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ABSTRACT

The effect of Parental Supervision on the Academic Performance of
Grade VI Elementary Pupils in the School Districts of Catbalogan, Samar. This
study used the descriptive method of research basically using the
questionnaire-checklist as the data gathering instrument which was validated
by research expert and non-respondents and was piloted in Bunu-anan
Elementary School, Bunu-anan, Catbalogan, Samar, using both the Grade VI
pupils and one of their parents for readability, validity and ease of answering.
The data were gathered in the second semester of the School Year 1996-1997.
The findings established that there was significant difference in the perception
of the respondents in the study on the extent of supervision extended and,
therefore, rejected the first null hypothesis of the study. To them, parental
supervision significantly affects their academic performance. This implies a
higher level of understanding of the role of parents to their children’s success
as generally established by studies. The researcher recommends encouraging
the teachers to uplift and upgrade their teaching competencies for efficient

and effective learning among their pupils.
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CHAPTER I

THE PROBLEM: ITS BACKGROUND

Introduction

<

The academic performance of the learners are said to be
influenced by several factors. Some say that it is the
teacher, others say it is the learner himself, but still
others say it is the parents and the supervision in terms of
love and concern that they provide that spells the greatest
difference.

The mandate for the education sector for quality
education is consistently pursued to make each Filipino
develop his full potentials for self- actualization and
productivity effectively contributing to the improvement of
the family, the community and the bigger society. Yet, what
parents, elders and leaders of the land do is continue to
bemoan the deterioration of quality in education. The
researcher, however, finds inspiration in what the late
Senator Jose W. Diockno said in one occasion saying: "If we
can but release the creatgve energy of our people, then we
can have a nation full of hope and full of joy; full of life
and full of love - a nation that may not be a nation for our
children , but which will be a nation of our children”
(Sutaria et al. 1989 :1) From this perspective, there is

left plenty of room for creative energy that makes education



in the Philippines bobbling with hope for its quality that
seems illusive to be realized at an early time than expected
through the wvarious efforts it is in today, research work
included.

The New Elementary School Curriculum (NESC)} is expected
to develop basic literacy, numeracy, thinking and work
skills that will not only enhance learning capabilities but
will develop wvalues that will enable Filipinos to become
productive, self-reliant, versatile, civic~mindeﬁ,
physically fit ‘ and consequently, developed <citizens
(Gonzales, 1989 :39). As can be gleaned, the order is quite
tall for all elementary educators, thus corrocborating the
idea of Gonzales, Sutaria ({1984:20-21 ‘) stated that if
educators are serious about achieving the goal of. making
elenentary education provide a more substantial contribution
to development, then there is a need to upgrade educational
standards that would lead to the attainment of excellence in
education and in life.

The revelations of the Survey of Outcomes of Elementary
Education (SOUTELE) in 1976 under the aegis of the
Educational Development Project Implementing Task Force
(EDPITAF) (Sutaria, et. al. 1989:26 -27), the Program for

Decentralized Educational Development (PRODED) (Sutaria,



et. al.,l1989 :139-149) and later the Household and School
Matching Survey (MSMS) (Sutaria, et. al., 1289 :) have led
to greater efforts not only to the education sector of our
country but our country itself so much so that no less than
the Philippine Constitution of 1986 specifically provides
in its Declaration of Principles and State Policies, Section
17 saying: " The State shall give priority to education
... to foster patriotism and nationalism, accelerate social
progress, and promote total human liberation and
development” (Magpayoc and Batalla, 1988:30}. This, too, was
repeatedly emphasized by Sibayan (1988:468) in his "What is
Right With Philippine Education?”

Jose Rizal, even at his time, already considered
education as the key to development when he said: = . . .
We shall find our way by the light of knowledge” (Sutaria,
et. al. ,1989:25). While the State considers the education
of its constituents to be its primary concern, the Family
Code of the Philippines, also known as Executive Order No.
209, in its Article 149 categorizes the family as its
vehicle through which the State goals may be'realized, so
that it says: "The family, being the foundation of the
nation, is a basic social institution which public poli&y

cherishes and protects . . . " (Nolledo,1887:30)



Complementing the Constitutional provision in Article
II, Section 12 provides:

The State recognizes the sanctity of family life

and shall protect and strengthen the family as a
basic autonomous social institution. . . The natural
and primary right and duty of parent in the rearing
of the youth for civic efficiency and the
development of moral character shall receive. the
support of the Govermment (Magpayo and Batalla,
1588: 29)

Along this line, Salinas (1989:31-60) in his review of
studies made on the Filipino child pointed out that behavior
problems of children revealed various forms of aggression as
the most prevalent among the respondenté with the home and
family relations and economic factors as the root causes of
the behavior problems. To these problems the Systematic
Training for Effective Parenting (STEP), a counselling
strategy, enabled the parents to improve their interpersonal
skills in managing the behavior of their children at home.
From this standpoint, it is clear that the school cannot
assume all the responsibilities for the development of the
sensitive "human element"” aspect of school children. For
this reason, education will have to project a new vision and
a fresh perspective which will expand the school to the
community and the home and make it its laboratory for the

teaching-learning opportunities that will be provided. More

specifically, Sutaria ({1984:20-21) said: "Complementation



between the public and.private sectors must be sought at all
times in keeping with Constitutional mandate. This implies
that needless duplication of efforts between these sectors
must be forestalled and sharing of resources and linking of
their efforts encouraged”.

That every child is a unique person is of universal
acceptance and parents can have an ecnormous impact on the
direction of their children's intellectual development
(Lynch, 1978:84-85). How these parents relate to their
children in a way which influence their géneral intellectual
functioning and orientation toward achievement is of great
concern, and cannot be deemphasized. This is so because the
nature of this relationship is particularly crucial: during
childhood when children are establishing the cognitive style
and attitude toward achievement that considerably would
affect them for the rest of their life (R. J. Evans,
1971:59-67). This makes it Iinteresting to mnote that
children of high achievement orientation and who function
best intellectually are the children whose. parents givé
active guidance and supervision (Rogers, 1976:10)}.

It is therefore eminent that nowadays children are
treasured much and are given the priority in almost

everything, for they are the future manpower and leaders in



nation building and in making their country progress. As
stated in the Universal Declaration of the Right of the
Child (DECS Order No. 107, 8. 1989), it says:

. « « The child shall enjoy special protection
and shall be given opportunities and facilities by
law and by other means to enable him to develop
physical;y, mentally, spiritually, morally, and
socially in a healthy and normal manner and in a
condition of freedom and dignity. In the enactment

.of laws for the purpose, the best interest of the
child is the paramount consideration.

Looking at the total picture, it is understandable that
parental care and supervision be considered to effect a good
children’s academic performance in the scheool. This is the
main reason why this researcher has ventured in the study of
determining the effect of parental supervision on the
academic performance of the children and in deteimining its
significance to the teachers, the school administrators and
the pupils. All of these pieces of information can be used
in instituting ways to help the child. While it may be true
that there is nothing that a parent can direétly do about
the performance of his child in school, yet, there is much
to be gained from the child's behavior. It is the parents'
responsibilities to strive to know about the performance of
their children in school. Quoting Dr. Mona Valismo,

Director of the National Educational Testing and Research

Center of the Philippines, Salcedo (1990:20) said: "The



educational and moral development of children lies in the
need for parents to extend a guiding hand to their children
so that they may achieve a good and better life."

Ffam the researcher‘'s personal experience as a father
of three, who with God's partnership have all made good in
their school work, he has a strong tendency to believe that
parental influence has direct bearing with children's
academic performance. All the three of his children, after
their two to three years' stay in the dormitory at Silliman
University, wrote back telling how fortunate théy were to
have been personally supervised in their school;related
activities and how they were personally supported in their
formative years. This they found out as they compared notes
with their dormmates who complained of not having been
personally taken cared of by their parents but their yaya,
their auntie or their grandparents, a fortune that makes a
lot of difference in what they do now in 1life. While
overjoyed and gratified by the heart-warming thought, the
researcher continues to wonder whether indeed there is that
relationship between the parental effort and the children's,
academic performance in school.

As a school administrator for nearly fifteem years, he

has observed how many parents just take notices for



Parents-Teachers Association (PTA) meetings for granted
and how PTA induction activities are better attended because
there are the dancings and the eats that go with them. In
all these PTA-related or school-related meetings, he has
observed that parents who attend and are concerned with the
different activities of the school, generally, have chidren
who are better performing academically. ‘

The above situations that continue to bother this
researcher are things that need definite answers and,
therefore, have proded him %o do something, thus this
research study.

Statement of the Problem

The main objective of this study was to determine the
relationship of parental supervision and the
academic performance of elementary Grade VI pupils. More
specifically, this study sought to answer the following
questions:

1. What is the profile of the Grade VI pupils in the
four (4) school Districts of the Municipality of Catbalogan,
Samar, in terms of:

1.1 Age?
1.2 Sex?

1.3 Religion?



2. What is the profile of the parent respondents in
the four {4) educational Districts of Catbalogan, Samar, in
terms of:

2.1 Age?

2.2 Sex?

2.3 Religion?

2.4 Socio-economic status?
2.5 Educational attainment?
2.6 Employment / Livelihood?

3. What is the academic performance o¢f the Grade VI
pupils in the four (4) school Districts of Catbalogan,
Samar, in Mathematics, Heograpiya, Kasaysayan at Sibika
{Hekasi), Science and English?

4. As perceived by the Grade VI pupils and their
parents themselves, what 1is the extent of parental
supervision provided them?

5. Is there a significant difference between the
_.perceptions of the pupils and their parents on the extent of
parental supervision provided?

6. Is there a significant relationship between the
extent of parental supervision and the academic performance

of the pupils?
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7. What implications may be derived from the findings

of this study?

Null Hypotheses

In trying to seek answers to the problems posed in this
study, the following hypotheses were tested:

1. There is no significant difference between the
perceptions of the pupils and their parents on the extent of
parental supervision provided them.

2. There 1s no significant relationship between the
extent of parental supervision and the academic performance

of the pupils.

Theoritical Framework

This study was anchored on the principle which
Presidential Decree 6A of 1972 points out to be the goal of
Philippine Education which is: " . . . to provide the
foundation for achieving a broad general education that will
assist each ihdividual in the peculiar ecology of his own
society to attain his potential as a human being.” And
Article 220 of Executive Order No. 209 better'known as the
Familyl Code of the Philippines {Nolledo, 1887:54),
recognizing the role of the parents in the rearing of thé

young which provides that parents and those exercising
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parental authority shall have with respect to their
unemancipated children or wards the following rights and
duties:

(1) To keep in their company,to support, educate
and instruct them by right precept and good example,
and to provide for their upbringing in keeping with
their means;

{2) To give them love and affection, advice and
counsel, companionship and understanding;

(3} To provide them with moral and spiritual
guidance, inculcate in them honesty, integrity,
self-discipline, self-reliance, industry and thrift,
stimulate their interest in civic affairs, and
inspire in them compliance with the duties of
citizenship;

{(4) To furnish them with good and wholesome
educational materials, supervise their activities,
recreation and association with others, protect them
from bad company, and prevent them from acquiring
habits detrimental to their health, studies and
morals;

{5) To represent them in all matters affecting
their interests;

(6) To demand from them respect and obedience;

{7} To impose discipline on them as may be
required under the circumstances; and

(8) To perform such other duties as are imposed
by law upon parents and quardians.

Corollary to the above provisions, Villaflor (1993:55)
assuringly says that parents do not have to be high;y

educated themselves to help their children get the most in
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their learnings, rather, it is their positive attitude that
makes the difference.

More specifically, the earlier cited principles shall
be buttressed by other theorists led by Hamachek (1574:9%4-
102) in his four universal needs of growing children. These
needs are critical at any stage, but they are said to be
more critical during the elementary stage because children's
éttitude and persconality -are being formed. First of these
needs 1is the need for achievement, second, is the need to be
loved and esteemed, the third, is the need to be understood,
and finally, is the need to belong.

Similarly, Dublin (1974: 92-93} citing Abraham Maslow
declared that an individual, by nature, strives to satisfy
his desire for a position in the order of hierarchy is
another theory considered in this study. Accordingly, this
needs are the physiolégical, phychological, esteem and self
actualization needs. As a hierarchy, the lowest unsatisfied
level generally dominates the organism, nevertheless, when
that motive is reasonably well-satisfied, the next desire
emerges.

Finally, another theory made use of as framework in
this study is that formulated by Alfred Adler (1975:175-174)

which is the development of personality through creative
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self. .according' to him, self is a highly personalized
subjective system that interprets and makes meaningful the
experiences of the organism. Moreover, if searches for
experiences that will aid in fulfilling the person's unigue
style of life. If these experiences are not to be found in
the world, the self tries to create them. Furthermore, he
considers each person to be a unique configuration of
motives, traits, interests, and wvalues; hence, every act
performed by the person bears the stamp of his own
distinctive style of life. He added that man is a conscious
being; he is ordinarily aware of the reasons for his
behavior, too. He is conscious of his inferiorities and
conscious of the. goals for which he strives. More than
that, man is a self-conscious individual capable of planning
and guiding his actions with full awareness of their
meanings for his self-realization.

With positive findings, the good performance of the
pupils supports or paves way for the attainment of quality
education which is the primary goal of the Constitution and
the Bureau of Elementary Education (BEE). Good performance
of pupils reflect better quality teachers and quality

teaching brought about not only from the efforts of the
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school but of the complementation that parents extend to the
school persconnel.

The parents and school patrons realizing that there is
something better in pupil performance when the parents and
the teachers complement each other extending the needed
cooperation and coordination for any task / activity would
surely be grateful for the teachers' noble task. More
specifically, Arellano (1993:56) said:

The job of training . children to assume
responsibility cannot be done by the home alone. It
is only natural that it should be shared by the
school. . . Training for responsibility is a very
important aspect of the child's education. It should
be considered a major objective which is kept in

mind and made a part of all activities both outside
and inside the school.

Conceptual Framework

Figure I shows the Conceptual Framework of the Study.
The first layer of Dboxes represents the research
environment where the study was conducted. As shown, the
four 5istricts of Catbalogan in the Division of Samar
have been taken with the San Andres Elementary School at
Brgy. San Andres representing the District of Catbalogan I,
the Mercedes Elementary School at Brgy. Mercedes
representing the District of Catbalogan II, the BLISS

Community School at Brgy. Canlapwas representing the
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Figure 1 : The Conceptual Framework of the Study Showing
Its Environment, the Variables and the Processes
Involved

Legend :
SAES : San Andres Elementary School
SES : Silanga Elementary School
BCS : BLISS Community School
MES : Mercedes Elementary School
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District of Catbalogan III and the Silanga Elementary School
at Brgy. Silanga for the District of Catbalogan IV. The
taking of the four elementary schools in the study was per
suggestion of the panel during the researcher's pre-orals.
Also, the four (4) schools, more or less, represent the
typical elementary grades school and, therefore, in the mind
of the researcher this shall increase the reliability and
validity of the results of the study.

The second box, going up, represents the subjects of
the study: -~ that of the parents and that of the pupils.
The arrow pointing to both sides, at the outset, presumes
that the parents' supervision of the studies and/or school-
related activities of their children affects the academic
performance of their children, establishing either a
difference or a relationship, as viewed by both the sample
subjects in the study.

Moving higher to the next level represents the
activity in the study which is the Analysis of Results from
the answers given by both the parents and the pupils to the
questionnaire given them to answer. From the pupils, this
would mean that they would be answering the questionnaire
soliciting responses to establish their profile, their

perception on parental supervision provided them and those
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that have bearing to establish findings on the effect of
parental supervision to academic performance and the answers
they would give in the achievement test they would be
taking using the National Elementary Assessment Test (NEAT).
On the other hand, the parents would be answering the
questionnaire so%iciting their profile, their perception of
supervision provided their children and those that have
bearing to establish findings on the effect of parental
supervision on the academic performance of their children.

The "box on Policy Recommendations represents the
researcher's recommendations based on the analyzed findings
of.the study. This is the most important aspeét of the
whole research work because to borrow Sutaria’s. - (1989:
“Preface”) idea " . . . The educational system must
be continually reexamined and renewed to be relevant to the
society in which it is embedded. This is where evaluation
and research can play a central role. The translations of
these findings into action addressed to the improvement of
policy and practice must be a major concern”.

Finally, the topmost box represents the ‘very goal of
the research work which is the Improvement of the Academic
Performance of the Pupils. From the findings of this study,

recommendations / efforts towards instituting an effective
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transmission-transformation system can be had which will
ensure that this research effort effectively serves
educational development.

The lines outside signify the feedback mechanism. This
means that whatever recommendations are identified from the
studies that may prove beneficial to both the parents and
the pupils maybe made for the improvement of the children's
academic performance beginning with the research environment

and those similarly situated.

Significance of the Study

Parents"' responsibilities do not end when tThey turn
their children to the teacher in a school setting and the
teachers' responsibilities are not confined only within the
bounds of the classroom. With this awareness, this study
shall prove helpful to several sectors. To wit:

The Legiglators. The results of this study may prove

helpful to the legislative branch of the government, both at
the national and local levels. X

As observed, even with the legal provision of making
our parents civilly and criminally liable for the injuries

and damages caused by their acts or ommissions on their

unemancipated children as provided by Article 221 of the
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Family Code of the Philippines, there is vexry little done in
practice to this end.

Allowing the street children to roam freely and
aimlessly or allowing the very young to be found in work
places, or worst, in white glavery, is an act that should
put their parents legally answerable.

With the findings of this study, it is hoped that
legislators put more meaning and seriousness in our laws on
parental authority to become self-executing so as to pin
down the irresponsible parents in our society. More
constructively, for'Congress to provide more funds for the
Department of Education, Culture and Sports {DECS) to
strengthen and enrich its programs in improving parent—-child

relationship for greater educational output.

The Education Planners and Policy-Makers. As

repeatedly emphasized, education facilities, in and out of
schocl, help in improéing academic performance. The
translation of the findings of this study, along with those
earlier undertaken, into actions addressed to the
improvement of policy and-practice 1s a direction towards

which efforts of this study is made.
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The School Administrators. The results of this study

will be an eye-opener to the school administrators to the
need of involving the parents through participative
planning, designing 1and assessing or evaluvating school
activities, specially towards making the Parents - Teachers’
Association (PTA) as an effective channel making it a
functional arm of realizing educational goals.

Also, the results of the National Elementary Assessment
Test (NEAT) may serve as an idicator either of the
effectiveness or ineffectiveness of the NESC implementation
by the teachers of the respondents. The results would
reveal whether the Minimum Learning Competencies (MLC} are
being met by the teachers who are the direct implementors.
The standards are necessary to achieve quality education.
Further, the administrators would be aware of the teachbhers’
weaknessess in the teaching process and, therefore, would be
abie to instituté staff development activities to uplift
teachers’ competencies.

The Non-Formal Education (NFE) Program Coordinators.

The Non-Formal Education (NFE)} Program of the DECS is
designed to Dbetter prepare our illiterate and unskilled
parents to assume and discharge their ‘functions, duties and

responsibilities as members of the society and to become a
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contributor to the cause of development beginning with theix
family through their growing and unemancipated children as
defined by the Philippihe Constitution, The Family Code of
the Philippines and other laws 1like The Child and Youth
Welfare Code.

After it shall have been proven how parental
supervision can affect pupil academic performance, the NFE
program of each educational district can be re-programmed or
reoriented to have parents assume 1n a2 more meaningful role
in the full development of their children’s potential making
them productive citizens of the land.

The School Guidance Workers. The thrust of wvalue

formation orientation and reorientation among the children
get a major focus of a school guidance program. Embued
with the basic precept that education is fundamentally a
process of individual development, any school guidance
program must keep every learner, especially the elementary
p.upils away from the narrow concept of education as the
process of attaining basic skills like numeracy and reading
but should consider teaching as a process of guiding and
stimulating growth that would result in the mastery of the
tools of knowledge and in the understanding and appreciati;on

of our cultural heritage. Such knowledge should also be
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expressed in the development of self-dependence, éocial ease
and the adoptation of social respongibilities ({Cagaanan,
1993: 54).

With the result of this study a guidance program of
each school maybe enriched in meaning and in mission by
designing some activities that may call or involve the
parents and their children towards a more meaningful
relationship.

The Parents-Teachers’ Association (PTA) Officers and

MEmﬁers. Very often the PTA becomes the sounding board of
the parents and the teachers on matters affecting the
learners outside their home and their church.

With the results of this study, the PTA in each school
maybe functionalized with varied activities where parents do
not Jjust talk or hear of negative things about their
children but also for it to become the forum of good news
about their children., A functional PTA participated in very
actively and meaningfully by both the teachers and the
parents can lead to activities designed towards
strengthening the family bond: the father-son relations, the
daughter-mother relations or relations among siblings.

These activities would not only build rapport between and
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among family members, but will instill security and
confidence on each member, as well.

The Teachers. Cagaaman (1993: 54) said: “. . . the

real measure of achievement is the amount of desirable
changes that take place in a child in relation to his
inherent potentials . . . at all educational activities are
valuable only to the extent to which teachers stimulate and
guide development.” The realization of Cagaanan’s idea is
to a greater extent that of the teacher in whose hands the
greater part of a learner’s day lies. With the results of
this study the teacher would be further enlightened and his
creative potentials challenged for resourcefulness and
ingenuity towards improving pupil performance.

The negative findings of the stu&y would challenge the
teacher to check hig teaching techniques or strategies. He
can either infer from them his strengths and weaknessess in
the four subjects areas like Mathematics, Science, English
and Hekasi. W®With improved classroom intruction pupils would
benefit thereby improving their academic performance, too.

The Parents. The parents are highly thought of as the

foundation of a family. They are the models of behavior for

and of their children. They should be their children’s

L]
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While it is easier to get many parents’ attention today
in the negative reports about their children in school, our
elementary pupils should think/consider of the positive
means of getting their parents participate in school-related
activities like offering them good grades in exchange for
their parents’ attendance or involvement 1in school
activities.

Being patient and considerate with ignorant and
uneducated parents making them understand their role as
parents to them as the law mandates, offering them an extra
hand in accomplishing household chores while their parents
attend school-related activities are strategies that
children can have to make their parents attend. school
meetings.

Moreover, setting themselves as example or model of an
educated person 1in speech, in action and in thought, the
pupils can surely make their parents be proud of then
thereby encou;aging them to get- interested in whatever their
children are in.

Summing, the empirical data revealed in the study will
be useful not only as inputs to curriculum development but
more importantly, the better understanding of the Filipina

child as a learner and member of the society, and as a basis
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for educational policies and programs, thereby, enhancing

truly the education of the Filipino child.

Scope and the Delimitation of the Study

This study focused on getting information on the
relationship ¢f the effect of parental supervision and the
academic performance of Grade VI pupils in four (4)
representative schools of the four school Districts, as
shown in Figure 2 which is the Map of the Municipality of
Catbalogan, mnamely: the San Andres Elementary School, the
Mercedes Eleméntary School, the BlisSS Community School and
the Silanga Elementary School for the four school Districts
in Catbalogan, Samar, respectively.

The two groups of respondents, parents and Grade VI
pupils, were evaluated in this study. Their perceptions on
the extent on parental supervision provided to Grave VI
pupils determining the significant difference and l/ or
relationship were solicited and analyzed.

Representing the pupil respondents were 317 from é
population of 1,567 but for which only 294 pupils
representing 93 percent actually participated in the study
from the four school Districts in Catbalogan with another
294 representing one of the parents of the pupil

participant
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taken individually. The study was conducted in the School

Year 1996-1997.

Definition éf Terms

For the better understanding of terms and acronyms used
in this study, a definition of: terms is hereby provided
conceptually and operationally.

Academic performance. As used in the study, it refers

to the scores of respondents as a result of the NEAT items
given them, specifically on the subject areas of English,
Mathematics, Science and Hekasi.

BEE. It stands for Bureau of Elementary Education
which is the official first level of Philippine education.

DLRC. It stands for Decentralized Learning Resource
Center.

EDPITAF. It stands for Educational Development Project
Implementing Task Force (Sutaria, et. al. 1889: 26).

Educational Production Model, It is an educational

model that posits that whatever 1is learned in schoocl is
predicated an antecedent academic, social, psychological
abilities that children possess when they enter school

{Sutaria et. al. 1989: 25).
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Emotional development. This refers to signs of growth

in a child which indicates that he is already capable of
assuming responsibility, approach new situation with self-
confidence and that he has acquired a feeling of security to
accept failures as an incentive to improve each time.

HEKAST. It stands for Heograpiya, Kasaysayan at Sibika
which 1s a subject area in the Bureau of Elementary
Education.

HSMS. It stands for Household and School Matching

Survey (Sutaria, et. al. 1989: 28-29).

Intellectual development. It refers +to the early

childhood that is being characterized by the progressive
functioning of a child's mental power.

MILC. It stands for Minimum Learning Competencies. It
sets the standard for the learners to at least get a 75%
mastery level of performance.

NEAT. It stands for National Elementary Assessment
Test given regularly by the Bureau of Elementary Education
to Grade VI pu'pils each year.

NESC. It stands for the New Elemeﬁtary School
Curriculum to differentiate it from the old curriculum of

the Bureua of Elementary Education.
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NFE. It is the acronym of Non-Formal education whose
main purpose is to train out-of-school-youth and mothers to
be equipped with livelihoond and learning skills.

Parental supervision: As used in this study, it refers

to the procees in which parents guide and make a follow up
of their children’s assignments and other activities in
their home premises or their attendance in sehool
sponsored/related activities as proof of their love and
concern on what their children do or are required to do by
the school.

PRODED. This acronym stands for Prog}am for
Decentralized Educational Development which is calculated to
improve achievement levels and to develop values requisite
to effective social being (Guerrero, 1989: 139-149).

PTA. It stands for Parents-Teachers’ Association. This
is one of the avenues available for both the parents and the
teachers to plan out ﬁays and means for the betterment of
the school children.

Religbility. It refers to the extent to which an

experiment, test or measuring procedure vyields the same
results on repeated trials.

Social development. This means the attaining of

maturity din social relationships. It is the process of



CHAPTER IIX
REVIEW OF RELATED LITERATURE AND STUDIES

This Chapter includes relevant information from books
and other related studies taken from similarly situated
problems and solutions. The Chapter 1likewise includes a
brief explanation on the relationships and the distinct
differences of previous undertaken studies similar t5 this

one at hand.

Related Literature

Of significant consideration in this study is Section
13 of Article II of the Philippine Constitution which
provides that the State recognizes the wvital role of the
youth in nation building and shall promote and protect their
physical, moral, spiritual, intellectual and social well-
being. It shall inculcate in the youth patriotism and
nationalism, and encourage their involvement in public and
civic affairs (Magpayo and Batalla, 1988:54).

Quiambao (1972:50~55) once assuringly said: "If the
little child in the Filipino family is someday to take his
rightful place as an effective citizen in modérn democratic
world, he must be reared and trained for it.™ Towards that
end she hastend on to say that the family is called upon‘to

provide the children with the needed nurture and training.
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Categorically, she pointed out that studies have sufficient
evidence to show that from the point of view of the child's
early growth and development, there 1is no substitute to
family life.

Mendez (1972:Preface), Chairman of the Family Life
Workshop of the Philippines, expressing herself said: "As
the oldest and most basic social institution, the family
transmits the nation's cultural heritage from generation to
generation. Values, attitudes and social skills are learned
in the home. Basic personality patterns are formed within
its bosom."

Significant of the provision of P. D. 603, also, known
as the Child and Youth Welfare Code is that the child is
one of the most important assets of the nation. Every
effort should be exerted to promote his welfare and enchance
his opportunities for a useful and happy life.

This emphasis given to the child is not just an effort
of a more recent past, but to our surprise Pestalozzi (The
World Encyclopedia, 1986 :518) was quoted to say: GThe aim
of all institutions is and can be nothing but the
development of human nature by the harmonious cultivation of

human power and talents and the promotion of human life.
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Pupils learn best by using theif own senses discovering
things for themselves.”

Corroborated and strengthened by the Educational Act of
1982 (Dizon,1990) pronouncing that the State shall promote
the right of every individual to relevant quality education,
what stone has remained unturned on putting the child, the
learner, the Filipino human being, as the core of all
teaching-learning endeavors?

Furthermore, the Child and Youth Welfare Code states
that every child has the right to a well rounded development
of his personality to the end that he may become a happy,
useful and active member of the society.

Ebel (1969:1056-1057) on parents and students academic
performance said that equally significant in the achievement
of the students is the role of the parents in the success or
failure of their children in school and that, it is,
therefore, desirable to equip the parents for their
educational role in every possible way.

Evans (1973) points that there has been a steady
gradual but increasingly obvious emphasi§ on children as
extension of paréntal ambitions, and as such a symbol of
their parents' status in society. Such children may be

intrinsically valued, instead of being valued as a person of
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inherent worth and dignity. He warns parents of this

tendency, as when left unchecked 1t can deter the wholesome
development of the child as a person.
On the topic, "The Role of Parents in the Character

Formation of the Child", Dr. Epifania Aldaba Lim (1972:38-

43) says: “

Parents lay the strong foundation for the moral
and personality development of the child when they
provide the emotional security which is the wvery
source of a child's trust. Such trust depends on a
child's knowing that he belongs; that his parents
will always love and protect him even when he gets
spanked and punished for some wrong that he does at
a particular moment. . . As parents we need a clear
view of our roles . Our job 1is to educate and
civilize, a 1life long process which goes forward
step by step. It takes great understanding. and
sympathy to see children as creatures who grow and
change . . . Children need parents with whom they
identify themselves; they need parental attitudes
they can appreciate and take pride in possessing.

With the concern of the round-personality development
of the child, parents are tasked in the responsibility of
laying the foundations for a value system of the child, and
that the co-designers to that end are the schoois, the
community and the government. As a co-designer, the
parents' goal should be more on raising humane, courageous,
and socilally responsible children who are at the same time,
truly proud of being Filipino citizens. To meet this godl,

parents must change and minimize the use of power and
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control and foster a democratic relationship that offers
choices, encourages participation, planning and
responsibility.  Discipline should be minimized and self-
esteem should be encouraged. These democratic approaches to
child rearing will also minimize, if not totally eradicate,
the "generation gap" in a family.', Generation warfare is
only a part of the general rebellion a4dgainst the
establisbment of those in power (The Manila Times, March 28,
1986). On the other hand, while discipline should be that
democratic, Hulme (1987 : 8) reminds parents of the need of
disciplining their children the "God-way" which is training
the child while young yet, so that when he grows older he
does not depart from it. There seems to be a -growing
tendency on the concept of democraticing. discipline to
letting the <child go free and unsupervised. Hulme
emphasizes on the ﬁse of discipline with the reminder in
mind that the child you are raising is a unique gift from
God and your being there as a parent is that of being a
trustee to that gift and so, it becomes your prime duty to
raise him making the most of what God has endowed him.

Dr. Herman Gregorio (1978 : 124-144) when defining the
elemen;ary education defined it as that ladder in education

which is designed to give fundamental education aimed to
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equip every child with the fundamental knowledge, habits,
skills, abilities, attitudes and ideals that are generally
regarded as essential for the unification and integration of
members of a democratic society and for effective and
progressive participation in the activities of man. Yet, a
closer look at the New Elementary School Curriculum ({NESC)
envisions to the mastery of four (ﬁ) basic intellectual
skills, namely: the literacy skills, the thinking skills,
the numeracy skills and the work skills, in and among the
elementary pupils.

The responses to education problems and issues in the
past were mostly piecemeal in nature due to insufficient
resources. Some problems were partially solved, though.
With PRODED, it was said that the allocation of resources
and services was done according to a formula which utilized
deficiency indicators and adherence of equity and efficiency
in the process. Educators focus their attention to PRODED
as it seems to respond more meaningfully to the call of
quality education (Guerrero, 1889 :9) . More specifically,
the PRODED seeks to improve puplil development, decrease
drop-out rate, raise participation rate, and increase pupil-
teacher ratio. Brousing through the Primer of PRODED, one °

can readily see that it has components that look into the
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improvemnet of the school's physical aspect, the provision
of books. and manuals, the development of educational
policies for effective implementation of its activities.
This explains the presence of many Decentralized Learning
Resource Centers (DLRCs) throughout the school system in the
country. The DLRC is the hub of in-service education in a
cluster of schools, particularly +the disadvantaged,
depressed and underserved schools in a district.

The task of meeting these efforts for the full
development of the Filipino child was not easy, is not going
to be easy and shall not be easy,.until all sectors of the
society shall have learned to put more value in education
giving it guality . Corroborating this aspect is the stand
of Sorenson (1871:165-167) on the home when he said that the
pupils can study Jjust as well at the home. A place set
aside for studying at home is important. It may be a corner
of a bedroom, a well lighted basement area, or a kitchen
table.

Still to the efforts of giving the child the best that
our society can offer, Lauzon (1991 : 471) said: "The goal
of every school-initiated learning activity is to move the
1ea£ner to high accomplishment by providing him with

outstanding opportunities and stimulation.” How much of
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these opportunities and stimulation is a child getting must
be a concern of all, thus the need to evaluate these. Jones
(1870 : 56) and others stated that testing the achievement
of pupils 1in the learning areas gauges the skills,
abilities, and understanding acquired after a period of
time. Tests are valued as a means of determining toc what
extent an individual has attained a certain degree of
progress toward a desired goal, whether he is ready to
undertake the next step and how his attainment compares with
that of the other members of the group. This stand of Jones
and his group was joined in by Berdie (1973 : 47) saying
that the achievement tests have not only been seen as the
means of acquiring meaningful facts about the child but also
the development of skills fundamental to advance learning
and everyday living.

Putting this in the Philippine perspective, Sutaria
{1984 :20-21) confirms when she said that there is a need
to monitor the school's efforts in improving the education
of the pupils suggesting the use of performance indicator to
determine whether the standards for quality education listed
in the Minimum Learning Competencies (MLC) are being met.
This is the very reason why the NEAT is used as the

measuring instrument for pupil achievement in this study.
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Villafloxr (1993:55) provides sixteen practical steps
that parents c¢an take fto help +their children to be
successful in school, but most relevant to the study are the
following:

{1) Ask children questions about what they have

read. This stimulates  their thinking and
comprehension. -
(2} Pralse their achievements and make them

feel good about work well done.

(3) Show your children that education is important
to you. Talk to them about their classes,
assignements and school activities. Ask them how
their day went.

(4) Support the school’s rules of discipline.

{5) Get to know your children's teachers. Send
notes of appreciation for special help teachers or
principals give to your children. -

(6) Encourage your children to master the basic
.8kills in the three Rs.

{7 Make sure your children understand the
importance of mental and physical good health and
proper nutrition. Make them aware of the dangers of
abusing alcohol and other drugs, and the danger of
smoking.

Finally, ILaya (1985 :30) while giving his keynote
address to schools division superintendents commented that
educators are taking for granted the issue on quality

education which he saw then as deteriorating. Expressing

" his belief that it can be remedied, he urged his audience to
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PRODED and the NESC as the most important attempts to save
the deteriorating education in the elementary level.

Be it of the efforts of the PRODED or that of NESC,
the puplls are expected to achieve desired competencies and
learning outcomes. The extent to which pupils demonstrate
their capacity fto reach the target in terms of knowledge,
change in relation to the set of desired behaviors,
attitudes, habits and values, all constitute their
performance. Doing this job, as earlier pointed out in this
study, cannot be left to the school system alone but needs
the complementation of other factors, among which is that of
the parents.

Lim (1872:43) emphasizes that the task of
parenting towards giving the children upright moral and
character education is a long, slow process. With infinite
patience, obedieﬂce to idea, to principles, and standards ,
judicious common sense approach, a depth of understanding,
and above all, love which encompasses all frustrations and
pressures, the growth towards maturity is inevitable.

Though written in the early fifties, worth mentioning

as a related 1literature to this study because of the
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emphasis the material gives on parent-child relations is
that of Henry C. Link (1955: 36-38) who said:

A happy family life is probably a principal
factor in the security of adults as it is the
security of children. . . . Having a child is the
final and strongest pledge of a couple's love for
each other. It is an eloquent testimony that their
marriage is a complete one. It lifts their marriage
from the level of selfish love and physical pleasure
to that of devotion around a new life. It makes a
self-sacrifice rather than self-indulgence their
gquiding principle. It represents the husband's
ability to provide the necessary security, and it
demonstrates the wife's confidence in his ability to
do so. The net result is a spiritual security, more
than any other power, helps to create material
security as well,

The cited literature earlier presented provided this
researcher with insights into the possible wvariables that
have relationship with the academic performance -of the
pupils. Also, these concepts gave this researcher a
headway to formulate and investigate the parent-related
variables that affect the academic performance of their

children.

Related Studies

Détermining' to what degree has sghool factors
influenced pupil performance has indeed challenged the
planners and policy-makers of our school system so much so
that it is never surprising that several studies had been

conducted to this end.
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Rosita Jardinal (1980) made a study on the secondary
students seeking to establish the relationship of the socio-
economic status of parents to their students’ scholastic
achievement and vocational choices. Found in that study was
that the socio-economic status of parents significantly
affect the scholastic achievement and the vocational choices
of the students. Implications drawn from the socio-economic
variables were the reading materials provided the parents:;
the ability of the parents to responsively meet the
financial needs of their students in school, the parents
attendance in school-related activities and in providing
the students the facilities that would enhance effective
learning in the home like that of lighting and study place.

Jardinal's ‘study is relevant to this present study
because among the information’ sought in this research study
is the determination of the relatidnship between parental
supervision and their children's academic performance. On
the other hand, unlike Jardinal‘s study which is on
secondary  students, this study 1is on the academic
performance of Grade VI elementary pupils -in ’the four
districts of Catbalogan for school year 1996-1997.

Baula (1981) studied 878 grade six elementary pupils

in the Division of Biliran out of which a number manifested
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behavior problems which ranged from being noisy, truant,
inattentive to being disorderly. Significantly, the study
showed that the more problems in behavior a pupil had, the
lower his academic achievement tended to be , as far as the
subjects in the school curriculum were concerned.

It is interesting to note that Baula's study was on
Grade VI pupils putting it in the exact light at which this
present inquiry is in. But more importantly, her study was
had in Biliran, a province located in Region VIII, where
this current study 1is also undertaken. Like this present
study, the focus is on determining the problems that affect
the academic achievement of the learners.

Colon's study (1982) looked into the factors affecting
student failure in  Sorsogon National High  School.
Identified as the factors affecting student failure were in
this order:-home environment, teacher factor, school
administration, reading deficiency and study habits.

Significant of the findings because it has direct
bearing to this research study is its findings on the first
variable which is the home environment. Considered under
this wvariable were factors like the support students got

from their parents and from their siblings in addition 'to



45

the material facilities provided them to maximize their
learning in and out of school.

Scope-wise, Colon's study was of bigger coverage
because it inc;uded the infuence or support that the
learner's siblings provided him, while this current study
is particularly focused on the effort that his parents
provide him in relation to his academic performance.
Notably this study considers the pupil as a learner, an
elementary grades learner, while Colon considered the high
school learner.

Dalam (1983) in her study of the government's wards in
the Children's Educational Foundation Village in Malaybalay,
Bukidnon, pointed out six common problems of school children
clustered in the following areas arranged in the order of
seriousness as:

1. financial needs and living conditions;

2. adjustment to school work which are difficulty in
research work and forgetting things learned in school;

3. health and physical development which were on minor
illness like headache, colds, toothache, poor "eye sight and
sore throat;

&, aéademic problems which were on not understanding

the teacher's explanation, poor memory, shyness in c¢lass
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.participation, poor study habits and worrying dJduring
examinations;

5. social and recreational needs where children were
said to have no time to play or for leisure, and

6. parents’ attitude which were identified to have
parents not showing affection and love for their children.

Dalam's study 1s obviously related to this current
research work because of the inquiry it had on determining
the parents' attitude to their children, expressed
specifically in terms of affection and love. In this study,
however, parents’ "love and affection” in Dalam's study is
expressed as "parental supervision" as it finds relation
to pupils academic performance.

Gabon (19283} in her study identified the behavior
problems and determined the relationship to the academic
achievement of Grade V pupils of Calbayog City District II
and drawn from the findings implications for the guidance
program of the District. The study established that Grade V
pupils showed untoward behavior in the classroom for various
causes which have their origin at home, school and their
social milleu, and that these were significantly related to
pupil performance. Specifically, the study discovered that

parents who were supportive to the activities that their
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children were 1in, had generally children who were high
performing, academically.

Gabon's study is related to the present study because
of the influence that parents' support does in the wvarious
activities of their children as affecting the latter’s
performance in school.

Alicando ({1984) in her study determined the social
status of high and low achleving Grade VI pupils in the
Division of Levte. The investigation was anchored on the
analysis of the social status and personality
characteristics of pupils in relation to their academic
performance. The study extablished that there were more
high Grade VI achievers who were socially acceptable than
were socially rejected. On the result of the analysis of
the relationship between the academic achievement and social
status, the study showed that academic achievement has
significant relationship with social status between high and
low achieving Grade VI pupils.

While the wvariable treated in hlicando's study was the
social status of the high and low achleving Grade VI pupils
such study is related to the present research study because
it focused on the academic performance of the Grade VI

pupils. Necessarily when we talk of the social status of
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the pupils, we are referring to the parents' social status.
Though the current study undertaken is determining the
relationship of parental supervision %o the children's
academic performance, nonetheless, both study focus on pupil
academic performance.

Yap (1985) made a study on five problems as affecting
puplil academic performance. The problem areas considered
were: home and family, school life and work, health and
physical conditions, interpersonal relationships and others.
A significant conclusion drawn from Yap's study was how she
theorized that a child that is not affected by bad social
influences and free from emotional disturbances, which she
identified to oxriginate from the home, were found -to have
good academic achievements.

Like this current investigation, this is a study on
Grade VI elementary pupils. While her study was on hoye and
family as a variable, this study is specific to be on
parentél supervision as affecting the-academic performance
of Grade VI pupils in the DistEicts of Catbalogan.

In 1987, Dugenio inquired into home - facéors that
affected pupil performance. More specifically, her home
variables were: availability of educational rescurces at

home, the parents® attitude towards the school and the
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parents’ attitude towards the child as a learner.
Established in that investigation was that home factors
affected pupil performance in school.

Like the studies of Jardinal and Colon, Dugenio's study
is related to the present investigation because it considers
the home factors as affecting academic performance, though
in this research, the home factors are narrowed down to
parental supervision as affecting pupils academic
performance.

Considered under the home variables were the emotional
.support given / provided by the family of the learner and
the material facilities made available to him to maximize
his learning. Along this line, Dugenioc's study is broader
in scope because what is given in this study as its main
concern is simply the parental efforts as affecting academic
performance of the learners.

De Jesus' study (1991) was on Grade VI pupils trying to
find out their adjustment problems in relation to selected
variables such as: academic achievements, self éoncept,
socio-economic status and sex in the eléven copplete
elementary schools of the the District of Ayungon, Division

of Negros Oriental during the school year 1589-1990.
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Significant in the study of De Jesus as it finds
relevance in this reasearch work is her finding that the
academic achievemenﬁ of the pupils is significantly related
to the interpersonal problem and self which is traced back
to home and family and that the pupils’ adjustment problems
are negatively correlated with their socio~economic status
in terms of the areas of academic achievements, self concept
and sex.

De Jesus’ study finds similarity to the present study
because it is on Grade VI pupils and the research made use
of the discriptive-normative survey method using the
questionnaire and the checklist as tools in tﬁe collection
of data from a district level.

Different from De Jesus, however, the current
investigation made use of purposive sampling using a
representative complete elementary school for each of the
four (4) school Districts of the Municipality of
Catbalogan, along with one of the parents of each of the
pupil respondents treating them individually ta show the
relationship of parental supervision fto pupil’s academic
performance.

Another study in 1991 was that of Gonzales assessing

Grade V pupils in the New Elementary School Curriculum
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(NESC), for school year 1988-1989 in the Districts of
Camotes, Minglanilla and Danao South of Cebu, by types of
school as central, big barrio and small barrio. More
specifically the study answered questions on the basic
foundation skills on literacy, numeracy, thinking and work
as prescribed by the elementary school system.

The results of the study revealed that the academic
performance of the Grade V pupils in the cited districts was
below average; by type of school, though, pupils were found
to be proficient in the different learning areas and that
there was no relationship of the learning areas and the
performance of the pupils.

Gonzales' study is related to the present study -because
one of those given foci was the performance of pupils in
English, Science, Mathematics and Hekasi. Specifically,
though, the present study investigated the relationship of
parental supervision of their children's school-related
activities to their academic performance.

Another recent study relating the parents to pupil
académic performance is that of Ragrag ({1991}). The study
aimed at finding out a profile of high school students as.to
home experiences such as home facilities, on one hand, and

the profile of the English Teachers in terms of their verbal
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communication behavior in the classroom as perceived by the
students, on the other hand, vis-a-vis the academic
achievement levei of high school studgpts in.Eﬁglish.

Relevant fo this study from the findings of Ragrag was
on the aspect of home facilities which parents provided
their children as related to the latter's academic
performance. Parenting and parental involvement provided by
parents to their children are significantly related to
students®' academic performance in English as found in
Ragrag's study.

Unlike Ragrag's study, though, the present inquiry
focused on Grade VI pupils and on their academic performance
not only in English but alsc in Mathematics, Science and
Hekasi using the 1996 NEAT.

Finally, Lim {1995) conducted a study that found out
the effect of summer Pre-Elementary Education Program in the
Division of Calbayog City on the academic performance of
Grade I pupils. The study wﬁs anchored on the comparison of
academic performance of Grade I pupils with summer pre-
elementary education training and those without training, as
well, on their intellectual, social and emotional
development. It established a £inding, though 'an

experimental study, that pre-elementary education affects
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the preparedness of children to enter the regular school
year as Grade I. Categorically identified as the factor
affecting such preparedness was the positive support that
parents provided the kindergarten pupils.

The study of Lim is related to the present study
because of the role that parents play in preparing the
children to school work. Without specifically identifying
it as related to pupil performance it maybe said that
parental support can enhance pupil academic performance
which is the concern of this stﬁdy.

Notably, in all the cited related studies the current
investigation is not a duplication of any and therefore, a
novel undertaking towards improving elementary- pupil
performance starting from the efforté that parents give to

their children beginning in the home.



Chapter 3
METHODOLOGY

This Chapter presents the discussion of the research
design and direction, the research respondents, the
intrumentation and the data gathering techniques employed to
answer the questions posed in this study. Also presented in
this Chapter are the statistical tools and treatment used to

analyze and interpret the data gathered in the study.

Research Desigg

This study used the descriptive method of research
using the questionnaire as the principal instrument in
gathering the needed data. This method was used in the

RS ‘\‘

pursuit of the objectives of the study as it was designed to

gather information on the present existing conditions.

Instrumentation

This researcher made wuse of the questionnaire-
checklist, observations and interviews as intruments in data
gathering. From the three {3), however, the study primarily
used the questiomnaire. ‘

The questionnaire-checklist was of two (2) parts aided
by the interview and the observation made by the researcher,
especially on the actual fielding of the questionnaire-~

checklist. Part I of the questionnaire-checklist waé on
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personal information of both respondents. It was designed
to get their profile, individually. Significant in Part I
were informations like the name, sex, age and religion for
the pupil respondents while for the parent respondents an
additional information on their socio-economic status, their
educational attainment and employment or livelihood were
sought. For the parent respondents, the questionnaire was
designed practically on all aspects taken under the pupil
questionnaire except that the questions were asked from
their point of view. To cite, for the question of, “Do your
parents attend school meetings?” on the part of the pupil,

the parents were asked,‘“Do you attend school mnmeetings?”
Part II was on parent-child relations. It was of two (2)

sets of 25 questions, One. for the pupils and another for the
parents, both of which were worded so as to get information.
on the perceptions of both respondents on the effect of
parental supervision on the academic performance of the
pupils. To this end, a five-rating scale was provided to
each respondent where he has to simply check his choice from
the possible answers given which were fthe following:

1 - Never (Deri gud / Waray gud )
2 - Seldom (Talagsa la )

3 - Sometimes (Usahay la / Danay la )
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4 - Frequently ( Agsob / Kaurugan )
5 - BAlways (Permi gud )}

Part II of the questionnaire for both respondents helped the
researcher in grouping them according to whether there was
supervision made in the pupil’s studies or not taken both
from the point of view of the pupil respondents and that of
the parents. Both sets of questionnaire had a Waray waray
translation to facilitate understanding and to ensure
truthful answering. Because both Parts I and II were
researcher-made, these needed a validation activity to
determine the degree of difficulty or easiness of each item
in the questionnaire.

To solicit information on the academic performance of
the pupils in the study, an exact reproduction of the 1996
National Elementary Assessment.Test (NEAT) was used. Being
a-standardized test, no wvalidation activity was necessary.
The NEAT was of two (2) sets with Set A on Mathematic and
Hekasi and Set B on Science and English. Each subject area
had 40 items taken at 40 minutes or a total of 160 items for
the four subject areas taken at 160 minutes. It was in this
aspect that the information-getting instrument for the
parents differed from the pupils. Parents only answered

Parts I and II of the questiommaire-checkliist.
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Responses made by either set of responTents which were
not very cl;ar to the researcher were clarified either by
way of a follow-up interview or by actual observation made
by the researcher while the respondents were taking the data

gathering activity.

Validation of the Instrument

After Parts T and II of the questionnaire were drafted
and were submitted to the researcher’s adviser for comments
and suggestions, the final draft was produced incorporating '
her comments ana suggestions. Producing 15 copies for the
pupil respondents' and another 15 copies for the parent
respondents the instrument was administered to Grade VI
pupils in Bunuanan Elementary School with one of their
parents taking the parent’s guestionnaire for wvalidation
purposes. Before the questionnaire was distributed each of
the group of respondents were instructed to encircle the
item or items that proved difficult to them
to signify to the researcher either'to rephrase, modify or
change that item in the final questionnaire to be fielded to
the identified respondents of the study. It was later found
out that for those items that they did not understand so
well, the respondents resorted to the wvernacular translation

provided.



58

Sampling Procedure

Purposive sampling was used in the study taking all
Grade VI pupils in the representative schools of the 4
school Districts of the Municipality of Catbalogan. From
the total Grade VI pupils of the 4 districts: Catbalogan I
in 480, Catbalogan II in 475, Catbalogan III in 302 and
Catbalogan IV in 310 or a total of 1507, the size of the

sample was determined using the Sloven’s formula which is:

N
n — T= remoww e
2
1 + Ne
Wherein:
n - sample respondent

N - total population

1

constant number

e Level of significance which is 0.05
Table 1 shows the four schools considered'in the study
representing the four school Districts of Catbalogan.
As basis of determining the respondents of this study,
the Sloven’s formula was used from a population of 1,567
Grade VI pupils from the four (4) school Districts of
Catbalogan, 318.65 should have been taken and the

representative schools considered in this study,

purposively upon the suggestion of the Panel of
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Interrogators on the Pre-QOrals héd on the study, only 317
pupils were finally taken, out of which only 284
representing 93 percent, actually participated in the study
with 33 of them representing the Barangay San Andres
Elementary School, 158 of them representing the Barangay
Mercedes Elementary School, 38 of them representing the
BLISS Community School of Barangay Canlapwas and 88 of them
representing the Barangay Silanga Elementary School, all of
the four school Districts of Catbalogan, respectively.
Taking all Grade VI pupils of the four (4)
representative schools, there were 317 pupil respondents and
there were 317 parent repondents, taking one of the parents
of each pupil respondent. of these, howeaver, only 93
percent or a total of 294 pupils and 294 parents actually
participated in the study because some pupils were absent as
shown in Table 1. The four (4) schools considered in the
study all had a total of 317 with 33 representing the San
Andres Elementary  School, 158 for Barangay Mercedes
Elementary School, 38 for the BLISS Community School
and 88 fof Barangay Silanga Elementary School taking the

four (4} school Districts, respectively.
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Table 1
The Sample Respondents and

the Schogol Digtrict
they Represented

Schiool :Representative: Pupil ¢ Respondent
District : School rPopulation :Parent Pupil
I San Andres 480 33 33
I Mercedes 475 158 158
T ITIX BLISS 302 38 38
v Silanga 310 88 88
Total 1,507 194 194

Data Gathering Procedure

The researcher sought permission from the Schools
Division Superintendent of the Division of Samar, Department
of Education, Culture and Spotrts (DECS) and the ﬁistrict
Supervisors of Catbalogan I, II, III and IV to field the
guestionnaire to the respondents. The researcher
personally administered the data-gathering himself to ensure
high percentage of retrieval. As a supplementary technique,
the reseacher interviewed the respondents, when necessary,
to ascertain their ideas. He also made some qbservations on
the respondents as they answered the guestionnaire diven
them:

To safeguard the wvalidity of the ,results of the study,
special;y on the responses given by the parents, the

researcher saw To it that the parents answered the
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gquestionnaire either simultaneously with the pupils or
immediately after the pupils took their answering to the
questionnaire so that both respondents would have no way of
influencing each other in the giving of the responses sought
of them.

The administration of the NEAT which was actually Part
ITI of the questionnaire was done simulating that of the
actual NEAT giving by the national DECS personnel. The NEAT
items were divided into 2 sets with Set A comprising of
items on Mathematics and Hekasi and Set B on Science and
English. Each pupil respondent was seated half-a-meter
apart from each other with their seats arranged in straight
rows. Those belonging to the first row were given Set A of
Part III and the second row given Set B of Part III. This
way the pupils were be discouraged from copying the answers

of their neighbors.

Treatment of Data

The data from the gathered questionnaire were tallied
in a master sheet properly tabulated, analyzed and
interpreted qualitatively using the appropriate statistical

tools.
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Forx tables which involved a five~-point scale
assessment, the mean and frequency count were used using the
following descriptive and numerical scales in Part II to
suit the purpose of the study. These were used to determine

the extent of parental supervision on pupil studies. They

were as follows:

Always (Permi gud} - - - - 5
Frequently (Agsob / Kaurugan)- - 4
Sometimes (Danay / Usahay) - e 3
Seldom (Talagsa la) - - - - .2
Never (Waray / Deri) - - - 1

To determine whether there was a significant difference
in the academic performance of pupils with and without
parental supervision on the four {45 subject areas, the
following statistical measures were used:

1. Mean (Downie and Heath, 1972: 44-45)
2. Difference of the means (Downie and Heath,
1972: 44-45) and
3. T-test Ratio (Walpole, 1982:308)
The Mean. The formula used to determine the

arithmetical average of all scores was:



Where:
- M = the mean
X = the sum of all scores
N = the total number of cases
The Difference of the Means. Comparison of the mean

scores obtained by group of respondents with and without
parental supervision was made and a difference level was

computed using the following formula:

D = M - M
1 2
Where:
D - the difference
M - the mean of the group with parental
' supervision | —
M - the mean of the group without parental
’ supervision
The T-Test Ratio. To determine the degree of

significance of the difference between the means of the two
(2). groups, the t-~test ratio was computed with the following

formula:

t = z z

J M- 1) s & (N - 1)S
1 1 2 2
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=
+
=
2l
2

Mean of the students’ perception on
parental supervision

Mean of the parents’ perception on
parental supervision

No. of items responded to by the pupils

No. of items responded to by the parents

Variance of the perception of the pupils

Variance of the perceptions of the
parents

To get the variance of the perception of the pupils the

following formula was used:

1

2 2

N oYX - ()X )
1 1

1

N (N-1)
1 1

using the following formula:

2

= N XX - (2 X )
2

2 2

2 2

N (N-1)
2 2
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was used in determining the variance of the perception of
the parents.

The level of significance used in the study was 0.05
since it is the most frequently used level and is considered
an accepted standard for all experimental and non-
experimental studies.

Testing the second hyphothesis in thé study, Pearson r
(Walpole, 1982: 376) was used to show the relationship
between tﬁe two (2} variables used in the .study which are

those with parental supervision and those Withoﬁt it. The

formula for which is:

N[ X XY] - [ X X102 Y]

.r= — .

| -2 2 - 2 ; 2
Jmw Y x-¥YxnYy- (Y v

Where: . ' ’ . T

r = Coefficient of corelation

N = Total number.of cases-

X = Scores of pupils with-parental
supervision '

Y = Scores of pupils without parental
supervision '

The Micro Statistics Software was utilized in this

study to ensure accuracy and efficiency in the computation.
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To ascertain a significance of the computeé r, the
Fisher’s t-~test {(Walpole, 1982: 383) was utilized, as
follows:

r JEN - 2

Fisher's t =

J—l - r
Where:
N - Refers to the total number of respondents
r - Refers to the computed correlation

coefficient using Pearson r formula



CHAPTER IV
PRESENTATION AND INTERPRETAICN OF DATA

This chapter presents, analyzes and interprets the data
gathered through survey questionnaire fielded to the
respondents, supplemented by the interviews conducted, the
observations made and the documentary analysis had. The
discussions focused on the respondents’ perceptions on the
effect of supervision given by parents to the studies and
other school-related activities of their children to their
academic performance. Presented in the tabular forms
accompanied by statistical analysis with their corresponding
interpretation are the data gathered in accordance with the

specific questions asked of the respondents in the study.

Profile of the Pupil Respondents

The profile of the pupil respondents was indicated by
age, sex and religion as presented in Tables 2 and 3,

respectively.

Age and Sex. Table 2 shows the age profile of the

pupil respondents. It can be gleaned from the Table that
the majority of the respondents, that is 132 out of 294 or

44.90 percent, are between the 13-14 years age group with
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Table 2

Age and Sex Profile of Pupil Respondents

Age Group : Sex s Total : Percentage
{ Years ) : M : F : :
10 yrs. & bélow 6 11 17 5.78
11 yrs. to 12 60 68 128 43.54
13 yrs. to 14 55 77 132 44 .90
15 yrs. to 16 4 12 16 5.44
17 yrs. & above 1 1 .34
Total : 125 169 : 294 100
Percentage : 42.52 ¢ 57.48 100 :

the age group between 17 years and above, getting the least .
with only 1 or .34 percent of all the pupil respondents.

As shown, there are more female respondents numbering
to 169 or 57.48 percent among the 294 respondents in the
four (4) educational districts under the study, with the

male being represented in 125 or 42.52.

Religion. Table 3 shows the religion profile of the
pupil respondents in the study. It can be gleaned that the

greatest majority of the pupil respondents are members of
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the Roman Catholic Religion. This is evidenced by the 248
or 84.69 percent of the 2%4 pupils in the study. Coming up
as second is the 23 or 7.82 percent of pupils who manifested
to be members of the Iglesia Ni Cristo with the Seventh Day
Adventist coming as the least with 3 or 1.02 percent of the

294 pupil respondents. -

Table 3

Religion Profile of Pupil Respondents

Religion : Sex : Total : Percentage
: M . F : :
Roman Catholic 97 152 249 84.69
Protestant 4 8 12 4.08
Iglesia Ni Cristo 7 16 23 7.82
Seventh Day Adventist 1 2 3 1.02
Others 2 5 7 2.38

Total ¢ 111 $.183 : 294 : 100
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Profile of the Parent Respondents

As in the pupil respondents, the profile of the parent
respondents was indicated by age, sex, religion, socio-
economic status, employment / livelihood and educational
attainment as presented in Tables 4, 5, 6, 7 and
8, respectively.

BARge and Sex. Table 4 is the profile of parent

respondents in terms of their age and sex. Age—wise 183 or
62.24 percent of the parents were categorized as found in
the “36 years and above” from the 294 parent respondents.
Following this category is the age E}acket of ™31 years to
35 years” with 71 oxr 24.15 percent parents belonging to it.
The least represented of the age brackets indicated in the
study is the “26 years to 30 years” category with 7 or 2.38
percent of the parent-respondents on it. A special feature
of this Table is the datum that 241 or 81.97 per cent female
respondents represented the parent respondents as 'against
the 53 or 18.03 percent representing that of the male parent
respondents. This finding has confirmed the observation

that in almost all school gatherings the mothers generally

represent the parents.
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Table 4

Age and Sex Frofile of
Parent Respondents

Age Group : Sex : Total : Percentage

20 yrs. & Below 3 10 13 4,42
21 yrs. to 25 yrs 1 5} 7 2.38
26 yrs. to 30 yrs. 6 14 20 6.80
31 yrs. to 35 yIs. 11 60 71 24.15
36 yrs. & Above 32 151 183 62.24
Total : 53 : 241 : 294 : 100
Percentage : 18.03: 81.97 : 100

Religion. Table 5 of the study shows the religion of
the parent respondents of the study. From it, it can be
gleaned that 249 or 84.69 percent of the parent respondents
are of the Roman Catholic Religion of the 294 parents in the
study. Following iﬁmediately the Roman Catholic religion is
the Iglesia N1 Cristo with 23 or 7.82 percent of the parents

in it. The religion least represented in the study
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is the Seventh Day Adventist with only 3 or 1.02 percent in
it. It is interesting to note that the perceptions of the
<pupils and their parents on religion are the same as

evidenced by Tables 3 and 5.

Table 5

Religion Profile of
Parent Respondents

Religion : Parents : Total : Percentage
: Mother : Father : :

Roman Catholic 203 46 249 84.69
Protestant 8 4 12 4.08
Iglesia Ni Cristo 12 i1 23 7.82
Seventh Day Adventist 2 1 3 1.02
Others 4 3 7 2.38
Total : 229 : 65 : 294 : 100

Socio-Economic Status. Table 6 presents the profile of

the parent respondents in the study in terms of their socio-
economic status. In the five (5) categorizations/choices
given the respondents, the greatest majority signified to

belong to the “Average Income” ,with 175 or 59.52 percent
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of the 284 respondents on it. Coming as second is the 46 or
15.65 percent respondents who professed to be in the “Low
Income “ category with the “VErj High Income” getting the

lowest number of parents on it having only 6 or 2.04

percent.
Table 6
Perceptions of the Parent
Respondents on their
Socio-Economic
Status
Income : Parents : Total :Percentage
: Mother : Father : :
Very High 5 1 6 2.04
Moderately High 22 4 26 8.82
Average 146 29 175 59.52
Low 36 1¢ 46 15.65
Very Low ' 32 7 39 13.27

Total . 243 : 51 : 294 : 100
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Educational Attainment. Inferrable from Table 7 is the

profile of the parent respondents on their educational
attainment. Of the 294 parents in the study, 129 or 43.88
percent had “Elementary Education”, followed by those with
“High School Education” in 100 or 34.01 percent. Of the
least representation were parents of the “Graduate Studies”
with 2 or .68 percent. Clearly, the greatest majority of
the parents of the Grade VI pupils in the four (4)
school Districts of Catbalogan, Samar, were of “Elementary

Education”.

Table 7

Educational Attainment
of Parent Respondents

Educational Level : Parents : Total : Percentage
: Mother : Father : :
Elementary 110 195 129 43.88
High School 83 17 100 34.01
Two-Year College 31 10 41 13.95
College Graduate 16 6 22 7.48
Graduate Studies 1 1 2 .68

Total . 241 : 53 : 294 : 100
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Employment/Livelihood. Table 7 shows the profile of’

parent respondents in terms of employment or livelihood. It
can be inferred that from the respondents, the greatest
majority are self-employed representing 38.10 per cent or
112 parents out of the 224 parent respondents in the study.
Getting a close second is that of “Wnemployed” in 29.25 per
cent or 86 parent respondents with 6.46 per cent or 19

parents belonging to the “Privately - Employed”

Table 8

Employment / ILivelihood
Profile of Parent
Respondents

Employment/Livelihood : Parents : Total : Percentage
: Mother : Father : :

Unenmployed/Jobless 67 19 86 29.25
Self-Employed 100 12 112 38.10
Privately-Employed 14 5 19 6.46
Government-Employed 20 8 28 9.52
Others 40 9 49 16.67

53 : 294 100

Total : 241

.
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categorization. Among others, Table 8 shows that many of
our Grade VI pupils reépondent in the Districts of
Catbalogan, Samar, have parents who are self-employed.

Academic Performance of Pupil
Respondents on the NEAT

Tables 2 and 10 deal on the academic performance of the
Grade VI pupils in the four {4) school Districts of
Catbalogan, Samar, particularly in the San Andres Elementary
School, the BLISS Community School, the Silanga Elementary

School and the Mercedes Elementary School.

Academic Performance of Pupils by Subject Areas. Table

8 presents the academic performance of the pupil respondents
in the NEAT on four (4) subject areas like Mathematics,
Hekasi, Science and English taken individually.

As earlier pointed out, each subject area had forty
(40) items. As shown in the Table, Mathematics has the
highest obtained score of 36 followed by 35 and 34. While
that is so, it is noteworthy to peoint how it is also in
Mathematics where t;rle lowest score of 1 was obtained by the
least number of pupils, one. The score with the highest
frequency level in Mathematics is 14 with the scores of 36,

33, 32, 5 and 1 having the lowest frequency of one.
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Moreover, Table 9 shows how in the four (4) school
Districts of Catbalogan, Samar, the pupil respondents did
the poorest in Hekasi with only a score of 27 as the
highest. Like in Mathematics, in Hekasi 1 is the lowest
score. Yet, unlike in Mathematics, there is a tie in the
lowest score of 1 between two pupils. The score of the
highest frequency level is 14 putting 15 pupils on that same
score. Better than the performance exhibited in
Mathematics, the lowest score in Hekasi is 2.

The last two (2) subjects, Science and English, formed
Set B of the NEAT. As shown in Table 9 the pupils’ academic
performance is better than that in Hekasi. In Science the
highest obtained score isj31 followed by 30 and 29.. It is
worth noting how the third highest score of 29 was obtained
by six (6) pupils. This has never happened in the three (3)
other subject areas, though, its score of hidghest frequency
level 1is 11 placing 27 pupils in it. Another striking
feature of the pupils’ academic performance in Science is
how 26 pupils tied in gettting two scores in 10 and 12.
Unlike in the first two (2) subject areas, Mathematics and
Hekasi, it is in Science were the lowest score is 3 which is
the highest of the lowest scores in all NEAT subjects which

is 3.
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Finally ©presented 1in Table 98 1is the academic
pe{formance of the pupil respondents in English. As can be
deduced, the highest obtained score is 33. Like the first
three (3) subject areas presented, there is no tie in the
highest obtained score. There were four pupils who tied in
the next highest score of 32, a feature very distinct from
the results in English in addition to the score of 2 which
is its lowest. Like 1in Science, 11 is the score of the
highest frequency level in English.

Comparing the results in all four (4) subject areas of
the NEAT, it is interesting to note how in Mathematics the
highest overall weighted mean and standard deviation have

been arrived at 14.28 and 1.68, respectively.
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Table 9

Academic Performance of the
Pupil Respondents in the NEAT

Subject Areas

Mathematics 3 Hekasi : Science : English
Score: £ = % :8core: £ : % :Scoxre: £ @ % :Score: £ ;: %
36 1 .38
35 3 1.02
34 2 . b8
33 1 .34 33 I .34
32 1 .34 32 4 1.36
31 4 1.36 31 1 .34 31 2 .68
30 4 1.36 30 2 .68 30 2 .68
28 7 2.38 29 6 2.04 29 3 1.02
28 6 2.04 28 6 2.04 28 4 1.36
27 7 2.38 27 1 1.02 27 4 1.36 27 2 .68
26 3 1.02 26 12 4.08 26 3 1.02 26 4 1.36
25 6 2.04 25 18 6.12 25 2 .68 25 1 .34
24 6 2.04 24 9 3.06 24 - - 24 3 1.02
23 13 4.42 23 7 2.38 23 4 1.386 23 4 1.36
22 3 1.02 22 9 3.06 22 4 +1.36 22 4 1.36
21 8 2.72 21 10 3.40 21 G 2.04 21 2 .68
20 13 4.42 20 15 5,10 20 10 3.40 20 1 .34
19 11 3.74 19 12 4.08 19 5 1.70 io 3 1.02
18 15 5.10 18 i3 4.42 18 20 6.18 18 1 .34
17 9 3.06 17 13 4.42 17 8 2.72 17 7 2.38
16 13 4.42 16 12 4.08 16 13 4.42 16 6 2.04
15 12 4.08 15 22 T.48 15 18 6.46 15 a 3.06
14 21 7.14 14 25 8.50 14 21 7.14 14 21 7.14
13 18 p.12 13 24 8.16 i3 17 5.78 13 19 6.46
12 20 6.80 12 12 4.08 12 26 8.684 iz 33 11.22
11 16 5.44 11 20 6.80 11 27 9.18 11 41 13.95
10 19 6.46 10 10 2.40 10 2é 8.84 10 38 12.93
9 17 5.78 9 22 7.48 g9 18 6.12 9 25 8.50
8 12 4,08 a 10 3.40 8 21 7.14 8 23 7.82
7 14 4.76 i 4 1.36 T 12 4,08 i 18 6.12
3] 4 1.36 5] 9 3.0¢ 6 9 3.06 3] 2] 2.72
5 1 .34 5 1 .34 5 e .68 5 2 .68
4 3 1.06 4 - - 4 1 .34 4 1 .34
3 - - 3 - - 3 1 .34 3 1 .34
2 - - 2 - - 2 - - 2 1 .34
1 1 .34 1 2 .68 1 - - 1 - -~
Total: 284 294 294 294
Mean: 14.28 13,72 13.07 11.65

SD: 1.68 1.37 1.5 1.42
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Overall Academic Performance
of Pupils in the NEAT.

Table 10 1is the profile of the overall academic
performance o©of the pupil respondents in the NEAT. Of the
160 items, the highest score obtained is 124 with only one
pupil in it. Two pupils tied in the next highest score
which is 121. fThe score of the highest frequency level of
75 is 49 which is followed by 44 with a frequency level of
16. There are twenty (20) different scores that are
obtained singly by the pupil respondents. The overall
weighted mean is 58.62 with the overall weighted standard

deviation of 2.25.
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Overall Academic Performance

of Pupils in the NEAT
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Score: £ % :8core: £ ¢ % :Score: £ % z8core: £ : %
124 1 .34 99 -~ - 74 4 1.36 49 75 .38
123 - - a8 1 .34 73 3 1.02 48 12 4.08
122 - - a7 1 .34 72 2 .68 47 a 2.72
121 2 .68 96 2 .68 71 3 1.02 46 7 2.38
120 1 .34 95 1 .34 70 3 1.02 45 6 Z.04
119 - - 94 - - 69 4 1.36 44 16 5.44
118 - - 23 - - 68 2 .68 43 8 2.72
117 g - 9z 1 .34 67 8 2.72 42 T 2.38
116 1 .34 91 - - 66 5 1.70 41 3 1.02
115 - - ap 1 .34 65 6 2.04 40 7 2.38
114 1 « 34 89 3 1.02 a4 2 . 68 39 4 1.36
113 2 . 68 g8 3 1.02 63 3 1.02 38 6 2.04
112 2 . 68 87 1 .38 62 2 .68 37 5 1.70
111 2 .68 86 - - 61 2 .68 36 2 .68
110 - e 85 2 .68 60 3 2.04 35 3 1.02
log - - 84 1 .34 59 6 2.04 34 5 1.70
108 2 .68 83 2 .68 58 3 1.02 33 4 1.36
107 - - 82 2 .68 57 5 1.70 32 -~ -
10é 1 .34 g8l 3 1.02 56 8 2.72 31 3 1.02
105 - - 80 - - 55 5 1.70 30 - -
104 1 .34 79 - - 54 12 4,08 29 1 .34
103 1 .34 78 1 .34 53 6 2.04 28 - -
102 1 .34 717 & '2.04 52 8 2.72 27 1 .34
101 - - 76 2 .68 51 10 3.40 26 1 .34
100 - - 75 3 1.02 50 5 1.70 25 1 .34

M: 5BB.62 5D: 2.25 N: 294

Extent of Parental Supervision

as Perceived by the Pupils

Table 11 shows the responses of the pupil respondents

-on the 25-item questions specially designed to get their

perceptions on the extent of parental supervision provided

them by their parents in their

studies and other school-
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related activities. With the computed mean on each response
given by the pupil on every question, the perception on
parental supervision could either be “Never”, “Seldom”,
“Sometimes”, “Frequently” or “Always”. From the 294 pupil
respondents the overall weighted mean of 3.41 put the
pupils’ perception of their parents’ supervision to be only
“Sometimes”. This categorization was arrived at after the
analysis of the results of the responses given by the pupil
respondents to the 25-item questionnaire reflecting the true
picture of parent-child relations. The children who really

‘saw and felt how they were seen and treated by their parents

were the ones talking.and making such categorization.



Table 11

Extent of Parental Supsrvision

as Perceived by the Pupils

Responses on Parent-Child Relatlons sWeighted ¢ Inter~
Statements Total :Mean tpretation
1 2 3 ! 4 5
1. Do your parents (36) {150} {2496) {148} (320) (200)
attend schoeol meetings? 36 75 82 37 64 294 3.06 Sometimes
2. Do your parents ask {44) {122) (228) (1386) {395) {925)
you of your assignment/ 44 61 76 34 79 284 3.15 Scmetimes
homework at home
3. Do your parents help {(73) {124) {252} (124) {220} {793)
you in doing your 13 62 84 31 44 284 2.70 Sometimes
assignment/homework?
4, Do your parents help {65) (114) (240) (156) {265) {840)
you in yeour school €5 57 80 39 53 294 2.86 Sometimes
projects?
5. Do your parents go (71} (178) (207) {472) (235} {763}
to school to see your 73 89 69 18 47 294 2,60 Sometimes
teacher or any school
personnel on your
problem? .
&. Do your parents (28) (112) {204) {232} {420} {986)
actively participate 28 56 68 58 g4 294 3.39 Scometimes
in the PTA?
7. Do your parents make {59} {122) (201} (172} (320) (874)
fellow-ups in school on 598 &6l 67 43 64 294 2.97 Sometimes
matters that affect you?
8., Do your parents {41 (120} (210) (192) (375) (938)
attend school programs 41 60 70 48 75 254 3.19 Sometimes

where you are a
paricipant?

83
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Extent of Parental Supervision
as Perceived by the Parents

Table 12 shows the data on the extent of parental
supervision as perceived by the parent respondents. The 294
parents in the study taken individually have variably given
their responses either as ™Seldom”, “Sometimes” and
“Frequently” as shéwn in Table 11 but treated as a group
gave an overall categorization of “Frequently” with a
coﬁputed overall weighted mean of 3.77 after analysis of
responses they gave to the 25-item questionnaire given them
to determine the extent of perception on the supervision
they extended to their children in their studies and other
school-related activities haé. As observed 1in the
administration of the questionnaire, only a few nuﬁber of
parents found time to read the items on the first few pages.
This nresearcher had to remind them to read each and every
item, specially Part II for them to faithfully answer the
questions asked them. With this, this researcher suspected
that in the study it was almost 1likely that the
"categorization of the parents’ responses to be higher than
that- of the pupils as early as during the administration of
the questionnaire. = That suspicion was affirmed by the
results. Also, it can be said how many parents tend to

present, either privately or publicly, that they are not



Statements

Responses on Parent-Child Relations

9., Do your parents
appreciate your
achlevement in school?
10. Do your parents
find out the reason
when you fail their
expectations from you?
1l1. Po your parents
approve of your
participation in school

activities?

12. Do your parents
supervise your study
time at home?

13. Do your parents help
you prepare for school?
14. Do your parents
easily support your
financial needs in

school?

15. Do your parents
prepare your baon?

16. Do your parents ask
you of your school

problems?

17. Are your parents
concerned of problems
affecting your school?
18, Do your parents talk
with you eon school
matters at home?

(23)
23

{20}
20

{14)
14
{14)

(25)
25
(36

36

{48}
48

(28)

tWelghted 1 .Inter~
Total :Mean tpretation
H 3 4 5
{132) 1260) {730) (1181)
44 65 146 254 4,02 Fregquently
(228) {176) {345) (915)
76 44 65 294 -3,11 Sometimes
{222) (184} {585) (1082)
74 46 117 294 3.68 Freguently
{168) {204) (690) (1140)
56 51 138 294 3.88 Frequently
(126) {192} [750) {1l162)
42 48 150 294 3.95 Frequently
(174) (152} {735) {1169)
58 48 147 284 3.08 Frequently
{159) {240) {620) (1108)
53 60 124 294 3.77 Frequently
(225) {240} (385) {978)
75 80 77 294 3,33 Sometimes
{213} (212) (300) {887)
71 53 a0 254 3.05 Sometimes
{198) (224) {450) {1007)
66 56 80 294 3.43 Sometimes

84
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wanting of their duties and responsibilities to their
children, and so the very positive categorization the
parents gave in this study. Nonetheless, this is the result
of the study: Parents differed in their perception of the
extent of parental supervision extended to their Grade VI
pupils in their  studies and in otﬁer school~related

activities.
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Comparison of the Perceptions
of the Pupils and Parents

Table 13 provides the information on comparirg the
level of perceptions of the two (2) groups of respondents in
the study on the extent of parental supervision provided the
Grade VI pupils in the four (4} school Districts in
Catbalogan, Samar, ‘after analyzing the results of their
responses to the 25-item questionnaire given them. Treating
each response given by both respondents on every item of the
questionnaire, it is shown that on nine (9) questions the
categorization of “Frequently” put both the parents and
their children on the same spot and in another seven (7)
questions, both respondents were one in their categorization
of “Sometimes”. On the otherhand, more interesting to know
is how in nine (9) questions, the pupils categorized their
parents to have extended them a supervision of “Sometimes”
only but 1is opposed by the parents on tThe same aspect
becaunse of their categorization of “Frequently”. In short,
in the second set on nine (9) questions, while the parents
said that they had “Frequently” supervised their children’s
studies and other school-related activities, the pupils in
the study perceived their parents’ efforts only as. done

“Sometimes”. Moreover, another very interesting point that
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Table 12 shows is how with an overall weighted mean of 2.26
the parents categorized the extent of their supervision to
be “Seldom” on gquestion numbered 5 in Part II which says “Do
you go to scheool to see your child’s teacher or any school
personnel on any school problems?” but, how the same
question was answered by the pupils bringing the
categorization to a  higher level of “Sometimes” in
difference to the responses of their parents.

Taking Table 13 as a whole, the information is that
while the pupils considered their parents’ supervision to be
“Sometimes” as evidenced by the overall weighted mean of
their perceptions to be equivalent to 3.41, the parents
themselves, meanwhile considered parental supervision to be
“Frequently” with aﬁ overall weighted mean of 3.77.
Qualitatively, there is a difference in the perception of
the extent of parental supervision given the Grade VI pupils
in the four {4) school Districts of Catbalogan, Samaxr, by
their parents in their studies and other school-related
activities between the pupil and the parent respondents. To
determine whether the difference is significant or not, t-
test for independent samples was applied. The computed t-
value of 2.5288 was found to be higher than the critical or

tablular t-value of 1.684 at .05 level of significance and
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at 48 degrees of freedom. Thus, this finding led to the
rejection of the first hypothesis which states that there is
no significant difference between the perceptions 1of the
pupils and their parents on the extent of parental
supervision provided the Grade VI pupils in their studies
and in other school-related activities. What the fesearch
study found was while the pupils’ perception of the parental
supervision provided them by their parents was only
“sometimes”, the parents perceived it to be already
“frequently”, a difference indeed.

This means, among others, that the pupils felt that the
support given them by their parents was not enough as they,
parents, perceived it to be. Thus, where parents -thought
and perceived their support and supervision to be already
“Frequent”, the pupils considered this to be only extended
them as “Sometimes”. From the poin£ of wview of the
educators considering all things as they are in the study,
the categorization of the pupils is a more faithful

representation of the parent-child relations.
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Relationship of Pupils’ Performance
in NEAT and Extent of Parental
Supervision Provided by Parents

Table 14 presents the data showing the relationship of
. parental supervision given by parents to their childrens’
studies and othér school-related activities and,6 the effect
this gives to the academic performance of their children.

As pointed out in Table 12 the extent of parental
supervision provided by parents to their children was
perceived by the parents to be “Frequently”. Relating this
finding to the academic performance of the pupils in the
study using the results in the NEAT, Pearson r was used as
the statistical tool which identified the pupils’
performance to be 0.247 as against the parents’ supervision
to be 0.063.

To ascertain the significant relationship between the
parental supervision of parents extended the pupils who were
their children in this study and the effect this had to the
academic performance of the latter, the Fisher’'s t-test was
utilized.

As shown in Table 14, the tabular/critical t-value for
pupils academic performa?ce is 1.645 evaluated as
“Significant” while the parents’ supervision is 1.645

evaluated to be “Not Siginificant”. This finding led to the
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rejection of the second hypothesis of the. study which says:
“There is no significant relationship between the parental
supervision provided by parents to their children and their
academic performance”. Simply said, to the pupils their
academic performance was affected or influenced by the
support their parents gave them in their studies and other
school-related activities. To the parents, the parental
supervision they provided their children in the latter’s
studies and . other school-related activities was
insignificant or meaningless when related to the-academic
performance of their children.

»

Table 14

Relationship of Parental Supervision
and Acedemic Performance
of Pupils(By School)

Respondent : NEAT : Extent of Parental Supervisiocn
{Pupil) : Achievement : Pupils H Parents

San Bndres:
1 62 Sometimes (3.04) Sometimes (3.72)
2 54 Sometimes {3.04) Sometimes (2.84)
3 53 Frequently (4.12} Frequently (4.36)
4 53 Scmetimes (2.76) Sometimes (2.60)
5 52 Sometimes (2.75) Sometimes ({2.96)
G 51 Sometimes (3.32} Frequently {3.96)
7 51 Frequently (3.64) Sometimes (3.48)
8 51 Sometimes {2.64) Frequently (3.64)
9 49 Frequently (4.24} Fregquently (3.72)
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Respondent : NEAT : Extent of Parental Supervision
{Pupil} :  Achievement : Pupils : Parents
10 48 Seldom {2.16) BSometimes (3.306)
11 48 Frequently (3.80) Fregquently (3.72}
12 47 Sometimes (3.40}) Frequently {3.88B)
13 47 Sometimes (3.08) Freguently {4.36)
14 46 Sometimes (3.36}) Frequently (3.64)
15 46 Sometimes (3.40) Sometimes (3.12)
16 45 Sometimes (3.68) Sometimes ({3.24)
17 45 Sometimes (2.88) Frequently {3.54)
18 45 Sometimes (3.08} Frequently {4.16)
ig 44 Frequently {4.08) Fregquently {4.28)
20 44 Seldom {2.36) Frequently {4.40}
21 44 Frequently (4.20) Sometimes ({(2.392)
22 44 Frequently (3.88) Frequently {4.28)
23 42 Seldom (2.04) Sometimes {2.64)
24 42 Frequently (3.20) Frequently (3.72}
25 40 Sometimes {2.76) Seldom {Z2.40)
26 38 Frequently (3.72} Frequently (3.60)
27 38 Sometimes (3.00} Frequwntly {(4.04)
28 36 Always {4.92) Frequently {4.40)
29 36 Sometimes (3.36) Sometimes (3.40)
30 35 Sometimes {2.64) Sometimes (3.20}
31 34 Scometimes {2.20) Freguently (3.64)
BLISS Community School:
1 76 Sometimes (2.60) Sometimes ({3.32)
2 75 Frequently (3.52) Frequwntly {4.12)
3 67 Frequently (3.76} Sometimes (3.20}
4 65 Frequently (3.68) Frequently {(3.80)
5 62 Frequently (4.16} Always {4.84)
6 60 Seldom (2.00} Frequently (4.28)
7 57 Frequently (4.28) Frequently (4.40)
8 55 Fregquently {(4.08) Sometimes (3.12)
9 53 Frequently (3.52} Frequently {4.16)
10 52 Sometimes (3.24) Frequently (3.64)
11 51 Seldom (2.16) Frequently (4.88)
12 51 Seldom (2.08) Frequently (4.08)
13 51 Sometimes (3.04) Frequently (4.32}
14 51 Frequently (3.52) Freguently {4.48)
i5 50 Sometimes {2.80) Freguently {(4.08)
16 49 Sometimes (3.40) Fregquently (4.44)
17 46 Frequently ({3.96) Frequently (3.76)
18 45 Seldom (1.96} Frequently {4.48)
19 44 Frequently {3.56) Always {(4.64)
20 44 Frequently (3.92) Frequently {4.28)
21 44 Seldom (2.50) Frequently {4.32)
22 44 Frequenlty (3.76) Sometimes (3.36)
23 .43 Frequently (3.56) Frequently (4.36)
24 43 Sometimes (3.32) Fregquently (3.72}
25 43 Sometimes (3.28) Sometimes (3.36)}
26 42 Sometimes (3.16) Frequently {3.72)
27 42 Frequently (3.60) Frequently (4.20)
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Respondent H NEAT : Extent of Parental Supervision
{Pupil} Achievement ¢ Pupils : Parents
28 40 Seldom (2.00) Frequently {(4.00)
29 40 Always {4.56) Frequently {(4.12}
30 39 Sometimes ({2.B6} Freguently {4.04)
31 38 Sometimes {3.24) Frequently {4.40)
32 37 Sometimes (3.40} Freguently (4.36)
33 35 Sometimes (2.64) Frequently (3.76)
34 34 Frequently (3.92) Frequently (3.88)
35 34 Sometimes (3.20} Fregquently {(3.64)
36 31 Frequently (4.08) Always (4.60)
Silanga Elementary School:
1 88 Seldom {2.24) Freguently {(4.28}
2 81 Sometimes (2.96) Seldom {2.24)
3 74 Sometimes (3.00) Frequently (3.84)
4 73 Scmetimes (3.04) Sometimes {3.08}
5 71 Sometimes (3.48) Always {5.00})
6 70 Frequently (4.08} Always {5.00}
7 70 Sometimes (3.08}) Frequently {3.68)}
8 66 Sometimes (3.44) Sometimes {2.88}
9 65 Sometimes ({3.36) Freguently {(4.44)
10 65 Frequently (3.64) Always {4.56)
11 1 Sometimes (3.80) Fregquently (4.00)
12 60 Sometimes (2.80}) Fregquently {4.00)
13 59 Semetimes (3.40} Sometimes {2.92}
14 57 Scmetimes (3.24) Sometimes (2.64)
15 56 Sometimes ({3.12}) Frequently (3.56)
16 56 Seldom {2.48) 8Seldom {2.40)
17 56 Sometimes (3.36) Frequently {4.32)
18 56 Frequently {3.56) Sometimes (3.28)
19 56 Frequently (4.28) Sometimes (2.52)
20 54 Scmetimes (2.B8) Frequently (3.64)
21 54 Sometimes (2.88) Frequnetly (4.16)
22 54 Scmetimes (3.28) Frequently {3.60}
23 52 Seldom {1,556} Sometimes (3.32)
24 52 Frequently {3.64} Frequently (4.24)
25 52 Seldom (2.368) Seldom {1.76)
26 52 Sometimes (2.52) Sometimes (3.40)
27 51 Sometimes (3.36}) Always {5.00}
28 52 Frequently (4.32) Sometimes (3.48}
29 50 Scmetimes (2.68) Frequently (3.860}
30 49 Frequently (3.76) Frequently ({(3.60)
31 45 Seldom {(2.36) Seldom {1.75)
32 48 Frequently {3.80) Frequently (4.24)
33 48 Sometimes (3.36) Sometimes (3.16)
34 48 Sometimes (3.08) Frecquently {3.68)
35 48 Seldom {2.44) Sometimes (3.36)}
36 49 Frequently (3.64) Sometimes {3.40}
37 47 Frequently (3.64) Always {4.52)
38 46 Scemetimes (3.36) Sometimes ~(3.48}
39 46 Frequently {3.56) Frequently (3.92)
40 45 Sometimes {3.36) Sometimes (3.48)
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Respondent H NEAT : Extent of Parental Supervision
{Pupil) .t  Achievement : Pupils H Parents
41 45 Seldom {(2.44) Sometimes (3.44)
42 44 Sometimes {2.68} Sometimes (2.48)
413 44 Sometimes (3.28) Always {4.56)
. 44 . 44 Sometimes (3.44) Always (4.76)
45 44 Frequently (3.68) Frequently (3.60}
46 44 Frequently (3.72) Fregquently {3.60)
47 43 Frequently (3.56) Sometimes (3.08)
48 43 Sometimes (3.32) Frequently {3.68}
49 3 Frequently {4.16) Frequentliy {4.00)
50 2 Sometimes ({3.40) Always {4.52)
51 42 Sometimes (2.60) Sometimes ({3.48}
52 42 Frequently (4.04) Sometimes (3.40)
53 41 Sometimes (3.00) Frequently (3.64)
54 40 Frequently {3.68) Frequently {3.64)
55 40 Seldom {2.48) Frequently {3.88)
56 40 Sometimes (3.28) Always {4.56)
57 40 sometimes ({3.44) Sometimes (3.36)
58 39 Sometimes (2.80) Frequwntly (4.44)
59 39 Seldom (1.08) Frequently (4.20)
60 38 . SBometimes (2.88) Frequently {3.80)
61 38 Sometimes (2.96) Fregquently (3.60)
62 ’ 37 Frequwntly (3.70} Seldom {(2.40}
63 37 Frequently (3.60) Sometimes (3.00}
64 37 Sometimes (3.00} Sometimes (3.48}
65 37 Sometimes (3.20) Frequently {(3.20}
66 35 Sometimes (3.00} Frequently (4.08)
67 34 Sometimes (3.16) Sometimes (3.20}
68 34 FPrequently (4.00) Freguently (3.88)
69 33 Sometimes ({3.04) Sometimes (3.20)
70 31 Sometimes {3.24)} Sometimes (3.50}
71 31 Frequently {3.92) Frequently (3.96)
72 29 Sometimes (3.40) Sometimes ({3.32)
73 21 Frequently [3.60} Fregquently (3.64)
74 26 Frequently (3.88) Always {1.60)
75 25 Frequently (3.80) Frequently {3.64)
Mercedes Elementary School:
1 124 Frequently (4.24) Sometimes (3.08)
2 121 Frequently {4.32} Always (4.82)
3 121 Sometimes (4.20) Sometimes (3.44)
4 120 Sometimes (4.20) Frequently (4.36)
5 116 Frequently (4.48) Freguently (4.16)
6 114 Always {4.80}) Always {4.92)
7 113 Frequently (4.00) Fregquently {4.36)
B 113 Frequently (4.24) Frequently (4.36}
9 112 Always {4.96} Frequently {4.0B)
10 112 Always {4.80) Fregquently (4.20)
11 111 Sometimes (2.68) Sometimes (3.00)})
12 111 Frequently (3.92} Frequently (4.44)

13 108 Frequently (3.80) Always (4.72)
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Respondent NEAT Extent of Parental Supervision
{Pupil} Achievement Pupils Parents
14 108 Frequently {(3.76) Sometimes (3.20}
15 106 Frequently {3.B0) Sometimes (2.56)
16 104 Frequently (4.08) Always {4.72)
17 103 Sometimes ({3.16} Sometimes (2.72)
18 loz2 Sometimes (3.00) Sometimes ({3.44)
19 e8 Sometimes (3.48) Fregquently (4.28)
20 97 Frequently {4.04}) Always {4.52)
21 96 Sometimes ({3.48) Sometimes ({3.28)}
22 96 Sometimes (3.28) Sometimes (3.36)
23 a5 Sometimes (2.12) Sometimes (3.44)
24 92 Frequently {4.36} Frequently (4.32})
25 90 Seldom (2.36) Seldom {2.32)
26 89 Sometimes (3.52) Sometimes (3.28)
27 B9 Frequently (3.B0) Sometimes (3.48)
28 88 Seldom {2.40} Sometimes (3.00}
.29 B9 Frequently (4.08) Freguently (4.32)
30 88 Frequently (3.76} Sometimes (3.48)
31 87 Frequently {4.24) Frequently (3.88)
32 85 Frequently (4.36} Always {5.00)
33 85 Scmetimes (2.B0) Fregquently ({4.00}
324 84 Semetimes (2.68) Sometimes (2.84)
35 83 Sometimes [3.12) Frequently (3.72)
36 83 Frequently {3.60) Sometimes (3.28}
37 B2 Never [1.48) Seldom {1.80}
38 a2 Sometimes (2.84) Sometimes ({3.00}
39 B1L Frequently'(4.04) Always {4.72)
40 81 Frequently {3.92) Sometimes (3.40)
41 78 Frequently (4.28) Fregquently {4.00)
42 77 Frequently (3.88) Frequently (4.08)
43 11 Sometimes ({3.16) Fregquently {4.16)}
44 T Sometimes (3.368) Frequently (3.80)
45 77 Frequently (3.76) Frequently {4.36)
48 77 Sometimes (3.24) Frequently (4.28)
47 71 Sometimes (3.04) Frequently {4.32)
48 76 Frequently {4.48) Always {4.72)
49 75 Always {4.52) Always {5.00}
50 75 Frequently (4.36) Freguently (3.786}
51 74 Frequently (3.92) Frequently (3.76)
52 74 Sometimes (3.08) Frequently (3.56}
53 74 Sometimes ({2.96) Sometimes (3.36)
54 73 Always {4.76) Always (4.64}
55 73 Scmetimes ({3.44) Frequently (4.04)
56 72 Seldon {2.36) Sometimes (3.00)
57 72 Seldon {2.40) Sometimes (3.08)
58 71 Frequently (4.04) Frequently (4.36)
59 71 Scmetimes (3.16) Sometimes (3.08)
&0 70 Seldom (2.16) Sometimes (3.48)
6l 69 Seldom {(2.08) Seldom (1.72})
62 69 Frequently {3.52) Fregquently (4.12)
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Respondent H NEAT : Extent of Parental Supervision
{Pupil) :  Achievement Pupils : Parents
63 69 Frequently {3.88) Freguently (4.44)
64 66 Seldom {2.32) Sometimes ({2.68)
65 69 Frequently (3.52) Sometimes (3.38)
66 68 Frequently (3.60) Freguently (3.60)
67 68 Frequently (4.48) Always {4.64)
68 a7 Scometimes (3.36) Frequently (3.92)
69 67 Sometimes {3.04) Frequently {4.00)
70 67 Alvays (4.64) Always {4.68)
71 b7 Scometimes {3.16) Sometimes (3.48)
72 67 Sometimes (2.392) Sometimes (3.00)
73 67 Sometimes {3.20) Freguently (4.40)
74 67 Scmetimes {3.20) Frequnetly {(4.00)
15 66 Frequently (3.68) Freguently (4.48)
76 . 66 Sometimes {2.84) Sometimes (3.50)
77 66 Seldom (1.72) Seldom {2.00)
78 65 Frequently {3.56} Frequently {3.96)
79 65 Seldom {(2.32) Seldom (2.08}
80 65 Sometimes (2.84) Sometimes (3.36)
81 64 Frequently (3.72) Frequently {4.08)
8% 64 Sometimes ({3.00) Seldom (2.48}
83 63 Sometimes {3.44) Fregquently (3.80)
84 ’ 63 Sometimes {2.60) Sometimes (3.00)
85 61 Seldom (2.20) Seldom {(2.08)
86 63 Sometimes (3.32} Sometimes (3.92}
87 60 Sometimes (3.00) Frequently (3.52)
88 60 Sometimes (2.68) Freguently {4.32)
89 60 Frequently {3.68) Frequently {4.00)
20 60 Always {4.72) Always {4.76)
91 59 Frequently {4.48) Frequently {4.00)
92 59 Frequently ({4.32} Frequently (3.52)
93 59 . Sometimes (2.40) Freguently (4.32)
94 59 Frequently {3.76) Sometimes (3.08)
95 : 58 Sometimes {2.80) Frequently (4.00)
96 59 Seldom {(2.04) Sometimes (3.12)
97 58 Sometimes {3.32) Frequently {(3.52)
a8 58 Sometimes (3.16) Frequently (3.64}
99 57 Sometimes (2.64) Sometimes (2.80)
100 57 Sometimes {3.40) Frequently (3.92)
101 57 Frequently {3.52) Frequently {4.36)
102 56 Sometimes (2.56} Sometimes (3.04)
103 56 Sometimes (3.16) Frequently {(4.00)
104 56 Frequently (3.80} Sometimes (3.00}
105 55 Frequently {3.60) Sometimes (3.20)
100 55 Sometimes (2.84) Sometimes {3.28)
107 55 Frequently {3.56) Sometimes (3.44)
108 55 Sometimes (2.84) Sometimes (3.20}
109 54 Frequently (3.60} Freguently (3.96)
110 54 Sometimes {3.40) Frequently (3.96)

111 54 Scmetimes {3.48) Fregquently (3.68)
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Respondent NEAT Extent of Parental Supervision
(Pupil) Achievement Pupils Parents
112 54 Frequently {3.92} Frequently (3.84)
113 54 Scmetimes {3.00) Sometimes {2.60}
114 54 Frequently (3.68) Always {4.68)
115 54 Frequently (3.52} Frequently (4.40)
116 54 Frequently {4.16) Always {4.52)
117 53 Frequently (4.00) Always {4.52)
118 53 Fregquently (4.40) Fregunently ({(3.76)
119 53 Sometimes {3.44} Fregquently (3.80}
120 52 Sometimes (3.04) Sometimes (2.96)
121 51 Scometimes {3.08) Sonmetimes (3.20)
122 51 Frequently (3.84) Freguently (4.08)
123 50 Sometimes .{2.92} Frequently {4.04)
124 50 Never (1.40) Seldom (1.80)
125 50 Frequently (3.72} Frequnetly {3.76)}
126 49 Sometimes (3.24) Frequently (4.12})
127 49 Sometimes (3.36} Sometimes (3.04)
128 48 Sometimes (3.48) Fregquently (4.00)
128 48 Sometimes (2.84) Fregquently (3.80)
130 48 Sometimes (2.84) Frequently {4.04)
131 48 Frequently (3.56) Frequently (3.56)
132 48 Frequently {3.60) Frequently {4.32)
133 48 Frequently (3.96}) Frequently {3.88)
134 47 Seldom (2.48}) Sonmetimes (3.40)
135 47 Sometimes {2.96} Fregquently (4.40)
136 47 Sometimes (3.28) Frequently (4.32)
137 47 Sometimes (3.32) Frequently (3.60)
138 47 Sometimes (2.08) Frequently {(4.28)
139 44 Sometimes (2.96} Frequently (3.92)
140 46 Seldom {2.48) Sometimes (3.00}
141 44 Seldom {2.76) Sometimes {3.48)
142 44 Sometimes {3.32) Sometimes {(2.96})
143 44 Sometimes {2.84) Frequently (3.88}
144 43 Seldon {(2.24) Sometimes (2.72)
145 43 ‘Frequently (4.04) Sometimes (3.12}
146 41 Scmetimes ({3.12) Sometimes (3.24}
147 41 Seldom {(2.00) Sometimes (3.40)
148 39 Seldom {2.48) Sometimes (3.48}
149 38 Sometimes (3.36) Sometimes (2.80)
150 33 Sometimes (3.08) Frequently {4.40)}
151 33 Seldom {(2.40) Sometimes (2.80)
152 33 Sometimes {3.02) Sometimes (2.42}
Pearson r . 0.247 0.063
Fisher's t-value 4.22 1.08
Tabular / Critical t-value 1.645 1.645
Evaluation Significant Vot Significant
Decision: Reject Hypothesis No. 2
Legend: 1.00 - 1.50 = Nevex L.51 - 2.50 = Seldem
2.51 - 3.50 = Scmetimes 3.51 - 4.50 = Frequently
4.51 - 5,00 = RAlways
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Implications

1. Religious Affiliations. The fact established by

the study on the identity of religious affiliation of
parents and children has many implications to education.
1.1. If used positively, religion can be a
channel, an effective one, for value reorientaion
among the Filipinos. It seems that there is a
wide discrepancy between the theoxy / principle
and the practice on values. To many Filipinos,
religious teachings are but lip-service.
Concretizing it is another thing. This researcher
is on ‘the belief that if only the church and its
members beginning with the parents seriously
consider the need of living a Christ-like-life
from Monday to Sunday, double standardization of
actions can be minimized. This way, what is
considered wrong is wrong and what is right is
right
1.2. The finding may imply that providing
the children with strong Christian foundation is
made easier.

2. Education of Parent Respondents. With the greatest

parent respondents obtaining elementary education, it is
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understandable that many of the parent respondents were
self-employed. If many of their fellow-parents with college
educafion are jobless, what is there to offer to elementary-
educéted one? But, this fact implies, among others, the
following:
2.1. There is a need to aésess the skills of
our parents of this category and to help them earn
new ones so that they can become positive
contributors and participatants to the evolution
of a productive community in our midst. This is
where the mothers and fathers’” classes under the
Non-Formal Education and the Technical Education &
Skills Development Authority (TESDA} can become
relevant.
2.2. There is a need to orient our parents
of their duties and objectives pursuant to the
Family Code.

3. Differed Perceptions among Respondents. Young as

they seem, the Grade VI pupils of our time are better
informed of a 1ot of things than children of their age, ten
to fifteen vears ago. Among the more significant ones, 1is

their ability to comprehend what is right and / oxr ideal

from is bad and / or distasteful. This is one of the
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implications one can readily have on the difference of
perceptions of parents and their children on the extent of
supervision they provide in their studies and other school-~
related activities.

3.1. The need to orient the parents and the
children on the Bantay Bata Program of the
Department of Social Welfare and Development
{(DSWD) . With the Bantay Bata Program of the
government under the Department of Sccial Welfare
and Development as espoused in trimedia, it can be
inferred that many of our elementary pupils are
knowledgeable of their rights as against the
obligations their parents have over them.

3.2. The pupils’ categorization of
“Sometimes” on the extent of parental supervision
provided them on their studies and other school-
related activities as against their parents’
“Frequently”, is a proof to what was cited
earlier, specially ﬁhen considered that many of
the parents were merely elementary educated and
self-employed which imply among others of the
lesser information they have in child—parent

relationship and the little time they devote to
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their children because they are busy on earning a

living to keep both ends meet.

O0f importance , too, are the implications £from the
findings that led to the rejection of the second null
hypothesis of the study, saying in simple terms that to the
pupils, their academic performance was affected or
influenced by the support their parents gave them in their
studies and other school-related activities. This is very
significant. On the part of the parents, though, their
parental supervision / support was meaningless to the
academic performance of their children. When viewed from
the fact thet the majority of the parent respondents in the
study were elementary-educated also coupled with the fact
that many of them were self-employved, it is not surprising
that the result was such. th is an average elementary-
grade parent who understands the implications o©of a
harmonious child-parent relationship as affecting the
academic performance of his children? This becomes. worse
when viewed from the fact that this parent we are talking
about is one who is self-employed and whose income depends
on the time he spends in making a living. What is paramount
to this parent is he is able to provide his children with

their food needs and needs in school, when his income
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warrants. Along this line, therefore, is the time element
spent by parents with their children and the relationship
they establish with them that may prove supportive to the
academic performance of their children.

4, On the NEAT Results. From the NEAT results in four

subject areas, it 1is interesting to note how the pupils
performed betfer in subjects whose contents are consistently
taught regardless of grade level. Let us cite an example.
In English, *the sentence “Maria sings”. For “Maria”, the
verb used is with “s” when expressing a present fact, thus
“sings”. This is taught throughout the grade level. The
same is true in Mathematics. 5 - 2 = 3, for example. This
does not change over time, race, grade levels and others.
This is the reason why, the pupils performed better in
Mathematics than in Science and Hekasi where memory work is
demanded-more and where analysis is required, too, though
they performed poorly in English. There are few
implications that may be had on the results in the NEAT.
The low performance of the pupil respondents in the four
School Districts in the Mynicipality of Catbalogan may be
attributed to the following factors:
4,1, It may be implied that the teachers

overlooked mastery learning in the teaching-



learning process. Lack of mastery on some
significant facts and information on the part of
the pupil respondents affected their achievment
scores in Science anﬁ.in English.

4.2. The Minimum Learning Competencies (MLC)
may not have Qeen properly implemented by the
teachers. Had it been implemented properly as
expected, the aspects and contents therein would
have been mastered at least with 75% mastery
level. It is emphasized that all objectives in
the MLCs be mastered by all pupils in the class at
75% to-100% level of performance.

4.3. There may have been a language problem
either in English or im Filipino or in both, so
that this became the reason for the pupils not
answering correctly on some of the items.

4.4. Having come from a self-employed
parents with elementary grade education and with
average income, the low academic performance could
be attributed to insufficiency of time devoted to
study as many times, the children also assisted in

household chores like taking care of the younger

110



111

members of the family and preparing the food for

the family.
4.5. Casual factors like low intelligence,

lack of reading materials available for them and

lack of parental follow-ups on their studies may

have affected the performance of the pupils in the

NEAT, too.

The academic performance of the pupil respondents in
the study implies direct relationship to .the level of
competencies of the teachers of the pupil respondents. From
the academic performance c¢f the pupils in the study, it may

be implied that competencies of the teachers of the

respondents are wanting.



Chapter V

SIMMARY, CONCLUSIONS AND RECOMMENDATIONS
L

This Chapter presents the summary of findings,

implications, conclusions and recommendations of this study.

Findings

This study aimed to assess the effect of parental
supervision on the academic performance of Grade VI pupils
for School Year 1996 - 1997.

Some research problems were considered to guide the
researcher in the study to wit, they were:

1. What is the profile of Grade VI pupils in the four
school Districts of the Municipality of Catbalogan, in terms
of age, sex and religion?

1.1. Age. Predominantly, the pupil
respondents were of ™“13 -14 years” age group
representing 44.90% and was followed very closely
with the “11 - 12 Years” age category represented
by 43.54% with the “17 and above years” age group
represented the least with only .34%.

1.2. Sex. Most represented by the pupil
respondents was the girls' group with 57.48% as

compared to the boys with 42.52%.



113

1.3. Religion. The Roman Catholic religion

was the most represented by the pupil respondent

with 84.69%, followed by the Iglesia ni Cristo in

7.82% then by the Protestant religion in 4.08%

with the Seveth Day Adventest getting the lowest

in 1.02%.

2. What is the profile of the parent resporidents in
the four school Districts in the Municipality of Catbalogan
in terms of age, sex, religion, socio+~economic status,
educational attainment and employmenit or livelihood?

2.1. Age. Of the five age groups, the most

represented by the parent respondents was that of

“36 vears and above” getting 62.24% with the “31 -

35 years” ranking second in 24.15% and the lowest

in 2.38% for the “21 - 25 years” age group.

2.2.  Sex. Like the pupil respondents, the

mothers represented the greater number in 81.97%

with their counterpart only in 18.03%.

2.3 Religion. It is interesting to note that the

result of the study had shown the exact replica to

that of the pupil respondents: Réman Catholic in

84.69%; Iglesia ni Cristo in 7.82%; the Protestant

in 4.08% and the Seveth Day Adventest in 1.02%.
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2.4 Educational Attainment. The greatest

majority of the parent respondents was of
elementary education in 43%, followed by high
school in 34.01% with the Graduate Studies getting
the least in .68%.

2.5. Socio-Economic Status. With 58.52%, the

most of the parent respondents categorized
themselves as belonging to the “average” group
followed by those on the “low” category in 15.65%
with the “very high” category getting the least
represented in 2.04%.

2.6. -Employment / Livelihood. Many of the parent

respgpdents were self-employed in 38.10% followed

by “Unemployed / Jobless” in 29.25% and the least

in 6.46% manifesting that they were “Privately-

Employed”.

3. What is the acedemic performance of the Grade VI
pupils in the four school Districts in the Municipality of
Catablogan, Samar, in Mathematics, Heograpiya, Kasaysayan at
Sibika (Hekasi), Science and English?

3.1. Mathematics. Of the 40 items given in

Mathematics, the highest obtained score by the

pupil repondents was 36 with CGnly one pupil



getting it from the 294 respondents. The first
five highest scores were 36, 35, 34, 33 and 32
with only 1, 3, 2, 1 and 1 pupil getting it,
respectively. The lowest obtained score was 1
with the score of 14 getting the highest freguency
in 21.

3.2. Hekasi. 27 was the highest score
obtained in Hekasi with only one pupil getting it
from the 40 items given. This was followed by 26,
25, 24 and 23 with 12, 18, 9 and 7 pupils éetting
the same score, respectively. The lowest score
obtained was 1 with 14 as the score getting the
highest freéuency of 25,

3.3. Science. From the perfect score of 40,
the highest obtained score was 31 with,- again,
only one pupil getting it. This was followed by
30, 29, 28 and 27 which was obtained by 2, 6, ©
and 4 pupils, respectively. The lowest obtained
score in Science was 3 with the score of 11
getting the highest frequency in 27.

3.4. English. The highest obtained score
was 33. Like in the £first three subject areas,

only one pupil got the highest. This was followed
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by the scores of 32, 31, 30 and 29 which put 4, 2,
2 and 3 pupils tieing, respectively. The lowest
obtained score iﬁ Fnglish was 2 and the score
which put the greatest number of pupils on it was
10 with a frequency of 38. '

4, As perceived by the Grade VI pupils and their
parents themselves, what 1s the extent o©of parental

supervision provided them?

4.1. Pupils’ Perception. From the 25-item

questionnaire specially designed to get the
pupils’ perceptions on the extent of parental
supervision they are getting in their studies and
other school-~related activities, the 294 pupil
respondents perceived this to be only. “sometimes?”
with a weighted mean of 3.41 from the choices of
“Always”, “Frequently”, “Sometimes”, “Seldom” and
“Never”.

4.2, Parents’ Perception. From the 294

parent respondents, treated as a group, their
perception of the supervision they gave "to their
children was “Frequently” with a computed overall
weighted mean of 3.77 from the five choices of

“Always”, “Frequently”, “Sometimes”, ™Seldom” and
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“Never” after analy%ing their responses to the 25-

item questionnaire given them.

5. Is there a signiﬁicant difference between the
perceptions of the pupils and their parents on the extent of
parental supgrvision provided?

It was found by the study that while the pupils
categorized the supervision provided them by thelr parents
to be only “Sometimes”, their parents categorized the
supervision they provided their children in their studies
and other school-related activities to be “Frequently”.
These findings rejected the first null hypothesis in the
study which is: There is no significant difference between
the peréeptions of the pupils and theilr parents. on the
extent of parental supervision they provide them.

5. Is there a siginificant relationship between the
extent of parental supervision and the academic performance
of the pupils?

From the analysis of the responses given by the two
groups of respondents, the study found that each group
perceived differently from the other. As far as the pupils
perception was concerned, this was found to be
“significantly related” while the parents perception was

found to be “not significantly related”. These findings led
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to the rejection of the second null hypothesis of the study
which was: “There is no significant relationship between
the extent of parental supervision and the academic

perfo;ﬁance of the pupils”.

Conclusions

Based on the foregoing findings, the foliowing
conclusions are made:

1. The respondents %alidly represented the population
of the study. This means that the 294 pupil respondents and
the 294 parent respondents in the study, representing 93% of
the 317 samples in the study using the Sloven’s Formula,
statistically represented the population in the study.

2. Religion - wise, the children adopted their
parents’ religious affiliation. ‘

3. The parent respondents, though, of elementary
education only, were sef-emplyed.

4, Though 1living together, the perception of the
children on the issue-differed from their parents.

5. The academic performance of the children can be
affected by the kind of supervision parents provide them in

their studies and in other scheool-related activities.
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6. There is a growing need for our schools to look

into the academic performance of the pupils.

Implications

From this research, several implications were derived:

1. Children’s religious affiliation was significantly
influenced by their parents.

This finding in the study has many implications to
growing children. Firstly, at childhood adopting the
parents religious life may be said to be automatic. Up to
what extent this can be carried in the qhild’s growth and
development would largely depend on the kind of life parents
live, so that when parents’ live the very teaching they
profess, it is most likely that children grow normally and
take their parents as their role models.

2. Mothers’ participation was reflective of the actual
happenings in school-reldted activities where parents’
participation{are needed.

Implied in this finding is how many mothers take
greater responsibility and more concrete pa;ticipation in
the activities of their <children. This is evidenced how
many school-related activities are dominated by mothers

rather than fathers of school children.
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2. The acedemic performance of Grave VI pupils was
affected by the degree of supervision provided them by their
parents.

To a greater extent this implies that parents who
really give time to supervise the studies and other school-
related activities of the children get the corresponding
reward that childreq give them back through better grades or.
better academic performance. Conversely said, pupils with
concerned parents have good academic performance.

4. In the four subject areas covered by the NEAT the
Grade VI pupils performed best iﬁ Mathematics, better in
Hekasi, good in Science but poorly in English.

Implied 1s the greater need for mastery learning as
espoused by MLCs which teachers should adopt functionally.
Another implication is because the pupils performed poorly
in English there was that greater possibility of their not

having understood the questions asked them in the NEAT.

Recommendations

Froim the findings of this study the researcher proposes

the following recommendations:

1: Parent—-Child Relations, The difference in the

perceptions of the parents and their children on the

extent of parental supervision provided them in



121

their studies and other school-related activities
reflects a gap in the relationship between them.
Leaving this entirely to the home or family is of
little hope and so, it is recommended that the school
program through its PTA, Guidance Program or the NFE, plan
sgfor activities where the parents and the .children can be
together fostering free expression of personal feeling under
an atmosphere of love and respect for each other. This
maybe a tall order because this may mean going against the
cultural and traditional practices in the parent-child
relations but, at least, this thing needs to be addressed
Parents desire to establish a hormonious relation with their
children for them to be secure and productive human beings.
Also, through school activities parenté and children
should be encouraged and taught how to make their
communicition 1ines open, encourage parents to be more
demonstrative of their love and their care for their
children by hugging, kissing and / or praising their
children even in the little achievements that they make to
reinforce their children’s self-esteem propelling them to do

more and became more productive.
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2. On Academic Performance. The performance of

the pupil respondents in the NEAT was reflective of the
learnings they had before taking the examinations.
Along this 1line, the following are recommended:

2.1. Make a periodic evaluation of the class
recitation to discover weaknesses, if any, in the
teaching-learning processess. This is necessary
to improve c¢lassroom instruction thus improving
the academic performance of the pupils in the
process.

2.2, Enccocurage the teachers to uplift and
upgrade their teaching competencies for them to
become efficient and effective in& building the
educational étructure and the personality of every
pupil.

2.3, The MLCs encourage mastery of the
lessons taught at 75% to 100% level. If group /
class instruction seems unproductive then the use
of modular teaching is recommended for
individualized instruction. To this end, school
administrators are encouraged to tap the

competencies of experts in modular instruction



among their faculty members for the conduct of
seminar-workshops on tﬁe how of module making'for
the convenience of those who are to assist the
pupils improve their academic performance.

2.4. Through the PTAs and other school-
related organizations, conduct competitions
fostering academic excellence among the pupils.
Such activity may take the form of a quiz bee or
the battle of the brains.

2.5. Have the remedial activity as a regular
program of the school.

2.6. Make the PTAs as a functional
organization making it as a sounding board -of
problems felt by the teachers, the parents and the
pupils.

2.7. Make the guidance program of the school
as a functional program which can draw or plan for
activities which parents can attend to improve and
increase their knowledge on a wholesome parent-
child relations making them aware of their role in
the academic performance of their children.

2.8. Through the PTA, symposia may be had or

other medium that may provide as the vehicle for
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the orientation of the parents to the provision of
the laws relating to their role as parents to
growing children.

3. Future Research Efforts. There are many things

that were nunearthed in this study which may prove
advantageous to human existence. To this end, the following
are recommended:

3.1. Conduct a similar investigation or
research in other municipalities or in the
secondary or terciary level of education and see
how the findings of this study may be confirmed,
compared and improved.

3.2. Conduct a study that would determine
how the different identified factors affecting the
academic performance of the learners may be ranked
as to their extent of influence / effect with the

parental supervision as one of the components.
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Department of Education, Culture & Sports
Region VIIZI

District of Catbalogan II

-o0o-

BUNUANAN ELEMENTARY SCHOOL

Bunuanan, Catbalogan, Samar

December 3, 1996

Dr. Rizalina M. Ufbiztondo, Ed. D.
Dean

Graduate Studies

Samar State Polytechnic College
Catbalogan, Samar

Madame : o

I have the honor to submit the three (3) topics for my
Proposed Study / Thesis in compliance with the requirements
set for the completion of Master of Arts in Education with
specialization on Administration and Supervision. To wit,

. they are:

\ 1. Parental Supervision on Children’s Studies: Its
Relation to Acadenic Performance of-
Elementary  Pupils in the District of
Catbalogan II

2. Academic Performance as Affected by Parental
Supervision on Children’s Studies in
Catbalogan II District

3. Parental Supervision on Children’s Studies and
Academic Performance: As Study

It is informed that preferrably, I like topic no. 1 as
efforts had already been undertaken for its enrichment.

Thank you and here is wishing your Office more power!
Very truly yours,

BGD. ALFREDO M. MARCO
Student
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Republic of the Philippines
Samar State Polytechnic College
Catbalogan, Samar
~oQo-

SCHOOL: OF GRADUATE STUDIES
APPLICATION FOR ASSIGNMENT OF ADVISER

NAME : MARCO ALFREDQ M.
Surname First Name Middle Name

CANDIDATE FOR DEGREE: Master of Arts in Education {(M.A. Ed.)

AREA OF SPECIALIZATION: Administration and Supervision

TITLE OF PROPQOSED THESIS: Parental Supervision on Children’s
Studies and Its Relation to Academic Performance of
Grade VI Puplls in the .District of Catbalocgan II

"SGD.ALFREDO M. MARCO
Student

DEBCRAH T. MARCO,Ph.D.
Name of Designated Adviser

APPROVED:

SGD.RIZALINA M. URBIZTCONDO,Ed.D.
Dean, Graduate Studies

CONFORME :

SGD. DEBORAH T.MARCO,Ph.D.

Adviser
In 3 copies: 1st copy - for the Dean
2nd copy - for the Adviser

3rd copy - for the Applicant
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Republic of the Philippines
Department of Education, Culture and Sports
Region VIII
Division of Samar
District of Catbalogan II
BUNUANAN ELEMENTARY SCHOOL
Bunuanan, Catbalogan

December 16, 1996

Dr. Jesusita L. Arteche, Ed. D.
Schools Division Superintendent
Catbalogan, Samar

Madame:
Greetings!

I have the honor to request permission for the use of
the 1296 NEAT items to solicit responses from selected Grade
VI pupils in the four school Districts in Catbalogan which I
will be needing in my- thesis, “The Effect of Parental
Supervision on the Academic Performance of Elementary
Pupils”.

Further, may I be allowed the use of half of the day’'s
session, sometime in January, 1997, for the data-gathering
of the study tapping the Grade VI class advisers to assist
me in the administration of the questionnaire in a classroom
setting.

It shall be deeply appreciated if a written Permission
from that Office be provided to facilitate my activity and
my study.

Thank you in appreciation of your kind action, I am

Very truly yours,

SGD. ALFREDO M. MARCO
Principal I
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Republic of the Philippines

Department of Education, Culture & Sports
Region VIII

Division of Samar

Catbalogan, Samar

1st INDORSEMENT
{December 18, 1296)

Respectfully returned to Mr. Alfredo M. Marco,
Principal I through the District Supervisor, District of
Catbalogan II, Samar, approving the herein requests for the
permission to use the NEAT items as well as the permission
to conduct a half day session on data gathering in January
1997 provided his official duties in the school shall not be
disrupted.

SGD. JESUSITA L. ARTECHE, Ed. D.
Schools Pivision Superintendent
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Republic of the Philippines

Department of Education, Culture & Sports
Region VIII

Division of Samar

District of Catbalogan II

BUNUANAN ELEMENTARY SCHOOL

Bunuanan, Catbalogan, Samar

January 8, 1996

Mr. Antonioc Placiente, Sr.
District Supervisor
District of Catbalogan I
Catbalcocgan, Samar

Sir:
Greetings:

I have the honor to request permission to field ny
Questionnaire in the San Andres Elementary School using half
0of a day’'s session on Thursday, January 16, 1997, for the
data gathering in connection with my research study which is
entitled: ™“The Effect of Parental Supervision on the
Academic Performance of Elementary Pupils in Catbalogan,
Samar”. ’

Further, may I request for the assistance of the schoocl
administrator in San Andres Elementary School along with her
Grade VI teacher to assist me in the administration of the
data gathering activity in a classroom setting.

It shall be deeply appreciated if that Office can
advise the concerned on the matter.

Thank you in sincere appreciation for your kind action.
Very truly yours,

SGDh. ALFREDO M. MARCO
Student - Researcher
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Republic of the Philippines

Department of Education, Culture & Sports
Region VIII

Division of Samar

District of Catbalogan II

BUNUANAN ELEMENTARY SCHOOL

Bunuanan, Catbalogan, Samar

January 8, 1996

Mrs. Florfina Daradal
District Supervisor
District of Catbalogan IT
Catbalogan, Samar

Madam:
Greetings:

I have the honor to request permission to field ny
Cuestionnaire in the Mercedes Elementary School using half
of a day’s session on Monday, January 20, 1297, for the data
gathering in connection with my research study which is
entitled: “The Effect of Parental Supervision on - the
Academic Performance of Elementary Pupils in Catbalogan,
Samar”.

Further, may I request for the assistance of the school
administrator in San Andres Elementary School along with her
Grade VI teacher to assist me in the administration of the -
data gathering activity in a classrcom setting.

It shall be deeply appreciated if that Office can
advise the concerned on the matter.

Thank vou in sincere appreciation for your kind action.
Very truly yours,

SGD. ALFREDO M. MARCO
Student - Resgarcher
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Republic of the Philippines

Department of Education, Culture & Sports
Region VIII

Division of Samar

District of Catbalogan II

BUNUANAN ELEMENTARY SCHOOL

Bunuanan, Catbalogan, Samar

January 8, 1996

Mr. Emilio Fructuoso
District Supervisor
District of Catbalogan ITI
Catbalogan, Samar

Sir:
Greetings:

I have the honor to request permission to field my
Questionnaire in the BLISS Community School using half of a
day’s session on Friday, January 17, 1997, for the data
gathering in connection with my research study which is
entitled: “The Effect o¢f Parental Supervision on the
Academic Performance of Elementary Pupils in <Catbalogan,
Samar” .

Further, may I request for the assistance of the school
administrator in San Andres Elementary School along with her
Grade VI teacher to assist me in the administration of the
data gathering activity in a classroom setting.

It shall be deeply appreciated” if that Office can
advise the concerned on the matter.

Thank you in sincere appreciation for your kind action.
Very truly yours,

SGD. ALFREDO M. MARCO
sStudent - Researcher
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Republic of the Philippines

Department of Education, Culture & Sports
Region VIII

Division of Samar

District of Catbalogan II

BUNUANAN ELEMENTARY SCHOOL

Bunuanan, Catbalogan, Samar

January 8, 19296

Ms. Nora Perez

District Supervisor
District of Catbalogan IV
Catbalcgan, Samar

Madam:
Greetings:

I have the honor to request permission to field my
Questionnaire in the Silanga Elementary School using half of
a day’s session on Tuesday, January 21, 1997, for the data
gathering in connection with my research study which is
entitled: “The Effect of Parental Supervision on the
Academic Performance of Elementary Pupils in Catbalogan,
Samar”.

Further, may I request for the assistance of the school
administrator in San Andres Elementary School along with his
Grade VI teacher to assist me in the administration of the
data gathering activity in a classrcocom setting.

It shall be deeply appreciated if that Office can
advise the concerned on the matter.

Thank you in sincere appreciation for vyour kind action.
Very truly yours,

5GD. ALFREDO M. MARCO
Student ~ Researcher
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QUESTIONNAIRE
(For Parents)

Dear Respondent:

You are a choiced partner for this Research work that I
am undertaking in partial fulfillment of the requirements in
the masteral course at the Samar State Polytechnic College,
Catbalogan, Samar. But, more than this is my desire to
collect some data that can be used for a more meaningful
contribution to quality educdtion, starting here at
Catbalogan, Samar.

May I then request your kind assistance by answering
the Questionnaire specially prepared for you. Be assured
that the information you will give will be treated with
strict confidentiality and care.

Thank you. I am

Very truly yours,
SGD. ALFREDO M. MARCO

PART T - Repondent’s Profile:

Directions: Answer the following questions asked
of you by checking the column that
best represents your choice / answer.
{Batuna an masunod nga mga paki-ana
ngan pakibadlis hadton 1lugar nga
nahatutokma hit imo baton.)

Name / Ngaran : Optional/ (Puede la deri batunon)
Sex : Male (Lalake) Female (Babaye)
Age : 20 yvrs. & below 26 to 30 years

21 to 25 years 31 to 35 years

36 years and above
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Socio-Economic Status:

Very high income Average income
{Hataas hin duro} {Tksaktuhay 1la)
Moderately high income Low income
{(Medyo hatas nga kita) {Hamubo nga kita)
Very low income {(Hamubo hin duro)
Religion:
Roman Cathelic Iglesia ni Cristo
Protestant Seventh Day Adventist
Others
Educational Attainment:
Elementary level 2-yr. college
High School level Degree-holder

Graduate Studies

Employment / Livelihood :
Unemployed / Jobless Privately enmployed

Self-employed Government employed
Others

PART II - Parent-Child Relations:

Directions: The following questions have the
same set of answers. Please check the colum
that best represents your choice with their
corresponding weight. {An masuncd nga mga
paki-ana pareho la an mga baton nga imo
pagpipili-an. Paki badlis la hit lugar nga
narepresentar hit imo baton ngan may msunod
nga kabug-aton.)

~- Never (Deri gud / Waray gud )

- Seldom (Talagsa la )\

Sometimes (Usahay la / Danay la)
- Frequently (Agsob / Kaurugan )

- Always (Permi gud )}

Urds N
I



Always (Perml gud)}--——-——mm=—m————————

Freguently (Agsob)—————————m—e——

Sometimes (Usahay la)

Seldom{Talagsa la)--

Never (Deri gud) -—-

— e

QUESTIONS / PAKI-ANA .

1.Do you attend school meetings?

éscuelahan?) -

2,

10.

11.

l2.

13.

|
(Naatender ka ba hin meting ha I
|
|

Do you ask your child of his assignments
at home? (Ha iyo panimalay, guin l
papakianhan ba an imo anak han iya
assignment?) e e e
Do you help your child in doing his
assignment? {Guin bubuligan mo ba an imo
anak han iya assigoment?)} ~-—r—————me-
Do you help your child in his school
Project? {Guin bubuligan mo ba an imo anak
hit iya school project?)
Do you go to school to see your child's
teacher or any schoocl personnel on his
school problem? {(Nakadto ka ba ha
escuelahan ha pakigkita ha maestre o hin-o
man didto na may kalabutan hit problema
hit imo anak?) —— -
Do you actively participate in PTA
activities? {(Aktibo ka ba na nakikiburublig]
hit PTA nga buruhaton?} —————=——e—e—— |
Do you make follow-ups in school on matters]
that affect your child? (Nag hihimo ka ba |
pag aalinsusunod hin bagay na nakakaapektari
hit amo anak?) |
Do you attend school programs where your |
child is a participant? (Naatendir ka ba |
hin buruhaton nga diin an imo anak ]
napartisipar?} ~———ssoosssemm———————— |
|
1
|

Do you appreciate you child’s achievements
in school? {Iguin kakalipa me ba an maupay
binuhatan han imo anak?} ——————se=—e-
Do you find ocut the reason when your child|
fail from your expectations? (Guin uusisa |
mo ba an rason kay ano nga napakyas an imo|
anak tikang han imo guinhuhunahunaan ha i
iya?) —
Do you approve of your child’s parti-
cipation in school activities? {Nauyon ka
ba han participasyon it ime anak dida han
buruhaton ha escuelahan?} =—-————————
Do you supervise the study time of your
child at home? {Nannginginano ka ba kon
nagaaram an imo anak ha iyo balay?)-—
Do you help your child prepare for school?
{Nabulig ka ba ha pagandam ha imo anak
para ha pag escuela?)
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Always (Permi gud)-——-—~————————————~
Frequently (Agsob) ————mme~em—em=

. Sometimes {(Usahay laj)

Seldom{Talagsa la)--—

Never (Deri gud) -—-

QUESTIONS / PAKI-ANA

14.

15.

16.

17.

i8.

19.

20.

21.

22.

23.

24.

25.

Do you easily support your child on his }
finapcial school needs? (Madali mo ba nga |
nabubuligan an imo anak dida han iva |
panginahanglan pinansyal ha pagaram?)-- |
Do you prepare your child’s baon yourself?]
{Tkaw ba mismo an nagaandam han balon han |
imo anak para ha escuelahan?) --———————— i
Do you ask your child about his scheool |
problem? (Napakiana ka ba han imo anak i
hit iya problema ha escuelahan?) =——-—-- ]
Are you concrned of the problems affecting]
your child in school? {Nan nguinguinlabot |
ka ba han problema ha escuelahan nga I
nakakaapektar hit ime anak?) -———-—mem—— i
Do you talk with your child on school 1
matters at home? (Nakikig-uroestoxrya ka I
ba bit imo anak mahiuncng hin mga butang |
ha escuelahan ha iyo panimalay?) ~———-~ |
Do you make sure that you meet and know i
child’s teachers? (Nakikig kita ka ba hit |
mag turutdo hit imo anak?) - |
Do you take interest in what your child |
does in school? ([Nag iinteres ka bka han |
mga buruhaton hit imo anak ha escuelahan?) |
Do you make a surprise visit on your child]
in scheool? (Sinusurpresa mo ba an imo anak|
ha pagbisita ha escuelahan?) --—w———we- |
Do you provide a study place for your
child at home? {(May nimo ba lugar ha imo
panimalay nga aradman hit imo anak?) --
Do you have reading materials other than
those provided by the schoeol for the use
of your child? (May ba niyo mga barasahon
labot hadton hinatag han escuelahan para
ha pag gamit hit imo anak?) ——————-=———
Do you show interest in the grades that
your child get? {Nag papakita ka ba hin
interes dida hit mga grado mga nakukuha
hit imo anak?) - ————
Do you ask your child of the things he
needs in =school? (Guin papaki-anhan mo ba
an imo anak hit iya mga kinahanglanon ha
escuelahan?} ———

v — vt ——— e w—— et T S — vt ———r

v "  —  — —— — — ——— —— —— ta—— — S [ e A} S i R g e W — e PAm e v ma m—

4

et iy ——— ik — g — — i — T — v A Aaa) bt Pkt et S e P g i T i o — it e

Total Score:

i



144

QUESTIONNAIRE
{(For Pupils)

Dear Respondent:

You are a choiced partner for this Research work that I
am undertaking in partial fulfillment of the requirements in
the masteral course at the Samar State Polytechnic College,
Catbalogan, Samar. But, more than this is my desire to

~collect some data that can be used for a more meaningful
contribution to quality education, starting here at
Catbalogan, Samar.

May I then request your kind assistance by answering
the Questionnaire speclally prepared for you. Be assured
that the information vou will give will be treated with
strict confidentiality and care.

Thank you. I am

Very truly yours,

SGD. ALFREDO M. MARCO

PART I - Repondent’s Profile:

Directions: Answer the following gquestions asked
of you by checking the column that
best represents your choice / answer.
{(Batuna an masunod nga mga paki-ana
ngan pakibadlis hadton lugar nga
nahatutokma hit imo baton.)

L

Name / Ngaran : Optional/ (Puede la deri batunon)
Sex : Male (Lalake) Female (Babaye}
Age : 10 yrs. & below 13 to 14 years

e 1

11 to 12 years 15 to 16 years
17 years and above )
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Socio-Economic Status:

.Religion:

Very high income Average income
{Hataas hin duro) {Iksaktuhay la)
Moderately high income Low income

{Medyo hatas nga kita) {Hamubo nga kita)

Very low income (Hamubce hin duro)

Roman Catholic Iglesia ni Cristo
Protestant " Seventh Day Adventist

Qthers

PART II - Parent-Child Relations:

ke W N =

Directions; The following questions have the
same set of answers. Please check the colum
that best represents your cheoice with their
corresponding weighi. (An masunod nga mga
paki-ana pareho la an mga baton nga imo
pagpipili-an. Paki badlis la hit lugar nga
narepresentar hit imc baton ngan may msunod
nga kabug-aton.)

- Never (Deri gud / Waray gud )

- Seldom (Talagsa la }\

- Sometimes {Usahay la / Danay la)
- Frequently (Agscb / Kaurugan }

- Always (Permi gud }



Always (Permi gud)---—-—==———-—————=—=-

Frequently{Agsob) -————————————

Sometimes (Usahay la)

Seldom(Talagsa la)-—

Never (Deri gud) -—-

QUESTIONS / PAKI-ANA

14

1.Do your perents attend school meetings? |
{(Naatender ka ba hin meting ha |
escuelahan an imo kaganak?) }
2. Do your parents ask you of your assign- |
ments? {Ha iyc panimalay, guin |
papakianhan ka ba han imco kag anak han i
ime assignment?) i

3. Do your parents help you in doing your |
assignment? (Guin bubuligan ka ba han imo |
kaganak han imo assignment?} --————-— |

4. Do your parents help you in your school i
Project? (Guin bubuligan ka ba han imo i
kaganak hit imo school project?)--—-———- i

5. Do your parents go to school to see your i
teacher or any school personnel on your |
school problem? {Nakadto ba an imo kaganak |

ha escuelahan ha pakigkita han imo maestro |

o hino man didto nga may kalabutan hit |
|

|

|

l

]

i

]

|

i

i

|

1

!

|

i

ime problema?) ———= ——m

6. Do your parents actively participate in
PTS activities? (Aktibo ba nga nakiki-
burublig hit PTA an imo kaganak?} -----

7. Do your parents make folleow-ups in school
matter that affect you? (Nag hihimo ba hin
pag aalinsusunod an imo kaganak ha mga
bagay nga nakaka-apektar ha imo?}---—-

8. Do your parents attend schoeol programs
where you are a participant? (Naatendir ba
hin buruhaton an imo kaganak diin ikaw
napartisipar?)

9. Do your parents appreciate your achiewve-
ments in school? (Iguin kakalipa ba han imo
kaganak an maupay me nga buhat?)-—-—-————

10. Do your parents find out the reason when |
you fail from their expectations? (Guin i
uusisa ba an rason kay ano nga napakyas |
ka tikang han imo guinhuhunahunaan han imol|
kaganak ha imo?) — - |

11. Do your parents approve of your parti-
cipation in school activities? (Nauyon ba
han imo participasyon an imo kaganak han
buruhaton ha escuelahan?) -—————————-

12. Do your parents supervise your study time
at home? (Napnginginano ba an imec kaganak
kon nagaaram ka ha iyo balay?}-———-—-—

13. Do your parents help you prepare for
school? {Nabulig ba an imo kaganak pag-
anadam ha imo pag escuela?)-—-—-—————-——

Gk TSy e an A S it W P S — e S N e T S M B R s W N v E— A RSN s S pmma rrem amen ma e ve—— ey — —
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Always (Permi gud)————==——mem e
Frequently (Agsob) —=————————c—u-

Sometimes (Usahay la)

Seldom({Talagsa la)--

Never {Deri gud} ---

QUESTIONS / PAKI-ANA

14.

15.
le.

17.

18.

19.
20.
21.
22.

23.

24.

25.

Do your parents easily support you on your)
financial school needs? {Madali ka ba nga |
binubuligan han imo kaganak dida han imo |
panginahanglan pinansyal ha pagaram?)-~- |
Do your parents prepare your baon them- |
selce? (An imo ba kaganak mismec an nag i
aandam han imo balon para ha escuelahan?)-}
Do your parents ask you about your school |
problems? (Napakiana ba ha imo an imo kag-|
anak hit imo problema ha escuelahan?)—— !
Are your parents concrned of the problems |
affecting you in school? (Nan nguinguin- |
labot ba han imo problema ha escuelahan i
an imo kaganak?} -——————m——meemmem e i
Do you talk with your parents on school |
matters at home? (Nakikig-urocestorya ka |
ba hit imo kaganak mahiunong hin mga |
butang ha escuelahan ha iyo panimalay?}- |
Do your parents make sure that they meet |
and know youxr teachers? (Nakikig kita ba |
hit imo mga mag turutdoe an imo kaganak?)- |
Do your parents take interest in what you |
do in school? (Nag iinteres ba an ino kag-|
anak han imo mga buruhaton ha escuelahan?) |
Do your parents make a surprise visit on |
you in school? (Sinusurpresa ka ba ha pag-|
bisita han imo kaganak ha escuelahan?)- ]
Do your parents provide a study place for]
you at home? (May nimo ba lugar ha iyeo 1
panimalay nga aradman?) ————m——————————
Do you have reading materials other than
those provided by the school for the use
of your child? {May ba niyo mga barasahon
labot hadton hinatag han escuelahan para
ha pag gamit hit imo anak?) ——————————-
Do your perents show interest in the
grades that you get? {Nag papakita ba hin
interes dida hit imo mga grade nga naku-
kuha an imo kaganak?)
Do your parent ask you of the things you
needs in school? (Guin papaki-anhan ka ba
han imo kaganak hit imo mga kinahanglanon
ha escuelahan?) --——-

e o . — o a— et i w— Ay Ve A —
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NEAT
SET A (MATHEMATICS AND HEKASI)



AP a | . ﬁ??
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3 .
- '6 e SET I) _F{}M’i D
Sample items for Mathematics and Hekesi of Set I

. - .
&‘ . DIRRCTION: Rend silently the examples btlow. You are not allowed
S - to procoed to the next page unlil you pre toid to do gon .-
B REMEMBER cncircle the.lcttcr boaring your pnswer.in your
' Part T - MATHEMATICS ANSWER SHEET.
;f ‘ Example:
gk o 1. Find the quotient: 6111 % 678 = ? '
G2 - . ‘
N . .
W (G o 3. 13
b . 2. 11 4. 15
b \

“The correct answer is 9, soﬁcircle number 1.0

;i Part II - HEKAST
& : : .
1. ‘Ang batayeng yunit ng lipunan ay ang
S g 1. pemshalsan ‘(jj pamilya
. : 2. selmbahan - 4. iskuweiahan
n '
y an ' - . | g

The correct answer is "pamilya” aoﬁgircle number 3.

STOP HERE. X NéT BEGIN UNTIL THE EXAMINER TELLS YOU TO DO SO.



R SET I, Form D
"Part T1L - o : Mathoemgtics v
RIRWMCTION: Select The correct answer from the four (4) cihwices

pmuwmbered 1, 2, 3 and 4, FEncircle the letter corres-
ponding te your anavigr,

BEGIN HERE:

f R , N

1. Four billion one million four "thousand one: hundred
fourteen when written in Arabic numerals is

1) 4 140 114 3) 4'001 004 114 .
2)-4 104 114 4) 4 100 4Q0 114

2. Pres- Ramos seés progress by year 2000. What iB 2000 in
Roman numerals 7 .

1 ¥ 2) M 8 M 4) MDOCCD
3. Twenty-five and three ten’ thouéénd%hs in decimal
form“ib ——n . .
1) -25003 . 2) .25300 ©3) 25.0003  : 4) 25.3000
4. The fractibn_g_is equal tou-SSS._ It iB'QlBo'qqual to howu~
: many percent g ; ' "‘* -Ll -
1) .666 2) 666.0 . 3) 6.66 4) 65.6

5. The readings below show the water consumption of the
De. Castroo. IHow much water did they consume for a month?

1) 132 u13 PREVIOUS PRESENT
READmG READING
2) 131 m°
3y 130 m° 00012L8 0001379
. =1
. 4) 129 m®
6. What géomctric flgure is « i : Em

represented by the object
lllustrated ak the r1ght° .

"
1 ]

1) rectangular prism

2) cylinder
3) cube ' .

4} conc

‘ - o] i

- . o - » 'Y
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-8~ SET I, Form Dg

ii . 7. fAn obtuge angle is an angle whose measurement is more
1 than 90~ but less than.180° . Which of the
following angles 1s an obtuse angle 7

A - : + . . ’ )
i N i” : L T>
xz“ B v
S : — ., A
: o 2) 3) '

4)

B. The figure at the right is

if a straight angle. How many < SN

ot degrees dogs it measure 7 :
" 1) 45° . 2y, 90° 3y 180° 4y 360°
o ‘

& ,

¥ §. Which of the following is

P congruent to the figure . .
at the right ? ’ i

et e

10. The .formula to find the volume
of a cone is VYV = 1/3 bh or

¥V = 1/3 c%h. Given the figure
at the right, 4.2 cm is what part

of the cone? . '

1) height 3) radius
2) base ' 4) area

11. Tﬁe formula to find the area of a square ig A= 55 or
g

What doeos S sotand for?

1) square meter | 3) surface ’
2) square 4) sides




FIRE
STATION

&

‘5’04)6‘}.
L

1) northeast

""gm

12. In the ‘diagram shown below the church is located ___
of the market.

MARRKET

C‘HURCH! ﬁ

4

2) southwest

13. Solve: 40 856 + 537 832 + 216 374%= _

1l4.

15.

16.

17.

18.

19.

1) 792 082

Add: 956 307
346 374
87 476
344 525

1) 1 733 682
2) 1 734 682

Add 9 1 and 4
6
1) 12 11

18

1) 84.136

4.
9

2) 783 820

2) 12 1
-8

Add '28.9, 19.62 and 35.616.

2) 84.163

Find the missing ‘addend:- 36 445 +

1y 38 085

Find the diffcrence of 79 531 and 30 052.

1) 48 479

¢

2) 37 650

2) 48 748

Find the difference of 8.698 and 4.279.

1) 4.194

2) 4.419

M
A
POLICE }
STATION. }
3) north 43 south
3) 794 260 4) 795 082
3) 1 734 862 ‘
4} 1 735 682
3) 13 11 * 4) 13 1
18 ] 3
3y 84.316  4) 84.831
. = T4 05C
3)'37 605 4) 110 495
3) 49 749 4) 49 479
fr - .
3y 4.491 4y 4.914
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20 .

21.

. 22

23.

24.

25.

26.

27.

28.

29.

g a0 . [T TN .
¥ i . P T b ..

A 1 . fiui I

v 40 ' "SET I, FPorm D
Find the difference of 7 3 and 3 3. and reduce the answer
_ L 4 8
to ites lowest term.- '
1) 10 1 2) 10 11 3) 4 1 4y 4 3
2 12 8 B
Find the product of 56 420 and 231.
i) 13 033 020 2) 56 651 3) 56 189 4) 264 BBO
Maltiply 2 2 and 3.4. :
5 6
1)85 - 2y84 3) 6 5 47 5 4
4 . 5 4 .5
Multiply: 2.138 I
_ » 015 .
1) 3.207. 2) 3207 3) .03207, 4) .003207
What is 25% of 7987 '
1) 191.50 2) 195,00 3) 199.05 4) 199.50
Ifn is to 4 as 16 is to 32, what is né .
1y 2 2) 3 3) 4 4) 5
Change 2,, 1 , and 1 to gimilar fractionsf
3 1 )
ot N L
1) 8, 38, 68 3y 8, 6, 10 ~
iz 1z 12 20 20 20
2y 12, 4, 9 4) 10, _7, 13
18 18 18 24 24 24
Find the quotient of 21 490 divided by 82.
1) 1 762 180 3) 262.07
f-“.
2) 21 408 4) 2267
0.7 /1.973
1) 2.818 " 2) 2.188 3) 1.818 4) 1.188

Divide .874 by .27.

1

1y .00324 2y .0342 Jy .342 4y 3.24



ER IR S T o« Forw D
The -1ine gruph below cshown the number of games won by  esch
section of grddc 6 pupilo in Oranbo Elementaxry - School.

N

-
2
. A O R N Y
L;z"}‘ . '....d W / !\ /
. L 4
S /
e e 0 g VA + b S TP PO L S .t 1,
. . = d ! R | L) Y -
EI S L ke abvg ¢ p E Pn v o g .
.+ SECTIONS : - ot
30 Whlch sections made o tl” for the moat number of
Bameas won? 1 fogg Atk g PR .
20019 B oand B u 2984 anidd er~f'ﬁlfﬁ.andJﬁ( ":4) B and E
" e A & If - "‘. W‘}“ifiji’ W *hy '4‘ 5“‘) LD B ' r ii. *

81. Delia bought cUrtoin clath‘f@r 7T windows. ﬂFQ?igaéh
window, she used 3 1 meters. How mahy 'meters of curtain

42_"-‘.,-,;:; . T g 4 DV R
cloth dld she buy? ?
van Ny PP S N LLE TR L €73 BT SV PR A S e N
'] N e : - o e -‘)
AT QQ3Q6£25! ab 1Yy 22475, ' Afﬁ)hzg 2& ri 4) 12.75
SN T U BIERUD LLEe T 0 BaRs T e g 14

-32. Theré' are two Bebonduhadd bicycles (for sale in & sports
gstore. ' One costs B950.00 and the other RB0O0.00.

“Henky wants'b’ buy both atia discount. How much will he .
save if ‘the store owner sclls the bicycles for Bl £675.007

* )

g agty [EERTIN Yar 1 i fe «;Iik S FAY dﬁuur‘- M\‘)M ) i .
kS id oy lﬂ1@2510@“*‘ ‘20ﬂ3505001v 3) BTS. QD,w »ﬁ),ﬂlO0.00

m .&’.;L Ca.w

3 -~ fai iy
Study thé problem below to. answer numbers 83 and .34,
”tf‘ﬁ !.;1'1 R L l‘:; i,,h H T x{ f' * ,i - F

. There are two bagkets with guavas arnid mangoes. In.the

Tyl fivet Vasket tHer ratdoiof: guavas . to mangges is ,.8:7. -
I e, I the Becondnbaaket ‘“thet ratin. is: 4u9_xWJth Lhe game
yumbért of  fruits, Whlch“baﬁket has gorquuavag

:_‘lv:‘ H

tWhatfdrc ngen o help SGlVL the problemfabov39

.

o ) There ’are 38 guavas  in, the. first. basket and

<t ..5ws 9 54 ih thewsecond. | 5a L, o e e
' 2) There are 3 ghavas in ..the first, basket and
" 9 in the second. Eooatr o .
) 3) There" maf@NVnguavas in the " first basket and
4 in the gecond Coe '

4} There.Jara ‘7ﬂguavaa in the s firgt basket and
9 in the second. -

34. What is the answer to the problem™?

1) The two baskets have equal number of guavas.
2) The secondibidsketihatijmore guavas.
3) The =second basket has -lesser guavas.

" 4) The first basket has more guavas.
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Do 12 e S \SETPI Form D

b or f

.  35. Lorna saves B3.00 for every PiD 00 allowance sghe
receives. How much g¢an whe save if she is given a
FSO OO n1lownnoo° i .

5
“ "t Ky

RS ElS.OO . 2) B1b. Oﬁ 3) PdO 0a . }HF4I OO

1] .
1y Py ¥ ey

.
'r o
¥
¥

ST 3. Juiié‘deposiﬁed 125,50 inlthe“bdnklonzﬂonday and
B225.00 on Thursday. She withdrew PL00.00 on Friday.
- Hdw ‘mach Was»left of hem sWINES? .« o4

T .. " . . \ ' .
. i ' 5 PRYTET T ’i"»“h. RS

1) »25. 05 2) R25. 50 * 3) PR05.50 4) B250.50
' AR LS SO T
37. Secretary Gloria ordered the 500 employees of the  DECS
- to ‘join the Independence Dy Pgrade ipyLunekta. Seventy
percent of the employees werw present durlng the parade.
T - Haw many joined.the saidipanade? . Jop e o
“«1“:‘! 4 3 _”'.{\‘ ‘) R AT 3 &} PR Y

k 1) 450 L Li2),405. kw3 350, = )

;l

e ox . e . : -
1 . LT "ij \.a}.a, ’ LM i+ PI f. ..E RN AR

- 388. fherﬁ are 2 000 members in the PTA. Jf 40% Jjoin -the PTIA
; Consumer "= Goopén&tmvey how:mandy members,are in thc psaid

cooperatlve°
T T AN Mool L.t ol % tefl, r "'ri\l— v '
n BOO ’ 2y 1 000 3) 1 200 4) 1 500
. o P2 L R U V.2 100 oA S LRI TE S o 2 YT

39 . Lyala‘a;ieverwwaburecorded t0 be 1939,0* Hmr=mobher
gava er wedicine’and .after anshowr. hersfovep decreased
*by* 7 27C. Whatsfs her present bodystemperature?

o1y 41052 . 0 o2y 39000 e 3) 30.07 e 4087080

40, A tylihdrludl“éétmeal box vis 30 cm taille IF it has a
" radiug o§ 7.5 cm, what ig itg volumey Usé -the fdrmula,

Vv-i T #“h, where T  :0.14. e
.3 ¢ i v »‘}5 i 1
o 1y 1768 em AT Tn e 3) 5,208 Gm T
. casben vt i
. - 3 . 3
2y 225 em Co e W) B 929 rm S
L ,l x 4

P T

' . .
b . u v
i - -

~ [END OF -MATHEMAT -GH o
T H 4 TP A .y <
L e 1 . . N



T T ] gET T, Form D

rar D uas

PANGTO @ Baoabidn ang bawal Llanong
o € aliz B O Paltnyas ~t mula L
. opsyon Ay oiliin Patayas ta sn

Ay ang wastong sapol. piloran -H'
L ],,\i‘](, 1Tn :)H,,J\\)I’J & ']

gn lyong sapol Sa iyong A!\SWER L SHEET.

HAGSIMULA BITO:

N

41. BAng Pilipinas ay malapit sa ekwador.

Dehilil se kanvang
lokasyon ang klima ng banss ay

1. mainit 3. malamig
2. maulap 4. mahangin

R

42 . Ang anvong—lupa ay isang burol kung 1to &y

1. mahaba at mahabang lugar na ndsa paglban

ng mgga bundol. ‘

lsang buke sa lups na karanlwamp nasa ibtaas
ng bundolk.

pahaba at nahausling lUEa na nanalll:glran
haloes ng tubig. .

4. mataas at kareniweng pabilog na .Jupa at mababa
kaysa sa bundok.

2.

3.

L

. e
. a5,
s 'f:;‘,.,\

N

43 Ang pag-aasahan ng mga rehivon upang mabalanse ang

kakulangan at kalabisan ng produktoc ng bawat isa ay
malsasukatupardn Ha pamnamagitan ng

.
+

i. paggamit ng sarili nilang produkto.

2. pagtugon ng mga rehivon sa pangangatlangan
ng bawat isa.

3. pag-angkat ng mga produkbong magpapakllala
ng antas ng buhay. ;o

4. pagluluwes ng produktong Bagana ga isang rehivon
at pag-sngkat ng nangangailangang rehivon.

w

e
x o

LY,

R
3,

ﬁ
RS
S

s
i1

2 g

)
<.

RS

~ym

1

TR

.




;- owmr mmm%:mw
o

S e
R

20°

Gamitin ang mapang nann

- 1l X SET I, Form D

ibaba
tanong bilang 44 hanggang 46.
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44 . Ang dagat na watatagpuvan oa gawing kanluran ng
Pilipinacs ay '

1. Dagat Sulu. 3.
2. Dagat Celebes. 4.

Dag' L Timog Tsina.
Rarngatbtong Pasipiko.

45_ Ang Pillipinas ay mabatagpuan o

1. 42 H at 212 H latitud; 1188 S at 127@ S longhitud.
2. 40 H at 200 H latitud; Ll?o 8 at iZSO S longhitud.
3. 40 H at ZlO.H letitud; 115O S at 127O S longhitud.
4. 47 H at 207 H latitud; 1187 8§ at 1257 S longhitud.
46. Sa Timog-Sileanmgong Asyn anyg 'Lliplnas av nasa
gawing -
1. Kanluran d. Hilaga
2. SHSilangan 4. ‘Tlmog .
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Ang bahagl ng daigdig pa may kElinang telad np klimo na
Pilipinas ay ang tropike ng _ .

1. Kaprlkornyo 3. Ranser
2. Antartiko 4. Avrtiko

Infaangkon. r.g mEga Loong naniniraban sa Baguio ang
kanilanyg pamumnhay sa kapaligiran sa pamamiagitan ng

1. poagmimine ng mga bundok.
Z. panpgingicda  alt pagluluwas ng meo mamahaling

kahoy.

3. pagtatonim ng mga halomang mutﬂtaxoﬂ tulad
ng nives.

4. pagtatonim g nga halamang-bagiopg at halanong-—
ugat .

Hakatutulong ang pamahalaon sa pufpapmunliad ng kobuhayan
ng tao oa pamomagibtan ng

1. pagtutayo ng mga pagawaang] magbibigay ng
kasanayan at benepisyo sav-mga manggagawa,.

2. ‘pagtatatag ng mga paaralang may uri ng
edukagyong tulad oo moyoyomang mga bansa.

3. pagbibigay ng pera ge mga mahihirap upang
maiangat ang koenilang kabuhayan.

4. vpogpapatatag ng lakas—sandatahan.

Railangang maging matapat tayo sa papgbabavad ng buwis
upang ang pemahalaan oy may

1. maipsutang sa mga mahihirap na karotlig-boansa.
2. magamit aa pagtatatosg ng alvansang pualitilkel.
3. muipanustog sa mga pangunahing pangangailagen
ng bayan.
cmwagamil go pagtataguyoed ng 1lang provektonsg
pagkakakiltoan ng ilang mamamayar.
Ang kabutihang idinudulot ng pabuloy na pa?tanﬁklllk ng
ating sariling produkto ay ang .

1. paggamit ng mge likas na kayamanan.

2. pagtaas ng antas ng pambeansang kita.

3. pegdami ng mga dayuhang magnencefgosSyYD 08 hansa.

4. pagdalas ng pag-ongkxot ng hilaw no -gangkap mela
go ibang banoo.
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52. Ang karapatang pinahahalagehan ng mamamayang Rilipino
sa hindl pagsasabatas ng aborsyon ay ang

- 1. pagpapohalaga sa buhay npg tao.

' 2. vpagtataguvod sa ubtos ng relihivon.

3. pangangalaga sa kalusugan ng mga koababaihan.

4. pogpapanatili ng kapayvapaan abl keayusan ng banuea.

t
.
i
3
»
'
o
£
)
5
Lol
pa
e
£y
P
M
o

53. Ang kapangyarihan ng pamahalaang demokratiko ay
rianguagaling sa .

-+ isang tao.
, MEZH MAmADmaYan -

mamumnine ng banga.

iba"t ibang partidong pulitikal.

s

\
W L N e

v \J -
Gamitin ang mga datos sa tsart na nasa ibaba sa pagsagot

* ga mga tanong bilang 54 at 355.

POPULASYON RG PILIPINAS AYON SA GULANG

i‘ 1983

l ! - Gulang E Bilang E B%?agdan !
0 - 14 g 20,222,000 4290 5

' 15 64 26,241,000 ! 54.60 :
. 85 - patass | 1,036,000 | 3.40 :
' Kabuuan 1T 48,099,000 1 100.00 !
! : : ot

4,
Ang bahagdan ng mga may pgulang 15 64 na ipinalolageay

54,
na naghahanapbuhay ay -
1. 100.0 2. 30.4 3. 42.0 4. 54.6
BE -Ayon sa pogpapalagay sa bilang 54, g bllang ng mga

taong hindi naghahanapbuhay ay ... . .-

1. 1,636,000 3.0 21,808,000
2. 48,099,000 4. 4,383,000
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58, So sumusunod no Lradioyonyg PLllpine ang nagpapakite
ng pagenlang; ay anj

I, wuna pomaany! pagplpllknlik ng buong pamilya Lowling
Savado.
2. poppame L pooab ope e poakiklpap uoop oo oy

magulong o matanda.

3. paghalik sa pisngi bilang pagbati sa mga kakilala
o oo mabkabanda. .

4. pag-aalaala va mya kaibigan tuwing may mahalagang
oknuyorn. .

S7. Upanp maipakila ang pagsang-avon sa pagpoprobesta ng
nakararami, ang dapatbt pgawin ng isang mamamayan ay

1. pumunia so kinavukulan upang ipagbigay-—-alam
- ang balak npg nakararami. 5 :
2. maghanap np mga Caong sasama laboan sa omga
nagpopralesta ., '
J. manghikayat npg mpa sasamd sa probesta.
4.  atupagin ang lbhang bagoay.

58. Bunga ng pakikipapg uvgnayan ng ating mgga ninuno sa mga
Intsik, natubtuban natin ang

L. pagpamil ng mpa paputok tulad ng rebentador.

2. paggeamil ng kalendaryvo at orasan.
J.  pagpowa np mpga mamahaling alahas.
4. popgosusuol ng putong abt sarong.

59. Ang panpunoabhing Lungkulin og mega kababaihan nuong unang
panahon ay

1. maglure sa mea kabhlaan.
2. mapging aklibong kasapil ng barangay.
3. maghanapbullay ol mamuhunan 5a negosyo.

4. mamshala ab mangosiwa ng pamilya at tahanan.

60. Sa sumusunod ang napglalarawsan ng ueri ng pananampalatava
ng mga unang Pilipino ay ang

1. papgosamba sa mpa bagay sa kalikasan tLulad np
meta ilop, bundok, araw, buwan at hayop.

2. pagdakila so kanilang datu sa paniniwolang
siya ay sugo npE bathala. ’
J.  papgsamba oo pari na koang btowapgin ay katalona.

4. poaniniwala sa mpga sanla ab santo.

i
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61. Ang kabutihang idinulot ng pakikipag-ugnayan natin sa
mga Hindu ay ang yagkatuto ng

1. pagbigkas ng tula.

2. pagbaybay ng mga salita.

3. papgbibigay ng talumpati.

4. papanbtig na paraan ng pagfoulat.

62. Ang hindl naglalarawan ng pag-aasahan ng nga lalawigan
ay ang,

? 1. pakikipogpalitan ng mga kalakal.
2. pagpasok ng mgn taga-lalawigan sa mpa pamantasan
aa Kalakhang Maynila.
3. pagwawalang-bahala oa |>amgnnuailaruznn ng mga
L biktima ng kalamidad.
4. pagtungo ng mgo manggagawa on mgo lugar na may
mapaghahanapbuhayan.

63. Ba sumusunod na 51Lwaayon ang nagpapakita ng pagtanaw
ng' utang-na-loob ay ang

1. .pag—aalala nang labis ni Jerry ga sinapit
na sakuna ng kanvang kaibigan.
2. pagtitiis ni Lorna ng lahat ny; hirap
mairaos lamang niyva ang kanyang mga anak. .
3. pagtatapos nang mabilic ng gawu;n ni Elena bilang
pagsunod sa kanyang ina.
4. papgtulong ni Mario kay Lino sa pagyvari ng proyekto
dahll ibinili asiva n11n ng barong polo.

64. Ang pagdiriwang ng Romadan ng mga Pilipinong Muslim ay
ipinakikita sa pamamagitan ng

1. %aghahandog ng mamahaling regalo sa pinuno ng
moako .

2. mPpag-aayuno muala bukang - lledey hanggang
paglubog ng araw.

3. paglalakbay oo Herusalem nang ioang buwan sa loob
ng isang taon. -

4. papghahanda ng marangya btuwing saoapit ang
kapistahan ni Allah._

65H. Ang may-akda ng FlorlntL at Laura ay al

1. Nick Joaguin. d. Francioco Balagtan.
2. Francigeo Baulinla. 4. Wilfrido Ma. Guerrero..
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g e L ' '
L., pagpawn .ng Iml_,dcm—hdgdang Paolayan: -34 Banauc_ .
J—— 2. pagvari,ng sapatos muld sa balatbhgiadh att"balca-.
' 3. paggpgawa ng kalendaryo naVmayroonpbi rq%'*ng
. ' kapiostahan ng mga santo at- panta. .ot
- : 4. pagltubturo. ng. paggawa’ -ng apoyﬂsd”fmmdmaglt.nn '
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-J' ) s s s "alh. ot . 1 i
q, Itinataguyod ng pamahalaan ang pagpapahalaga sa kalusugan
. ngnqmgahmamamayan upang . - . T i,

. i . o
RS TS e e

ded g ke .ang”ating banaa ay magkaroon ng-pandaigdigang
... kapangalan,bilang isang 'bansang malakes at malusog.
2. ang mga tao ay maging kupakiupakinabang at
: produktihong: kabalikat sa kaunlardn ng banssd.
3. - malinong ang pagt11iwuln ng mga ‘tao sfa sariling

- ' ‘ kakayahan.

.”..g4@‘pmapabutl ang lahing Pilipino-

. X A+
- I T T RPUE B - . .
70, Sa ﬂumusunod na pangyaynri ang nagpapakita ng
. pangangaldga sa.demokrasya ay. ang Tt

LI *
.(t 'xl ' I“.i‘l‘{-'“: s ’-" * s o ’ .
de e ml..;; =pdz1>dpahayag ng Batas Militar.-"-'» . ¥4 .
H vt PRESUNOE, ng: pambansang bandila. ST

3. pagpili ng kdrapat ~dapat na' taong manunungkulanh

sa hanaa -
i paklkipagtulungan sa. mEa rebeldeng kaaway ng
S 1“Pamahal&an- : ' ) . oW
' RTINS Y i, : AT
-7 -1 S; Pang'. Magsaysay ay " nagsikap ‘na malutaslang

*

)Y iranin Ba ' “ 2T

1_ pagawalng bayan at kalakalan.
" 2. Katahimikan at kaayusan.. .. '
3. industriya at sokshan.
fa4, kaluﬂugan at pagkain-
. il e ‘-111 Ry ot o4t s o se N T L
72. Ang. naglngs@pekLo ng programang pnngkariwiaantat
angknluuugan ng mga Amerikano sa mga Pilipino ay ang
iAo L g TS ERLI N O S T O JALE i
4 lonppagsbasamnay J8a. kurikulum ng: edukdsyon ng
ﬁagpap&halaga aa kataﬂan-at“kalinisan ng’

Cvega 15 o Pombyananusyesr. s AN
nhd2H.,pagpapakédalubhaaa ng maramingikabataan 8o
medisina.

- uu.v1;54; paghabajngunnaasahnng buhay ng!mg&LPiliplno-
- 4. pagkasira ng tiwala. sa mga Pilipinongﬁﬂoktor
AL
73. Ang higit na naglalarawan ng kalukaldn ng mga unang
Pilipino uyqnng_., - L e - ey
T 7 A S R SRS S S v -'--ff.‘-a!-'
11.;,pak1kmpqualltun ng mga paninda ga
kababayan at dayuhang mangangalakal.
2. pagpapagawa ng mga mahahalagang kalakal
- na mgd. lokal na negosyante. _
3. " pag-angkot ng mga paninda mula oo mga dayuhnn-
4. .Pdgluluwaa ni mga kalakal oo karatig. bunna-



- 21 - ' ' SET 1, Form D-j
. . . . . . . . : .. ';
74. Ang programing pangkabuhayan na binigyan ng pangunahing’
' rangain np mga Amerikano sa pagpapatatag ng a:Ling

. LkonomLya ay ang pagpapaunlad ng e

LR « " 1.  teleckomunikasyon. |
2. sinipng.at panitikan.
3. komersiyo at kdldkalan ng Plllplnaa at Estados’
" ' Unidos. ° a GTLOC BT Iy lbﬂ.{.” LA
4. pamamaraan ng pagsaaaka at pagsaaamah?n ng mga

e marfﬁaudka at ma.y-ar1 Tngo lupat -B8sn L
. T gt Tamg

TS . Plnlli ng karamlhan ng’atlng mga nlnuno“ang man:rahan
'sa malaplt sa 110F o dagaﬁ‘dahil”“““dﬁh“-
SR I I R AL II:“[ A

1- doomn nlka ulnacanay‘ﬁng kahilahg mga anqk
U upang mdglng mahusay na’ manlas ahgoy

g 2. doon sila nakakikuha ng pagkh ﬁﬁhﬂ doon
_ naliligo at naglalabd.‘
R 3. iyon ay'mdlnam na kanlungan“labah“"éln ngd: -
. LT kaaway. ot oS Pannnaneg as
’ 4. doon Blld nabllllbang tuwing hapon.
. e .h v gaapen RSl ogmpang . LU .
Y

76. Ang\paraang glnamit ng mga*repormlstﬁhgﬁtulad nina

« + Rizal, 'Jaena at del. Pilar ®a pak&kiéﬁﬁlabah oa mga

Espanyol ay. i ‘ Conend ' . ]
- ot : LTS B T m‘;u,.,dm,q .M

1. pakikipaglaban sd pabhmagitanfghlakas at sandata.
2. paghlngl ng usaplng—pangkapayapaan sa Hari ng ’

% AT I T . 'Espanya’ ", Lar o p ,!,htil HizxdnH (”a
'. '_S-m paghingil ng tulong, sa mga bansang mdlalakas at
LT e 'makapang&arlhan ‘tulad® n*"ﬁpﬁ do&° Bnidds. s
4- pdguula‘t ng mga no‘bl‘l‘ w ‘é‘i’éﬂﬁ hala ng kanilang -
Falnet Cpgd pdl agay ukol sé“tamamahﬁlaﬁﬁéﬁmgagKastxla2

Aol s aloo

' 77:. Ang'’ nag,lng“ Amblag Ill ‘Melchora %qu‘lﬂb‘»aa’kalaﬂraan ng
Pilipinas ay, ang v Loy s vends
; Y ST SR peeln. Ij,:ihmn b
" 1. pagtlahi ng pambansang?ha%%wétqﬂ%ﬁm
‘2. " pag-aalaga ng mga sugatang katipunero.-
3.. pangunguna- sa pag-aaklas ng mga kababaihan.
4. paghahatid ng mga balita sa mga Plllplnong
rebolusyonaryo. - 1yl

#

.
.,?!
-
"
%
.
2

Lt

" v v
A i

“t o

~

P
RIS

"y
- wE e

P ot

P b - e
. oo

~
3=

",
P

J
f

L LS Y N

&



- Sy,

s tar o e ataind

FATL AT A e AT
.

e
" g

TR e 4
- .

e

B e

.

b
I

S

s

g iR sk
Fa e o

g

e rmerrin e G it e

e S ST

s
e

e

LR

RS *

[ R I . PR F I !
XY I NN the o,

AT N U A
:‘ lx[."

.
. Lo '

.
l -

vy

e 4

78

- T
Fig et

% I,fi"u MY Tk :3? EEW

o

- v .4 SET 1L, Form D

Hindi naging mutngumpny anw Kal&kulanﬁ hd]yon ﬂﬂpngkut

nasdls

1. nakallgtaan,ang pagpapdunlad ng pn&maanya at

‘". paglinnng ng mga llkne na yaman ng bhanon.

. b
. £ 5 e

KZ“”.mAagqng naputol ang pakikipagkalalplan, duh;b_

nagkaroon ng<h1dwaan .ang anunya at, Hohlko,
3. . karamihan sa wmga produktong:- iniluluwas dy

-+ »  hindi, nagustuhan ng Mehlko,

. !

1. .,h:l.ml:, ito. 1ub1man£f ﬂlnuporLahm 1 panmlmlaanh

o i) 13551?5111$’5L- ‘ .

79. IB;‘.nagaWa,
Ba pagsaaarili ng mnga Pilipino

L 3 Y owag T '
. 1. pagpapalaghnap af paggamlt
for béspaagadtagad na paghahalal ng,
§‘dmpagaaﬁaqay ng mga Pilipino
bansa.

IO TR

",

'l-!’:n

g,{pcxtakarang PilipiniBaByon\ bilang waghahanda

Ba, papamagltan ng

1 1
ng wikang Ingles. .
mga pinunong lokal.
ey, pﬁmzlmphql;; ng

.
i

4. pagbabago ng lahat ng alltunbuning

odit S pangdemokratiko sa bansa.

14 R Ul SRS Y
.80,
»te 111:.” af)“zf' PRTIFLET IS S N
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nol bi B

N SETTY:

R I YEST]

‘mals at niyeg.-

3, nakatlrgjsﬂ mga pook na’ bagyuhin ay nagtatayo

", bahay na yari sa sawalil.
4. naninirahan

. %akapalwpg damit. . .
&“ Aty b A RER Y ) .t e
i bt u‘a d.n RT3 BT R . Ty
TV TRTE T BN T TR I

- TND of HEKASI

nan;nirahan sa tabing dagat

sa lugar na mainit ay

1

'

Nakikibagay sa kanilang kapaligiran ang;mga tao kung ang

“ay’ pumupunta _Ba

;h”ibaypqg.kagubataﬁ'upang mangaso. :
2. ?mnakat;pqrmga kapatagan ay,. nagtatanim ng palay,

ng
NIRRT
nagauauot ng
oyt .
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DIRECTIONS: Tachllfum 1nJLhi$ tént, LOHBlBtB ofJQ,
or, incomplete Btd%&munt*Wﬂih Eﬁﬂr'ﬂpllﬂnﬂ mashered B
and 4. Choose the ¢orr !
of your choaenw answeér f
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82.

83.

84.

B5.

86.
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Whlch of Lhe fol]q ng aHIMdlB serves as our playmate
and acts as our gua d° ! .
o

L1

1. cab 3 dog '
2. ’'goat 4] partob . .
‘What bone enables QT to Btand #19019 '
| ) R
1. spine 'P. leVLp j . o
2. skull F- ribs 5 _—

: ' !
To keep the organs of the dqustivc system in good
working condition, ; which of the following should

i
yvou practice? ! |
A. Swallow by’ Whole pieeces of {ood.

B. Eat' your meals at regular houi:s.

C. Eat slowly: 1nd;chcw the food %hoxoughly-

D. Think and talk.of pleasant Lhinis Whl]L eaLLng. Lo

1. A B, C 2. B, C, D 3. A, B ;.'4-: &, C., Pl ‘J

i ‘ 3
What will happen to a candle wax when placed under thu ! i i
heat of the sun or thirty minutes? - } ,;, S
( te g o s R “
!

1. It w1ll melt- f 3. It will hdrden' -;’i 'P:
4. It will not: changf- e

I ! 1

2. It will dr# up.

Water is a univefﬁal solvent. WhicH of the follqwing !
best supports Lhis statement? T T
i et
1. Water has high boiling and freezing poj.r)ﬁl,sa.I s f
2. Water can change into liguid, solid and gag. . ;" 3
3. Water has & cooling effect on burning matezlals- Ty
4. Water can dissdolve more substances than’ any Cb
othex liqgquid. 'J

Which of the following pracbices are sale and effecbtive
in eliminating 1nsect pests? : ’ ‘ .
A. Keep the house clean. foL T }q

j

B. Dump garbage in canals. !
C. Decorate and beautify the house.
D. Spray the hiding placcﬂ of insects with 1nsoct101dcs.

L. A &DB 2. B & D 3. A &D 4. C & D.
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197 . Whoean Lwo plonaa gt fuhbud,mgqlhnb el ntmur uparh |
will be produced. This is dug to . 1
) | 1]' 1
: . ! e ) »
1. Foreo . Iy :‘H‘:i:.ipn' g iuc:z‘t:iu A. resistance
b !
38, ‘The undigeotod uln 1} T’OY!{;:J.J hing ;_,c.zms l.hcn, comes out
oo our bodle:s I,h.*'cmgfh the onus o called -

' 1. porapirat.ion | Y. onnaad J. urine 4. stool
9. A ball thrown intd the alr i pulled back to the ground

by a downuard forﬁc . . ’

This io the force !01

: g . . :
1. frichion 24 gravity |3. inertia- 4. magnetism
1 |2 )

.
0. The parbapge digposal method. fhal. can prevenl air and
water pollution 1s by colledbing and
. i

. e

1. bringing them Lo dump oibe.

2. Lthrowing Llem into the river, | S
d. @umpiug Lthem in nearby canoalo. v .
4. barninge Lhom on Lhe side osLreeto.

. N * W o i -

_ . N | .
i, Which of the collowinge plﬂ(ti”( cqnqﬂh %njp ! '

srevent diseaues? l . vy
i ‘ ,l I‘I : M '
1. Drinking puriiied wator t }4% Co '
2. Sleeping uyder a mosquibo nel- I R .
3. Submilling loneself For vaccination | | A =
! 4. Drinking conlaminated. or unLreaifd xa%er ‘ﬁLi

' ) o C )
a2 Why are lLowcru alitractive to lnsects?

1. They have colors and sweek uubstance Phiéh are
adaptations, for pollinabtion. i
2. 'They have p%tals for support of the reproductlve
' structures. L
3. They have finc and halry sbructures for
protLecbion. |
4. They have pistil for reproduction. L

93. Which of ttie following practices will best Lelp
congerve clecbricily? . L

. Upe floor polisher Lo :'scrub bhc iloor sbdvlngly.

B. Avoid opening the refrigerator unncccssarlly-

C. BSwitch on light only when' needed. '

D. ‘Use transformer in all appliances. ‘

E. Use high-wattage bulbs at the same.time;

1 .
! .- : . .

i, A, D& K 3. A, B&C ) '
2. B, D&E 4. C, D& L
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4. ITn the itlugteation below, which loree doen NOT
chunge the banca s  dirveclbion?
T

I—C}w ' ' e

. §

\ /L”' |

- \ | r-“ ________j__- . __'\\\

‘“ &Qg'\ -~ :_:; ' M[/U\J{ - ;:\: s 4\\ } g

) — ’U ~ ,‘_.— b-.« el '..--"'."""" i.

-l ’ ‘ i o T ‘

. .

; 1. Torce of Ghe viver 3. Force of thé paddic
b, 2. Force of the wind . 4. Force pf the banca

95. 1In the illustrathion below, whab can be obaerved. as air
is heated by the sun? C e

(1]

¢TT ?a?m Aix

N .
o w /;/ e q/qiﬁﬁﬁﬂ’
e / [N
o -
4

. Warm air:stays near the lond. S '
Cool alripushes thc warm alir up. B

Warm air is heaV1er than cold air. ,

. "Cool a1r expands and brcomes llghter-

*

N

96. How do you know that a seed is germlnatlng?

' A_. When new leaves are coming oub
B. When a flower begins to opan
C. When the roots develop
D. When a fruit ripens

1. B&C . 2. B&D 9 A&D 4. A&C
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97. How' can you uav{hhuL the otone in a jar is.pbolid? : .l i
' ! ) i S

. b i

! 1! The storne takes the phape of a Jar. !g :

‘ 2i The wﬁuno!vhnnpoﬁ ito shape in a jar. | o
3f ‘the ninnu,muta1ns its shape in'a Jar_ﬁ

4. The stone 5prﬁndn out'and fills a jary I"'
» ! 0
. s '
98:. The IluntvaiLglh éc]ow show th at te
H ! : k D !
] . I !i
| . L
1 g Days . Lo
) ! S i : ¢ ﬁ ¥ sy i "
l - pLarts Lo 1ive on LhL $ cond ‘day. ’ . ‘
[ 2.  breoks 188" bheil on the] fifteenth (:La‘gl.| . : 1¢'ﬂ
: 3. develops il ﬁ,nbher (nxtJu= tenth Jday. : N

L1
I 4.  haloehes Liom
]

| ?n epg af pr Lwany~onekdays- -
H f " R T

! ) .

99. What happens bol thP.dLK we bbeathg in as itl passes ' .
' through the nowoqg?| ' - | "I;‘ ’ N

1| . '
. ; i ) i \

1. The air-is warmed, f1]pnrrd dnd moisbened

in ibo [‘:luGt“’C‘
2. The nitrogen is ubﬂorbnd by the CLllB of ..
the body. |, ! ! :
3. The ajir is absorbed immédiabely irn the blood. '
4. The chrhod'dioxidc is absorbed in the‘bIOUd.
100. What dJJtInLL uduptatlun do-aquids use in order Lo ﬁ j
protect Lhom: vlv( : . ' .mél“ﬂ
' | l bl vy ,;1 . ,
1. Thoey vrtop JHLU the sahd Lo burylbhcmﬁd Le*.
2. They cdect black JLULd holdarkenyth ir

T

- £
U 1 N S

: ' S
surroundlngs- o i { ’.ﬂhf- : M Ht il"
3. They wagﬁlq their alld ao thaL thev cun4 bl i
swim very haﬂh_ ' -'ﬂgg ﬁi;]" ‘ A lﬁi
V4. They [Lmdlj motionleas undur Lhelque:alth'der': y ;Ee
not Lo be garlly scen. Lo iH Lv Lo ‘i
. i , ,EI .o, . b
101. Which of the Iol*owing besh dcscrlbcs dn adterblﬁ° | igw
H . i' ) : ! 1 ;rl.-:
1. A shoobting star - . ' r S : :%
2. A stony or.metallic body that. falls on the=1‘ ' "
~ ground as rock fragment i ; .
3. A small 1rrcgularly"8haped body located b, ' vw .
‘ between the! orbits of Mars and Juplterp coa I : )
4. A shining obaect in the sky having a lpng ’ ' . i ‘
cloudy tail made up of frozen gases ;i. : IR
L N { . L
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102. Vhen does ferii ﬂizntxod in human beingo occur
1. "VWhen the mature ¢gg lenves Lhe ovary - |
« 2. When thg apers L pavela bo meet Ve ooppr
’ 3. When thd ege broavels in khe fallopian tube
_} 4. % YWhen a sperm and nn egE are united in the wombh
. H L ".“.‘ w‘
’ 10ﬂﬂ If Lito. placeq MLS planL in a dark cornéf for "seven
\ days, wh1t«w0u¥d happen !o the plant? Whﬁ?l

1

) t '
} _.The planq‘wou1d withoer, because of "Loo- much
e ¢arbon didxide.

. !
;" . w 2. The plant would: not meuuractuvelfo¢d; because of
P : the absoc ce of sunlipght. L |
T . 3. The plant would nol hnoeome hPaLLhy, bOPdUBe it ‘
f%fgﬂﬁ BN . comlnumI o make Food. NP .
PRSI ¢ . The plank would- grow well, bepause green,
A0 particlné are formed in” their leaves.
" ‘ L ‘*'.‘ FENR : f e ) . I .
el 104 How are sedimegntary rocks formed?

v 1. When molten materiala cool down and -solidify
2. When muﬁqmorphic rocks are heated and pressed
3. When materials like sand, mud and gravel are
deposited and cemenbed Lopether for a long period

4. When bones and shells of sca animals are depos;ted

) 4 at the boltom of the sga for a lonﬁ perlod
105. Which of the following describes Lhe

proceans of fertilizabion in {lowcr:s,
as shown 'in the picture?

b

i ¥
&) 1. The, pollen grain grows
. ' longer 'nd longer until
) * it reaches the ovary.
2. The sperm cell from the :

! . , . pollen Lﬁbe unites with
e ' ! the egg, "'cell in the ovule.l
[ . 3. ‘the tube grows from the
) v pollen grain down into

the ovary.
4. The pollen grain falls on
" the sbiéma of the flower.

106. ~ Which of the following best describes what happens to
rice as it is.chewed in the mouth? .

1. The rice io chemically ¢hanged into simple sugar.
2 "The rice chanp :s ita color o yvellow.

3. The rice is © anged to liquid. .

4. The rice hec ues solby.
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107. Which i the most distinct characteristic of Saﬁﬁrn?
1. It has a definite yellowish tint. '
2. It has a colorful ring system.
3. It hao two sabtellites. i
4. Tt hao a large spot. - '

108. When do you say that a pabient ic suffering from‘“
Lyphoid fever? . ' ' '
; t roo :
1. When he has sore throat and hoarse voice -
‘2. VWhen he has freguent bhleeding of" the gums . -
v 3. When he has nkin disorder and breathlng
Codifficulty
4. When he has high fever, headache -and

loss of appetite

The graph at the right
shows the temperature for
one weeaelk. Study it to 50°¢C |
_answer nos. 109 and 110 [ 40 Tl )
F S e O SR W L
1049, lihe coolest ddyidurlnﬁ ﬁ;ﬁ)c _/,,’M <
\the week is N B K o0 % la > ¢ -
e Bt
. . M
1. Wednecsday 510
2. Salurday 0 I
3. %11:1(iay £ g o g ‘% o
4.] Thursday B =48 %5 88
b U DAYS
110. The best wear for the weather on Tuesday ore c]othes
made of . materials. T
i. thin 3. dark colored

2. thick 4. colored and thick

111. An incect called a praying mantis cannot bp geen
easily when it is on a twig or on the ground because
- it looks like
1. a thorn of a plant. d. an ordinary stick.
2. o bark of a trece. 4. a green leaf.

112. What happens to the person’s.large -
muscle of the upper arm when he "/m\
1ifts a book, ag’ shown in the
set-up at the right? '

1. It gelts shorter and thipmer.
2. Tt peto shorter and thicker:

3. It gets longer and thinner. (1;;/ :
4 Tt gets longer and.thicker. '

P TE
R
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et e T

- eedng,
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114.

116

Why do coconuil seed

:

i

!

! .
5 o
|
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5 and fruitg saglily float on water?:

. They have Light hurk. ,
They have seeds in cones. {
Thoy have-amﬁoth Covering.

Thoy have fe&thmny':ﬂnwu:tmrn-

o L IN) bt

What inference can/you deaw {rom your observation of
bhe Lwo plants bclpw?
l 1

T v

|

|

1. Plant A is healthjcr.than rlant B because there
are no weeds that compete with 1ts growth.

2. Plant A is hgalhhier Lhan plant B because it has
ernough air,, waber and sunlipht.

3. Plant A ig healthier than plant B because of the
absence ol harmf(l insects.

A "Plant A s heatthier than plant I} because it has

X cnough wabor and nibropen.

[ . "r ' ‘

Select bwo reasons why factorics uouhribuﬁJ' :

to air and water poliution. I

A. ‘They emit fumes and chemicals.
B. They bury their garbage in pits.
C. They saparabé{sulid and Liqwid waale propoerly.
D. They dump their waste malerials into the rivoers.
|- C
J. N &D 2. D&Y d. G B 4. AN & C

' i
In what way does 2 wedpe heilp man
and faster? P
|
- | e
1. Tt Llifus hpavy object
a hipgher place.

du hig work ocasicer

¥
i
H
v

L from o low place Lo

2. 1t moves hégvy objects with o omall

force applied. ]
: - cubo and geparabes objdecits into small parbs.
3. It cuto a &

4. It pulla oul nailn vory cassi ly .
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118.

119.

120.
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What does the ozt of plebares belew show? '

! - L A

P§NMLH ) )
Philippiueq%ﬁf’ jﬁ; Phﬁlippines -%%g\u f&
—_ \ o v ¥

; (,' - Jr___j‘:,,a {\’g - ,‘Lﬁ\n\[

PN

. I

'
!

4 emreas

A. It is doylife on the part of the earth thag
fuces the sin. o

B. Tt iug pighthime on the part of the earth that
in away fwo@ the sun. ‘ .

7. When the sun is near the earth, it is dayvbtime.

. Whan the sun is far Ffrom the earth,
it nighh%lmc- ’

. o
1. C A& D . A& C d. .B & D 4. A& B

: i 5 ' i
If you wabtch the sky at a certaim time in 'the evening,
and you nea a siar in one spot, then it changes
pousition Ghroo ?ourn ioter. How will vou explain it?

£y wa

i i [
1. The sky movoed. 1
2. The star moved. '
3. The earth.turnecd.
3. The moon burned.
What will happen bo the person if he is exposed to
the heat of the.sun for a long perioed?

1. ile will perspire too much.
Z: He will have headache.

3. He will bhave sunburn.

4. All of the above

What epvirennental probleom: Lo Likely $o arise in an
overcrowded place?
1. Pollubtion will increase: ' '
2. Water supply will be aBundanb. .
3. Diseases and other ailments will dedrease.
4. Garbage dumped into the rivers will
pe lessenasd. ' . '

[y

A0k [ID QF SCIBNCE % . .

v b
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', ENGLISH ' Set 1L, Form D
] i 1

ol .

|

i

I ;

! % ‘

bIRECTIONS:_ Thig is jaj test to find out how good you are in
Englich. You are askedi to anower some queslbionsior complete

:

ﬂamgugggggggeg- Select wvour angwer fTrom the given cholices

then sneirecle the mmmmi thal corresponds | to Lhe number of]

your ANBWEL . n-your ANSWER SHEET. - ;

BEGIN HERE: : E= J
W ; ', ! I

121. The sun rises inl the east and ___.__ in Lhe west.

122.

123,

124.

135,

126.

127.

128.

129.

130.

. i ) ‘
1. 1is sebting 2. net 3. selbsn 4.

b was gsebbing
i ' b '
I

quﬁer sat- a hig mango Lreo.
1., below 2. under 3..in o . 4. above
Vs - ' . P .

Mother counselleh me Lo ___  of trouble at all times.

$ =
-] '

"1, keep Wp %r keep on 3. keep off 4. keep out
b

The will present a plan for the ﬁetﬂhogether party

1. committee ' 2. comiltee 3. commitee 4. commite

Mathomatios many pupils in all lovels of education

R S

1. troubling] 2. Lrouble 3. troubles 4. broubled
P! . . !

Animalg | di fferent structurcs that can give then
protaetion [from externnl indtey.

+

1. lpogssessed'! 2. posscesses 3. posssessing A0 posses:

1f anybody i, to bthe proposal, let him opeak.

3 T

1. objected 2. objoccls Jd. obdoat 4. objecting

i
]
I{ anyone _;m“_? 0 challenge Lhe Jdecision, he should
put it in writlﬁg-
[
1. are wlshinh‘ 2. wish J. wishlng 4. wishes
Bl
* ; - - . - .
Last summcr, 1 four enjoyable weeks in my father’sa
hometown.

1. speond 2. spends 3. was  apending 4, wpoent

The respeclable old lady | . her grandchildren whern
Lhey came GO vjpit her.

1. hlessed 1 3. in bleosing
2. bhless 4. are blessing



131,

L3z,

134

135,

136.

139.

excibement.

v
i}

1.
2.

founding
being found

T

. ot A

3.
4.

finding
having foundI

1 - Heb FI, Form D
. , 4 ]
The suwperintencent ___ clpasces yemterdq% because of
bhe heavy rain. ot N
v ! ' i f
L. unmmpoend . 3. sugpendn 7
P ' 5 . st ' s
2. ssuspended f- R O J.fjl sugpending .ot
H llg..f i { " H "
o R ! -
As ooon al [nthﬁricomcg~homc, 1 .. him _about
the good news. . g
|’: ' i M
3 1
L. have toldj 3. . bell L o
2. am tcllinﬂ’i 4. will tell -
. . . ) " ;
I you can”t be jbhe _ . in your class then GLry bto b
a little bebter than the resb. '
1. worse 25 pood  3J.0best. 4. bad
Manilyn broupghl hir books to] school | . _ she Fforpol
to Diriug hnr-rw)QEQOUks.' '
; .
1. but 2. and 4. ool that - 4. Beecouse,
. i
i ]
I visitoed my sicklaunt. ilep condition haw beeome ||
than whon 1 laant] waw her.
{ H
. more 111 V2. bad 3. worsh 4. worse Il
. ] . . ] N
A - * - W ¥, ‘. i ,‘.
“The de Claras lived __ _, lloilo Cibky for Len! yvoars. . l
They translerreed Lo Manila last vear. . : I
! f ! 1,
1. al 2. in 3. on 4. fvom, " S
l 5”' i f l;r o
' * . U o
When my mobhor me youngs, she ... partien wilh ' .
a chaperon. ' o, R
i ; o f
1. used to atltend 3. was atbeénding
2. use to antend 4. dis altending '
{ L 3 3
o ' , [N . f v
Renato ond Jim _|__ . classes btopether. oo )
! i
L. attend and skipped 3. attend. and skip
2. atbtends and skipg 4. abbtendinglond skipoong:
|
] v N
Some peoploe Lravpl around the world in Lhe  hope of .
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140. We cannot send & letter of bthanks to an ﬁnanxmaua donor.
! l

The underlined Ward ‘means -

i 1. renowned ' 3. well-lmown
2. unknown ,j 4. ill-Lnown
1'

141.  One of the jal ards asgigned at the Kulookan City
Jail was di _gﬁd from service after one suapept in
o robbery case eﬁcaped from his cell.

[
?

. R
Discharged ao uuqd in the senbence meane '

B s il
]

1-‘remavcd ?l rcp?nncd ! J. entered 4 transferred.

.

142. Please hzing_ﬁn‘m;nd what yvou promisod yeatprday-

-

The underlined phrase meanss

1. accept 21 forget 3. recall 4. gset aside

143. Never ask me tol!do a thing without rvme or reason.
khe wnderlined phrage means withoul -
1. poem 2. books 3. proper cause 4. common sense

144. Albert keepa an » on the baskelo gountaining his
mother s clothes and his own.

. ! ..
The uwnderlined phrase means '

1. watches closely. 3. looks intently.
2. observes closely. 4. sees clearly.

145. SBelect the pair jof words that is spelied correctly.

1. pr1v1ledgei plege 3. accomodate, occassion
2. handkerchlef, niece 4. courteous, continuos

146. If vou look for |[the meaning of the word Lemple in the
dictiocnary, whall guide wordsn shouid you refer Lo?
!

1. tertial- ﬁeater 3. teen—-ager —~ telescope
2. velegram - telephone 4. television - tencble
147. Which sentence expreases a facl?

‘1. Cuttln” of . Jxeeu iz thoughl. Lo bring bad luck Lo
one s family,
2. Trees planted during summer geém to bear
many fruits. ,
3. Trees protect us from cxbreme heat of the sun.
4. Grafting may caun: the trece to wither and dies

i
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| - 17 - © Bet II, Form D
1413, Which osbabomue 1Llshowu carse and effect ré' ationship?
' l
1.0 The bc-ul. :E'bnll team loot bthe game yc"uerday. .
2. During the pame the people kept on Bhoutlnb- '
3. During blﬁ chompionchip game; the nlayers were
very hapoy.
4. VWhen thejgbor playver did not play, thc team lost
the c,lmm,uonuhlp goume. ‘
' 1
i - v
! i uCICﬂCO ‘brings about changes that,affect :
' the gquallity of our lives. 2) It gives us the power K]
' to light our toyms and cities. 3y It runs our farms, )
U oand cunqucrs_dlsedses- 4) On the whole, it enables |
' us to live more|domfortable and secure 1iVeg- i
148, What is the maﬁq idea of the paragraph? .
: ' | t ' { . ! 1 ¥
' 1. Science 5§kos our lilfe eaoy.. ! ii
2. Scienccu§$ablcs us to [live longer. | .
J.  Selence dp an Jmporbunt school, ﬂuqupt.
4. SCi”HPC‘d%WAb wit iapordtory bwoduﬁ“s j
t - i
AR ' ’ .‘ 1
150. What io the kE}i entence in' the paragragn?"' !
. 1 ' , He
. N N
1. Senlence 'L 3. Sentence 3
2. Gentence % 4. Senﬁénce 4 "
i
151. What is the aubhor s purpose in weiting Jhe se;ect10n°
! | ; f
i. To Cxpldln how science gives us power
2. To inform whab seience does Lo manklnd .
3. To 1!1.,Lr‘ucL how SC:Lenc,c can be changed
4, To CPJLLLI/L the chqngcs caused by science
: 1) "If only! I could go back to schook Lola,
;  Andy sighed. 2) '"I am getting big and I have finished
i only fourth grade- 3y I wish I could be an engineer
! Bomeday. 4) 1 woald construct roads and brldges-
' 5) I would build & nlce home for you, Lola- You deserve
i the best in the world ’
15Z_. Hhat could be the best title for the atjove seléctisn?]
1. Helping People Help Themselves.” ' ! -
2. Building a Fome for the Elderly ' - | ) i
3. Zack to &cheol for a Bflght Fubtue=s . Co
4. How to Construct Foads and Eridges * . e

—

e =

ot
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to .give him.as ouch,

studied in the Unite
cfor any amount. Inst
in.his school to ear
dis

N .
R it

v ———

Ricardo s parent:

the paragraph?
AN RN

1. playful ]
2.. industrionﬂ

Law

*

Below are the BVL
aselection. Arra?

a. He also wa

TR

& i LI N
P |
N o ‘! EJ i
! i ";
- , i )
: |
1 f l,‘ I
by,
+ ‘ ;S
: . ) |: :.. '[ . »
: ~§}8 - Sek 11, Form D
- ;l '. 1
What was the fjraﬁ,rlnh of Andy® i o
L 'E' 7 ) l] in !
The anower Lo thlfé;‘q vestion is tound in'the v 1 : \ j.
.sentence. | [J o o .
1 l ' taoT ' o,
' . _'ll i i H Kk I
4 dirst YA second A. thivd - 4. faur'h
' " f !la R -i H I, A
: i ox
]Whai word best de'pr ibes Andy as shown in Lhe qb16$LJ n?
i I' 1 i i ; f'

v . 11 Y N
P hard"workin&. 3. obedient ; ! . '
+ 2. honest iy 4. smbibious ° : ‘

“n; z 1 1 ,
i

. i
R e e e B ik sl Rttt}

{.g.__ et e

zlwvvv well-to-do. ‘TChéy could aff Qrd

pney as he necded. Bub when Riaardo

H

]

)
%_otatcs, he did not ask hls parents |
2ad, he worked at the swimming pool
i his pockel monecy. He also W?Bhed' :
. 3

hes ab o nearby restaunrant. ‘ ;o

- - - -

1
"What word best deperibes Ricordo as gshown in

3. studious
. 4. helpfal

.. LI i3
"While .he was studying in the United States,
what, job did he do to earn some poclet moncy?’
‘ .oEn
. 1. .Part-time hclpﬂr 3. Storckeeper
2 Businessman - 4. Driver

4

anbks which hapncnod in the above
ge them bo make a good paragraph.

.

i

hed dishes atbt a restaurant.

b. le didn“t ask money from his parents.
Ricardo s parents were well -to -do.-

-[ d: He worked h%t the swimming pool.

e. 'lle studied

‘1. C-A-E--B-D
‘2. C-B-E-A--D

in the United Stabes.

3. C-E-B DA
4. C-A-B-D-E.
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» Animals i ‘
: T poth, 2824 :

: Loaids adiimais, 30 o H

t vilel ondnmalbs, TNFU' ) . :

! boney :

' mc)i%ls, EREEIN A H '
! paphy monoy., Bi-84 H

H unes of money, 101-104 ; !

: T lé;f]mne N ' H

H higtory of ita invention, GH-—66 i

' how_ telcephoneso worlz, 71-73 :

; modern Ltelephones, 75-T9 . !

. w o s wmamr e 4 e min sms s e ——ran b

Acrvording to Lhe index, what pages éhould vou refer
o if yvou were asked to report about the Puilippine
H500-peso bHillY
1. pages 101,-110 3. papos 81-84
Z. pages ThHh-79 4. pages 23-24

] 1

3 t x
TE you wani to, know more about animals t}xat are

domoaticated, "'what vages will kelp vou? .
1. papes GH-686 . d. pages 3-5
2. pagen 2324 0 4. pages 710
H ]
: Dictionary Enotry -
4
[}

part  (pdrié), n.
2. a cherackber in a ©iay
. thing that helps mske vp-a whole
c. liesns than a whole
d. go oaparb or separate

4 m amem e e o hh e e e b i 4 A R & A L Raln faa AL Y SR Rl L Lo bRt S L St Y T S Yt TR e S i

G mm e
D mrar TR ey A W e e o a on

Which meaning in the dictionary f£its the word parh
in the soentence below? ’

Ricky will play the parhk of Caphain MHoolk.
1. a 2. b 3. ¢ 4. d
]

Tk END OF ENGLIGH ek



. Age

Name :

[

e

Birthday
Birthplace :
Civil Status :
Spouse :
Education :

Elementary :

Secondary

College :

180

CURRICULUM VITAE
ALFREDO MABATT MARCO
52
July 26, 1944
Catbalogan, Samar
Married with 3 chil?reanlmirah, Albie & Ahd

Deborah Tamayo Marco, Ph. D.

Mercedes Elementary School

Samar State Polytechnic College
Catbalogan, Samar

BSEIC { Bachelor of Science in Education in

_Inverted Course )
© Samar College

Graduate

Father

.

Mother :

Work Experience:

Catbalogan, Samaxr

M. A. Ed. { Master of Arts in Education )
Samar State Polytechnic College
Catbalogan, Samar

Federico P. Marco, Sr.

Juliana M. Marco

Elementary Teacher - - - - 1966 - 1983
Teacher-In-Charge - - - - 1983 - 1984
Head Teacher - - - - 1984 -~ 1991
Principal 1 - - - - 1891 - Present

Civil Service Eligibility:

Professional Board Examination for Teachers

Career Professional BExamination
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