THE SOCIO~-ECONOMIC STATUS OF THE NONFORMATL
EDUCATION GRADUATES IN CATBALOGAN

A Thesis
Presented to
The PFaculty of Graduate Studies
Samar State Polytechnic College

Cathalogan, Samar

In Partial FPulfillment

of the Reguirement for the Degree

Master of Arts in Educétion

3

by

REMEDIOS S. MENDIOLA

ﬁérch i991



APPROVAL SHEET

This thesis entitled "The Socio-Economic Upliftment

of the Nonformal Education Gradwates in Catbalogan', has

4-

been prepared and submitted by REMEDIOS 34NTIANO MENDIOLA,

who having passed the comprehensive examination, is hereby

3

reconmended {for oral examinatiocn.

(>OM / @a/m;ﬂo

RIZATINA {BIZTONDO, Ed.D,

L‘ \.’.
March 7. 1€
Date

Approved by the Committee on Ora Sramination on

Accepted and approved in partial fulfillment of the

regquirements for the degree MASTER OF ARTS IN EDUCATION

major in Administration and Supers

AYOR

QIECIO™Y.

Date of Ora’l Fxamination:

Marck 7T, 1991



ACENOWLEDGMENT

The realization of this thesis was made possible
because friends and peers went out of their way +o make
this thing happen, Hence the researcher wishes to convey
with all humility her profound gratitude to all of them.

o Dr. Rizalina M. Urbiztondo, her adviser, for
her indefatigable and continuous advice in the prepara~
tion, planning ané organization of this studyg

To Mrs. Teresita M. Malate, Hegional Nonformal
Educatioh Supervisor, for her inspiring moral support;

To the late Miss Ramona 'W'. Vasquez, retired
Division Nonformal Education Supervisor, for her persistent
encouragment in the completion of this study énd her .
support fqr a scholarship gramt to the researcher, "

To Mrs. violeta 31, Pacoli, for her sincere sisterly
concern, inspiration and support;

o Mr. Jorge 1. Mendiola, rer betver-half and
children "hea Mae, Jemuel George and Sean Winston who
served as yonderful inspiration especially during the
" pressing end near-frustrating moments during the prepara-
tion of this workg

Po' my parents, for without them, I would mot be
here., With them 1 siricerely sghare this one glorious

moment of ecstasy when a dream comes true by sheer grit



and determination,
And above all, to God for His countless blessings,

1 offer my sincerest prayers of eternal thanksgivingi!?! -

RSM



" DEDICATION

This study is humbly dedicated
to all my co-workers in nonformal education
whose loyalty to the cause of N F B

deserves special appreciation and recognition.



ABSTRACT

This study attempted to determine the extent to which non-formal education has
contributed to the socio-economic upliftment of the non-formal education trainees in
Catbalogan, Samar. This research was carried out with the use of the descriptive-
normative survey. It specifically discussed the various instruments used in gathering
data, the sampling procedures and the treatment of data, in that order. Status of the
Non-formal Education Program: The trainees declared that the objectives of the non-
formal education program were satisfactorily implemented in Catbalogan. The trainees
agreed that Functional Literacy was implemented concomitantly with livelihood skills
courses. Although the non-formal education program has greatly helped in the
improvement of their socio-economic status, they are still willing to join skills training.
A majority of the graduates were self-employed by applying the skills they acquired in
training, in effect uplifting their own socio-economic status. Most of the livelihood skills
training offered were on service. There were few who took up development of fishing
and agricultural skills. Non-formal education planners and implementers should look
deeper into the extent of implementation of the objectives, areas/aspects and strategies
of the program with the end in view of evolving innovations that would make the
program more responsive to the needs of the learners, the locality, the province and the

country in general.
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Chapter 1
THE PROBLEM

Introduction

Education can no longer be viewed as a time-bounded
and plage-bounded process. What a person learns or ought
to learn in a life-time cannot be acquired through school
educgtioqqaloneo Even a well=develcped and well-financed
formal school system camnot provide all the information,
skills amd knowledge that an individual needs in the h
pursuit of life, There are many things that one learns
through nonformal education which are equally, if not more
significant and more meaningful than those acquired through
contact with other people, or from work. Motivated self;
study may affect a personts life more profoundly than
those acquired through nonformal education.

The education of a person does nct end om the day
he graduates from school, college o ?niversityo His
educaticn, to be complete, should bhe & continuing and a
permanent process that extends from the cradle to the
grave, and ?akes place anywhere, anytime and in mgny.wayso

Gregorio (1976:;114) stressed that ed?cation is a
continuous gcquisition of knowledge and oxperiences in
and mostly éutmofmschoo}o Bducation likewilise grows with

the progress of human endeavor and ite sources 1is life



itself; therefore, it should not be provi&ed for school
children alone but also for out-of=-school youth and adults.

Present day Philippines requires that each indi=-
vidual member should be more péoductive and involved in
industrial, agricultural or socio-cultural endedvors in
" order to relate himself to the rapid changes in the
society's needs and‘demands of technology, not only for
the present but also foxr the future. One of the means to
cope up with the many changes is educatioﬁu

Human resource development thr?ugh education is
conceived as 5oth the means and the ends of social and
economic dé%elopment. The large number of unemployable
ouﬁuofmschool youth need to be traiﬁed in certain voca=
tional skills to make them economically productive and
selfereliant citizens, instead of being liabilities to
society. Viewed in this perspective, nonformal education
may e consldered as & means of compensatory education=-
_something to compensate the individual for what he missed
or did not get from the formal school system of education.

Phe Philippines as observed is still pathetically
beset wi@h awful economic problems which are characteris-
tically éniversal. Poremost of these}pnoblem&*ane inade-
quacies qf basic needs of its people particularly in the
rural arehds and among the rural poor, !Thls gituation is

}
aggravated by the seemingly uncontrolled population growth,
I ., :

| o - 7
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unabéted rising prices of commodities, unemployment as
well- as underemployment, The gap betyeen the rich and the
poor is becoming wider (Uffiztondo:l),

Qur country's p0pulation, 15 years o0ld and over,
stood at about 32 million'as of 1985, with 5é,7l percent
in the labor force and 47.3 percent outside +the labor
force. Over the years the number of people, young and
old, joining the labor force has been fluctuating, but
generally exhibiting an increasing trend. As projected,
the labor force for 1990 is expected\to be about 24,2 -~
million; and 27.4 million for 1995, This means therefore,
that our couhtry has to generate jobs‘not only for the
present population but also for the future labor force
(Bureau of Employment- Report, 1984).

The National Econmomic Developmént Authority (NEDA)
also reported fhat as of December, 1985, the employment
rate was negated by a large underemployment rate of 10.7
pe}cent of the total employed or 1.6 million people (NEDA
Report, 1985). This indicated the shertage of productive
employment in the counitry. In most instances even the
income of those employed are not enough to raise them

above the level of poverty. More and better incomemf

. earning employment opportunities must therefore be created

to raise the general standard of liwving and %o affect a

more equitable income distribution in the country.
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Hence, education must continue to be treated with
' hiéh priority not only within the school; but also outside
the school system. ‘

According to urillo (196457=-8), nonformal education
is consi@ered as a good, well-conceived program of develops-
ment for a country like the Pnilippénes with a population‘
of 58,000,000, 7.2 percent of wnich are illiterate, 13
percent out=of-scheol youth aged 12-17, 6.9 percent of
the labor force unemployed, and many other and 'under-
employed with meager pay due to limited knowledge and
lack of skills,

Tne'program of nonformal education aims to bring
the classroom to that sector of the populétion, the out-
of-school youth, the adults as well as the children who
‘cannot afford to go to school due to financial problems
and poveftyo In this regard, Gregorio‘(l976:ll7—;18)
further underscored the need to understand that nonformal °
educatlpn should not only be on how to read and write,
but afso e an education program ;ith trainings on the

intellectual, economic- and social status of the indi-~
| .

[ L]

vidual,
In the development of the nonformal education pro-

gram, %ﬁe enhancement of the labor force employability

} '
requires two things, namely: - improvement of quality, and
coverége of education and training along the needs of the

|| : '
N a F
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country. ‘Improving the quality and coveragé of education
and training will improve the performance of the labor
force; bring about the desired increases in product1V1ty,
while re-allgnlng education and ‘training along manpower
needs will minimize unemployment, underempldyment and
wastage in educationa; investment, -

If fully and properly implemented, nonformal edu-
cation may Qake the community a pleasent place to live in,
deuelg; the countryside, improve the life of the masses
and ultimaﬁely make the nation rich and strong. It is a
package approach to the éolution of the continuing problgms
that impede national progress.

Catbalogan, with a projected population of 70,449
as of 1988, anu one of the depressed towns in Region VIII
and Samar in particular, with a stagnant economy, needs to
be developed to improve its socio-economic status. A
study by the National Manpower Youth Commission in 1955
revealed that the youthful age structure of the town's’
population evidently poses a heavy dependency problem for
the economy as 2 whole, There is on one hand, high pro-
pertion of young people unable to contribute t6 the labor
force. On the other hand there is a general likehood of
dlfﬂiculty for the- economy to utilize a big proportion of
avallable]manpower resources, 1t was also stated by the
study that a sizeable 81.0 percent of the'working popu=

lation work for less than 40 hours a weeg and that a hig
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peréentage of the unemployed is concentrated on the married
group and above 25 years old category; which means that
many of those who are already household heads and respone-
sible adultsg continue to be without means of stablc support.
It is therefore imperative from this perspecitive, that this

study was conducted.,

Theoretical/Conceptual Framework

Nonformal education is not a new thrust of the
government. It has metamorphosed from programs undertaken
by the govermment in the past under differen®t means, viz.,
adult and community education, literacy ai.d adult edu-
cation, and out-of-school ybuth education.

Nonformal Education classes have existed since the
Spanish time. Classes were conducted by priests wherein
celected youth were taught to read and write thr&ugh the
“Cartilla Method®, They were also taught some vocational
skills. .During the time when Dr. Jose Rizal was exiled
in Dapitan, he taught the out-of=school youth to read and
cipher. He also initiated community development projects
to improve the quality of life of the people (Bernardino,
1981).

Another group of the so-called socio=educational
lecturers conducted projects in the country with the
COmMMmoN PUurpose ou relaying tc the people the new trends

in agriculture, health and sanitation, and to promote the



|
involvemenﬁﬂof the people in the government thrusts, .
As sarly as 1972, the Secretary of Eduéatiop and

Culture atrengthened nonformal educabtion for the purpose

of urging ¢ontinuing s+udy.for the out-o0f=school youth an&.

adults, His belief fox e@ucatlom was for attalning the

v

gsocial goal of equalltjﬁ ae that the muad@rnrivileged“

would be given the primordial prefgremceo Presidont

i

Ferdinand Marcos during his time, expressed sinilar view
o

point on this belief, He‘requested different institutions’

to work hand in hand to conceive a common goal im manpower
" dewelopment, to provide ample opportumities to out-of=
school youth and adults, and to comsider the role of the

school and community im this type of education {¥arcos,

1972)

In response to this reguest, ﬁné géwerﬁmemt with
the cooperaﬁive efforta of the differ@nt Anat itutions
tried ‘o dewelop and qtll;ze to %ﬁe fullest humen resource
at all age ;evelso Thefgghool legverﬁ were encouraged to
pursue thei& studies, formal or informal, oxm to vmderge
training for job hefshe is ?ﬂtereéted in° F@rw%?is COmMOn
purpose, the National Bdmcaﬁlonal Test ng Genter (NEIC)
had  conducted the!Bhili@p,ne Educatlonal Placement Test

to assess ﬁﬁa knoyledgs  and work ;xmexiences of the ‘cliene
telé in themr field of SGlected skills which would entitle

i
them to & certain credif for acadﬁmic equivalence, This

@
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equivalence may be utilized for grade lewel placement in

the formal school system for manpower? training for jobd
4
placement.

This type of tesf, aimed to; 1) . retrieve achool

leavers and place them back to the mainstream of the
~
formal school systems if they are interested, and (2)

accredit and validate work experiences or school leavers
for promotion, for training, employment and/or self-
fulfillment. i |

This study is anchored on the belief of educators
and dewvelopment planners ol the country that education is
a powerful instrument in achieving natiopal development

goals., Thi% belief and the enormous prevailing socio-

econgmic problems faced by the country prompted the govern-

ment to re-~examine the educational program and came up
L

with the Pregidential Decree No. 6=A which provided among

other thlngs {1972:3)

Wpemocratlzatlon of access to education
opportunities through the provisions of fi-
nanc¢ial assistance %o deserving students
skillyg, training program for out-of-school
youth ‘and continuing education for non-
literate adults.=

I 1
! J Thi provision of P.D, 6-A paved the way to | the

' passing of|P esi.ential Decree No. 1139 on May 13, 1977,
which usneye nonformal education in the country. It alse

created the 3051t10n of the Undersecretary for Nonformal

b

Education Whﬂ has the owerall responsibilities for the
’ . * q B '
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nonformal education program of the Department of Education,
Culture and Sports. |

The contribution of the nonformal education program
to the socio-economic development of the country is made
more evident wiivh the creation of the Bureau of Continuing
Education by Batas Pambansa 2%2, otherwise known -as Edu-
catlion Act of 198¢2. The O0ffice of Noanformal Education
became a full staff bureau of the Department of Education,
Culture and Sporits by virtue of +this law.

The policy of the government with regards +o non-
formal education has been continuously expressed and
strengthened in the 1986 Philippine Congtitution, Artiéle
XIV, Section 2(4) of the Gonstitution provides that “the
étate shall encourage nonformal, inf&rmal and indigenous
learning systems, as well as self=learning, independent,
ang out~o¥~school study’proéraﬁ particularly those that
resp%nd to! community needs; gnd provide adult ¢itizens,
the éisabled, and the out-afﬁscpool youth with trainings
in ecivi¢, vocational efficiency and other skills.™

Section 15 of Bxecutive Ordé} No., 117, so' 1977
spells out <the Reorganization of the Ministry of Educa-
tion; Culture and Sports pxe Qribigg ;its powers " and
functions aqq for other purpmses pro%ided among others

the renamlﬁg of the Bureaulo§ Continuimg Education as the

N ? |

t

Bure%u of I mformal Bducati nvw1th functions stated. there=

!
{ l[ |l » ; , t
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in as follows:

a

(1). Serves as a means of meeting and learning
. needs of those unable to avail themselves
of the educational services and programs
of formal education;

' "(2) Coordinates with various agencies in pro-
viding opportunities for the acquisition
of skills necessary to enhance and ensure
continuing employability, efficiency,
productivity and competitiveness in the
labor marketd;

(3) Serves as a means far expanding access to
educational opportunities to citizens of
varied interests, demographic charac--
teristics and socio-economic origin of
status.

The objectives of nonformal education are to era-
dicate illiteracy and raise the standard or the leyel of
literacy of the population and to provide unemployed and
underemployed youth and adults with appropriate vocational/
technical skills to enable them to become more productive
and effective citizensy and to develop among the clientele,
proper values and attitudes necessary for personal, com-
muﬁity and national development.

The schema on page 10 illustrat%s the relationship

i
of the implementation of the nonformal dducation program
i N N '
in Catbalogan and the socio-economic status of the .
. , ¥
tna;% €8, . . | *
|| Thke perception of the trainees tﬁwards the imple-
mentation of the nonformal educetion program' was sought

I ,
and the acquired skills had assisted them in their socio=-

¥



’

economic upliftment. It is hoped that an insight into
these two variables will enable the implementation to re-
align or re~vitalize nonformal education projects fto the
needs of the clientele and the community. »
Revitalized nonformal education pfojects in all
areas of concern will eventually lead to improved socio-~
economic life and the development among the clientele,
proper values and attiyudes"nebessary for personal, com-

I3

munity and national development,

Statement of the Problem

Phis study likewise attempteéd to determine the
extent to Yhich nonformal education has contributed to the
Bocio-economic status of the nonformal education itrainees
in Catbalogan, Samar. Specifically, it is designed to
answ ‘the;following questions:

‘r 1., What is the profile of the respondents as toj;,
v l.l. Sex? . '
1.2, Age?
1.%.' Education Qualification?
l.4. Civil Sfatus
1.5, Nonformal Bducation skills ﬁraininé?
*I Ti32;} What are the so;lo-economlc condltlons of the

l 3
n%nft&mal educatlon graduateL in Catbvalegan? '

M

'Y 3, How do the tralneLs perceive the Atatus of the
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nonformal education program as to; , ‘
3.1, implementation of the nonformal education

objectives?
3.2, impact of the program areas on +the

frainees?

' 3.%. attitude towards the program as a whole?

4. VWhat are the expressed needs of the trainees in
terms of skills trainings?
5. What is the implication of this study in plan-

ning nonformal education projects?

Importance'of the Study

The development of manpower skills plays a vital -
role not onlf in the economic advancement of a nation but
also in the enhancement of the soclo-economic 1ife or its
people. Nonformal educat%on was launched towards this-
direction, |
It is in the light of Fhis development strategy

1
that the researcher cdnducted:this study to determine

whether the scope of the program has contributed to the
welfare of the trainees and the community as a whole.

b

' t
Tt will also provide the rej:archerg!anq planners
. . ;
and"redirection of

a baseline data for future expansio

objectives and strategies for|the nonformal . education
¢ ! 1
program, The data gathered in this study would reﬁeal the
| ' i
i © * X
weaknesses and strength of the program, Such ideqtifl-

1

: - | '~1E‘iw
| L " : Il oty
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k3

cation would serve as guidelines Tfor effective plaming,
programm}hg and implementation of fhe program toward the )
realization of the objectives of national development.

Furthermore, this sﬁudy will serve also as a guide’
for the administrators, the trainors and other agencies
inwolved in making alternative decisions based.on priority
needs o1 the clientele for the nonformal education program
particularly in the province of Samar,

To the school administrators, this study will pro-
vide a basis for administrative support not only wunder
the Department of Education, Culture and Sports but also
to enable tnem to establish stronger linkages with other
agencies tnat have to share with the responsibility in
the program implementation. i

For the trainees, this will motivate ﬁnem to assess
or evaluate their tréinings acquired’ wnether these had,
to some extent, contributed in the improvem;nt of their
socio-eéonomic status. ‘

To the communié}, particularly to the out-of-school
childreﬁ, youth and adultsylresults o this st;dy will
give them insights into the benefits derived from the

¥

trainings offered by -the program,

Scope and Delimitation of the Study x

. n
This study was conducted to deétermine whether

tr
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skills trainings program of the nonformal education improved
the socio=economic status of the trainees in Catbalogan.

It presents the profile of +the respondents,ltheir
perception towards the implementatioq.o; the program, the
sociop—~-economic status of-the trainees'and the needs for
further skills training. It likewise presents the impli-
cations of this study as a baéis in planning nonformal
education projects,

There were 332 graduates who responded to this
study. These graduates came from the three elementary
schools, two secondary schools and from Samar state Poly-
technic College in Catbalogan indicated in the map on
page 17 and as shown in Table J.

%

This study covered school yedrs 1987-1988, and

1988-1989.

Deiinition of Terms

1

For the purpose of this atudy, the following terms
are definea within the context of the nonformal education:

Clientele. This term refers to a body of r95pon*'
dents, It refers to the out-of-school youth whose ages
renge from 14-24 and adults whose ages range from 25=50,
vho are noti attending clasges in the formal school system.
Thef may be illiterates, semi-literates who are in need of

&

those types of education that are normally provided by or

-

¥



Pable 1

School and Number of NFE Clientele by

L]

sSex

16

: Respondents :
Scheols/ : 1987-1988 :1988-1980
District : M F s M : P : Total
Catbalogan 1 : 1 4+ 4 ; 63 15
Catbalogai II s 21 : 40 ; 18 : 38 ; 117
Catbalogan III : 12 ¢ 2 6 : 10 ; 30
Samar National High : 2 3 3 4 :; 6 : 15
School
Samar State Polytechnic : 34 : 20 : B8 : 22 :+ 134
College
Regional School of : 3 5¢: 63 T 21
Fisheries
Total : 13 : 72 3 98 : 89 : 332
obtained from the formal school (Felizmena, 1987:13)
Development. of

8

the individual within the utmost of his

potentials and

This refers to the improvement

capahilities, thus attaining for himself spiritual,

physical, social, economic and politibal growth.

Towards this end, the clientele shall Dbe egpipped with

the skills that will enable

him ‘o acguire

gainful

employment and contribute to his becoming an active and

Ll

constructive participants in the community. i

Formal REducation.

This term connotes specific
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-

age, full time classroom attendance in a linear graded
system geared to certificates, diplomas, degrees of other
formal creidentials° Formal education is thus easily
defined also as its administration and control ledged in
aministry of education; its costs are measurable; and

its outputs are easily defined (Brembeck, 1973:3).

Functional ILiteracy. It means education opera-

tiona; conceived as a component or economic and social
development of projects. It also means the acquisition
of egssential +training information which will enable a’
person to engage in all activities which edﬁcation is re~
quired for effective functioning in his group and communi-
ty as a whole and whose attainment in ﬁ;ainin% inf;rmation
énd education will make it possible f;r him to continue

to use them towards his own and the community'*s develop-

ment (Bernardino; 1980:9).

Tlliterate. Adults wno have never heen to school,

-

drop-outs before acquiring literacy skills. One who can .

not read nor write simple words, paragraphs or any other

types of written siatements.

. :  Literate. This refers to a person who can réad -

with wnderstanding and write a simple statement aPout his
everyday‘iife. .i i

Nonformal REducation. This refers to any.systpmati-”
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cally organized activiity carried on outside.the framework
of the farmal school system to provide selected types of
learning to particular sub=groups in the population
especially to the out~of-school children, youth and

adults (NFE Primer),

Kl

o, .
Odt-of—School Youth., This includes children of

1
school age who are not actively enrolled in or attending

schools,

Semi-~literate. This term refers to a person who

can recad with understanding but cannot write simple state-

ment about his everyday life (NFE Primer).



‘Chapter 2

REVIEW OF RELATED STUDIES AND LITERATURE

In the course of researching and gathering of ma-
terials needed in, aﬁd related to this stud&, the re-
searcher had the opporitunity to avail d6f the research
works and literature in the Philippinés and abroad avail=

able in public and private libraries.

Related Literature 3

¥

An articie that appeared in the Dialogue,
Kranszberg (1978:25) stated that “in every civilized so-
.ciety, gocial justice is embodied in eth%cal and moral
ébdes that preaches the duty of everyone +to .aid his
neighbor.ié It appears that conducting nonformal aducation
is,ﬁne of the mpral obligations of an individual or iﬂ;
stitﬁtion to share with the less fortunate who cannot
avéil of the op%ortunity of formal educatiom.

|
Advances in technology shoula, to some extent, be

the‘ﬁehicle to bridge the gap batween,the poor and the

*
richl In order|to play a productive role in a developing
| : , ‘ s
country like the Philippines, wo%kers, laborens rand all
the citizens must be able to write and read, Thé Depart-
, . , I ‘l .
ment lof Bducation, Culture'and Sports has provided the

' [
meang for broadéning literacy and educaﬁ}on through its
! ' ) . I

! | RS .

¥ ra 1
.

| .
.
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nonformal education program.

This program is an important developpent thrust,
not only in the Philippines but almost all 'developing
countries as well. As stéted in SEAMEQ's study‘(l976:36),
"there is a wide array of activities operating in Asia at
the moment and had been specifically carried out with the.
view to understanding the extent to which nonfoémal edu- |
cation is affected at the presen% and examining the
potentialities of various methods in nonformal education.,®

Human resource development through education is
conceived as both the means and the end of social and
economic development. The large number of unémployable
outeof-scheool children, youth and adults need to he
'trained in certain vocational skills in order %o mage
them economically'pr&ductive and self-reliant gﬁtizeﬂs,
instead of being liaﬁilities to society. Viewed in this
perspective, nonfoymal education may be considered as a
means of compensatory education——some%hing to codpensate
the individual for what he missed or did not géﬁ froq
the formal system of education due to some reasons,

The' international Council for sducational Develop-
ment (1975) proposed tne following working~defini%ion of

+

!
nonformal education:

L

,l "onformal. education refers to the wide
asgortment or organized systematic educational
and training program outside the formal system,
designed +to generate skills and knowledge

|
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relevant and useful to particular subgroups
in the population and labor force,W

Nonformal education program has its peculiar
‘ characteristics according to Manscor and Combs (1975:12-13).
It is a response %o immediate needs and is related to
action and use; that NFE has a variety of sponsors, both
public and private; and tends to be f;sponsive to local
community requirements. Nonformal education piogram also
shows strong potentials for getting at the the human con-
ditions of those likely to ve excluded from formal
schools..,the poor, the isolated, the rural, +the il-
literate, the unemployed and the underemployed.

According to Kleis, al (1974:6) there are specific
pharaeteristics of nonformal educat?ong These " are;
(1) nonformal education is mnot likelf to be identified
as feducation®; (2) it is e@uallx concerned with ime
mediate and practi%gl missionssy (%) it usually occurs
outside thé schools, and any situation thch* affords
appr9priate expériences may be employed as the léarning
site; (4)-proof knowledge is more 1likely to The by
performénc; than by certificate; (5) wusually does not
involve highly organized content, staff, or structure;
(6) involves voluntary participation; (7) is a part-
time activity of participénts;' (8) wusually it is less
costly than formal education; (10) wusually does not

involve customary admission criteria; (11) selection
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of mentors is likely to be based more upon demonstrated
ability than on credentials, and voluntary leaders are
frequently involved; and (12) is not restricted to any
particular organizational, curricular or personnel classi-
fication. i

In the Philippines, nonformal education is designed
to achieve several opriority goals .but according to
Bernardino and Ramos (1979:39) ™the ultimate purpose is
the development of the whole man’ - the realization of his
total personality.™ .

The priority goals of the devélopment program are
as follows: (1) Creation of an educated, self-reliant,
self-sufficient and regponsiblé citizenry; (2) develop-
ment of human resources, particularly the out-of-school
youth, to énable them to contribute more effectively to
the dewelopment of warious economic activities through the
generation of skills and knowledge;r (5) generation of
employment and up-grading of the standard of living for
the majority of the population; (4) achieving country-
gide devélqpment through various rurai development pro-
gramg; and* (55 promotion:of equal opportunity for all
sectors of  the population gnd a balanced: development in
ali.parts of the country (&FE Primer, 1973:4-5).

i
Coghizant of the importance of human resources

development, a continuing, +training program is one of
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the main concerns in the Buieau of Nonformal Educat;on 80
as to provide its manpower force with the competence to
serve more adequately in implementing rural'devé10pment
program, Upgrading the knowledge and skills of program
implementors is necesséry to teach them with the latest
appropriate technolégies that would serve best- in ~the
achiewement of national development goals,

Iﬁ order to function more effectively in the imple-
mentation of nonformal education training program for
rural deveiopment, Perfecto (1980:;23-24) enumerated the

following strategies and policies of the nonformal edu~

P

cation:

1. Developing and sustaining a more effectivg
iabor information system. A more systematic.organizaﬁion
and dissemination of labor market information will direct
the york force particularly ne& entrants and the un-
empll&ed to linkages between actual demand for, and
suppiy of labor which will help identify skills require-

ments. This system will likewise serve as a feedback
| ' -

mechanism for human resource development.
|

2, ZPromotion of regional manpower planning and.

iﬁplementation; The regional approach to manpower 'plane

ning and implementation af%s to identify 1ﬁheéspecific '
|
tralnlng requirements base¢ on the needs +to achieve

mpqe effecﬁlve job placement mechanism and |t¢ expand
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training coverage to all regions This will help urban
decoﬁgestion and spread benefits bof manpower éraining
program for rural areas. 1 .

3, ' Increasing private s§ tor participation in
manpower development. The private sector- will increasde
development  and upgrading training skills., Incentivwes
will be continuously provided to private industry to con-
duct manpower development training, notably apprentice-
ship andlon the job tra%ning and‘eﬁtr?preneurship program,

4e Upgrading of'skills training and quality of
instruction. A mode of instruction adéptébie to the-
learning capacity of the train;rs will have to TDe

developed. ' This also- 1qplies that the provision of

-2

fpnctlonal llteracm and, b sic craft slr.:l.l1sP national trade
stan rd‘testing and celtL£¥ca?1qn will have furiher

develoPed -and 1mplemeﬁté&i' This will be undertaken in
-

cpnsultation with emploa&rs,-workers, orgﬂnizaﬁien an?
govaInmdnt authorities.

e i
5. Nationalization of expord promotio}np Manpower

recruitment for overseas employment will tbe intensified

but controlied, This will. involve identification of
[ 4

ﬁnemplqud to ensure non-shor%age of manpower skills in

the domestic market,
. :

. |

The Present Nonformal Education Program .

4

i
% E Section 15 of Exécutiwe Order No, 117, 8. 1987
[
A ‘ ‘
| .
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which spelled out the Reorganization of the Ministry of.
Education, Culture and Sports, prescribing its powers
and functions and other purposes, provided among others,
the renaming of the Bureau of Coﬁtinuing Bducation as
the Bureau of Nonformal Education. The functions of the
Bureau as stated are as follows:

(8) Serves ad a means of meeting the learning
needs of those unable to avail themselves
of the educational services and programs
of formal education;

(b) Coordinates with various agencies in pro-
viding opportunities for theAacquisition
of skills necessary to énhance and ensure
continuing employability, efficiency,
productivity anﬁcdmpetitiveness in the labor
markgt;

(c) Serves as a means for expanding access to
educational opportunities to citizens of
varied interests, demoéraphic characteristics

. and socio-economic origin of status.

The nonformal education program is desiénéd to
provide ﬁeaningful learning opportunities to its clientele
aF an alternaéive for, a supplement to, and an extension
oﬁ the formal school system. These various tasks and

4

functions, mentioned of effective planning and adminis-
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tration for nonformal education but will not be completed
without sufficient motivation for the clientele's partici-
pation and coordination of efforts among those involved

in the total program,

Related Studies

-

Like all gowernment proérams, the nonformal educa- -
tion program has to be evaluated both for its strength and
weaknesses, It is only through proper assessment that a
program can be improved.

Punongbayan (1977), in her study "Nonformal Educa-
tion as an Innovation Approach to Community and Né%ional
development in Iligan City™ came up with the following
findings: 4

1. That nonformal education is the joint efforté
of the schools, ©both rgovernment and non=government
agencies in the attainment of the New'Society's develop=
ment goals.

2. There were sSix major problems met by the com-

. muni%y'leaders' and other persons involved in the
implementaﬁion of the program: (a) +the inadequacy of
funds to support the program; (b} the ﬁegative attitude
of some school officials and téachers towerd the program;

(e¢) 1lack of coordination -between the.local government

and the different barangays toward the realization of the

1
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program; (d) lack of qualified teachers to teach and ‘
handle the nonformal education classes; (e) +the negative
attitude of the clienteie to pérticipate in the program;
and (f) 1lack of equipment, supplies and materials needed
in the training.

- Punonghayan further stated +that while acadeﬁic
excellence is fundamental to the total school responsi-
bility, the success of the nonformal education for that
matter is also essential to the realization of +the
national goal, which is community and rural development.
Therefore, all effoxrts of administrative and personnel
should be focused- towards the effective realization of
the nonformal education program.
| Punongbayan's study has bearings on the present
stﬁdy pgcause some o1 the factors that she mentioned and
discussed were similar to the factors iéc%uded iﬁ this
sgudy as to objectives anu problems met ﬂn, the imple-
mentatiog of the program. This stuéy, ho#ever, eis ‘more

directed towards the upliftment eof dhe trainees while

| »
Punongbayant's study emphasized content and approaches in

+

t‘e inplementation of the program, ,

Leonents (1978) study, “A Proposed Nonformal Edu-
cation Program for Qurino, Baséd‘on Socio=Economic Prefile®

analyzed the socio-economic profile of Quirino province

28 a basis for structuring a nonformal education program-
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that is relevant to fhﬁ needs of tﬁé Qut=of-school youth -
and adults in Quirino province, The ;tudy came out ‘with
the following findings: -

1. Eighty~three and three tenths (83.3) percent
of the total population of Quirino province live in rural
areas., ,

2, Fifty=-two percent (52) of the total population
were married and the aﬁerage number of children in the
family was six and most of them were low-income-familya

3., Forty-two (42%) percent of the +total popu-
lation were engaged in gainful occupation while fifty-
sic percentm(SG%)were engaged in nonngainful occupation.

‘ 4. Only six and one tenth percent (6.1%) of the
entire labor force acquired vocational/technical skills
through foémal and nonformal training.

| ST iAgricultufal workers made wp three-fourths of
the labor force with gainful occupations while.?he other

! | : . i
fourth were composed of fishermen, hunters, loggers,

craftsmen pnu production-process workers, professionals,

workers Tn transportation'and communication and domestic

[ i 1
help%ms,

| N
| ||
i

| [ '
) i 61. Of the entire labor force, only few had ac-

quiréd v?catioﬂal/technical skills through scheoling and

a@panti¢e§hip while the rest were unskilled and semie-
1 . | )

1,
1

skilled #o&kers,'
) Loy

R |
TR A I Y
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7. The rate of literacy was higher than the rate

of 1111teracy.

8. O0Of the schooleage population, a number were
drepouts. .

Leonen's study is similar to the present study as
both loocked into the status of the program. It is also
similar in purpose and +the study helped the writer
detérmine some of the data needed. for the present study. j
Leonen's study differed from the pr;sent study as she was
more particular on the profile of Quirino population as
a basis for the nonformal education program in the provincé
The present stuay looked into the socio=-ecponomic uplift-
ment of th? nonformal education trainees after they ac-
éuired skills and knowledge from the fTrainings,

Valdez (1979) found in 'his study that the nonformal
education program has contributed to some extent in
dTve10p1ng occupational skills and improving fam;ly and
communlt& life, Some of the individuals who attended non-

formal eQucatlon classes were gainfully employed and some

]

'werT elf~employed.
* V“l ez concluded that the ?chool officials, non-

fTrmal eduqation coordinators and teacheré were very,much

aTare of’the role they played in 1mplement1ng thegrogram

%heﬁr smncere desire to organize nonﬂammal

! L

uéatlon clasSes and hold méetings and community as-



A

31

éémblies, in which topics affecting their lives were dis-
cussed, The program, with its noble goals to uplift the
weli-being of the populace especially in places with un-
lettere&populétiony if seriously and vigorously pursued
and gﬁvep the much needed supporit, might be the major so-
Iution fo the long nagging problems of unemployment and
povertiy, ' ’ :

Based. on these findings, valdez recommended that 1
the materials of the project of the stﬁdents should be
provided, and guides and manuals for-nonformal education
teachers, textbooks and other references about nonformal
education shoula be made available.

Valdez further recommended that activ;ties in non=-
formal education should Dbe periodically evaluated by
school officials +to determine roadblocks %o *success
and solutions %0 problems met.

L4

véldez's gtudy is similsr to the present sindy in
contextgﬂfgx both looked into thae status of the program.,
However, the\present study went further to determine )
whether the program had helped the trainees in their lives.

ingeles (1979) ascertained how far had nonformal
ecucation helped develop the countryside of Soréogon in
the years 1977-1979. The study revealed that the progran
of nonfdrmal education in Sorsogon was directed and guided

by its philosophy. Among its objectives that were carried

-
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"out was the development of self-reliant, self~sufficient,
and self-disciplined citizens. The impact of the program
on the countryside development pointed to changes in four -
afeas; literacy, rural dewelopment,:information education,J
and communication. There were various problems that were
met %n yhe implementation of the nonformal éducationipron'
gram which.made the program unpopular to the .target
groups.i Time appeared to be the vital fac"tcx:r:e .

. Angéles recommended that the program should be
structured on the level of the target group to be served
so that many could avail of theé benefits of the program.
Angelesifurther recommended that there should be more
effort ;xerted, so that development changes should be
ac&élgr%fadQ It is not enough’ that changes are Werceived.
.I% ia’nﬁceéﬁarg that the "ning&skugonézmtitude be im=
mediately changed or discarded!al?ogether, It is also-
suggested tnat a follow-up program to what Has TDheen
started‘be strpctured to aeterTine if much changes énd
develop&en% met the purpose oihimbroving rural life,

, Apgeles and the present study ere almost gimiiar
as both looked, into theé benéfits derived by the trainees
from therpoqfogmal eaucafion’program, ingeleg? "atudy
had helpgd éﬁe present study i? léoking'intq , Bomg vital
factors for further development. s ‘

Chen-Gonzaga (1979) conducted a study on - socio=

#

fl
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-

economic, cultural and psychological characteristics of
the rural women of San Jose, Tacloban City. The results
of this survey was used as.a baseliné,data for developing
a proposed design for nonformal education alternatives
for the development of rural women in barangay Sem Jose,
Tacloban City. The data were further used in identifying
the nonformal education program that would meet the priori-
ty needs of the rural women considering the resources of
the community. )

The findings of Gonzaga's study showed %hat San
Jose had the poitential human, technolegical, institu-
tional, and natural resources whichr could serve as inputs
for varied. nonformal education programs to develop woman
ﬁower in tgé community. However, the rural women did not
. have.the-qualifications needed for employment opportuni-
ties availé le to them. Hence there was urgent need for
manpower training,

’ Gonz gals study ;B related to the present study
as both deal with nonformal education programs and
projecits. :lhe difference lies on th; fact +that the
previéus sﬁ dy' was on gafhering"baseline data while
the presenﬁ study is on d?termining the impact of

- nonformal education trainings on the 1lives of the

traineego

}l
Cepei(leso) conducted a study <vo determine how
I ‘

| o
- ] '



’ . 34
nonformal education program was implemented in'the City
'Schools Division of Manila during the:period 1977=1979.
The study revealed that nonformal education activitieg
included four.areas of concern which were; (1) +training
for occupational skills, such as dressmaking, tailoring
and handicraft; (2) wurban and rural developments
(3) communication and information dissemination; (4) 1li-
teracy and general education, ’These activities were con-
ducted by the nonformal education teacher and coordinator.

.Thé problems met in the implementation of +the
program areas were: {l) lack of jynds; (2) lack of
equipment and necessary facilities; (3) 1lack of teaching
guides and other instructional materials énd devices,

The study of Cepe is similar to the present study
in some éspects of the confent which ;ocused on the needs
and probleﬁs of the clientele.

' Addncul (1981L) stated in her study that nonformal’
ed;cation graduates improved in their learning capacity
and life style through various»income'ge¢erating activi-
ties, }ike increasing food production, handicraft, hog
and po&ltry raising, foou. processing and preservation,
radié éepair work, tailoring and dressmaking jobs. Their
economic status, nutritional value and environmental sani-
tation were greatly improved after atténding the non-
formal education classes. :-The study un?erscored lthe

{
H
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following deficiencies: .
1. Inadeguate in-service trainings of nonformal
education teachers and coordinators:
2. Iaeck of professionally trained nonformal educa-
tion teachers and coordinators.
3, Tack of funds to operate the nonformal educa-
tion programs. |
4, Indifferent attitudes of out=of-school youth -
and adults towards the program, -
- On the basis of ﬂer findings, Adducul recomﬁended
the following:

l. Nonformal education district coordinators and

#

teachers involved in the program should be encouraged to
take up courses in nonformal education +that could make,

”» .

them culturally and professionally trained on the program

thrust$o

i2.' ?eriodic.evaluation of the activities and

accomp*ishment of on-going literacy and wocational/
technical-¢oﬁ§ses should hermade in order +to I1dentify
deficienciﬁs in the program Iimplementation ag Thasis
for improving the performance of nonformal education

! i
teacﬂeés and coordinators and the gffectiveness of the

prograﬁ.

3o
the nonformal education program, ﬂore¢fugds should be

RN S

i ]
#a

Considering the massive target clientele of
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appropriated by the national government for operational
expenses like the purchase of needed equipment, supplies,
instructional materials, traveling expenses and honoraria
of'teachers, cooxdinators and other officials involwed in
the program. ' | 1

The present study is closely related to the study
of Adducul as both are concerned with the changenof the
life style of the trainees, Both stu.les also looked into
the statis of nonformal education p;ogram and came up with
almost the same problems., The difference lies in the
locality of the study.
‘ Felizmena (1982) stated that training progréms or
courses both for youth dewelopment workers ané teachers
Lave always been conducted by the Bureau staff in colla-
Boration with the field workers amd supervisors where a
participants come from, For this matter, a program must
have a Euiltnin evalu;tion mechanism, which should be
evolved ﬁhrough_evaluation workshops and conferences
which.brjhg clientele and field impleﬁentors together.
In additlpnto evaluating the bemefits gained by the target

| n
clientelgg this evaluation conference also bringe forth

the mr@iﬂiﬁg needs of both the workers and the leaders.

Once ide%'ifiea, these needs’ are incorporated in con-

]
I

sidering'medifications of existing courses.

1 T H

.Since the ultimate objective of  these training

|
i . v
L]

| ,
‘ N . :IF.
1
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programs 0Y courses is towards the gquality of life, the
impact of the training ig finally ascertained with the
upliftment of the well=being of the individual and the
community. The upliftment process is tested through the
number of renabilitated cases, eilther individual or fami-
ly cases, and finally in the context of eommunity improve=
ment, .

The study of Felizmena gave emphasis on the evalu-
ation of programs which led‘in%o the identification of
problems and the impact of the program in the community.
The present study is more interested in the effects of
nonformal education trainings on the socio-economic status
of its clientele,

) Nasol (1982) said that the usual way of finding
out project impact is to do evaluation after development
activitiésnhaVQ been undertaken and ail project productive
assets and liabilities are in place.

) However,; it is becoming a practice +to have an on=
going! periodic monitoring and ewaluation of project
impact. This generates additional information which
detects yndesirable effects earlier and enables project
managgggét and policy makers to prescribe measures to come
up with amended new policies and redesign or modify
projecté accordingly. This eliminates or minimizes un-'

desirable effects of the project while implementation is



on=going.

_ Nagol recommended that a system of impact moniw
toring and evaluation be designed to measure fhé‘effects‘
and impact of development activities, which ave attributed
to rural and farm households, their uses of resources and
environment. The system generally should congists of the
following:

1. Benchwork survey which defines the project
parameters of selected key attributors or variables,

2. Periodic survey measure which directs project
effects and determine cumulatiwe impacts.

3, An ex-pos or after-the-project evaluation
survey to measure the toial benefits/impacts after full
iroject development, Y

This study of Nasol is differenf from the presen?
study as it dealt more on instruﬁenfs for evaluation of
nonformal education program. The presenf study looked
into the socio=economic develoﬁment éf the trainees who
have tenefited from the program.

T B%.il.antar (1984), in her study of nonformal educa-
tlonT,pr?gram in the sub-prov1nce of Biliran, Leyte, its
*mplicatlon on countryside development of the sub=province,
came . up with the findings that ndhformal education program
in that ﬁart of the cowntry is addressed to meet the
goals o?'equity, thus improving the quality of life of

h
\ F
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the people who have less in life, The goals of +the
program imply-raising the lewvel of life of its clientele
beyond the concept of agricultural development. The non-
formal education program should be geared towards country-
side development to include all the aBpects of rural life:
economic, social, cultural and politicaia

It was alsc revealed by the study that the re-
spbndents perceived development »f liwelihood. skills as
the area of nonformal education program which they needed
most. The problem relatedkthét the content of nonformal
education in the rural areas @and the need for skills
training program should be more attuned %o Jjob oppértunim
ties in the rural areas,

‘ In the light of these findings and conclusions of
her study, Delantar recommended the following:

1. The Schools D1v151on Superlntendent must CON=
tinuoﬁslyinOV1de for staff developmentquogram which ine
volve ﬁo;e administrators and teachers in the graduate
ourses, Teachers'should be encouraged tdiéttend ine

servic¢e trainings, seminars ana worksnops‘in all training

i» '

Level?; , - dr
(L
| 2¢] The educational plamnsers, whet ?r in i local,
|
reglonélfor[national level should come up|with a currlcua
!

lum f@x :nﬁormal educatlon literacy aund locatio a_/tecn=

nica1|91@ases that will cater to the needg of ﬁhe
[ f

4 )
! ;"1 ¥ \I ' | IJ .
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clienteie groﬁp in the whole of Region VIII.
3. The school aéministrators, the nonformal educa-

tion coordinators and {trainors éhould'exert greater effo;ts

in establish;ng closer 1inkéges with other government and

rrivate agencies, for the nonformal education program to

1

. gain wider participation and greater success,

Delantar'!s study is similar to the present study as
both tried to evaluate the impact of nonformal education
program on the community. Delantar was interested to come
up with a proposed nonformal education program’for Biliran
while the present study wanted to find out how the program
affécbed'tpe socioseconomic status of thé. in Catbalogan,

nga-ro

=




.Chapter 3

METHODS AND FROCEDURES

The research was carried out with the use of the
descriptive~normative survey. It spegifically discussed
the various instruments used in the éampling procedure,

data gathering and treatment of data, in that order.

Instrumention

Since this'atudy looked into +the socio~economic
statgs of the nonformal education trainees and their
perception towards the;impleﬁeﬁtation of the program in
the municipality of Catbalogan, it became imperative

that three types of instruments be utilized.

&*

Questionnaire., The questionhaire was the principal

instrument used in this study. It consisted of two sets,
one writtenlin English and the other one in #Waray! to
insuré comp#ehensibility of the instiuctions and
questions %y ﬁ@e respondents. This was constructed by
the researcher after a thorough review of related .
literature and Studies and after making a carefﬁl analy-
sis of the problem to determinelthe necessary information

for the study,

The guestionnaire was 8o constructed +that the
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3

respondents could answer 1t with ease and facility. In-
structions were provided so that the respondents would
know what to do with each question. The questionnaire
was submitted and referred every now and then to the ad-

viser for review, comments and suggestions,

Validation of the Questionnaire. Before +the

guestionnaire was finalized, it was tried out in a dry-
run among elementary pupils in Catbalogan TI and‘onf-of-

gchool youth in Barangay 12. Commengs,and suggéstions |
vere solicited from the pupils and out~of-school for

the improvement of the questionnaire. Final draft of the
questionnaire was prepared and finally approved by the

adviser,

@

Interview. In order to validate. informa?ion
brought by some queétions in the questionnaire, ﬁhe
réspondepts were. interviewed. Items which were vaguely
answered in the instruments were the same qﬁestions asked j
in the terview. Opinions of the interviewees regarding

the problems were solicited and their suggestions were

sought and taken., ‘ .

[

Qcular Survey or Observation. Ocular survey or

wélk-through.was done to gain clearer picture or insight
into the secio~economic condition of +the respondents. .

This is necessary +to double check the wveracity of
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answers to- some questions,

%

Sampling Procedure >

4

The stratified random sampling was used in this
particular study. The ;esearcher,selected samples from

the nonformal education +trainees who graduated from the

43

six schools involved in this study. The number was taken

by taking 20 percent of +the total nonformal education

trainees graduated from the six schools shown in Table 2,

Their names were written on a piece of paper and picked

at random by the researcher. In case where the trginees'

could not be located, he or she was replaced through the

same procedure., This had insured 100 pércent retrieval

8

of the questionnaire,

The findings and general conclusions were evolved

from the total number of returned questionnaire.

-

Data Cathering ) ’ :
'mhe questionnaire was personally floated by the
. 1
researcher with the help of the Barangay Captain,
Seéking the help of the Barangay Captain was wery
' ‘ ! . v
necessary in locating the nonformal : education trainees

involved in this study.

Treatment of Data

After the data were gathered, +they were catego-
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rized, tabulated and analyzed., Two statistical measures
were used in this study, namely; frequency counts with

percentages and the weighted mean.

z

Frequency distripution and percentages. Frequency

distribution expressed in ﬁefcentages of the subjects!
responses were used for .interpretation of simple numeri-
cal facts. This was used +to present the personal and

socio~aconomic status of the respondents,

2

Weighted Mean. Mo obtain the reaction of the non-
formal eduéation trainees towards the impact of the
nonformal education program areas in - the community, on
program an? needs of the trainees and on how the program
have developed the locality, the weighted mean was used2
Five descriptive ratings were used.... Fully Implemented,
Satisféctorily Implemented, Moderately implemenied, Less
Implemented and Not Imﬁlementea for the impact of the
nonformél education on the community and needs of the
traineﬁs. For}the development of the nonformel education
prograﬁ on the individual and the community, Strongiy

Agree, |Agree,. Uncertain, Disagree and Strongly Disagree,

were used, These descriptive ratings were assigned a

weightlof 5,4,3,2,1 respectively.
After tallying the frequency for. each item under

each column, each frequency was multiplied by the

r
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corresponding weight. The total weight for each item was
then divided by the total number to determine the weighted
average of each item.'

The weighted mean for each item was interpreted by

13

using this scale: o

Descriptive Rating Renge Weighted Mean
Fully Implemented/Strongly .

Agree 4,51 - 5,00
Satisfactorily Impleménte@/ !

Agree . 3451 = 4.50
Moderately Implemented/

Uncertain o 2,51 = 3.50
Less Implemenéed/nisagree _ . 1.51 -~ 2,50

ot Implemented/Strongly
Disagree 1L.00 = 1.50



Chapter 4

PRESENTATION AND INTERPRETATION OF DATA

This chapter pfesents the findings, analyses and
interpretation of the data based on specific questions
presented in this investigation, For:purposes of claritf _

in the interpretation of data, appropriate tables were

used.,
This study attempted to determine the extent to
which nonformal éducation had contributed to the sociow-

economic upliftment of the trainees in Catbalogan, Samar

-

as revealed by 332 graduates.

Profile of the Respondents

To be able to determine whether the implementation
of the program is directed towards %he proper clien%ele
as provided, for |by its objectives, it is important to
look inté the personal profile of the respondents,’ In
this studyl’tne!cnaracteristics of the respondents such
as sex, age, eéécational attainment and civil status were
looked into, stﬂdied and analyzed.

5
7

Sex of Respondents. Generally, there were more

male than femalJ,respondents in this study as reflected

in Table 30



Table 3

Ages oi Respondents by Sex

H Regpondents s
Age Bracket 3 Male :  Female : Total
: F % _ s F 1 % 3 F s %
36 =37 4 3 2,34 3 1 : 163 : 5 : 1.5
34 =35, ¢+ 6 : 3,50 : 4 : 2,48 : 10 : 3.0L
32 = 33 : 8 : 4,68 : 6 : 3.73%3 : 14 4,21
30 -31 : 2 3 Ll.17 : 4 5.48 : 6 3 1l.81
28 -29, : 2 : 1.7 : 5 3 310: 7 : 2,11
26 = 27¢ 312 : 7.08 10 : 6.21 ;3 22 3  6.62
24 = 25 : 36 3 21.05 : 16 : 3.73 ; 42 12.65¢
,22 « 23 ;42 5 21,56 3 31 & 19.25 : 73 : 21.99
20 =21 ;18 3 1055 : 29 : 18.01 : 49 : 14.16
218 = 19 ;3 21 ¢ 12.28 ; 32 : 19.87 : 53 : 15.96
16 - 17 10 : 5.85 3 1l : 6.8%.: 21 : 6.32
14 =15, 10 -: 5.85 : 22 ; 13.66 : 32 : 9.64

|

‘Total 3171 :100,00 ;161 3100.00 :332 : 100.00

As gleaned from Table 3, there were 171 or 51,51
percent male respondenté and 161 or 48,49 pércent female
responaents. The difference of dnly ten male respondents
over that of female respondents clearly illustrated that
Filipino yolUth of today are eager %to learn skills that
will lead them to the upliftment of their economic status.

The traaition that females are only for the house is

cléan;y being gradually erased from the Pilipino way of
. - . . 3



49
life,

Ages of Respondents. Generally, the 1§80's non-
formal education trainees belong %o he younger geperation

as shown in Table 3, Seventy=three -or #1,99 percent of
the trainees belonged %o early twenties wiih ages that
ranged from 22~2% years, Of this Hﬁﬂb@?; 4R or 24.56
percent are msle and 31 or 19,25 percent yerg female.
Taere were also 53 or 15.98 perceht with sgsg of 18-19
years, In this age brackek 21 ox| 12,28 percent were male
anu 32 or 19.17 pepcent were female, Forty-nine or 14.16
percept were of th; 20~21 years of agej 42 or 12,65
percent of the 24-25 years old while 32 or 9.64 pefdent
were of 14-15 years old. Very few of the trainees be-
longed to the age bracket of 30 years and abhove.

Th? data clearly illustrated that most of .the
frainees belonged to the younger generation., This further
gignified that these trainees must be out-of=-school youth
who had not finishedschooling and thérefore needed live-~

lahooca skills training.

v

Fducational Qualification of Trainees. Specitical-

t

ly, the nonformal education trainees were out-of-school
youth. Table 4 shows that 80 or 24.10 percent were high
school graduates, 56 or 16,87 percent have not finished

college studies and 56 or 16.87 percent were elementary
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graduates, Thege wvere also 50 or 15.06 college graduates

and 13 or 3,92 percent professionals,

“

Table 4

Educational Qualification of Trainees

*

Educational : Male : " PFemale . : Total
Qualification : P2 % ¢ F oo o w3
Professional s 5 1 2,93: 8 ;. 4.97: 13 3¢ 3.92
College Graduates ¢ 21 :12,.28; 29 :18,01: %0 : 15.06
Undergraduates s 34 :19.88; 22 ;13%,66; 56 3 16,87

39 :20.81: 41 :25.47: 80 : 24,10
5.5 8.77¢ 22 318 ; 37 3 11.14
32 :18.71: 24 :14,91: 56 3 16,87
21 :12,28; 15 3 9.32; 36 : 10.8
4 : 2.34: 0 : 0 : 43 1.21

H.S. Graduates

Non H.S. Graduates
Elem. Graduates
Primary Graduates
No Schooling

+
- L] &% L1
-

L]

The data clearly illustrated that the targets of
the nonformal education pfogram were not only those who.

did not have the opportunity to continue +their schooling
4
but also college graduates and professionals who would

o

' like to gain more livelihood skills.

?

Civil Status of Trainees. As gleaned from Table

5, majority of the trainees were still single. There
were 192 out of the 332 or 57.62 percent of them, OFf

thiS»number, 117 or 68.42 percent were male and 75 or



46.58 were female.

Table &5
Givil Status of Trainees .
¢
Civil Status __ MaleRespofdegiale . motal
' : F 0z % T F % . F oo
Widow : 65 3,51 ¢ 2 1,24 : -8 ; 2=4l‘
Separated : 2 3 1.17 : 14 ; 8.70 3 16 3 4.82
Married s 46 3 26.90 ; 70 : 43.48 : 116 : %4.94
Single : 117 2 68.42 ; 75 3 46,58 : 192 : 57.83
Total ¢ 171 :100.00 161 :100,00 ¢ 332 ;100.00

-

These data show that the economic status of a
person influence his decision on marr}age. The data like-
wise prove that nonformal education clientele ére mostly
out=0f school youth and still young.

There were 116 cor 34.94 percent married respondenté,
16 or 4.82 percent were separated from their spouses and

eight or 2,41 percent widow/widower.

.

Socio-Economic Status of Trainees

One of the objectives'of the nonformal education
program is to train out-of-school youth and adul®s on

livelihood skills that will enable them to earn a living
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and iﬁpfovélupiift'the socio=economic statvg of the family.
In this'pérticular study, the researcher found i% p;rtinent
to look into the employment status, and income of the
trainees after the +training program¢ and other factors
which have co#tributed to tﬁeir economic uplifitment,

y
¥ it

jmploymént of Craduates. A majority of the trainees

on the livelihood skills development of +the nonformal
education program created their own employment after:gradu—

‘ ating from the nonformal education skills ‘training as

shown in Table 6. There were 196 or 59.04 percent of the

Table 6
Employment of NFE Graduates

g Respondents . o
Placement : Malie : TFemale :  Total
1 3 t % F % 3 F 3 %
Employed | ;56 332,75 1 42 1 26.09°: 98 3 29.52
self~kmployed . ¢ 102 :59.65 3 94 : 58.3%8 :.196 : 53.04
Uneniployed ¢ 13 : 1.60 : 25 : 15.53 : 38 5 11.44 .
Potal ¢ 171 :100.00:161 :100.00 : 332 100,00

332 trainees who were self-employed. Of this number of
self-employed trainees,.102 obr 59,65 percent were male
and only 94 or 58,38 pe?cept'we%e female. There were 98

or 29,52 percent who were employed and 28 or 1ll.44 percent
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who had not found employment at all.

yraining Skills Acgquired by Trainees

Table 7 shows the different. livelihood skills ac-
quired by the trainees through the nonformal education
skills training program. The predominant skills training
demanded by the trainees is automotive with 46 or 13%.86
percent of the 332 trainees. Of this numbef, 44 or 25;73
had undertgken the skills training while only two or 1.24
percent of the 161 femaleqtook up autoqotive.i Theée vere
4% or 12,45 percent of the 161 femalé who took up cosmeto-
logy. Only five or 1.5l percent had taken furniture
ﬁaking and eight ér 2.41 pasketry.

The data show that skills trainings which demand
pertain amount to invest for gelf-employment do not
attract trainées, This could be attributed to the poor
socio=~economic status of the Trainees in ﬁhe nonformal
education program.

- Other éourses that have attracted trainees were
Hair scipﬁce/Beauty Culture with 34iox‘10,2 percent;
bressmaking with 31 or 9.3%4 percent; Marine Resources
frocessing wifn 30 or 9,04; Electronics with 23 or 6.92
percent and Tailoring with 21 or 9.34 percent. The data

on Table 7 show that most of thenonformal education skills

training offered were more on service rather than on
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production.

Table 7

Nonformal Education Skilis-Acqqired by Trainees

H Respondents :
Skills s Male : _-Female : _Total
s F o3 % 2 F i %z F: %

BElectronics : 21 : 12,28 ¢ 2 : 1.24 3 23 ; 6,93
Electricity :19 : 11,113 O : O : 19.: 5.72
Watch Repair s+ 10 ¢ 5.85 : 1. .62 5 11 ¢ 3,31
Cosmetology s 12 5 7.02 1 31 ¢ 19.25: 43 : 12.95
Hair Science : 6 : 3,51 3 26 3 17.39 : 34 : 10.24
Tailoring : 12 5 7.02 ¢+ 9 : 5,59 : 21 : 6.32
Dressmaking : 0: O s 31 £ 19.25 : 31 ;3 9.3%4
Food Processing s 0: O : 11 3 6,83 ¢ 11 ¢ 3.33
Automotive $ 44 : 25,73 ¢ 2 ¢ 1.24 3 46 ; 13.83
Poultry Raising s 63 3.5L : 8¢ 4,97 3 14 : 4.22
Marine Resource '
- Processing : 4 2 2.%2 3 26 3 16.15 : 30 3 9.04
Fish Culture :+ 12 ¢ 7.02 ¢ 4 : 2,48 3 16 ¢ 4.82
BEollow Block '
. Making : 10 : 5.85 3 0 O : 10 ;. 3.01
Pig Raising : 63 2,92 3 4 : 2.48 310 : 3.01
Furniture Making : 53 2,95 0: O : 53 1l.51
pasketiry s 43 2,34 : 4 3 2,48 3 0 2.41

Total +171 :100.00 :161° 3100.00 .3332 $100.00

¢
1

gccupation of Trainees. The employment of trainees

4fter they have taken nonformal education training is

réflected on Table 8. The data reveal that only 38 or



Table 8

Occupation of Trainees After the NFE Skills Trainiﬁg

-

: Respongents 2
Employment ;. Male ¢ Female $ Total
.t P g % s B oa. 9 2 B 3 %
Farmer : 4 2,94 : 1 : 62 : «5.
Fisherman s 8 : 4.68 1 2 : 1,24 3 10 : 3.0
Furniture Maker : 5: 2,92 ; 03 O : 5 : 1.5
Carpentexr e 2 32 1,17 : O Ol s 2 3 .60
Driver :21 ;12,28 ¢ 03 O 321 : 6.63
Auta Mechanic : 63 3,51: 0: O : 6 1.81
Pruck Helper $ 13 2 T7.60: 03 O : 15 ¢ 3,92
. Blectrician : 8 : 4.,68: 03 O : 8 :  2.41
Pailor 12 ¢ 7,02, 5 ¢ 3.11 3 17 5.12
Radio Repair £ 18 £ 10.53 ¢ 13 .6 :19: 5.72
Watch Repair : 5¢ 1.75: 0: O : 33 «90
Beautician : 6 ¢ 3.51 : 19 : 11.80 : 25 Te53
- gosmetology ¢ 12 ¢« 7,02 3 26" 2 16,15 ¢ 38 3 1l.45
pressmaking : 0: O : 22 ¢ 13,66 : 22 ¢ 6.63
Food Businéss s 4 2 2,34 3 26 3 16.,1% :-30 3 9.04
Livestock/Swine : 6 : 3.52 3 2 : 1l.24 : 8y 2.41
-Raiser. 7

Poultry Raiser, : 6 ¢ 3.50: 4 2.48 : 10 : 3.01
Tish Pond Helper : 4 3 2.34 ; 13 .62 53 1.50
House Helper : 0: O ¢ 18 : 11.18 : 18 ; 5.42
Hollow Block Meker: 8 : 4,68 ¢ O O ¢ 8 : 2,41
No Job : 13 3 7T.60 : 25 : 15.54 : 38 ;3 1l.44
motal , 3171 3100,00 3161 ;100,00 3332 : 100,00
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11.44, percent of the 332 trainees were not able to gain
employment. A remarkable majority of 294 or 88,55 percent
were employed. This implies that the skills trainings
offered to, and acquired by the traﬁnees had siggificant—'
ly helped them either to be employeh or create their own
employment.

Most of the trainees who gained employment were
those who took up Cosmetology with 38 or 11,45 percent,

Of this number, there were 12 or 7.0Z2 percent ﬁale and 26
or 16,15 percent female, Other skills +that were employ-
able were Food Business with 30 or 9.04 percent: Beauti-
cian with 25 or T7.53 percent; Dressmakingwith 22 or 6,63
percent; Drivers witﬁ 21 or 6.63 percent and Tailoring
with 21 or 6.63 percent:

Only. two or .60 percent were eﬁployed as carpenter.
Also, there were only three or .90 percent who were
employed as Watch Repairer gnd five or 1.50 percent as
farmer, furniture maker and poultry raiser,

The data on wable 8 imply that skills for services
are very popular among the graduates, This:suggest that
graduates.are more attrécted té gkills which do not re-
quire much capital and provide‘immediately employment and

L

additional income for them.

Tncome of Trainees. One indication of suc¢cess in

the skills training program of the nonformal education is

1
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whether the income qf the trainees from their employment
has increased. Table 9 shows the estimated income of the

trainees before and after they undergone skills training.

H

Table 9

Estimated Income of Trainees Before ‘and After Training

) . Before : After

Income s F g % o+ I s %
E 100,00 = 499,00 s 149 ¢« 44.88 ¢ 92 ; 27.71
500.00 - 999,00 s 62 ¢ 18,67 : -58 3 17.47
1000,00 - 1499,00 t 48 ¢ l4.46 3 T2 ¢ 21,69
1500.00 - 1999.00 : 18 3 5.42 3 36 ¢ 10.84
2000.00 o 2499-00 H 38 4 11045 : 4’2 H 12065
2500.00 “.2999000 H 13 H 3.92 : 8 : 2.4—1
3000,00 = over 3 4 1.20 ¢ 24 3 Te23
: 3%2 ¢ 100,00 : 332 ; 100,00

" Total

wt

i® sould be noted from the data in Pable 9 that the
income of the trainees had considerably ‘increased after
wndergeing. akills trainings. The number of trainees who
iged t6 earn only P 100,00 ~ P 499.00 before training was
reduced frap 145 or 44.88 pexrcent of 332 to 82 or 27q7}
sercent, The 62 or 18,67 percent who were earning only
P 500.00 - P999,00 befbre were likewige ‘reduced to 58
re3pondeﬁts or 17.17 perceﬁt. In both cases reduciion of

¥

the numbers of less earners meant increased in number of
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higher earners.’

On the othexr hand . of the fo;r or 1.20 percent of
the respondents were earning P 3,000.00 o} more before,
increased to 24 or 7.23 percent. There was a considerable
increase.of twenty tfainees._ It coul& also be gleaned
from Table 9 that those who earned P 1,600.00 to P 1,499.00
likgwige increaséd from 48 or 14.46 percent to 72 or 21.69
pe;cent; those with income of »1,500.00 = P 1,999.00 rose
from 18 or 5,42 percent to 36 or 10.84 percent én& those
who used to earn P 2,000.00 - 2 2,499.00 also rose from '
38 or 1l1.45 percent to 42 or 12,65 percent.

The data imply that the trainees were not only able
to supplement their incomes through the training offered'
i 7 the nénformal education -- but also tremendously ine
creased them, concomitantly uplifting their socio-economic
status. . \ ) PR N |

The data further ténd to suggesti%hat nonformal
education implemenyors should continue-improving the one
going program and as much as possible finé ways and means
to promote more skills not only in the service area but'
also in the fie}d of management which wil% eﬁébie% the

) T

trainees to become entrepreneur. ' .

L

Priceé of commodities are rising, therefore, non-

¥

formal education implementors should assist . trainees/

' w
graduates to avail of economic assistance and come up with -

ks

13
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plans that would prepare them to be self-employed and

economically self-sufficient,

Appliances/Furnitures of graiﬁees. The standard
of living rises as a socio—econoyic development of the -
country progresses., To keep up with the rising standard
of living, an individual tries to acquire applianceé and
other household conveniences fo make life more pleasant
and comfortable, In this study it became imperative to
find out whether the trainees were able to purchase those
appliances with their income resulting from the‘trainings
gained through the nonformal education.

An examination of the data presented in Table 10
discloses that 312 or 93.98 percent of the 332 trainees

:re able £o own electric fans. Other applicances ac-
Cired by the trainees were radio with 301 or 90.66
pestent; g?s stove with 204 or 61.45 percent; sala set
198 or 59.64 percent; electric iron with 118 or 35,54 .
percent.and dining set with 114 or 34.34 percent,

Of the 332 train;es only 8 or 2,41 percent were
able to purchase components. ﬁikéwise, there were only
1.2 or 3,01 percent who bought washing machines,

These data imply that the trainees were lable to
. pu;chase appliances that make life more comfortable and
convenient through earnings from skills gained through ’

the nonformal +training program. '



Table 10
Y
. Appliances Acquired Through NFE Employment Income

-

-
)

Apﬁliances ¢+ Respondents : % : Rank
Radio 3 301 : 90.66 : 2
Stereo~Cassette 3 48 : 14,46 3 15
Sala Set : 198 : 59.64 4
Gas Range : 38 s 1l.4% 17
Gad Stove : 204 s 6l.45 3
Dining set : 114 : 34.34 3 6
Fleatric Fan $ 312 : 93.98 3 1
Beve H &89 : 26,81 3
f&ta Player “4 54 s+ 16.27 : 14
Sewing Machine : 72 : 21.69 : 10
Sing-slong : 62 : 18.67 : 12.5
Pressure Cooker : 92 s, 2771 3 1
Washing M&¢hine s 12 3 %2.,61 3 21
Blender § 52 : 9.64 18
Toaster i 28 5 8445 & 19
Dresser . i 76 3 22,89 ¢ 9
Flectrié P8R |, 4 1i8 Y 3554 : 9
Electrit Stov¥e ¢ 62 i 18,67 @ 12,5
Refrigerate¥F § 68 ¢  20.48 ¢ 11
Rice CookéF £ P21 8 .72 : 20
Gomponentd £ § ¢ 2.41 : 22

plans 63 BEaindes | .

; r " I
! In s¢ far as the needs for advancement was felt by



the trainees, Table 11 shows that most of the

61

‘trainees

signified their intention to pursue economic advancement.

Pians of Nonfdrmal Education Graduates

Table 11

PN

1

: Resﬁonses :
s _JYes : No :__Total
: P 2 %+ F 2 % 2 F: %
1,. Are you contented : : : :
witn your present )
Job%? : 102 :30,.72: 230 :69.24: 33%2 3 100
2. Do you feel that : : : : : :
your NFE training
has helped you s : : : : :
- . in your economic ;
status? s 278 :83.73: 54 :16.27: 332 : 100
%3, Do you need that : : ot : : :
your school find
another job for : : 3 : H
you? 198 50.64 184 40.36 332 100.
4, Are you interes- : s : : .
ted to acquire
another . NFE 3 : : g’ 3 :
skills training? 301 90.66 31  9.34. 332 100
De Dofjou intend ) ’ ) .
to stay in your : - : H : :
employment permas
nently? s 108 332,53 224 :67.47: 332 : 100
T
Mbst of the trainees/graduates expfessed digssatisgw
faction with the present employment as gleaned from.

Table 11, OFf the 332 graduates, 230 or 60,28 percent

»
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e
i

expressed dissatisfaction or discontentment with their
present jobs. Only 102 or 30.72 percent felt satisfied

with their employment.

-

Majority of the trainees/graduates felt that the
nonformal ;ducation training skills they acquired had
helped them improve their earning capacity and;therefor;
raised their socio-econ;mic status. There were 278 or
16.27 percent who expressed this feeling and only 54 or
16.27 percent gaid that nonformal education training had
not helped them,

' One hunared ninety-eight or 59,64 percent wanted
their respective nonformal education training centers to
help them prepare in another job while 134 or 40.36 felt
that they could study on their own. :

Most of the graduates expfessedrtheir willingness
to acquire other skills. There were 30l or 92,66 percent
Qho artibulated‘theif jdeas while only 3; or 9.34 percent

felt that they had already the necessary skills which
could help them find better employment.

™~

Only 108 oxr 32,53 percent wére wiiling to stay in
their present job/employment permanéntl&. ﬁosf of them
would like to seek another employment. This view was
expressed By 224 or 57.47 percent of Fhe trainee?. ' .

The findings in Table 11 revealed that while the

majority ' of the trainees improved their socio-economic
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standard through ihe nonformal education trdining the&

‘acquired, they were interested +o learn other-skills,

Status of the Nonformal Education Program in Catbalogan

The status of the program of the nonforma; educam
tion in Catbalogan, Samar as v1eweﬁ.by the graduates is
presented in this chapter fto enlighten leaders, planners
and participants on trends and informations that will
enable them to evolve provisions for gearing nonformal
education offerings to the needs of the o;t-oquchool
youth and adults and other members of the community who
need the necessary skills that will enable them to earn

better living.

Objectives of ﬁonformal Education as Implemented

in Catbalogan.. The four general objectives provided for

in the revised nonformal education prﬂmer were the same
objectives used in the gquestiommaire. weighted average
was used to determine the extent 'of implementation of
these objectives, Five descriptive ratings were used
-- fully implemenied, satisfactorily implemented, moder-
ately implemented, less implemented and not implemented
-~-each assigned weight, of 5; 4; %, 2, 1, respectively.
| Table 12 shows the responses of the 332 trainees,
It was noté& that the trainees asserted that all of the

four objectives of the program were satisfactorily
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implemented in Catbalbganf The total weighted average
for the implementation of objectives was 3,82,

Number four objective providesr training in voca-
tional/technical skills either as preparation for employ-
ment or for increasing competenc& in‘va;ious vocational
and occupational areag, and obtained_the highest weighted
average of 3,98, On this particular objective, 141 or
43.47 percent of the trainees cited that this was fully
implementedy 104 of 31,32 pércént voiced that if was only
moderately implemented; 21 or 6.33 percent felt:that it
wis .implemented and 14 or 4.22 percent said that it was
not implemented. i

An analysis of the data shows that the tréinees
really felt that the objectives of the program have been

uccessfully carried out in Catbalogan. This par%ial

feeling must be a result of the benefit they derived from

the program.

2

* Attitudes of Trainees Towards the Implementation of

the yonformal Education Program Areas, The nonformal edu-
cation program was organized ta pfomote civic consciouse.
ness and responsibilities; desirable health habité, socio=
cul tural develoPment functional literacy, 1eadersh1p
training and to develop out-cf-school youth and adults
into productive individuals and co-builders of a Progres-

sive society. Nonformal education offerings were geared

H
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A

ﬁowa?ds the basic needs of the traingés and the communi-
ty which eventually contributed to the progréss of the -
province and of the nation as a whole, '

There are seven areas in the 'nonformal education
program. To determine finally the effectiveness in the
implementation of the program areas in the locality of

q

Catbalogan, it is necessary to measure the attitude of
the trainees towards the progfam as a whole, S;ch atti-
tude is measured in two ways: toward the program areas
in general and toward each itemized cémponents or aspecits
in particu%ar. If the general attitudes .is unfavorable
it will be advisable to continue the program, But if the
" general attitude is favorable to the program areas as a
whole al'th;)ugh not entirely favorable to certain aspects,

only in these less favored areas should improvement be

considered. .
The program areas were divided and reflected in
seven different tables., Five descriptive ratings oI
strongly agree, agree, uﬁcer?ain, disagree, and strongly
disagree with ratings of 5, 4, 3, 2, and 1, respectively,

were applied.

&

Attitude of Trainees Towards the Implementation of

Functional Literacy. Table 135 shows the different aspects/

goals of functional 1literacy as idengified by ;the trainees

in the implementation of nonformal education program in
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i n IR 70
the Municipality of Catbalogan. The total weighted aver-
age for the seven areas iéentified by the trainees is
4.3# whicp means that the trainees agreed that the seven :
areas were implemented in‘CatbalogaL.

The trainees completely agreed that they learned
and acquired new knowledge and skills and how to relate
themselwes with other members of the society, ﬁith
weighted averages of 4.58 and 4,57 , respectivelj.

The trainees had not developed the love for reading
so much. Though they agreed that this had been imple-
mented in Catbalogan, this aspect had only a weighted
average of %.84, y

The data in Pable 13 imply that the majority of
the respondents favored the teaching df new knowledge and

ills. 1t is understood that the main objective of the
¢rainees is to. earn and improve their economic status, '
The findings likewise suggest that there is a need for
the nonformal educatién tréinors and'implem?ntors to give
more emphasis in thé teaching of reading, writing and
coﬁputation. Functional literacy should also be geared
towards nélping peopleﬂto.acquire simple mathematical
computatioh. Acqﬂisition oflthese skills will[ enable
trainees to becomé more productlve and ‘self-reliant, It
will also raise the literacy level of the people in ‘the

3

community as a whole,
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Attitude of Yrainees mowards the Implementation of

Vocational/Technical sSkills Yraining Program. Livelihood

sikills training as the goal of the trainees obtained
weighted average of 4.58 percent as shown in Table 14,
This signified that the trainees strongly agreed in this
particular area of the nonformal education program which
‘was implemented in Catbalogan.

One hundred of the trainees strongly agreed tﬂat
they were already enjoying the income from the vocational/
technical skills they acquired from the program. There
were also 2%l wno declared that they now live a more pro-
ductive and comfortable life because ‘of the added income
they are'earning through services after‘acquiring akills,

Phese findings imply that the nonformal education
trainees choose the courses that they consider mofe useful
to tunem. These findings will likewise guide- the trainors
and implemeﬁtors of thg program on ?ﬁe ?hoi¢e of voca- )
tional[téchnical skills that will enable trainees to
become m&fe self—reliaht, self-improved and economically

-

self-sufficient to imﬁgove their socio-economit status.

3

Attitude of Trainecs Towards the Implementation of

Civie Citizenship Training. Civic Citizenship as an area

in the nonformal education program is usuwally - given as
added instruction to trainees enrolled in vocational/ A

technical courses to complement their trainihg in skills,
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knowledge, values and attitude,

Table 15 shows the responses of the trainees
towards the implementation of this area in.gatbaiogan.'
The trainees generally ag¥eed that tﬂi;’ area. in civic
citizenship training was implemented in cvatbalogan. The
total weighted avérage was 3,96,

1t was Trevealed by the data that the trainees had
a2 deeper love for the country and had becomé nationalis-
tic., There were 188 of the 332 trainees who als¢o declared
that they strongly agreed on this area. One hundred
seventy-nine agreed that they became more involved in
comﬁunity development activities.‘ . v
. T@é data on Table 15 imply taat the trainees had
benefited from the civic—citizensﬁip training integrated
in the skills training program. This should be given
more emphasis by the nonformal education implementors as
civie-citizenship training is badly needed by the out-of
school esPECially in today's state of the country where

moral decadence is evidently on the rise,

Attitude of Trainees Towards the Implementation of

the Socio=Cultural Development. Socio=-Cultural develop-

ment aims to promote desirable cultural values through the

N ; .
orgenization of dance troupes, choraljgroups and musical

activities, drama groups and other cultural .activities,
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among the out-ofeschocl youth and adults, Friendly compe-
tition in various culturai activities among +the out-of-
schéol group are encouraged. i

Table 16 revealed that the trainees were not sure
whether the activities that they had partitipated in were
part of their socio-cultural dewelopment. Tﬁis received a
weighted average of 3;16 or uncertain, The trainees agreed
though that they loved and appreciated an indigenous

culture. This particu;ar.indicator got a weighted average

of 3.60, ; .

The ‘data show that there is still a great deal to

be done by the nonformal education implementors to enhance

meaningful socio-cultural activities.

r

Attitude of "'rainees Powarde the Iﬁplementation of

Physical Fitness Development.- The ultimate purpose of

nonformal edgcdiioh is the developmentgof the whole man
== the realization of the total personé&ity. It is not
enoygh that a peréon knows how to read, write and computei
. Nonformal education studénts ghoula learﬁ how to work and
live together in peace and mutual resyéct through whole-
some éames and séorts.

Table 17 revealed the attitude of the trainees

towarhs these pérticular aspects of the nonformal education

program. The total averagé weight for these indicators

<
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listed for sports develoPment is 3.56 which means that -’
the trainees agreed that this part of nonformal education
is carried out in Catbalogan.

It is also gleaned from the table that behavioral
outcome on ®I engage myself in sports activities like
basketbgll, softball, volleyball, etc.,® got a weigh%ed
average of 3.6l and fI learn to exhibit sportsmanship and
fair play“ with a weighted average of 3.57 which means
that thé trainees agreed on its impl%mentation.

However, the trainees were unaecided‘ on whether
they had developed the skills in playing basketball,
softball, volleyball and other sports activities. This
beha%ioral outcome was rated with a -weighted average of
%.49 only.,

The data on Table 17. signify that nonformal educa-
tion implementors haveé still much work to do with regards

¥

to the inmstruction of sﬁorts development.

Attitude of Trainees Towards the Implementation of
- ;
Leadership Training Program. Training program in non-

formal edugation are organized for selected youth and

, . ' t
adult leaders in the community to train them for greater
partlclpatlon 1n|commun1ty ﬁeveloPment projects and acti-

vities. The tramnees were requested to react towards

these important aspects in this area.
3 .

1
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The trainees agreed that Leadéréhip Training was
integrated and taught in the nonformal education in-
struction. The total weighted average was 3.85. The
trainees likewise agreed tha? they initiated, organized
arid led worthwhile activities in the commun;_ty. They
participated in seminars and workshops end were willing
to serve their country and fellowmen., +rhese items got
weighted averages of 3,80, 3,75 ana 3,98, respectively.,

The data imply that while the trainees ca£ already’
be depended upon in theﬂcommunity,‘%nere are still many
piojects and activities wnich can be promoted and used as
training grounds to make them outstanding leaders in
their respectiive localities. Today the country needs
leaders who can propel their respective qommuﬁities to

progress.

Attitude of Trainees Towards the Implementation of

Mass Media Program. ¢One of the activities of the 0ffice

of the Nonformal Education is the promotion of nonformal
eduéation through the mass media. This is done through
periodic radio broadcasts on specialﬂ toéic related to
rnonformal education. In every district, a radio listening
program is organized by the Bafangay Captainland thg youth
group, assisted by the nonformal education coordinator.

The listening group tune in to a radio broadcast at a
\\
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certain hour after which  they discuss among themsefves
the message of the broadcast. This is where learninggr
takes place -~ thus tpe listeners exchanée views and iéeas
on the-various aspects of the topics-presenxed i; the
broadcast program.

Table 19 shows fhese indicators/behavioral outcomes
of the program. The total wgighted average was,. 4,07 which
meant thaf the trainees agreed in the implementation of
this area. The trainees agreed that they now periodically
listen to special nonformal educati;n broadcast, they read
newspapers -and magazines and they viewed television pro=-
gram on government thrusts and projects. These behavioral
outcomes.rgceived weighted averages o% 4,46, 3,72 and
4,04, respéctively.

The data 8ighify that the +trainees are becoming:
aware of il impertahce’ of masy media, "

Problems Encouni6iéd By the Frainces in the
Tmplemen tALi0n_Hi Ehe_Precram

AvaFEnEss 6f preblems ebtaining in any program is
a plus factor £6F an eéffec¥ive implementation of such
program. IH tHi§ Stildy; He féﬁpSﬁd?l}%é‘ were wmade to
idgentify theiw Tovlens iA Félabien %é the program.

, fuis 8iRpls Frequensy and pevcentape distribytion
was used in determining the gravity of the probléms met

by the traineés in the implementation of +the nonformal

H

-
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education program as shown in table 20,
: i

Table 20

Problems Encountered by Trainees in the
Implementation of NFE Program

b
=

Problems fRank

312 ¢ 93,98 : 1

-1

Lack of placement for graduates
Lack of equipment and tools for

instructional purpose. ) s 301 ; 90.66 3 2
Short time allotment for training : 246 ¢ 74.10 3 3
Lack of involvement of the people

in the program., : 213 2 61,16 ¢+ 4
Lack of definite reading center : 201 3 60.54 3 5
Ko market {or NFE products : 198 : 59,64 ;: 6
Lack of funds to buy materials _

and otheér NFE supplies 3 164 ;3 49.40 ¢ 7
TLack of qualified trainors to teach 1
" vocational/technical skills ¢ 159 : 17.89 ;: 8
No problem® s 16 : 4.82 : 9

Phe for&fodt problem encountered by the trainees
was %lack of plé@ément fo: éfaduates." There were %12 or
93,98 p&Feéit who féﬁpﬁﬁdéd'tﬁ this item. It should be
noted that thé measite 6f an efrfective trafning program
is' the imm&disté empicyment of its graduates. Tﬁe second
most urgent preblem is #lack of equipment ﬁnd toolé for
ingtructidiil pibpepsst, DThis was claimea‘ by 301 or

90.66 percent of the respondents, Nonformal education
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implementors should understand that tools and equipment
are very necessary for effective skKills developmgnto

Qther problems that called for immediate éttention
were YPoor scheduling of classes®™ with 278 or 83.75%
percent; "Time allotment for training is snert¢ with 246
or 74,10 percent; “"Lack of involvement of the people in
the program® with 213 or 24.16 percent,

There were only 16 or 4.82 percent who signified
that they did not have any problem at all. The data imply
~ that the respondents were aware of and concerned with the

improvement of the program.

solutions 0 Problems as Suggested by.Trainees

Problems encountered should not be left unsolved.
Something must be done either +to minimize or eliminate
them alfogethsr: Alternative to solve the problems were
offered by %f&iﬁééé a8 reflected in Pable 2k, It is noted
that suggestiohs gffeved matcned W1th,the given problems,

Thé FeFeiest §oLuﬁian offered as evolved by 320 or
96.36 perééht 6f the 332 $rainees wals to -#provide more
tools aitd Sguipmé |-'E“ for skiils ’cfaming. Other ;ug—
gestions ééESf&Iﬁg}%ﬁ EHeé i imPurtanGé Wwere WC{nges must
coincidé With Free tine of the élleﬂ'ﬁéle“with 510 or 93. 37
percent; g R%ﬁé gﬁﬁiifiéd trdinorsth witﬁ 304+ oxr 91,57
peréent apd "Pfovide better incentive% for trainees® with

"

T

nr
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Table 21

Solutions to Problems as Suggested by Prainees

Suggestions

PP ' % Ramk

Provide more tools and equipment : 320 ; 96.36 : 1
Clagses must coincide with the free -

time of the clientele T2 310 3 93.37 & 2
Have qualified trainors : 304 2 91,57 5 .3
Provide placement for graduates s 299-: 90,06 ¢ 4
Provide incentive to trainees s 296 : 89,16 : 5
Faster/better support from the

people : 292 3 B7.95 ¢ 6
Courses must be in line with the

needs of the clientele : 268 ¢ 80,72 3 7
Provide definite learning center : 210 3 65.25 ¢ 8
Promote a closer tie-~up between

private/public officials : 108 : 32,53 ;3 9

"z 16 : 4.82 : 10

No suggestions

#

296 or 89,16 percent, ' ;

The%e were 16 or 4.82 percent who did not offer any
suggestion for the solution of their problems. There were

i

trainees who were probably not so much interested in the
i

program,

It should be noted that the suggestions given mostly

pertain to individual devélopment of the trainees, This
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implies that man is basically interested and concernéﬁ

with his own progress ratﬁer than 6f his fellowmen.

-

Courses as Suggested by Trainees

One of the suggestions +to %he solutiﬁn' of the
problems was offering courses that are in line with the
needs of the trainees. In this regards, the tra%nees were
requested- to suggest courses/trainings which they felt
were moré in line with their needs. Table 22 reflect the
courses that were guggested. The courses were divided
into four categories, namely; Trade/Technical, Foods,
Services and Hemdicrafts.

The course that was mast needed or demaﬁded by the
trainees wag Master Cutting with 182 or 54.82 percent,
Q@her courses that were demanded by the trainees to be
qffered were Heavy Equipment Operator, Patis/Toyo-Making,
M_fa_tsonry, Plumbing and Candy-Making. '

Aﬁong the trade and technical group, the trainees
wanted that "Heavy Eguipment Operatoré should be giwven the
priority. This got responses from 148 or 44.58 perceﬁt'
of the 332 trainees. Other courses which the trainees
preferred were Masonry and Plumbing. e

In the Food category, the trainees preferred for
the offering of Batis/moyo-Mgk%ng which got responses from

182 or b4.82 percent. 'Others preferred courses recom=

"

~niegisien

=
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Table. 22

Nonformal REducation Courses ag Suggested

by Trainees

Courses : F : % : Rank
A. Trade/Technical ”
1. Diesel Mechanic . 102 3 30,72 : 8.5
2, Heavy Equipment Operator s 148 3 44.58 ¢ 2
3. Masonry ‘ : ﬁ98~‘ 29.52 ; 9
4. Refrigeration z 144 s 43.37 + 4
5« .Upholstery e 102 ¢ 30.72 3 8,5
6, Wood Carvﬁng e 9é s 27,71 ¢ 11
7. Plumbing : 126 3 37.95 ¢ 5.5
B.. Foods -
1. Patis/Toyo Making‘ ¢ 146 ¢ 43,97 2 3
2. Cake Decorator ¢ 94 3 28,31 ;3 10
3. Candy Making : 126 ¢ 37.95 5 5.5
C. Services ’
1. Méster Cutter s 182 : 54.82 3 1
2. Fashion Designiﬁé ¢ 112 5 38.73 ¢ 7
3. Hair Science s 42 3 12,65 7
D. Handicraf®
1. Home Decor : 58 3 1757 ¢ 14
2e B;g Making s 61 3 18,37 3 13
3. Hair Accessories : 72 3 21.69 : 12 -

N
~3
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mended were 6éndnyaking and Cake-Designing,

For the service cétegory, the trainees suggested
that Master Cutting and. Fashion Designing be &éffered. “
These tyb courses got responses frgm 182 or 54.82 percent
and 112 or 38.72 percent, respectively,

Por the Handicraft category, the trainees expresséd
preference for the offering of Hair and Accessories and
Bag=-Making.

The data on Table 22 suggest that the trainees like
to have additional +training on courses which enhanc;

" better chances of self-employment.

Impact of Nonformal Education Program on the
Behavior of the People and the Community

To determine whether the nonfﬁfmal education program
had provided evident impacts on the lives of thé people
and the behavior of the community, the trainees were made
to react to eight positive statements, bther attitudes
were measured in'tyo ways: towardsvthe program in general
and. towards each itemized component or aspect in par-
ticular, .
| Table 23 shows the e%ght positive stateqents on the
impact of-ndnformal education preogram on the people and
the community.

; .
The total weighted score for “strongly agree" was

4420, for Magree! 3804, for ‘“undecided" 13%23. The total

-
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weighted score for "diaggee“ and Y“strongly disagree! were
634 and 75,.r98pectively¢ The total weighted average w;s
384 which meant that the respondents agreed on the positive
impact of the program on their lives and community.

There were four items which received a response of
tagree®, These were items number 2, 3, 5 and 7 with a
weiéhted average of 3.51, and 3,51, respectively. ‘The
trainees strongly aéreed on item 1 witﬁ a weighted average
of 4.72,and item 6 with 4.89. However, the trainees were
undecided on items 4 and 8. These two items have a
weighted average of 2.92 and 2.74. -These wdre only the
two items' which drew unfavorable responses from the

trainees, . ’ ”
. &

Table 24

Summary of the Distribution of Weighteh Aveﬁageg
for Table 23! ;

Welghted

Score ;. Number :  Percent ! Description
. : 2 : 25.00 sStrongly Agree :
4 ‘ : 4 : 50 i shAgree
> : 2 G 25.00 :Undecided
? : 0 ¢ o, 1
1 : 0 0 .

Total | 8 :100.00 :
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Table 24 reveals ‘the summary of the weighted
averages for the responses in 'Pable 23, Theré were 2 or
25% who strongly agreed, four or 50 percent who signified
a descriptive rating of “agreeﬁ; 2705 25,00 percent far
mmdecidedn, |

The?findings shown on Table 24 proved +that the
attitude of the trainees towards thegimplementation of the

nonformal ﬁducation program in Catbalogan was significant-

ly favorable in all aspects,

1S

Implication to Nonformal Fdueation Program

Education is for human dewelopment. Be it formal,
nonformal. or informal, education aims to dewvelop the human
potentlals in terms of knowledge, skills and walues.

In line with ‘the thrusts of the Department of
Education, Culture and Sports in improving the quallfy'of
life of the greater number of people, especially in thg
rural areas, the bepartment, through the pureau of Non-
formal Education provides-meaningful?1egrning10pportuniw
ties to its clientele, particularly the out-of-school
children, youth and adults. This nonformal education
ﬁrogram is an alternative for, a supplement to, and
extension of the' formal school system.

e

Nonformal education activitieg are earried outside
t 1

the framework of the formal school system. mhey maybe
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conducted either outside or inside the formal school
classroom but it is best conducted in buildings or centers
built for the purpose. The opera&ion of nonformal educa-
tion program has been on-going for almost two decades but
a2 number of problems have yet to be solved.

while the government provides resources -- material
and personnel -- to nonformal education progr%m to achieve
certain objectives, results and effects are far from
being encouraging hecause of the apathy and ;ndifferencés
not only of the +target clientele but also of school
administrators. -

rhere is a need for a cooperative endeavor, not
only among the implemeptors‘of:the program but also among
11 those wno are involved in the education of the masses.
People muét pe involved, everybody must be motivated to
participate actively in this program.

It has been pointed. out tha£ there are many agencies
of government and non-government, iﬁvolvéd.in nonformal
education program. Howewer, the fiela is too wide and the
number of clientele is too hig that even with the partici-
pation of many agencies, some areas can not be fulL;
covered. "The.harvest is plenty but the laborers are few'",
Th; participation of many agencies and. people in the pro=-

gram, both quantitatively and gquelitatiwely is still

essential.
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Nonformal education programishould be systematical- -

-

1y planned; The interest, problems and needs of the
clientele, community and the country as a whole should
always Bbe considered. The objective; must be +the total
develoPmen% of the trainees for social and economic
progress. Courses like civice-citizenship, leadership, .
sports and others should always be integrated in the
livelihood training.

Funding must be provided and better incentives to
cocrdinaﬁors and trainoré gshould be given., A miscon-
ception of the value and importence of nonformal education
to national and economic dewelopment on the part of the
policy makers and economic planners can lead to the
omasculation of the funds allocated to the program.

While the number of out~of-school youth and adults

E

. . s 7 .
keeps on increasing, the mission of donformal education
|

consequently ﬁepo@es bigger and intensive, and if un-

attended to, becomes unfulfilled. Pest achievements can

be the béses in mapping our future activities to ensure
fhrther achievemejts. Given more encouragement and public
support, understaqdlng, and. appreciation nonformal educa-

be'greatly improyved and successful,

' ,

tion as an 1nstr$jent for national development, may vet

?

s

{
i
I
|
1
I



Chapten 5

¢

SUMMARY OF FINDINGS, CONCLUSIONS AND RECOMMENDATIONS

Summary

This study attempted +Ho determine +the extent to
which nonformal education has contributed to +the socio-
economic sbatus of its graduates in the different public
schools in the municipality of Catbaiogan. It involved
332 trainees, 171 of which are male ;nd.l6l are female,

it-covered school years 1987-1988 and. 1988-1989,

Findings

The findings of this study are presented in éc-
cordance with the order of the specific guestions.

l. Profile of respondents

1.1. There is a negligible difference as to
sex on the number of respondents in this
particular study. . There were 171 male
and 161 female respondents.

1.2. Generally, the trainees were of tng
younger generation. a4 majority éf them
were under 24 years old. seventy-three
or 21,99 percent were of ages dz-23

N years, 53 or 15.96 percent with ages of

18-19 years, 49 or 14.16 percent with ages
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1.3, Generally, the trainces were mainly{é
£,

of-school youth. A majority of 80 or:

!

24,10 percent were high school graduatéﬁ
Fifly-six or 16.87 percent were elomdntgfg

. , i& E”* ﬂlg
. school graduates., There were 50 OIMB&&é%i
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percent who obtaimed college degrees*dﬁ&
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13 or 13.92 percent wexe proi9851onaﬁ#g§4'

L%

<i g"

The college graduates were mostly T
A

"

employed adults. I A
|
{

1.4. A bip number of the trainees were stlhw }g

?!

\ u'
single. There were 192 or 57.83 percent%
i‘f
who were of this status. There were l16

a

b

or 34.94 percent were married.

L}

3
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Socio—~economic status of trainees
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2.1. A majority qf the trainees with traini
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' i
had not found any employment at all.

'The predeminant livelihood skills acquired

by the g;aduates was %utoﬁot;ve with 46.
f
v Ty

or 1%,86 percent of the 332 trainees.

gost of these graduates were male with
only two female, Cosmefology was the most
demanded gkills among the female group
with 43 or 19.25 percent, &he leas£
attractive course among the male group

was furniture making with only five or

'1.51 percent and Basketry with 8 or 2.41

i
percent, ¥

A major;ty of the graduates have gained
employment. Most of them who created
their own employment were those who 'booki
up Cosmetoloéy. There 38 or 11l.45
percent'of them, Other skills that were
employable were Food Husiness with 30 or
9,04 percent; Beautician with 23 or !
7.53 percent, Dressmaking with 22 or

6,63 porcent and Driving with 21 or 6.63%
péréenéi'

¢enepally, the traindes/graduates had
garhed additional inéome for their .family

¥

With their improved or newly acquired
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bl

37

&
[

from the courses taken through the non-

"' formal education program. The number of

2.5.

Pléns

5.1,

&
¥
trainees who used to earn income of
J

"$100.00-P499,00 was reduced from 149 or

44,88 percent to 92 or 27.71 percent,
Those who used to earn $3,000.00 or over
increased from 4 or 1.20 percent to 24 or
T.23 percent., '

That the graduates were able to acquire
appliances out of their additional income
through the nonformal education trainings
is very évident.as'3i2hof 93.98 percent
of the 332 were able to acquire electric
fans. There were also 301 or 90,66
percent who acquired radio sets, 204 or
61.45 percent, with gas’stoges, gnd 198

or 59.64 percent acgmired sala sets.
. N i T 9

-

of Graduates

‘Most of the graduates expressed dissatis-

faction with their employment beéfore i
training, Of the %32 graduates, 230 or
©9.28 percent had expressed this feeling.
only 102 or 30,72 percent were-satrbfied1

with their job. .
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3.2,

3.3,

3,4,

98 *
Majority of the trainees felt that the
nonformal education program had greatly
helped them in the improvement of their
socio-economic status. Two hundred
seventy-eight or 83,72 percent expressed
this feeling.
One hundred ninety-eight or %59.64 percent
of the graduates felt that the nonformal
education itraining assisted %hem in tneir
job placement.
Most of the graduates were still willing
to acquire additional skills. There were
301 or 92.06 percent who expressed this

feeling.,

Status of the nonformal Education program

4.1,

4o,

The trainees have declared that the
objectives of the nonformal education
were satisfactoriiy implemented in
Cathalogan. The toval weighted average
for the four objectives was 3,80,

The trainees have agreed that Functional
Literacy, one of the areas in, the non-
formal education program was implemented

in Catbalogan. This obtained a total
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445,

99
weighted averapge of 4.24, Of items 6 and
7 of the sewen items for Eunctionai
Literacy, the trainees have strongly
agreed on their implementa%iPn.
Livelihood skills or vocational-technica;
courses received a total weighted average
of A4.57 wnich signified that the trainees
s%rongly agreed on its implementatibn.
Civic-citizenship course which is usually
integrated in all skills t:éaining scor
a total weighted average o. 3.96 whit
meant that the trainees agreed on its

implementation., One hundred eighty-

eight of the trainees nave agreed that

they have learned to be nationalistic
and developed a deeper love foxr the
Philippines.

The %rainees have also agreed on the
imple%entation of the sociow-cultural
aspect of the program. The total
weighted average for the two items on
this aspect was 3.38. Howewer, the
trainees were undecided on the effect-
ivity of the implementation of item

number one which refers to the trainees!
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4o

4.8,

4.9.

100

participation in the socio=cultural

activities. . . p

+ ¥

The trainees have also‘agreed:that leader=

'ship training was integrated and taught in

%he nonformal program. The total weighted
average for this was 3,65, _
ﬁhe trainees have likewisefégreed on,the
implementation of the mass media. They
felt that.this strategy had developed in
them the love for listening over radio
broadcast and the habit of reading more j
newspapers. The t%tal weighted average
for this was 4.07.

Various problems have been encounttered by
trainees with regards to .the implementa-
tion of the nonformal education program.
Foremost of these problems is the “LackP
of placement for graduates." This got
responses from 312 or 93.98 percent of
the 332 respondénts. Another significant
problem of the trainees is the "Lack of
tools and equipment for instructional
purposes®, There Wefe 301 or 96.66

who declared on this.

Problems that arose in the implementation
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of the program must be solved, Three
" hundred twenty or 96.3%6 percent of the
trainees declared that tools and equipment
t be provided for effective instructions oﬂ
skills dewelopment. s
4,10, The trainees were made to suggest some
training courses which they needed. There
were five courses suggested, such as:
Master Cutting, Heavy Equipment QOperator,
Patis/Toyo-Making, Refrigeration, Plumbing
and Candy-Making.
5. Impact of Nonformal Education Training on the
Behavior of the People and the Community
5.1. The trainees agreed that the Fonfo}mal
ducation ﬁrogram havé ébmehow influenced
. and modified the behavior of the people
and the commuhity. The total weighted
average four the eight items included in
the questionnaire was 3.84.°
5.2. The trainees strongly agreed on “Positive
interest on community affairsW and “In-
‘creased respect for public and private
t property with a weighted average;of'4,72
and 4.89, respectiéely.

5.3%3. The trainees were undecided on items
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-

number 4 and 8, The obtained dwerage for

‘these two items were 2.92 ana 2,74, re-

“
3

spectively.

6. lmplicétion to Nonformal Education proéram.

6.1, While the nonformal education program is
carried outside of the fra@ework of the
formal school system, it must have the
full support from the administrators,
instr;cﬁors; clientele and thel.communityo

6.2, TPunds should be afforded to the. program
for its implementa%ion and effective
operation. '

§.3. The needs of the clientele and the economy

of locality stbould be given utmest con-

gideration in the offering of courses,

UOnclusionJ

s In the iignt of the data gathered, the following

conclusiong were drawng
]

1. Respondents to tne study were mature and mostly

belong to out-of-school yéutn and wnemployed adults.

2. The nonformal education program particularly on

-mocatlonal/technlcal skills had contributed to the employ-

ment of its graduates.

3, A good number of the graduates were self-
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employed by applying the skills they acquired in trainings,
thus uplifting their socio—economic status,

4., Most of the livelihood skills training offered
were on service.-  There were very few wno took up fishing
and agricu;tural skills,

5. The objectives and the warious aspects of the
nonformal education program were satisfactorily implew
mented in Catbalogan. Much more could be done to make the

program more viable and responsive to the needs of the

+

community..

6. The most pressing prohlems which nindered the
effectiveness ot the program were; lack of placement for
graduates, lack of tools and equipment for instruction
and the timé alloted for tne‘training program was *too
short, R

7. ‘The .general attitude of the trainees towards

2 .

the various areas of the nonformal education program was

fayorable. This implied that the trainees accepted the

mal

program in general.

. [
8. The nonformal education program had'a great
impact on the behavior of 'the people. It had developed on
them, consciousness of their role! as responsible citizens

=not'dﬁly in thelr partiéular community but also of the

country.
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Recommendations

In the liéht of the findings, revealed in this
study, tﬁe following recommendations are offered:

1. ‘Nonformal education planners and implementors
should look deeper into the extent of the iﬁplementatién
of the objectives, areas/aspects and strategies of the
program with the end in view to evolving innoYatioﬁs that
will make the program moré r33ponsivé~th the ﬁeeds of the
trainees? the locality, the locality, the province and the
country in gemeral.

2. The measure of a truly successful education
program is when its graduates find themselves gainfully
employed and earning enough for a comfortable life., To
attain this degree, it is imperative that the program must
look into the placement of its graduates. ‘

%+« Courses offered by the nonformal education
program with‘insignificant relevancé to the needs and
demands Jf the trainees should- be replaced with those
courses which were suggested by %5e trainees,

4, The nonformal education program is addressed to
meeting the wniversal goal of equity, which is improving

the qualit§ of life oi the people who have less in life,

" Phe program therefore, should be geared towards the total

development of life, itself; its implications on the eco-

nomic, social, political amd cultural well being of man.
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5. There should be closer and.stronger linkages
between government and non-~government agencies in oxrder
for the program to gain wider participation and greaéer
success, .

6. Like otnher investigations, this study has its
own limitations. 'To bhe éble %o project a more encompassing
profile of the nonformal education ﬁrogram in the communie
ty, more extensive regearches should be in order. The
researcher hereby recommends the folLowing:o

6.1, A Somio-economic survey of the graduates
be conducted in the interval of three
years.

6.2, Surwey on the impact of rural déveloyment

. through nonformal education.

6.%, Study on community resources as a basis

for offering skills %training.
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« APPENDIX - A%

QUESTIONNAIRE

NONFORMAL FDUCATION PROGRAM: ITS IMPACT ON THE
SOCIO-ECONOMIC DEVELOPMENT OF THE TRAINEES

Sir/Madame,

You have been selected as one of the respondents
on the study of “Nonformal Education Program%: Its Impact
on the Socio-Economic Development of the uraineest, The
data that you will provide will be used for educational
purposes. Please answer the questions as accurately and
honestly as possible, Everything will be held confi-

dential, .
Thank you,

Remedios S, Mendiola

INSTRUCTION:

Please write tne information asked of you in the
space provided for or place a check mark (/) where it is

necessarye.

Personal Datas o

Name c i Sex Age

NFE-Course ‘aken ' ' Year Taken

NFE Training venter

ﬁome Address

5treet Barangay Town

|
If marriea, name of spouse

o0

civil Status: ( )} Married
it

( )} Single

aw

* () widow : No. of Dependents




Nationality

Educational Attéinment;
Please check youf educational status.

Professional High School Graduate

College Graduate Undergraduate High Sch,
Undergraduate~College Elementary Graduate
No schooling _ Primary Graduate

Employment Record:

*

Name of Present Job

Write '"Unemployed® if not empioyed

Employex: . 2
Write self~employed 1 you are engaged in &
gainful occupation without working for some-
body.

What employment d4id you get from your Nonformal Education
training? DPlease check,

Farmer carpenter

fisherman ~ food business

auto mechanic swine/livestock raiser
drivexr beautician

poultry raiser Manicurist

dressmaker tailor

watch repairer others (Please specify)

radio technician

what is your estimated income from your Nonformal Educa-
tion knowledge and skills? Please check.,

P 100.00 -~ P 499.00
500,00 -~ 999.00 ;
1000000 - 14‘99.00
1500,00 = .1999,00 . {
2000.00 . - 2499,00 | .
2500,00 = 2999,00
3000,00 = over

Please check the different appliances that you have ac-
quired through Nonformal Education training income,

radio . electrie fan
stereo~cassette electric iron



rice cooker television

- gas range/stove * - electric stowve
pressure cooker - beta. '
blender - sewing machine -
toaster - washing machine
refrigerator others (Please specify)
components

Plans and expressed needs of the nonformal education
graduates; Please check the answer to the following
guestions. ’
‘a., Are youw contented with

your present job or

employment? « ¢« ¢« o « o o o« o« ( )} Yes { ) Ko
b, Do you feel that your ’
nonformal education
training had helped you '
in your economic status? . . () Yes: ( ) No

c. Do you from the
school to find job ’ .
for-you? .« « o o o o« » 2 « o« () Yes { ) No

\ i
d. Are you interested to
acquire anotvher .
nonformal education :

skills training®?, . . . . . () Yes () No

€. Lo you intend to stay
in your employment :
peI‘manently'? e + e & v & » @ ( ) Yes ( ) Ko

Status of the Nonformal Education Program

Below are the objectives of the nonformal education Pro=-
gram according to the nonformal educabtion Primer., Check
the column that best describes the effectiveness of its
implemgntationw

-

iFully :08uiS= :Modeé- :Less lm-:;Not ime
:Imple-~ :factori:rately :plemen- :plemen-

Objectives - :mented :ly 1lm=- ;Imple~ sted : .ted
s :plemen~:mented . :
H :ted 2 . . .

* -
i : H .

1. aware of the

-



sFully . :Satis- ;Mode-~ :Less ImeNot Iin-
* :Imple~ :factoriirately :plemen-:plemen-
Objectives smented :1y Im- :Imple- ted ted
:plemen-:mented
s ted

LL N 1 ]
os s 4

»
os #0 02

vital role as
CHANGE agent
in the promo=-
tionn of the

activities :

L1
¥

Integrates so-;:
cial and eco=-
nomic develop-:
ment programs
and activities:
and services
of organiza- .:
tion and agen- ‘
cies for the :
disadvantaged.
through coo-
perative plan- '
ning and work.: :

»e
[ 13
as
an

ae
=
e
L1
[ ]

L L]
(13

-a (1) (1] as
-
e av (1) L 1.
- L] an
>0 L1

at
20

Evolves an :
effective pro=-
gram of work i :
based on com=-

munity needs, :

as
e
L]
o

.’
o
-
Be
(1]

Provides trai-:
ning i woca=- 1<
tional and occu .
pational skills ’
either as pre=:
paration for
employment or 3
for inereasing
competency in
various voca-
tional and
occupational
arca.

(1) o
an e
=

.o LLJ
. .

as
(1)
be
(13

e
e
(1]
%

(1]

L 3]
1]
a0
LL]
-9



Below are the program areas of nonformal.education program.
Check the column that best describes the impact of which
the activities for each program area have developed in
Yourself.

Strongly Agree Uncer- Disagree Strongly
‘Agree tain Disagree

1

4. Functional
Literacy
1
l. I can '
p express my .
thoughis. . :

——r—

2, I can .
express my 1
thoughts
in writing.

3. I can com~- .
prehend
what I read,

4, I develop
love for 1
reading.

5. I can make .
numerical ¢!
computation
for my needs,

6. I learn and
acquire new
knowledge
and skiltls.

7. I have learned
to relate \
with others.

-



B. Vocational/Technical Skills wraining

C.

1.

4.

Strongly . Agree

Agree

Uncer-
tain

Disagree

Strongly
Disdgree

I utilize ~
the voca=
tional/
technical
skills
required.

I show
improve-

ment in

my occupa-
tional skills.,

I enjoy an
increase in
income because
of improved
occupational
skills.,

I live a more
productive and.
useful 1life.

Civic Uitizenship Training

l..

Se

I become aware

of present gov't
development
activities,

I 2m more
invelved in
community
development
activities.

I love my
country and
become na-
tionalistic.




Strongly Agree Uncer- Disagree Strongly
Agree tain - Disagree

t
I
D. Soclo-gultural Development

l. I join worth=-
while sociq=
cultural ' ! ‘ .
activities
such as cho-
« ral groups, |
dance troupes, |
dramatic |
guilds, etc, , : i
| \ ;
|
I

1 1
2, I love and j
appreciate an- ‘ '
indigenous o ‘ ' h
culture. t ‘
|3

1 1

ot | I.,‘l

E. Sports and Physical Fitness Develogmep% -]
: =

1, I engage « | ' * ’l
myself in !
sports acti-
vities like
basketball, U LJ . - 1
volleyball, :
] arnis, etc,

o pkills in . |

playing. |
' the above’ ,t
! games.

2, I dewelop ; |
{
|

3+ I learn to .
exhibit i | C
sportsman= .o o ‘

Shig and . 1 , 'i |
fair play. g |
v !




" Strongly Agree TUncer- Disagree Strongly
Agree tain Disagree

F. Tweadership Training

1. I initiate/ -y
organize ; vt
worthwhile
activities
in the com-
m‘m.i.ty-

——

2. 1 participate
in seminars,
workshops. ¢

¢t. Massg Media

1. I listen
periodically
to radio
broadcasts R
in special |
topics re- 1
lated to b
Nonformal
education,
agriculture,
etc.

2, I read |
newspaper, .
magazines,
etc,

5. I view
television
programs on
government
thrust/
projects.




i
Problems in the Implementation of the Program

_ Please check the problems which you have met in
the implementation of the Nonformal Education program,

l. DPoor scheduling of classes,
2., Lack of funds to buy supplies and materials,
3. , Lack of permanent training centers.
4. + No placement program for graduates.
5. No market of products.
6., Time allotment is short. |
7. ZLack of tools/equipment for instructional
purposes, )
8.t Lack of qualified trainors to teacher voca=-
tional skills,
9. Lack of community involvement in the program;
. 10, No problems.
11, Others, please specify

Solutions to Problems Met

L4

Please check the solutions listed below which you
think can help solve the problems.

1. Classes must coincide with free time of
trainees,
2. Sincere support from the community.
3, Provide placement for graduates,
4, Have more qualified trainors,
5. Provide training centers.
6., Provide better incentives to trainees, |
7. Provide more tools and eguipment,
8. Courses must be in line with the needs and
interest of the trainees,|
9, Provide closer tie-up with public/private
sectors.
10, Others, please specify

Suggested Courses that Myst be Offered

Please check the different coﬁrses which you
believe must be offered by the program.

' . 1 '

A. Trade/Technical : o

l. Automotive
2. Engine trouble



3., Diesel Mechanic

4. Plumbing -

5. Heavy Equipment Operator
6, Refrigeration

7. Masonry

8, Wood Carving

9, Furniture-Making
10. Upholst.:
- 11. watch Repair

12, Others, please specify

i

e

&

B. Food Business

l. Food Processing

2, (Cake Decoration

3, Candy-Making

4, ©Pastries

5. Main Dishes Preparation
6, Fish Cooking

7. Patis/Toyo-making

8. Others, please specify

¢., Services

1. Jlashion Designing

2. Dressmaking

3. Cosmetology

4, Beauty Culture

5. . Hailr Science :

§ Master Cutting

7. Others, please specify

-

D. Handicraft

1. Home Decor-Making
*2, - Bag-Making
13, Shell Craft
4, pasketry
dHair Accesories .
N 6. Others, please specify
1 H

v
]

Impact of nohformal gducation Program jon the Behavior of

the reople afid thée Community.



Below is a list of Behavioral changes which may have been
affected by the nonformal Education program in the people
and in the community as a whole, Please check wnich )
appropriately descripbes your observation,

The Nonformal Education Program has developed in the
individual and Community:

Strongly Agree Uncer- Dis- Strongly
Agree tain - Agree Disagree

l. . Positive interest
on communmity
affairs.

2, Active involve-
‘ment in community
affairs.,

5. Wholesome attitude
towards leadership
and fellowship.

4, 1Increased respect
for law and
orders,

5. Improved quality
of homelife,
health and
sanitation,
nutrition, etc.

6. Increased respect
for public and )
private property.

7. Higher economic
status,

8, Increased on
environmental
ecology.

9, Others, (Please
specify)




Legend

r

i

Stronély Agree
}gree
Uncertéin
Disagree

Strongly Disagree

Buong Pagsangayon
Sumasangayon

Walang tiyak na Kapasiyahan
Hindji Sumasangayon

Buong hindi Sumasangayon



APPENUIX B

MGA PAKI-ANA-HITONGOD HAN PAGRAMA HAN EDU~
KASYON DIREPORMAL: AN EPEXTO HA
PANSOSYAL NGAN PANEKONOMIYA
NGA PAGUSWAG HAN MGA

TRENES N

Sir/Madams

Osa ka nga napili nga tagbaton dida nin osa nga
pag-aram han program han Edukasyon diri pormal; “An
Epekto Ha Pansosyal ngan ran ekonomiya nga Pagdukwag
han mga Trenes®, An mga datos nga iyo ihahatag gaga-
miton ha panuyo panedukasyon. -Kon mahihimo alayon
hin paghataé hin tuptup nga baton. An ngatanan dinhi

hihilomon,

£

Salamat,

REMEDIOS S. MENDIOLA

-3



Instruksiyon: .

Alayoh pagsurat han impormasyon nga inaaro ha imo
diaa hit blanko nga lugar o butangi hin tsek (/) kon
ginkikinahanglan, )

Datos nga Perscnal:

Ngaran Babaye ____‘Lalaki . kdad ___
Xurso ha NFE nga Ginkuha ‘
Tuig Kkuhaon
Sentro/Iugar han Trening
Inookyan/adres

Kalsada Barangay Bungto
Estado sibil: ___ Inasaw-an; .kon inasaw=-an; ngéraﬁ han

asawa/bana

Waray asawa
Balo

Xadamo han ginsusuportahan
Pagkatawo nasyonal
Edukasyon nga natapos

I

Alayon pagtisek han pag-aradman nga imo natapos:

Prépesyonal

Gradwado ha Kolehiyo
Naglu-ang ha kKolehiyo
Nagtapos ha hay-eskul
Naglu-ang ha hay-eskul®
Gradwado ha Seksto Grado
Naglu-ang ha elementarya
Nagtapos han primarya
Naglu-éng han primarya
Waray pag-eskoyla

T



-

Rekord hignong han trabaho:

Ngaran han yana nga trabsgho

'QKﬁnwaray trabaho alayon pagsurat - %waray trabashov

Amo

Isurat "tiglugaring® kon may-ada nimo kalugaringon

nga pagpakabuhi ngan waray ka amo.

trening

T

|

pakabuhi? Alayon pag isek.

i

Ano nga pag-empleyo an imo nakuha katima han imo
ha NFE?

parag-oma

parapangisda

mekanilo han awto

drayber

pagmanukan )

parapanahi hin bhado *

w3

para-ayad hin relo

.tekniko han radyo

F

karpentero

pagbaligya hin pagkaon
pagbabuyan/pagbakahan/pagkarabuwan
pagpahusay hin kahimo :

-~

pagmanikyur
panahi para kalalakin-an
iba pa (alayon pagtukib)

Pera iton imo kita tikan han iegular mo nga pag--1
| .
F f

!
100,00 ‘ P igg.oo
500500 ’ 999,00
1,000,00 1,499.00 T
1,500,00 . 1,999.00 : ’
2,000,00 2,499.00
2,500.00 — 2,995.00

3,000.00 ______ subra pa



*

Pera iton bana-bana mo nga kita tikang han imo
nahibaruan nga kalasguran han NFE? Alayon pag tsek.

P 50,00 P 99.00
100.00 : _ 199,00
200.00° . : 299,00
300,00 ‘ , _ \ 399.00
400,00 L 499,00
500,00 . 599,00
600.00 } -699,00

" 700,00 799,00

' 800,00 - 899.99
900,00 , 999.00

1,000,00 subra pa

Alaeyon pag tsek an magkalain lain nga mga garamiton
nga imo naparuk tikang han kita mo pagkatapos han drening

han NFE, . -
] radyo
esferyo-kaset
gas rends/gas estod
s bentilador

elektrik nga pléntsa

elektrik estob

rays koker

presyur koker

blender

toster - ' :
repridyeretor ‘

komponent

telebisyon

beta

makina hin pagtahe '
makina hin paglaba’ Pt

iba pa. Alayon pagtukib

|

T



Mga plano o iginpaabat nga mga kinahanglan han
nagtapos htan NFE. Alayon- pag tsek han mga baton han mga

masunou nga mga paki-ana,

?
a2, Kontento ka ba hit imo yana tra?aho o empleyo?
0-0 ’ Diri

[

b. Naabat ka ba nga an imo trening ha NFE nakabulig ha
imo yana estaco ekonomiko?
0-o0 —— Diri
k. Nagkikinananglan ka ba hin tambulig tikang na eskuylahan

hit pamiling mo hin iba nga trabaho?

"0-0 Diri
d. Interesado ka ba magkamay-ada iba pa nga kalusguran
han NFEY
0-0 Diri

e. Ano nga kalusguran han NFE 1t imo naruyagan pagtrening;

(alayon pagtukib)

¥ -

Estado han Programa han NFE: )

Ha ubos amo an mga tingoha han Programa han NFE
subay han primer han NFE. Tseke an kolum nga nagsusumat
hin maupay han kaépektibo han implementasyon.

' . tDaru-:
' Mga Tingoha sdamo ;D20

1. Pag=-abat han pagkaw ]
importante nga | . :
katungdanan ha P . ')
pangin anente han |, i o .
pagrbag—o han ? ¥ ; |
promosyon han
mga|trabahoon,

B L o .

| i i

-
*s
-



Mga Tingoha

. tGUTU-

:Daru-: : :
G‘u'tl :guti .

Damo

sdamo . Waray

2. Pagtimpo han mga
programa pagpadukwag
pansosyal ngan pan-
ekonomika ngan han
mga buruhaton ngan
serbisyo han mga
organisasyon ngan
mga ahensiya para han
mga kablas pina-
agi hin binuligay
nga pagplano ngan
pagbuhat.

3, Paghimugso hin
epektibo nga prog-
rama hin panarabaho
base han kinahanglan
han komunidad.

4, Paghatag hin trening
parti han bokesyonal
ngan panginabohi nga
kalusguran para
preparasyon ha pag-
empleyo o para Dag
dugang han kalusguran
han magkalainlain
.nga hokasyon o pag-
pakabuhi, -

e
-an
L L)
(13
L]

L )
ae
-e
L 1)
(13

¢

n

Ha ubos amo an mga programa sakop han NFE nga

pagaradman.

Pseke it kulum nga nagsusumat han ka epektibo

han mga artibedades han kada programa nga nakapagpauswag

han imo kalugaringon.

A. Pagkabgsa]h
Pakasurat

: oiGuUti=;Guro~syaray
sdamo : ay  :eguti s gud

1, Naigisiring ko an
akon ginhuhunahuna-
2.’

L ]
L
L 13
-e
oe
-
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6.

S

Naisisiring ko an
akon ginhuhunahuna-~
an pinaagi hin pag-
surat.

' Nasasantup ko it
akon ndbabasa.

Nagkamay~-ada ako
pagkaruyag hin
pagbinasa.

Nakakapagkontar ako
‘hin mga numero para
ha akon kalugaringon
nga panginahanglan.

Nahibabarce ako ngan’
nagkakamay-ada bag-
0 nga hibaro ngan
kabatiran.

Nahibaro ako hin
pagtagad han igka-
sitawo. -

-

Trening ha Bokesyonal/Teknikal nga

Nagagamit ko an
bokesyonal/teknikal
nga kabatiran nga
"akon naamkon,

Naipapakita ko an
pagtikaupay hit akon
kabatiran ha pag-
pakabuhi.

" Natitilawan kg an
dugang nga kita
tikang han maorocopayda
nga kabatiran han
pagpakabuhi.

Produktibo ngan
mapulsanon it akon
kinabuhi.

L 43

s

Kabatiran

29

L 1]

L 3]
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o
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Yrening ha’ yxatungdan Sibikb,

Nahibaruan ko an
mga aktibidades han
yana nga pan-gobyer-
nohan para pagka-
dukwag. .

Nahiaapi ako ha mga
buruhaton nga pagka-
dukwag ha komunidad.

-b
ae

Nagin mahigugmaon
ako hit akon nasyon
ngan nagin “nasyon-
alistiko" ako.

be
[ 1]

' Sosyo~Kultura nga ragdukwag.

nabulig/nasali ako

hin mga mag-upay nga

mga buruhaton pan-
sosyo=-kultura sugad

hin panganta hin

grupo, pagsayaw ha

grupo, mga drama

ngan iba pa. : :

Nahigugma ngan

naruruyag ako

hit aton kalu-

garingon nga

kultura, T :

Esports nga Pagpadukwag han yrisik

Nagbubuhat ko han
mga aktibidades pan
esports sugad han
basketbol, arnis
ngan iba pa.

-
(1]

, Nagkamay-ada ako

kabatiran pag-uyag
han ada ha Ighaw
nga mga uyag.

L1 )

L

ne

-3

L1

.
(1]

al nga Kabatiran
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Za

Nahibarc ako

pagpakita hin
pagka esport
ngan pag-uyag'

hin waray limbong.

Trening han Pagkalider,

Ako an nagtitikang/
nag-ocorganisar hin

mga mag-upay nga
mga aktibedades
hin usa nga liaer
ha komuniaad

Nabulig ako ha
mga seminar o
workshop.

ragsangyaw ha Kadam-an,

Namamati ako hit
kada brodkast ha
radyo labi na an

mga topiko nga may

kalabotan ha NFE,
agrikultura ngan
iba pa.

Kagbabasa ako

hit mgea peryodiko,

mga magasin ngan
iba pa.

Nagkikita ako
(hen mga programa
ha telebisyon
nga may kalabutan
hit mga proyekto
o katuyuanan hit
gobyerno.

1

ae

(1]

aw

-0

L1}

-l

—

L1



Mga Problema Ngan Mga Ginkikinahanglan;: -

Ha ubos nakalist 'an mga problema ngan mga kakulangan
nga nasasakupan han implementasyon han programa han NFE.
Tseke han kulom nga nagsusumat han imo ihahatag nga grado,

guti-;guro-:Waray
ay sguti : gud

c
g
o)

1. An pagkamay-ada
mga magturutdo/
trenor.

[ 13
oe

2. Pakigburobligay
it iba nga mga
ahensiya hit gobyerno
ngan hit pribado
nga mga ahensiya.

o
L1
1]
L 2]
e

3. Eksperto nga panut-
duan hit mga maestro.

e
L1d
o
L 1]
£1)

4, An pagkamay-ada
mga ekipahis ngan
iba pa nga pisikal
nga pasiledades/ |
gami“t.

5. An pagkamay-ada
mga, libro ngan iba pa
nga higamit han .
pagtutdo.

6, An pagkamay-ada
kinukunaan hin mga
panigasto. :

7. An kadamo han oras
han pagtrening.

8. an pagkamay-ada
trabaho katapos
gud la han pag-
trening basi may
kabatiran, a

9, An pagkamay-ada .
mabataligyaan han :
ridhuman nga
prodikto.

(1]
[ 13
e
*e
-

[ 13
(13
e
L1]
-

as
L 1)
L L)
L L)
Ge

.
-9
8
L1
-
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)

10, An paékamay—ada
importante nga ‘ X
relasyon han {

*  kurso nga pag- .
aradman ngada
han mga
kakalungan han
komunidad. :

1l. Sentro han
pagtrening
para han
‘NI'E,

"12. Iba pa, alayon
pagtukib. : H H -

ow
ta
L 1)
as

(1]
[T
*9
L2 ]
an

o
=

(Legend: Unnecessary - stated at the beginning of
this particular question).

Epekto han Programa pan NFE dida han Pamaiasan* han mga
tawo ngan ha komunidad.

ﬁa ubos nakalista an mga nabag-o/naliwat nga mga
pamatasan nga bangin epekto han programa han NFE dida ha
mga tawo ngan dida ha komunidad. Alayon pag-tsek hit

-

nagsusumat han imo obserbasyon,

An programa han NFE nakahimo.ha opsa kataw? ngan

ha komunidad;

sMakusog: sWaray tMakusog
; ¢ nga Na-~ :desis~:Natipa; nga

:+ Pag- :aboyon: yon iNatipa

saboyon ¢ H °

]
o

1. ‘Positibo nga
interes han mga
nahihinabo ha
komunidad,

2., Aktibo nga pag-
apl ha mga i
nahinanabo ha

. komunidad.

aw
1)
(-1}
(13
oo

7

]



3, Maupay nga page-
tagad han .
liderato ngan
han pagkasumurunod.

4, bugang nga page
respeto ha mga )
bala-o0d ug .
pagkamurayaw.

5. Nag-orocopayda
nga kalidad.
han pag=ukoy
ha panimalay,
kamaupay han
panlawas, sani-
fasyon, nutrisyon
ngan iba pa.

6. Dugang nga pag-
respeto para han
publike ngan
pribado nga mga
propiyedad.,

7. Horohutas-a/
Dugang nga
estado
ekonomiko.

8. Llugang nga pag-
tagad han mga
naglilibot nga
ekolohiya.

9. 1Iba pa, alayon -
pagtukib, ) : : : : s

-
-

[ 1]
(1]
[ 1]

L 1)
L)
[ 1]
LT3
-e

L1 3
-y
L 1)
LL]
as
-k

(Legends: Unncessary - reflected already in ‘the column).



. APPENDIX C

MATLACARANG
Manila .

PRESIVENTIAL DECREE NO, 1139

CREATING THE POSITION OF UNUERSECRETARY OF EDUCATION
ANy CULTURE FOR NONFORMAL ELUCATION

WHEREAS, nonformal education as a means of providing
learning to the sector of the population who are not in a
position to avail themselves of the facilities of formal °
education, is fast’ gaining support and -acceptance among
the people; '

WHEREAS,. various agencies of the government are now
implementing nonformal education program as part of the
government-wide campaign to upgrade manpower skills for
industry, improve the literacy of the large masses of the
people, and reorient them towards the new values posed by

development;

-

WHEREAS, despite the efforts of these agencies much
is yet to be done to achieve programs in noformal educa=-
tion which would make it at least comparable to formal

education;

WHEREAS, there is a further need to insure utmost
coordination of the nonformal programs of various govern-
ment agencies by way ol rationalizing and integrating
these efforts; :

: NOW THEREFORE, I,,FERDINAND E. MARCOS, President
of the Philippines, by virtue of the powers vested in me
by the tConstitution, we do hereby desire and order the

following: . !

SECTION 1. There shall be created in the Department
of Education and Culture the position of Undersecretary
of Education and Culture with overall responsibilizy for
the nonformal education program oif the bepartment,

YECTLON 2, It shall likewise be the responsibility
of the Undersecretary for Nonformal Hducation to establish
linkages with institutions with similar programs, both
government and non-government , to assure effective and
integrated implementation of these prog ams,



Tad

SECTION 3. Immeaiately aiter his appointment,
the Undersecretary for Nonformal Education shall make an
overall assessment of-the existing nonformal educatlon
programs and submit his report with recommendations to
the Secretary of Lducatlon and Culture.

SECTLUN 4. This Decree snall take eifect
1mmea1ately.

S

DONE in the city of Manlla this 13th day of May,
in the year of our Lord,.nineteen hundred and seventy
seven. .

(SGD. )" FERDINAND E. MARCOS
Presi.ent of the Philippines

By the President:

»

{SGD,) JACOBO C. CLAVE
Presidential Executive Assistant

4"

/A true copy

-



APPENDIX D i

Republika ng Pilipinas
) (Republic of the Philippines) :
Ministry of Education, Culture and Sports

. »  Manila

January 1978

MECS MEMORANDUM
No. 263, s, 1978

DESIGNATION OF ONE ASSISTANT SCHOOL SUPERINTENDENT
AS OVER~-ALL COORDINAT(R OF NONFORMAL EDUCATION
IN PROVINCIAL/CITY DIVISIONS

TO: Bureau Directors
Regional Directors
Coordinator, State Colleges and Universities
Schools Superintendents i
Heads of Private Scheols, Colleges and Uriiversities

1. To facilitate the achievement of the goals of
national- development which emphasize, among others,

(a) self~-sufficiency in food and greater reliance in
energy; (b) increased development activities in the rural
areas and lagging regions; and (c) improvement of habitat
through development of human settlements, there is a need
to strengthen and revitalize the nonformal education
programs in all provincial/city divisions through effective
administration. and coordination. This will give greater
emphasis on rural and countryside development and provide
ateof=school youths and adults with relevant information
that will enable them to participate more effectively in
rural development.

'

2. To promote more effective administration of NFE,°
regional directors are requested to designate one assistant
superinterident in each provincial/city division as owver-all
cooxdinator of NFE. The person so designated should have
undergone the school Exzecutive Development Program SEDP
training or, in the absence thereol an assistant superin-
tendent who has aptitude for mnonformal education. He '
shall take charge of the implementation of the NFE program
in tne division, in addition to nis regular duties, This
memorandum strengthens Department Memorandum No. 121, s,

1977,



+

-3

3, The names of the assistant superintendents
designated as over~all coordinators of NFE should be
submittea to this vuffice as soon as possible.

4. Immediate compliance to this Memorandum is
enjoined, L

(S6D.) JUAN T. MANUEL
Minister of Education and vulture

Reference:

Department Memorandum: (N. 12k, s, 1977)

Allotments + l=Z2=3=4== (D.0, 1-76)

To be indicated in the Perpetual Index under the following
subjects;

COMMUNITY DEVELOEMENT OFFICIALS
COMMUNITY IMPROVEMENT PROGRAM :
NONFORMAL EDUCATION SCHOOL !

v



APPENDIX E

Republika ng Pilipinas
(Republic of-the Philippines)
KAGAWARAN; NG EDUKASYON AT KULTURA
(Department of Education and Culture)

Maynila

N

August 26, 1977

DEPARTMENT MEMORANDUM -
No. 181, s. 1977 v

ORGANIZATION OF PILOT CENTERS
N FOR NONFORMAL EDUCATION

To: Bureau Directors

Regional Directors

Coordinator, State Colleges and Universities

Heads of Private Schopls, Colleges and Universities

Schools Superintendents s
L.* In line with the provisions of P.D. 1139 and
LOI, it is desired that each school division and every
private colleges and unlver51tles set up & pilot center
for nonformal education,

2. The center is designed to serve the needs of
Kabataang Barangay, out=of-school youths and adults to
enable them to develop themselves further, to acquire
knowledge and skills for more effeciive social part1c1-
pation, and to contribute better society.

3. . The following are the suggested guidelines in,
the setting up. of this center:

2. At least one pilot center for monformal educa-
tion shall be set up in each school division
and private college/unlver51ty although more
centers specially in the barangays shall be
most beneficial.

b. The pilot center may be housed in any existing
' learning center or available sthool room, shop
building, home economics building and adminis-
tration building of any big central/barrlo high
school in the community where there is a big
number of outeof-school youths, A new building
may be also constructed out of school funds.

1 1
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The pilot center may be the venue for meetings/
classes of Kabataang Barangay and out~of-school
youths and adults either enrolled in various
nonformal education programs/classes or not. -

The pilot center shall properly equipped with
tables, stools/chairs/benches, blackboards,
facilities for cooking, sewing, craftwork, car-
pentry, work and agricultural activities, daily-
newspapers (English and Pilipino), magazines,
newsletters, easy to read booig, medical hand-
outs, transistor radios, etc.

" A division committee of five or more members

headed by the school division superintendent
shall be created to take responsibility for the
program and see to it that the division pilot
center is properly managed.

Local committees on the district and barangay
levels shall likewise be created to take respon-
Sibility over center in the district/barangay.
These committees shoulu be. given free authority
to plan and implement the program for the center
like putting it in a proper shape and condition,
attenaing to its needs; seeing that XS/NFE pro-
grams are properly conducted soliciting:funds
for the center and program@ing, evaluating and

assesging accomplishment,

Teachers for the center should be recruited from
school teachers who may teacher part-time, and
members of the community wnho possess certain
expertise. This may be given honorarium out of
the special education fund oi the division
alloted for citizenship training, Local re-
sources of funds like civic organization and
municipal funds may also be tapped for this
purpose.

sample of programs on nFE may be the following:“

1., Development values and attitude like love of
country, self-reliance, self-discipline,
integrity, honesty, etc.

2. PFunctional Literacy

3, Numeracy .



I
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4. FElementary understanding of science and
one's environment,

5. FEconomic productivity and occupational
skills, .

6, First aid.

4, It is desired that these pilot centers be set
up immediately, if none has been organized yet, so that
they may be utilized for nonformal education activities
of the division, at all levels,

De A report on pilot NFE leading centers including
committee membership should be submitted to the Under-
secretary for Nonformal Education on or before uvecember -

5L, 1977,

L4

'(SGD.) JUAN L. MANUEL
Secretary of Education and Culture

Reference:

o

None

Allotment; l~2w3~4-- (D.C. 1-76)

To be indicated in the Perpetual Index
under the following subjectg

CENTER

COMMUNITY DEVELOFMENT

NONFORMAL EDUCATION .
OFFICIALS

PROGRAMS, SCHOOL

REPORT

SCHOOLS

/A true copy . _ ﬁ ,
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APPENDIX F

Republika ng Pilipinas
(Republic of the Philippines)
KAGAWARAN NG EDUKASYON AT KULTURA
(DEPARTMENT OF EDUCATION AND GULTURE)
- Meynila .

-January 25, 1978

DEPARTMENT MEMORANDUM
No. 27, S, 1978

" PROVIDING APPROPRIATION FOR NONFORMAL EDUCATION

To: Bureau Directors
Regional Directors
Coordinator, State Colleges and Unlver81t;es
Schools Superintendents
Heads of Private Schools, Colleges and Universities

1. Pursuant to the provisions of P.D, 1139, LOIs
Nos., 561, 606 and 607, and Department Memorandum Nos. 121
and 181, s. 1977, the implementation of nonformal educa-
tion programs and projects is being undertaken in all
regions/divisions in the country making the need for fund
imperative,

24 To facilitate the organization of NFE classes,
the payment of honoraria of teachers and travel expenses
of NFE supervisors/coordinators, and the purchase of much
rended supplies and equipment, all local school boards
istrict, provincial and 01ty) vocational schools, colleges
14 Universities are hereby directed to appropriate annual-
y a substantial amount for NFE to meet the above-needs.

3 " Immediate compliance to this Department
Memorandum ~is enjoined,

¥
(5GD.) JUAN L., MANUEL
Secretary of Education and Culture,

Reference:
Department Memorandum; (Nos. 121 and 181, s. 1977)

Allotment;: 1-2~3=4-=(D,C,).l=T76)

To be indicated in the Perpetual Index
Under the following subjects;




APPROPRIATIONS . PURCHASE

LEGISLATION SCHOQCLS
PROGRAM, SCHOOL UNIVERSITIES AND.
PROJECTS COLLEGES

A TRUE COPY:



APPENDIX G

Republika ng Pilipinas
s (Republic of the philippines)
KAGAWARAN NG EDUKASYON, KULTURA AT ISPORTS
(DEPARTMENT OF EDUCATION CULTURE AND SPORTS)
Maynlla

March 18, 1987

DECS ORDER
No. 27, s. 1987

IMPLEMENTING GUIDELINES ON THE REORGANIZATION
OF THE DEPARTMENT Or EDUCATION, CULTURE
AND SPORTS PURSUANT TO EO NO. 117

To: Undersecretaries
Assistant Secretaries
Bureau Directors
Cultural Agency Directors L ]
Regional Directors
Schools Superintendents
Chief of Service and Heads of Units/Centers
Presidents, State Colleges and Universities
Vocational S¢hool Superintendents/Administrators

In accordance with the implementing authority
contained in Section 30 of Executive QOrder No. 117 dated
January 30, 1987, empowering the Secretary of the Depart-
meht of Education, Culture and Sports to issue such rules,
regulations and appropriate instances to ensure the effecti-
ive implementation of the provisions of the aforesaid
executive issuance, these Implementing uidelines are
hereby promulgated:

1. Title

This department issuance shall be referred fo as the .-
%1987 DECS Reorganization Implementing guidelines®,

2, Objectives of ‘the Reorganization

The reorganization of the Depariment of Education,
Culture and Sports, hereinafter referred to as “the
Department, snall be undertaken under authority of
kxecutive vurder No. 117 ipsued on January 350, 1987

in order to promote efficiency and effectiveness in
the dglivery of education and public services. For
this purpose, there shall be a rationalization,
redefinition and clarification of the organization,



5.

functional and position structure of the DECS in
order to acnieve the elimination of overlapping and
duplication of services functions and activities and
the standardization of position, structures, titles
and salary scalese

Scope and Reorganization :

The reorganization of the uepartment shall cover

the organizational structure, functions and staffing
patterns of the various ‘bureaus, offices, agencies,
centers, service units and otfer units of the
Department including those in its field service, the
attached cultural agencies, and other attached
agencies except government corporations,

Preparation and pffectivity of lmplementiﬁg vetails

" 4.1 fhe implementing details for the reorganization

the Department pursuant to EO0 117 shall be
completea and issued as a uECS Urder not later
than mMay 2f, 1487: Provided, that partial imple-
menting details may be prescribed from time to
time witnhin said period for any of the service
units, bureaus,offices, agencies and centers of
the pepartment as reorganized, when completed

in consultation with the bDepartment of Budget
and Management:; Provided: further that the
consolidated implementing details earlier issued
if any, shall be issued as a DECS Order on or
before May 27, 1987, circulation to shall con-
cerned.

4,2 'The implementing details, including such partial
implementing details as may be issued, shall  be
effective on the date of issuance of the appro-
priate DECS QOrder issued for the purpose, but
the necessary implementing actions, such as
appointments ol personnel to the positions in
the new staffing patterns, shall be undertaken
within six (6) months after effectivity.

1

Effects of Reorganization

5.1° All service units, bureaus, offices and agencies
including divisions and units not included in °
the approved new structure are hereby deemed
abolished.



5.2

53

S5e4

2.5

5.6

5.7

All positions in the approved revised'staffing
patterns of the Department as reorganized are
hereby considered new.

- All incumbent officials/personnel of the Depart-

ment not appointed to position items in the new
staffing patterns are hereby deemed separated
from or reorganized out of the service,

All officials/personnel appointed to positions in
the new approved staffing patterns shall continue
to receive their present actual salaries or the
hiring rates, which ever is higher.

Pending completion of the consolidated implement-
ing details for the reorganigzation of the Départ-
ment and their full implementation, - partial origi-
nal appointments and/or reappointments may be made
by the Secretary or proposed to the President with
respect to Presidential appointees,

Por this purpose, an itemization of new position
items in the central office and in the field ser-
vice of the Department shall be included in the
partial implementing details to be issued as a
DECS Order referred to in paragraph 4.1 herein
above to serve as basis for the extension of an
original appointment and/or reappointment as
called for in paragraph 5.5 supra.

A1l officials/personnel considered separated from
the reorganized out of the'service, including the
effectivity of their separation, shall be notified
accordingly. ; . '

~

Detail of officials/Personnel. .

-

6.1

The détail of all officials &nd personnel outside
of their respective offices or official place of
assignmént are deemed terminated as of May 27,
1987. All such officials/personnel shall report
to their respective official stations not later ,
than %0 days after their appointment to their
respective positions in the new staffing patterns.
Qtherwise, they shall be considered separated from
or reorganized out of the service, The officials/
personnel concerned shall officially notify both
the Central Office Personnel Division when appro-
priate, on their having reported to their respect-
ive officials stations.

n



Te

6.2

6.3

6.4

6e5

Personnel Service Budget T

This report-to;station requirement shéll not apply

to those who are detailed to the office of the
President or temporaily reassigned in view of
on=-going or pending investigations or for disci-
plinary reasons. ,

No extension of detail or out-of-station assign-
ment shall be authorized after the implementation
of the reorgamnization unless with the prior ap-
proval of the Assistant Secretary for Human
Resources Development and/or the Regional
Dire¢tors in the field offices or the respective
heads of the attached or cultural agencies, as
the case may be,

The respective heads of service units, bureaus;
offices, agencies and centers are hereby required
to submit a report of detailed or reassigned :
officials/personnel not later than May 1, 1987

to the Central O0ffice Personnel Division Chief,

All officials/personnel who are on extended leave
of absence without pay at the time of the imple~
mentation of the reorganization and who are

. appointed to positions in the new staffing
. patterns are deemed recalled, unless the Secre-

tary authorizes an extension thereof, and those
who do not reporit to their official stations
within 30 days from the effectivity of their
appointment shall be deemed separated from the
service., Those who hawve been absent without
official leave are also deemed separated from
the service. :

! i

7.1 The appropriation for personnel services ﬁrovided

1

for the Department in the current General Appro-
priation Act of 1987 shall constitute as the
ceiling for the ‘cost of the new staffing pattern
of the entire Deparitment.

{

Te«2 All heads of sexrvice hnits, bureaus, offices, .

agencies and centers shall prepare and submit
their budget estimates for Fiscal Year 1988 on
the basis of the approved new'organizational
structure and staffing patterns of the 'Department
as reorganized pursuant to Executive Oxder -No,

117. . '
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9.

10.

11,

12,.

Retirement/Separation Benefits

8.1 As authorized in Executive Order No. 117 (1987),
officials/personnel who .are separated from the
service as a result of the reorganization shall
receive the retirement benefits to which they
may be entitled under existing laws, or shall be
pald separation benefits eguivalent to one (1)
month bvasic salary for every year of service or
the equivalent nearest fraction thereof favor-
able to them on the basis of* highest salary re-
ceived, but in no case shall such payment exceed
the equivalent of twelve (12) months salary.

8.2 All retired and separated officials/personnel
entitled to payment of terminal leave bhenefits
shall be paid their accrued leave and separation
benefits in -accordance with applicable rules and
regulations.

Personnel Action Referrals

A1l gquestions and issues ‘arising out of any personnel
actions shall be "brought to the official attention of
the Undersecretary for Legal Affairs.

Injunction

Pursuant t6 Section 24 of BExecutive Order No. 117,
no court or administrative body shall issue any writ
or préliminary injunction or restraining order to
enjoin the separation/replacement of any officer or
employee &ffested under said Executive Order.

Any portién oF provision of these Implementing Guide-
lines which may be deelared as contrary to Executive
Order No. 117 (1987) shall not have the effect of

nullifying 6the¥ perfioens or provisions hereof.

Repealing glLausé

All Depaytment erders, memoranda, circulars and other
DepdFtment issuanees which are inconsistent with
these iipleméAting Guidelines are hereby repealed or
modified &6e6Pdingly. '

]




13, Effectivity Clause

These Implenmenting Guidelines on the Reorganization
of the.Department of Eduecation, Culture and Sports
pursuant to Executive Order No. 117 (1987) shall
take effect upon its approval,

o~

APPROVED, March 18, 198Y.

(SGD,) LOURDES R. QUISUMBING .

Secretary;

- =3

1

Referenceq
Department Ordexs No. 23, s. 1987
Allotment: 1-2~3=-4- (M.0, 1-87)

To be indicated in the Perpetual Index :
under the following subjscts: '

APPOINTMENT, EMPLOYMENT, REAPPOINTMENT
APPROPRIATIONS

EMPLOYEES

LEAVE

OFFICIALS-

RETIREMENT '

RULES & REGULATIONS

SERVICE r



CURRICULUM VITAE .

4

NAME :
DATE OF BIRTH :
PLACE OF BIRTH

REMEDIOS SANTIANO MENDIOLA
April 12, 1945

: Cabiao, Nueva Ecija

EDUCATIONAL BACKGROUND

Elementary

Secondary

College :

Graduate Studies

-k

*:h

: Cabiao Central School

Cabiao, Nueva Ecija
1951-1957

Cabiao High School
Cabiao Nueva Ecija
1957-1961 -

Far Fastern University
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