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ABSTRACT

This study attempted to determine the correlation between educational
qualification and instructional competence of elementary grade teacher in
Zumarraga-Talalora District. This study used an analytical-descriptive
research where the educational qualifications of the elementary grade
teachers were described and evaluated in relation to their corresponding
instructional competence. For the finding, all of the teachers in the district
have high performance ratings. Proper motivation and encouragement from
administrators will give equal chance or opportunity to teachers to upgrade
their educational qualification and consequently improve their skills in
teaching. For the conclusion, most of the teachers in the district were
educationally qualified with majority of them as Bachelor of Science degree
holders and 52 of them having units in graduate studies. That the teachers
were efficient workers as clearly suggested by their performance ratings.
Ratings given to the teachers were predominantly “very satisfactory” and
some were “outstanding.” No rating of “satisfactory,” nor “unsatisfactory”
was given. The teachers were aware of the improvement on their professions
after they obtained units in advanced studies. For the recommendation,
teachers should take the opportunity to avail of the Human Resource
Development Program suggested in this study for their professional

advancement.
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Chapter 1

THE PROBLEM: Its Backgraund

Introductian

Education is an important factor in the broad spectrum
of development by which _an organized society achieves
stability, progress and prosperity. Through education, the
citizenry is imbued with proper ideals, values and
aspirations, provided with ocpportunities to acguire essential
knowledge and understanding, habits and skills, and otherwise
given the training and insiruction so vital to the
develaopment of the individual’'s intellectual, pﬁysical,
gocial, emotional and spiritual Ffaculties so that he can
achieve maximum self-realization and contribute to ths well-
being of the group. "As the citizens of country become
better educated, they come to enjoy a richer 1life,
characterized by economic and social prasperity.“1

An educator should be receptive to modern practices; he
should welcome change and not resist if. Each new idea he
adopts will enrich him professionally and experientially in
order to be effective. The effective teacher is no%t born.

Teaching competence 1is gained through hard work and a

1ﬁacaraig Maval and Gaudencio V. Aguino, Administration
and Supervision for Philippine Schools, (Quezon City: Alemar—
Phoenix Publishing House, 194673, p. 33.
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genuine desire to improve. Teaching is effective to the

axten®t that the ¥teacher acks in ways that are favorable in
the development of a desirable personality in the learner.
The task of a teachar is complex and many-sided and demands a
variety of fuman traits, abilities and competencies. It is a
task tha€t calls for an assesamenft of one’'s personal
gualifications and z genuine desire €o improve on them. An
effective teacher must possess both professional and personal
qualities. Professional qualifties refer to the teacher’'s
knowledge of general subject matter £to be taught, his
understanding of psychological and sducational principles and
his understanding and appreciation of §$he teaching
profession. Personal are those that stem from the teacher’'s
personality, his intsrests, atfitudes, beliefs, and his
behavior in working wrelationships with pupils and ather
individuals. The competent Gteacher must possess
instructional competencies with regards to teaching, guidance
and evaluation skills.Z

Through feedbacks, the researcher learned that there are
teachers who have higher educational gualifications but
5tilil lack teaching competence in actual classroom
instructions and there ars those with Jjust the minimum

educational qualifications but have better instructional

Zﬁmpavﬂ 8. Lardizabhal, Principles and Methods of Teach-
ing, (Phoenix Publishing House, Dec., 1977}, pp. 1-5.
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competencies. Ideally though, it is expected that a teacher
who chooses to grow professionally by sither pursuing a
higher degree or be wupdated with the latest trends in
education as well az the different teaching methods deeaed
effective in the fteaching—-learning process is supposed tc be
more competent than one who chooses to be professionally
skagnant.

According to Professor Stephen Cahn, the teacheyr plays a
most significant role in education and he associates that
raole with the regponsibility that should accompany it.® The
school amust re—assess values and atfitude of their teachers.
Therefore, the best thing to do is to make the iniftial
selection good. & good teacher is a2 master of his subject
and expects his pupils to show the same mastery. He knows
what he is teaching, having gained instructional competence.
Professor Cahn will probably agree with Edward B. Buluer in
his description of the besi teachsr.

“The bast Teacher is ane who suggests rather than
dogmatizes and inspires his listeners with the wish %o

feach themselves.“4

In the Philippine context, Professor Cahn’s message

3Bte;:hen Cahn, Saints_and Scamps, (Published by Rowman
and Littlefield, New York, 198733 Philippine Journal of
Education, July, 1988, pp. 51, B3.

YEdward B Buluer, “Food for Thoughts,” The dModern
Teacher. June, 1993, p. 7.




would be to raise the standards in the selection of competent
teachers and o invite better—equipped minds into the
teaching profession.

The researcher pursued this study in order to establish
the relatipnship of a teacher’s educational gualification 32d
his/her instructional competence. Since the findings of this
study revealed that there is a positive relationship between
educational qualification and instructional competence, the
researcher developed and proposed a development program o be
followed by the district of Zumarraga-Talalora. The
development program will benefit the elementzary grade
teachers in the said district since all teachers will have
the chance to be granted a study leave and thus will have an

aopportunity to pursue a higher educational degree.

Thearetical Framework

This study is anchored on Brownell’'s and Spalding’s
basic principles on the fTundamentials of effective *teaching,
cited by Agquino, which are the fnllﬂwing:s

1. Teaching is indispensable to the preservation and
improvement of any nation.

2. There must be a continual, concerted and purposeful

effort +to0 improve teaching through the upgrading of

SBaudencio V. Aguino, Fundamentals of Effective Teach—
ing, {(Mational Book Siore, Inc. 1974), p. 1.




educational qualifications .and instructional competence.

F. Te have high—-gqualifty schoals and high—-guality
products of these schools, we must have high—-guality
teachers.

Cited by Aguino, at the best level of quality a teacher
is a knowledgeable, educated person wmith highly developed
personal arts of teaching with intense commitment o personal

and professional improvement and with a8 deep love for

mankind.®

It is obvious that the teacher’s responsibility is great
and the challienge 1is overwhelming. Therefére, school
administrators and teachers must constantly wpdate their
knowleadge and competencies and must strive persistently for
excellence if they are to perform their role successfully in
the sducational setting.

The idea of teacher development program is based on an
educational belief that "no teacher should remain on a

w7 Juanta said:

professional plateau.
Therse are constant changes in education as fthere are
methods that require careful attention and scrubiny.

There is a3 continual supply of latest techniques and

©1bid.

?Reynaldn Dante C. Juanta, "The Principal and the Teach-—
er on Browth in the Bervice," The Progressive Teacher, (New
York: The Center Tor Applied Research in Education, Inc.,
19863, p. G.




materials of instruction which are indisgensaﬂle. If ﬁembers
of fthe profession are to be kept up—-to-date, they need
opportunitiss o learn while on the Jjob. .

In consonance with this idea, Moffitt® stated: aexa
“injustices to children and wouth will be certain unless
education for &eachers increases in quality and guantity

after teaching commences."

Conrepiual Frameswork

The conceptual framework of this study provides the
readers a bird’'s eyve view of the study. 85 applied in Figure
1 of the succeeding page, elementary grade teachers of
Zumarraga—Talalpra, Division of Samar is at the base with the
Central as the representative schools. An arrow pointing to
educational qualification with i%ts correlation o
instructional competence is determined. A broken line from
the findings ar implications, labeled as FEEDBALK, is
directed back %o the base which provides inputs whether
educational gqualifications and instructional competence in
Zumarraga-Talzlora district is correlated. The findings
provide information relative to the level of instructional
competence of the teachers within the district, the

significant relationship between the educational

Brohn Clifton Moffitt, JIn Service Education for Teach—
ars, {(MNew York: The Center for Applied Research in Educa—
tion, Inc., 1963), p. Z.
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qualification and the instructional competence of the
teachers, and the problems encountered by them. Implications
for policy redirections or development programs relative to
professional growth and instructional compefence are deriwved
in ordeyr €0 hawve highly gqualifisd and more compeftent
teachers, which could finally lead toward the achievement of

quality educafion.

Statement of the Problem

This study attempted to correlate the educational
gualification and instructinnal‘ competence of elementary
grade %teachsers in the district of Zumarraga-Talalora.
Specifically, it sought to answer the following questions:

i. What are the sducational qgualifications of the
elementary grade teachers?

2., What is the level of instructional competence of the
elementary teachers in the district?

3. Is there a significant relationship between the
educational quaiification and the instructional competence of
the teachers in Zumarraga—-Talalora district?

4, What are the problems encountered by the teachers of
the district relative to edurational qualifications and
instructional competence?

5. What implications may bes derived from the findings
of the study for policy redirection?

6. What human resource development program can be drawn



up from this study?

Hypotheasis

1. There is no significant relationship between the
educational gualification and instructional competence of
elementary grade feachers in the district of Zumarraga-

Tatazlora.

SBignificance of ths Study

This study 1ed o the unending quest for bestter
educational gualifications and instructional competence
relevant to the needs of the pupils and the nation as =&
whole. It cannot be denisd that yesterday’'s efforts,
techniques, teaching procedures, educational philosophies and
psychology are truly inadequate to sustain the wvaried
challenges of today and ftomorrow in the pursuit of
qualitative education.

The fTindings will induce school administrators with
improving the quality of instruction through a3 siudy of the
needs and feelings of their fteaching staftf or a re-
examination of their educational gualifications and
instructional competence in order to discover feasible means
for a continuous professional growth. Reliable data will be
furnished to school administrators on the present status of
the teachers under their direct supervision which may help

them revise and revitalize their policies. This may prove
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stimulating to school officials to gear teachers’ educational

qualifications along new directions, prometions and nseds in

line with instructional compeftence spearheaded by the schools
in the district or throughout the provinces in the country.

To the teachers, this study hopes to detarmine the
various confliciting problems encountered in the elemsntary
grade schools developmeni programs and at the same time
effect solutions to such problems in relation to the present
and Tfuture demands for guality educaftion. Singe this
investigation included ann evaluation of the Perfaormance
Appraisal System for Tesachers {(PABT!, enhancing instructional
competence, all teachers in the district will strive £o avail
themselves of any relesvant form of in-service %raining and
development programs being instituted in their respective
schools, if onily fto build them up and upgrade their
educational gqualifications and instructional competencies.

To the pupils, thevy will be the recipient of the output
of this study by having qualifiéd and compefent Steachers in
the field. They will be sure of gaining guality education
and thus competent and educated cifizens will be produced.

The study will be heneficial to the community where the
learners live. Having produced such pupils or citiiens
through qualifisd and competent teachers, the community will
be more progressive, advanced or developed and most

egpecially peace will reign in the place for its citizenry
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are contented and satisfied of how the mentors taught the
learners. Values lesarned from them will flow to the
community making it a better place to live in.

And lastly, to the researcher, this study will help her
a lot, personally, socially, and seconomically. The
regearcher’s educational gualification will be upgraded so
with her salary may be, and with the knowledge gained,
instructional compeience will be more manifested in actual
classroom instruction and socially, the reseavcher will be of
great assisbtance to the community for she can adjust
immediately to the2 needs and demands of other agencies wha
seek her assistance in any way. Through her Etrainings’ in
such gualified instifution of learning, the resesarcher can
extend her services but the priovify will be in fTavor for
quality educatign especially for the benefit of the
elemantary grade fteachers in the district of Zumarraga—

Talalora.

Scope and Delimitation of the Study

This study involved gathering information on the
educational gualifications and instructional competence of
elementary grade teachers of Zumarraga-Talalora, Division of
Samar, during the school yesr 1992-1993.

The respondenis included all the feachers in the
district which comprises the two municipalities of Zumarraga

and Talalara. It specifically included data under
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educational qualificationg, the number of fteachers by school
with: M.A. with PH.D./8d.D. units; M.A. degree/{(CAR}; BSEED

with 30 MA unifs—ups; with 20-29 unitsy with 20 M.A. units
below or BSEED degree holders.,

The subject content of the study is limited to the
following areas: the status of the teachers in the district
in terms of educational gualifications and the instructional
competence of iteachers based on the descripftive rating of
their PAST. Any correlation on these fwo aspects will be
studied. The investigation will be confined fo the wvariables
mentioned in fhe whole district.

The choice of the gsaid district is based on the fact
that it is the district where the researcher is residing and
teaching and she has knowledge on the location of the glace
and fthe acquaintance of its administraters who are Bdoth
willing to give fheiec moral support. It is hoped %then that
district records concerning the study will be made available
and assistance be exftended for fthis study to succeed.

The bases of the study were the estimates of what the
respondents freely know, think and feel about each of the
items to be included in the questionnaire on the status of
educational qualifications and instructional competence. The
information gathered was limited only to the items contained
in the teachers’ program for educational qualifications, in

the PAST for instructional competence, and in fhe
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questionnaire for other information relevant to the-study.

The valus of the findings of this study largely dependead

on the sincerity, truthfulness and objectivikty of the

respandents.

Definition af Terms

To enable the readers to grasp a full understanding on
the topic, the following major terms are herein concepiually
and operationally defined:

CAR. Certificate of Academic Reguirement issued by the
Office ofl the Dean of OHBraduste SBitudies after successfully
passing the comprehensive examination for such degree.

Competence. The gualiiy or state of being functionally

adeqguate or of having sufficient knowledge, skill or strength
in one’'s work,

Competent. Possessed of oy characterized by marked on
sufficient aptitude, Judgment and skills needed to perform an
indicated action.

Educational flualification. Refers to the degree suc—

cessTully earned with formal schooling, a finished courses in
‘college or other system of upgrading one’'s professional
growth.

Human Resouvrece Development Program. A plan of procedure

to form or train the mind by education which involved all the
gtaff/faculty aof any district/institution managed by

skilledftrained facilitators which follow a set of agreement
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and timetable.

Instructional. ,Relates to serving ¥Tor, or promofing

instruction, as educational method or services.

PAET. Performance fAppraisal System for Teachsrs, a
rating instrument for teachers to measure pupil achievement
and the teacher’'s competence, personality and human relations
accomplished at the end of the school year.

Policy Redirsction. Refers to redesigning or redirect-

ing of the schonl’'s policies basad on fthe newly-set policies
of the DECS, Region, or Division.

Professional Growth. Means increase in knowledge of

-

subject matter, teaching skills, effigiency and insight into

the educational problems, with a concomifant increase in

competencies as a teacher.9

Teachers’ Compstence. Refers to the adeguacy and suffi-

1o

ciency of knowledge of the teachers in the subject areas
for elementary level as perceived by the teachers themselves
and school administrators.

Teaching Competency. Involves professional skills de-

veloped through educational training and continuous upgrading

af instruction while in thes actual practice of the teaching

profession.

Pearter V. Bood, Dictionary of Education {Mew York:
McBraw-Hill Book Company, Inc., 1973), p. 258.
Daniel Webziter, Wehster Third New Internationzl Dic—

tionary, (U4SA: B and C Meriam Company, 1976}, p. 463.



Chapter 2

Reviaw OF Related Literature And Studies

The researcher enriched the contents of this study by
spending ftime in reading books, pericdicals, journals and
other reading materials relevant to the study. It inciuded
summariss of studies, theoriss and assumptions made by both

local and fareign resesarchers.

Related Literature

Educztion in 211 its aspects has $o keep pace with the
needs of the society it serves. It should not remain fixed
but constantly growing and chanoing. It reguires new and
rapid adjustments to the demands of time. Its curvricular
offerings should be purposeful and relevant. Equipment and
facilities have to be adeguates and up to date and its covrps
of teachers, who are directly responsible for ths training of
the voung, should be abreast with the new ftrends and
devalopments.

A number of investigations were conducted concearning the
educational nualifications of teachers. BStudies were focused
on pre—se;vice and in-service preparations and on the role of

»

teachers in the educational process. This is a healthy siogn

15
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for teachers in all levals of education.11

The fteaching profession is one of the oldest of all the
lsarned professions known in civilization., The imporftant
role played by the teaching persaonnel in £his couniry,
whether rural or urban, is a bulwark of democracy and shares
the great task of education. The first duby of the Filipino
teacher is therefore to build democracy. Upon Gthe tsachers
the government has placed the burden of keeping the flame of
knowledge and civilization burning. Because of this great
responsibility, Commonwealth Act No. 578 included Eeachers as
persons in authority.

Professar Hayden wrote about the importance and
responsibility of the Filipino teacher to guote:

"Although formal $raining of many Filipino
teachers is not as high as the Philippine
educational authorities wish it wmere, the
personal gualities of the teachers as a body, in
part at least, offsst their deficiencies in
education. The Philippine school feacher isg

expected to be an example of all the virtues sg
well as a dispenser of knowledge to the young.4*<

Dr. Peraltald strengthened the significance of in-

l1gahel A. Gacula, "“"The Faculty Development Program of
the Public VYocational Schools in Samar,”" (Unpublished
Master’'s Thesis, University of the Visayas, Cebu City,
January 19B81).

“~
12herman B. Bregario, Principles and Methods of Teach-—
ing, (R.P. Barcia Publishing Co., GHuezon City, 19786), pp-.
504540,

13crescencia Peralta, “Revitalizing Teacher's In—Service
Education,” Challenge Yo Filipino Educateors, (Manila: 1938,
p. 15.
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service education as a ‘fYmust® in the teaching
profession when he said:

"Teachers must grow in service. Dnce a
teacher, alwavs a student. Only those who
continude on learning have any right o continue
teaching. By the special naiture of teaching only
those who regulariy replenish themselves are in a
position to give and share. This is a continuous
process of extending oneself and a continuous
giving of service to others."

The need for massive retraining of the teachers has been
emphatically wmandated in a Letter of Inmstruction No. 3532,
directing the Secretary of Education, Culturs and Sports to
"egtablish and jimplement a continuing program of teacher
develnpment.“14

Thus it becomes aspparent that an effective teacher
development program must be carefully planned, systematic and
continuing if we are to insure the survival of our Philippine
educational system of which the teacher is the key agency in
carrying its goals to successful implementation.

Mohl, ™Mille and Douglas understood the importance of
growth when they stated that:

"Life soon loses the zest for the person who

makss no effort to advance his own knowledge oOr

deepen his understanding. The best insurance for

mental health is the stimulus of a strong

impelling interest on personal and professional

improvement. In the field of intellectuzal
achievement, the teacher should be a worthy

14 atter aof Instruction Na. 552, Manila, MalacaPang,
March 24, 1971.



ie

rapresentative of the culture she serves. The
teacher’'s interests could be tanstantly
revitalized by nsw ideas...

“In—service education is based aon the
philosophy fthat learning in life is conftinuous
and that, in the case of teachers, the learning
they acguired during their actual teaching
becomes mare wmeaningful because they undersiand
better the application of knowledge and
axperience acquired during the pre—-service period
of their parficular assignments in the school
systam.”

Every teacher should feel concerned to grow conbtinually
and develop himself professionally through purposeful
continuing education activities. She emphasized the need for
continuing education on the part of the teacher:

*1t is inherent in the tegacher to continually

grost in ovdeyr o be effective and successful in

his profession. This is so because of a1l the

professions, it is the teaching profession that

carries the greatest responsibility for self
improvement and growth."

C. A. Weberl? made a study of obstacles ta be overcome

in a program of educating teachers in the sService. He

aobserved that the most serious obstacles are lack of time,

and

heavy teaching loads, heavy extra-curricular activities

worse, the unprofessional attitudes of teachers, which he

WMarie s. Mohl, et.al., Teaching in Elementary Schools,
{MNaw ¥Erk: The Ronald Press Co., 1946031, pp. 464-445.
Ihid.
e, a. Weber, "Obstacles to be Overcome in a Program of
Educating Teachers in Service," Educational Supepvision and
Administration, (19&6%2), p. 28.
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listed as follows:

1. 0Older teachers have litfle intersest in any kind
of in—-service sducationg

2., Ingdifference, inertia and complacency of
teaschersy

3. Vested interestis of departmentss

4. Lazy teachers shun work;

5. Teachers® think a master’s degree makes siudy
unnecessSarys

&. Tenutre make teachers indifferent.

He concluded that the goals of teacher’s growth will not
be accomplished wnless iteachers themselves willingly exert
effort and interest to play the role as agenits of change for

professional competency and cultfural enrichment. 18

¥
Former Senator Eva Estrada Kalaw,l?

in her speech
delivered before the members of the Philippine fAssociation aof
State Colleges and Universities at the Philippine College of
Arts and Trades on January 21, 1972, underscored the
significance of wpgrading compefencies of the faculiy in
higher education and propossd six steps towards its
realization, which may be also applicable to alemenbavy
grades teachers, among which are:
1. The teacheyr should be commit&ed. Ha
should look at teaching as an aposftleship.
2. & continuing effort should be made (0
enrich the resecvoir of knowledge abouft fteaching,
making this store of knowledge the basis Tfor

practice and for planning programs.
T. There should be intensification of

18rhid.
1%eya Estrada Kalaw, Speech delivered at the Philippine
College of Arts and Trades, Manila, January 21, 1972,
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communication and relationship among fteachers.

4, There should be a continuing improvement
of conditions for growth and development in
schonls. Facilifies for study and learning like
the library and the laboratory need cantinual
improvement.

5. There should be a3 system which would
result in coopevative control. This system
should succeed in the development of social and
educational policies which w®ill provide for a
broadevy base for the sffective regulation of
standard of preparation and practice in teaching.

&. Lastly, teachers’ attitude towards new
innovations and current trends or thrust in
education must be manifested in actual teaching
experiences for better instructional competence.

Energinzo in observing fteacher’s reaction %o

professional growth said, that the reasons why interest of
in—-service education has lost its former compulsive nature,
its genuine -appeal such as the desire for axcellence in
tgaching performance and fTor professionzal growth were due to
the teachers’ attitudes. Today, many fteachers undergo in-
service training to qualify for salary scale or to earn a
promption in position throuwgh an abundance of certificastes,
defeating the original purpose which was the improvement of
the guality of instruction.

Rosendo<! in his write-up revealed that motives in
undertaking professional growth vary. Some of them are the

following: to enjoy salary adjustment, to specialize in

ngnﬁeph Energio, "The Government System of Recruitment
Development and Promotion of Teachers," The Philippine Jour-—
nal of Education, Vol. XLI, (April, 1250), p. 5%.

21Jose Rosendon, "Teachers® Professional Browth Values
and Problems," PPSTA Herald, {(Bctober, 1977), p. 6.



certain subjects, to improve competency for ranking purposes,
and to add personal prestige. The improvement af wvalues
obtained by teachers as a result of their professional
growth are improvement of attitudes fowards job, public
relations, efficiency, skills in teaching and increase of
social.ccmpetence éﬁd cultural outlock.

Cited by Raaendnzz,‘marl Kemph emphasized the need for
;chaul personnel to grow professionally when he said, "Today,
school persomnel are encouraged to grow gnrnfessiunally 53
that they may Dbecome more cnmpetegt as teachers and
adminisirators for the promise of education rests upon the
competence of the 5éhq01 staff." Educators are aware that
students’ prégress is synonymous with the school’s personnel
pragress. Un?ess the teachers, supervisors, and
administrators are constantly on the alert to changing
conditions and fail to envision the nesd FTor self-growth,
they will be at 2 loss as teachers and administrators.

The government has recognized the need for improving the
quality of instiruction in our schools. 7o show its concevn
and encouragement, guidelines in the form of presidential
dedrees, letter of insiruction, bulletins, memoranda, and
circulars were issued by the Office of fthe President and the

Department of Education, {ulture and Sportis.

Presidential Decree No. L&A known as "Educational

Y

2Z21pid.



Development Decree of 1972," stated as one of its gquiding
principles for fthe bten vyear national education development
plan contained in Section 4-—a:

“Improvement of curricular programs and
guality of instruction of all lewvels by way nf
upgrading physical facilities, adoption of cost
saving instructional technology, and braininaTand
re—training of teachers and administrators,""

Letter of Instruction No. 468 issusd by the President to
all head of departments and agencies of the govarnment which
established a program, referred $o as “MNational Scholarship
for Development" bsam btowards providing formal educaftiaon to
those employees who wish o complete professional or
technological courses, and those who desire to pursue higher
studies, particularly in fhase aregas determined ¢to be
critical to the implemesnfation of development prcgrams.24

Lastly, Bent 27 gave us some ideas on quality teachers:

GQuality teachers help pupils think, solwve
problems, exarcise and develop creative ability
and imagination, otherwise learning is ornamental

or consists of memorized verbalisms.

Buality %teachers have vitality in the
classyroom. They employ expressive as wall as

23pprenidential Decree No. &-A, s. 1972, The Educational
Development Decres of 1972.

24| atter of Instruction No. 448, s. 1974, Malacafang,
Manila, 197&4.

zsﬁudyard . Bent, "Essential Principles of Guality
Teaching,” The Filipino Educator, WVol. I, No. 4, (January-
February, 1968}, p. 12.

w
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linguistic activities in instruction. They kesp
"the personality turned on," make wuse of
instructional materials, dramatize and
demanstrate, far learning acfivities can be
interesting and exciting if fthey are presasnted by
teachers who have dsveloped desivable ftsaching

personalitiss. The inspirafion of and the
attitudes created by great teacrhers are the most
permanent and lasfting aoaf all aeducatinnal

outcomes.  These are refained long after facts
are forgotbiten.

Guality teachers are few and it takes a long

time to sducate them, therefore, when we do find

one, let us hope that the rest of us will get out

of the way and let him perform.

While Marquezzb said that "Some sducatprs say: Use any
method in your teaching that wyou can use effectively in
making your pupils lIsarn.”

But what our educationzal system nesds are competent
classroom teachers who really teach and .deliver the goods

necessary for the development of an informed citizenry.27

Related Studies

Inguiry and thorough investigations were made in some
graduate institutions here in Catbalogan, Samar, to ascertain
whether there were studies made on the presant subject.

Research was conducted and there woere studies found thatb

Zba1herta T. Marquez, "Teachers and Good Teaching Meth-—
ods, " Philippine Journal of Education, {(February, 1979), p.
454 .

_27ﬁndraa Dadara, "Monetary Award System for Elementary
Grade Teachers", Philippine Journal of Education, ({September,

19768), p. 1iBA4.




mentioned about the variables as aspects of investigation.
These studies are briefly described here for rafersnce.

Cited by Mabiniza, Caison’s study on the "Evaluation
aof the Pertormance Ratings of the Public Schoal Teachers
aof La Trinidad District,” revealed the following findings:

1. There were no "outstanding” nor "satistactory"
ratings of fteachers in thes PAST. More of the ratings were
concentrated on the "very satisfactory” category and only feaw
were given "unsatisfactory”. There were no definite
direction or trend for improvement shown during the yesrs of
the study.

Z. Most of the teachers were BSEED degree holders.
There were only a8 few who have finished or holder of Masters
degrea.

3. The thi-sﬁuare {x2} test showed npo significant
relationship between performance ratings and educational
qualifications at the .05 level of significance.

The present study and that of Caisn’s both deal with the
relationship of educational qualifications and performance
ratings of teachers based on their instructional competence.
The two studies differ only in geographical locations for
Caisn’'s study wmas conducted in Ilocos Region while the

present study in Region VIII. Caiso’s study had given

“Brresencia A. Mabini, "The Performance of the Collsge
Teachers of the Samar State Polyvtechnic College for School
Year 1984-1985: An Evaluation." (Unpublished Master’'s
Thesis, Baguio Central University, Baguio City, 1986).



the researcher some background into the details of how such
study maybe conduckted.

27 on the "Evaluation of the

A study conducted by Mabini
Performance of the College Teachers of the Samar State
Polytechnic Dollege," revealed that there was a relationship
between educational gualification and performance ratings of
teachers. &he further cited other wvariables that affect the
performance and instructional competence of teachers such as
teaching experiences, age level, subject handled and even how
the teacher was employed.

One of the fTindinaos as ravealed by Mabini is the
following: There were relationships bsiween performance
rating with educational qualifiéations, academic rank,
number of years of teaching experience, sex and ths manner by
which the teachers got their employment. Those who were
employed through application had higher educational
gqualifications and instructional competence than those who
were emploved through recommendations.

The study has bearing on the presant study. It treats
the evaluation of teachers’ berfcrmance based on ceriain
indicators and criteria. It also tried to analyze the items
or criteriaza of the present Performance Appraisal System for
Teachers. The present study however, focuses more on the

influence aof educational gualification and the instructional

“%1nid. )



24

competence of the elementary grade teachers in the district
of Zumarraga-Talalora.

S0 in her study aimed to look into the

Monte jo
gducational gqualifications and job performances of public
elamentary teachers in Catbalogan Central Schools, Division
of Samar.

Some of the findings revealed that majority of the
teachers in Catbalogan Central Schools have units in advanced
studies and that all of the teachers in the three central
schools have high performance ratings. The findings
suégegted that as teachers upgrade their esducational
qualifications, they also improve their tsaching
cam;etencies.

On the other hand, anothey FTinding showed that there
must be some other factors which affected the performance of
the teachers inspite of their efforts to upgrade their
educational gualifications. In the light of Montejo’'s
findings, the following conclusipns were arrived at:

1. Most aof the teachers in Catbalogan Central
Schools were educationally gualified with a majority of them
having units in graduate studies.

2. That the teachevs wervre sfficient workers as clearly

suggested by their performance ratings.

3Opianisia C. Monte jo, "Educational fOualification and
Job Performance of Public Elementary School Teachers in
Catbalogan Central Schools,” (Unpublished Master’'s Thesis,
Samar State Polyiechnic Eollege, Catbalogan, Samar, 198%9).
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. There was significant relationship between
eduycational rfualification and job performance of teachers..
As teachers upgrade themselves professionally, they likewise
improve their competencies in the teaching-learning process.

4. The teachers werse aware of the improvement on their
professions affter fthey obiained wnifts in graduates studies.
These have motivated most of them £o grow professionally.

Monte jo recommended that teachers should endsavor to
grow professionally. They should not depend taoo much on the
privileges given by the schoaol but should spend their own
time, money and efforts to upgrade fthemselves and thershy
improve their skills and compefenciss in €the teaching-
learning processy that administrators in the division should
gencourage ftheir %feachers fo atfend Saturdays and summer
classes in the graduatse and doctoral lesvel.

The above-mentioned study is related £to the present
investigation since bofth studies assert on the wvitality of
qualified and competent teachers. The teachers’ developmens$
program being the focal point of the present study is aimed
for the improvement of teachers’ compefencies.

Prias>t made a study of the relationship between

teacher’'s job satisfaction and school climate and came out

S1 7. Prias, "A Study of the Relationship Between
Teacher’s Job Satisfaction and School Climate." {(Unpublished
Master‘s Thesis, Central Philippine University, Iloilo City,
1280).



| 28

with the findings that teachers were most dissatisfied wigh
superiors who did not give recaognition for their work. That
teachers were most dissatisfied wikh their failures to gef
promotions and pay increases despifte the fact that they have
more educational gualifications and instructional competences
in their respective classes and hawve attended wvarious in-
service trainings.

This study is vrelated to the present study since this is
done for the enhancement of the teacher and dissatisfaction
is out of the aquestion when the aechool administrators
desire to update its staff or teachers on the latest trends
in education. In—-service training is mentioned in the
present study as a means of obtaining the goals of the
teacher development program.

De la Cruz in his study said, “"The teacher is one of the
most important factor in the educative process, and that in
the success of a person, fhere is always a3 teacher

invnlved.“Sz

His findings may serve as an eye opener to the school
authorities concerned with the task of alleviating the plight
uf +the teachers. The research hoped to help teachers

evaluate themselves and to amaken in them a desire to grow

32c1enn de 1a Cruz, "Classification and Compensation:
Their Relationship to Attitudes Towards Work, Performance
Rating, and Socio-Economic Status of the Faculty Members of
the Vocational—-Technological State Colleges in Region VIII,"
{Unpublished Master‘s Thesis, 1990).
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professionally and to upgrade their competencies in -the
performance of ftheir duties and responsibilities.

Be la Cruz noted that since performance rafing depends
to a large extent, on the sducational attainment, thers is a
need for a continuing self-development throuwgh a3 pursuift of
higher sftudiegs or by reading new materials, atfending
workshops, seminars and other development programs to upgrade
their instructional competencies.

The administrators must devise 2 more realistic
teacher development program fo allow more feachers £o enroll
and finish their master’'s degree or in the aeantime, thay
should be given in-service {rainings, seminars or workshops.
A4 five-year Leacher development plan should be made. The
present ranking procedure should be improved such fthat there
should be a sound criferia for classification, sa that only
those deserving teachers get promoted. Taachers shﬂuid be
given fresedom f£o participate in conferences, meefings and
assemblies to provide room for harmony, positive atfitudes
towards work and betier performancs. The absence of all
these could possibly effect negaktive relationship between the
adminigstrators and the teachers which may also affect their
instructional competence.

This study is relevant to the present study since these
all dealt with, and discussed the %teachers’ educational

gualifications and instructional competencies in their
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present assignments.

BaculaS® in her study aimed €£o look into the fTaculty
development program of the Vocational schaools in Samar. Some
of her findings stated that the status aof the faculby
development programs of the eight vocational schools in Samar
was asgerfained in ferms of its objectives which ares to
enhance the scientific professional and technical training of
teachiersy to achieve and mainfain an adegquate supply of
competent teachers who ars continuously growing
professionally and culburallys fo acquaint the teachers with
new techniguss, methodologies and devicess (o prepars
teachers for nexw fields and responsibilities; encourage and
undertake ressarch and contribute to growth and
dissamination of knowledge.

In the ligh%t of the findipgs revealed in this study, it
is safe to conclude that the faculty development program was
implemented by its faculty members and administrators bug
only limited to a certain extent since not all schools have
satisfactorily implemented their development program and
only a3 few availed of =such program.

Gacula recommended that to bolster the impact of the

program towards upgrading faculty competence, vecipients of

331sabel A. Bacula, "The Faculty Development Program of
the Public WYocational Schools in Samar,” (Unpublished
Master’'s *Thesis, University of the Visayas, Cebu City,
Jamuary 1981).
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the scholarship program must be reguired $o conduct seminar-
wor&shops Eo promote the faculty development programs of the
school. A definite scholarship/study grant commiftftes should
be created to formulate policies, adopf programs and
institute innovations for faculty development pgrograms.

The related séudy discussed has bearing on the pressnt
study. 1£{ treafts the evaluation of teachsrs’™ development
program based on certain indicators and crifteria of the
pProgram. The present study however,; gives more emphasis on
how educational qualifications affect teachers instructional
competence on actual! classroom instructions. It gives mors
emphasis on how educational gualifications affect or
influence performance of feachers in the fiesld.

Espingo, in his study, tried to investigate fthrough a job
descripfion index the E£rue feelings of the elemenkary
teachers taowavrd their job. The study measured job
satisTaction of teachers in some selected elementary schools
in MNueva Yizcaya. The fteacher-respondents as a whola, or
even when grouped according to age, sex, marital status,
educational attainment, years of teaching experience, and
grade or year assignment, had varied job satisfaction for ths
five indices {(joh, co-workers, superwvision, pay and

prnmatian}.34

34 . Espina, "A Job Description Index of Elementary
and Secongdary Teachers in Some BSelected Schools in Nueva
Vizrcaya." (Unpublished Doctor‘s Dissertation, Centro Escolar
University, Manila, 1983).
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Adaya‘535 study attested that there is a significant
effect of teachers’ salary to their instructional competence.

BabatS& atfirmed that the administrative practices
significantly correlate to teachers’ performance on the
aspects of orienting, iraining and dewveloping in feaching
function, delegating, motivating and managing differences. in
directing functions and measuring resulis and rewarding in
controlling functions.

37 claimed that teachers’ work values such as

Valencia
communication, openness to criticism, skills competence are
positive fTaorces to improve teachers’ pevformance or

instructional competence in actual classroom situations.

Relationship With the Present Study

This study is related to all literature and studizss
reviewed in this chapter because they are correlational
studies on educational qualification and instructional

competence. It has provided insights into other

SJaurara Adaya, "Administrative Impact on the
Effectiveness of Instructors of Private College of Isabela,
8Y 1281-19B2," {(Unpublished Master’'s Thesis, St. Ferdinand
College, Isabela, 17BZ2}.

Soridelina Gabat, "The Management Practices in Relation
to Teacher’'s Performance," {(Unpublished Master’'s Thesis,
Lteyte Institute of Technology, Tacloban City, 1987).

37 uzviminda E. Valencia, "The Performance Ratings of
Elementary Schoanl Tesachers in the District of Balayan in
Relation to Certain Variables,” (Unpublished Master’s Thesis,
Solden Bate College, Isabela, 19B1).
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investigations which were done on the areaz of professional
growth. The same methaods and procedures were employed
althaough some differed in Lthe nuaber of respondents involved
and £he kind of samples.

Upon reading the above discussions,. the reader is
assumed to digest an insight and ideas on the educational
gualifications and instructionsl competencé of the teachers
in the district which the researcher assumed as requisiée in

comprehending the #ntire study.



Chapter 3

Me thodalogy

This chapter deals with the methods that were wiilized
in the conduct of this study, vis—a-vis, the regsearch deasign,
the instrumentation, wvalidation of &he instruments, the
sampling procedure, the dafta gathering and the statistical

traatment aof the data.

Research Design

This study used an analyiical descriptive research where
the educational gualifications of the elementary grades
teachers in the Pistrict of Iumarraga-Talarora were described
and evaluated in relation +tao their corresponding
itnstructional competence, thus, this study included the
camparison of the edutational gualifications of the
respandent in the research area with regards to the number of
units earned in addition to their present degree and the
descriptive ratings of all the respondents in the district
based on the 1992-1993 Performance Appraisal System (PAST).

The primary instrument used in this study was a

questionnaire which elicited information regarding the target

respondents in terms of thair highest educational

attainment, length of service, in—-service trainings attended

and the like.



Instrumentation
The following were the instruments used £0 gather the

neaeded data for this rassarch shtudy.

Buestionnaire. The principal instrument of this study
was the gquestionnaire. It consisted two main partss; Part I —
personal data and Part I - the status of teacher’'s
gualifications/teacher’s development program in terms of
objectives, scope and component. The items in Part 1
eglicited information in terms of the respondents’ educational
gqualifications and descriptive performance ratings of the

last school vear, 19921993,

Documentary fnalvsis. In determining the instructional
competence of the respondenti—teachers, the ressarcher made
use of some documents from the Division and District Offices
to ensure consistency of the responses of the {teachers in the

questionnaire.

Interviem, To wverify and supplement some of the
rasponses of the respondents, unstructured intervisews wmere

conducted by the reszarcher.

Yalidation of the Instrument

Bince the Performance Appraisal System for Teachers
{PAST) is already standardized, there was no need o validate

it. It had been used in the field for the past years. Until



at present, no report yet was made on the inconsistency and
unreliability of the instrument,

A dry run of the guestionnaire was conducted in Daram
Central Elementary School to ftest its validity. The items
included in this instroment were simple, brief and clear.
The vagsearcher belisved thaf ths respondents were honest in

giving their answers Tor the study to be more valid.

Sampling Procedure

All the teachers in the District of Zumarraga-Talalora
comprising twenty-nine {29) schools with one hundred forty-~
one teachers (141) were considered the respondents for this

study and thus, no sampling technique was utilized.

Data Batheving

As soon as the guestionnaire was prepared and approved
tha vesearcher personally went €0 =211 the schools in the
district which were invelved in this study to administer and
gather all accomplished copies of the instrument. Permission
was requested and obtained from the Schools Division
BSuperintendent; from the District Supervisor and principals
for the participation of all teachers in answering the
questionnaire.

The questionnaire was given individually to the
respondents. They answevred every item sincerely and

seriously taking into consideration the importance of the
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study for the good of the service. The result were tallied
and tabulated by school under which fthe respondents werea
systematically idantified. Each af the responses ware
waighed and percentage taken and the resulfs were interpreted
using the assessment scale. This was a type of a gqualitative
ranking to which the reseavrcher believed fhat it provided
guantitative hasis Tor the interpretation of results.

Te camg up with fthe arbitrary value for educaftional
gualification, an interval of .24 was canstructed to
correspond with the different educational gualifications of
teachers. The inftervals that were constructed were 9.88-
10.13 foar HMaster of Arts with wnifs in doctoral studies,
2.62-2.87 for one who Tinished Master of Arts degree, F.356-
?.61 For ane who is a C.A.R. holder in Masteral studiaes,
2.10-2.35 for BSEED with 30-36 Masteral units, B.B84-9.09 for
BSEED with 20-29 units in M.A., B.5B-8.83 for BEEED wuith
helow 20 Master of Arts units, and B8.32-8.57 for a holder of
Bachelor of Science degresa.

After the above intervals were constructed, the mid-
point of these intervals were then assigned as the numerical
ratings for educational gqualification of teachers. Thase

numerical ratings are shown below:

Educational fualification Mumerical Rating
M.A. with Ph.D./Ed.D. units - .88 - 10.13

Master of Arts - .62 - .8BY



Certificate of Academic - F.b66 - Q&1L
Reguiremant (CAR-M.&.)

B.S. with J0-3& M.A. units - 9.1 - Q.35

B.S. with 20-29 M.OH. units - B8.8¢ - .09

B.5. with 20 M.A. units below - B.38 - 8.83

Bachelor of Sciencs - B8.32 - 8.57

The numerical ratings assigned to the instructional
competence of Efeachers were the same equivalent numerical
ratings under the Parformance Appraisal System for Teachers

{(PAST). This numerical ratings are presented as follows:

Bescriptive Ratinns Mumerical Rating
Outstanding - ?.% — abowse
Very Satisfactory - 7.3 — 9.2
Satisfactory - 3.0 - 7.4
Fair - 3.0 - 4.9
Unsatisfactory - 2.0 — 2.9

After the numerical ratinogs were assigned fto the Lwo
variables, namely: educational qualification and
instructiaonal compeftence aof teachers based on their
performancs ratings; Pearson r was solved. To wverify the
reliability of the computed r, it was compared to the tabular
value of r where .05 was the level of significance adopted,

with N egquals 141.



Statistical Treatment of the Data

The various data gathered were subjected to statistical
treatment to answar the questions proposed in the study and
to test the hypothesis.

The &treatment included the following:

i. Uzse of frequency distribufion and weighted mean in
the two Tables.

2. Use of the Pearson Product-Moment Correlation of
Coefficient r°2 where in the degree of relationship between
the educational gualifications aAd the instructional
competence were determined among the {wo independent
variables.

Considevring the data for educational qualifications of
the teachers in the Disirict of Zumarraga—-Talalora as the
first independent variable and their correspongding
instructional competence as the second variable, the

degree of relationship, r between them was computed ag

followed:

MIXY — (dX) (d¥Y3
r =  DEDDDRDRDRRDDDDRRBRRRRRDDPRDDDD

DRRpRDBRDRRRRRDRRRLLRDDDDD
{ TMoXF—(adXyITENIY - (V)T

S8 1 p Gay, Comman Statistics in Fducaiional Research,
(New York: MecGraw-Hill Book Co., Inc., i981), p. 30.




Where: X

40

refered to the data in educational

gualifications

refered to the data on teachers’

instructional competence

referad to the number of teachers in the

district

refered to the total of the X—values

refered to the total of the Y-values

referad to the total of the product of the Xl
and the ¥ value

wias the corvrelation cosefficient

In determining whether the null hypothesis of the siudy

to the tabular

was to be accepted or rejected, the critical r was compared

r at = 03, The decision rule or the

critical region adopted was:

"Accept H, if the absolute value of the computed r is

. legs than the tabular/gritical value.*

"Reject Hy if the absolufe value of the computed r is

greater than the tabular/critical value."



Chapter 4

Presentation, finalysis And Interpretation OFf Data

This chapfter presents the findings of the gstudy.
Information of these aspects wers evolved through documentary
analysis and from £the gquestionnaire. They are pressnted
correspondingly as to the specific guestions raised from tﬁe

statement of ths problems.

Educational Prefile

The egducational gualification {profile) of the
elementary grade teachers in the district of Zumarrags-—
Talalpra, Division of Samar is shown in Table 1 and Table 3
showad the instructional competence of the respondents. The
table shows that there is only one pr 0.71 percent of the 143
teachers involved in the study who is a Master of Aris degree
holder with units in doctoral studies. This teacher is from
Zumarraga Central SBchool. Five or 3.55 percent have
completed the academic reguirement for the Masteral’'s degree
and are OAR holders. One is a male teachey and four are
females. Bixteen or 11.35 percent have rertified that they
have 30 units and above in masteral studies. Twenty or 14.18
percent signified that they have twenty to twenty-nine units
and ten ar 7.09 percent have less than twenty units in

&

masteral studies.
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Tabhle 1

Educational Qualifications of the
Respondents by Schuools

[}
1

Totaf iPsrcentage

1
4

HIS VT B B B m‘. BS wf : ESwf '
Schaols in the Bistrict Ph.D./Ed.D.} Begreel 30 tu 36t 20-29 120 units! BSEED
i unifs | (EAR} Yumits | units | below !
R ¢ B B ) N A (S T ¥4 2 N v« B S § 3§ I I ¢ 4
F L e e B e e B D B

-~ ma ma am 5

1. Zumarraga Centrai Elea. i H 4 7 1 13 ¥ 20.57
2. Allagria Ba. Schoot 0 & o 0 0 3 3 213
I. Arteche Ba. Schoal ] O 0 0 9 3 3 213
4. Bioso Bo. School ] i 2 8 ¢ 3 8 5.47
3. Bablaran Bo. School 0 0 0 0 i 0 i 0.71
6. Botasra Bo. School 0 ] 1] 0 | A 2 1.42
7. Camaysae Bo. School 0 ¢ 0 0 0 H { 0.74
B. Iharra Ba. School 0 ] 0 o o i { 0.71
9. tumalantang Bo. School f i} { i i H S 2.84
10. Macalunod Bo. Elem. Sch. 0 4 G 0 0 7 7 4.9
11, Magaan Ha. School 0 ] 0 2 ] 2 4 2.8%
12. Waputi Bo. School 0 0 ] 0 0 2 2 1.582
13. Marapilit Bo. Schoel 0 0 0 0 { f { 0.7
14, Huatbual Bo. Elew. Sch. g i 0 Z 2 pa 7 4.9
15. Pangdan Bo. School 4 ¢ 0 0 ] { i 0.71
4. Parg Bo. School g ) 1 0 0 i 2 1.42
17. San Isidro Bo. Elea. ¢ i t 2 0 & it 1.o?
18. Sugod Bo. School 8 & D 1 9 t H 0.71
19, Talib Bo. Schosl & it 0 0 0 { H 8.71
20. Tinaogan Bo. Scheel ] ¢ t 2 i { 3 3,53
1. Tubigan Bo. School L ] 0 0 H Z I .13
22. Talalora Cantral Elea. 0 i 4 ¢ 0 13 it 14.18
23. Independancia Bo. Sch. ¢ ] { 0 0 3 4 Z.84
24. Malaguining Bo. Schecl 1 4] 0 0 0 2 p4 1.42
25. Mallorga Bo. Scheal 8 ¢ 0 4 0 3 4 2.84
74. Mavatas Daku Bo. School 8 G 0 4 0 3 I 2.13
27. Mavatas Buti Bo. School ¢ g 0 0 0 2 2 1.40
28. Placer Bo. Scheoi 0 ) 0 0 0 I I 2,13
79. Tatahunan Bo. Elém. Sch. i\ t} 1 3 1 2 7 4.9k

DORODnODDoD00R00sD000DE00D00RaR0E0Da0NID00000000000E0DD0000DPDEDDD0DD0D0EE0000D0DEDDEEDD0D00EDNRRD
Total H { f 0§ § s o L 10 ) 87 F o141 100,00
NMMMHHHMWWWWWWWWW%WMWW%%WW?W



Table 2

Profile on Educational {ualifications by Sex
of the Elemenbary Srade Teachers in
fumarraga—Talalora District

b L e R e e e e R R e T T B e B T e e L T e O e

i Sex i i
Educational Rualificakions DOODPRRDRRRRBE Total (Percentaga
o t Male iFemale!l H

DRRORRRRDRLDLDRGDGRDEDRDLRRARRRRORNDRDRRRDDORRDDEERDDDDERRDRDBDDRDRE0DD

M.A. with Ph.B/Ed.B. units L 0 1 Q.71%
Master of Arts Degree 0 it 4] 0. 00%
Certificafe of Acadeamic Reguirement 1 4 S Z.39Y%
{CAR-MA}
BSEED w/ 30 M.A. units and above 3 i3 16 11.35%
BSEED with 20-29 M.A. units b i4 20 14.18%
BSEED with less than 20 M.A. units Z 8 10 7.09%
BSEET degree holder 7 BZ2 B? &3.12%

PRREODRBREDBRDEDRRREDEPEDDREDDD BPBEEEDPEEDPDRPDRPPBPREDIRDERDEPERPDDDDDRD
Total P20 1121 1 181 1 100.00%
B e e T T T e B e e e e e e e e e e e T e
The table also shows that a2 significant number of B? or
63,12 percent of the 141 teachers have not started taking up
units in graduate st;dies. They are holder of the degree on
Bachelor of Science in Elementary Education. OFf this number,
seven are male tearhers and eighty-two are female teacher;
from thé twenty nine schools in the district.

0Of the total respondents, only 52 teachers or 346.88B

parcent showed interest of the importance of upgrading their
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educational gqualifications for professional growth and
personal uwpliftment. Majority of ths teachers involved ia
the study did nofk show interes in upgrading their
eﬁucatiﬂnal gqualifications. This information is reflected on
t%blea i and 2. Table 1 shows the educational gualifications

of the respondents by schools while Table 2 shows the profile
i -
on educational qualifications by sex. The highest number of

ﬁéspanses determined the highest level of educational

I

gialifications and iastructional coampetence of the
i
respondents and interprefed according fo the assessment scale

used. This significantly shows that fthe teachers from this
i

dﬁstrict relatively possessed only the minimum educational

q?alificabiuns, fhience this research study.

'

Ikstructgunal Competence of Respandents
by Schoels Based on Performance

| Rating

| Table 3 showed that the instructional compstence of

Epementary grade teachers by schools based on 1992-1993

Pprformance fppraisal System for Teachers (PAST) from the

dﬁstrict of Zumarraga—Talalora. The data clearly illustrated

tPat the teachers were very compeient and efficient in the

ﬁerfnrmanﬂe of their tasks. Three or 2.13 percent of the 141

|

teachers obtained a rating of "outstanding". They are from

Zumarraga schools, and 138 or 97.87 percent were rated “vepry

; o
éatiafattary“. Of this number, 93 or 47.38 percent come from

|
|
|
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Zumarraga’s schools and 46 or 32.462 percent come from the
eight schonls in Talaliora. These two municipalitiss comprisa
the district. Therse were no ratings of "sabisfactory" aor
*ungsatisfacktory™.

Of the three teachers who were rated as "oubtstanding™,
one éame from Zumarraga Central School, one from Mualbual and
one or .71 pevcent came from San Isidro. It «an be noted
that the ocutstanding teachers wevre from Zumarraga and none
from Talalora. This coulid be attributed to the Fact that
Zumarraga had wmore teachers, and had been in existence wmuch
longer than schools from Talalora. More so, it is the mother
district.

The table furiher shows that teachers who have higher
educational gualifications and possess the desired
instructional compeience’ in their classroom instructions,
were all rated outstanding. This is an indication that
educational gqualifications of the teachers are positive
influences in the effectiveness of the teaching-learning

pProcess.
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Table 3

Instructional Competence of
Respondents by Schools
(Based on 199293 PAST}

B O e T B e B B e F e e I T T v T e T et

B v s I F L ous Heighted
Schaals { DPRDRDELORRRIDRONGRIROEDR0ODDD: Takal! HMean
LI I & + 3 t 2 i i 1 LI ¢ %

DDRDRDDLRDEDLDLRDDDDRRODERDDDDIRDLBDNDEDEDDDDIDIDDDIDIBOEDEDDDDDDDDEDDRD

1. Zumarraga Cenkral Elem. 1 ZB8 0 4] L 29 20,37
2, 8Bllegria Bo. School O 3 O 4] G 3 2.1%
%. Arteche Bo. Bchool O A O O G I Z.13%
4. Biosg Bo. School 4] 7 {3 4] { 7 4.945
2. EBoblaran Bo. School 3 i 4] O O 1 0.71
t. Botaera RBo. School 0 2 ) Q G Zz {.42
7. Camayse Bo. Schaol % i 4] Q G 1 R.71
8. Ibarra Bo. School O i {3 O 4] i .71
2. Lumalantanng Bo. School G 4 Q o 0 4 2.84
10. Macalunod Bo. Elem. Sch. L4 7 {2 O It 7 4.94
11, Magaan Bo. Schaol Q 4 0 4] 0 4 2.84
12. Maputi Bo. School 0 2 4] 14 Q 2 1.42
13. Marapilift Bo. School G L 0 4 4] 1 0.7t
14. Mualbual Bo. Elem. Sch. 1 & G 4] 0 ¥ 4.95
15. Pangdan Bo. School Q 1 o 4] O i 0.71
i6. Poro Bo. Schaool O 2 O 4] O 2 1.42
17. San Isidra Bo. Elem. 1 g { 4] {3 10 7.0%
18. Sugod Bo. School 3] 1 G o ( 1 G.71
19. Talib Bo. School & i 4 ) 0 1 .71
20. Tinaogan Bo. School 0 3 O 0 0 5 3.35
21. Tubigan Bo. School 0 3 G Q G 3 2.13
22. Talalora Central Elem. 1} Z1 )] L] Q 31 i4.89
23. Independencia Bo. Sch. 0 4 0 0 0 g 2.84
24, Malaguining Bo. School Q 2 O Q Q 2 1.42
25. Mallorga Bo. Echool G 4 G Q Q 4 2.84
2&. Navatas Daku Bo. School O z 4] 1)) 4] 3 2.13%
27. Havatas Guti Bo. Schaol O 2 L] 0 ) 2 1.41
28. Placer Bo. Schoal 0 =z 0 O 0 3 2.1%
2%. Tatabunan Bo. Elem. Sch. 4] 7 G 0 4] 7 4,956

DBRRORRODRDRRDEDRRDODRRLDLIRRELEDDDEDDLbDDRRRORERERRRDDDRRGRRRERBRDEDRNLDN

Total LI S < S A T ¢ O 1 14t ¢
DPDpORBRORELRDRERDEDRRDORDRDDDROEDNGRDNDIBDDDDEDRODDNDRDDDDODEDRDRDDRDDD
Parcentage 12,130 97.87F 0o § 0 | 0 i i 10000

B e T T T T b T e T e T T e T o L e e e
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It canm be gleaned from the table that there were 138 or
?7.87 percent of the 141 teachers who were rated "“very
satisfactory". The data clearly revealed that elementary
agrade feachers from Zumarvaga-Talalora district w;re vary
competent in £heir Ceaching performance. Mot a3 single
teacher was rated “satisfactary® much less "unsatisfactory®.
With the wvery high esteem accorded fThem by theirp
administrators as evidenced by their high perfaormance rating,
there is nao doubt that these teachers excel in kEheir
respechtive classroom instrucktions and thus produced gualify
learners who lafer on became assets in their respective
communities.

The evaluation oé the fteachers’® instructional
competencies is one of the oldest and most universal
practices of management—employee relationship. Teachers’
self-development is one of the objectives of good employer-—
employvee relationship. The instructional competence of
elementary grade teachevrs as revealed through documentary
analysis of the Performance Appraisal System for Teachers are
presented in Table 3, page 50.

A cursory glance at the figure as presented by table 3
indicated that 138 or 27.87 percent of the teachevs were
rated "very satisfactory” under "pupil/student achievement”®,

I or 2.13 psrcent wohtained a2 rating of "outstanding” and

nobody was rated "satisfactory" or “"unsatisfactory”. These
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data showed that there was a very effective teaching—learning
process in the two central schonols and all ths schools in the

district. Most of the pupils have mastered the lsarning
experiences given fto them.

Under “Teachers® Competence" for "instructionazal material
development", the elementary grade teachers were aware of the
importance of visual aids and instructional materials Tor an
effective teaching-learning process. Instructional
competence of slementary grade teachers in the district
became evident in classroom instructions due to proper use of
low cost instructional materials and harmonious relationship
between scﬁpol administrators and teachers.

For a rating of "very satisfactory"™, itsachers were
conscious of professional growth or uwupliftment. This
awareness was motivated by the presence of Colleges and
Universities in the region that are offering programs on
advanced studies. That the teachers in all schools in the
district were mostly rated "very satisfactory” was due to the
fact that most of them are educationally gualified and
instructional cnmpétence were manifested in the learners
instruction.

The data on Table 3 showed that tsachers in the district
were vayy efficient in the performance of their wvarious
functions not only in the teaching—learning process but also

in dealing with their peers and in their relationship with
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the community as a whole.

The weighted mean were taken for each school with
regards Lo instructional compefence. Zumarraga Central
Schoal being the mother district with twenty—nine teachers
gat 20.537 parcant followad by Talalora Central School having
Ewenty-one teachers with 14.89 percent. The weighted mean of
the remaining ftwenty-ssven schoaols in the district are shown
in table 3. The grand weightaed mean for instructional
competence of respondents by schools with 91 fteachers was
computad which was £4.54 percenft of 141 teachsrs.

Reflected in £the instrumenit, Performance Appraisal
System for Teachers (PAST), are seven items under "Teachers
Competency®, in item B. Teacher s compefence under Ehese
items wers o©on “Doavelopment of Mational Consciousness and
Desirable Yalues and Habits"j; “Preparation and Ukilization of
Instructional 'Materials“; “Pupil/Student Evaluabion “j
"Professional GOrowsth"y "Records and Reports Management®:
*Community and Allied ServicesYiy and “Punctuality and
Attaendancea™.

Teacher's insiructional competence under item B
mentioned above were provided on lessons/activities
apprapriate for ths grade level of learners with the
diftfferent indicators for each of the seven items. Item

number one has three major indicators A, B and C. Letter A

has 12 sub-indicators, B with B topics and € with 8
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indicators. Second item has five indicators, third item with
five indicators, fourth item with five indicators, fifth item
with five indicators, sixth item with five indicators and the
seventh item has also five indicataors. All af these are
appended in Appendix F, pages 99-110.

Such items of competency were shown in actual
ingtructions as proven on the 138 teachers or 27.87 parcent
who got "“Very SatisfactoryY ratings with wvaried nfumerical
points.

There was hesitancy of some teachers to undariake
graduate studies at their pwn expenses due to economic
reasons. Teachers are known to be the lowest paid employees
in the government service, so0 fhey indulge in varied
activities which would augment their meager income especially
those with big families or with college students. Thus,

teachers’ instrucktional competencies are sometimes affected.
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Table 24

fige Prafile of the Elemeatary Grade Teachers
. in Zumarraga-Talalora District

bk b T e e e e e R e i e P e T L e o e e e T e L T e e T e T
fige Bracket { Male Female! Tatal Parcentage
RRRRLLLRDRRRRRELRRRRERARRLBRRRERRLRLELDLRRRLRDDDERRRRREORRRDDG

&3 - 44 2 5 7 4. 26%
53 - 59 0 8 8 S3.47%
SC¢ —~ 54 & 25 31 21.99Y%
43 - 49 z 30 =3 2F.40%
40 - 44 1 13 i4 Q.Y
I3 -~ =9 G 15 is 1G.64%
I - 4 4 2] ‘12 B.51i%
25 ~ 29 3 13 146 11.%5%
20 — 24 2 3 3 Z.35%
DoRARRRPRDRBLLRDRDDRRRRERLLRAERDDRLLDRDLRDRRERRRRRLRDRLRRDRRRDD
Total P21 120 0V 141§ 100.00%
BOoDDLORDRRDOLDDDRRERLDDRRDDEDDRORRORORDERDDLBRRRDDROBRIRARILD0G
Percentagse { 14.82! Bo.11! VL QO

IR b T b T T T T R R R e e e e e e e e e e e e e e e O e T T TR T e T R e

fige Prafile of the Elementary Grade Teachers

Table 4 shows the age profile Df the elementary grade
teachers in the district of Zumarraga—Talalora. The ages
range from &5 years old to aged 20, It was divided into nine
brackets. The highest and first bracket are ages from &0-4&64,
followed by the following brackets at an interval "of five: 55

- 59: S0 - S4:; 45 — 49; 40 - 443 35 ~ I9; IO — I4; 25 - 29;



and 20 ~ 24, Ages of male fteachers were separated from
female teachers. The freguency distribution was uwused fo
tally the data. The following were the %tctal agaes of the twn
sexes for sach age bracket from the highest to the lowast
bracket with their corresponding percentages

Aged &0-565, had a total of saven teachers or 4.956
percent. Of this number two are males and five are females.
Eight or 9.467 percent belong o the second age brackets all
are females; six male and ftwenty-five females or a total of
31 or 21.99 percent belong to the third age brackebsy three
male and thirty females or a total of I3 or 23.40 percent to
the fourth bracket; one male and thirteen female or 14 or
2.9% pevrcent to the fTifth bracket; Fifiteen femzles only or
10.684 pevcent to the gixth bracket; four males and eight
famales or a total of ftwelve or B.DO1 belong to the seaventh
bracket; three males and thirtesen females or 16 or 11.35
percent belong to the eight age bracket; and lastly ftwo males
and three females or five or I.935 percent to the ninth age
brackat. There was a total of 21 males or 14.8B9 percent and
a total of 120 female fteachers or B83.11 percent in the
district of Zumarraga—Talélara. Bf these nine age brackeés
of the respondents, thirty-three teachers were £the highest
numbar that belongs to bracket fcur‘agmi 43 to 4%. This
shows that teachers belonging fo this group have graduated in

the middle or early part of the sixties and the lowest number



of teachers aged 20-24 which totaled to five only belonged to
the last age bracksi. These were the fresh graduates of
todays learning institutions. But whatever the ages ar &o
what age bracket fthese teachers belong, they have manifested
as shown in their performance ratings "Wery Satisfactory®
achievemaents with regards to the instructional competence in
their resgective classroom instructions. Buft mare so,
teachers with higher educaftional gualifications excelled more
in instructional competence than thase with just the minioum
educational gualifications with the exemption of those who
wers promoted to Master Teachers through othar
qualifications.

Number of Years of Experiesnce
af the Respondents by Sex

-Shown in Table 5 is the number pof years of experisnce of
elementary grade teachers in the district of Zumarraga-
Talalora by sex. The number of years of expevience of the
respondents were again divided into eight brackets. The
first brackst has 3640 yvears axperience, followed by 3i-35;
26=-303 21-253 16~20: 11-133 &-153 and 1-5 years experience
for the last bracket. An interval of five was again used.
The sexes of the respondents were tallied wusing the freguency
distribution and these totzal number were arvived at,

with their corresponding percentagez
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Table ©O

Number of Years Experience of the Elementary Brade
Teachers in Zumarraga—-Talalaora Bistrict by Sex

MmM######ﬁ#####ﬁﬁ##ﬂ###W##############ﬁ###ﬂ##########ﬂﬂ#ﬂﬁ#ﬂﬂ?
Mumber af Years H Sex H i

Experience i Male iFemalel! Total {Percantage

DDDBDRODRDRDDDDDRERRDDDDBDDBDRODRNREDDDRDDPRBDDDRDDODDIDBDDDDD

36 - 40 1 2 3 2.13%
1 - 5 2 S 7 I -
25 ~ 30 7 52 A 27 .66%
21 - 25 L i4 i3 1G.68%
1& — 20 i 17 ie L2.774
11 - 15 2 i1 1% F.22%
& - 10 4 1B 22 13.60%
1 - 5 3 21 24 17.02%

beiatatatsloaislelaloiin)siasainiainisiniadalaiiolaisioiaininiaiuissnlaintninisintstaloinieiaintaiziniainintninl il o} y]
Total 21 1 120 F 141 1 LO0G.00%

T B e e e e e e e e i

For tsachers having 3640 years nf teaching sxperience
have a total of I or 2.13 percent: I1-35 years with a total
aof 7 or &.9% percenktsy 26-3I0 years a Gtotal of 39 or 27.86
percent; 21-25 years with a total of 15 or 1Q.&% pargents; 16—
20 years with 18 teachers or 12.77 percent; 11-15 years with
a total of 13 or 9.22 parcenf; &—10 years with a total of 22

or 135.60 percent and the last bracket of 1-5 years axperience

with a tofal of 24 or 17.02 percent. O0f these brackets by
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number of years, the third bracket received the highest
numbar of feachers. Thaese are the teachsers with 26 to 30
years of teaching experience. &and the second bracket with 3I&
to 40 years sxgerience gobt the least number of teachars which
totaled only fto three feachers. This means that most of the
teachers belonging (o this bracket or years of experiencs
have already vetired from £he service.

figain as shown .in their performance ratings teachers
regardless of the number of their fteaching axperiences or
number of years in the service wers wvery effetbivé and
afficient in their instructional competency as evidenced by
their respective ratings which were mostly “Very
Safisfactory". Nobody got a rating belaow this categoary.

But again higher educational qualif?catian is an
important contributory factor {o feachers who received
"onutstanding® in their performance rating and £o teachers
with higher numerical ratings under the descripftive ratings
of “"very satisfactory".

Relationship Between Educational Gualification

and Instructional Competence of Elementary
Brade Teachers Based on their Performance

Ratings

Teaching profession in this country plays an important
role. Society became aware of the influence of teachar on
the learner. It has increased its demands for higher

personal and professional qgualifications. It has also
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demanded that fteachers must only be seducationally qgualified
but must also be afficient and effective. BQuality and equity
have Decome fthe two important ferms in educalbtion today. It
is for these facts, that teachers have endeavored fto upgrads
their competencies through in—service §rainings, reading
professional books and through schooling.

Generally, tsachers endeavo; tno develop their
effectiveness and competencies by upgrading their educational
qualifications. It is the purpose of fthis study to find ocut
whether teachers who gained higher educational gqualifications
have also improved their efficiency and sffectiveness in ths
teaching~learning process.

To be able to come up whether there is & rvrelationship
between educational gualification and gnstru:tional
competence of elementary grade teachers, these fwo variables
were assigned eguivalent numerical ratings and the
coefficient correlation was computed with the wse of the
Pearson r.

As can be gleaned TfTrom the table, the highest PAST
rating obtained by the elementary grades fteachers of the
District of Zumarraga-Talalora was .30 which is Dutstanding
{0) where three (I} out of one hundred Fforty-—-one (141%1)
teachers were given. Ot these three, one is a Master’'s
degree holder with units in Ph.D., one is a Bachelor of

Science (B.S.) degree holder with 30-346 M.A. units and the
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ather has completed the academic requirements for the M.A.
degree (M.A. CARY.

Likewise, the lowest rating given to these 141 teachers
was B.00 — Very Satisfactory (V8) and the corvresponding
educational gualification of said teacher is B.S.E.Ed.

Using the Pearson r, the compuited correlation
cpefficient between the PABT rating and that of the
Educational fualifications is 0Q.1%. Inasmuth as said value
is positive, then the relationship hetwesn the {twmo
independent variables is direct and substantial. This mesans
that the PASBT rating of the 141 teachers in the DBistrict of
Zumarraga—~Talalora is directly related to their level of
educational gqualifications. Teachers whose level of
educational gqualifications are higher have corvespondingly
higher rating in the PAST. This implies further that a
teacher who pursued a higher degree could have learned and in
the process led to a highevr degres of msstery in their
subject wmatiter, have learned better methodologies and
strategies in the discharge of their teaching functions, and
are research orviented or have heightened their level of
awareness of ressarch which gxplained their higher rating in
the PAST. ‘

Since the computed r is éreater than the critical »r of
G.18, this led to the rejection of the hypothesis (Hol. It

shows that there is a positive relationship between the PASY
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rating for instructional competence and the corresponding

edurational gualifications of teachers. This implies that

teachers with higher sducational qualificatians have
correspondingly higher PAST ratings, while those who have
lower educational qualifications have lower PAST raftings as
to numerical wvalue. It can be affirmed that as teachers
upgrade ftheir educational gualifications, their competencies
in the teaching—learning process also increase.

Some teachers improved their competencies as they
obtained higher educaftional gualification or advanced units
in graduate studiss.

The grand overall correlation for all the schools in the
district is Q.19 with a level of significance of 0.05 and 141
number of pairs. This indicates a positive relationship
between the two variables. The null hypothesis that there is
no correlation between the fwo variables mentioned above is
therefore rejected.

The findings suggested that as teachers upgrade their
educational gualifications, they zlso improved their tzaching
competencies. Therefore, the Development Program suggested

in this study is relevant for the teachevrs in the district.
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The PAST Rating and the Carresponding Educational
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Bl e Tl o T e e b T T T b e L T T T e e T A T b e T T T T T T i e T i e T e i T
! Fducational Qualification

PAET Rating

Respondent!
Numbear

i .20
2 B.BG
=z B.73
4 B.40
S B.93
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Respondent! PAET Rating t Educational BQualification
MNumber NumericaliDescriptivelbumerical! Descripfhive
DODDRRRRBRORLGDDRDRLDDOORRRLDDDERERRDDRLDRERRRDDDODERRDREBDNND
117 2.80 W5 B.45 BSEED
iig 2.75 Vs 28.45 BSEED
119 B.75 Vg 2.45 BSEED
120 2.15 Ve .23 BS w/30-36 MA units
121 B.20 Vs B8.45 BSEED
122 2.00 Ve 2.45 BSEED
123 B.3C s 8.45 BSEED
124 7. s 8.45 BSEED
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Computed 0 = Q.19
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Critical p» = ©.18 o= W05, N = 141
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Interpretation: Significant
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Prablems Encountered by the Teachers

of the District Relative io Edu—

cational Rualifications and

Instructional Compelence

Based on the results from the guaestionnairs fielded, the

following problems encauntered by the teachers were gathsared:

1.

Lack of instructional materials such as textbooks,
etc.

Inadegquate supply of school facilities, such zas
teachers’ tables and chairs, cabinets, stc.

Budget for teaching aid, RB300.00, is not enough o
avail of all the needed instructional materials for
the whole school year. Lack of workbooks for daily
activities especially in Brade 1.

Ltack of knowledge towards the development of pupils
or lack of the ability to impart such knowledge o
the learners. Some teachers are unprepared in their
daily lessons because they seewm to be in & hwurry in
their teaching.

Special assignment be given to teachers who have
special educational gualifications or have undergons
some trainings.

Immediate problems by teachers ~ low salaries.
Commercialization of education — some teachers could

nat continue their studies hbhecause they are

financially hard-up.
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7. Some teachers cannot pursue or finish their masteral
studies due to the distance aof the Learning

Institutions from the teachers®™ stations. There is

difficulty in commuting.

B. No ftime fo study duse o heavy teaching loads.

F. Househald chores - Most teachers cannof hire helpers
due to low salaries.

i0. Family involvement in different com@unibyichurch
affairs.

Findings or Implirations Derived From
the Study for Development Program

The findings of the study showed the respondents’ lavel
of educational qualifications. [t showed that only fifty—two
(32} fteachers were aware of improving €heir educational
gqualifications out of 141 feachers in the district. Eighty-
nine (89) of the respondents have not shown infterest in
improving their professional growth due to varied reasons.

Based on the findings, implication o imprave the
staffs’® educational gualifications was derived. The
researcher proposed a human resgurce development program to

encourage the fteachers in the district £o avail of the

program and in the end improve their educational

qualification and insftructisnal competence in c£lasspoan

instructions.



Chapter S

Summary Of Findings, Conclusions fAnd Recommendations

This chapter praesents the summary aof findings and
conclusions of this investigation and offers recommendations
of the re-directions of policy through development programs

in order to attain highly gqualified and more competent

elementary teachers.
SUMMARY

The study aimed fo look intao the educational
gualifications and instructional "competence of elementary
grade teachers in the district of Zumarraga-Talalora based on
the 1992-°93Z PAST.

Sources of data were responses from the questinnnair; of
141 teachers and from the Performance Appraisal System for
Teachers obtained through documentary analysis. This study
is limited %to school year 1292-1993.

Specifically, +this study 3attempted *to answer the

guegstions raised on page B8, from the statement of the

problams.

&5
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FINDINGS

The following findings are summarized based upon ths

rasuléts of the study:

Profile of the Teacheprs”™ Edu—
catipnal ualifications

Majority of the teachers in Zumarraga—-Talalora District
are Bachelor of Science degreegs holders. There are 89
teachers in this category, or 125.4% percent of 141 teachers.
There are 11 or 15.51 percent with below 20 M.A. units, 17 or
23.97 percent with 20-29 M.A. units, 14 or 22.56 percent with
3I0-36 M.A. units, & or 8.4% percent who have finished the
academic requirements for a masieral degree and are CAR
holders and there is only one or 1.41 percent who is a
masteral graduate with wnits in the docioral studies. This
teacher comes from Zumarraga Central. A ftotal of 52 teachers
or 73.32 percent have units in advanced studlies.
Lavel of Instructional Competence of

Elem. Teachers in the Districi:
Based on Performance Rating

The respondents’ level of instructional competence based
an their performance vating (PAST) is very satisfactory. Of
the 181 teachers in the district three got "Outstanding®

ratings. They wevre the teachers with high educational

L]

qualifications and the remaining 138 teachers got "Very

Satisfactory”" ratings. Those who got higher numerical
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ratings under this cabtegory were those who belonged to the 32
teachers with advanced studies or wunits in masteral studies.
While the remaining 8% fteachers rated "Very Satisfactory™ gob
lower numerical ratings.

This finding showed that instructional competence is
aftfected by the teacher’= educational qgualification. There
is a =substantial or positive relationship between the two
variables. As teacher keeps on vpgrading his/her educational
gualification through various means, 1nstructional competance

becomes evident in classroom insiructions.

Relationship of Fducational Bualifications

and Insirvuctional Competence of Teachers

The grand overall correlation for all the schools in the

district is ©£.1%9 with an alpha level of .05 and a3 number of
pairs of 141, which indicates a positive relationship between
the two wvariables namely: educational gqualification and
instructional compeience of elementary grade teachers based
on their performance ratings. The null hypothesis that therse
is no correlidtion beiween the fwo variables mentionsd above
iz therefore rejected.

The findings suggest that as teachers upgrade their
educational qualification, they also improve their teaching
competencies. But since there are a majority of 90 teachers

in the district who are Bachelor degree holders and only 51

have advanced units in Masteril or Doctoral studies it is
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high fime that teachers in the district should avail of the

development{ program suggested in the ressarch study.

Solutions/Sungestions Recommendsed in
Relation to Prebleas Identified

Based an the identified probleas, the following is a
summary of the solutions suggested by the respondents in the
guestionnaira:

1. Acquire Low Cost Instructional Makerial (LEIMD

available in the locality.

2. DECS to supply enough books and other instructional
materials.,

3. Impose more programs for free education among
teachers. This needs support from the govearnment.
Have encugh supply of workbooks especially for Grade
I.

4. Teachers should always attend seminars, professional
meetings and undergo educational trainings to gain
new ideas and knowledge. They should advance their
studies to gain expertise in the field of teaching.
Teachers should love their work and should go o
their respective stations as early as possible to
plan their teaching processes which may produce a
successful lesson and guality learners.

8. Propar placement of teachers according o their

gualifications or length of sevrvice.
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6. Bovernment should increase teachers’ salary to meet
all problems and improve their standard of living.

7. Teachers should be granted Study Leave with 100Y%
benefit.

8. Give more incentives to teachers who are inspived to
g0 on their Masteral studies such as promotion in
position or increase in salary.

Administrators must be objective in dealing with
subordinates.

?. Frovide supplementary reading materials and other
references to supplement the learners.

i0. Teachers o have proper budgeting of their time.

Implications for Policy Redirections
for Staftf Development

There must be a2 systematic appraisal of teachers’
educational qgqualification and performance rating for
instructional competence. A yood appraisal program from the
division or district should be evolved for this will provide
information on up—graded professional growith throough advanced
formal schooling and instructional competence of teachers.
Proper motivation and sncouragement from adminisirators will
give equal chance or opporiuniiy to teachers to upgrade their
educational gqualification and consaguently improve their
=kills in teaching.

Teachsrs must be given egual chances for profeseional
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advancement and improved teaching compefency. Hence, it is
necessary that adeinistrators geft the proper idea on
assisting the feachers through scheduling the first five
group of teachers H0 avail of the development program or
study leave fTor one year based on R.A. 4570, known as the
Magna Carta ¥or Public School Teachers. Provisions wuondey
thias Act should bHe followed in prioriftizing teachers like the
length of service. The minimum teaching experience is seven
years. S0, one who has more years in fteaching will get the
first priurify. It's up £o the teachers who arse scheduled if
they will enjoy the benefit afforded to them. What is
important is, they were given the chance fo up-grade their
ediycational gqgualifications for their own professional
advancement and in thes snd be more compefent in their chosen

fiald of specialization.

CONCLUSIONS

In the light of the foregoing findings, the following

conclusions weye arrived at:

i, Most of the teachers in the district were
edurationally gualified with majority of them as Bachelor of
Science degree holders, and 51 of them having units in
graduate studies.

2, That the teachers were efficient workers as clisarly



71

suggested by their performance ratings. Ratings given {0 the
teachers were predominantly "very satisfactory® and some were
"outstanding". INo rating of "satisfactory® nor
"unsatisfactory” was given.

Z. There was significant relationship between
educational gualification and instructional competence of
elementary grade taachers. As teachers upgrade themselves
professionally, they likewise improve their competencies in
the teaching-learning process.

4. The teachers were aware of the improvement on their

professions after they obtained units in advanced studies.
RECOMMENDATIONS

On the basis of the conclusions just presented, the
researcher hereby recommends the following:

1. Teachers should endeavor to grow professionaily.
They should not depend too much on the privileges given by
the school but should spend their own time, money and efforts
ta upgrade themselves and thereby impraove Tfurther their
skills and competencies in the teachino-lsarning process.

2. Administrators in the Division and District should
encaurage their teachers to attend Saturdays and Summer
cilasses in the graduate and doctoral level. This is now

attainable for Samar and Leyte provide high learning



institutions which answer to such needs especially Samar
State Polytechnic Callege.

J. Teachers should be guided properly on how o achieve
"Plus Factors" ratings in the PAST, sp a seminar—workshop
shoulid be conducted annually to include other indicators in
the instrument to acqguaint new teachers in the field.

4. Teachers should take the opportunity to avail of the
Development Program suggested in this situdy for their
professional advancement.

3. Teachers who are inspired to go on advanced studies
should be given more incentives such as promotion in position
or increase in salary than thoss who just meet the minimum
reguirament.

Finally, the following areas are recommended for further
research if only o enrich the existing information on the
subject:

1. Follow-up of the graduate with emphasis on the

achievers.

2. Assessment of the teaching~learning activities in

the Central Schools and the Barrio Schools.

3. Relationship between performance ratings of teachers

and achievemsnt of pupils.

4., Follow-up of teachers granted scholarships or study

teave in the Division.
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PFroposed Human Resource Bevelopment Program

This chapter presents £f£he District of Zumarraga-—
Talalora, Samar, one year human resources development program
ar study leave program uwundeyr H.A. 2570 known as the {#Magna
Carta for Public School TYTeachers, for personal adyancement

and upgrading in their professional career.

Introduction

The educational guazlificetion and instructional
competence of elementary grade teachers in the district of
Zumarvraga-ialalora, Samar Division, is very satisfactory in
point of scholastic training, as most of the teachsrs are
BSEED holders of teacher training institutions of Leyte and
Samar and other higher schools in Manila. ELlose scrutiny of
the teachers’ educational qualification proves them fTully
qualified to teach but education is a constant change. There
are always experimentations and innovations to meet these
changes‘and be relevant fo the present learners.

Teachers should therefore sirive to grow in their
profession while still teaching. Reading professional books
and magazines or attending short term seminars are not
sufficient for them to be aware of the present trends in our

educational systesm. Formal schooling, sven for just a year,

~J
A
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should be a must and all teachers should be given egual
chance, so that they can snjoy the henafits acrorded o them
by the governmend through Republic Act 45670, otherwise known

as the Magna Carta for Public School Teachers.

Rationale

The rationale behind %this situdy is to counier +the
seemingly lethargic attitude of most elementary grade
teachers in the district of Zumarraga—Talalora, whno seemsd to
be contented that they are BSEED graduates. They are not yst
fully aware of the importance of gaining bhigher educationsal
qualifications as teachers. Bne of the possible reasons is
because they have not abserved yet that in other agencies,
employees are enrolled in higher legarnings and do not seem to
stop pursuing professional growth. Most of them are not
contented vet when they Tinished masteral studies and they
enrcll again in docioral studies. This only shows that
education keeps on advancing. If elementary fteachers in the
district, will not show concern, and keep up with the irend,
then there will come a time when they will’realize that it is
too late for them to avail of the development program: the
one year study leave under R.A. 4670, because many of our
young teachers today are studying fto further their
educational gualifications. Time will come that selection of
teachers will be based on higher educational gualifications.

Highly qualified teachers can easily adjiust to prevailing



circumstances vis—a-vis fto their instructional competences,

than one who is professionally stagnang,

tegal Anchorange

The legal anchorage of this human resource development
or study leave program is Republic Act No. 4870, known as khe
Magna Carta for Public School Teachers. This was enacted to
promote and improve the social and economic well-being of
public school teachers, their living snd working conditions,
their employvment and caresr opportunities in order that they
may compare fTavorably with their peers in the other
professions.

The law envisions to attract and retain in the teraching
profession more people with proper gualifications. It has
been recognized that advancement in education depends on the
gqualification and 3bility of the teaching staff, and
education is an essential fTactor in the economic growth of
the nation. Professional growth of teachers is therefore, an
investment of +ital importance which the aovernment should
not overlook.

One of the important provisions of this Act may be
summarized as follows: In addition %o legave privileges now
enjoyed, the teacher shall, after seven years of service, be
entitled to a study leave not exceeding one school year and

during the period of such leave, hesshes shall be entitled to
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100% of his monthly salary, as amended by Department Order

Mo. 12, S. 1978.

Dbjecéives

The following are the objectives of the program:

1. To upgrade teacher’s educational gualification.

2. To promote instructional competence through higher
learnings.

3. To provide equal ppportunity to teachers in the
district to avail of the program and grow
professionally.

4. Tp inspire teachers to study while working and get
its benefits.

3. To attain =salary increases and promotion
opportunities after Ffinishing the study

successfully. ,

Schedule for The Development/Study Leave Program

The 141 teachers in the district will be scheduled and
the selections of scholars must be explicit. Only teachers
with seven years teaching experience and up can avail of the
program. Exempiion to rule, teachers who are pregnant cannot
avail of the benefik. Five teachers from each of the fwo
municipalities comprising the district will be scheduled
yearly. This will be a five-year plan. B8So for the district,

ten teachers can ago on study leave at the same time, as long
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as school administirators can make the necessary adjustments
in the teaching assignments by assigning fthose with
exftrasvacant periods to handle the classesz of fthoss on study
leave or grant to ensure fthat the teaching-process will not
prejudice the children. Extra sacrifices will be needed hers
by those concerned to implement the development program

successfully.

It is the wision of this study that after all the
racipisnts pof this program shall have successfully fTinished
or graduated, instructional compeftence shall have been
achieved on all levels, and guaiity education shall then be
attained thus in turn help our country achisve it= economic

growth.
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Department of Education, Culture and Sports
Region WIIL
Bivision of Samar
District of Zumarrage-Talalora

Zumarraga,

Samar

SCHEDULE 0OF STUDY LEAVE OF TEACHERS BASED ON THE
MAGNA CARTA (R.A. NO. 4670}
i Date of { Presepb ! ESC § Dateof 1§ Ho. of | Date of Scheduls to
Name of Teachers H i ' i Orviginal iConfinuous!
{ Birth ! Posifisn | Status | fippointment § Service | go an Study Leave
t b H H H !
lumarragas H i i H H !
1. | i H H H i 1994-1993
2. H : { ! : i 1994-1993
3. : i : ! H {0 1994-1995
4, { i H i { § 0 1994-1995
5. i i H i { 19941995
Talalora: i H H ! H H
be H H H ! ! o 1994-1993
7. H H ! H H 0 1994-1995
8. H { ! H : P 1994-1995
9. H H H § : {0 1994-1995
10. H H ' H H 19941995
fnother sef of {0 H i : { H !
teachers i ! H H H 0 1995-199%
Unkil all teachers are Up ko

scheduled and can
avail of the progras

Schaol Year ~ 2004-2003

Recommending Appruzai:

Respectfully Submitted:

Schools Bivision Superintendent

Bistrict Supervisor

APPROVED:

fegional Directoar
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Qualification of Teachers/Prioritization

Teachers gualification will be considered in order fo
avail of this program. The scheduling will be based on
prioritization. Ten teachers annually will be selected bassd
on their ages, present posiftion, civil sarvice eligibilify,
date of original appointment and the number af years of
continuous service.

The fTollowing grouping of zges and the school vear when
they will be scheduled to go on study leave 1is suggestsed:

Length of service will be considered in prioritizing.

School Year AOes

194 — 1995 - 4% - 44
1995 — 1994 - - 43 - 44
19G6 — 1997 - 41 — 42
1997 - 1958 ' - 38 — 40
1998 —~ 1999 - 24 - 37
1999 — 2000 - 30 - 33
2000 - 2001 - 28 - 29
2001 - 2002 - 26 - 27
2002 - 2003 - 24 — 25
2003 - 20048 - 272 - 23
2004 - 2005 - 20 - 231

After eleven vears of continuous scheduling of teachers
in the disirict, 211 teachers should have availed of %this

program except those who are on maternity or sick leave.

Field of Specialization

Teachers who can avail of this program are free to
choose their field of specialization. All subject areas in

the elementary grades can be specialized. Higher learning
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institutions offer courses in these areass and some affer
special courses which are in demand ar relevant £to the
present ftrends specially when there are many snarolleess on
such areas or fislds Lo be specializad.

Only one year with full pay is granted £a each scholar
and it is up to the grantese if he or she will proceed to
finish the degree. One is given fthe option to select and
decide.

Scholars should also do their best to pass all the
courses taken with at least 73% ratings which is the basis of
passing rate of accrediting schoeol otherwise they will pay

back the government of their enjoved privileges or benefits.

Schopls MWhere to Study

Throughout the Philippines, schools of higher learning
institutions are available. We have the state colleges and
universities. In Samar, particularly, we have the Samar
State Polytechnic College and Samar College. There are
institutions of higher learning in Eastern and Northern
Samar. In Leyte, there are the University of the Philippines
"and the Divine Word University, the Leyte State College, and
others. Many institutions are likewise available in cities
like Cebu and Manila.

Teachers are free io select the school where They will
enroll For the duration of their scholarship/study leave.

after one school year, if they cannot finish the course, they
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can continue ip nearby schools for accessibility if¥ they plan

to pursue their studies by enrolling in Saturdays or summer

classes while resuming in Eheir regular feaching.

Floxibility af the Program

Teacper education and the training of educational
personnel have been undergoing revolutionary changes in the
roles and functions of teachers. They conitribute to
significant changes in concep¥s and practices in sducation,
redefinition of educational goals and demands of development.

One guiding principle states %hat "advancement in
education depends largely on the gualifications and ability
of the teaching staff in general and on the human pedagogical
and technical gualities of +the ipndividuwal feachers in
particular,"” The rapid growth of the educational teaching
force which consequently includes undergualified teachers
with no access to in—servige fraining poses evidently as an
enormous challenge.

Teachers are the most important component of the
educative process. Their guality is measured not only by
their academic and professional training but also by their
wmotivation, dedication, and commitment. Meaningful
improvements in the educational gualification of teachers are
crucially dependsnt on their inputs. This goess withoutl
saying, that teachers should enjoy public consideration,

sympathy and support they rightly deserve. And one
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manifestation of supporst is.theiw anjoyment of the benefits
accordsd by R.A. 4670, known as the Magna Carta for Public
School Teachers.

Finally, the following ideas should be inculcated in the
minds of the teachesr to motivate them to participate in any
program available at the DELS:

in an organization, study grants and fraining programs
are extended to the personnel o uparade their competencies,
efficiency and effertiveness in their areas of
specialization, to enable them to contribute immensely to the
productivity and progress of the system. These type of
assistance extended to the personnel are also ways of
boosting their morale through recognition of their talents or
special intellectual capabilities.

Another study grant or training program available_at the
DECS is the DISP-DECS Integrated Scholarship Program. The
program conducted by local colleges and universities like the
U.P. and the P.N.C also offers masteral degree courses to
teachers and school officials.

Some criteria for selection of nominees for DISP-DECS
Scholars:

1. Educational Gualification - must be a DBachelor’'s degree
holder.
2. Experience and Training - must be in the service for seven

yvears and of permanent status.



Nominees must be in good health and good character,

Nominees must not be more than 440 years old as to this
specific Program.

A woman nominees shall not be pregnant during the
stipulated periecd of scholarship. Youngest child
must not be less than two years old.

Nominegs should not have any pending administra-
tivescriminal case.

The grantee should bind himself to the terms and
conditions on the contract.

Naminee should noct have been a recipient of any DECS

studysEtraining grants for the last five years.



EBEIEL TOSGRAFMHY

L

B4



A. BOOKS

Aquino, Gaudencio V. Fundamentals of Effective Teaching. National

Book Store, December, 1974.

Cahn, Stephen. Saints and Scamps. Published by Rowman and
Littlefield, New York, 1987; Philippine Journal of Education,

July, 1988.

Gay, IR. Common Statistics in Educational Research. New York:

McGraw-Hill Book Co., Inc., 1981.

Good, Carter V. Dictionary of Education. New York: McGraw-Hill

Book Company, Inc., 1973.

Gregorio, Herman G. Principles and Methods of Teaching. R.P. Garcia

Publishing Co., Quezon City, 1976.

Junta, Reynaldo Dante C. “The Principal and the Teacher on Growth in
the Service.” The Progressive Teacher. New York: The Center

for Applied Research in Education, December, 1963.

Lardizabal, Amparo S. Principles and Methods of Teaching. Phoenix

Publishing House, 1977.

Moffitt, John Clifton. In Service Education for Teachers. New York: The

Center for Applied Research in Education, Inc., 1963.



Mohl, Marie S. Teaching in Elementary Schools. New York: The Ronald

Press Co., 1960.

Naval, Macaraig, et al. Administration and Supervision for Philippine

Schools. Quezon City: Alemar-Phoenix Publishing House, 1967.

Peralta, Crescencio. “Revitalizing Teacher's In-Service Education.”

Challenge to Filipino Educators. Manila: 1956.

Weber. C. A. “Obstacles to be Overcome in a Program of Educating
Teachers in  Service.”  Educational Supervision and

Administration. 1962.

Webster, Daniel. Webster Third New International Dictionary. USA: G

and C Merriam Company, 1976.

B. MAGAZINES, PERIODICALS AND JOURNALS

Bent, Rudyard K. “Essential Principles of Quality Teaching.” The

Filipino Educator. Vol. I, No. 4, January-February, 1968.

Buluer, Edward B. “Food for Thought” The Modern Teacher. August

1993.

Dedoro, Andrea. Monetary Award System for Elementary Grade

Teachers.” Philippine Journal of Education. September, 1978.



Energio, Joseph. “The Government System of Recruitment,
Development and Promotion of Teachers.” The Philippine

Journal of Education. Vol. XLI, April, 1960.

Marquez, Alberto T. “Teachers and Good Teaching MEthods.”

Philippine Journal of Education. February, 1979.

Rosendo, Jose. “Teachers’ Professional Growth, Values and Problems.”

Problems.” PPSTA Herald. October, 1977.

Adaya, Aurora. “Administrative Impact on the Effectiveness of
Instructors of Private College of Isabela, SY 1981-1982.”
Unpublished Master’s Thesis, St. Ferdinand College, Isabela,

1982.

Cruz, Eleno de la. “Classification and Compensation: Their
Relationship to Attitudes Towards Work, Performance Rating,
and Socio-Economic Status of the Faculty Members of the
Vocational-Technological State Colleges in Region VIIL”

Unpublished Master’s Thesis, 1990.

Espino, D.N. “A Job Description Index of Elementary and Secondary
Teachers in Some Selected Schools in Nueva Vizcaya.”

Unpublished Doctor’s Dissertation, Centro Escolar University,

Manila, 1983.



Gabat, Fidelina. “The Management Practices in Relation to Teacher’s
Performance.” Unpublished Master’s Thesis, Leyte Institute of

Technology, Tacloban City, 1987.

Gacula, Isabel A. “The Faculty Development Program of the Public
Vocational Schools in Samar.” Unpublished Master’s Thesis,

University of the Visayas, Cebu City, January, 1981.

Mabini, Cresencia A. “The Performance of the College Teachers of the
Samar State Polytechnic College for School Year 1984-1985: An
Evaluation.” Unpublished Master’s Thesis, Baguio Central

University, Baguio City, 1986.

Montejo, Dionisia C. “Educational Qualification and Job Performance
of Public Elementary School Teachers in Catbalogan Central
Schools.” Unpublished Master’s Thesis, Samar State Polytechnic

College, Catbalogan, Samar, 1989.

Prias, L.T. “A Study of the Relationship Between Teacher’s Job
Satisfaction and School Climate.” Unpublished Master’s Thesis,

Central Philippine UNiversity, Iloilo City, 1980.

Valencia, Luzviminda B. “The Performance Ratings of Elementary
School Teachers in the District of Balayan in Relation to Certain
Variables.” Unpublished Master’s Thesis, Golden Gate College,

Isabela, 1981.



D. OTHER SOURCES

Kalaw, Eva Estrada. Speech delivered at the Philippine College of Arts

and Trades, Manila, January 21, 1972.

Letter of instruction No. 468, s. 1976, Malacanang, Manila, 1976.

Letter of Instruction No. 552, Manila, Malacanang, March, 24, 1971.

Presidential Decree No. 6-A, s. 1972, The Educational Development

Decree of 1972.

R.A. 4670, S. 1966, Magna Carta for Public School Teachers.



APPENDICES

82



B

APPENDIX A

Samar State Polytechnic College
Catbalogan, Samar

June 2, 1993

The Dean, Braduate/Post Braduate Studies
Samar State Polybtechnic College
Catbalogan, Samar

Sir/Madam:

In my earnest desire to start writing my thesis proposal
in my major field, I have the honor o submit for approval
one of the following problems, preferably No. 1:

1. EDUCATIOMAL GUALIFICATION AMD INSTRUCTIOMNAL
COMPETENCE OF ELEMENTARY BRADES TEACHERS 1IN THE DISTRIUT OF
ZUMARRAGA-TALALORA.

2. EDUCATIONAL QUALIFICATION AND TEACHIMNG COMPETEMNCE OF
CENTRAL ELEMENMTARY GRADE TEACHERS IM THE DIVISION DF SAMAR,
and

3. INSTRUCTIDMAL FACILITIES AND PERFORMANCE OF PUPILS
IN ZUMARRAGA-TALALORA DISTRILCT, DIVISIDN OF SAMAR.

I hope for your early and favorable action on this
matter.

Very truly yours,

{SGED. ADELFA T. YMALBIS
Researcher

Recommansd ing Approval:

{SGD.:COSETTE C. OLIVA
Head, Research

APPROVED:

(85D, yDOMINADDR §. CABANGANAN, EdJ.D.
Dean, Braduate/Post Graduate Studies
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APPENDIX B

Republic of the Philippines
SAMAR ETATE PDLYTECHNIC COLLEGE
Eatbalogan, Samar

October 14, 1993

The Schools Division Superintendent
Division of Samar
Catbalogan, Samar

g i r2

In connection with my research work titled YEDUCATIOMAL
GQUALIFICATION AND INSTRUCTIONAL COMPETENCE OF ELEMEMTARY
GRADE TEACHERE," 1 have the honor to request permission fo
field my gquestionnaires in Zumarraga-Talalora District and to

avail of the documents necessary for my study.

Hoping for your favorable approval of this reguest.

Very truly yours,

(SGD. YADELFA T. YMALBIS
Graduate Siudent

Recommending Approwal:

(SGD.RIZALINA M. URBIZTOMNDO, Ed.D.
Bean, Graduate Studies

APPROVED:

(S5D.YALBERTO A. ARELION, Ph.D.
Schools Division Superintendent
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APPENDIX C

Republic of the Philippines
SAMAR STATE POLYTECHNIC COLLEGE
Catbalogan, Samar

October 18, 1993

The Schools Rivision SBuperintendent
Division of Samar
Catbalogan, Samar

S i rsz

4

In order to improve and validate the survey instrument
intended for my study entitled YEDUCATIONAL GQUALIFICATION AND
INSTRUCTIONAL COMPETENCE OF ELEMEMTARY GRADE TEACHERS IM THE
DISTRICT OF ZUMARRABA-TALALORA, DIVISION OF SAMAR," I have
the honor to reguest permission to conduct a dry-run aof my
questionnaires to Daram I Ce2ntral Elementary School Teachers.

Anticipating your consideration and favorable action.

Yery truly yours,

{(SBD.)ADELFA T. YNALBIS
Braduate Student

Recommending Approval:

(SGD.} ANTDNID PLACIENTE
District Supervisor

APPROVED:

(8BD. JALBERTD A. ARELLON, Ph.D.
Echools Division Superintendent
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RAUESTIONNAIRE

T i € 1 e3 EDUCATIONAL QUALIFIDATIONS AMND INSTRUCTIONAL
COMPETENCE OF ELEMENTARY GRADE TEACHERS

Birection: Please supply the necessary information
accurabtely and frankly as possibla.

PART I. PERSCNAL DATA

Mame of Respondent: Sex fige

Designation:

Mame of School:

Ltocation:

Civil Bervice Eligibility:

Lenoth of Teaching Experiences

a) Public Service

b) Private

PART II. A. Siatus of Teachser’'s Educational Gualifications
a.) Highest Educational Qualification: {(Please check)

Doctoral Degree

Ph. D./Ed. D. {(CAR)

M.A4. with Ph. D./Ed. D. uniis
Master of Aris Degres

M.#. (CAR)D

Bachelor’'s Degree with M.A. unitis
Bachelor's DBegree Holder

B.} Baccalaursate Degres Earned {(if any)
Major Field of Specialization:

c.) Masteral Degrese Earned (if any)
Major Field of Specialization:

d.} Doctoral Degree Earned (if any)
Major Field of Specialization:
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B.

Teachers’ Development Program in Terms of:

OhjecEtives:

Which of the {following objijectives are considered in
vour Teacher Development Program? (Please check)

(

{

{

To achieve and maintain an adequate supply of
competent teachers who are continuously growing
professionally.

To keep abreast of new knowledge and trends in
education.

To prepare teachers for new Ffields and
responsibilities.

To acguaint teachers with new technigues,
methodologies amd devices.

Srope and Components:

How many teacher members are there in your school?

Does schonl's program include the three components,

like:

( ) instructional development Yes _ No _
{ ) personal development Yes __ = Ne ____
{ ) organizational development Yes _  MNo _

What are the types of in—service iraining does your
school provide for the teachers?

{ } Saturday/Summer Classes in PM.A.

{ } Seminars, workshops, conventions and confersences.

(

(

}

)

Demonstration Teaching.
Teachers’' Professional Meeting.
Babbatical leaves {(Maagna Cartal.
School intervisitation.

HWriting or reading proféssinnal books and
periodicals.
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{ } Action Rassarch.

{ } Mambership fto civic, religious or professional
associations or clubs.

Have you besn granted a study leave ar scholarship?
{ ) VYes (¥ NNo
If granted, what parfticular program had you pursuad?

Have ths above types of in—service &raining helped
you imprave your fteaching competsancy?

{ } Yes { 3} WMo

How many times have you been sent to ssminars,
workshops, conventions/others? {(Please give fthe toial
number.}

{Please chech.?

Wery Bften! Often 1SsldomiMNever

3. Mational Level 1 i H !

L]
1

b. Regional Level i H H

t. Division Level i i H

d. Disftrict Level ! H i !

Problems encountered relative to Educational
flualifications and Instrucitional Competence: (Please
state below)

What solutions could vou recommend/suggest in
relation to the problems ideniified?

Thank vou,

{S6D. YADELFA T. YNALBIS
Resegarcher
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PERFORMANCE APPRAIGAL SHEET FOR TEALHERS

Mame

School

Rating Period:

29

District

School Year:

Division

RatingilWeight

{Heighted

t
4

4
¢

—— . i T G S v o P S S o B ot o, Y e P¥S ORY R = P Pt M Ak At . o S Tl oy o e e (e S e b bk e e e e e et e b e el e e et Bt Be8 Wk S S

. PUPIL ACHIEVEMENT
(Skills and Knowladgel
Target/s

Afctual Achisvements:

B. TEACHER COMPETENCE

i. Development of natianal
sciousness, & desirable
and values,

con-—
habits

Support statement for rating

givenst

2. Preparation and utilization
of instructional materials
Support statement for rating

givens:

I. Pupil Evaluation

Support statement for rating

givent

4. Profeasionzal growth

Support statement for rating

givens

om

ment

Racords and Reports Manage-—

Support statement for rating

given:

. mm mir il mie i Al e i Sl G B A EE AR R RS R M MR M MM SR e M N e W e e e el e

R e i R A R R i RS R AR kel M M N RA em

. A fem Wl A A e e e e in i hm kin mA m

1.00

1.00

i A s T R R R A e R i i R e R R RN A M MR A mm A AA M A A e mm e e A A



b. Communify and Allied Service
Support statement for rating
given:

7. Punctuality & Aftandance
Support stakement for rabing
givens

C. TEACHER PERSONALITY AND HUMAM
RELATIONS
Support statement for rating
givens:

M At ma ma m e mm M M s e

Overall weighted rating & - 4 2 « & « -
(Sum of column wunder weighted rating}

Average weighted rafing « « « « & « « &
(Overall weighted rating divided by 10}

1.00

e s RR s e e A ek e e m
i e mA A mm e e s mm e A

D. PLUS FACTORS (Total not to sxceed 1.00}

24

Enter here whatever activities or acromplishments may be
credited uwnder Plus Factors and the corresponding credit

points.

1ITEMS

Total for credit under Plus Factor .

Final Mumerical Rating « « - « « = « =

POINTS CREDIT

Descriptive equivalent of Mumerical Ratings:

{8

?.3 — above - Duistanding ( O )

7.5 - 2.2 - Very Satisfactory ( V5
5.0 - 7.4 —~ SBatisfactory

I.0 - 4.9 - Fair (F )

2.0 — 2.9 ~ Unsatisfactory ( US )

SUMMARY
Final Numerical Rating . . .

Descriptive Rating - - « « =
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Rated by:

{Sgd.?
(Mame and Designation)

Shown to me and concurred in: Reviewed by:

{Sgd.} {Sgd.}
Teacher {Mame and Designationi

Note: All signature should be above printed name.

Any additional remarkss

sSignature of Rating Dfficial

APPROVED :

Srhools Division Superintendent
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Appendix F

Guidelines for Rating Item B {(Teachers Competsncel,
No. 1, Development aof National Consciousness

and Desirable Values and Habits

The fTollowing indicators should be noted:

A. Provided lessons and/for activities appropriate for the
gradefyear level of learners for the development of
national consciousness such as:

1'

Z.

{essonsfactivities on development of love far
ona’s couniry.

Lessons/activities on development of a deep sense
of commitment to use one’s talent and capabilities
to advance the ctountry’'s progress.

Study of the lives of national heroges and other
Filipinos worthy of emulation, particularly those
who have made significant contribution to the
country's development such as scientisis,
inventors, successful farmers, cottage industiry
workers, =tc.

Observance of significant national celebration and
events.

Appreciation and preservation of Filipino cultural
heritage (e.p.folk aris, music and literature),
national symbols and desirable customs and
traditions.

Utilization and preservation of natural resources.

Patronizing Philippine—made products and promoticon
of local indusiries.

inculcztion of brotherhood and understanding as
well as sharing with fellowmen regardless of
status, religion and culiural differences.

Visitation to and observation of local historical
places and shrines within the municipality, city
or province. ’



10.

11.

12.

3%

Caonstruction/undertaking of activities or projects
with historical or socipg-econoaic significance.

Tie—-up of lessons with current leacalfnational
situations/problems and thrusts.

Provision of story/ssituational probleas
particularly in mathematics and science, related
to national development.

B. Undertock the following activifties within the level and
experience of the learnsrs:

1.

Provided lessons/opportunities/situations for the
development and practice of gelf-discipline, self-
reliance, self-contreol and Eoleranca.

Provided lessons/opportunitiess/situwations for the
develapment and practice of sense of
regsponsibility, leadership/feliowship and
dependabilify.

Frovided lessons/apportunitiess/situations for the
development and practice of courtesy and respect
for insiituted auvthoritys;-elders and peers.

Frovided lessons/opporitunitiess/situations for the
development and practice of <cooperation,
helpfulness and industry.

Provided lessons/opportunities/situations for the
development and practice of honesty and
truthfulness.

Provided lessons/opporitunitiss/situations for the
development and practice of initiative,
creativity,resourcefulness and productivity.

Provided lessons/opportunities/situations for the
development and practice of habits of personal
cleanliness, thrift and wise use of leisure.

Provided lessons/opporitunities/situations for the
development and practice of performance of civic
duties and obligations.

C. Instituted measures and adopted strategies for the
application and internalization of desirable wvalues
and habits particularly national consciousness and
those listed in B, inside and outside of the
¢lassroom, such as:
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Demonstrating desirable wvalues and habits as
exampie £0o the learners. )

Setting sbtandards of pupil/student behavior.

Consistent follow-up of learner’s behavior
particyularly through consultation with
parents/guardian, other teachers and peers.

Adopting a system of rewards for good behavior and
actions for misbehavior.

Keaping a profile of learner’s behavior and
checklist of habits.

Displaying maxims,; proverbs, matteoes, adages,
posters and pther visuals with focus on desirable
values and habifts.

Adapting a system of peaceiul and orderly conduct
of routinary and other activities in the
classroom.

Providing opportunities/situations for valuss
clarification.
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Guidelines for Rating Item B, (Teacher Compstence)
Mo. 2, Preparation and Utilization
of Instructional Materials

Iindicators Rating

Always had well prepared lesson plans#® availead
of appropriate teaching btechnigques, and utilized
necessary support teaching aids/materials cacea.e.. 10

Had well prepared lssson plans or availed of
appropriate teaching technigues or wutilized

necessary supporf tearhing aids/materials but

was noted to have failed ftwice in any or all

OF ERBSE ciucvvucancruscccncsasscsnnsasvuasanaanna g

EHeneraily had well prepared lesson plans ar

availed of appropriate teaching techniques

ar uytilized necessary support teaching

aids/mafterials buf was noted to have failed

three or four times in any or a2ll of these (..d.- &

Had well prepared complete lesson plans or

availed aof appropriate teaching ftechnigues

or utilized necessary support teaching

aidssmaterials but was noted fto have failed

five ftimes in any or all of fthese cccescanczra=en {4

Prepared complete lesson plans or availed of
appropriate taaching techniques or utilized

necessary suppart teaching aids/materials

but was noted to have failed more than seven

times in any or all of Ehese c.c..c.. Ceatnnakan 2

A well prepared lesson plan is compleie wifth:

a. Specific objectives expressed in behavioral terms.

b. Necessary suppart fteaching aids/materials.

c. Appropriate activities/teaching strategises/

approaches.
d. Evaluation {check—up, assessment, guiz, etc.).

e. Assignment/homeworhk/aoreement as needed.



Guidelines Tor Rating Item B. (Teacher Competence)

Mo. 3y Pupil/Student Evaluation
Indicators Rating

In addition to various faorms of daily

evaluation, the teacher administered:

A.

One periadic teskt and at least ten (10} other
written/performance tests every rating period
for each class/subject and with at least thrase
(3} evidence of wubilization of test resulis,
such as:

1-

2.

3.

4.

presented graphically pupils’/students progress.
utilized multi-level instructional materials

provided remedial instruction to overcoms
weaknesses discovered

regrouped pupils/students and conducted
appropriate group 8ctiviiies ..eccevcncnasnnns 10

One peripdic test and at least eight (B8) other
written/performance ftests every rating period

for each class/sublect and with ifwo evidences

of utilization of test results as indicated

in &4 3DbOVE s s asenerrmeansn R ey AETa R R TR R R RS R T W 8

Other periodic test and at least six (&) other
written/performance testis every rating period

for each class/subject and with one evidence

of utilization of test results as indicated

in A abOVe ceuesiuaneanes mesramssarasssssanmaanwn 5

One periodic tests and at least four {(4) othar
writtensperformance tesis every rating period
for each class/subject ... vaeerssvncvnsosnnsns . 4

No periodic test and less than four (4} other
writtensperformance tests every rating period
for sach class/subjeCt s.oveeeasesanavsssnnns “naen 2



Guidelines for Rating Item B,

Mo. 4, Professional Srowth

Indicators

Participated in all required in-servics
trainings, pilus any of the following:

i.

earnad at least nine {9} unifts in relevant
undergraduate/graduate/post graduate courses
provided zall sxpenses are personal.

parfticipated in relevant in-service fraining
activifties of not less than 24 hours.

attended special courses relevant to his
teaching assignment with an aggregats of
at least 1&2 hours.

shared or discussed educational arfticle/
professional boonk review in a2 district
meeting at least two times a year. (This

is particularly for fthose who have had

no opportunities to enrol in graduate
COUTSBS)y wusunneveasnranmetncsadoncnnssnnrnonsnnnn

Participated in 0% of all regquired in-
sarvice frainings plus any of the items
1 to 4 listed in H.

1.

parnad aft least nine (9} wnits in
ralevant undergraduate/graduate/post
graduate courses.

participated in reliavant in-service
training activities of not less than
24 hours.

attended special rourses of not less
than one wyear related to his teaching
assignment.

shared or discussed sducational article/
professional book review in a district
meeting at least ftwo times &8 year. ..-rurvensan

Participated in not less fthan 704 of all
requires in— service trainings, plus any of
the following:

1063

{Teacher Competencs)

Rating

14
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1. earnad at least six (&) units in
relevant undergraduate/graduzte/post
graduate courses preovided all expansss
are personal.

2. participated in relevant in-—service
activities not less than 15 hours.

2. attended special courses relevant to
fiis teaching assignment with an
aggregate of not less than 108 hours.

4. shared or discussed educafional articles
professional book review in a disérict
meeting afk leash ftwo times 3 yo2ar. csvsessanen &

Parfticipated in not less than 30% of all
required in—-service fraining, plus any of
the following:

1. earned at least three (3) units in
relevant undergraduate/graduates/post
graduate courses.

2. participated in relevant in-service
activities of not less than 12 hours. ..esensas 4

Farticipated in less than S0% of aill
reqguired in—-service rainingS. sesessvseassnsssnn 2

Explanatory MNMotes:

1-

Reguired in—-service trainings may be any of
the following:

a. School level or district level demons-—
tration lessons which a tescher is
supposed to attend. .

b. School faculty meestings.
t. District meetings.

d. In—service activities in any curricualar
or co—-curricular areas on the school/
district level.

Relevant in—service activities refer to
meetings, seminars, workshops where attendance
is optional or selective.



Guidelines for Rating Item B, (Teacher Competence)
No. 5, Records and Report #Hanagemant
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Indicators Ratinng

Keeps complete, accurate, neat and up-
to-date records and submifs neat and accurate
reports and forms before the dus dafeS. ceceancccxa “es i¢

Keeps complete and up—{o-date records
except for one or 2 instances of delayed
entries and submits neat reports on dates
due with not more than 2 errors in all forms/
reports during Ehe year. ce.ceccsascsocncaacncrvvnnenn B

eeps complete and up-ftn-—date records
except for nok more than 4 instances of delayed
entries and submifts reports on dates due with
not more than one instance af repori delayed
by one day, and one revision aof reports and 4
arrars in all forms/reports during the school year... &

Records generally up-fo-date with 5 or 7
instances of delayed entries and reports sub-
mitted Z2-4 days after due dafes and with a
total of 2-3 revisions and S9—-10 errors in all
forms/reports during the schoDl Year. seesavsvsossaaaa 4

Does aot keep up to date records with 2
or more instances of delayed enfries and sub-~
mits reports one week later with moare than 10
errors in all forms/reports during the school

YEB,I"- M K S WA NSNS EET e T e TE A & 4 M4 R Eas s aam & & 4 M 4 uaa e E.wma

NOTE:

1. "Delaved entries” means failure to record
the needed data prompily and regularly as
in the case of Forms 1, 2, 137, 138,
Grading Sheets, and 18 and other reguired
reports.

2. Revision would mean & major change in the
form or reporis submittad.
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Buidelines for Rating Item B, (Teacher Competence)
No. &, Community and Allied Services#

Indicators Rating

. Participated actively in at least four
(4} activities with a role as chairman/
COOrdinator in OA8. ccccusacannnaneannuas csmamua -a 10

B. Participated actively in at least three
(3} activitiegl  ®E B4 8w s AN N E NN Y N e sy d e s e % = s = 9 B

€. Participated acfively in at least two
(2) acbivibies. cedcincnnveavnssacanrnaanana - &

P. Participated actively in af least one
(1} activities. c.ecc.. S 4

E. Did not participake in any activify. cceivznnnnsn 2

#¥Community activities refer to activities done
in the communify without sacrificing
teaching functions for the following
purposas?

1. school-community programs and fairs like
fiesta celebrations, community fairs,
and the like,

2. information drives.

Allied services include activities initiated and
undeyrtaken by other agencies soliciting the
participation of teachers like the following:

i. plebiscite/referendum/election

2. alay lakad

3. CEC/PRC examination

4. Red Cross/MSSD relief operations

5. programs and projects of other agencies

Evidences such as letter of request, copy of the

program, pictures, and the like attesting to the

teacher’'s participation in the community and allied
services should be submitted for rating purposes.
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BGuidelines for Rating Item B, (Teacher Competence)
NMo. 7, Punctuality and Atiendancs

Indicaktors Rating

Had no absence, leaves, ftardiness or
undertime, during the year, in class
or other reguired school activities
like meetings, programs or assamblies. ...iceacaas ig

Arrived in school or in place of acti-
vity at least I3 minuites before official
time and left only after the end of the
class or school activibty.

Voluntarily rendersd service beyond
official time whenever there was a
need for such service.

NOTE: All these indicators should be
prasent o merit a rabting of 10.

Bid not have more than 2 instances of

absence the total number of days not

to exceed S and no¥t more £than 9 ins-—

tances of tardiness during the yeary

ar had one instance of justified leave

of absence such as mafternity or sick

leave provided thaft such matsrnity

lepave did not exceed &0 calendar days

or such sick leave did nant sxceed 20

WOPKINGg d3Y5S. sassacavssssssssssasssnrsrsnsssnnsns 8

Was noted leaving classes or nther
school acftivities at least ftwo times
before they were over.

Rendered service beyond official time
only when asked.

NOTE: The observation of even only one of
these infractions is sufficient for
a rating of 8. If 211 3 had besn
abserved the rating is still B.

Did not have more than 3 instances of
absence, the total number of days not
to exceed 10 and not more than 10 ins-
tances of tardiness/ondertime, during



icg

the school year, in class or other

school activities where atfendance was

requirseds; ar had one instance of

justified leave of absence such as

mafernity leave where such leave

exceeded &0 days but not bevond 74

calendar daysy or sick leave not

axceeding 30 working daysS. s-cevdcctaevrarvsrostnannas &

HWas noted lsaving classes and/or other
schopl activifies at least 4 times
before they were over.

Failed or refused to render needed
service beyond official fime at
least once during the year.

NOTE: The observation of even only one of
the infractions/factors indicated
above is sufficient for a rating of
&. If a2all 3 had been observed the
rating is still &

Bid not have more than 4 instances of
absence the tofal number of days noé
exceeding 12 or not more than 12 tar-
dinessfundertime, during the school
year, in class or other school acti-
vities in which attendance was
regquiredy or had an instance of
justified leave of absence {mater-
nity or sick leavel) with such
maternity leave exceeding 70

calendar days buft not bsyond BG,

or such sick leave sxcesding 30

but not beyond 40 working dayS. ececcarasnarcsnann g

Was noted leaving classes andfor other
school activities at least five times
before they were over.

Refuzed or failed to render needed
service beyond official £ime at
least F times during the year.

NOTE: The aobservation of even only one of
the infractions/factors indicated
above is sufficient fo a rating of
4. If all 3 had been observed thsa
rating is sfill 4.
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Had 5 or more instances of absence the

totzal number of days not exceeding 12

and more than 12 instances of tardiness/

undertime, during fthe school year, in

class, or ather required school activi-

ties; or had one instance of justified

leave (matevnifty or sick}! with such

maternity leave esxceeding BUG calendar

days or such sick leave excesding 40

WOrking dayS. «svssmsnssrsssaasnasasaserasasssnena 2

as noted leaving classes and/or
school activitias more than S times
bafore they were over.

Failed or refused to render needed
service beyond official time mare
than 3 times during the year.

NMOTE: The gbservation of even only one of
the infractions/factors indicated
above is sufficient for a rating of
2. If all 3 had been observad, the
rating is still 2.
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APPENDIX 6

fiagna Carta for Puhlic School Teachers
{(Republic Act No. 4570}

i. DECLARATION OF POLICY-COVERAGE

Section £. Declaration of Policy— 1t is hereby
declared to be the policy of this Act to promote and improve
the social and economic status of public school teachers,
their living and working conditions, their emplovment and
career prospects in order thsat they may compare favorably
with existing opportunities in other walks of life, attract
and retain in the {eaching profession more people with the
proper qualifications, it being recognized that advance in
education dJdepends on the qualifications anmd ability of the
teaching staff and that education is an essential factor in
the ecornomic growmih of the nation as a productive invesiment
of vital imporiance.

Section 2. Title-Definition.— This Act shall be
known as the "Magna Carta fTor Public School Teachers” and
shall apply to all public school feachers except those in the
professorial staff of state colleges and universities.

As used in this Act the term "ieacher" shzll mean
all persons engaged in classroom feaching, in any level of
instruction, on full 4ime basis, including guidance
counselors, school librarians, industrial arts or vocational
instructors, and all other persons performing supervisory
and/or administrative functions in a1l schools, colleges and
universities operated by the Government or its political
subdivisionss; but shall not include =school nurses, school
physicians, school dentists, and other school smployees.

IT. BRECRUITHMENT AND CAREER

Gection 3. Recruitment and uslification.-—
Recruitment policy with respect to the selection and
appointment of teachers shall be clearly defined by the
Department of Education: Frovided, however, that effective
upon the approval of this Act, the following shall constitute
the minimum educational gualifications for fteacher-—

applicants:

a. For teachers in the kindergarten and elementary
grades Bachelor’s degrez in Elementary
Education (B.S.E.ED.).
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B. For teachers of the secondary schools,
Bachelor's degree in Education or its
equivalent with a3 major and a minor; or a
Bachelor s degree in Arts or Science with at
least eighteen professional wuwnits in
Education.

c. For teachers of secondary wvocational and two-
vears technical courses. Bachelor's degree in
the field of specialization with at 1lesast
eighteen professional units in Education.

d. For fteachers of courses on the college lsvel
other than vocational, master’s degree with =z
specific area of specialization.

Section #. Tenure of Office.— Stability on
employment and security of tenure shall be assured the
teachers as provided under existing laws.

Subject %o the provisions of Section Three hereof,
teachers appointed on provisional status for lack of
necessary civil service eligibility shall be extended
permanent appointment for the position he is holding after
having rendered at least ten wyears of continuvous efficient
and faithful service in such position.

Section 3. LConsent for Transfer.— Transporiation
Expense Recegipt for cause and as herein otherwise provided,
no teacher shall be transferred without his consent from one
station to another.

Where the exigencies of the service require the
transfer of a teacher from ope station o another, such
transfer may be affectsed by the school superintendent who
shall previously notify the teachsr concerned of the transfer
and the reason or reasons thersof. If the teacher belisves
there is no justification for the transfer, he may appeal his
case to the Director of Public Schools or the Director of
Vocational Education, as the case may be. Pending his appeal
and the decision thereon, his transfer shall bs beld in
abeyance: Provided, however, that no transfer whatever shall
be made three months before any local or national election.

Bection &. Teaching Hours.— fAny teacher sngaged in
actual classroom instruction shall be regquired o render not
mare than six hours of aciuwal classroom fteaching a day,
preparation and correction of exercises and other work
incidental to his normal duties provided, however, $that where
the exigencies of %the service so reqguire any teacher may be



required to render more than six hours but not exceeding
aight hours of actual classroom feaching a day upon payment
af addifional compensation at the same rate as his regular
remuneration plus at least twenty—five pevcent of his basic

DAY .

Sectiopn 7. Cost of Living Allowance.— Teacher's
salaries shall, at the very leasi, keep pace with the rise in
the cost aof living by the pavment of a cost—-of-living
allowance which shall auvtomatically follow changes in a cost-
of-living index. The Secretary of Education shall recommend
to Bongress at least annually the appropriation of the
necessary Junds for the cost-of-living allowances and
approval of such by the President of the Philippines. It
will be biding on the city, municipal or provincial
government for the purpose of calculating the cost-—of-living
allowances of teachers under its employ.

Section B. Special Hardship Allowances.— In areas
in which teachers are exposed to hardship such as difficulty
in commuting to the place of work or other hazards peculiar
to the place of employment, as determined by the Secretary of
Education, teachers shall be compensated special hardship
allowances eguivalent to at legast ftwenty-five percent of
their monthly salary.

11I. HEALTH MEASURES AND INYURY BENEFITS

Section 9. Medical Examination and Treatment.-
Compulsory medical examination shall be provided, free of
charge, for 2all teachers before they take up teaching and
shall be repeated not less than once a year during the
teacher's professional life. Where medical examination shows
that medical treatment and/or hospitalization is necessary,
the same shall be provided free by the government entity
paying the =alary af the teachers,.

IV. LEAVE AND RETIREMENT BEMNEFITS

Bection I10. Study Leave.— In addition to the 1leave
privileges now enjoyed by teachers in the public schools,
they shall be entitled to siudy leave not exceeding one
schonl year after seven ysars of service. Such leave shall
be granted in accordance with a schedule set by the
Depariment of Education. During the period of such leave the
teachers shall be entitled to at least sixity percent of their
monthly salary: Provided, however, that no teacher shall be
allowed to accumulate more than one year study leave, unless
he needs an additional semester to finish his thesis for -2
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graduate study in education or allied coursej; Provided,
further, that no compensation shall be due %o the &eacher
after the first yezar of such leave. In all cases, the study
leave perinod shall bes countad for seniority and ranking
BUTrpOsSes. .
The compensation allowed for one year study leave,
as herein provided, shall be subject to the condition that
the teacher ftakes the regular situdy load and passes at leasst
seventy-five percent of his courses,. Study leave of more
than one year may be permitted by the Sscretary of Educsiion
without compensation.

Section 11. Indefinite leave and indefinite sick
leave of absence shall be granted to teachers when the nature
af the illness demands a long treatment that will exceed one
year at the least.

Section 12. Salary Increase Upon Retirsment.-
Public school teacher having fTulfilled the age and service
requirements of the applicable retirement laws shall be given
oneg range salary increase upon retirement which shall be the
basis of the computation of the lump sum of the retirement
pay and the monthly benefits thereafter.

L TEACHERS ORGANIZIATION

Section 13. Freedom to Orpanize.— Public schonl
teachers shall have the right and without previous
authorization both to esiablish and to join organizations of
their choosing, whether local or national {0 FTurther and
defend their interests.

Section 14. Discrimination Against Teachers
Prohibited.~- The rights established in the immediate
preceding section shall be exercised without any intevrference
or coercion. It shall be unlawful for any person to commit
any act af discrimination zgainst teachers which are
calculated to {a) make the employment of a teacher subject to
the condition that he shall not join an organization, or
shall relinguish membership in an organization, {b) cause the
dismissal of or otherwise prejudice a teacher by reason of
hHis membership in an organization or because of participation
in organization aciivities outside school bours, or with the
consent of "the proper schoonl authorities, within school
hours, and {c} prevent him from carrying out the duties laid
upon him by his position in the organization, or to penalize
him for an action undertaken in that capacity.



114

Section 15. National Teachers’' 0DOrganization.-—
Mational teachers’ organization shall be consulted in  £he
formulation af national education policies and professional
standards, and in the formulation of national palicies
gaverning the social security of the teachers.

YI. ADMINISTRATION ANB ENFORCEMENT

Section I4. Rules and Regulations.— The Secretary
of Education shall formulate and prepare the necessary rules
and regulation to implement the provisions of ithis Act.
Rules and regulations issued pursuant to this seciion shall
take effect thirty days after publication in a newspaper of
general circulation and by such other means as the Secretary
of Education deems reasonably sufficient to give interesied
partiss general notice of such issuance.

Section 17. Budgetary Estimates.— The SBecretary of
Education shall submit to Congress annually the necessary
budgetary estimates to implement the provisions of the Act
concerning the benefiis herein granted to public school
teachers under the employ of the National Govsrnment.

Section 18B. Penal Provision.— Any person who shall
willfully interfere with, restrain or coerce any teacher in
the exercise of his rights guarantsed by this Act or who
shall in any other manner commit any act to defeat any of the
provisions of this fAct, shall, upon conviction, be punished
by a fine of not less than one hundred pesos (R100.00G) nor
more than one thousand pesos (R1,000.00), or by imprisonment,
in the discretion of the court.

I¥ the offendar is a public official, the court
shall order his dismissal from the government service.

Serition 19. Repealing Clause.— All acts, or paris
of Acts, exscutive orders and their implementing rules
inconsistent with the provisions of this Act are hereby
repealed, amended or modified.

Section 20. Ssparability Clause.— If any provision
of this 8¢t is declared invalid, the remainder of the Act or
any provision not affected thereby shall remain in force and
in effect.

Bection 21. This Act shall take effect upon its
approval.
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Approved:
{Sgd.’ Arturo M. Tolentino {(8gd.) Regino 8. Eustaquio
President of the Senate Secretary of the Senate

¥

This Act, which originated in the Senate, was
finally passed by the same on May 1%, 19656 and by the House
of Representatives on the same daie.

{8g9d.) Cornelio T. Villaresl {8gd.?}? Inocencio B. Fareja
Speaker of the House Secre2fary of the House
of Representatives of Representatives

Finally passed by the House of Representatives on
May 19, 19&66.

Approved: (Sgd.) Ferdinand E. Marcos
President of the Philippines June 1B, 1944
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APPENDIX H

Republic of the Philippines
Department of Education and Culfure
Manila

June 8, 1978

RDEPARTHMEMT ORDER
No. 12, s. 1978

FULL SALARY TO TEACHERS GRAMTED STUDY LEAVE
UNDER REPUBLIC ACT NO. 4570

To: Bureau Direckors
Regional Directors
Chiefs of Services and Heads of Units
Coordinator, State Colleges and Universities
Schonls SBuperintendents

1. Secftion &, Rule XII of the Rules and Regqulations for
the implementation of the Magna Carta for Public School
Teachers {Republic Act MNo.44&70) is hereby amended to read as
follows:

SECTION 3. In addition to the leave privileges now
enjoyed by ieachevrs, they shall be entitled 30 a study leavse
not exceeding one schonl year after seven (7)) years of
continuous service subject to the approval of the Secretary
of Education and Culture or Regional Director concerned, as
the case may be. During the period of such leave the teacher
shall be entitled to his Tull monthly salary.

2. This Depariment DOrder shall take effect during the
school vear 197B-1979.

3. It is desired that this Department Order be
disseminated to all feachers and other school personnel for
their information.

{8GD.)} JUAN L. MANUEL
Secratary of Education and Culbure

Refersnce:

Department Order Mo. 25, s. 1946
Allotment: 1-2-3 (D.0O. 1-74&)

To he indicated in the Perpeiual Index under the following

sub jeckss:
AMENDMENTS RULES AND REBULATIONS
{ EAVE SALARY

LEBISLATION TEACHERS
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Zumarraga—Talalora District is composed of two
‘municipalitiss. Iumarraga has 2§ schools
while Talalora has only 8 schoonls.
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NAME

ADDRESE

PLACE OF BIRTH
DATE OF BIRTH
PREGENT POSITION

STATION

CIVIL STATUS

Elementary . .

Secondary « <« «

Colliege . . . .

Graduate Studies

|

CURRICULUM VITAE

ADELFA T. YNALBIS

Talalora, Samar

Pinabacdan, Samar

tloveamber 23, 1944

kN

EGT — Teachsr 2

122

: Talalora Central Elem.

! Schanl

: ?arried

EDUCATIONAL BACDKERDUND

Talalora Elem. Srhool
Talalora, Samar

1951 - 19587

Assumption Academy
Tanauan, Leyte

First Year — 1937-1238
Sacred Heart College
Second — Fourth Year -
1938 - 1961

Levie Mormal School
Taclioban City

1961 — 195D

Divine Word University

Summer 19248
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Samar State Polytechnic
Collega
Catbalogan, Samar
19891991, 19931994
Curriculum Pursued . . « « « « . . Master of Arts in Education
CMAEJOPN @ v v a4 a4 4 e e oa s s - . - Administration and Super-—

vision
) CIVIL SERVICE ELIGIBILITY

Taacher Elementary Exzamination, December 29, 19&5,

Catbalogan, Samar — 70.4%
AWARDS ANE DISTINCTION

Golid Service fimard o + « + .« . - For Meritorious and Dut-
gtanding Service Renderad
to the Boy Scouts of the
Phi%ippines, Samar—-Cal-
bayog City Council
July 1, 1987

Certificate aof Compleftion . . « « » Personal Support Training
{Phase 3) of the Unif
Leader Training ©Scheme,
Samar—-Calbayog Cifty Coun-—
zil, EBGPF, fOctober 31,

13

1984



FPilak na BGawad sa Paglilingked. . . Samar Council, BSP
Octopber 31, 1981
Certificate of Appreciation . . . . Samar Council, BSP
October 21, 1276
Bronze Thanks Badge . + « « « -« - .« Samar Douncil, BEP
May 10, 197Z
Bronze Thanks Badge . <« -« « - « « . Samar Council, BGP

Rates 1985
SEMINAGRS AND COMFERENCES ATTENDED

Seminar on ThesissDissertation Writing, May 34, 1990, SEPC
Graduate Studies Department; Catbalogan, Samar.

Division Echo Seminar-Workshop on Pzople’s Forest Program
Technologies, December 11-14, 1984, Catbalogan, Samar.
Regional EEE-YCAP Echo Workshop-Conference on the f@ple—
mentation of the Redsfined YCAP, July 27-29, 1982,

People’'s Center, Taclioban City.

Divigion Seaminar-Workshop in DLAC-Communica%ion Arts  and
Scisnce, Movsmber 21-29, 1981, Iumarraga, Samar.

Regional Work Conference for District Non—Formal Education
Coordinators, January 14-1&, 1981, Mercedes, Catbalogan,
Samar.

Heouting Fundamentals and Program Planning Courses, Samar
Council, Eeptember'I—é, igel, Daram, Samar.

DBivision Consultative Conference—-MWoarkshop in Mon—-Formal

Educatian angd Youkh Civic Action Program, December 18-19,

‘ )



1979, Catbalogan, Samar.

Bivision Seminar—-Workshop in Elementary Science, December 10-
11, 1979, ZIumavraga, Samar.

Regional-Division Seminar—Workshop on BAP — YLAP and other
YLAP Prng;am Thrusts, July 1&-20, 1979, HMercedes,
Catbalogan, Samar.

DLRC In-Service Training, (29 consecutive Saturdays), July 7-
November 24, 11979, San Isidro, Zumarrags, Samar.

Divizmion Seminar-Workshop for District Health [Suardians’
Trainars Team, November 16-18, 1977, Catbalogan, Samar.
Level IV Training Eourse under the Teacheyr Development
Pragram, (% consecutive BSaturdays), June 2Z5-August 20,

1977, Zumarrzagsa, Samar.

Division Seminar-Workshop on Determining a Pupil’s Reading
Level, August 4-&, 1974, Catbsliogan, Samar.

Basic Training Course for Kawan Leaders, March 15-18, 1973,
s5AT, Catbalogan, Samar, (Samar Councily.

Star Age Leadership Training Course, MNovember 21-23, 1972,
B8P Samar Douncil, Catbalogan, Samar.

Junior Age Level Specialization Course, Sepiember 3~&, 1970,
GSP Samar Council, Catbalogan, Samar.

Basic Training Course, August B-10, 1970, GBP Samar Council,
Catbalogan, Samar.

Work-Conference on Ressarch, Evaluation and Buidance, January

15, 1948, {(RDivisiaon Level), Calbiga, Samar.



CO-CURRICULAR ACTIVITIES

GEP Junior Scouf Troop Leader

Kawan Leader {(BSP} « = =

Municipal Coordinator . .

Chairman « * 2 = = « = =

Chairman « « e +* = W =

Pressg Information Officer

Delegate .« « « o« « « o

Pinsbacdac Elem. School
1246531948
Talalora Elem. School
1268-1272
Talalora Central Elem.
School, 1973 - 1992
Mon—-Formal Education
19781993
Board of Election Inspec-—
tors, 19BO - 19292
PRODED Training for Grade
VY Teachers, Sampaguita
Group, Cawacsi, San Joss,
Leyte, February 11i-135,
i987.
General PTA, Talalora

»

Central Elementary School

1st Provincial ¥ab Olym-—

pics, March 4-7, 1980,
Cathalogan, Samar.

2nd Provincial Hzb Olym-—
pics, October 27-30,

1982, Basey, Samar.

Ird Council Kab Olympics,
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~

October  16-20, 1984,
Calbayog City.

Znd Provincial Jambo~
rette, Dctober BR-24,
1985, Payao Hills,

Catbalogan, Samar.

Rarangay 2 Secretary {Pob.) . . . . Talaleora, Samar, 1984-1987.

Parish Courcil Secretary . . - - - Talalora, Bamar, 1990-

President

Fatheyr -
Mother -

Brothers:

Hushand:

Childrens

-

Present.
= « = = = 2 = = « 2 = Legion of Mary, Talalora,

Samar.

FAMILY DATA

Padro D. Tan, Ret. District Supervisor, Talalora

Caridad M. Tan, Ret. Teacher {(Deceased)}, Pinabacdao

1.

4,

S

Reynaldo M. Tan, College Instructor, TTHMIST,
Calbayog City

Virgilio M. Tan — Talalora, Samar

Pedrifto M. Tan - BGandara, Samar

Jaime M. Tan, Engineering fAide, Manila

Engr. Diomades #. Tan — Manila

Wenceslao Chua Ynalbis, Talalora, Samar

t.

Alwin T, Ynalbis — Erd Year College, S5PC.
Fhilippine Army soldier, Camp Maulong,

Catbalogan, Samar
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2. Lindsey T, ¥nalbis - 2nd Year College, Commerce
Sacred Heart College,

Catbalogan, Samar

3« Almira T. Ynalbis - ist Year College,
Sacred Heart College,

Catbalogan, Samar

Present GBrade Assignment — Grade V-2 Elass Hdviser
Talalora Central Elem.

School, Talalora, Samar
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