parents. The guestion—
naire was constructed by the researcher after a thorough

review -of related literature and studies and after making

i
o
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a thorough analysis of the problem to determine the neces-
sary information for the study.

The questionaire for the school personnel had five
parts. Fart I wralled for the. Fersonnel Data of the
respondentssy Fart Il looked into the status of the
Guidance FProgrami FPart III gathered data on the perception
of the school personnel into the implemsntation of the
Guidance Program; Fart IV tried to find out the various
prablems felt by the school personnel in the implementation
of the guidance program while Part \ called for
solutions/strategies to solve the problems.

The guestionnaire for the pupils and parent-respondents
also consisted of five parts., Part "I called for the
personal data of the respmndents;_?art II determined the'
status of the Guidance Frogrami; FPart 111 tried to find out
the perception of the pupils and their parents into the
implamentation of the Guidance Programi Part IV looked into
the problems of the program and Part ¥V for the solutions to
the problems. The guestionnaire for the pupils and parents

Fl

was written in the vernacular for betiter comprebension  and
understanding.

The guestionnaire was s0  consbructed that the
respondent could answer it with ease and facility.

cInstruction were provided so that the respondent would know



what to do with each guestion. The guestionnalre was  sub-
mitied and referred to the adviser for review, comments and
suggestion. It was also validated by teachers and pupils in
San Jorge Elementary School.

The guestionnaire was only finalized after the dey-
ur and after the suggestions of the adviser were taksn  and

considered.

Interview. In order to validate information brought by

gsome questions in the guestionnaire, the respondents were
interviewsad. Items which the respondents felt were vogue
W the Sane gquestions that waire asked in the
interview. Opinions of +the intervieweess regarding the
problem warea gsolicited and their suggestions were sought

and taksn.

Observation. Ooular survey or walk through was
done %o gain a deeper and clearer insights into the
implementation of the guidance services or activities in the
school . This was necessary o double-check answers in the
guestionnaire and to verify the sguipment, materials and

other reguirements for a guidance office.

.

Documentary finalvsis. Documentary analvsis wWas

rasorted to verify the data on guidance services in  the

schonl. This W used in determining the number of
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pupil—~respondents in the2 study and to look into the
implementation of the guidance services. The document that

was scrutinized was the register of the teachers. This was

used to choose the pupil respondents.

Validation of the Buestionnaire

Bafore the guestionnaire was finalized, it Was
submitted for expeset validétiun to the masteral students
specializing in Guidance and Counseling in Samar State
Polvtechnic College. The guestionnaire was also submitied
or tried out in a dry—run among the teachers and grade five
pupils in San Jorge Elementary School. Commeants and
suggestions were solicited, analyvzed and verified from the
teachers and puplls and were considered for, ths improvement
af the questionnaire. The final draft of the questionnaire
was only prepared after the comments and suggestions of the

adviser were taken.

El

Sampl ing Procedure

Total numeration was used in gathering data from the
school  personnel-respondents of Gandara Central Elemantary
School. This means that all of the 35 teachsrs and one
administrator of the schopl were taken as respondants.

2} purpusi;e random sampling was utilized to select the

pupil—respondents. This was dong by looking into the school



40

register of the class adviser of the grade five and six
pupils. All pupils that belonged to the even number in the
register were taken as re%pmndentsu In cases where a pupil
was absent, she or he was replaced by picking the substitute
through the use of the fish bowl method. This was done by
wiriting the names of the odd pupils founf in the register in
a piece of paper. The paper was rolled and kept in a box.
The parent-respondents depend on the pupils selected as
respondents. Meaning that ths parents of the pupil

raspondents autmmaﬁically became the parent—-respondents.

Data BGathering Procedure

Before the data gathering began. the researcher sought
the permission from the principal of Gandara Central School
to cmndugt the study in said school.

The guestionnaire was personally fielded by the re-
searcher to the school personnel and the pupil-respondents.
In the case of the parent-respondents, the researcher
sought the assistance of the teacher adviser of the grade
five and six pupils. This was very npacessary as the

advisers had a closer contact with the parents.

Treatment of Data

After the data were gathered, it was rcategorized,

tabulated and analyzed. The statistical measuwres that were
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used in this study were frequency counts with percentages,

the weighted mean and one-way analvsis of variance.

Freguency counts with percentages. Frequency counts or

distribution esxpressed 1in percentages of the subjiects
responses was  ussd for interpreting of simple numseical
facts. This was uwuitilized to pressnt the profile of the

respondents.

Weighted Mean. To opbtain the reaction of the

respondents towards the status of the guidance program in
Gandara Central Elementary School, the weighted mean was
used. Five descriptive ratings as very adequate,
moda;ately adequate, slightly adequate, dnadeguate and vetvy
inadequate were utilized. These were assigned descriptive
weights of 53, 4, 3, 2, and 1 respectivelv.

The frequency for each item was multiplisd by the
weights of the respective columns to obtain the weighted
fregusncies which was added to get the total weighted
frequency. This in turn. was divided by the total freguency

to arrive at the weighted mean which was interpreted by the

arbitrary scale as follows:

Descriptive Rating Scale HWeight

4.5 — &

n

Very adequate

Moderately adeguate 4 Z.31 ~ 4.30



Blightly adequate Z 2.851 — 3.50
Inadequate 2 1.51 - 2.50
Very inadeguate 1 1.00 — below

"

In the implementation of the guidance program, five
descriptive ratings wers likewise used. These were Fully
Implemanted (FL), Batisfactorily Implemented (813,
Moderately Implemented (MI), Less Implemented (LI) and not
implemnsnted with the scale of 8, 4, I, 2, and i

réspectivelyu The assigned weights are:

Descriptive Rating Scale beight

Fully implemented 3 4,851 - 3.00
Highly implementad 4 Z.81 ~ 4,80
Implemented 3 2.91 -~ 3.50
HDderatel? implemented 2 1.51 — 2.30
Mot implemanted 1 1.00 - 1.50

To find out whether fhere was a significant difference
as to the perceptions of the school 'personnel, pupils and
parents in the implementation of the guidance program, the
One-Way Analvsis of Variance (ANOVA) was uwused at 0.03 level
of significance with the following formula as suggested by

Walpole (19BZ2: I92-3724).
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Table 1

Working Formula for the Dne—Way Analysis of
Variance {(ANOVA)

g5y : DF ¢ Sum of Sguares :  Mean Bguares @ F-Value
Between k-1 E(Broup Total)? - C S5 Betwesn MS Between
-~ k-1 M8 Within
Within n—k 55Total 88 Between S8-Within e
i ek
Total n-1 Exws -~ 0
Whera
Cc = Emrrectimn factor computsd as (2 H}E
mm;mmm
n = Total number of cases
= Total of all the w-valuess
%2 = Total of the square of the x-values
ko= Mumher of groups
=  Number of obssrvation/values per group

The weighted average was again used to determine how

problems were felt by the respondents in the implementation

af the

gulidance prooram. Five descriptive ratings of

Extremely Felt (EF), Highly Felt (HFy, Felt (F), Moderately

Felt (MF} and Mot Felt (MF) at all were used., A scale of

B, 4,

I, 2, and 1 respectively were assigned tn the five

descriptive ratigs.

o
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Descriptive Rating Scale Height
Extremsly Felt b} 4,31 —~ 5.00
Highly Felt ) 4 H.5B1 - 4,530
Felt ‘3 2.51 - E.50
Moderately Felt @ L.231 - 2.50

Mot felt at All i 1.400 - 1.80

T determine how the respondents agresd on the

suggested solutions, the weighted mean was again used with
the descriptive rating of Btrongly Agres (B&), Agrese (A},
Undecided (UbB}, Disagree (DA} and Etrongly Disagres (B8]

bl

with the assigned weights of 5, 4, 3, 2, and 1 respectively.

Descriptive Rating Scalse Weight
Stirongly agres ‘ 5 4,31 - 5.00
Agree 4 E.BL - 4.850
. Undecided 3 2.81 - E.50
‘Disagree 2 1.51 - 2.50

1.50

I

Btrongly disagree i 1.00



Chapter 4
PRESEMTATION, ANMALYSIS AND INTERPRETATION OF DATA

This chapter presents the data obtained as a result of
the evalustion of the guidance program of éandara Central
Elamentary Bohool. It presents the profile of tha
respondents, the status of the guidance program and the
implemsritation of the guidance services,. It likewises
presents the problems in the implemsntation of the program

and some suggested alternatives that may solve the problems.

Prafile of the Respondsnis

It is a proven fact that an effective assessment of a
program  largsly depend upon a competent and reliable
respondents. It is therefores, imperative to look into the
profile of the three groups of respondents in  this study,

namely ., the school psrsonnsl, pupils and parent respondents.

Sex Frofile of Respondents. Table 2 reflects the sex

profile of the thres groups of respondents. Of the 1346
respondents, 94 oor &67.12 percent were females and only 42
or 30.88 percent were males. The female dominated in  the
thiree categories ags thers were 33 or Z1.467 percent of them
among  he  schol personnel with only three or 8.33 percent
males there were 29 or BB.0 percent female in the pupil

respondents with 21 or 42.06 percent male. The female

43
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Table 2

Sex FProfile of the Respondent

S48 S48 1004 G S04 Lok Lkt a4 Ak i 4t St $08 £ 408 0 8 B ik St S it ok o e o ke i e g gk e e Sy 2 g Py 3100 4 Tean $YME $PHY 144 PF £t Pt £ At £ P e e e e ey
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H Respondents Category g
Sex Bt e e :+ Total
¢ 5ch. Fersonnel = Fublic z Farents 2

flale 3 8.33 21 42.0 18 36.0 42  30.88
Female 33 91.467 29 8.0 32 &44.0 94 49.12
Total 34 100.60 a0 100.0 a0 100.0 i34 100.00

vt TR ST o T 200 P S0 P S8 $ors et T o et S5 R N N N N N N N N o s am e

responrdents were also more in the parent-respondents. There
were I2 or &64.0 percent female with only 18 or 36.0 percent
male.

The data signified that majority of the grade five &
six population were females, as there were more Tfemales
involved in  tha teaching profession in the elementary
schools. It likewise suggested that mothers were more

interested with childeren welfare in school than fathers.

fgge Profile of Pupil Respondents.fge profile of the

pupil respondents can be gleaned in Table 3. Majority of
the 50 pupils belonged to the age level of the 11-12 year.
There were 43 or 86.0 percent of this age group. The date

suggested +that most of the pupil started schooling on the
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Table =

fAge Profile of Fupil Respondesnts

H Male L Femalg =z Total
Age in Years B e . e e e e o i e
r No. 2 %4 = No. 2 %3 No. @2 %
11 - 12 18 BS.72 25 B&.20 45 B&.0
1% ~ 14 ' 2 9,52 T 10.34 5 10.0
ia - 146 1 4.7& i H. 40 2 4.0
Total Ave. 21 10000 29 100.00 50 100.00

raquired age of seven. There were only five or 10.0 percent
who were in the age of level of 13-14 vears old and only two
or 4.0 percent who belong to 15-1é6 age level. These were

probably the "balik-aral® pupils.

fge Profile of the School Fersonnel and Parents. The

age profile of the school personnel and parents respondents
is shown in Table 4. The average age of the two groups of
respandents were 41.07 with the school personnel having an
average of 42.22 and the parent respondents at 44.54.

There were 10 or 27.78 percent of the school personnel
that belong to the age bracket of 3I5-3% vears and also 10 or
27.78 percent belonged to 40-44 vears braket, only one or

2.78 percent of the school personnel were still young and
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Table 4

Age Frofile of School Personnel and Farents

T T T S T A T e ST ST A I T e e S S i et 1 it e e e st o e e e e o o o b e e

8 School 5 Farents ] Total
2 Pargonnel @ H
Age in Years B et s e e
g NMo. 8 A oz No. 2 A7 MNMo. @ %
25 - 29 i 2.78 4 8.0 a 9.81
20 - E4 i 8.33 & 12.0 2 10G.47
Z5 - 39 i0 27.78 13 26.0 2EF 26.74
AC - A4 10 27.78 = 10,0 15 17.44
45 - 49 4 11.11 A G0 7 8.14
50— 54 A 8.35 ) ig.o 12 Z.99
a5 - 59 3 B.53 8 165.0 i1 12.79
&0 — b4 ' 2 5. 54 2 4.0 4 4,65
Total A 10G.00 ale 1003, GO 86 100,00
fAverage Age 43 .22 2.594 41.07

Sy toaus e s sy e s arvan enene peve e poecy e pens e seees ey S £ g I T I I ST S e O B B T B I S R R I N e e e e e e I I S I e SR I i mm m R i

f@oll betwsen the 25-29 age range. There were two or 5.58
percent who were already retireable with ages in the level
of &0-&4 vears.

The parent—-respondents were also in  the middle-aged
lavel. Thare ware 173 n; 24.0 percent who belonged (o the
age brackets of 3539 years. Nine or 18.0 percent were in
the age bracket of 35054 years. Thers were also parenta who

belonged to the age bracket of 25-2%. There were fowr or
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Table S

Civil Status of School and Personnel and FParents

= s e e T S Tt T Yt e s FoTY e FoerS s TS Sreve St TS TS et i Hrvs VTS e reed FeenE W s reeTs s e s e - b S ey P b S Tt

H Schonl 1 Farents g Total
2 Personnel : ]
Civil Status ] e it

s No. 2 4 = No. g % 2 No. @ %
Married e 85,87 45 GO.0 75 B9.21
KWidow 5 1%.8% 4 8.0 ¢ 10.47
Separatead 1 2.78 1o 1 1.16
Single ¢ 1 2.0 1 1.16

Total 2& 100,00 S0 100,00 846 100.00

A8 £4604 S400 SRS SAME Yaiim mwdmn Pl At e s s e YTy Y bryTY AT PP S S 4P fap Tty Sapet bevan may e e dmory s e et i e it Aot — e
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8.0 percent of them. These parents might hbave married

vounyg, probabaly in their teens.

Civil Status of School Personnel and FParent

Respondents. The civil status of the schoel personnel and
parent respondents is reflected in Table 3. Most of the
respondents were married. There were 30 or BI.3EEZ percent of
the scool personnel and 45 or F0.0 percent from the parents
group .

The data signified that most of the respondents could
better relate to the pupils as they were already married and

might be able to effectivele implement the guidance program.



Table &

cducational Qualification of School Fersonnsl

Degree H No. H Farcent
M.fb. 1 2.78
Mata (GARD 4 B.33
ESE 2 5.596
BGEEd 23 &9 .44
BEEEdD (H.E.) 3 B.33
BS1E 1 2.78
BS54 i 2.78
“““““ Total e o.00

T L o T i T I o I e e T L s e e T B ) o e S S S O e B L L N N N N = e

Edurational Pualification of Scheol Personnel.to be able
participats and be involved actively in the effective
implementation of the guidance program, teachers must  have
the necsssary aualification. Majority of the school
parsonnel were holders of Bachelor of Beience in Elementary
Education. There were 25 or &%.44 percent of the 346 school
personnel. Thres or 8.33 percent had finished the academic
requirements for Masteral studies with one or 2.78 percent
had a degres on Master of Arts, Bacheleor of Beoience in
Agriculture. The data signified that the school parsonnel

could he involved effectively in the implementation of the

to
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guidance program.

Educational Attainment of Parents.The educational
attainment of parents reflected in Table 7. Eightesn or
36 .0 percent of the parent-respondents were college graduate

and were practicing their profession. There wers 10 o 20

percent who had graduated from the sscondary level and nine
ar 18.0 percent who had reached the high school level but
were nolt able to graduate. The data signified that the
parsnts ware knowlegeable enough to understand the

importance of guidance program.

Table 7

Educational Attainment of Farents
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Educational Attainment MO W : Farcant
College Graduate 18 FhH.0
College Level 4 8.0
High School Graduate 1o 20.0
High Bchool Level ? 18.0
Elementary Graduate 4 8.0
Primary = &.0
Mo Schopling 2 4.3

o i s b s v i e e it aveee B v




Teaching Experiences of School Personnel . The

teaching experiences of the school personnel can viewsd in
Table 8. The average number of vears that the school
parsonnel had been involved in the teaching profession was

B2 vears of the 3& school personnel, five or 13.B7 psrosnt

Table B

Teaching bExperiences of SBchool FPersonnel

s s s s san - — LS it it Gl Lo mmits mtLs SLiLs LoLet BLUSH LML Ay Aryim Eermm LS MIAF AL ML FALL SIS SLALY L HAALY AL R B e

Mo. of Years H Nz . z Fercent
s -7 r =78
8 - 10 2 5.56
11 - 13 1 Z2.78
14 — 1é 4 11.11
17 - 19 2 .56
20 - 22 & .54
2% - 28 3 1=%.89
e — 28 o F.89
29 - 31 a5 27.33
F2 - = a .89
B - E7 3z 8.33 .
3B - 40 i 2.78
4L — 473 2 B. 8546
""""" tota1 56 100.00
Average No. of Years 8.39




had been teaching from 23-23 years., 26-28 vears and from
JE2~E4  vears. There were four or 11.11 percent who oclaimed
to have been teaching for 14-1é& vears. Two or 5.5&6 percent
of +the 36 school personnel had besn teachning for 41-4%
VEArS . These school psrsonnel migth have already reached
their retirement vears. ’

The data in Table 8 illustrates that +the school
personnal had suffecient involvement with the objectives and
policies of the elementary education and thus migth bhave the
suffeciant knowledge of the objectives and functions of a

guidance program.

Socio—Economic  Status of Schonl PErsonnel and Parent

Respondents. The Socio Egonomic status of  the gsehool

parsornel  and parent respondents is reflected in Table 9.
This was expressed in terms of their monthly family income.
Average family income for both of the respondents was
FL1,B02.3%. The average income for the school personnel was
P192.476.00 while for the parents was F9,240.00.

There were thirteen or 3&.11 percent of the school
personnel who had declared that thaié family income was
within the level of F15,000-F12,000. While twelve or 3I3.33
percent olaimsed  that their family income was within the
bracket of P?.000.00~F14,000,00, There were only three or

8.3% percent and two or 5.56 percent who signified that



Table 9

Socio~Economic Status of School Fersonnel
and Farent Respondents

R L A T L T e o T v o e e e 1 i B S B S S S ET MI SO IS S I

] School ] Farents 8 Total
Socio—-Ecpnomic §  Fersonnel s H
Status "INCOMEY 8 o o s e e e e e i et
g No. 2 % 5 No. - A Mo. 2z %
25,000 — up =z 8.3% 2 4.0 5 5.81
20,000 ~ 24,000 2 5.9546 4 8.0 & &.98
15,000 - 19,000 = Z6.11 8 1é.0 21 24.82
Q000 - 14,000 12 EE.ED 10 20.0 22 25.58
4,000 — 8,000 & 1&.67 18 0.0 21 24.82
24000 ~ below O ii 22.0 i1 1i2.7%9
Total 8 100,00 80 100,00 86 100,00
Average Income 11,802.30 SF = PL9,476 Fo= 92,9460.00

their family income was within the bracket of F20,000.00-
F24,000.00. These probpably are those school personnel whose
family income were engaged in commarese or bussiness.

Theres ware 22 or 25.598 percent of the parent—
respondents who claimed that their family income was within
the bracket of FP,000,00-FLl4,000.003 21 or Z24.82 percent who
had income within the bracket of F15,000.00-P19,000.00 and
with the same number of 21 claimed that they also had incoms

batween F4,000.00-F8,000.00, Thare ware eleven or 12.79



percent who declared that their .incmme was only about
FI,000.00 more or less.

The data signified that the school personnel and parent
respondents had suffecient income o suport their children in
school . They also had the means to b2 involved in Parent-

Teacher Associations (FTA) projects.

Status of the Guidance Program

& guidance program will naveay b= effectively
implemented without adeguats facilities, tools and sguipment
and othegr paraphernalia necessary for its function. In this
regard, +the school personnel were made to react as to the
status of these facilities in the guidance center. There
were four factors that were considered in  the evaluation.
Thess were information materials found in the center, tools
and equipment, physical facilities and location of +the
building. The Likert five-point scale of "Very Adegquate",
"Moderately Adeguatsa®, ”Sligétly Adequate”, "Inadeguate” and

-

gy Inadeguate" with the rating of &5, 4, 3, 2 and 1

respectively.

Status of Information Materials.The status of

information materials in the guidance center i reflected in
Table 10, The grand weighted mean for the presence of these
materials is 2.41 which means that this is ‘"“"slightly

adeguate®. Only periodicals were found to be “moderately



Status of Information Materials in Guidance Center

Table 10

4

54

t VA HA o SA ¢+ 1T 1 VI ¢ Total : Heighted : Descrip-
{0y «(48) « 3y (& {1 : Hean :  tion
I. Iaforeation Haterials
a} Pamphlets 2 3 7 20 3 35
(10} (18) (21) {40} {3 {50) 2,30 I
b} Hodels 1 1 g 20 5 36
{ 8 (4 {27} {46} {5} {81} 2.25 1
£} Bulletin 0 2 0 32 2 35
(o) (8 { 0} (64} {2) (74} 2.05 I
i) Refereace Books 2 2 i 21 1 34
(10) (8) [30) {42) (1) {91) 2,53 54
g} Charts L0 0 3 30 3 36
(o (0 (9} {48) {3} {72 2,00 I
f} Paaphlets 0 2 0 32 2 34
(0 (8 { 0} {6} (2) {74) 2.05 I
g} Journais 2 § 1 26 3 36
‘ {10}  {i8) {21) {40} {3} {90} 2.50 I
h) Honograph i 7 g 18 1 34
{3 (28) {27} {18} {{ {77) 2.14 I
i) Periodicals b 5 20 b § 36
(363 {20 {60} (12} (4 {124) 3.53 HA
i) Hagazines 12 4 B 4 4 3b
{60y (14) {24} {12} (6] {118) 3.28 A
k) Brochures 8 i0 9 b i 36
o (a0 [A0) (27} {12) {4) {123} 3.42 L]
1) Handouts/Elippings & 9 B 10 3 34
{30} {34} (24) {20} (3} (£13} 3.14 1]
Tatal Response 148 50 90 o4l 37 Sbb
Total Frequency 200 260 270 422 37 1129
Grand Mean ° 2,461 5h
Legsnd:
4,31 — 2.00 - Very Adeguates {Va)
Z.81 - 4.80 ~ Poderately Adequate (MA)
2,51 ~ 2.50 - Slightly Adequate (BA)
1.51 —~ 2.30 -~ Inadegquate (1)
L.00 - 1.8 -~  MNgry Inadeguate (V1)



adeguate” with a weighted mean of 3,93 Information materials
as refersence books, magazines, brochures and handouts and
clippings were "slightly adequate" with a weighted mean of

2B, 3042, and Z.1l4, respectively. Other materials

J=2
2

.

i
i

like pamphlets, modules, bulletins, . charts, manulas,
journals and monographs were still "Inadequate.

The data greatly signified that the guidance center
really Aeeded to have more information materials to be able

to meet the nesds of the pupiles in the information service.

Status af Farcilities.Facilities are very important in

any program. Table 11 shows the status of these facilities
in the guidance center. Facilities in the guidance center.
Facilities 4in the guidance center wers "wvery inadeguate®
with a grand weighted mean of only 2.22. The facilities
which were rated "inadequate® by the school personnel weres
the supply of water with the weighted mean of 2.1%9, the
pressnce éf a testing room with 1.30, the availability of a
comfort room with 1.97. and a provision of a counseling room
with 2.19. The guldance center also was very much wanting
o curtains and draperies. This was rated 2.50 which means
‘inadequate. Only the lights got s rating of 2.97 which is
Yglightly inadequate".

The data of the guidance facilities reflected in Table

-~

11 shows that the guidance center of Gandara Central



Table 11

Status of Facilities in the BGuidance Center

toVA ¢« HA ¢ BR ¢ I ¢ WD 1 Total : Weighted : Descrip-

to{5) (4} o« (3 ¢ (2) ¢ (1) : Mean : tion
2. Facilities
a) Lighting § 7 12 1] 3 34
(20)  (28) (34} [20} {3} (107) 2,97 A
by Mater i 2z 3 20 7 34
{31 {12) (15) (40} (7 {17 2.1% I
!
¢} Testing Room i 2 2 § 27 34
{5 8 [ &) { 8 27} (543 1.50 Y1
d} Lonfort Room 2 3 4 10 17 36
(10)  (i2) {12} {20) (17} (71) 1.97 I
e) Private Roos for 2 b 4 g 15 36
Counseling {10y (24 (12} {18} {15} {7 2.19 I
f} Curtains/Braperies 4 10 12 & 2 36
(i2)  [40) {24} {12) {2) (90} 2.50 I
Total Response 16 K3 | 3 39 i
Total Freguency 62 124 163 118 71
Grand Hean 2.22 I
Legends:
4,51 — 5.00 -  Mary Adequate (VAa)
F.81 - 4.50 -  FModerately Adeguate (MO
2.91 ~ 2.50 - Elightly Adeguate {5A)
1.5l - 2.80 -  Inadeguates {I)
1.00 - 1.580 - VYery Inadegquate (VI)

Elementary School greatly needs to improve the provision of
guidance facilities if it aims be effectively implement its

guidance program.



Status of the Building.The status of the building or

room alloted as a guidance center can be gleamed in Table

12. The grand mean for this category is 2.37 or ‘Yslightly
adagaute®. There were three items that were rated as
Table 12

Status aof Facilities in the Suidance Center

s VA o MR O+ 8A : I ¢ VI & Total & Weighted 5 Descrip-
: {9) (4 ¢ (3} &+ (2} ¢ (1} & : Heam ¢ tion
3. GBuidance Center
a} Gpacisus b § 10 12 4 34
{303  (14) {30) i24) (4 (104} 2.89 A
4} Cleanforderly 0 12 B 4 2 36
(50)  (48) (24} {8 (2) {132) 3.67 HA
c} Accessible to Pupils 8 i2 8 b 2 36
{a0} {48} (24} {12) {3 (126} 3.50 SR
d) Helil-Ventilated 4 a 1z 4 B 34
(201 (32) (36} { 8) (8 {104) 2,89 L)
e} Comfortably Arrange B 4 9 3 2 38
{4y  {3&) {27) { &) [ 2} {131} 3.04 A
f) Honey Ataosphere ] i iz § i 34
{43} (40} (36) {m {1} {130) 3.81 HA
Total Response $5 b0 39 33 18
Total Frequency 225 240 i bh 18
Brand Hean 3.37 SA
L.egend:
4,81 — H.00 -  VYeary Adequate {Va)
Fa.01 —~ 4.80 ~ Moderately Adeguate  (FMA}
2.91 ~ 2.800 - Slightly Adsguate {8A) N
1.51 — 2.80 -~  Inadequate {I)
1.00 ~ 1,30 -  Mery Inadeguate (VI



A0

"adequate" by the school personnel. These are on the
"spaciousness" of the center, "accessability to the pupils”
and whether the center is "well-ventilated”. These items
were rated with & weighted mean of 2.89, 3.30, and 2.8%,
respectively.

There wetre also three items which were rated as
"moderately adeqguate". These were on whethsr the center was
"wlean and ordely", ‘comfortably arranged” and ‘“"have a
homelike atmosphere" with the weighted means‘mf F.47, IZ.44
and 3.61; respectively.

A cursory plance of the data on Table 11 reveals that
the guidance center needs to be improved physically to make
it attractive and elicit a welcome affect to the pupils. A

guidance cenbter must also be very accessible to its clients.

Status of Eguipment and Tools.A guidance center to

effeciently and effectively function must have adeguate
toois and eguipment. The availability of these tools and
equipnsnt can be seen in Table 13%. The grand mean for these
category is 3.14 or "slightly adeguats.”

Thatre ware 10 equipment and tools cited by  the
respondaents. Item on "chairs", "steel cabinet", "wall
cincks® and "YBulletin Board" were rated “moderately
adequate’ with weighted mean of 3.70, 3.5&6, 3.64 and 32.61,

respectivaly.



Table 13

Status of Equipment and Tools

&1

VA 3 BA 0z B2 ¢ I ¢ VI ¢ Total 1 Heighted : Bescrip-
{3} : {4} = (3 {2}y (1) : Hean :  tioa
4. Guidance Eenter
aj Counselor Table B 10 i2 4 2 36
(40)  (4b) {36} { 8} [2) {128) 3.5 5
B} Chairs 10 12 8 3 1 34
{30y {58 {24) (16} {1} (133} 3.70 HA
c} Gteel Cabinets § b 14 10 2 36
(40)  {24) {42} [20) { 2) {128) 3.56 i
d} Testing Tables 2 1 3 pi 7 ()
[16} {18} (9N {4¢) [ 7} ( 82} 2.28 IA
e) Bookshelves 8 12 b 8 2 34
{401 {56) (27) { &) ( 2) [131} 3.44 S
f} Reception Bisk 2 3 i 13 10 34
{16) (i3 (24} {24) (10} { 82) 2.78 IA
g} Counselor Sofa 0 4 b 12 iz 36
{0 {18) (18] (24} (14} {72} 2.00 | IA
h) Typewriter g 10 9 7 ? 36
40 40 (27) (14) { 2} (123} 3.42 i)
i} Hall flock i0 9 12 4 i 34 .
{30)° (38} {36) {8} { 1) {131) 3.64 fA
i} Bulletin Board 9 10 12 4 i 36
! (45)  (40) {38) { B) {1) {130) 3.61 HA
Total Response b1 80 90 87 42
Total Frequency 325 320 270 174 42
frand Mean 3.14 A
Legend: 4.91 - 3.00 - Very Adequate {va) 1.00 - 1,50 - Very Inadequate  (VI)
3.51 - 4,50 - Moderately Adequate (HA)
2.51 ~ 2,50 - Slightly Adequate {54}
1,51 ~ 2,30 - Inadequate {1}



Three items on "counselor’'s table "“bookshelves" and a
"typewriter" were rated as "slightly adequats: with weighted
mean of 3JI.09, 3.44 and .42 respectively. The items that
wers rated as "ir"uau:lta*(:u.t.eul:z:_ﬁ"l were on  "testing tables"
couns2lor’s sate and “recepbtion desk™.

The data on table greatly signified that the guidance
centaer of Fuidance Central Elementry School needed +to  huy
and esguip the center with necessary tools and eguipment as
these essential for proper functioning.

Implementation_of the Five
Suidance Services -

The effective implementation of the guidance services
makes a school guidance program functional and of wse to
its pupils. The three groups of respondents) namely: school
personnsl, pupils and their parents were made to react as to
how +the five guidance services were implemented by the
Gandara Central Elemsntary School.

The Likert {five-point scale was used with the following
descriptive ratings: “Fully Implemented", Highly
Implemented” ., "Implemented”, "Moderately Implemented” and
"Not .Implementedn These were assigned a cale of 5,4,3:32,

and 1 respectively. The perceptions of the respondents ars

reflected in Table 14~18.

Implementation of the Individual Inventory GService.



L%

The first responsibility of an organized guidance program is
to see ?hat those who are concerned with education know
esgantial facts about the learners, so these individual can
be helped to realizs their potentiaﬁs, and environments can
be effactively oreated to proviﬁe the opportunities . for
learning. This is realized through the individual inventory
or analysis service. .

In this study, the three group of respondenis were made
to react to threes genesral areas of the individowal inventory
service as "individual inventory of records", "the uwse, of
the records" and the "wse of the psychological tests". This
is reflected in Table 14. The total grand mean for the
thres categories or areas was 2.033 which mgans  that the
individual inventory service of the guidance programs was
only "moderateley implemsnted." This had a total grand
weighted mean of 1.%93 from the school psrsonnel, 2.08  from
the pupils and 1.97 from the parents.

For the first category that is on the various records
in the individual inventory service used by the guyidance
center, the three groups of respondents agreed that it was
only "moderately implemented" in the center with a total
weighted mean of 1.94%. The three groups of respondents also
agrrad that this category was "moderately implemented" with
the school personnel giving it & weighted mean of 1.7%, the

pupils with 2.0% and the parent with .14,
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Implementation of the Individual Inventory

Table 14

Service as -Ferceived by the Schocol
Personnel and Parents

e iy e s ey

i

&4

I 1M & M

FI ¢ HI + Total ¢ Heighted & Descrip-
Buidance Services HEE)) {4 ( 333 42) ¢ Q1) Hean ¢ tion
{. Individeal Inventory ’
1.4 Cummﬁlative recorde {5F) 0 0 9 W & 38
0 0 0 (60)  (6) (&b 1.83 HI
{Pu)t 1 ! 5 3.1 56 i é
(50 ™ (4} (151 (68) -(10) (100} 2,00 HI
NI K 5 20 50
(3) (12} (18) (a0 (2 (93 1,84 L
1.2 dnecdotal records (5P} 0 ¢ * 3 5 28 -Ih
0 00 (9] (10} -(28) (A7) 1.3t NI
F) 2 1 9 W 15, W
(10) (4] (27 (5&) (40} (107} 2.14 11
1 2 I I )
(5 (8  (24) (58) (10}  (i09) 2.1 iH
{3 Health records  (8F) ¢ 2 0 32 2 3
(0 1e {0 e (2 (M 2.05 1
(Fu) 0 3 2 4§ 50 '
(0] (12} (&) (BY) (40}  «(L08} 2.14 i
Py 2 1 R T 50
(10} (4} (27) (56} (10} (10T 2.14 K1
1.4 Autobiography records(EF) 1 i 9 20 g 34
(5} (4 (27 (40) {5) - (8I) 2,29 i1
{Pu) 0 3 74 3 50
U0 (I () (BO) {18} {108) .14 HI-
(|4 3w 1 13 5
' {20y 117y 4y {32) {1in 2.32 I
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table 18 cont'd,

s FI : B @ I :Hl : NI : Tetal Weighted : Rescrip-

Guidance Services P e {8 e (T {2y ot 00 ¢ Hean  + tiop
L9 Pupils disry  (8P) 0 2 0 B2 3 _ .
(o (8 (0} (68 () (78 2.09 Ml
F) 0 3 2.4 5 % )
(0) (12} { &) (BO) {10  {108) 2,18 MI
7 1. 3 | 50 _
(10y (&) {27) (56) {16) (107} 248 Ml
' f.f;ﬂutnh_iaarapﬁ}' records{SP) { ! 5 w5 34 ’
a TS A g Ee) (5) (BY) 2.2 41
(Puj 6- 3 2 & 5 . %0
‘ (0) (L2 (6] (BO) (10)  {108) 2,16 11
By 4 .3 M 16 13 50
(20, (420 {42) (32) (13)  {119) T 2.32 Ml
1B Pupils Biary I T TR B T 39
, CO) O (3) (10) (29)  ( 48) R N1
(Pu) 1 28 ® 1w % .
(5) (8 (28 (38) (10), (103) 216 H1
(F} 2 1 7% 9 -5
(1) (12) {2} (8B (9 (110) 2.20 HI
1.8 Hone visits records(3F] 0 ¢ 3 5 M 3 :
(0) L0} (9 (0 (2 " (47 L3t NI
. (fa} 1 7 T R .
{ 5) (By (3} {28) (321 (74) .52 M
() 2 SRR S+ S 50 '
(10) (8 (30 34 (9 (L) 2,22 HI
"1 Counseling Intervies(SP) 2 § 7o 3 3 ] )
Recards . (10} (161 - (21 (40} {31 (9 250 Ml

G 2 -t 9 om 1%
oy 4y (s e doy 0z H
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table i4 cont'd. . . -
, M 2z 4 15 7 17 50
0 (L8 (85 (8 U (U7 238 M
Total Frequency . (8F) .+ 3 8 W W7 1 B2 |

" [Py} ? i3 b 22 82 330
i i 18 83 146 83~ 300

Total -illeigi;'stéd Hean . 1.9 KI
. (8P} - 1.79 (Pu} - 2,03 Py - 2.14 Bl
:?. Use of the follawing records (Eﬂ% 2'.34 . ‘ M1
2.1 Corricular fctivities(SF) 1 3 5w 7 3
. (5 (1) (15 {40 7 {79 2.19 HI
Pyl 0 ¥ 2 W5 50 .
(0) 2y (&) (80) (3) (183 206 0 Ml
(F) 2 1 g 28 10 50 o
(10} (4 (7 (Sh) (1) (107) .44 MI |
2,2 Schood Achievement () © - 4 9 20 5 3
. (50 (&) (27) 440 (3 (B, 2.25 M1
Py 2. L. 9 B/ 40 50 -
(1) ¢4 (20 (s6) (e} - ey . 244 M
T S SR T S REN- A
(5) o (16) (15} (&6} (7Y {109) 2,18 )
2.3 Leisuire Homg {opy 2 ' 2 6 2t 1 34 :
Activity (1) (8 (304 (1) {9 253 1
. ) .
. (Pu 4 4 1 18 6 50
Co20)  (24). - (38} {38) (&) (134 2.68 1
P} 4 5 15 17 9 50
(20 (20} (45) {34) (9} {(i28) 2.5 1
2.4 fttendance records (SF) 1 2 . 8 2 k{
(3 (8 {2 (4 () (82 2,28 L
(P} 4 4 1 9 50 .
(200 (24 () (32 (9 {133 .46 1

()3 7 w177 :
(AS) (28) (48} (34Y 17) (13D) 2661



" tatle 44 cont'd. oo \
: FI ¢+ HT 3 T ¢HL ¢« NI @ Totsl Weighted : Descrip-
Buidance Services o (8 s 08 e U3 (2 s () s r MWean & tion
2,5 Results of Psycho- (8P} O 0 t -3 032 51
logical .tests ( 0} {0y (3) (&) {32 { 1) 1.14 NI
. .'
(Pal 0 0 § 11 3B 30
{0 {0 {12} (22y {33} { 69} . 1.38 NI
o0 0 - 1t B} .
{0} { 0} ¢35 (20 {39} { &2) 1.2¢ Nl
Total Frequency (s 5 8 B .88 & 182 {2.08) Ml
. (Pu} i0 14 7 3 43 25 {2.18) 1
. : . it it 17 2 %1 72 252 12.15) nt
Total Weighted Mean (2,14} i}
. (5P} - 1.7% '(Pﬁi - .03 {Fy - 2,14
3. Use of the following )
peychological test: {2.09) #1
w ‘ s
3.1 Hental. gbility tast (5P} 1 - 2 8 21‘ A 36‘
{3) {8 {24) {42} (4} { 83} 2.3 il
(Pu} 0 2 I W 50
{0y {8 (% (78] &) (101 2.02 K1
’ Pyt 1 W oW % .
{3 18 {30} (54) (10} © (dOT) 2.14 Ki
N v , t .
& 3.2 Achievement Test (8P} 2 2 0w 2 1 4
¥ {10} ) . (30 (42} ¢ 1) { 21} 2,33 1
k) & 7 18 195 0 .
{20) (28] (43) (38) (3§ {138} | L T2 1
’ (4, b 1510 50 ‘
{20} (24} {121 {37y M { 98} 1.94 HI
3.3 Personality Test  (5R).0 0 3 5 2/ 3 :
' () {0 (9 (n e () 1,31 Nt
(Pu} 1 1 4 9 35 30
{3 {4 {12y {18) (35) [ 741 1.48 . NI



table 14 cont'd.

&8

3.4 fptitude Test ©  (8F) 2
{18}

(Pa) * 4
{20}

I
(201

. (SP). 0
( o)

3.5 Interest Test
(Pub 0
{9

(P}

3.6 Bociometric Test (] 0

- R

3.7 Diagnostic Test (3P} O

Py 2
{1)

3.8 Teacher Made Test (SF) I’
{9

{Pu} 4
(20)

{ 9)

10
{30

15
{143}

16
{48}

(9

3

* (13)

13

{79}
)

1l
{33}

15
{45}

b
(12}

21
(42)

17
(34)

18
{36}

§
(8

10
{20}

&
{12)

5
{10)

8
{12)

3
(10}

0

(60),

33
(86)

17
(58]

20
{40)

17
{34}

32
{32}

35
{35)

38
(38)

2
(29}

30
{ 72}

36
{ 91}

30
(128}

50

{134} -

36
{ 40)

30
{70

30
{ 72}

34
( 44)

30
{ &%)

36
{13

30

1109)

a0
{117}

36

© {91

30’
{128)

1.44

2,53

L
140
1.44
1.28
144
1.38
2.00

2.18

NI

NI

L3

L1

NI

NI

NI

Bl

"HI

1
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table 14'cnnt'ﬂ.

'

S 4 15 1% b 30

{200 {18 (43) (38) (8} (127} 2.54 I

Total Fraquency (P} 5 1 52195 99 | {1.95) HI
(Pu) 13 L2 54 180 138 386 {2.05) HI

_— . {F) 16 23 88 134 139 402 11.99) il

Total -Heighted Hean ) - . {2:09) - Ml

(5P} - 493 {Pu) ~ 2,10 ) {F} - 2.09 '
Grand Total Heightzd ffean 2,04 M
Legend: FI - Fully Isplemented (5} - MI - “Moderately Inplemented (2]
HI - Highly Isplemented (4). NI - Mot lmplemented 0

I < Isplemented C(3)

+

invarntory service.mf the gdidamce progran i only moderately
gmpl@m@nted, Theaa.had_a total grand welghted.mean of 1.93
from the school personnel, E,ﬁg'frmm the pupils and 1.97
from the parents. ‘

For the first category that iz on the various records in
the individwal inventory service used by the guidance
,:énterg Lhe three group of rm%pmnd@ﬁtﬁ agreet that it was
only moderately imﬁl@m@mtad in the cen@er with a total
weig%t@d mean of 1395w The three groups of reaspondents also
agread thet this, category was moderately impleménted with
the school personnel giving it a weighled megan of 1.79, the
Dupilslwith 2.03 and the parantsjwith 2.1,

In the second ;ﬁtegmry that 'is whether these records
were  being  used In tﬁa cedter, “the total grand weighted .

r

w
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In the second that is whether these records were being
used in the center, the total gramd weighted mean was 2.14

which alsg means that the various records as reflected in

Table 14 were “"moderately uwtilized". This is understandable
&g the presently assigned guidance counselor is not
professionally~trainead. The weighted msan aiven by the

respondents for  this category was 2.08 fTor the school
pergonnel, Z2.18 from the pupils and 2.15 from the parents.
The total weighted mean for the uwutilization of
peychological +test in the guidance center was .03 which
meant that these were '"moderately implemented" only. The
rating given by the school personnel was 1.93, pupils was
2.08 and the parents was 1.97. The psychological tests,
that wers imnplemented were the aplitude fest and  the
teacher—made test. A11  pther test were "moderataely

implemented®. The data implied that the assigrned auidancs
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counselor eilther did not have these tests or did not  know
how to administer and interpret-the tests. This .was also

possible as the center did not have a psychometrician.

Implemantation of the Information Service. The

implemantation of ths information service in  the guidance
center of the Bandara Central Elementary School is reflected
in Table 15. There are three categories in this specific
sarvice, namely: the prmvisiuﬁ of information, provision of
far taking placementtest. Total grand weighted mean for the
implememtation of the information service in the center was
2.29 with 2.24 Trom the school parsannalﬂl 2.30 from the
pupils and 2.1& from the parents. The data declared that the
implementation ot the informations service Was only
"moderately implemented".

A5 gleaned from Table 15, all the thres group,
respondents agreed that the guidance center ‘“moderately
provided” information on “school rules and regulations®,
"School Grganizations", "Walues Education®. "Fupils
fovernment", and "rules of Tests". The total weighted m=an

from the three groups of respondents was 2.09. The school

’
5 "y

personnel rated this category with 2.325, pupils with 2.16

and the parsnts with 1.84.

The guidance center also "moderately implemented® the

of
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Table 15

Implementation of Information Service as
FPerceived by the School Personnel,
' Fupils, and Parents

s FI 3 HI &+ 1 &Ml & NI & Total : Weighted : Descrip-
Buidance Services s (8 s (4 e 0 ) 2) s (1Y H Hean : tion

B, Inforaation Service

1. Provide Information: . .

1.1 School Rulas and (5) 1 3 5 0 7 W .
regulations (57 (21 us) () T (1 2.19 KI
(Pu) 2 1 9 /10 50
(10) (4, (27) (56) (10) {107} 2.14 41
’ Bt - 2 R S TR
{55 (8. (24 (58) (10)  (109) U
1.2 School Ciub Org..  (S8P) 2 4 Foon i kS
(10} (6], (21} (80) (3 {90 2,50 M1
T § 5 17 50 . .
(5} (L&) (15) (68} ( 7k - (109 2.18 13
' o "1 3 5o 50
b (50 (12)  {1%) (40) {20y (%3} 1.86 . il
1.3 Yalues Education  {EP) 1 i 0D 3 3o
L5 T8 @ (e es en 2,75 (i
{Py] 2 2 10 21 1 30
(10 (8 (30) (50 -{ 9 (1) 2,22 <M
Py 0 1 §f 2 % 50 _ :
(0} (4 (12 {40y (28)  { BY) 1.82 HI
1.4 Pupil Governnent (8F) 1 2 & 19 8 B .
(5 (8 (18) {38 (8 (8} 2.27 #1
(Puy 2 3 7 m q 50

(10} (12} uh (587 (9 (110} 2.20 fit




-y
=)
-
. f .

I 8. 2% 10 50

{ 9) { B} {24} \}{SE) {10} {103} . 2,10 NI
1.3 Test Resullts and {5P) 0 2 g 32 2 3 ’ .
test takers {0} { 8) [ 0) [ &4} (2} ( 74) 2.05 |
{Puj, 0 3 24 & 3 30 . :
{0} (12) * -(6) (80) {5}  (103) 2.04 HI-
N S R TR - S
(3) (9 (1B (22} 32k (77} 1,54 i)
Total Freguency {EF) 3 12° 727 1L 1Ba
, (R 7. 13 331y M 250
] {F} 4 g IO % - 250
Total Weighted Hean 2.09 MI -
' (8F) - 2,25 (Pu) - 2.18 (P} -"1.84

- - e et e e e e D L L)

2, Provide the following activities in school as:

2.1 PTA Meetings. @2 4 7 1 3 . 3% ]
(10} &) (20} (400 (3) (90) 25 .M
* Py 2t % B 1 %
(10) (&) (@7 (s (10)  (1O7) 2 M
Moz & W19 8 )
(100 () U2 (38 (B (18 2 M1
2.2 Honthly Celebration (SF) £ 2 & 19 & 3
(5 (8 (8) (38) (8 (82 221 M
Foot &7 37 % .
o CUUS (e (2 e (7 22 M
® o1 4 5 B 7T %N
(S) (b C (5 (e8] () (109) 248 Ml
DIBP/ESF Fisld Dy (BRI 1, 9 W 5§ % -
(5) (4 @m0 (5 (8 225
(Pu) 2 ! 7 09 9 50 , .
MOy (20 (20 (8 (%) (110) E% I
R R A

(5} (18) (2} (62} (7 (1L 2.22 1




2.4 Pupil Government (SP) 1 LI ) 7 34
Organization (5 12y (15 (40} (7T (79 AL, M

(Pu) 1 i 5 13 7 50

(5) (14}  {15) {64} (7} (109} 2,18 . H
! ) L 1 £ 9 35 50 .
(5 (8 (2} (18) (35 (74 1.48 M1

Total Frequercy {5P) 5. 18 1A 74
' {Pu) & 12 A D Va S X S
{P) 5 15 0092 -5 187

Total Weighted Mean 2.19 Hl '
(8P} ~ 2,30 (Puj - 2,19 {P) - 2,09
3. Provide Dver-aged (8} 2 610 1 23
Pupils with Infor- (10} (24) (30} (32 (2} (98} 2.72 I
mation in taking .
placement test {Pu} 4 3 15 1 q 30
: (200 (20} (45 (34 (9 8 2% 1
(74 4 15 19 8 50 _
{20y (16)  (45) (38) (8} (127) 2,54 1
Total Grand Weighted Meam . ' 2.29 L)
5P = 2.42 © Py = 2,00 P=2.1b
x 1
Legend:

8P = refers to school persoonel
Pu = refers to pupils
P = refers to parents

the school personnel, .56 from the pupils and 2.94 from the
parants, The total weighted mean for this category was

2460,
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2.4 Pupil Government . (8P) 1 T 750w 7 3

" Organization (%) 2y 5 ) (7 (7 2,19 1l
(Pu) 4 5 037 50 ,
(5 (te) U5 (68} (T)  {109) 248 . M
v ‘ B S S S T S
(51 (8, (1B U8 3% (m 148 KT
Total Freguency  (8P) 5. 10 @ 1 A T

{Pu) & 12 8 120 3 200
Py~ 5 i3 0 92 .38 197

"Total Weighted Hean i , 2.49 Bl
' (8P} - 2.30 (Fu} - 2,19 (F) - 2.09
3, Provide Over-aged (5P} 2 & 1 16 - 2 "3b
Pugils with Infor- {10} {24) (307 32 (2 { 98} 2,72 1
mation in taking ’
placement test {Pu} 4 ] 5 9 50
. {200 {20} (45F (34) (9 [128) 2.5 1.
(Fy 4 4 15 17 8 50 i
(20} (16) (4% (38) {8) (127} 2,38 1
Total Grand Weighted Hear . ‘ 2.29 Kt
8P =242 © Py = 2,00 P = 2.1b
Legend -
8 = refers to school personnel
P = refers to pupils .
P = refers to parents
\

-
I

the school personnel, 2.3&6 from the pupils amngd 2.54. from the

parents., The total weigh@ed mean for  this Eategmry was

Db,



"
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following activities of the schools; - “FTA mestings,
"monthly celebration", ‘“BSP/ESP Field Day", and "Pupil
Bovernment". The total weighted mean for this category was
2.1% with the school personnel rating the eatagury with
2.30  pupils with 2.1% and the parents with 2.09. Tha data
implied that there was a ne=d for the guidance counselor so
the she could come and give the sssentials information
regairding these organization to the pupils.

The guidance centser implemsgnits an information service
to  the pupils on how to take placement fests. The three
groups of respordents agreed to this with a weighted mean of
2.72 AFrom  the school personnel, Z.94&6 from the pupils  and
2.94 from the parents. The total weighted mean for this

category was 2.60.

Implementation of the Counseling Service. The

1

counseling service has been described by many as  the
kevetone or heart of the guidance program. The central
purpose of counseling is to assists students to explors  and
understand themselves so that they can bzcome self-directly
individuals.

in this study, the thres groups of respondents were
requested to react to the implementation of the counseling
sRIrVice. Thare werse several coriteria cited to  Judgs  how

this particular service was implemented. As reflected in



74

Table 16, the total grand weighted mean was 1l.66 which means
that the service was "moderately implemented". The three
groups of respondents gsnerally agresd to this finding as
the total grand weighted means from the school personnel was
1.91, from the pupils was 1.82 and from the parsnts was
1.7%.

It is  shown in Table 16 that the three groups of
respondents agreed that fest results was wers wused and
availed of in the counseling ssrvice. This was rated with
2.80, 2.44 and 2.34 by the school personnesl, pupils  &nd
parents, respectively.

The availability of the "cumulative records" individual
sglf-inventory", "Intervisw records", "guidance folders" and

"erase study! were all rated by the three groups



Implementation of the ECounseling Service. The

couns2ling ae}vica has been described by many as the
keystone or heart of the guidance program,. The central
purpose of counseling is to assist students to explors  and
understand themselves so that they can become self-directly
individuals.

Im  this study, the three groups of respondents were
requested to react to the implementation of the counssling
service. There were several criteria cited to  judge how
this particular Servfce was implamented. 6Gs reflected in
Table 16, the total arand weighted mean is 1.464 which means
that the service was moderately implemented. The thres
groups of respondents genserally agreed to this findings as
the total grand weighted means from the school personnel was
1.91, from the pupils was 1.82 and from the parents was
1.79.

It is shown in Table 14 that the fthree groups of

respondents agreed that test results was used and availed of

in  the counseling service. This was rated with 2.30, 2Z.44

k3

arid L34 by the school personnel, pupils and parents
respectively.
The availability of the Youmilative records”,

individual self-inventory", "Interview records", "guidance

folders" and "case study"” were all rated by the three groups
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Table 16

Implementation of the Counseling Service as
Perceived by the School Personnel,
Fupils and Farents

+FI ¢+ 8T ¢ I ¢« HI ¢ NI « : : Descrip-
Buidance Service H : Total ¢ Weighted: tion
3+ 4 3 52 21 ¢ Hean

L - Counseling Gervice
1. Use and Availability of the following teols for counseling

1.} FCumulative records (5" 0 i i 3 % 36

{9 (4y  (3Y {18} (29}  {44) 1.28 il
{Pu) i Z 3 & B an
{5) (8) 7 {12y (3| {7 1.44 il
’ (P} &t L 7 & & 50
(1 {4) () { B} (42 {43} 1.33 NI
1.2 Iadividual self- s} 0 0 3 5 28 34
inventory {(n o {9y (10} {28y  (47) 1.3 il
[P} 2 1 4 ] 38 50
(i) {4y {13 (10 {3B) {78) 1.48 NI
{ B L ¢ 3 i) 35 50
£0 {9y 15y (200 (39) {70} 1.4 H1
1.3 Result of tesl {5P) 2 4 7 20 3 3b
(16 (14} (21) (40) [ 3 (90) 2.30 i}
{Pu) 2 4 i4 17 g 50
(10)  (23) (42} {3}y (%) (123) 2.4 Ri
4 T 4 i5 17 i2 50
{10y (i6) (&%) (34} {12} {117} 2.3 Hi
1.4 Interview records (5P} 0 ¢ 0 4 32 36
{ 0} (0} (0 {8 (32) {44} 1.22 NI

{Pu} 1 1 2 § 12 30
(5 (&) (&} (8B) (42) (&3] 1.30 N
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(P} 1 2 2 5 40 30
£9) (B &y (1) {40} (69%) 1.38 HI
1.7 GBuidance folders and (5P) 0 i 1 ] 29 3t
records (0} {41 {3y (10} (29) (48) 1.28 NI
{(Puj D ] 3 i 35 30
-~ (0] () (i3] (20} {33} {70} 1.40 NI
{pp 1 i 4 g 35 30
(91 (4 12y (18 (3%) (74 1.48 NI
i.6 [Case study recards {§F} 0 0 J 3 1 28 b
(er (@ {1 (zZ8 4" 1.30 NI
{Pu) 0 0 3 10 35 50
(o) (0) (i%) (20} {35) ({70 1,40 il
{P} 2 1 } § i 50
{10y (4 (12 (ie)  (3B) 7D i.48 HI
Total Frequency: Ly 2 b i3 8 149 1.48
Pu & 10 3 M 197 1.58
P 7 7 32 50 202 1,36
Brand Heighted Hean {1.34) Hi
2. Use of the following technigues procedures in counseling:
2.1 Study of all data {5ry 0 2 & 27 36
(sp (0 (&) (12} (27} (50} 1.38 NI
{Pu) 1 2 3 b 38 50
{5 {8} {9} (12} (38 (72} 1.44 NI
(P 0 ] i i1 33 30 -
{0 {0y (12} (22 (35} (&%) 1.38 il
2.2 Plarning purposely {epy 1 1 i 7 26 34
and fiexible interviews {58 (4 (3 {14y (28} {52) 1.44 HI
{Pu} 1 1 4 7 37 ab
(5 (&) {12y (14y {37y (1Y 1.44 HI
{r 1 0 ] 10 34 56
T I €3 O -3 SO 1 I 5 B 1.3 i.48 NI
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2.3 Encouraging free self- (&P} | 3 3 20 I 36
expression on pupils {5y {12} {15} (40} 7} {79} 2.1% HI
{Pu} 4 3 i3 19 8 50
{20) (16} ({43) (3B} { B} (iZ7) 2,54 i1
[ ] 15 17 9. 9
(20) (20} (45 (34} (9 {12@) 2.3 “HI
2.4 Establishing rapport (8P} O 0 ) 4 32 36
(oY w0 (8 (32) {44) 1.22 NI
{Pu} 1 1 2 § 52 30
{5) (& (&) (8B {42}  ({(B3) 1.30 HI
(P 1 2 2 4 4 50
(G (8) (&) (8 (4} (&8} 1.34 NI
2.3 Haintaining an ohjectivelS5P} | i H & 27 36
attitude towards the counse- { 3} {4} {3} (12} (27} (51} 1.42 K1
iee on his problems.
{Pu) @ 0 4 1 35 50
{0y 0y (zy (23 (35 (9 1.58 NI
LI I 1 2 1 35 30
(3 4y (&) {223 (35 (72} i.4 13
2.6 Haintain high ethical {8F} O 1 2 3 a8 3b
standard regarding data (8} (4} (&) (10} (28) (49) 1.33 NI
given in confidence
{Pu} 1 i 3 11 34 0 .
{5 (8 (9} (22} (34} {74} 1.48 NI
(P} 2 0 2 12 3 50
{10y (03  {&} (24} (34} {78} 1.48 HI
trand Hean: 8P = 1.83 Pu = .69 P = L.bh 1.66 HI
Legend:
. Fully Implemented {FI} - 5 - 4.51 and up
Highly Implenented {HI] - 4 - 3,31 - 4,50
inplemented (Fy -3- 2.31 - 3.5
Hoderately Implemented (HI) - 2 - 1.51 - 2,30
Hot Implemented (NE} -1 - 1,00 - 1.50

SP - School Personnel
Pu - Pupils
P - Parents .



78

af respondents as not implemented by the guldance center in
the counseling service. The data implies that thel guidance
counselor being not sducationally gualified, had not
undertaken or implemented counseling effectively.

On  category that is using technigues procedure in
cmunaalingg.thﬁ thres group of respondents also agreed that
this was only moderately implemented with total weighted
mean of 1.81, The total weighted msan from the Echéml
personnel was 1.50, from the pupils was 1.460 and from the
parents was 1.42. Howsver, only on "Encouraging free self-—-
expression on pupils" was rated moderately implemented with
weighted mean of 2.1%, 2.54 and 2.5&% from the school
personnel, pupils and parents respectively. 41l other
technigue were declared not implemented by the three group
of respondents.

Hs gleaned from Table 16, the three groups of
respondents also agreed that the following technigues were
not implementsd: "Provision is made for individual and group
counseling”" with a weighted m=an of 1.3%1, 1.48, and 1.40 for
the schoonl personnel, pupils and parents respectively:
"Provision for administered and frealy interpreted
psychological test" with weighted mean of 1.268, 1.30 anl

L2820 from  the school personnsl, pupils and parentsy and

"pmupils with problems freely avail for counseling service
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"with 1.11, 1.22 and 1.14 for the school personngl, pupils
and parents respectivelv. The data implies that no

counseling service is really taking place in the center.

Implementation of Placement and Follow—up Service. The

perception of the thres groups of respondents on the
implemantation of placement and follow-up service of the
center is reflected on Table 17. The total grand weighted
meEan iz 1.62 which means that this ser?ice iz moderately
implemented by the center. The grand weighted msan  from
there school personnel is 1.48 from the pupils is 1.63,
and from the parents is 1.37.

Thae three dqroup of respondenits also agreed that the
placemsnt service was only moderately implemsnited with a
total weighted mean of 2.00. The school personnel  total

weighted mean was 2.235, pupils was 1.90 and the parents was

{—t

- B

£n

Table 17 reflects that there is no follow-up service
taking place in the center as the total weighted mean from
the threse group of respondents is 1.35 with a descriphive
rating of not implemented. This item Qas rated by the
sghool personnal with a total weighted mean of 1.35 and the
pupils with 1.48, whiletthe parents had a total weighted

meran of 1.532.

The data revealed by Table 17 clearly illustrates that
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Table 17

Implementation of the buidance Program in FPlacement
and Follow—up Service as Perceived by the School
FPersonnel, Pupils and Parents

¢ FI ¢+ B ¢ I ¢ HI : HI 1 i ¢ Descrip-
Buidance Service ! 1 Total ¢ Heighted: tian
334 £ 3 02 11 :  Hean

D - Placement Servite

i, Broup pupils according to {sf} 0 0 3 30 3 &
abilities through the use of i W @ ) {3 72 2.0 HI

test result.
{Fa) i 2 8 28 i) 30

{3} (B} (24} (38} (10} {109} 2.10 HI
{F} 2 1 El 28 i0 30
{10 {4} {Z7) {56} (10} (103}  2.14 Hi
2. Provisien for pupils adjust-
gent to mest their spacial
needs.
2.1 Intellsctual {sf) 0 2 il 32 2 34
{0 (8 {03 (&m) (2} {74 2409 RI
fPuy 1 1" 5 33 1 50
(3) (4 {5y {e6y {10y (100} 2.0 #I
{r} 1 3 i 20 2 30
{5} (12} (15} (40) f21) (93} 1.B4 HI
2.2 Physical {spy 1 i 9 il 3 34
{3 (4 270 (4 (5 {8l 2,28 HI
{Pu} 2 1 4 ] 38 Ll
{10y (& (2 (10) (38) (78 1,48 Hi
(M 1 0 & i1 32 0
{5 {0y 118y (22 3 {77} 1.54 HI
2.3 Enotional {sf} 0 2 2 2 30 36

Ley fey (&) (4 (30) (88) 2.4 )i
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table I7 cont'd.

{Pu) & § 15 19 8 50
(20 {1&6) (43) (38) (®) (127} 2.34 I}
[P} 4 3 13 i7 ? 50
{200 {207 (45) (3% (9} (i) 2.96 HI
2.4 Establishing rapport (8P} 0 0 0 3 32 35
(o) W 0 (B (3 (44 1.22 N1
{Pu} 1 i 2 4 4z a0
{3 (&) (&) (8) (42) (&5} 1.30 NI
(P 1 2 2 4 41 a0
(3 {B) (&) (®) {41) (&8) 1.34 NI
2.5 Haintaining an sbjective(8F) 1 i 1 & A 34
attitude towards the cownse- ( 3} (4} (3} (12} {27}  (5iF 1,42 HI
lee on his probliess.
(Puj O 0 4 i 3B 50
{0}y {0} {12) {22y {35) (&9) 1,78 HI
(F} 1 i 2 i1 35 at
(3 (4 {8 {22y 135y {72} 1.44 HI
2.6 Haintain high ethical {BP) O 1 2 a 28 3
standard regarding data {0y (&) {8y (i {78} (48) 1.33 NI
given in confidence
{Pg} 1 1 R & | 34 30
(5 @y 4 (22) 34 (74) 1.18 NI
{ B} 2 0 2 12 34 af
(1) (0) (&) (24) (34) ({74) .48 NI
Tatal Fregueacy: gp 4 b i 8 47 24 1.50
Pu 8 2 ki | | 1% 300 1.40
P 9 f 30 &5 188 300 1,62
Total Heighted Hean {1.57) HI
3. The Buidance Counselor (5P} 2 2 10 2 i 35
attended trainings {10) (8} 36y {4} (1} {91} 2.33 14
{Pu} 2 3 13 17 i2 59
f10y  {td) (43; (38) {12} (li7y 2.3 RI
[P 4 3 14 14 13 50
(26y {12} (42} (32) (i3} . (L19) .32 HI




table 17 cont'd.

4.

b

7.

a.

The Buidance Counselor (8P}
has easy access to cupmu-

lative records.
(P

( P)

The Buidance counselor has  (SP)
a private office cuhicle

with basic eguipsent needed

for counseling. {Pu)

(P}

Provision is made for indi-  (5P)
vidual and group counseling,

{Fu}

(P}

Provision for adeinistrative {5P)
and freely interpret psycho-
lIogical test.

(Pu)

( P}
Pupils with probless freely (5P}
avail for counseling service.

{Pu)

()

T
{21}

{21

(18}

10
(30)

10
{30)

20
(40}

29
{58

28
(34)

14
(32)

27
(34}

17
(34}
{10}

i
{22)

3
{3

12
{12)

28
(28}

34
{34)

35
(35)

29
{2%)

42
{42)

43
(43}

14
{14}

45
{43)

47
{(47]

36
(91}

50
(117}

30
(119}

36
{98)

30
i1}

30
{117)

34
{47}

30
(73]

50
{703

34
{34)

30
(63)

30
{61}

36
(40)

30
{61}

30
{51}

2.33

2.3%

2.32

2.712

2.22

2.34

1.3

1.48

i.40

1.28

1.30

1.22

1.11

1.22

1.14

HI

HI

HI

i

NI

NI

L

NI

M

RI

il

[}

NI




table 17 cont’d,

B4

Total Frequency: sp 8 14 38 39 i 198 1.91
Pu g iz a0 20 151 30z 1.82
P 13 12 §2 74 142 300 1.7
Total Weighted Hean {1.87) il
{Pu) 1 i 3 & 38 50
(3 @8 (% (2} @8 (78 1.44 HI
(P} 0 9 3 10 35 30
{8 (0 {15y {200 (35} {70} 1.40 HI
3. Rssistance given for place- (5P} 2 i 7 20 I - 3%
nant to pupils. {10)  {18) {24 @ (3 9 2,50 Hl
(P} 2 b 14 19 g 50
(10) (24) (4% {3\ (9 (123} 2.48 HI
{M 3 ] 13 18 11 36
{13y (200 (3%) (36) (1) (118 232 . fI
Total Frequency: P 3 g 2 W4 B im 2.75
Pu 7 12 34 92 105 230 1.9
P 7 9 g 87 109 230 1.83
Brand Heighted Hean (2.00)
E. Follow - up Service
. Follow - up made with {8Py O g 3 5 28 b
pupils with : {0y 10y 9y (10} (28  {ET) 1.31 i1
a. Persona) emotional fPuj 2 i 13 17 12 30
prablea. {10 ({16) (43} (34} {12} (U7} 2,34 i1
O i 2 3 42 9
{3 (4 (&) (B {42} { 49) 1.3 HI
b. Scholastic failure (sP} ¢ 1 1 3 aj 36
(o) {8 {3 e 2% s 1.28 H
1T B 2 2 5 40 30 '
{8 {8 (& (10) (40) (&%) 1.38 1




table 17 cont'd.

{ P 4 M 50
{8} {41} (M) 1.08 i1
£, Under achiever {5P) 4 28 36
(8) (48) (57}  1.42 NI
(Pu) & il 30
{12} {41} (&%) 1.28 NI
{ P) 10 35 50
{20y (350 (79) 1.50 i
d. Potential drop-out {5P) -3 30 36
(&) (300 (a9 1.34 il
{Pu) 1z 35 30
(24)  (35)  (98) 1.14 i1
{ P} i0 3 50
' (20} {34 {83) 1.24 I
8, Transferees (SP) 4 30 36
{8y {301 (47} 1.3 |
{Pu) g 37 S0
[18y {3y {73) 1.44 i
{ P} 13 i 50
{30y (31 (7N 1.54 HI
Total Frequency: i 143 1B
Pu 43 145 m
P §3 183 250
Grand Yeighted Hean Bp - 1.34 P-1.34 {1.48}
2. Follow-up Counselee [5F) | 28 34
pupils to see yheither {10}  {Z8} (50) 1.3% NI
they are improved or aot.
{Fu) 12 34 50
(24} (34 (%) 1.48 NI
{P} i1 3 36
(22} (34 {78} 1.52 )
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table 17 cont’d.

5. Follow-up honor pupils {8f} 3 i b pe:! 34

progress in school/out E0)y (& 3y (1) (28)  {47) i.31 NI
of scheol.

{Pe) 1 0 3 14 32 30
tay (o (9 {28 (31) (14 1.48 HI

{F) 2 0 i 14 k3 50
(16} {6} (3 (32} {31y (78 1.52 fit

Total Frequency: gp i 2 2 i b 7z

Pu 2 2 4 24 &b 100
B 3 3 2 27 b3 106
Total Usighted Hean 8 -1.35 Pu - 1.48 P -1.52 {1.33) N
Grand Hean: ) - HI

B = 1.4§ Pu = 1.63 P o= 197 {1.462}

Mo placemant and follow-up service is done by the guidance
counselor. This suggest that the ' guidance counselor is not
aware of the importance of the service or must be very husy

in othsr activitiss.

Implementation of Research and Evaluation Service.

Table 1B ghows the perception of the thres group of
respondents on how the Research and Evaluation Service is
implemanted by the guidance center. As reflected from Table
I8, the total grand weighited mgan is 1.38 which means that
this particular service is moderately implemented. ‘Thiﬁ was
supported with the total grand weighted mean from the school
parsonnel of 1.37, from the pupils of 1.38 and from the

parents of 1.38. .
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Table 18

Implementation of the Research/Evaluation
Service as Perceived by the School
Personnel, Pupils and Parents

tFL « B ¢+ T ¢ HI ¢ NI ¢ H t Bascrip-
Buidance Servies H : Total 1 Weighted: tion
I T T - I A | £ Hean

t. fction Ressarch project ronducted by:

1.1 Scholastic failure {5F) 1 i L i 30 34

{ 5} {4} {6} (8 {30} (47} 1.3 NI
{Pu} i 2 i 10 33 30
{51 (8 (& {20 (3 {74 1.48 N
{ B} 0 i i i9 29 30
{6y ) (3) (38 (2%9) (78 1.48 )
1.2 Underachievers (5P} i 2 i j 27 34
{5 {8 {3} (10 {2 (53) 1.47 NI
(Pu) 0 1 4 9 34 30
{ 0) 4 121 {18y (38} {70 ) 1.4 NI
(P i 2 3 17 27 30
{ G 8y 9 (3%) (2N {83} 1.64 H1
1.3 Fotential DBrop-out {sF) 1 0 3 13 i9 36
{5 (0 (9 (26 49) {99} 1.464 Hi
{Puy 1 1 "1 1 33 50
{8 (4 {3 (@28 (33 78 1.44 NI
{ F} i 1 Z iz 34 at
(8 (8 (& 2 38 (73 1.44 NI
‘Total Frequeacy: gp 3 3 4 2 7h 108 1.47
Pu 2 3 7 33 104 331 1.45
P 2 4 ) 18 % 150 1.53

Brand Heighted Mean {1.48} H
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tabla 18 cont'd.

2. Dissemipation of the result of
research to:

2.1 Pupils (5P} 1 0 2 § 30 36
(5 {00 {61 {8 (36) (44) 1.22 NI

(Pu} 1 i i 2 45 50
(5 (4 (3 (4 (45 (&1 1.2 a1

{pPy 1 1 1 4 43 0
{3) (&) {3} (8) {43) (&) 1.26 NI

2.2 Teachers {sp} 0 o 1 7 28 35
(0y (0 3y (%) (28}  (49) 1.23 il

(Pu} 1 1 3 3 40 50
{3 [y (% (10 (40) (6B} 1,34 N1

[ 1 i b 42 30
(0 ) (8 {12y 4y {51} 1.1% NI

2.3 Parents {8P} 0 ¢ 1 10 25 Jb
Foy (0 (3 (200 (2%) (48) 1.33 I

{Pu} 1 i 2 4 4 a0
{3 (B (&) (8 &) (68) 1.36 I

{Pr} 1 1 H 3 42 a0
(3) 4 {3 (16y (42} (&4} 1.28 NI
Total Freguency: sp i g 4 21 a3 10% 1.26 NI
Pu 3 4 b i1 126 136 1.3 NI
P 2 3 3 is 1277 130 i.23 HI
Brand Heighted Hean {1.27) NI

The perception of the three groups of respondents or
whether on action researches were conducted on  "scholastic
failura", "Underachisves” and "potentials drop-outs", come-

up with a total weighted mean of 1.48 which means that these
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are not implementsd in the guidance center. The total
weighted mean from the school personnel is 1.47, pupils is
1.45 and from the parent is 1.53. The data signifies that
no action researches was ever conducted by fthe guidance
counselor.

fz reflected by Table 18, the toital weighted mean for
*dissemination of researches to puplils, teachers and
parents" is 1.27 which signifies that this was never
implemented. The school personnel total weighted mean is
1.26, pupils is 1.31 and parents is 1.2%. This basically
connect for what is there to disseminate if no researches
was ever :Dndqctad,

The data agreatly signifies that when a guidance center
is manned by a guidance counselor who is not esducationally
trained for the iob, doss not know the requirement for an
effective guidance program, then such guidance program will
never b functional.

Summary of Perception of the Implementation
of the Buidance Services

Table 19 presents the summary of the sutent ot
implemaentation of the five guidance services in  Gandara
Elementary Central School. The thres groups of respondents
generally agreed that the fouwr guidance services were only
"moderately implemented" by the center. The waighted

avarage given by the three group of respondents foe



Tabl® 19

G0

Summary of Perceptions on the Extent of

Implementation on the Five Buidance
Services of the Guidance Frogram

Seen nn et st ann e Lesm mane g sest s e some somd s s ke mane e oo mard 2o e ko e ) e b o $oid ek ek AL BAAS foke et 408 Bk okt 4ot R 0 BLLE S S84 8 B BiAR 3% L NS G Gle A BLES VLAY S e
I T I I D I T O I N R T R I I S B S e S e R e R o e S S R R N R RS m R REE

H Respondentis seighted ¢ Descrip—

: School z Pupils 2 Farenis:
sPersonnal s s

i 4844 640 S48 58 $448 $448 $440 SIAE AL TALS $AHE LR SLSY FRE ELPS TPY GRS PR FURR YRS FPD TR WA STRY TRV FTRY TR S Tt PP $H1S S0t P by Ao e Seen e e Lake Bean e e e S an e ek e Seve e e e e ke el

Individual Inventory

Service 1.93 2.10 2.09 2.04

Information Service o422 2.30 2.16 2.2

Counseling Serviee ‘ 1.43 1.6% 1.bhé 1.6&

Flacement & Follow-up

Service 1.45 - 1.63 1.57 .62
Resparch & Evaluation

Service 1.37 1.38 1.38 1.38
"Individual  Inventory Service", "Information

7 tive
: Rating

1
fI

f

I

mEmRImREERREEEET

Service',

"Counseling Serviece","Placement and Follow-up Service" and

2,04, 2.29, l.&& and 1.62 respectively.
Ressaroh ‘and Evaluation Service obtained

average of 1.38 from the school personnel,’

parsnts which signifiss +that this service

implemented by the center.

In as much as the computed F-valuse of 0.008

much  less than the tabular valus of Z.74 at 03 level at =2

a weighted
pupils  and

Was tEvear

2 is  wvery

~
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Table 20

Analysis of Variance on the Perceéeption of the
Guidance Perzonnel, Pupils and Parents on
the Extent of Implementation of the
Five Guidancs Services

D L R S R L L S L S o S S S I L o S L R I o e I L O S L N e T e e I I I s oo m o e

Source of @ Degrees ¢ Bum Fean 3§ Computed : Tabular
Variance of s of tBouares: F g F
1 Freedom $Sqguares: H Value 1 Value
Betwesn 2 L0148 0., 00074 0.0052 3.74
Within 12 1.71908 0. 1435
Total i4g 1.72054
Decision: Accept H,

77t reTe PYeTE et e SHOTE St Seen Sk g ansep ey iean SeteE ity Popey Fiany ets Fpet SRS e YA TESE ALt SNV SPOYE YRR Spear YRR Teren ar PP PIEUD SYf3 TAPeH WPLHY SRS SYORL S10SR SAYNE SEPE SHTLE SR IR APOVE Setvd R TrTTY Pfvh 8PS IR R bt i boAed St e sy Pt

and 12 degree of Tresedom. The null hypothesis that “there
im no significant difference in the perception of the school
personnel, pupils and parents respondents as to the imple-
mentation of the five services in the guidance program” is
acceptad.

This signifies that the thres group of respondents have
more or less the same perception on how the five services of
the guidance center of Gandara Central Elementary School is

implensnted.

Problems in the Guidance Center
Froblems are always prassnt ] ot in the

implementation of a program. There weare ten problems



identified by ©the school personnel as shown in Table 21
The Likert five point scale was also used to determine fthe
extent to which these problem werse felt by the guidance
personnel . Five descriptive ratings were used - - fully

felt, modegrately felt, felt, not moderately felt and not

Lod

and 1

k3

Telt - - each assigned a weight of 3, 4,
respectively.

OFf the ten problems identifiesd, seven were declared by
the school personngl as “much felt" in the guidance center
and there were only "felt". The ssven that were much felt
waere problams on "Lack of knowledge and understanding of the
vhjectives of the guidance program", YLack of coopsration
between Ehe parents and the community", "Lack of cuuparatiaé
be twesn aschool principal., guidance counselor, class
advisars, classroom teachers and pupils", "Lack ;f gqualified
gulidance personnel to take charge of the guidance program”,
“Poor attitude of school principal towards the program",
"Inadeguate auidancs facilities® and “Lack of necessary
tools  and equipment. These problems obtained & - weighted
maan of 4.4, 3I.8L, 3I.&7, 4.14, 4.19, 3.46% and 4.03
respectivaely.

.The problems that were only felt by the school
personnel were on “"lLack of financial suppeort" with weighted

mean of 3.31, "Inadeguate guidance material resources" with
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Tablse 21

Problems Felt by the School Fersonnel in the
Implementation of the Guidance Program

: : : Bestrip-
Problens : 3 Total : Weighted: tion
: 3¢ 4 32 1 £ Hean :

1. Lack of knowledge and wnder- {SP) 10 14 16 0 o 3b
standing of the objectives of (30)  {64) (30y (0) (0} (144 4.0 HF

the guidanes ‘praogras.

2. lack of cooperation between (SR} 10 13 9 4 ] 35
the parents and the community. (30) (52) (27 (@) (0 {137) 3.8 HF

3. Lack of cooperation betwess (SP) @ 17 2 3 3 36

schapl principal, guidance (45 {68} (A3 {10 (3} (132} 3.47 HF
counselor, class advisers,
classroom teachers & pupils.

4, Lack of gualified guidance (5P} 13 11 0 0 0 35
personnel to take charge of (78} {44} {30} (0} (0) (i4%}  4.14 HF
the guidance program.

5. Lack of fipancial support.  [SF) 6 10 9 i1 0 34

(36} (40 (27) {22}y (0} {119} 3.3 F
4, Poor attitude of schosl {5} 9 i1 10 3 0 34
principal fowards guidance {83y {703 (30) (&) {0) {151) £.19 HF

progran.

7. Inadequate guidance material (8F} 13 b & 10 1 36

resaurces . (RS} (3%} (1) (20 (L) (1 3.5 F
8. Considered as an additional (5P) 10 10 4 i0 2 34

load. {(50) (40} (12) (2 (2 (2m 3.44 F
9. Inadequate guidance facili- {8F) 12 ] 8 & 1 36

ties. [60) (3} (24} {12} (L {133} 3.6% HF
16. Lack of needed tools and (&) 10 18 7 1 o 34

" eguignents. (30} (72} {21} (2 (& (i49) 4,03 HF
Total Frequency: sp 104 130 73 30 7 346 1.47

Brand Yeighted Mean {3.78) HF
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Descriptive Rating Berals Weight
Extremsly Felt (EF) - 5 4,851 ~ and up
Much Felt {MF) - F.01 —~ 4.50
Felt (F ) - = 2.51 - .80
Mot Fuch Felt (NMF} — 2 151 - 2.80
Mot Felt at all (MF} - 1 1.00 ~ below

Z.54& and “Buidance activitiss arse considered &8  —an
additional load” with a weighted megan of 3.44.

The data revealed by Table 20 signifies that there is a
nead to improve the implementing guidelines of the progream
and to improve aors cooperation among school personnel  more

gspecially among homeroom advisers.

Suggested Solutions to Probliems

In order to minimize problems in the guidance cenher,
the school personnel were also requested to detarmine some
gplutions which maybe impkemented by the guidance- center.
Table 22 reflects eight identified problems. Again the five
point scale was used with the following descriptive ratings
- - wmtrongly agree, agree, undecided, disagree and strongly
disagres with an assigned weight of %, 4, I, 2, and 1
respectively.

as revealed by Table 22, the school psrsonngl  strongly
agres  on  four solutions and agreed also on  another four

solutions to the problems. The solutions wherein the school
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Table 22

Suggested Solutions to the Problems by the
School Personnel

:54 ¢ A : U : D ¢ 5B ¢ : : Dlescrip-
Eolutions H : Total ¢ Heighted: tion
4 332 1 ¢ Hean

1. The support of the school admi-(5P} 15 10 1 0 b 34
pistration is necessary in ini- (73) (40} (33) (4 {0} (14B) 4,11 A
tiating and carrying out 2 good
guidance program.

2. Looperation among teachers, (GP) 16 10 10 0 0 36
rlass advisers, principal is (86) (40} (30 ) (0} (&} {i150) 4,17 A
essential,

3. Everyone must recognize that (SP) 1B 15 3 0 0 36
the classroom teachers plays {90) {40} {3y {0) (0} (13%) 4.42 f
important role in the guidanee
progragr,

4, Every pupil should feel that (8P} 15 10 9 21 0 34
there is someone in school to {75y {40) (2N (& {0} (134  4.03 A
whon he can twrn help when he

was in troubla,

5, There is a place in the gui- (&P} 20 13 1 0 0 36
dance pragras for qualified (100} (600 (3 {0 (0} {i&3) 4,53 5h
counseler who have Eime set
aside for guidance.

6. Essential guidance services (8P} 20 18 i 0 0 36
should be available to every (125) (40) 13y {0) (0} (14B) .67 5

child ghen he needs thea.

7. Buidance services must be (8P} 26 io 0 0 0 36
carefully defined. {130} (46} {0} {0) ¢40) ({170 4,72 A
8. Responsibilities for guidance (BP) 28 8 0 0 0 36
services must be earefully {180) {321y (0} {0} ({(0) (172} 4.78 L]
assigned,
Tetal Frequency: gp 163 a8 3b Z 0 287

Srand Weighted Hean .43 figree
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Deseriptive Rating Scala ¥might
Strongly Agree (88} - 3 4,51 - and up
fAgreed Y 4 3.91 - 4,50
Undacided ) 3 2,91 - 3.50
Bisagree 1 2 1.531 - 2.50
Strongly disagree (5D}- 1 1.80 - below

personnel declared that the strongly agree were "There is a
place in the guidance program for qualified counselor who
have +time set aside for guidance”, “"Essential guidance
%EFViCES should be available to every child whe nesds these
servires", "Buidance services must be carefully defined’,
and "Responsibilities for guidance services must be
carefully assigned", with weighted mean of 4,533, 4.67, 4.72
and 4.73 respectivﬁlyn

The other four solutions where the school personnel
cnly agres wars on “"The support of the administration is

]

nacessary 1is initiating and careving out a good oguidance

program” with a weighted mean of 4.11." "Cooperation among
teachers, ¢lass advisers, principals is essential" with
4,17, "Evervone must recognize that the classroom teachers

plavy important role in the guidance program” w@th 4,42 and
"Evary pupil should feel that there is someone in school  to
whom ke can turn to for help when  in frmuble“ with a
weighted mean of 4.05.

The data as revealed by Table 2% suggest these
suggested soluitions be effectively implemented to insurs a

greater success and & well-recognized guidance program.



Chapter 5

SUMMARY OF FINDINGS, CONCLUSIDONS AND RECOMMENDATIONS

This chapter presents the overall encompassing overview
of the study. It also gives the significamt Findings
derived from the data with the subsequent conclusions drawn

and corresponding recommandations made.

Summary of Findings

The findings are hersin summarized based on the results
of the investigations of the study.

1. HMajority of the respondents were Temales accounting
for 94 or 6£%.12 percent and only 42 or 30.88 percent were
males. There were 23 or 91.67 percernt female respondents
from the school personnel, 29 o 58.0 percent from  the
‘pupils and E2 or 44.0 percent from the parents.

2. There were 43 or B&.0 of the 50 pupils who had ages
frrom 11-12 vears, while the school personnel and  parents
were more oF lass in the late thirties within the age
bracket of 33-37 vears, 23 or 26.74 percent and 15 or 17.44
percent were in the esarly forties or with 40-44 vyears
bracket. There were also school personnel and parents who
ware middle-aged with 12 or 13.93 belonging to age Dracket
of S0-5%4 and 11 or 12.7% to age bracket of 35~5% vears.

G A& great majority of the school psersonnegl  and

parents wers married with 75 or 89.21 percent of the Bé

g7
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respondents. There were 30 or B3.33 perﬁént of =school
parsonnel  who were in this civil status and 45 or 40,0 of
the parent-respondents.

4 Twenty—-five or . 4&9.44 percent of the 3é& school
personnel were holders of Bachelor of Scisnce in Elementary
tducation. Bnly one or 2.78 percent was a Masters of Arts
degrea holder. Thare were thres of B.33 percent who had
finished their academic requirement for the Master of Arts.

= Eightesn or 26,0 percent of . the parents had
finished college educationg tHEFE ware four or 8.0 percent
who reachsed the college level and ten or 20.0 parcent  who
had graduated from the high school.

4. The schoonl personnel of Gandara Central Elementary
School bad an average of B8.3% years teaching sxpsrience. OF
the 24 school personnal, five or 13.89 percent had  been
teaching for 23-253 vears, another five had been in  tha
service for 2628 vears and another five or 13.82 percent
had claimed to be involved in the tsaching profession for

- p

FE-I4 vears.

7. The average family income for the school personnel
and parent respondents was P11,B02.33. The average income
for  the school personnel was PL2,474.00 while for the
parents is P9,960.00 mnonthly.

8. The presence of information materials in  the

guidance center was "slightly adequate” with a weighted mean
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of Z2.&41. 0Only the presence of periodicals got a rating of
.9 which mean that it was “"moderately adegquate®. Dt her
information materials as pamphlets, modules, bulletins,
charts, manuals, Jjownals and monographs wers "inadequate”.

P Facilities in the guidance centsr was Yvary
inadequate” with a grand weighted mean of only el The
facilities +that were rated as "very inadeguate" were the
presence of “"water', testing room",. “"comfort room", "private
room  for counseling® and "curtains/drapsries for privacy
with weighted mean of 2.19, 1.50, 1.97, 2.19 and 2,950
;espectively“

10, The status of the huildiné\ or office of the
guidance éenter was “slightly adeguate' with a grand
waighted mesan of 3.37. The characteristics of the guidancs
center that obtained & descriptive rating of ‘"slightly
adeguate” were '"spaciousness" of the center is Yawell
ventilated". The weighted m=an for thess items were 2.8%9,
T.8G, and 2.89, respectivelv.

1i. The status of the equipﬁent and tools in the
guidance center got a grand weighted mean of 2.14 with a
descriptive rating of Y"slightly adeguate®.

2. The total grand mean for the implemsntation of the
individual inventory service was 2.04 with the descriptive

rating of "moderately implemented® with a total weighted



mean of 1.93% from the school personnel, 2.10 from the pupils
and 2.04 from the parents.

1E. The inforeation service of BGandara Central
Elementary School Buidance Center was also “moderately
implemented" with a total grand weighted mean of 2.29. The
total weighted msan given by the personnel for this service
was 2.42 pupils rated it 2.30 and 2.16 from the parents with

the descriptive rating of "moderately implemented®.

14. The total grand weighted mean for the
implemantation of counseling service was 1.6& which
signified Lthat it was only “mmdarate%y implamented" . The

there groups of respondents generally agreed to this findings
as tThe total grand weighted mean from the school personnel

was l.4&7, from the pupils was 1.4% and from the parents was

1.&& which meant "moderately implemented".

13. Flacemasnt and follow—up ssrvice Was only
“moderately implemented” with a total grand weighted mean of
1.42 with ratings of 1.&63 from the school personnel, 1.37
from the pupils and 1.3%7 from the parents.

ib. Tha three groups of respondents agreed that
Fesearch and Evaluation service was not implemented by
Bandara Central Elementary School Guidance Center. This got
s total weighted mean‘mf 1.28B. The weighted mean given by

the schoonl personnel was also 1.38. and parents was also
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1.38.

ig. 0OFf the 10 problems identified, seven were declared
by the school personnel as "moch felt" and three problems
were falt,

i%. As to the suggessted solutions for the problems the
school personnel came up with a weighted mean of 4.43 which
signified +that they "agrsed"” on the solutions. The school
personnel came wup with a weighted of 4.43 which signified
that they are Tagreed" on the solutions. The school
personngl "agreed" with suggested solutions 1-4 and

"slightly agreed" with another solutions 5-8.

Conclusions

In the light of the findinos presented by this study,
the following conclusions are drawn.

1o Pupils were not so much aware of the existence of a
guidance program in  the school. These pupils who had
problems  in the development of a well-rounded personality
and educational concern should be atitsnded by the members of

the guidance staff.

2 Farents were not so much  involved in the

e H

implementation of the guidance services as they came up with
the expectations that guidance worker should be done mostly

by ths school.

= That the physical facilities, individual inventory

S
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toois and information materials in the guidance center werse
slipghtly inadeguate for the effective functioning of the
guidance program much mnore so in mesting the goals  and
obiectives of the program.

4. That the preparation and attitude of the school
personnel  would assure an effective implementation of the
guidance PrOgram. The success of the program wott 1 d
considerably depend upon tihe whole hearted support of the
administer and the cnéperatimn of the entire school staff.

L The implementation of the guidance service is
inadeguate, hence there is a need to improve and systematize
the preparation of the guidance program will undoubtedly
contribute to the full development of the pupils
personality. '

b The sactive participation of the parents in  the
implementation of the guidance program Qill not lighten the
load of +the guidance counsslor acd hopseoom  advisesrs  but
would also wmaks the aware of the needs of the pupils
personality.

7. That placement and follow-up the pupils of the
guidance center was  very much wanting. This wWas wvary
necessary to come up with an effective program.

8. There must a periodic svaluation of the euxisting

guidance program. This was essential to meet the nesds and

demands of the pressnts crops of pupils.
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T That therse wers various prablems in the
implementation of the guidance program was very trus. This
could anly be overcome if there was a whole hearted support
from the administrators, teachsrs, guidance counselors and

parents.

Recommendations

Based on the 'fmreguing corclusions.  the following
recommandations are hereby presented.

1. Students and parents must be given proper
orisntation regarding the program, so that they will feel
thaeir involvemsnt in its implementation.

2. All  teachers must be motivated to  come-up with
homeroom kits that ars inclined to guidance activities.

e Homeraoom advisers should be actively motivated to
come—-up  with homeroom kits that are inclined to guidance
activities.

4. Expose and conduct in-service training to Mteachars
on  the concepts, principles and objectives of gulidance and
counseling.

= Hire & guidance counselopr who is -educationally
Cqualified of hold of a degres in Buidance and Counseling
havg the essential preparation to be a counselor.

&. Bupport of Admindistration

School administrator should led support to the guidance
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alglulul oV Without this support, guidance counselor may be
misdirected, uninspired and sroping in her effort to
implement the program effectively.

7 Facilities, materials, tools and eguipmsnt in  the
guidance program should bDe provided to insure greatar
success in it implementation.

8. Create a committes that will assist the guidance
counselor in  the periodic evaluation of the guidance
program.

G Revise guidance program periodically in  order  to
assure its functionality and effectivensss in fterms of
sarvice offersd aﬁq the bhenefits received by the
"mlisntele®.

10, Fropose model of a Buidance Frogram from Gandara
Central Elementary School.

1i. Conduct a research on the following:

1i.1 FPerceptions of pupils on the guidance
Drogi-&m.

i1.2 Evaluation of guidance program after five
YEARFE .

11.3 Evaluation of guidance program of other

elementary schoole in the Division of Samar.



Chapter &

i

A BUIDANCE FOR GANDARA CENTRAL
ELEMENTARY SCHOODL

This chapter presents a reference model of a Buidance
Frogram for Gandara Central Elemsntary School. Its goal is
to improve the organizational stracture of the school to
guidance program and for its effective implementation. This
model is intended for the school personnel. pupils and even
the parents of the pupils. It should bz understood that an
afficient, - effective guidance program reguires optimum
combination and wtilization of personnel, space, time and

money for the beneflit of all learners.

Rationals

Significant developments in recent decades have brought
recognition that organized guidance programs are as
impurfant in the elementary as in secondary level (Jones,
L9790z 104&) emphasized that guidance is an integral part of
the total educaticnal program, serving as a pmﬁitive
function rather than a corrective farece, and to be efféctive
it must be continuous process from the child's first contact
with the school until he is ready for placement on a Jjob or
in some type of post-secondary education.

The esssential process of guidance in  the elementary

level is helping a child to understand himseld in  relation

1G5
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to his owd needs and to those of his environmant. fhiﬁ must
begin long before the child is ready for secondary school.
Early guidance helps the child to make adiustments to =ach
new situwation which can strengthen his ability to apply his
self*underatanding to the solution of problems in his later
VEArsS. The modern concept of guidance is of continuous
development.

Buidance services in  the elementary schools are
specially =ffective becauss of the following principles:
{i) The child is flexible and has less time for problems to
becoms daa§~routeﬂ; {2) The parents are morg actively
associated with the schools {3 Many vyears of more
successtul development lis ahesad for the child who can  be
helped to wundetstand himself and to find approaches toward

the solution of his problems {(Aquino, 198&4: 198).

Objectives of the Guidance Frogram

The objectives of the guidance program for Bandara
Central Elementary School are as follows:

1. Restructure and manage an effective guidance
program for pupils to fully develop their potentials and

personality.

2. Tests and observes children with learning

gifficultiees, underachievers, who shows signs of emotional

disturbances, who nesd curricular advice or placement in
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spacial classes.

Ze Counsels children with minor personal troubles that
interfere with school life.

4. Frovides in—service education for teachers.

9. Interpret the guidance program to the parents., and
community organization.

by Donduects  follow-up of pupils, reseatrch and

evaluative studies relative to the effectivensss of the

guidance progeram.,.

Suqgested Model of bBuidance Program

Figure 3, illustrates a suggested model of a guidance
program for Gandara Central Elsmentary School. Its
ultimate vigion 1is to come-up with a well adjusted
individual who may be able to mest challenges in later part
of his/her life. The ultimate goal of guidance is to help
children mest the developmental task imposed by their
inmates growkh drives and by society in which they live.

The guidance program of Bandara Central Elementary
School will make full use of the five services which are
inherent in a guidance program, namely: Individual
Inventory Service, Information Service, Counseling Service,
Flacement and Follow-up Service and -Research Evaluation

Sarvice. The function of these services are as Tollows:
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Figure. 3. Proposed Model for a GBuidance Program of Bandara
Centiral Elementary School

b
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1. Individual Inventory Service.The individual
anaiysis service is a key element in the program. It is the
devalopmental and  longitudinal process of collecting,
recording, and utilirzing information on for individuals foe
the purpose of (1) helping individuali understand themselves
ard  grow  in rational decision-making, self-direction and
total developmenty and (2} helping parents, teachers,

counselors and adminéstratmrs understand the lesarner and
realize the kind of environment needed to reinforce and
support healthy growth and development.

. Five categories of information ars neesded for analysis
of individuals: These are, Individual identification data,

school perfornance record, test performance  record, self-

aevaluation reports, and significant other reports.

Information Service.The ability to make free and wise

choices iz dependent in no small @measures  wpan the

ewperiences and information available to the individual.

The assessment of an individual calls for the counselor to

have full krnowledoge of the extent of these superieénces and

the validity of the wvarious kinds of information.

Information available to the pupils in a program of guidance
sarvices can be classified as occupational , educational and

personal-social.

Information deals with people, not with nominate
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objects. Henaég the sociological and psychological aspects
of poccupational, educational, and personal-social
information must be considered. In any savent, the sooner
thaey can portray themselves through the use of work pictures
and prepare to participate in a more satisfying manner.
Self-realization is made more possible when an individual is
able to perceived himself in readily identifiable tarmﬁvand

patierns.

H.Counseling Service.Counseling service is but one of

the guidance services but is usually referred to as the
"heart of the guidance services". The counseling service
must contribute to the realization of the obiectives of the
guidance program. The relationship hetwesn counseling
sarvice and other elements in the guidance program is ong of
the mutual reciprocity. The potential effectiveness of
counseling service is limited by the degree to which there
is feedback from esach of the other services. At the same
time, counssling sarvice contributes to sach of the other
gulidance services. )
The counselor must be agent who helps learner come to a
fuller knowledge and understanding of himself and of the
society in which he lives. The counseling obiectives for

the counsslor may change. However, the majior goal of the

counseling services, to help individual becoms the person



11l

he is capable of becoming, wall remain relatively constant.

In most general sense, counseling always has  been
concarned with the developing person. Whether the counselee
is an elesentary school pupil, an emerging adolescent 'in
high school, a college student or adult. The process of
counseling should be directed to the gaal‘mf opptimizing +the
gaveloping of the individual, providing for developing the
unigue potentials within =sach person.

An effective counseling service will not just happesn by
chance. The counseling service system must designed in  the

same way that the svystem for the total guidance program is

developed. It is critical in developing the model for  the
counseling asgrvice to pbhsarve the principles of
compatibility, that is, the reguirement between the system

and ite environment (Ryan, 196%: 7-17}).

4 . Flacement and Follow—up Service.Flacemsnt and

follow-—up service is the systematic assistance given pupils

in developing goals and choices related fo their educational
and vorcational futures (Shertzer and Stone: 198Bl: F79).
This service is concerned with obtaining information about
apportunitises, helping students determin if the
opportunities fir them, and helping them take suitable steps

to achieve goals.

Flacement must b pupil oriented, or conducted in the



interest of +the individual, rather than institution
orientsd. It dnvolves both in—-school and out-of-school
activities. Placement may either be vocational or educational

placement.

Follow-up is the procedure s conducted to determine
whether individuals are developing in their placement. It is
an  integral part of placement becauses it is a natural
autgrowth of the placement processes. The student is helped
both to understand what is reguired in the situwation with

regard to short and long-range ocbisctives.

Da Research and Evaluation.The research service

endeavors to continuously evaluate the guidance program. One
type of evaluation particularly popular in many schools is
the follow-up study of graduates and drop-outs. Again, this
service may be the responsibility of only counselor or  may
be given to someone =lse particular qualified to do the job.
Overall, it is generally felt that the counsslor should
coordinate these various services although he may not always

garry thorough himself.

Organizational Structure of the Eﬁidance Prooram

To be able to accompligh the purposes or which it was
designed a guidance program must be properly organized and

administered. The basic principles which should guide
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program  management and development must be congruent with the
nature of the school.

Guidance in the elementary school can only be sffective
if it is carried through a coordinated +team approach in
which all school staff members work together +to provide
resources for helping in the development of pupils.

The suggested organizational structure of the guidance
program  for Gandara Central Elementary School is refleched
in Figure 3. Tha Frincipal will be the head of the
organizational structure who will have a direct authority
over the guidance counsslor and the homeroom advissrs  or
guidance workers. The Guidance Counselor is the person  who
directly resbmnsible for the implementation of the guidance
proagram. She has a direct responsible towards the bhomsroom
atlvisgrs and pupils. She may also coordinate  throuoh

referrals with the classroom teachers and he community.

The Role of the Princisgal.The program of the guidance

‘sarvices will flourish only when the administrators has the
guidance point of view. His task is on of the planning,
organizing, and ceordinating the efforts of all in order to
place the appropriate emphasis on the guidance progtram. How
well he doss this in reference to the program of the

guidance SEFVICES will determine in large measure the
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Figure 3. Proposed Organizational Structure of a Guidance

Program for Gandara Central Elementary School.
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Legend:
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Figure 3. Proposed Organizational Structure of a Guidance Program for
Gandara Central Elementary School.



success or failure of the program. In  light of these
factors, the following functions of the guidance program are
offered as the responsibility of the principal to: .

i Fecognize the need for, and importance of, a
comprehensive guidance program for the bovs and girls in his
ownr schooal .

2. Frovide Iaadgrghip o his staff in their
identification of the value, functions, and problems of a
program of guidance services.

E. Focus attention from the very beginning on the fact
that the program of guidance services in & dyvnamic  and
evolving one.

4, Coordinate the guidance program cooperatively with
membsrs of the staff.

S Frovide ths necessary facilities, sgquipment,
supplies, and clerical assistance for carrying on  the
guidance program.

b Recognize that the counsslor is rnot an
administrative aide.

7 Flan, promote, and assist in the in—-service
training of the staff.

8. Frovide for continuous evaluation of the guidance

DrOgiram «

The Role of the Guidance Counselor.The specialized
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person in the program of guidance services is usually known
as the counselor. The primary function of the counselor is
to assist pupils in the lementary school with esducational
planning and personal—social developmant. In reaching the
desiraed goals of individual counseling and group work. The
counselior should work cooperatively with pupils, teac:,hersB
parents, and community.

Some major duties and responsibilities of the
elementary school counselor ars:

1. HOssumees a leadership role in planning, developing
angd initiating a sound guidance program for his school  in
cooperation with the administrator.

2. Frovides a program stressing the developmental
meads of all of the pupils in the school.

e Counsels with pupils on an individual and group
basis in an effort to assist them to euplore, to interpret,
and ﬁg develop persmPalg aocial , and educational goals which
will enhance their self-sstesm.

4. Assists all members of +the school staff to
understand the unigueness of gach pupil and +to provide
information, materials, and consultative assistance aimed at
supporting this effort to understand students.

5. PFrovides for a continuous svaluation of the growth

and development of the child.
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e Horks closely with outside agencies concerned with
the welfarge of the student.

T Maintains an effective system for bkesping pupiiﬁ
personal records and cumulative materials.

8. Performs obther duties as assiagned.

The Role of the Classroom Advisers. Modern trends  in

education are pointing towards guldance service as  an
indispensable part of the teaching—learning BrOCSeSs .
Homeroom advisers must share in the responsibility for human
adjustment of pupils, since it is to them that students
often bring their problems. Homeroom advisers have  the
Ffollowing responsibilities:s

1. Fnow and use the basic understanding about  bhuman
behaviar.

2. fissist in  providing data for the students
cumulative records folder and utilize these data in a

professional manner. .

3. Develop homseoom and activity materials.

4. Express to the principal tﬁa need for an organized
program af guidance services.

Fa Serves as student advisers, and assume charge of
the student’' s schedule and program development and charges.

4. Assists students whenever possible, and refer thosa

whose needs are beyond his competencies.
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7 Fermit students to have ready access to his
rumulative record and assist him in the interpretation of

data.

The Role nf the Psychametrician.Schonl pshychometrists

arg specially trained in mental measuremsnt and  testing.
Thay administer some types of individual psychological
examinations, make diagnosis, and write reports. The
psychometrist consults and work closely with counselors.
Teachers and administrators with regard to test data and

their interpretation of data.

Thae Role of the Classroom Teacher There is a definite

need for well-prepared guidance specialists in each school,
but without the active cooperation of the classroom teacher
is dirgctly and intimately invoived in all of thg guidance
activities of the students. Every teacher is not a a
counselar, but every teacher is a member of the guidance
team. However, in thes elementary school, the classroom
teacher more often that not finds that since there is seldom
a counselor available at that level, if a ¢hild is  to

receive it is up to him to provide it.

The Rale of Community.The community is where people

liva. It has a right to expect its dwellers to become what

they Care capable of bscoming. At the same time it has the
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responsibility of providing sach of its dinhabitants with
those facilities and services which sach needs in order to
develop to capacity. It must provide not only funds and
facilities but, also, offer its inhabitants to one another
in a referral role. The "atiitude" of the community’® is
reflected in its inhabitants and their aspirations. The
compunity, thersfore, has the responsibility of being
avnlving, developmental, and dymnamic so that the inhabitants
will react inlike manner.

Hesea;ch has indicated that past high sehool
aspirations and the problem of the reluctant learners and
the dropout are keyed directly to the attitude of the
comnaunity in which the bovs and girls are growing. Mo
community has a right to () its inbabitants the opportunity

to develop to the fullest extent possible.

Suggested Guidanee Activities.

The guidance program must be purpose fully planned  and
designed to realize the goal optimum human development. Its

yaar—long activities must be so designed to come-up with the

various guidance services which may realistically,
efficiently' and effectively serve its c¢lientele - the
pupils.

The suggested guidance activities is reflected in Table
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APPENDBIX A

Republic of the Fhilippines
SAMAR STATE POLYTECHNIC COLLESE
Catbalogan, Eamar

Juna 27, 1997

" The Dean of Braduate Studies
Bamar State FPolytechnic College
Catbalogan, Samar

Madams:

In my desire to finish my thesis writing within this
year, I have the honor to submit for appraval one of the
following research problems, preferably problem no. 1:

1. A FPROFOSED GUIDANCE FROGSRAM FOR GANDARA ELEMENTARY
SCHOOL

)

- FOSITIVE CORRELATES DN THE PERFORMANMEE OF  FURPILS
HAMDLED RBY MASTER TEACHERS

i

. EXPLORING ORAL READING DIFFICULTIES OF GRADE VI
MOM-READERS IN GANDARA CENTRAL ELEMENTARY SCHOOL.

I hops for your sarly and favorable action on  this
regquest.

Very truly vours,

L}

; {86D. ) ESTHER A. VOZ
Graduate Student

AFFROVED#

{S6D.) RIZALINA M. URBIZTONDD, Ed.D.
Dean, Graduate and Fost-Graduate Studies



127

APFENDIX B
§

i

FRepublic of the Fhilippines
ShMAR STHTE POLYTECHNIC COLLEGE
Catbalogan, Samar
College of GOraduate Studies

APFLICATION FBR ASSIGMMENT OF ADVISER

MAME = VOZ, ESTHER AROGANDA

" eurname  First Name  Middle Name <
CANDIDATE FOR DEGREE: Master of Arts
AREA OF SPECIALIZATION: é;;;;;;; mmmmmmmmmmmmmmmmmmmmmm

560. ESTHER A. VOZ

Applicant

RIZALINA M. URBIZTONDO, Ed.D.

Name of Designated Adviser

COMNFORME

(56D.) RIZALINA M. URBIZTONDD. Ed.D.

e i e ek ek bt b b bk VALY S48 AR HHLLL pm st e i

Adviser
AFFROVED &
(8ED.) RIZALINA M. URBIZTONDO, Ed.D.
Dean, Graduate Studies
In 2 copies: st copy = for the Dean
2nd copy - for the Adviser

Zrd copy -~ for tha Applicant
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APPENDIX &

SAMAR STATE FOLYTECHNID COLLEBE
Catbalogan, Samar

September w 1997

rf

bBear Respondents:
Greetings!

The undersigned is conducting a ressarch study entitled
“THE GUIDANCE SERVICES OF GANDARA CENTRAOL. SCHOOL: A PROFPOSED
HODELY  as a requirsment for he degreess of Master of Arts in
Education.

In this conmection, vour wholehearted cooperation is
very much needed. Please answer this guestionnaire very
honestly to give the reseacher a valid data. Your  honest
responses, bto comnsnts and suggestions will significantly be
useful in the sucocess of this study.

All the data will be kept strictly confidential. Thank
vouw  very much. I would be very grateful of your goodwsill
and gensroasity.

Truly vours,

(S6h. ) ESTER A VOZ

Researcher
FART I. FERSOMAL DATA
Mame 2 A e Sex
Address
Designation ‘

Civil Status Educational Qualification




Bchool Assignment: Classroom Teacher

Classroom Adviser
Classroom Worker
Administrator

FART Il. Status of the Buidance Prooram
Cirection: Please check the appropriate column as to
whether the status of the physical facilities
o f the guidance program such as
location/building facilities, information
materials, tools and eguipment of the guid-—
ance program using the five (3} points rating
scale wherein:
3 means very adeguate
4 means moderately adequate
= means slightly adeguate
2 mEans inadeguate
i mEans vary inadeguate
Farilities : 9 o 4 =z X 2 2 2 1
1. Information Materials

A Famphlets
b Models

3w AE gE AU uK

C. Bullentin H 8 ] 5
da Reference Books 4 H H H
2. Charts 5 8 ' g
fe Manuals H H 8 z ]
]« Journals 8 H H H H
ta Monographs H z 3 i H
i. Others, please specify H : H d

Aw z : H g H

b. ] g ] 5 3

Facilities as

= Light and ventilation 1 H z E
b. Water facilities % ] y 4 H
T Frivate Room for 1 ] H] H H

counssling
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d. Testing materials : 4 5 H g
= Others,. please 2 d 2 z 2
specify 8 H H 2 :

a. ] z 3 4 z

(=] H g H ] g

L4

Lacatimnfﬁuildiﬁg

A Physical atmosphere @ 3 4 H '8
b Specious : 8 ] 5 H
Ca Venkilation 4 3 8 C :
d. Arcessibility B H ] H H
&= bGthers, please 2 z : 8 3
specify H 5 L 3 8
e ] g g ] 5
b H 4 H & d
4. Equipments and Tools
= Counsslors tahle 2 H s 1 s
b, Chairs H 8 H 8 5
a Cabinets z I L4 4
d. Bookrocks 2 H i S 8
& . Others, please H g H H g
gpecify H H 8 H 8
Aw ) g 2 0 H g
b. H H z H H

FART 111,

Direction:

e s e b AT S TS frest T eV ey FreTS v e beevy e e ey P e

Implementation of the Buidance PFrogram as
Ferceived by the Classroom Teachers, Teachers
fAdvisers, Buldance Counselor and Principal.

Pleass check the column opposite each item
which best describe the ewisting guidancs
gservices -of vour school using five (3} points
rating scale wherein:

maars fully implemented

means satisfactory implemanted
means moderately implemented
means less implemented

means  not implemenbad

B pd A e oOn
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Guidance Services 2

Individual Inventory
Services

i.

=

d.
@
T

[

Individual Inventory
of the following
records.

Cumulative records
Anecdotal records
Health rascords
fintobiography records
Fupils diary H
Home visits records §
Counseling Interview:
records 8
Others, please specify
A
Ba

am AR

Use of the following
records .

Curriculum activities
School achievement =
Leisure time activity
Attendanece records
Results of FPsycholo-z
gical tests

Use of the following
pnsychological

Mental ability
Achievenent test
Fersonality test
Aptitude test
Interest test
Sociometric test
Diagnostic test
Teachaer—made test

2% =z ER =xm OR ma

& mm

A% 3T Aa TR am =D XA WK ax BM gy

1t =g b %% Pz gm

g% @ ¥ %R U R OB KA

&4 =0 oW X8 Ak 08 TE U wH IR Am

WM ok A% @ AR oa SN da

Bx HE ok zW ZW #W N IR a8 oA gA

#% 40 N =mm B a3n

RA g HdF az =X Iz WR T
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Buidance Services

Information Services

Cs
d.
.

Provide information
about the following

School rule and
regulation

Sehoal clubs organi
zation

Values sducation

Fupil government

Test results and
test taker

Fraovide information
about the following

School rule and

regulation
Schonl clubs organi
zation

g ®B zZo dx Om Ew Iz BT

ax dWmg ns sk

Frovide over-aged pupils

with information in
taking placement
test.

Counseling Servite

1.

Use and availability
af the following
tools for counseling

a. Cumulative records:

b. Individual sslf-
inventory
c. Results of tests

d. Irntgrview records

@, Buidance folders
and records

f. Case study records

L

B ¥E @R ®wOD 32z ®q AR

th  av =

EE

ak €9R ga ®h pE W¥T LR EO
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Guidance Servicres ]

el

Usse of the {following
technigues procedure
in counseling:

a, studyving of all
data

b. planning purposely
and flexible
interviews

c. @ncouraging free
self-expression
on pupils

d. establishing raport

g. maintaining on
objiective atti-
tude towards thea
counseles on his
problem.

f. maintain high ethi
cal standard
regarding data
given in confi-
dencea,

(i* =@ =% BT gx ©on mw Wm Bk

ax HH ax pgw pN #B §Fm Nk B3 A

The guidance counselor
attended trainings.

The guidance counselor
has a private office/
cabicle with basic
gquipment nesds for
counseling. '

The counselor has sasy
access o cumlllative
records . 5

Frovision is mads Tor
individual and group
counseling. 1

Frovision to admi-
nister and freely
interpret psvcholo-

B

1)

Zw AKX da ¥R gn WM mn E& aer ®%F xn

%4 De @m 8B

2k =B gw WK

%5 =X A BN EK =% oo AR po EM Aw S% o B zn Nz co nx  wm

om
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General

gical test.

Services

i

i

[

8. Fupils with problems
freely avail for
counseling service. 3

Flacensnt Service

1. Group pupills according
to abilities through
the use of test

results.,

2. Frovision for pupils
adivstment to mestl

their special needs.

Ha Assistance given Tor

placement to pupils.

Foliow-up Service

1. Follow-up made with
pupils withs

a. personal emotion-
al problem z
b. scholastic failure
c. uwunder achievers &
d. potential dirop- =
outs. s
w. transferegs
2. Follow—up honer

pupils progress in

school/out school

E. Follow-up counselee
pupils to sees whether
they have improved

or nobt.

oz

BB Wek B3 #E A% da &8 Tl

az

uN gy WX zg fE ax
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General Services H 8 ¢ 4 & A s 2 1

F. Resgarch Service
1. Action research
proiect conductsd
by s

a. scholastic
faillurs,

b. underachisvers

. Potential drop-
outes

ea  gu
ar &g
o ax

4r on
ax a3

#a

am
1
an

Za Dessimination of
results project to:

A« pupils
b. teachers
c. parents

2k oa ®z
ga ae  gR
ua  =Zn  aa
EN SE an
oy B2 BM

. Farticipation and
involvement in the
program by

2

a. Llassroom teachers
. Dlassroom advisers
c. Guidance couselor:
d. Frincipal 4

AR aw #E aom
58 ©m n am

2z Az B9 anm
A% gz 3% =zo

FART IVY. Problems Falt by the Principal, Buidance
Counselor, Class Advisers and Dlassroom Teachers
in the Implementation of the Buidance Frogram.

Direction: Flease check the appropriste column as tos

mEans very mush felt
means much felt
means felt

means not much felt
means not fslt at all

b3 L 3o
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10,

1i.

Froblems 5

Lack of knowledge and
underetanding of the
pbjective of the
guidance progran.

Lack of coopsration
between the parents
and the community.

Lack of cooperation
between school principal,
guidance counselor, class
advisers, classroom
teachers and pupils. 2

l.ack of gualified guidance
personnel to take chargs
of the guidance program 3

l.ack of financial support:
Bad attitude of school
principal toward guidance

Program. '

Inadequate material
PEOOrAM .

Considered as an
additional load.

Inadequate guidance
facilities.

Lack of needed tools and
equipment.

Dthers, please spesify.

an

& .
B H

&%

az
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L3

.1

=

#n

Bz

ag

A

=z

ik nm

an K a3 azx xn L]

on 3




FART V. Suggestad Solutions/Recommendations to Solve
FProblems Encountered in the Implementation of the

Direction:

Guidance Program.

Fopd i s oen

means
means
mEans
means
means

Flease check the appropriate column as to:

strongly agres
agree

undecided
disagres

strongly disagres

Suggested Soclutions

4y
.
)
‘
)

tn

The support of the school
administration is neces-~

sary in initiating and
carrying out at good
guidance program.

Cooperation among teach-

ers, class advisers,
is essential,

Evervone must recognize

that the classroom teach-

er plays an important
role in the guidance
PFOQram.

Every pupil should feel
that there us somesone
in his school to whom
he carn tuwrn for help
when he is troubled.

There is a place in the
guidance progeram Tor
gqualifies counselor

who have time set aside
for guidance.

Essential guidance ser-

vires should be avialable

to every child when he
nesds them.

&q

=B
aE
a
am

an
=
ak
as
an

R
am
L1}
an

u
nx
2
ta
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Suggested Solutions g 5 =z 4 = 3F @ 2 = 1

[ —— —_——

7. Guidance services must
be carefully defined. 4 5 g 3 3
2. Responsibilities for

guidance services must
be carefully assigned.

dg
og
2]
ax
s

PART VI. What 5uggegtion§fcnﬁmenta!recnmmendatimns can you
offer to improve/upgrade the exisiting guidance
program of yvour school®?




SAMAR STATE POLYTECHNIC COLLERE
LCatbalogan, Samar

GUESTIOMNAIRE

Dear Fupils and Farentss:

You have been chosen as a respondent of the study on
"The Guidance Services of Bandara Central School: 8 FPro-
posed Model'. Your cooperation in answering all guestions
will help in improving the guidance program  of the
elementary. Flease give yvour honest and sincere answer to
the gquestions to make this study a reliable one. A1l answer
will be held confidential.

Thank vou very much.

Truly yours,

ESTER A. VOZ

Researcher
FART I
Fersonal Data
A. Pupils:
Mame Age Sen

School

GBrade Level

E. FParent/Community Member

Name

Educational Attainment

Oocupation

139
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PART II

IMFLEMENATION OF GUITDANCE PROGRAM AS
FERCEIVED BY FPUFILES AND FPARENTS

Direction: Flease check the column opposite each item.
Using five (5) point rating scale wherein:

means fully implemented

means satisfactory implemsnted
means moderately implemented
means less implemented

means not implemented

LY

= k3G oen

Buidance Serivces : 39 £ 4 = F 5 2 ¢ 1
A Individual Inventory
" Bervices
a) Dummulative Reocord H 4 H H H
by Anecdotal records 5 ] H 3 H
) Health record | % H o 1
d} Autaobiography : : g % H
. record
@) FPupils diary H H H H 8
f) Home visits records = H H z H
g) Counseling Inter-
view records 1 H g

g Use of the following
records

al Curriculum Activities
b)Yy School Achievement

#) Personality Test

d}y Aptitude test

@) Interest test

) Sociometric test

g} DPiagnostic test

h) Teacher—-made test

£% nx d® o2 =R gW TT O
o¥T gy 20 ¥4 HA ap Ak pA
#E oo RN Zz HN =R EE  WR
AR g% S8 =z ©B Ooa AN Eo

E. Information Service

a) Frovide Information
about the following:
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Buidance Services
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E. Information Services

a) Frovide Information
about the following

ax
na
(1]
oe

a) School rules &
regulations

h) School club orga-—
nization

o) Values education

d) Fupil government

@) test results and
test takesr

oy EN s §Er EX KR RE  BAR
Bz EM gm TX 3x Wk a2y =An
g ®F 5w ¥X§ ux BB AR U%

®A AR MW HR RE 23 AR Eb
Zn &F zx ©OF Em ER @@ £n

2.Frovides the following
activities in school
ass

a)y FTA meetings

b) HMonthly celebrations

c} BSR/GBP fisld day

d) Pupil government
prganizations

wa d& am Bn 3w
RR ©m ma AR §M
a1 AR 45 54 db
sa ae =k Bz oW
s OA Es #R ag

Z. Provide Over—agsd
Fupils with information
in taking Flacement
Test H

L1}

N
an
2

£. Counseling Sarvices

i. Use and avaliability
ot the following
tools for counseling @

an
28
ax
T

a) Cummulative records 8 8 4
B} Individual self-
inventory
c) Results of tests
d} Interview records
2] Buidance folders
records

ma 2k g EZ =8
As ©a 3w ©BOI am
4 ¥R Bk KA ak
ax @@ 2w £33 ax
B% D3 & BE oe

2. Use of the following
technigques procedures
in counseling z

ie

Ll
L1
L2



Guidance Services : 3 oz 4 ¢ F oz 2 2 1
2. Use the following
technigues procedures
in counseling. H : z 2 H
&) Studying of all
data. H H H H z
b) Flanming purposely
and flexible
interview. H 5 : E z
t) Encouraging fres )
self-axpression
on pupils. z 2 H . H
d) Establishing rap—
potrt. ' H i H 1
#} Maintaining an ob-
Jjective attitude
towards tha
counseles on his
problem. 8 H] 8 H s
f} Maintain high eth-
ical standard
regarding data
given in confi -
derncs ., H H g 3 H
Z.3 The Buidance counsslor
attended trainings i H 5 4 8
Buidance Services : 5 £ 4 9+« F o3 2 = 1
4. The Buidance Counselor’

has a private office/
cubicle with basic
sguipment needs for
counseling.

£
(23
Ba

9. The counselor has
mansy acoess to cumu—
lative records. 5

xx
K
e
ET



Guidance Services = 5 ¢ 4 ¢ 3
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&. Frovision is macds
far individual and
group couseling.

zn
an
1]

7. PFrovigsion to adminis-—
ter and fresliy inter-
pret psychological
test.

ag
L1
za

8. Fupils with problems
freely avail for
counseling service. @

F1
an

n. Flacement Service

1. Group pupils according
to abilities through
the use of test resuli:s

]

« Frovision for pupils
adijustment to meest
their special nseds.

a. intellectual
b. physical
. emoptional

[ I T
i B3 En
an 1Ak an

F. Assistance given for
placement tn pupils.

h
£33
=

E. Follow-up Service

1. Follow-up made with
pupils withs

a. Fersonal emotional
problem

b. scholastic fTailure

t. uwundesrachievers

d. potential drop—out

e. transfereses

S B S S54SR LSS bt S bt S5044 S SRS Bttt i S LSS i Sk bbb bbb bt o et o by i} ek b b e b bk bk e bk e s e e e s e e

¥ 2T BE BN RE
®Z 4% 2% mEm Ak
BE o3 HE EE I®

£

wR

gn  an A

Rt 33 #n ==k

%8 gz BY axz ax
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FART 111

What suggestion/comments/recommendations can you

offer

to  improve/upgrade theiexisting guidance program of

your school®?

1.
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CURRICUL UM VITAE

NAME ESTER ABDEAMDA VOZ

R

ARDRESS Burabod II, Gandara Samar

DATE OF BIRTH February 12, 17958

PLACE OF RIRTH Balugo, Tarangnan, Samar

PRESENT FOSITION

[T

Nutﬁitimn/EPP Teacher

CIVIL. STATUS Married

£

EDUCATIGNAL. BACKGROUND

Elamarntary W = oa o= o = =e = Bandara Central Elem. School
Bandara, Samar

Secondary . « v« v « « « « x» 8Bt. Michagl’s High School
Gandara, Samar

College .+ « 4« v = = 4w o « = Samar College
Catbalogan, Samar

COM'SE & « v« u s« = v = = s« Bachslor of Science in
Elementary Education with
Concentration in
Home Economics

EBurriculum Pursued = « o 2 = Master of Arts in Guidance
and Counseling

-

CIVIL SERVICE ELIGIBILITY
Frofessional Board Examination for Teachers held in Tacloban
City on May 23, 1928,
FROFESSIOMAL EXPERIENCES

R Y E D a ') " 1] " " n n L] “ u D-ﬁ-
Cathalogan, Samar

19781980
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Elementary Grade Teacher . « « Falanas Primary School
1980-1982

Fizzaro Elementary School
1982-1984

bandara Central Elem. School
1986 — present

-~

SEMINARS/TRAINING IN-SERVICE ATTENDED

Gertificate of Merit, feraom the Boys Scout of the
Fhilippines, Samar Councill, Catbalogan, Samar, October
14, 19%4

Regional Anakbukid Screening and S8slection of Ouitstanding
Project Meamber, RDBTC, &lang—alang Levie by Ministey of
Agricul ture, January 18-20, 19838

RYDD's Technical Training on Anakbukid Thrust, RDTC, Alang-
alang, Leyte, Conducted by Ministry of Agriculture

B-days skills.training of Trainors on Fremarciage and
fouseling/Information - Golden EBtate ERldg., Tacloban
City, conducted by Ministry of Health

Mga Estratehiva sa Fagtutuwro ng Sibika at Kultwra/sHeograpiva
at Kasavsavan, Bandara Central School, fugust 28, 1992,

conducted by DECS

Certificate of Participatiot, Bandara Central School, July
1418, 1993, conducted by BSR/Samar Council

Two—day Divigion District Based Training of Teachers and
Administrators on "Time on Task". BGandara Central
School, June 17, 19%4, conducted by DECS



