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ABSTRACT

The study attempted to assess the teaching of the subject “Edukasyong
Pantahan at Pangkabuhayan in grade IV in the District of Gandara, Division
of Samar. This study utilized the normative-descriptive survey method of
research design in looking into the perceptions of teaching Edukasyong
Pantahan at Pangkabuhayan in grade IV. It also used the questionnaire as its
principal instrument. The first five rankings which suggested solutions to the
problems were: 1) put-up or open house and invite parents; 2) make
representation to barangay/municipality; 3) engage in “earn while you learn”
projects so pupils stay home; 5) subscribe to home economics reading
materials. There were only two problems which the teachers considered as
“very serious”. First was the absence of home economics building” with a
weighted mean of 4.54 and second the “absence of a cooperative store in the
locality” with a weighted mean of 4. 62. The teachers were highly qualified,
had enough teaching experiences and high performance ratings to effectively
develop the various concepts in the Minimum Learning Competencies. The
concept on 1) pag-aalaga ng hayop, 2) pag-aalaga ng isda; and 3) pananahi
needed more emphasis and should be given more consideration by the
teachers as these were only developed “to an average extent”. The most
pressing problem of the teachers was the lack of a home economics building
wherein the equipment and tools of the food and clothing laboratory are

placed.
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Chapter 1

THE PROBLEM: ITS BACKGROUND

Introduction

The mission of elementary education is to enable every
citizen to acqguire basic preparation that will make him an
enlightened, disciplined, naticnalistic, self-reliant, God-
loving, creative, versatile and productive citizen 1in a
national community. The subject in the elementary grades
specifically Edukasyong Pantahan at Pangkabuhayan offers the
opportunities to carry out this mission.

Foremost among the goals of Edukasyon Pantahan at
Pangkabuhavan (E.P.P.) is the development of fundamentals
and basic skills in order to become productive ”and self-
reliant individual.

Edukasyong Pantahanan at Pangkabuhayvan is a learning
area that could contribute to the moral, physical, social
and economic upliftment of the individuwal. It is a common
learning area for boys and girls. The activities emphasize
the development of desirable work attitude relevant to every
chores at home, school and community as a whole. It is also
expected +that the child couid be allowed to expose 'his\her
skills and potentials and appreciate the wvalue of work
through this subject.

It is a necessity that pupils be provided with wvarious
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learning sctivities which are useful to life. These lessons
in Edukasyong Pantshanan at Pangkabuhayan are of great help
in preparing these young boys and girls for better and
useful lives.

DECS Order No. 186, Series of 1973 suggests that to
integrate education and life, the content of all the
subdects should be related to the conditions of the times,
the actual needs of the people in the local and national
gituation, and the problem facing the country. The order
likewise, support that all activities should be work and
value-oriented.

In MEC Order No. 6, s. 19B2, describe Home Economics
Education as:

A common learning areas for boys and girls

with activities that should develop desirable work

attitudes, basic work skills and habits through

situations relevant to everyday chores of home,
school community. The program in Home Economics

as embodied in E.P.P. is organized for work

orientation. It is expected that the child will

be allowed to explore his skills, potentials and

appreciate the wvalue of work.

It has been observed that most of these expectations
point to one thing a child or pupil could not manage the
home when they are away. Most of the time, they leave the
work unfinished. They spent a lot for things that are not
very essential nor necessary. They hate doing odd jobs at

home.

With +these complains, one could say that these pupils



b3

learning sctivities which are useful to life. These lessons
in Edukasyong Pantahanan at Pangkabuhayan are of great help
in preparing these young boys and girls for better and
useful lives.

DECS Order No. 18, Series of 1973 suggests that to
integrate education and 1l1life, the content of all the
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as embodied in E.P.P. is organized for work

orientation. It is expected that the child will

be allowed to explore his skills, potentials and
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very essential nor necessary. They hate doing odd jobs at

home.

With these complains, one could say that these pupils



have not acquired favorable attitudes and habits toward self
or group productivity. It is therefore, very necessary that
puplils be provided with various learning activities which
are helpful to life. Lessons in E.P.P. should be geared and
enriched into the activities of the young boys and girls in
preparing them for better and useful lives.

As a teacher of Edukasyong Pantahanan at
Pangkabuhayan, the researcher felt concern about the
preseﬁt status of teaching this particular subject. To help
remedy the situation, she would 1like to find out where this
subject which focuses on the development of desirable
attitudes, habits and skills mentioned has failed. She would
like to find out which topics and tasks were not thoroughly
developed and internalized by the pupils.

It is along this viewpoint that the researcher hoped to
offer sguggestions to improve the instruction in Edukasyong
Pantahanan at Pangksbuhayan (E.P.P.) in order to meet the
ever—~changing demands of our emerging developing country,
the Philippines and to be able to contribute to the wvision
of former President Ramos for the year 2000.

Developing effective and applicable learning concepts
in Edukasyong Pantahanan at Pangkabuhayan would awaken and
broaden the foresights of the pupils and their parents

towards the wvalue of hard work and education which would



encourage them to work for a better 1life which may
eventually lead to a highly socio-economic standards for the
family and for the society where they live. In so doing.
the present vision of President Estrada towards the
. 'alleviation of the plight of the poor” would be partly

meet.

Statement of the Problem
The study attempted to assess the teaching of the

subject "Edukasyong Pantahan at Pangkabuhayan in grade IV in
the District of Gandgra, Division of Samar. Specifically it
sought answer to the following questions.
1. What is the profile of the Edukasyong Pantahanan
at Pangkebuhayan (EPP) IV teachers with regards to:
1.1 sex and age?
1.2 eivil status?
1.3 highest educational gualification?
1.4 area of specialization?
1.5 +teaching experience?
1.8 performance rating for last three yeara?
2. To what extent were - the concepts Iin E.P.P.
developed as perceived'by the teachers and pupils?
2.1 kaakit—akit na sarili;
2.2 kasiya-siyang, pamumuhay ng mag—anak;

2.3 gawaing pang-halamanan;
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2.4 gawalng pang-nanarseri;

2.5 pag-aalaga ng hayop;

2.6 pag-aalaga ng isda;

2.7 gawaing industriya;

2.8 paghahanda at paglulubto ng pagkain:
2.9 pag-iimbak ng pagkain;

2.10 pananahi; at

2.11 tindahan kooperatiba?

3. Is there a significant difference in the
perception of the teachers and pupils in the extent of the
development of the concepts in E.P.P. as given in question
no. 2%

4, What problems were encountered by the teachers in
the teaching of Edukasyong Pantahan at Pangkabuhayan in

r

Grade IV?

5. What solutions/&lternatives may be suggested by
the teachers to solve these problems?

6. What 1is the implication of this study to the

Edukasyong Pantahanan at Pangkabuhayan in Grade IV?

Hvpothesis s
The hypothesis of this particular study was stated as:
1. There is no significant difference between the

perception of the pupils and the teachers on the development

of the concepts in Edukasyong Pantahan at Pangkabuhayan in



Grade IV as to:
1.1 kaskit-akit na sarili;
1.2 kasiya-siyang pamumuhay ns mag-anak;
1.3 gawaing pang-halamanan;
1.4 gawaing pang-nanarseri;
1.5 pag-aalaga ng hayop;
1.6 pag~aalaga ng isda;
1.7 gawaing industriva;
1.8 paghahanda at paglulutc ng pagkaing;
1.2 pag-iimbak ng pagkain;
1.10 pananahi; at

1.11 tindahang kooperatiba?

Theoretical Framework

"Edukasyong Pantahan at Pangkabuhayan'" as a subdject in
Grade IV is very significant and important in producing
citizens who are productive and self-sufficient and as such
it is of prime importanceG that there is a reriodic
assessment of the status and teaching of the subject to find
out how far the concepts tausght were internalized.

This study was based on the theory cited by Albarracin
(1975: 1) when he propounded that the curriculum which is
the total experiencé the child receives in school should be

supplefiented with experiences which are in harmony with

existing conditions. As society become more complex in its
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activities and structure, courses and concepts which enable
the individual to make the needed adjustment should be
included in the curriculum. |
The Philippine Constitution of 19887, Article XIV,
Section 2, has mandated that Philippine education should:
Encourage indigenous learning system as well
as self-learning, independent, and out of school

study programs particularly those that respond
to community needs.

The new direction of Home Economics or Edukasyong
Pantahanan at Pangkabuhayan teaching is directed towards the
development of the individual and the improvement of family
membership so that the family can achieve its goals and
contribute to the welfare of the community and the nation as
a whole. The E.P.P. teachers, therefore, should develop
certain competencies in the pupils which are fundamental to
effective living.

Edukasyong Pangtahanan at Pangkabuhayan is one of the
most important subjects offered in our schools today. Its
primary purpose is ito improve home and family life.
According to Atienza (1875:25), the family is the center of
our demccratic life and must be recognized that the kind of
homes provided now and in the future would greatly influence
the development of the individual.

The home is the primary environment for develsping the

child”s skill, habits and aptitudes from productive +tool



which would rebound +to the being of his family., his
community and his country. All activities geared toward
economic progress spring from the family as a basic social
institution.

The national thrust of development demands that the
youth be given every opportunity for the full development of
his talents, his abilities and his potentials to enable him
to participate actively in the challenge of socociety and
nation building.

Education has undergone a lot of changes during the
last decade. It can be noticed by the governments thrust of
developing and improving the guality of 1life among our
people. '

Therefore, some things should be done to Jjibe the needs
of the +time with that of the'school offering. The Home
Economics Curriculum and those behind it are given the task
of devising and preparing the needed skills for the students
and even teachers to acguire for purposes of knowing the
fundamentals of relevant education. In +the words of
Tumanpang, (19é8.1) she said:

Home Economics as a curricular offering must
perform a definite role, that of giving every

person and the social groupr, ways and means in the
attainment of happry, healthy, abundant and

graceful living.

Home Economics instruction should focus about the home.

It should strive to give boys and girls a realization of the



importance of homemaking in the development of the

individual, the family, the community and the
nation.
Conceptual Framework

This particular research activity focused on the
appraisal of the Teaching of Edukasyong Pantshanan at
Pangkabuhavan in Grade IV. BSpecifically., it gave emphasis
in the development of concepts for areas concerned in the
particular subdect.

The schema of the study is shown on page 10. At the
bottom of the schema is the research environment which are
the elementary schools of Gandara, Samar with the Teachers
Teaching Edukasyong Pantahanan at Pangkabuhayvan and the
Grade V pupils who took the subject in grade IV as
respondents.

These two groups of respondents were redquested to give
their perception as to how far were the concept areas in EPP
IV were implemented in the teaching of the subject. It is
hopred that the responses of the teachers and purils in EPP
IV would lead into a conceptual redirection of the subdect
and eventually be implemented to be able to come abreast
with the wvisions of the Department of Education, Culture and

Sports which is guality education.
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Sienifi £ the Stud

The researcher believes that knowledge derived from
this study may be of great help to the Edukasvong Pantahanan
at Pangkabuhayan teachers in implementing effectively Home
Economics activities covering the major areas in the subject
in order to acguire deeper understanding in Edukasyong
Pantahanan at Pangkabuhayvan instructions.

To the pupils, the primary purpose of this study is to
developr in them the ability to serve their family and the
community where they live and the realization of the goals
of education and the development of a  well-rounded
personality.

Likewise, this study would provide awareness to
Edukasyong Pantahanan at Pangkabuhayan teachers as to what
significant factors affect pupils”™ learning, whether it
would be the development of concepts, teaching competencies
or problems of EPP teaching or both which would provide the
tegché;; some implications.

The result of +this study would benefit school
administrators and supervisors as instructional managers,
they could be of help in determining the.neceésary answers
to be undertaken for the improvement of home economics
instruction and this could be used as a basis for

formulating plang and policies for a more effective



implementation of EPP/HE program.

For +the teacher training institution this study would
encourage the school to improve the existing home economics
program with competent teachers to handle the subject and
furnished the most modern home economics facilities and
edquipment to be used in Home Economics instruction.

To the future homemakers this study would benefit them
in terms of the knowledge and skills that are basically
needed in satisfying the needs of an ideal Filipino family.

To the parents, especially those who do not possess
enough knowledsge about Homemaking Arts, the result of this
study could at least help them relate with their children or
improve the different activities in the home as a result of
a carry-over of home Economics activities.

This study would provide inputs to future researchers
who may wish to study further +the wvarious aspects of
Edukasyong Pantahanan at Pangkabuhayan in the elementary
level or Technology and Home Economics in +the secondary
level.

The researcher hoped that this study would be able to
provide suggestions in order to improve and enrich the
elementary Home FEconomiocs Education. Hopefully, the result
of this study would be useful in improving instruction of

the Home Economics Program/Edukasyong Pantahanan at



Pangkabuhayan in the elementary grades.

Scope and Delimitation of the Study

This research study looked into the teaching of
Edukasyong Pantahanan at Pangkabuhayan in Grade IV in the
district of Gandara, Samar. There were eleven concept areas
that were looked into and these were the following: 1)
kaakit-akit na sarili, 2) kasiya~siyang pamumuhay ng mag-
anak, 3) gawaing pang-halamanan; 4) gawalng- pagnanarseris;
5) pag-aalaga ng hayop; 6) pag-aalaga ng isda; 7) gawaing
industriya; 8) paghahanda at pagluluto ng pagkain; 9) pag-
iimbak ng pagkain; 10) pananahi; 11) tindahang cooperatiba.

This study involved 26 teachers teaching Edukasyong
Pantahanan at pangkabuhayan in Grade IV and 239 grade pupils
who have taken the subject.

The study was conducted in the school year 1898-18809.

Definiti £ T

In order to give the teachers a clear grasp of the term
as used in this study, they are defined conceptually and

according to their appropriate usage in this study.

Appraisal. This is a formal and accurate ewvaluation
made a person familiar with estimating values, excellence or
status of something (Webster., 19:1811). As used in +this

study, appraisal refers to +the study, evaluation and
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assessment of the practices and problems of Edukasyong
Pantahanan at Pangkabuhayan as implemented in Grade IV.

Competence. This term denotes the ability of Home
Economics teachers to employ with the requirements
prescribed by the higher offices in connection with home
Economics Instruction (Atienza, 1875:11).

Complete Elementarv School. This term refers to
schools having complete elementary e%ucation from Grade I %o
VI headed and administered by either a head teacher,
teacher-in-charge of school or principal.

Concent. The term conceprt is defined as a thought or
ideas (Grolier Webster Dictionary, 1987: 208) In this study
the term refers to the different ideas or areas included in
the teaching-learning process of EPP IV.

Concert Areas. As defined in the Elementary Learning
Continum (ELC)Y it means the different thoughts or ideas
included in the teaching-learning process in a subject. In
EPP 1V, the conceét areas include the following kaakit-akit
na sarili, kasiya-siyang pamamahay ng mag-anak, sgawaing
raghahalaman, gawaing-pagnanarseri. pag—aalﬁga ng hayop,
pag-aalaga ng isda, pagawing industriya, paghahanda at
pagluluto ng pagkain, pag-iimbak ng pagkain, pananahi at

tindahang cooperatiba.

This term is
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the Filirino equivalent of Home Economics as a subject in
the elementary grades.
E.P.P. This is an acronym for Edukasyong Pantahanan at

rangkabuhavan.
Home Economics. This term refers to the study of

human and material forces affecting homes and families and
the utilization of this knowledge for the benefit of mankind
(Atienza, 1975:18). As used in this study it deals with
all phases of home living including feeding and clothing the

families, care and guidance of children, the management of

family resources, personality development and family
relations, health and sanitation and home community
improvement.

Home FEconomics Instroction. It refers to the

instruction given to Home Economics subject as the guiding
principles in all art of homemaking which deals with the
human relationships and rearing the rrover development of
values, conducive to health and happiness in +the family
(Stewart, 1954:14).

Home Economics Program. In this study, it refers to a

program of instruction which assist boys and girls to
understand and solve problems in personal home and family
living.

Home economics Teacher. This term refers to the Grade

IV teacher handling home economics in the elementary level.



Chapter 2
REVIEW OF RELATED LITERATURE AND STUDIES

This literature and studies conducted in home economics
in the Philippines &are wide ranging. However, the
researcher has not found any study on the appraisal of Home

Economics as taught in Grade IV.

The related studies cited bear relevance to the present
atudy. They were being reviewed to provide the researcher
deeper insights into the Home Economics Program spec;ally in

the elementary level.

Related Literature

Various literature read and reviewed by the researcher
were found related to the present study.

A review of published and unpublished researches and
related literature has given the researcher  wvaluable
information which enabled her to consider the present study
for the assessment of the teaching of Edukasyong Pantahanan
at Pangkabuhayan in grade four.

The growing trend towards quality educsation prompted
educators and researchers to conduct studies and assessment
of curricular offerings and educational input to improve
instruction. Article XIV, section 2 of the New Philippine

Constibution mandates that the state shall ‘"establish, -

1e



iz

maintain, and support a complete, adequate, and integrated
system of education relevant to the needs of the people and
society". This constitutional precision calls for a
periodic evaluation and realignment of curricular offerings
and programs to sult the needs of the people and the
community.

The school should consistently keep itself attuned to
the needs of the society. It should endeavor to endow the
individual learners with rich and wunlimited knowledge,
skills, wvalues and attitudes nécessary in building uvp a
wholesome individual who can be an asset to his community
and contribute to the building of a progressive nation.

"Education in this country, as in many other countries
of the world, has been criticized for its lack of relevance
and effective'. No 1less than the former Secretary of
Education,, Juan A. manual (1974: 4) had pointed out +this
great malady. He further stated that, in the past, the
curricular of{erings of the school were insufficient for
terminal education. It did not equip the students with
essential skills for meeting circumstances of daily living.
The education given was, in effect, only a preparation for
more education.

To meet +the need for making education relevant to

society, the Education Act of 1982 was promulgated which
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rrovided among others, the objectives of both the elementary
and secondary education. One of the objective is (Education
Act of 1882, Sec. 21-22).

. . . to provide learning experiences which
increase the child’s awareness of an
responsiveness to the changes in and just demands
of wsociety and to prepare him for constructive
and effective involvement.

This educational cbjective suggests that education must
be related to the life of the learner and that it nmust be
meaningful +to him. The real purpose of education in this
rapidly changing world, then, is to help students to live
richly, fully and effectively everyday. Emphasis 4is no
longer in terms of learning he can acquire but what he can
aprly in meeting everyday situations. All teaching shall
geek to develop comprehensive understanding of subject
matter and their inter-relationship and significance %o
daily liwving. Courses need to be structured +o allow
testing of theories learned in the classroom to actual
practice at home or community.

N. James Popham and Eva Baker, gave their views on the
effectiveness of teaching. According to them {(1970: 8-13).

e Teaching effectiveness must be
considered in relation to a particular environment
as he attempts to achieve particular instruction
goal. If a teacher is committed to the
improvement of his instruction, he must make
evaluation of the success of his teaching in order

to know where modification should be made.

Briefly, this means that teaching effectiveness cannot only
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be considered in terms of the attributes of +the teacher
rather, it should generally be considered with respect to
the particular learner in a particular environment. A
periodic evaluation of the teaching process be made with
particular emphasis on the needs of the learner.

Umali (1280 in his keynote address during the
international congress of Federation of Home Economics in
Manila, emphasized +that Filipino home economists were
trained to help in the economic development of the country.
While the studies and curricula are based on western models
the home economics teacher should teach pupils according to
their needs, their interest and capabilities. Teachers
should +teach pupils to produce and do things depending on
the material resources available in the locality. As gquoted
further by Umali (from this Varaba3 he said.

Teaching must take place in the context of 1life. If
education is to be had from living deeds, it is important to
make our lives, a pattern of what the life of society ought
to be.

In the national work-conference of education in
Zamboanga city participated in by home economics supervisors
coming from provincial and city school divisions, Soriano
(1965: 2-3) stressed that the most urgent challenge to Home
Economics teachers who educate the future homemakers of the

country is to enable a strong family ties to further
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strengthen the family. She further stressed that the
primary social wunit is the family and the main burden of
raising the children for effective membership in the family
of society falls on the parents. The mother is the symboi
of the family morals and cultural patterns. In no other
society in +the dictum. "holds true than it 1is in the
Philippines."” Hence, the most effective way that any Home
Feonomice c¢lass can prove today is to make a tangible and
identified contribution +toward the strengthening of the
family structures and the stamina of its young members,
directly thru influence of the father.

The points stressed by Sorianoc was amplified by Delano
(1965) when he emphasized in his keynote speech delivered
during the 1865 Home Economics Seminar in Cebu, that the aim
of Home Economics instruction is to produce changes in the
home. This was profounded by Roces (197Q) in a speech
delivered at the national convention of the Philippines Home
Economics Association when he said:

....1f we are to produce homemakers who can
manage a home efficiently., both in the home and in
their contacts outside of the home; if we are to
provide a satisfying setting for the family
living, then a well balance Home Economics
Curriculum should be assigned to prepare the
girls as well as the boys for various home

activities.

As expressed by Stevenson (1954:22), "“The task of

education for homemaking is no less than a preparation for



excellent and happy home life."” With this end in view,
homemaking courses are expected to produce not only
housekeepers but homemakers to meet the demands of modern
life. A desirable program in Home Economics should be
cooperatively planned, organized and executed by the people
engaged in educating the . youngsters. In this set-up,
teachers and pupils cooperatively plan together and set
goals.

The teacher must try to develop a functional program
for home economics education. I order that this may be so,
she has to plan the curriculum cooperatively with her
pupils, if the teacher believes that pupils must learn the
democratic way of life. Through experiencing democratic
living, the pupils and the teacher should set the goals for
accomplishing things together. They plan experiences,
activities, and areas which are needed to be explored in
achieving their goals. Although the pupil’s recognition of
their own needs may be limited, +their cooperation in
selecting these experience will point to the greatest
immediate interests. If pupils help in setting goals and
selecting experiences though which they are to be achieved,
most of +the teachers” difficulties in influencing pupils
would be solved. As teacher and pupils Jointly set-up

goals, they should also plan together on how to evaluate the
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progress to be made.

The success of effectiveness. therefore, of teaching
home economics greatly depends on the cooperabtive endeavor
of the teacher and the pupils. In the article, "We helieve
in Home Economics.,"” Carlson (1962:5) stated that the
success of the Home Economics Program rest largely upon the
quality of its instruction and the interest of the teachers
themselves. He ©believed that the girls who planned for
further education obtained a sound sense of value in regards
to handling family finances, budgeting expenses, making
preparation for future responsibilities as parents,
operating homes that are conducive +to harmonious family
relationship.

Home Economics 1s concerned with using, developing and
managing human and material resources for the benefit of
individual families, now and in the future. Along this
line, Pablo (1884: 88) said that the activities 1in Home
Economics shall emphasize the development of desirable work
attitudes, basic work skills and habits through learning
situations relevant to everyday chores of home, schools and
community and the production of goods and useful articles.

Badul (19892: 22) said that human resources development
structure thrives best in a happy family. The family

structure becomes happy as children bless the house with
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love, tenderness and affection.

Therefore, learning should be pragsmatic. That i=s,
whatever 1is 1learned must be put into practice. EPP is a
program which centers on the essential learning in each of
the eleven concepts which improves the home economics
curriculum. The focus is on the development of intellectual
abilities and attitudes which are contributory to satisfying
individual and family 1living and the development of
occuprational skills.

Villar (1988: 58) stated that foremost among the goals
of Home Economics was the development of fundamental and
basic skills in order to become productive and seilf-reliant
individuals. That is why she said it is really timely +o
implement Edukasyong Pantahanan at Pangkabuhayan (EPP) to
suit the resources and in providing every individual with
the basic skills needed in certain gainful activity.

On the value of Home Economics, Scott (1985: 108) made
it clear that Home Economics should not be thought of as a
set of subject matter like arithmetic. Instead, it should
be regarded as instructional materials and experiences
designed to make possible increase satisfaction in personal
family and sgroup living.

Likewise, Craftsman (1979: 48) believed that learning

resources should be drawn from the child”s environment to
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meet his needs, interest and concern. His immediate
environment is made up of school, home and community.
Within these, are wvaried learning resources, physical,
material, home and technological.

Rivlin (1986: 294) stated that materials, tools and
pProcesgsses were the best means leading to a bhetter
understanding of man’s vast occupational activities and of
the programs that were being made in using natural resources
for the benefit of man. It appears reasonable to hope that
through well-directed industrial arts education, pupils
will attach a deeper appreciation to +the dignity and
mobility of labor and the joy that comes to him who works
creatively.

Cn  the fundamentals in +teaching Home  Economics,
Spafford (1958: 211) emphasized that the attainment of the
goals of learning unit depend upon the way the students and
the teacher use the time allotted to Home Economic classes
and the medium or strategies through which the learning of a
unit may be realized. Teachers can learn to guide a good
class discussion, direct laboratory work, to obtain a
maximum of learning and use demonstration and class reports
for more effective learning. Teachers are urged to use a
wide wvariety of techniques and rescurces with the wview of

effective teaching-learning process.



Home Economics has expanded to offer a far greater
variety of educational positions than was ten years ago.
Fortunately, many teachers study past and present patterns
and retain what seems good of the old as they lock ahead to

utilize which will improve today’s educsation.

Related Gtudies

There are several studies on teaching-learning process
conducted in the country and abroad related to the present
study which provided the needed background of the various
aspects of the problem. .

The study made by Tumanpang (1982) on the evaluation of
the Home Economics Program of the Division of Bohol showed
that efficiency of home economics instruction may be
measured through progress in the work habits developed and
the attitudes and appreciation formed. Concept development
in home economics largely depends on the effectiveness of
the teaching process and the receptiveness of pupils. She
further stated that to come up with a well developed
concept, home economics teacher must be gualified,
prepared and competent to teach the subject effectively.
She also concluded that teaching home economics effectively
calls for adequate facilities and eguipment.

Tumanpang s study is related to the present study as



both are into concept development in Home Economics.
Tumanpang study, however, was more broader than the present
study as it includes the evaluation of the facilities of the
home Economics Department. The study was also concentrated
in the high school level while the present study is on the
elementary level specifically on grade IV. |

Laro (1982) come-up with a study on "The status of the
Home Economics Program in the Public Elementary Schools of
Tacloban City." §She came up with the following conclusions:
(1) the home economics offerings in the Division of Tacloban
City includes foods. and nubtrition., home management and
family economics, housing and furnishings, grooming and
clothing and human development and the family. However,
majority of the teachers have given emphasis on foods and
nutrition and housing and home furnishing only: (2) the Home
Economics teachers were educationally gqualified,
professionally trained, Civil BService eligibles and had
been teaching the subject for at least ten years; (3) Home
Economics Teachers utilized supplemental activities to make
classes meaningful and interesting. Most of them bring
their pupils to field trips and home visitations; (4) the
foremost problem of the teachers is £he absence of a Home
Economics building, lack of facilities, books and other

teaching materials and teaching aids.
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Laro”s study is related to the present study in the
sense that both studies evaluated the teaching of Home
Economics. However, the present study is éonoentrated on
concept development in home economics as taught in Grade IV
while Laro”s study is on the total status of the Home
Economics program.

Pastor (1982) made an evaluation of the Home Economics
Program in public elementary schools in Lacag City. Her
study revealed that the structure of the Home Economics
Curriculum was adegquate to meet the needé of the children in
the community. It was flexible enough to meet further
changes. She stated that home economics activities was so
arranged to effectively develop wvarious Home Economics
concepts. The ©physical facilities were not enough to
effectively developed either complicated home economics
concepts as foéd rreservation, garments construction and
food service ﬁanagement.

She recommended for the purchase of more eguipment and
facilities, more books and references and teaching aids if a
stronger home economics program is to be developed. Quality
teachers are necessary for gquality learning. In this line,
Pastor recommended for +the hiring of teachers who have
specialized in home economics and to motivate teachers to
continually grow professionally.

Pastor”s study have greatly influenced the present
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study in the area of concept development even if the study
was on Home FEconomics instruction in grade V and VI, The
present study. is only limited to home economics concept
development in grade IV.

, Moron®s (1983) in her study on the "Appraisal of Home
Economics Program in Elementary Schools in the East Central
Part of Leyte Division"” came up with the following
conclusions; (1) The Home Economics teacher were competent
to teach the subject the fact that majority of them were
Home Economics graduate (2) Majority of the teachers had
teaching experience of ten years and above and have attended
several in-service trainings; (3) The school administrators
were supportive in the implementation of the program as they
are conscious on the improvement of facilities and purchase
of tocls and equipment; (4) Grooming and clothing as one
aspect or area in Home Economics were given more attention
and improvement:; and (5) The serious problem of the pupils
is the inability to comply projects requirements.

Moron”a study is related to the present study as bhoth
loocked into the teaching of Home Economics program in  the
elementary school. However, Moron“s study is on Home
Economies/EPP as taught in Grade V while the present study
is on concept development of Home Economics/EPP in Grade IV.

The study conducted by Ataga (1984) contributed to an



4
-

effective home economics instructions in the schools of
Butuan City as shown by her findings: (1) better growth and
health through improved nubtrition; (2) better behavior at
home and soclety; (3) more scientific care of children; (4)
better kept surrounding and improve sanitation; and (5)
knowledge of basic saving and capacity to earn money through
the sales of home projects. She concluded that the
community life in Butuan City have greatly improved because
of the effective delivery of home economics concepts.

A study of Belen (1884) focused on the Homemaking Arts
Program of Don Mariano Marcos Memorial State University,
College of Engineering and Technology. Aﬁong the
significant findings of the study were the following:; (1)
All Homemaking Arts Teachers possessed all +the necessary
educational gqualification, training and eligibility for
teaching in the secondary level; (Z2) the objectives of the
homemaking Arts Program were not fully implemented; (3} the
teacher used various methods and technigques of teaching
Homemaking Arts which were found to be fairly effective; (4)
the problems encountered in the implementation of Homemaking
Arts Program were somewhat serious which needed immediate
attention and solution to provide favorable condition for
the program.

Belen’s study is closely related to the present study
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for it covered the educational qualifications of homemaking
arts teachers and the problems met in teaching the subject.
The study, however, differs from the present study as the
former concentrated on the methods and technigues wused in
teaching Homemaking * Arts, the instructional materials,
eguipment and tools needed in +the implementation of
Homemaking Arts and the physical facilities, while the
present study concentrated on concept development in Home
Economics in Grade IV. ¢

On the study conducted by Remasasa (18886), she
concluded that the problems which teachers encountered in
their teaching of Home Economics or classroom management
have not affected them because they were ready to teach the
subject. The fact that they were educationally gqualified,
the problems on instructional management have as well not
affected the +teachers because they wused the appropriate
methods of teaching which made their teaching effective in
spite of the fact that they lack teaching aids and devices.
The study thousgh revealed that +the problem on safety
management which teachers encountered have affected their
teéching in home ecénomics more seriously. They were so
concerned about the welfare of their students especially
during praticum and home economics laboratories where they

have to handle laboratory tools and eguipment.
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Another study on home economics was that conducted by
Boriano (1988} when she tried to look into +the teachers
competencies and problems in teaching intermediate Home
Economics in relstion to pupil achievement. The study
revealed that there was no significant relation between
teaching competencies of Home Economics and rupil
achievement. These findings may have been caused by some
other pupil-teacher attributes. It can be adhered that
teaching competencies may not be a graduate the high pupil
achievement may result. On the other hand, problems on
supervision, have a significant relation to academic
achievement of pupils. Although problems on instruction and
facilities were considered "very serious problems” but did
not have a significant relation to pupils achievement.

Sorianco’s study had a bearing on the present study as
it. deals with problems in teaching home ecconomics which is
also the concern of the present study. The present study,
however is specifically more on concept development in EPP.

In the study of Herrera (1994) on the teaching of home
economics in Technology and Home Economics in Bulacan she
came up with the followiné conclusions; (1) Home economics
teachers were more concerned on the .personal. practical
s8kills development, (2) the most common approaches and

strategies used were demonstrations, laboratories projects
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and class discussions, (3) the tools and equipment were
adeguate but laboratory rooms, most specially the food
laboratory was very much wanted, (4) the teachers were
creative and resourceful enough to come-up with +their own
resources and instructional materials so +they can make
teaching home economics effective.

Her?era‘s study is alsco related to the present study as
both loocked into the teaching of Home Economics in the
elementary grades. However, the previous study was more on
assessment of the total Home Economics program while the
present study is on the concept development in teaching home
economics in grade IV only.

In a more recent study of Matera (1996) when she
conducted an assessment of the teaching of Technology and
Home Economics I in Colegioc San Agustin, it was found that
the teaching of home economics was very effective. The
findings of Matera” s study were (1) the teachers were young,
married and have taken masteral studies with specialization
in home economics and had been teaching the subject from
seven to twelve wyears (2) projects and activities were
worthwhile and valuable, (3) there were plenty and
sufficient instructional materials coupled with well
equipped laboratories for food preparation, .garments

construction, ceramics and home crafts; (4) Teachers were
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encourage to atbend seminars and other trainings both in the
country and abroad; (5) brigh% students were sometimes
tapped to tubor poor students especially in classes with big
enrocllees.

The study of Matera is similar to the present study as
both studies are into the teaching of Home Economics.
However, the previous study is focus on:Technology and Home
Economics I in private secondary schools while the present
study 1is on Edukasyong Pantahanan at Pangkabuhayan IV in
public elementary schools. The previous study also looked
into the totality of the rrogram while the present study is
limited only on concept development in EPP IV.

In the article of Carlson (1982: 5) he believed in Home
Economics stating that the success of the Home Economics
Program rest largely upon the quality of its instruction.
the interest of the learners and the pericdic evaluation of
the program. It is in the context of the above cited

literature and studies that the present research work was

founded.



Chapter 3
METHODOLOGY

This chapter presents and describe the research design
used in the study. The instruments, the sampling procedure,

the procedure in gathering data and the treatment of data.

Research Design

This study utilized the normative-descriptive survey
method of research designed in looking into the perceptions
of teaching of Edukasyong Pantahanan at Pangkabuhayan in
grade IV. It also used the gquestionnaire as its principal

instrument.

Instrumentation
This study made use of a self-structured guestionnaire
as 1ts principal instrument. It also wutilized interview,

observation and documentary analysis to support data taken

through the gquestionnaire.

Quegtionnaire. The gquestionnaire was the major

instrument used by the researcher to gather data from the
Home Economics teachers and pupils in the District of
Gandara. This is a self-structured gquestionnaire which is a
result of a thorough investigation of the Minimum Learning

Competencies/Elementary Learning Continum (MLC/ELC), annual

A



reports of teachers and District Supervisors and Principals,
previous studies conducted and other pertinent documents
that gave evidence to thé study.

There were two guestionnaire in this study - one for
the  teachers and another one for +the pupils. The
questionnaire for the teachers was divided into four parts
designed to secure information that were relevant +to the
atudy. Part I was on the personal profile of the +teacher,
Part 11 on the perception of the teachers regarding concept
development; Part III on the problems meet by the teachers
in +teaching EPP in grade 1V, and Part IV on the suggested
solutions to solve the problems. The auestionnaire for the
pupils was only on their perceptions towards concepts
development in EPP.

in the construction of the questionnaire, the
researcher kept in mind the psychological nature of the
potential respondents. It was in this category that the
researcher has decided to construct the questionnaire in

Filipino for better and more easy understanding of the

pupils.

Interview. Two types of interview was conducted by
the researcher. The unstructured interview was done to
check the veracity of data taken from the guestionnaire

while the structured interview was resorted to, to get a
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deeper insight into the perception of the pupils. This was
conducted by the researcher while +the questionnaire were
fielded. The structured interview was done on selective

hasis.

Observation. An ocular observation was also
conducted. - This was resorted to find out if +the EPP

concepts developed were practiced by the pupils.

Documentary  Analvsis. The researcher also used

documentary analysis in this investigation. The documents
used were the class register of the teachers and the NLC for
grade IV EPP program. The class register was resorted to on
the selection of the pupils respondents, while the New
Learning Continum was used to check the wveracity of the

contents or activities for EPP as offered in grade IV.

Validati f the Tnst I

There were two types of éuestionnaire used in this
study: namely, the questionnaire for the teachers and the
questionnaire for +the pupils. Both gquestionnalire were
subjected into a dry run.

The gquestionnaire for both teachers and pupils were
first submitted into an expert validation among the masteral
students specializing in Home Economics in Samar GState

Polytechnic College. After the expert validation, the
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guestionnaire was revised and submitted to the adviser for
comments and sugéestions.

After the suggestion of the adviser were taken into
consideration, the gquestionnaire for the teacher was
submitted into a dry-run among grade IV EPP teachers in the
district of Catbalogan II. The gquestionnaire for the puplils
was submitted %o grade IV pupil in San Jorge Central
Elementary School, San Jorge, ngar for a dry-run.

After the dry-run, and based on the results of the item
analysis, the questionnaire was revised, submitted back to

the adviser for comments and suggestions and was finalized.

Sampling Procedure

No sampling procedure was ubilized to get the
respondents among the teachers teaching Edukasyong
Pantahanan at Pangkalusugan in grade IV. The total
enumeration was utilized to get the involvement of the 26
teachers.

In determining the sample size for the grade V pupils,

the slovens formula by Walpole was employed.

N
n = ————eeeeme
1+ N2
where:
n = refers to the sample size

refers to the total head count of the target

|

clientele °
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EPP Teacher Respondents in Grade IV

School

TEACHER

RESPONDENTS

No. : %

No. : %

1. Gandara Elem. School 4 15.38 4 15.38
2. Tagnao Elem. School 1 3.85 1 3.85
3. Ban Jose Elem. School 1 3.85 1 3.85
4. Capangshasan Elem. School 1 3.85 1 3.85
5. Casab-ahan Elem. School i 3.85 1 3.85
6. Concepcion Elem. School 1 3.85 1 3.85
7. BSto. Nifio Elem. School i 3.85 1 3.85
8. Rawis Elem. School 1 3.85 1 3.85
9. Piflaplata Elem. School 1 3.85 1 3.85
10. San Agustin Elem. School i 3.85 i 3.85
11. Hinogacan Primary School 1 3.85 1 3.85
12. 14 de Agosto Primary School 1 3.85 1 3.85
13. San Pelaye Primary School 1 3.856 1 3.85
14. Boao Primary School 1 3.85 1 3.86
15, Hampton Primary School 1 3.85 i 3.85
16. Caugbusan Primary School 1 3.85 1 3.85
17. Diaz Primary School i 3.85 i 3.85
18. Tambongan Elem. School 1 3.85 1 3.85
19. Elcano Primary School 1 3.85 1 3.85
20. Napalisan Primary School 1 3.85 1 3.85
21. Pizarro Elem. School 1 3.85 .1 3.85
22, Casandig Primary School i 3.85 1 3.85
23. Hirali Primary School 1 3.85 i 3.85
Total 26 100.00 26 100.00
e = refers +to the margin of error which is set

at .05 level of significance

After the sample size was determined, the selection of

the actual respondents was done by random

the fishbowl technigue.

sampling using

This was carried out by writing the
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Distribution of Pupil Respondents by Classes

School : Enrollment : % : Respondents : %

1. QGandara Elem. School

-

Gandara V — Sec. 1 40 6.83 18 6.69
Gandara V - Sec. 2 41 6.70 16 6.69
Gandara V - Sec. 3 41 6.70 18 6.69
Gandara V - GSec. 4 40 6.83 18 6.69
Gandara V - Gec. B 40 6.83 16 6.69
Gandara V - Sec. 8§ a7 6.31 15 65.28

2. Buao Primary School 20 3.41 8 3.35
3. Caparangasan Elem. School 28 4.78 11 4.60
4, Concepcion Elem. School 80 13.85 32 13.39
5. Hinogacan Primary School 26 4,44 10 4,18
6. Casab-ahan Elem. School 30 h.12 12 5.02
7. Pitfiaplata Elem. School 25 4.27 10 4.18
8. Pizarro Elem. School 14 2.39 & 2.51
9. Rawis Elem. School 30 5.12 iz 5.02
10. San Jose Primary School 40 6.83 16 . 6.69
11. Sto Nifio Elem. School 25 4.27 10 4.18
12. Tagnao Elem. School 29 4,95 17 7.11
Total 586 100.00 239 100.00

corresponding number of the pupil as éppearing in the school
register into a piece of paper. The paper was rolled and
placed in a box. The researcher have drawn the number of
samples as stated through the formula. In cases, where the
drawn sample was absent, the paper was rolled back and
returned to the box. Another paper was again picked to

replace the absent drawned pupil.



Gathering Dats

In order to obtain the necessary data., a permission to
conduct the study was secured from  the Division
Superintendent of Samar. Through the recommendation of the
School Division Superintendent. the researcher then sought
the permission from +the District Supervisor‘ and  the
Principal to administer the survey instruments.

The gquestionnaire for +the teacher was fielded
personally by the researcher so as to obtain a high
percentage of retrieval. To get the data from the pupil,
the researcher requested +the teacher to assist her in

administering the questionnaire.

Treatment of Data

After +the data were gathered, these were cabegorized,
tabulated and analyzed. For statistical measures the
following were used in this study, namely; freguency counts

with percentage and ranking, the weighted mean, and T-test.

F ¢ listributi ! 3 ki
Frequency distribution expressed in percentage and ranking
was used for interpretations of simple numerical facts.

This was used to present the personal profile of the teacher

respondents.
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the percentage
f = thé frequency

n = the number of cases

Weighted Mean,. To obtain the perception of the

teachers and pupils respondents towards the extent of
concept development on Edukasyons Pantahanan at

Pangkabuhayan the weighted mean was used (Walpocle, 1882:

307). Five descriptive rating were utilized, namely, "to
the fullest extent”. "To the great extent”, "to an average
extent'”, "to some extent’” and "to little extent” with a

assigned weighted of 5, 4, 3, 2 and 1 respectively.

After +tallying the frequency for each item under each
column, each fregquency was multiplied by the corresponding
weight. The total weight for each item was then divided by
the total number to determine the weighted average of each
item.

The weighted mean by each item was interpreted by using

the scale below.

Legend
Weishted D i pi Rati R Weighted M
5 to the fullest extent 4.51 - B.00
4 to a great extent 3.61 - 4.00

3 toc an average extent 2.51 - 3.00
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2 to some extent 1.51 - 2.00

1 to 1little extent 1.00 - 1.00
The five point Likert scale was also utilized to
evaluate the seriousness of the problems met by the teachers
in implementing EPP in Grade IV. The descriptive rating
used were "very serious”, "moderately serious", 'serious”,
"slightly serious” and '"not serious” with the equivalent

weight of §, 4, 3, 2, and 1 respectively.

Lesend
Weight D i pti Rati R Weighted M
b Very serious 4.51 - 5.00
4 Moderately serious 3.51 - 4.00
3 Serious 2.51 - 3.00
2 Slightly serious 1.51 - 2.00
1 Not serious 1.00 - 1.00

IT—test. This statistical tool served as a basis for
determining the significance of the difference in perception
of the two categories of respondents. The formula suggested

by Walpole (1982: 2b4) was applied, viz:

[ ST T I 5TTTTTTTTTIT

/ (Nl - 1) 51 + (N2 - 1) 82 [ 1 11

F Sttt f—— + ——1
N/ Ny + No -2 [Nq No
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is the computed T-wvalue
isa the computed mean for the first group of

respondents

is the computed mean for the second group of

respondents

is the wvariance of the responses of the first
group of respondents

is +the wvariance of the responses of the

second group of respondents

= is the number of cases for the first group

is the number of cases for the second group



Chapter 4
PRESENTATION "ARD INTERPRETATION OF DATA

This chapter presents +the findings., analysis and
interpretation of data based on specific guestions presented
in this investigation. For prurposes of c¢clarity in the

interpretation of dabta, appropriate tables were used.

Profile of the Teacher Respondents

To be able to determine whether the implementation of
Edukasyong Pantahanan at Pangkabuhayan (EPP) in grade IV was
directed towards the develorment of its concept, 1t was
imperative to look into the personnel profile of +the
teachers who were directly involve with the program. In this
study, the characteristics of the teachers as sex, age,
civil status, highest educational gualifications, area of
specialization, teaching experience and performance rating

for the last three years were looked into, studied and

analyzed.

Sex of the Teacher Respondents. A big majority of the
teachers respondents in this study were female as reflected
in Table 3. There were 25 or 96.15 percent of the 26
respondents who belong to female and only one or 3.85
percent malé-respondents. This data declared that teaching

profession is predominantly attractive to the female sroup.
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Ages  of the Teacher Respondents. Generally, the EPP

Teachers in grade IV inithe district of Gandara, Samar
belong to the middle age generation with an average age of
47 vears as s@own in Table 3. Five or 18.23 percent of +the
teachers have'ages in”the bracket of 35-40 years, 45-H0 and
also five or 19.23 peréent who have ages in the bracket of
B5+-60 years.

The data in Table 3 signified that the Teachers may
have been in the teaching profession for a number of years

already as majority of them were from thHe ages of 3b years

L3

up to the retirement years.

. " Table 3

Age and Sex of EPP Teachers

55 ~ 60 i . 5 19.23
51 - b4 0 0 3 12.0 3 11.54
45 —~ 50 0 0. 5 20.0 5 19.23
41 - 44 0 0 2 8.0 2 7.69
35 - 40 0 0 5 20.0 5 18.23
31 - 34 0 0 2 8.0 2 7.69
25 - 30 0 0 4 16.0 4 15.38
Total 1 100.00 25 100.00 26 100.00
Average age of teachers — - - - = = = = = = 42 years
Civil gtatus of Teachers. As gleaned from Table 4

majority of +the teachers were married. There were 20 or
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Tsble 4

Civil Status of EPP Teachers

Civil Status: Male :Percent: Female: Percent: Total: Percent

Married 1 100.00 14 76.00 ° 20 76,82
Single 0 6 24.00 6 23.08
Total 1 100.00 25 100.00 26 100.00
76.92 percent belong bto this category. The lone male

teacher was also married. There were only six or 23.08
percent sgingle and these belong to the female group. The
data in Table 4 categorically shows that female teachers

generally were married.

. Educational = Qualification. The educational
gualification of the teachers can be gleaned in Table 5.
The data revealed that there were 19 or 73.08 percent who
have graduated with the degree Bachelor of Science in
Elementary Education. Five or 19.23 percent of the 26
teachers have finished the degree of Bachelor of Science in
Education while there were only two or 7.67 percent who
revealed that they obtained the degree of Bachelor of

Science in Elementary Education and have taken Masteral

Studies already.
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Table 5

Educational Qualification of EPP Teachers

BSEEd 0 0 19 76.0 ig 73.08
BSE 1 100.00 4 i6.0 5 19.23
BSEEd with MA O 0 2 8.0 2 7.69
Total i 100.00 25  100.00 26  100.00

e rmr e erre{eresfere ey et mtifmifeiofont bbbt nfosefomaefsompna

The data in Table 5 signified that teachers in grade IV
EPP have +the necessary degree to be able to teach in the

elementary level.

Area of Specialization. While the teachers possessed

the essential educational gualification to teach 1in the
elementary level, they however vary as to specialization.
Table 6 shows the various specialization of the teachers.
It could be noted from the table that only five or 18.23
percent of +the EPP teachers have taken Home Economics as
their field of specialization. Thirteen or 50.00 percent of
the 26 teachers do not have any specialization. There were
two or 7.69 percent of the teachers have specialization

in Physical Education, Social Studies and mathematics.



Table 6

Area of Specialization of Teachers

Home Economics O 0 ) 20.0 5 19.23
Health Educ. 0 0 1 4.0 1 3.85
Phy. Education O 0 2 8.0" 2 7.69
Social Studies O 0 2 ‘ 8.0 2 7.68
History 0 0 1 4.0 i 3.85
Mathematics 0 0 2 8.0 2 7.69
No speciali-

zation i 100.00 25 100.00 26 100.00
Total 1  100.00 25  100.00 26  100.00

The data in Table 6 reveals that most of the teachers
do not have the specialization fitted to impart the
knowledge in Edukasyong Pantahanan at Pangkabuhayvan as

majority of them have not taken Home Economics as their

specialization.

Teaching experience of EPP teachers. Majority of the

EPP teachers have a teaching experience from eleven up to 35
years as shown in Table 7. There were five or 15.23 percent
of the 26 teachers who have been in the service from 25-30

years, four or 15.38 percent from 11 - 15 years and also



Table 7

Teaching Experience of Teachers

No. of Years: Male :Percent: Female: Percent: Total: Percent

1 -5 0 0 8 32.00 8 30.77

6 - 10 0 0 2 8.00 2 7.69

11 - 15 0 0 4 16.00 4 15.38
16 - 20 0 0 2 8.00 2 7.69
21 - 25 0 0 1 4.00 1 3.85
26 - 30 0 0 5 20.00 5 19.23
31 - 35 1 100.00 3 12.00 4 15.38
Total 1 100.00 25  100.00 26  100.00

four or 15.38 percent from 31 - 35 years. There were eight
or 30.77 percent who were still young in the service as they
only have been teaching from one to five years.

The data as shown in Table 7 signifies that most of the
teachers have been teaching for a number of years and may
have acquired the knowledse and concepts of Edukasyong

Pantahanan at Pangkalusugan already.

Performance Ratine of Teachers. The performance rating

of the teachers for the last three years was considered in
this investigation as it may help sgain insights into the

ability of the teachers in developing concepts in EPP. As



Table 8

Performance Rating for Three Years

Performarnce : 1885-18986 : 1986-19897 @ 19987-1888

Rating : F : Percent : F : Percent: F : Percent
Outstanding 1 3.85 0 0 1 3.85
Very Satisfactory 23 88. 46 24 82.31 24 892.30
Satisfactory 2 7.69 2 7.69 1 3.85
Total 26 100.00 26 100.00 26 100.00

revealed by Table 8, most of the teachers were rated as
"very satisfactory” in their teaching performance for the
last three years. There were 24 or 92.30 percent of the 26
teachers who have received this rating. Only one or 3.85
percent got the rating of "outstanding” and also only one

or 3.85 percent was rated “satisfactory"” in her teaching.

Development of Concepts in EPP

Edukasyong Pantahanan at Pangkabuhayan is a learning
area that could contribute to the moral, social and economic
upliftment of the individual. It is a common learning areas
for boys and girls. The activities emphasized the
development of desirable work attitudes relevant to every

chores of home, school and community as a whole. it also



center on pvhases of arts, retail trades and other
livelihood activities. It is expected that the child could
be allowed to expose his skills/potentials and appreciate
the value of work.

It is, therefore, of prime importance to look into how
the wvarious concerts in EPP were developed among the grade
IV pupils in the district of Gandara. There were eleven
learning concepts as suggested by the Minimum Learning
Competencies (MLC) for FEPP in grade IV. These were the same
concepts that the researcher used in the questionnaire for
the teacher and pupil to react to.

The five point scale by Likert was used in this study.
The descriptive rating used were "to the fullest extent”,
"to a great extent”, "to an average extent”, "to some
extent"” and “to little extent" with an assigned weight of 5,
4, 3, 2, and 1 respectively. For easy discussion on the
perception of the teachers and pupils on how these concepts
were develop, the eleven general concepts were presented in

different tables. .

Tungkol sa Kaakit-akit na sarili. Good grooming or
kaakit-akit na sarili is one of the important conceprt to bhe
developed in a child. This is the foremost concept in the

MLC for EPP in grade IV. There were five sub-concept in



Concept Development in EPP
{Kaakit—akit na Sarili)

Table &

=4

Concepts 5 1 4 3 2 T3 Total ¢ 8H ¢ DR
Kailangan upang maging meayos. B 7 10 1 0 25
40 28 z i 0 140 3.85 BE
154 34 2 B 14 39
786 134 Bl 14 14 W £.30 BE
Haayos at eabikac na paggayak. g 8 & 3 0 25
43 32 18 b 0 1061 I.68 BE
&0 97 58 i 8 35
o0 3|B 134 52 f ge2 373 8E
Pang-arag-araw na gawain sa 8 & 16 1 i 26
panganganak. 46 1) 30 Y, i %4 3409 BE
76 b2 &8 22 i1 yavi
w0 z48 207 44 1 B70 3.72 GE
Paglilinis at pag-aayos sa i B &0 2 0 26
sarili. k1) 32 18 § 0 104 4,00 &6E
122 51 38 pal 16 39
16 204 M5 122 i i1 £.80 BE
Kalinisan at kaayusan ng i1 8 4 1 ] 26
kasuotan at kagamitan. 33 32 iB 2 0 107 3.85 BE
&8 N &) I8 2 239
e 4 1 7 2 §02 N BE
Total Hean 45 7 38 B 1 130
230 158 114 16 1 508 3.90 EE
482 31 218 115 44 1206
2410 1340 A%7 310 84 4751 .77 gk
Brang fgan ~ -~ =~ =~ =~ == ==~ - - - - -roamon— - 3.94 BE

Legend:s T - Teachers

# - Pupils

Legend for Scale:

Height Descriptive Ratings
a to the fullest extent (FE)
4 to a great extent (8E)
3 ko an average extent  (AE)
2 to seme extent [8E)
1 to a little extent {LE}

Heighted Range
4.5 - 5.400
3,51 - 4,50
2.51 - 3.5
1,51 -'2.50
1.00 - 1.50
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this categoryv as reflected in Table 9. The grand weighted
mean for this concept was 3.84 which suggest that the
development of the concept on "kaakit-akit na sarili” among
the grade IV puplils was "to a great extenbt”. Both the
teachers and the pupils agreed to this with a total weighted
-mean of 3.90 and 3.87 respectively. The teachers and the
pupils have likewise agreed that all the five sub-concepts
were developed "to a great extent”.

The data on Table 9 implies that the teachers have
given emphasis on personality development, particularly on
good grooming of the child which the rupils were alsoc able

to fellow, internalize and develop.

iva—-gi o Another concept
that is very essential for the child to learn is her/his
role towards the family or members of the family. Table 10
reflects the ten sub-concepts on "kasiva-siyang pamumuhay ng
mag-anak." The grand weighted mean is 3.68 which means that
the +ten sub—concepts were developed '"to a great extent”.
This was supported by the total weighted mean of 3.82 from
the teachers and 3.73 from the pupils.
There were only two sub-concepts where the teachers and
pupils have disagreed in their perception. This was on the
sub-concert of "mabisang pangangasiwa ng mga gawaing

pangtahanan” and on "matipid at mapamaraang pangangasiwa



Concept Development in EPP

Table 10

(Kasiya—-siyang Pamumuhay ng Mag-—anak)

Concepts 3 g 3 yi 1 ¢ Tokal: HE : IR
Kasiya-siyang panusuhay ng mag-anak
Tivak na tunghulin ng bawat T 7 12 & i 0 26
kasapi ng sag-anak. 33 &8 18 2 ! 103 3.596 BE
P14t 48 28 4 24 238
705 192 bl 12 4 793 §.15 BE
Pagkaksiba-iba ng nga pisikal T 3 9 12 1 1 26
na katangian ng sanogol. i3 36 35 2 1 g0 3.46 AE
P70 &2 9 ] 28 239
b0 B 117 80 pri 823 3.4 AE
Hactong pamamaraam sa pag-as- T § i2 7 2 1 2h
laga ng sanggol. 40 i 21 q 1 94 3.69 Bt
P77 65 73 i7 5 239
s 260 225 34 3 909 3.80 BE
Habisang pangangasiva ng mga T i i b 2 ) 26
gawaing pangtahanan. ] i1 i8 4 0 BR 3.38 13
P # &4 47 24 1 239
435 256 141 52 i1 715 3.83 BE
Fanuntunang pangkalusugan at T b 0 b 3 1 P
pangkaligtasan sa paggaws, 30 40 18 b i 95 3,63 BE
P92 50 56 o] 16 239
0 200 14 50 14 894 3.74 GE
Hatipid at mapamaraang panga- T 3 9 7 3 2 24
ngasiwa no myga pinagkukunang 25 Ik il & 2 kit 3.4 4E
yanan . P72 7% 33 23 12 239
&0 36 159 46 12 893 3.74 8E
Paglutas ng mga suliranin ukol T 1 7 9 2 1 2h
53 pannangasiwa ng mga pinag~ 35 28 27 § i 23 3,63 8E
kukunang-yaman. P8 32 52 30 10 239
175 A8 154 b0 10 bk 3.00 &
Pakiki-isa sa pamayanan. T h B 10 2 0 Fi
30 32 30 § 1 B 3.49 &6E
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table 10 cont'd.

PB2 61 i 23 3 239
10 248 12 i k3] 857 3.50 BE

%. Paglahad sa sga gawain at T 7 b g 3 i 26
kilusan sa panayaman. 38 24 Z7 b i 3 3.5H 6E
P90 3k 33 34 25 39
4450 224 99 &8 pi 847 3.43 BE

10, Uri ng pamusuhay at sga moral T 5 i1 g 3 0 26
53 pEggard. 0 44 24 b 0 24 3.62 BE

P B8 34 35 38 24 239
46 216 10§ 76 24 Bbi 3.60 GE

Total Hean T & i3 B 27 7 240
02 W7 20 44 7 G40 J.62 (43

P B9 591 442 22 187 2390
4490 73t 1356 524 BT Be23 .73 BE

Brand Fgam ~ = - - - - - - - -------------------- - 3.68 BE
Legend: T - Teachers P - Pupils
Legend for Scales:
Height Descriptive Ratings Heighted Range

3 to the fullest extent (FE}  4.31 - 5.00

4 to a2 great extent {6E)  3.51 - &30

3 to an average extent (AE} 2.51 - .50

2 to some extent (8E)  1.31 - 2,50

1

to a littie eytent (LE} 1.00 ~ 1.5¢

ng mga pinagkilanan yaman" which was rated by the teachers
with 3.38 and 3.46 with the descriptive rating of "to an
average extent” while the rating of the pupils were 3.83
and 3.74 which mean "to a great extent".

The sub—concept on "Pagkakaiba-ibang ng mga pisikal na
katangian ng sangsol” was rated by both teachers and pupils
with a weighted mean of 3.46 and 3.44 respectively. This

means +that this sub-concept was only internalized to an

average extent.” This probably attributed to the faect that
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pupils, particularly grade IV pupils may have a low interest
with regards to child care. v

The data in Table 10 implies that concepts in wholesome
family relationship o kasiya-siyang pamumuhay ng mag-anak

was developed to a great extent by both the teachers and

pupils.

Pashahalaman. Ancther concept in Edukasyong Pantahanan
at Pangkabuhayan is backyard gardening o paghahalaman.
Backyard gardening if effectively and successfully done save
the family ‘- budget for it would not only bring food +to the
table but may also give an additional income to the family.

There were seven sub-concepts that were reflected in
the MLC which was also reflected in the guestionnaire. As
shown in Table 11 all these sub-concepts were developed "to
a pgreat extent”. The total weighted mean for the teachers
perceptions is 3.74 while th; pupils is 3.80, thus coming up
with a grand weighted mean of 3.77.

The data in Table 11 signifies +that all the sub-~
concepts in paghshalaman was developed to a great extent by
both teachers and pupils. This is probable for Gandara is

an agricultural place and homes of the prupils have enough

space for backyard gardening.

Pagnanarseri. Table 12 reflects the various sub-

concepts in pagnanarseri or plants and seed production. This



Table 11
Concept Development in EPP
{Paghahalaman)
Loncepts 3 4 3 2 i ¢ Total ¢ WM IR

1. Kabutihang naidudulot g g B 7 2 b 2k
panghalananan., 43 12 pal g g 162 3.92 EE

13s 42 il i5 22 e
680 14 72 36 2 872 4.07 &E

2, MWastonp pamaszraan ng pagta- 8 g ] i 1 p
tanim. : &0 34 18 4 1 79 3.80 §E

78 79 2B 26 8 5%
£90 3k 84 52 i 950 397 BE

3. Wastong panganpslaga ng tania. 8 13 4 i 0 26
& 52 12 7 0 106 4,08 &E

08 57 57 14 3 239
0 228 171 28 3 g70 4.058 BE

4, Mtaayes na pamamaraan ng 10 b 7 Z i 24
pag-aani. 30 24 A -4 1 100 3.B3 8E

87 70 30 20 12 5y
£33 280 150 &0 12 7 I.84 BE

9. Wastong pag-iimbak ng mga ani. 7 5 8 3 3 24
35 20 4 & 3 28 3.38 BE

92 43 47 37 20 39
860 172 14 74 20 8e7 3.63 BE

&, Wastepg paghibili ng mgoa ani, & B B 3 1 26
30 3 24 b 1 73 3.58 BE

Ba i1 38 36 32 29
40 204 114 &0 32 a0 .95 §E

7. Pagtutuos at pagkutuwento ng 7 B & 3 2 26
pinagbilkan. 35 32 18 & 2 93 3.58 B

io¢ 52 39 22 28 9
00 w8 117 i4 26 895 3.4 BE

Total Hean ih] 57 i 16 B 182
¥s 28 13 32 8 681 3.74 EE

68 I 2R3 1ed 123 1473
W77 276 84T 328 115 6371 3.80 6E
Brand Mean - = = = - == == ==~ - ~- - - - - - - - - - h s .77 EE




concert is a part of paghahalaman and in one way or anocther
contribute to +the family budget. There were six sub-
concepts reflected in Table 12 for ‘“pagnanarseri'. The
grand weighted mean for "pagnanarseri” was 3.57 which
suggest that this concept was internalized “to a great
extent”, even if the two groups of respondents differed in
their perception, as the total weighted mean for the
teachers was 3.65 which means that the concept was developed
"to a great extent"” while the pupils claimed +that this
concept was only developed "to an average extent” with a
total weighted mean of 3.48.

The sub-concepts wherein the pupils disagreed with the
teachers and claimed that it was only developred "to an
average extent” were on "wastong pamamaraan ng pagnanarseri’”
with a weighted mean of 3.07; "pangangalaga ng mga halaman
at iba pang kagamitan sa narseri with 3.49 and ‘“wastong
panghuhuli ng mga punla” with a weighted mean of 3.46.

Both the teachers and the pupils agreed that the sub-
concerts on. "maingat na pagtutuos at pagkuwento ng
pinagbilhan" was only developred "to an average extent with a
weighted mean of 3.38 for the teachers and 3.24 for the
pupils.

The data in Table 12 suggest that while some sub-
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Table 12

Concept Development in EPP

(Pagnanarseri)
{oncepts t 3 & 4 3 o+ 2 1 «Total: WH ¢ IR
¥ahalagahan ng kasanayan sa T & 12 b 2 g 24
pagnanarseri. X0 48 iB § 0 100 3.B9 BE
Foo1i8 a2 3t 12 24 239
590 208 73 4 24 941 .94 BE
Eabutihang naiduduint ng T 7 B g 1 i 26
pagnanarseri. 33 32 27 2 i 97 3.73 BE
P HB A8 £ 3 i7 39
0 | 1R yi 17 8B4 3.70 8E
3. Wastong pasaraan ng pagnanar- T 7 B B 2 i 26
seri, 35 32 2 4 1 %h 3.6% &6E
P48 i3 71 22 43 239
40 Mz Aug 24 43 734 3.07 aE
Pangngalaga ng nga halaman at T 4 i 8 4 0 26
iha pang kagamitan sa narseri. 20 40 24 8 0 92 3.04 BE
F o B7 43 40 I 30 234
435 171 120 78 30 B35 3.49 AE
Yactong panchihili ag mga T & iz 7 i 2 2h
punla, 26 48 il 2 2 93 3.58 GE
F 80 30 3 28 Ik 39
400 200 133 b 36 8z7 3.44 HE
Haingat na pagtutuos at pag- T 48 q 4 i 24
kukuwento ng pinagbilhan. 20 32 27 g8 1 ] 3.38 AE
R 52 Kt 26 b 39
83 18 114 52 56 773 1.2% AE
Total Kean T 2 58 4 12 156

Brand Heap =« ~ - - - ----------~~-~-----“-~~-=---- 3.3 BE




concepts in pagnanarseri were already developred toc a great
extent there were still some sub-concepts which needed to ke
given more emphasis by the teachers. These sub-concepts
were best shown by coming-up with a model plant narseri in

the school with a more follow-up in the pupils home.

Pag-aalaga ng havop. The five sub-concepts in pag-
aalaga ng hayop as pig raising and poultry raising were
reflected in Table 13. The grand weighted mean for this
concepts was only 3.40 which suggest that the concept on
"pag—aalaga ng hayop" was only developed “"to an average
extent" with the teachers declaring that they have only
developred +this concept "to an average extent" with a total
weighted mean of 3.27. The pupils, however, claimed that
they have developed the concept "to a great extent” as their
weighted mean was 3.54.

There were three sub-concepts wherein the teachers and
the pupils have agreed that these were only developed "to an
average extent”. These were the sub-concepts on "pagpi;i nsg
hayor na maalagaan” with a weighted mean of 3.38 for the
teachers and 3.40 for the pupils; "pagbibili ng mga
produkto” with 3.00 and 3.25 and "pag-tutuos at pagkukuwento
ng pinagbilhan” with a weighted mean of 3.30 for the
teachers and 3.48 for the pupils.

The data in Table 13 clearly suggested that the pupils



Concept Doavelopment in EFP
{Fag—aalaga ng Havop}

Table 13

I'_.-.i

Loncepts io: 4 3 2 13 Total ¢ &K DR
1. fzhalagahan ng kasanayan sz T § b g 3 z 2
paghahayupan, 28 24 27 i 2 .9 3.20 AL
P4 115 44 14 20 9
210 480 138 32 20 230 3.99 BE
2. Pagpili ng hayep na naalagaan, T 4 8 g 3 2 26
20 32 7 b 2 a8 3.38 RE
P A7 b3 0 29 38 yAYS
345 232 120 58 I8 B3 3480 AE
3, Mhaka-agham na pamamarazn ng T 3 g 9 4 2 25
pag~aalaga ng hayop. 15 3z 27 8 2 B 3.5 AE
Poa2 gz 37 20 13 19
Jp 3R 40 13 BRZ 3.69 8E
4. Pag-bikili ng mga predukte. T 2 b i1 £ 3 pi
10 24 33 8 3 78 3.00 AE
P bb Ly 30 3 3 239
330 BB 150 bh §3 777 3.23 fiE
3. Pap-tutuss at pagkukuwento ng T 3 7 12 i 2 26
pinaghilhan, 15 28 36 § Z 86 3.30 AE
FoEd 50 45 28 34 39
00 200 135 b 3 B27 3.4 AE
Total Hean T 1 33 30 18 i1 130
BE 140 150 Ib 1i 425 3.27 fiE
P39 35 238 126 1H 1193
15%5 1428 704 154 180 4081 3.54 8
Grapg Megan -~~~ -~~~ - - - - - - - -“"-"- - - -~ - - - - -+« s~ 3.40 aE
Legend: T - Teachers F - Pupils
Legend for Scale:
Beight Bescriptive Ratings Heighted Range
5 to the fullest extent (FE)  4.51 - 5.00
4 to 2 great extent {(BE)  J.51 - £.50
3 to an average extent  (#E)  2.91 - 3.50
2 to some sxtent (sE) 151 - 2.50
i to a little extent {LE}  1.00 - 1.50
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may have developed the concept on "pag-aalaga ng havop”
from +their parents at home. Teachers, therefore, have to
improve and employ better teaching technigues/strategies for

a higher development of this concept.

Pag-aalaga ng isda. The five sub-concepts on Pag-
aalaga ng isda maybe gleamed from Table 14. The grand
weighted'mean was only 3.32 which means that the concept was
developed only "to an average extent”. The total weighted
mean of this concept was 3.34 for the teachers and 3.31 for
the pupils.

Table 14 revealed that there were three sub-concepts
where the teachers declared that these were developed "to a
great extent'. These were on “"pagpill ng isdang maaaring
alagaan”, maka-agham na pamemaraan sa pag-aalaga ng isda”
and “pagbibili ng mga isdang inani" with weighted mean of
3.54, 3.54 and 3.73 respectively.

The data in Table 14 suggested that the pupils have not
given much interest in pag-aalaga ng isda as there was no
rlace in Gandara to come-up with a fishpond as the

municipality is not within the coastal lines.

Gawaing industriva. The sub-concepts for gawaing

industriya or handicrafts/homecrafts are shown in Table 15.
There were ten sub—concepts listed in the table. The grand

weighted mean for this concepts was 3.57 which suggested



Tablie 14

Concept Development in EPP
(Pag—aalaga ng Isda)

i

Concepts R 3 2 ¢ 1 :Totel s WA IR
i. Kahalegahan ng basanayan sa i & B 10 3 1 26
pag-aalaga ng isda, 20 32 30 & 1 B? 3.40 AE
P102 38 28 b &5 3%
30 182 84 12 b3 823 1.4% fiE
2. Pagpili ng isda maaaring T 3 b 2 + 3 1 2
alagaan, 25 24 3 b 1 92 3.5 AE
(- 38 36 33 &0 19
%0 232 g0 &b &0 738 3.09 RE
3. lKaka-agham pa pamamaraan pg T & 8 B 2 2 i
pag~zalaga ng isda, 3 12 Z4 4 2 g2 3.54 AE
Y 44 &1 i3 30 39
3§ 184 1B3 0 30 782 3.27 hE
4, Peg-bibili ng mga isdang inami. T & 18 & 3 1 2b
0 &0 ig & 1 57 3.73 fiE
] 35 44 22 b3 3
355 140 134 44 65 742 340 AE
3. Fag-tutuos at pagkubuwento ng T 4 g 16 3 1 2k
pinaghilhan. 20 32 30 b 1 87 I.42 RE
P77 42 38 2 1 39
385 16B 114 52 54 778 3.24 AE
Total Mean T I3 48 54 12 b 137
125 160 138 28 & k57 3.34 AE
Y TS () L S 1 v R 1193
1875 876 &% 204 295 3959 33 fE
Brand Hean - - =~ = = - - - e - - - - - - s s s oo m - m - - 3.32 AE
legend: T - Teachers P - Pupils
Legend for Scale:
Weight Bescriptive Ratings Heighted Range
3 to the fullest estent (FE)  4.31 - 5.00
4 to a great extent (BE} 3.5 - 4,30
3 to an average extent  (AE)  2.31 - 1,50
2 to some extent (SE}  1.51 - 2.3G
1 ta a little extent {LE}  1.00 - 1.30



Concept Developmentn in EPP
{CGawaing Industriya)

Table 15

&

Concepts E] & 3 Z f & Total : HH BR
bahalagahan ng mpa gawaing 7 12 3 Z 0 24
kemay at pamgkalszhztang I3 i i3 4 0 102 3.%2 &E
industriya. 129 31 yail 2 22 3%
643 144 75 g 2z &40 3.97 BE
Pagpili ng isdz mabapagkiki- 3 16 & 4 i 24
taang gawain, 23 5G 18 8 i 92 3.34 BE
62 42 45 32 I8 239
310 248 135 &4 I8 795 3.33 5E
fingkop na ispesipikasyon. 9 g 4 2 i Ib
3 3 12 4 i 8 3.77 BE
77 &5 &0 il 13 59
IS 260 1RO 48 13 886 3.7t BE
Hateryales at kagamitang 7 3 io 3 i 26
kakailanganin. 45 20 30 b i g2 3.54 13
104 52 40 35 B 239
FCL 1 S V] 76 B 926 3.87 &6E
Pagbup ng gawain. b B 3 b 2 2
30 32 12 12 2 88 3.34 BE
80 i 44 46 16 39
e 216 118 BA 14 B36 3.58 BE
Pagkukumpuni ng mga sirang 7 12 § 2 i 25
bagay. 34 48 12 4 1 160 3.85 BE
75 43 52 i 28 238
7% 172 155 42 28 873 3,45 BE
Pangkalusugan at pangkaligtasan. B 7 3 b z 26
40 8 g 12 Z 71 3.50 BE
93 3B 30 19 i? 235
463 232 150 3B 19 704 3.78 BE
Pag-iingat ng mga natapes na g B 5 3 1 26
gawain, £5 32 15 b 1 9 3.8 6E
#n &2 i3 22 i e
405 248 129 L1 3t 857 3. 083 BE
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table 15 cont'd.

%. Paghibili ng mga nztapos na T 7 1 g 4 0 26
gakain, 33 28 2 B ] 93 3.63 EE
P9t 55 34 34 25 39
455 220 102 &8 23 870 I.68 HE
18, Pagtutuos at pagkukuwenta ng T b % 7 2 i 26
pinaghilhan. 30 I 21 2 ') 3.98 BE
1) 6] 36 35 % ks
435 220 108 78 2 B&Z J.61 BE

Total Hean T U 8% 3b 34 3 260
3B5 3 112 L 11 202 3.47 BE

P M7 41 M 2R 23%0
4495 2188 1293 982 222 8790 3.67 GE

Brand Hean — = = = = = = = = e m e e e s e m s e s m 3.97 GE
Legend: T - Teachers F - Pupils
Legend for Scals:
Weight Descriptive Ratimps deighted Range
" to the fullest extept (FE) 4.5 - 5,00
4 to a great exient {6} 3.5 - 4,30
3 to an average extent  (AE) 2.51 - 3.50
2 to some extent {5E}  1.31 - 2.50
1 to a little sxtent (LE}  1.06 - 1.30

that it was developed "to a great extent”. However, the
teachers and pupils have not agreed in the extent of 1its
development as the total weighted mean for the teachers was
3.47 which means that the concept was only developed "to an
average extent” while the pupils declared +that it was
developed "to a great extent” with a total weighted mean of
3.68.

There was a sub-concept wherein the teachers have not
vet developed this in the pupils. This was on “pagbuo ng

gawain"” which got a rating of 3.38 or "to an average extent

from the teachers.
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The data in Table 15 signifies that the teachers should
encourage purils to improve their workmanship in preparing
their projects or pagbuo ng gawaing industriya to make more

marketable and profitable.

Preparing and

cooking the food for the family is one of the competencies
that is introduced to grade IV pupils. These are the basic
food preparation that young boys and girls must already
know. These are either food for the family, and food that
may be sold by the family to augment its income. Grade IV
pupils must also know the basic elements in buying food for
the family. These competencies are reflected in Table 186.

Both the teachers and the pupils have agreed that the
concephb on “paghahanda at pagluluto ng pagkain" ~"was
developed "to the great extent” with the grand weighted mean
of 3.79. The toal weighted for the teacher respondents is
3.81 and the pupils” is 3.79.

There was only one sub-concept on “pagbibili ng
nilutong pagkain" where +the pupils disagree with  the
teachers as the éupils claimed that this sub-conceprt was
only developed "to an average extent” among them with a
weighted mean of 3.46 while the teachers have declared that

this was developed "to a great extent” with a weighted mean

of 3.77.



Concept Development
{Paghshanda at Pagluluto

Table 16

in EPP

ng Pagkain)

&5

Concepts E; 4 3 z 1 v Total @ HE i
1. Pasamaraan sa paghahanda ng T 10 10 3 3 0 24
pagkain. 0 £ 9 b 0 103 k.04 BE
P 150 30 28 i 15 239
790 120 B4 3z 13 1601 4,19 GE
2. Paghahanda ng mga paghkaing T 9 7 7 2 1 26
mapagkikitaan. &5 28 21 4 i 79 3.81 BE
F 113 - 58 34 20 14 39
563 232 102 40 14 953 3.9 6E
3. Uri ng pagkaing mapaghiki- T B g 4 & i 26
taan. 40 34 12 B 1 97 3.73 BE
P14 & ¥yl y¥s 36 239
10 160 Bl 44 3h gt I.73 BE
4, Pagbibili ng nilutong pagkain. T g g 5 3 i Zb
40 34 13 b 1 98 an B
F 7 57 89 Ky 39 39
360 228 147 44 34 gis 3.452 8E
5, Pag-tutuos at paghukuwento ng T 7 iG b i z 2h
pinaghilhan, i 35 40 18 ) 2 97 .73 BE
P8 40 2] 32 k)] 39
45 160 144 b4 30 893 3.93 BE
Total Hean T 42 3 2% 13 3 130
20 180 75 2 5 496 3.81 6E
P 538 225 1B6 112 134 11835
2050 900 558 228 14 4516 3.78 BE
Grand Heah - - - - - - -~ - mrF - s e m e - m o ma e - 3.7% BE
Legend: T - Teachers P - Pupils
Legend for Bcale:
Ypight Descriptive Ratings Heighted Range
5 to the fullest extent (FE}  4.51 - 5.00
4 to a great extent {RE) .51 - 4.50
3 to am average extent  (AE}]  2.51 - 3.30
2 to some extent {5}  1.31 - 2.50
1 to a little exteat {LE}  1.00 - 1.50
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The data in Table 16 signifies that young as they are,
the grade IV pupils in the district of Gandara can already
be depended on to prepare, cook and serve food of simple

recipes to the family.

Pag-iimbak ng Pagkain. If food preparation and

serving can be internalized by the young boys and girls in
Gandara Primary and Elementary’ Schools, then it is also
possible that these young boys and girls must learn how to
serve and preserve food. There are four sub-concepts on
pag-iimbak ng pagkain reflected in Table 17. Both the
teachers and pupils have agreed that this concept was
developed "to a great extent"” as the total weighted mean for
the teachers is 3.B2 and the pupils is 3.66 coming-up with a
grand weighted mean of 3.74.

There was only one sub-concept where the teachers and
pupils have disagreed. This was on '"pamamaraan ng pag-iimbak
ng pagkain” as the weighted mean for the teachers was 3.60
which means that they have developed this sub-concept among
the pupils "to a great extent” but which the pupils ‘have
controlled that this was developed only "to an average
extent” with a weighted mean of 3.04.

The data in Table 17 siginifies that the grade 1V
pupils can not only prepare and serve food to the family but

they have also acquired technigues of saving and preserving



Concept Development in EPP

Tablie 17

{Pag—-iimbak ng Pagkain)

Concepts 5] & 3 2 i Total ¢ WH bR
1. FKahalagaan ng kasanayan sa T 9 ] & 3 ¢ 2
pag-limbak ng pagkain. §3 32 i8 & G 101 I.68 (113
Foo124 35 34 17 a 39
h20 140 108 34 2 929 3.87 EE
2. Pamamaraan ng pag-iimbak ng T 7 g & 3 i 24
pagkain. 35 36 18 b 1 94 1.67 BE
P32 61 34 24 &b 239
260 288 10 ig &b 726 3.04 BE
I, Mastong paghibili ng inimbak T 8 10 5 3 1 26
na pagkain, 40 £0 15 & i 102 3.92 G6E
P98 49 44 1% 24 23
490 &1 147 38 yi 944 1,93 BE
4. FPag-tutuos at psgkukuwenta ng T g kil & 2 i 26
pinaghilhan, i 3k ig § i 77 3.81 BE
F 2 5% I8 12 28 pALS
10 23 114 b4 2B 832 3.56 EBE
Total Kean T 2 Zh 23 1 M 104
160 i44 43 2 3 397 3.B2 BE
F 356 208 139 72 145 73b
1786 Bie 477 14 145 3462 3.6b 8E
Brand Hean - -~ =~ = - - - - ==~~~ - e s s e mm e - - - - 3.7 G6E
Legend: T - Teachers F - Pupils
Legend for Srale:
Height Descriptive Ratings Heighted Ranpe
3 to the fullest sxtent (FE}  4.51 - 5.00
) to a great extent [BE} 3.0 - 4.50
3 to an average estent  ([8E} 2.5 - 3.50
2 to sone sutent {BE}  1.51 - 2,50
i to a little extent {LE) 1.60 - 1.50



food for future use.

Pananaghi. Another minimum learning competency (MLC)
that must be developed among the grade IV boys and girls is
learning how to sew simple garments. There were three
learning competencies that were identified and  were
relfected in Table 18,

The grand weighted mean for the development of the
concept was 2.81 which signifies that it was developed but
only "to an average extent”. But somehow, the teachers and
the pupils disagreed to its development as the pupils total
weighted mean was only 2.30 with a descriptive rating of “to
some extent” while the teachers have declared that the
concept was developed "to an average extent” with a total
weighted mean of 3.32.

A glance towards Table 18 shows that the teachers and
pupils have indeed disagreed on the developrment of the three
concepts. The three sub-concepts on “kahalagahan ng
kasanayan sa pananahi”, pagplanc ng gawaing may kinalaman sa
panahi"” at '"pagsunod sa plano ng tatahi-ing kasuotan at
kagamitang pagbahay were rated by the teachers with a
weighted mean of 3.27, 3.12 and 3.50 respectively which
means that these sub-concepts were somehow developed "to an
average extent"”. But the pupils came-up with a weighted

mean of 2.29, 2.37 and 2.25 for the three sub-cncepts which



“~J
[

Table 1B

-

Concept Development in EPP

(Pananahi)
Concapts H] 4 3 1 s Total: WH ¢ DR

1. Eahalagaan ng kasanayan sa H & 7 i6 Z 3 26
pananzhi, 20 28 30 4 3 ] 3.27 aE

" L 1 37 2 106 &0 239
% 148 B 212 50 J48 529 gE

2. Pagpaplane ng gawaing may T 3 b 12 3 2 26
Linzlaman 5a panahi. 15 Z b b i g2 I.19 AE

S 29 45 100 9% 239
§OUE 120 200 33 abb 2.3 BE

3. Pagsencd sa plano ng fatahi-ing 7T 3 & £ B 3 28
kasuotan at kagamitang panta- Yo 24 17 16 3 71 3.50 #iE
hanan, P12 kS ] &8 b2 Bh ¥
60 124 184 124 84 538 2,75 8
Total Hean T 12 17 28 13 8 76

Brapd Hean - - - - - - -------+- -+ m s s m - 2.81 At
Legend: T - Teachers P - Pupils
Legend for Scale:
Yeight Deseriptive Ratings Heighted Range

3 to the fullest extent (FE}  4.31 - 5.00

§ to a great extent {BE}  3.91 - 4,30

3 to an average extent  {AE} 2.3 - .50

2 to some extent (SE) 1.51 - 2.5¢

i tn a little extent (LE} 1.00 - 1.50

-

&

suggest that these were only developed among themselves to

some extent”.

-

The data in Table 18 signifies that there may be some

other Ffactor +that have affected the development of the
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concept on "pananahi' .among the pupils. In this regard, the

teachers have to look deeper into the situation.

Tindahang kogperatiba. Cooverativism or establishment

0of cooperatives 1is one of the new concept which the
government have introduced into the educational programs.
This is now being emphasized from the elementary ur to the
graduate level. There are eight sub-concepts of tindahang
kooperatiba which are reflected in Table 19. The teachers
and pupils have on%y agreed in one sub-concept where in they
claimed that it was developed "to a great extent"”. This was
the sub-concept on "kabutihang naidudulot ng pagtatalakay ng
tindahang kooperatiba” which obtained a weighted mean of
3.69 for the teachers and 3.81 for the pupils.

There was only one sub-concept 1in kooperatiba which
the teachers believed was developed "to the fullest extent”
with a weighted mean of 4.58 but which the pupil feel was
only developed "“to a great extent”. This was the sub-
concept on "kaalaman sa pagtatatag ng tindahang
kooperatiba.”

There were other sub-concepts where the teachers and
pupils have disagreed in its development. These were the
sub—-concepts on "alituntunin at pamamalakad ng pamahalan sa
pagtatatag ng tindahang kooperatiba’, "pamimili .ng mga

paninda'", "pag-aayos ng paninda", "pagkukuwento ng



Concept Development in EPP
(Tindahang Kooperatiba)

Table 19

Concepts 3 £ 3 2 1 ¢ Total ¢ WK ER
1, FKabutihang nzidudulat ng pag- T 7 9 b 3 i 26
tatatag ng tindahang koope- 35 36 18 b i 76 J.69 BE
ratiba, P13 37 3t 7 41 239
613 148 73 12 4 711 3.8 BE
2. Alituntunin at pamalakad neo T L g 5 4 2 2b
pamahalaan sa pagtatag ng 30 34 15 2 2 2 I.90 AE
tindshang tooperatiba, 7B B4 34 19 i 39
w336 102 I8 24 890 3.72 BE
3. Kaalaman sa pagtafatag ng T 3 b g 3 2 26
tindahang kooperatiba, 20 24 &3 i 2 119 £,58 FE
P B 34 4 i6 35 239
823 e 147 32 35 253 3.58 BE
4, Pamisili ng mga paninda. T 4 7 8 4 3 7b
20 8 24 g 3 83 3.19 AE
P9 4 k¥ 20 0 39
480 2734 i1 40 30 BES 3.70 BE
5. Pag-zayos ng paninda. T 3 g ] 4 4 26
] b 15 B 4 8t 1.78 AE
Pooi0 a4 33 24 28 28
00 26 99 44 28 891 3.73 gk
b. Pagtitinda ng pinaghilhan sa T 3 b f 3 & 2h
tindahang kooperatiba. t5 2 24 i0 4 77 2.94 &E
P78 39 &4 21 &7 239
I 1% 132 i7 87 867 3.38 RE
7. Paghkukuwento ng pinaghilhan T i § 9 A 2 26
ca tindahang koageratiba. 23 4 27 1Z 2 g2 3.15 AE
Fo104 I8 3z 7 38 239
20 132 oh 34 38 g6 360 BE
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tzble 19 cont'd.

8, Paghahati-hati mga tinube, H 3 5 7 3 b 26
15 20 21 14 & 17 2.71 RE

S ) 39 32 26 7 39
. 525 156 26 52 37 i) J.62 BE

Total Kean T ¥ 33 a7 38 24 182
By 220 i1l 72 24 652 3.38 5E

I35 1646 8T G0 280 £945 3.63 GE

Grand Hean = ~ = = = = = = = = = -~ - e e o mm o m - mm oo —— - - - 3.0 BE
Legend: T - Teachers P - Pupils )
Legend for Scale:
Height Descriptive Ratings Weighted Range

b te the fullest efitent {FE} 4,51 - 5.00

4 to z great extent {GE) 3.51 ~ 4.50

3 to an average extent  {AE) 2,51 - 3.50

2 to some extent (5E)  1.51 - 2.50

1 to a little extent {LE}  1.00 - 1,30

pinagbilhan sa tindahang kooperatiba” and "paghahati-hati ng
mga tubo” which obtained a weighted mean of 3.50, 3.19. 3.38
and 2.77 respectively, with the descriptive rating of being
developed "to an average extent from the teachers but was
rated by the pupils with 3.72, 3.70, 3.73, 3.60 and 3.62
respectively which means that these were developed "to a
great extent". .

As gleamed from Table 19 the grand weighted mean of the
eight sub-concepts was 3.60 which suggest that these were
dé;eioped “"to a great extent”.

The data in Table 19 suggest that both teachers and
pupils were already concerned regarding the importance of

the cooperative movement not only in the school but in the

home and the community as a well.
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The summary of grand weighted mean for +the eleven
concepts areas of the implementation of  Edukasyong
Pantahanan at Pangkabuhavan (EPP) in grade IV is reflected
in Table 20. The total grand weighted mean is 3.56 which
means that the eleven concept were implemented "to a great

extent”.

Problems Met by Teachers

As in the implementation of any program, there are
always problems met by its implementors, so as in the
implementation of Edukasyong Pantahanan at Pangkabuhayan
(EPP) in Grade IV. The teachers were beset by wvarious
problems. There were 12 identified problems by the teachers.
The Likert five point scale was used. The descriptive
rating were "very serious”, "moderately serious”, “serious”
"slightly seriocus" and "not serious” with the weight of &,
4, 3, 2, and 1 respectively.

Table 21 reflects the twelve problems identified ny the
teachers in thier implementation of the EPP program in grade
IV. A cursory glance to the table reveals that majority of
the problems appears to be '"moderately serious". These are
the problems on "Absence of a Home Economics building” which
obtained a weighted mean of 4.54 and "Absence of a

cooperative store in the locality"” with a weighted mean of



Table 20

Summary on the Perceptions of
Teachers and Pupils

Concepts i 1 flean

1. HKaakit-akit na sarili. 3.90 3.97 3.94
2. HKasiva-siyang pamumuhay ng Fe b2 3.73 J.48
mag-anak.

3. Paghahalaman. 3.74 3.80 3.77

4. Pagnanarseri. 3,458 3.49 3.597

5. Fag-aslaga ng hayop. 3.27 3.54 3.40

&. Fag—-aalaga ng isda. 3.534 3.31 3.32

7« Gawaing indusiriya. 3,47 3.47 3.87

8. Paghahanda ng paghkain. 3.81 3.78 3.79

?. FPag-iimbak ng pagkain. 382 3,46 3.74

10. Pananahi. 3.32 2.30 2.81

11. Tindahang kooperatiba. 3. 58 3.62 350

et 9.19
Total Grand Weighted Hean 3.346 GE

4.82.
Only one problem was considered "serilous'. This was

the problem on "apathy of the administrators towards the EPP

program' .



Problems Met by EPP Teachers

Table 21
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Loncepts 3 4 I 2 I ¢ Total ¢ HN IR

1. Llack of references of hame 12 8 3 i ] 26

econonics. &9 32 i3 Z ] 110 £.23 i
2. Abeences of home economics 13 b 4 1 i 26

references and teaching materials 73 24 12 2 0 113 £,35 Hg

written in Filiping,
3. Inability of the teacher is B 10 7 1 i 26

expound in Filipino. 0 i z1 i 1 104 4,00 H5
4, Afbsence of hose economics 14 8 2 | ] 26

huilding, B0 3z b 0 0 118 §.54 L
3. Llack of mpdern tosls and 12 B 4 1 1 yi

egeipnent in hoze economics, 89 32 12 z i 167 4,12 5
4. HNo home econemics laboratory. 15 b § 1 1 P

73 24 12 2 1 114 4.38 1S

7. Apathy of administrators b g 7 3 2 Zh

towards the EFP Program. ki1 32 2 b i ! S50 5
B. Pupils could hardly afford tn 13 & i 1 0 i

provide materials for projects. 75 24 12 2 4 113 §.35 BB
9, Indifference of parents towards b 4 12 3 i Zh

the progras. 3G 14 3h & i 89 J.42 HS
i, Mot enough time for EPP b 9 10 1 ] P

instruction, 30 36 30 i ) 98 3.77 kg
11, Indifference of administrators 14 i0 2 ] 0 2h

to send teachers to trainings. 10 40 & i} 0 116 §.46 11§
12, fbsence of a conperative store 14 8 z 0 ] 26

in the locality/school, B0 32 b 0 0 120 8,62 L

il 91 63 1Z 7 314
Total Hean 705 364 i8¢ 2h 7 i .11




20

The data reveals that there is a need for the teachers,
administrators, parents to look deeper into these problems
and somehow cooperatively worked for its solution inorder to
come upr with a more effective teaching-learning process of

the program.

Suggested Solutions to Problems

If there are problems then there must be some solutions
to the problems. The teachers were requested +o suggest
solutions to problems they met in the EPP program. They
were made to check the solutions they deemed were proper and
these were ranked accordingly.

Table 22 reveals the 10 suggested solutions %o the
problem. The first five ranking solutions suggested were:
1) Put-up an open-house and invite parents; 2) Make
representation to barangay and municipal councils for
donations; 3) Engage in "earn while you learn projects” so
pupils can raise funds for projects; 4) Reguest to conduct
classes in pupil”s chome:; and 5) Subscribe to home economics
Journals. The least applicable or suggested soclution that
waa ranked 10) was conduct freguent home visitation for more
closer parents—-teachers association.

The data in Table 22 reveals that there are several

ways of solving problems. It needs one’s initiative and

resourcefulness.



"Table 22

Suggested Solutions to Problems

Bl

Solutions F : # Ranik

1. Request the administration for

the purchase of home economics

references. 21 8.8b 6
2. Solicit donations of home

econocmics reading materials. i8 8.53 8
3. Bubscribe to home economics

Jjournalis. 22 10.43 5
4. Make representation to adminis-

trators the urgent need for

food laboratory. 18 9.00 7
5. PReauest to conduct classes in

pupils homes. 23 10.90 4
6. Engege in earn while vou learn

projects so pupils can raise

funds for projects. 24 11.37 3
7. Conduct freguent home visitation

for more closer P.T.A. i8 7.58 10
B. Put-up an open house and invite

parents. 26 12.32 1
9. Utilize indigenous materials for

projects. 17 8.08 2
10. Make representation to barangay/

muinicipal coumcils for donation

of equipment. 25 11.85 2

Total 211 100.00




Implication of the Study

The growth and development of every pupil in a modern
school are not only affected by the nature of the curriculum
but also by the environment within the institution and the
quality of instruction that the school and community
provide.

Presently. the educational system in +the Philippines
hag come up with a vision of gquality education to each and
every pupil. To achieve these goals various factors have to
be considered. Firstly, the curriculum should be realigned
to the needs of the pupils they have, and the society where
the pupils are; secondly, the gquality of instruction
afforded to the learner, thirdly, the facilities and
instructional materials that may suprlement the istruction;
fourthly, the follow-up and supervision of school heads and
administrators into the effective implementation of the
curriculum and wvarious schococl programs and lastly, the
cooperation of the community in the implementation of the
program. In other words, teaching learning process takes
rlace efficiently and effectively in an environment that is
comfortable and stimulating, on the so-called environment
which is conducive to learning.

Home Economics is concern with increasing the well-
being of pupils. Its focus is primarily upon the individual

as a member of a family. The individual influences and is
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influenced by the family. The family, as a basic unit of
society, contributes +to the social order and is, . in terms
affected by it, throush the development and betterment of
the family life. Therefore, the well-being of the
individual, the family and sociéty ia increased.

The concern an EPP teacher is the fields: she helped
the pupil +to bhecome a good citizen, a grown-up child
equipped with skills acguired from the EPP subjects; and to
become an individual who is accepted by the society. Idesal
learning in EPP should constitute actual learning activities
which are applicable to the activities at home and even in
the community where they live.

EPP education should always be flexible and adaptable.
It must continually adjust to the changing conditions of the
childs” environment to be effective. It must emphasize and
educate in the attainment of the well-being of individuals
and families, the improvement of the homes, and  the
preservation of values significant in home life.

EPP teachers are charged with the reasponsibility of
guiding students so as +to ensure that they undergo
meaningful learning experiences. If such is achieved in
their everyday classroom and outdoor activities, then we can
- learn back with the assurance and satisfaction that we are

helping and molding and intelligent, happy and productive

citizenry.



Chapter 5
SUMMARY OF FINDINGS, CONCLUSIONS AND INTERPRETATIONS

This chapter presents +the summary of findings,

conclusions and interpretation of this investigation.

Summary of Findings

This investigation came-up or yvielded the following
findings:

1.) Almost all of the teachers were female as there
were 25 or 96.15 percent of them from the 26 respondents.
Only one or 3.85 percent belong to the opposite sex.

2.) A big majority of the teachers were from the age-
bracket of 35-60 years. There were five or 19.23 percent
who belong to the asge bracket of 35-40; another f£five or
18.23 percent in the bracket of 45-50; and alsc five or
19.23 percent who were in the age bracket of 55-60 years.

3.) There were 20 or 76.92 percent of the 26 teachers
who were married and only six or 23.08 were still single.

4, Madority of the teachers were holder of the degree
of Bachelor of Science in Elementar& Education with 18 or
73.08 percent of the 26 teacher respondents. Only 2 or 7.68
percent have started taking graduate studies.

5.) There were 13 or 50.00 percent of the 26 teachers

who were holder of the general degree on Bachelor of Science

B4



in Elementary Education do not have any specialization.
Only five or 192.33 percent of +the EPP +teachers have
specialized in home economics.

8.) Most of the EPP teachers have been in the service
for a long time. About 16 or 61.54 percent have declared
that they have teaching experience from 11-35 years. In
this number, five or 18.20 percent have taught for 26-30
yvears, four or 15.38 percent have been in the service Ifor
31-35 years.

7.) The concept on "kasiys—siyvang pamumuhay ng mag-
anak'" was developed "to a great extent” with a grand
weighted mean of 3.68. The total weighted mean of <the
teachers was 3.82 and the puplls gave a total weighted mean
of 3.73.

8.) The teachers and the pupils have also agreed that
the conceprt on "paghahalaman' developed "to a great extent
with a grand weighted mean of 3.77. The total weighted mean
of the teachers was 3.74 and that of the pupils was 3.77.

9.) The teachers and the pupils disagreed on the
concept of pagnanarseri. The teachers believed +that this
concept was developed "to a great extent"” with a total
weighted mean of 3.65 while the pupils have insisted that it
was only developed "to an average extent” with a total

weighted mean of 3.49. However, the grand weighted mean for
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the two group of respondents was 3.57.

10.) The teachers and pupils have again disagreed in
the development of concept on "pag-aalaga ng hayvop". The
teachers claimed that the concept was only developed “"to an
average extent” with a total weighted mean of 3.27 while the
pupils said that it was developed "to a great extent” with a
weighted mean of 3.54. The grand weighted mean for both
respondents was 3.40 which suggest that it was developed
only "to an average extent”.

11.) The grand weighted.mean for "pag-aslaga ng isda"
was 3.32 which suggest that the concept was developed only
"to an average extent”. The total weighted mean was 3.34
for the teachers and 3.31 for the pupils.

12.) The grand weighted mean for "gawaing industriya”
was J3.57 which means that it was developed “to a great
extent”.

13.) Both the teachers and the pupils agreed that the
concept on "paghahanda at paglulutoc ng pagkain” was
developed "to a great extent” with a grand weighted mean of
3.79. The total weighted mean for the teachers was 3.81 and
for the pupils was 3.78.

14.) The teachers and the pupils have also agreed the
concept on "pag-iimbak ng paékain" was also developred "to a
great extent”. The grand weighted mean was 3.74 with the

total weighted mean of 3.82 for the teachers and 3.66 for



the pupils.

15.) The grand weighted mean for the development of
"pananahi” was 2.81 which signifies that this concept was
developed only "to an average extent”.

16.) The concept on "Tindahang cooperatiba” was
developed "to a great extent"” with a grand weighted mean of
3.860.

17.) There were only two problems which the teachers
considered as "very serious"”. These were "absence of home
economics building” with a weighted mean of 4.54 and
"absence of a coorerative store in the localiby” with a
weighted mean of 4.62.

18.) The first five ranking which suggested solutions
to the problems were: 1) put-up or open house and invite
rarent; 2) make representation to barangay/municipality; 3)
engage in earn while you learn projects so pupils can raise
funds for projects; 4) request to conduct classes in pupils

home:; 5) subscribe to home economics reading materials.

Conclugions

In the light of the foregoing findings, the following
conclusions were evolved:

1.) The teachers were mostly females, matured and have
enough experiences as housewives to be able to effectively

implement the Minimum Learning Competencies or presently



88

called the Elementary Learning Continum.

2.} The teachers were highly qualified, have enough
teaching experiences and high performance rating to
effectively developed the various concepts in the Minimum
Learning Competencies.

3.) The wvarious concepts in the minimum learning
competencies that were developred "to a great extent” were 1)
kaakit~akit na sarili; 2) kasiya-sivang pamumuhay ng mnag-
anak:; 3) paghahalaman; 4) pagnanarseri; 5H) gawaing
industriyva; 6) paghahanda at pagluluto ng pagkain; 7) pag-
iimbak ng pagkain; 8) tindahang cooperatbiba.

4.) The concept on 1) pag—-aalaga ng hayop, 2) pag-
aalaga ng isda; and 3) pananahi need more emphasis and
should be given more consideration by the teachers as these
were only developed "to an average sxtent”.

5.3 The most pressing problem of the teachers is the
lack of a home economics building wherein the egquipment and

tools of the foocds and clothing laboratory are placed.

Recommendations

In the light of the findings and conclusions evolved in
this in;estigation and based on the suggestions elicited
from the respondents, the following recommendations are
hereby given:

1. Teachers teaching Edukasyonsg Pantahanan at



Pangkabuhayan should be encouraged to take up trainings in
Home Economics either in the masteral studies or
undergradqate level,

z. There should be a frequent in-service trainings,
either in the district or division levels on  EPP
competencies to up—grade the knowledge of EPP teachers.

3. EPP references as books, pamphlets or Jjournals
'shouid bhe furnishéé to the teachers by the administrator for
use as references ?{ the school.

4, A home economics building or room should be put up
for EPP classes, so tools and eguipment for cooking food and
sewing simple garments can be held.

5. In +the absence, of food and clothing laboratory,
EPP teachers should be encouraged to conduct classes in
model pupil homes with the permission of the parents.

6. A model backyard garden should be cultivated in
the school for laboratory of the pupils in developing
concepts for paghahalaman.

7. Teachers should endeavor to motivate members of
the PTA +to come—up with a cooperative store which can be
used as a laboratory for the pupils.

8. For the future researchers, the following studies
are hereby recommended:

8.1 The same sbtudy maybe conducted in gther
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district in the Division of Samar
B.2 Competencies of EPP teachers in grade IV

8.3 Socioc-economic impact of EPP on its puplils.



T

BITIBI.TOGRAPHY

s



A. BOOKS

Albarracin, Narciso, “Contents of the Curriculum for New Society”, New Thrusts in

Philippine Education. Manila: Current Events Digest Inc., 1976.

Atienza, Marie Fe. Effective Teaching of Home Economics. Quezon City: R.P. Publishing

Company, 1975.

Craftsman, John, Learning Resources, Cincinnati, Ohio, Dresden Publishing House, Inc.,

1979.

Fordon, Lelad J. Economics for Consumers. United States of America. 4th Edition. 1954.

Grolier International. The Grolier International Dictionary, Volume 1, New York, 1987.

Hall, Alice A. Research Handbook for Home Economics Education. New York: Burgos

Publishing Com. 1965.

Manuel, Bienvenido, et al. “At the Crossroads of Philippine Education, “New Thrusts in

Philippine Education, Vol. Manila: Current Events Digest, Inc. 1974.

Pophan, James and Eva Balar. Systematic Instruction. Los Angeles, California. Prentice Hall,

Inc. 1970.

Richards, Ellen. The History of Economics. New York: Her pens and Brothers. New York:

Harpers and Brothers. 1976.

Rivlin, Harry M. Encyclopedia of Modern Education. The Philosophical Library of New

York: Hebrew-Hill Book Co., 1961.



Sevilla, Consuelo G.A. Primer Research. Manila. Rex Printing Company Inc. 1990.

Scott, M. L. School Feeding: Its Contribution to Child Nutrition. Rome: Food

Administration Organization, 1985.

Spoffard, Ival. Fundamentals in Teaching Home Economics. New York: John Willy and

Sons, 1958.

Stevenson, Elizabeth. Home Economics and Family Life Education in the Elementary

Schools. New York: John Neky and Sons, 1969.

Talbot, Nora. Practical Problems in Home Life for Boys and Girls. American Book

Company. American Book Company. 1981

Webster. Third International Dictionary. GOC Merriam Company Publishers. USA.

Badul, Concesa, The Family: A Vital Force in Nation Building “Philippine Journal of Home

Economics”. Practical Home Economics. Vol. XXXV, No. 5, 1992.

Carlson, Rey J. “We Believe in Home Economics”. Practical Home Economics. Vol. VIII, No.

4, December 1962.

Pablo, Natividad A. Home Economics and Livelihood Education in the New Elementary.

Vol. XXV, No. 31, 1984.

Pada, Constancia, “Home Economics for You and Me, Philippine Journal of Home

Economics. Vol. CCV, No. 3. September 1970.

Philippine FHO Committee. Home Economics and Work Foundation I. 1965.



Steward, Elvesa A. “A Home Economics in the Community School Program” Quarterly

Bulletin of Philippine Association of School Superintendents, March, 1984.

Villar, Pedro G. Elementary Education Journal Vol. XXIII, No. 3, July-Dec. 1988.

C. UNPUBLISHED MATERIALS

Ataga, Consolacion F. “The Instruction of Home Economics in the Intermediate Schools in

Butuan City” Unpublished Master’s Thesis. San Carlos University, Cebu City. 1984.

Belen, Cresencia L. “The Home Making Arts Program of Don Mariano State University,
College of Engineering and Technology.” Unpublished Master’s Thesis. Baguio

Central University, Baguio City 1984.

Herrera, Purita J. “The Teaching of Home Economics in the Technology and Home
Economics Program in the Elementary District IV Division of Bulacan: An

Assessment”. The National Teachers College. Manila. 1994.

Laro, Amparo R. “The Status of the Home Economics Program in the Public Elementary

Schools of Tacloban City. 1982.

Matera, Judy R. “Technology and Home Economics I in San Agustin College. An

Aasessment. The National Teachers College, Manila 1996.

Moron, Benedicto V. “An Appraisal of Home Economics Program of the Elementary
Schools in East Central Part of Leyte Division”. Leyte Institute of Technology.

Tacloban City. 1983.

Pastor, Ofelia T. “An Evaluation of Home Economics Program of the Elementary Schools in

Laoag City” Unpublished Master’s Thesis, Northwestern College, Laoag City, 1982.



Ramasasa, Felicidad C. “Perceptions of Teaching Practices and Problems Encountered by
Home Economics Teachers in the Vocational Schools in Eastern Samar” Unpublished

Master’s Thesis, Leyte Institute of Technology. Tacloban City, 1986.

Tumampang, Remedios R. An Evaluation of the Home Economics Program of the Division
of Bohol.” Unpublished Master’s Reports, College of Home Economics. University of

the Philippines, Diliman. 1982.

Tarma, Cecelia S. “Teaching Competencies and Problems of Intermediate Home Economics
Teachers in the Division of Leyte and Their Relation to Pupils Achievement.” Leyte

Institute of Technology. Tacloban City, 1989.

D. OTHER MATERIALS

Bernardino, Vitalino. Bulletin No. 19, 2. 1966 Manila: BPS. August 1966.

Bureau of Public Schools. A Teaching Guide for Elementary Home Economics, Grade IV.

Delana, Catalina. A Keynote Speech held during the Home Economics Seminar held on

August 25, 1995. Assistant Superintendent of Schools. Division of Cebu.



APPENDICES



APPERDIX A

Republic of the Philippines
SAMAR STATE POLYTECHNIC COLLEGE
Catbalogan, Samar

June 24, 1888

The Dean of Graduate Studies
Samar State Polytechnic College
Catbalogan, Samar

Madam:

I am interested to work on my Thesis Proposal and so, I
am submitting to you one of the following researchable
rroblems., preferably number 1:

1. TEACHING E.P.P. (EDUKASYON  PANTAHANAN AT
PANGEKABUHAYAN) IN GRADE IV: AN ASSESSMENT

2. THE  EFFECTIVENESS OF DISCOVERY  APPROACH  IN
TEACHING H.E. IN GRADE IV

3. MANAGEMENT PROFITABILITY AND SYSTEM OF CARENDERIA
BUSINESS IN CATBALOGAN

Anticipating for your favorable consideration and
approval.

Very truly yours,

(SGD.) GUADALUPE D. DY
Researcher

APPROVED:

(SGD. )Y RIZALINA M. URBIZTONDO, Ed.D.
Dean of Graduate Studies
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APPENDIX B

Republic of the Philippines
SAMAR STATE POLYTECHNIC COLLEGE

Catbhalogan., Samar -

School of Graduate Studies

APPLICATION FOR ABSIGNMENT OF ADVISER

NAME DY. GUADATLUPE, DIQDOCO

( Surname) (First Name) {(Middle Name)
CANDIDATE FOR DEGREE Magter of Arts
AREA OF SPECIALIZATION Home Fconomics

TITLE OF PROPOSED THESIS/DISSERTATION _TEACHING E.P. P,

AN ASSESSMENT

Applicant

— RIZALINA M. URBIZTONDO, Ed.D.

Name of Designated Adviser
APPROVED:

(5GD.)Y RIZALINA M. URBIZTONDO, Ed.D.
Dean, Graduate Studies

CONFORME :

(SGD.) RIZALINA M. URBIZTONDO,Ed.D.
Adviser

In 3 copies: ist copy - for the Dean
2nd copy - for the Adviser
3rd copy - for the Applicant



APPENDIX C

Republic of the Philippines
SAMAR STATE POLYTECHNIC COLLEGE
Catbhalogan, Samar
School of Graduate Studies

o July 31, 1998

The Schools Division Superintendent
Divigsion of Samar
Catbalogan, Samar

Madam:

May I have +%the honor to request permission to
administer a survey questionnaire checklist to Home
Economics teachers and in all grade IV pupils in the
district of Gandara.

The data obtained from the administered questionnaire
checklist will be used in my research study entitled -
Edukasyong Pantahanan at Pangkabuhayan in Grade IV: An
Appraisal.

Anticipating with thanks for your most favorable and
kindest approval.

Very truly yours,

(SGD.) GUADALUFE D. DY
Home Economics Teacher
Pizarro Elem. School
Gandara, Samar

Permission Granted:

+

(SGD.) JESUSITA L. ARTECHE, Ed.D.
Schools Division Superintendent
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APPENDIX D

Republic of the Philippines
SAMAR STATE POLYTECHNIC COLLEGE
Catbhalogan. Samar
v School of Graduate Studies

. July 31, 1998

Mr. Esteban Refuncion
Prinecipal In-charge
Gandara District
Gandara, Samar

Sir:

May I have the honor to regquest permission to
administer a survey gquestionnalre checklist to Home
Economics +teachers and in 2ll grade IV pupils in the
digtrict of Gandara.

The data obtained from the administered survey
questionnaire checklist will be used in my research study
entitled - Edukasyong Pantahanan at Pangkabuhavan in Grade
IV: An Appraissal.

Enclosed herewith is the permis from the office of Dr.
Jesusita L. Arteche, Catbalogan, 8Samar, School Division
Superintendent.

Thank you.

Very truly yours,

(SGD.y GUADALUPE D. DY
Home Economics Teacher
Pizarro Elem. School
Gandara, Samar

Permission Granted:

(SGD.) ESTEBAN REFUNCION
Principal In-Charge
District of Gandara
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APPENDIX E

Republic of the Philippines
SAMAR STATE POLYTECHNIC COLLEGE
Catbalogan, Samar
School of Graduate Studies

August 5, 19898

The Schools Division Superintendent
Division of Samar
Catbalogan., Samar

Madam:

May I have the honor to regquest permission from that
office +to conduct a dry-run of my survey gquestionnaire to
all Home Economics teachers and all Grade IV pupils in
Central Elementary School of San Jorge.

The purpose of this is to know it s workability so
that, proper refinement of items will be in order before
it"s final construection and administration to respondent of
my research study.

Anticipating with thanks for your most favorable
assistance and approval.

Very truly yours,

(8GD. Y GUADALUPE D. DY
Home Economics Teacher
Pizarro Elem. School
Gandara, Samar

APPROVED:

(SGD.) JESUSITA L. ARTECHE, Ed.D.
Schools Division Superintendent
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APPENDIX F

Republic of the Philippines
SAMAR STATE POLYTECHNIC COLLEGE
Catbalogan, Samar
School of Graduate Studies

July 31, 1898

The Dean

Graduate School

Samar State Polytechnic College
Catbalogan, Samar

Madam:

I have the honor to apply for Pre/Final Cral Defense of

my Thesis/Dissertation entitled ___  THE TEACHING QF

on the date convenient for vour Office.
Very truly yours,

(8GD.) GUADALUPE D. DY
Graduate Student
Recommending Approval:
(SGD.) RIZALINA M. URBIZTONDO, Ed.D.

Adviser

APPROVED:

(8GD.) RIZALINA M. URBIZTONDO, Ed.D.
Dean, Graduate & Post-Graduate Studies

Date: ___ August 15. 1998
Time: 10:00 A M,
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APPENDIX G

Republic of the Philippines
Department of Education, Culture and Sports
Gandara District
Gandara, Samar

Dear Teachers,

You have been selected as a respondent to the study on
the "THE TEACHING OF EDUKASYONG PANTAHAN AT PANGEKABUHAYAN IN
GRADE 1TIV: AN APPRATSAL". The data that you can provide
will " greatly help to make this study possible. As such,
please feel free to give your honest and sincere answers to

the gquestions.
Thank you and may God bless you.

Very truly wvours,

(SGD.) GUADALUPE D. DY

Researcher
Direction: Please write +the informabtion asked -in the
space provided for and check (/) where it 1is
necesssry.
1. PERSONAL DATA:
Name Age Sex_ Civil Status
Designation Status
School Location

No. of years in teaching
Highest Educational Qualification
Performance Rating for the last three years

Z. PERCEFPTION OR CONCEPT DEVELOPMENT IN E.P.P.

Herewith 1is a checklist of concepts that should be
developed in Edukasyong Pantahan at Pangkabuhayan in Grade
IV. Please check under the approprriate weight that best
described the extent they were developed:
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To the fullest extent;if these are at least 5

5 _
lessons/instances to describe the concept
4 - To a great extent; if there are 3-4
lessons/instances to developr the concept
3 - To an average extent; if these are 2
- lessons/instances to develop the concept
2 - To some extent; if there is one
lesson/instances to develop the concept
1 - To little extent; if there are 1o
lessSons/instances to develop the concept
Concepts 5 :4 : 3 2 1
2.1 EKAARKIT-AKTT NA SARILI : : : : :
1. Kailangan upang maging maayos. : : : :
2. Maayos at mabikas na ragsgayak. : : : : :
3. Pang-araw araw na gawain sa ; ; ; : ;
ranganganak. H : H : H
4, Paglilinis at pag-asayos sa sarili. : : : :
5. Kalinisan at kaayusan ng kasuoctan : : : : :
at kagamitan. : : : : :
2.2 EKASIYA-SIYANG PAMUMUHAY NG : : : : :
MAG-ANAK ° : : z :
1. Tiyak na tungkulin ng bawat kasapl : : :
ng mag-anak. : : :
2. Pagkskaiba ng mga pisikal na : :
katangian ng sansggol. : : :
3. Wastong pamamsaraan sa rag-aslasga : : :
ng sangegol. : : H :
4. Mabisang pangangasiwa ng mga : : : :
gawaing rangtahanan. : : : :
5. Panuntunang panskalusugan at pang- : :

kaligtasan

Sa paggawa. H . - H
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Matipid at maparaangs pangangasiwa
ng mga pinagkukunang yaman.

Paglutas ng mga suliranin ukol sa

pangangasiwa ng mga pinagkulkunang-

yaman.

Pakiki—isa sa panayanan.

Paglalahad sa mga gawain at kilusan:

3 panayamaln.

Uri ng pamumuhay at mga moral sa
paggawa.

GAWAING PANGHAHALAMAN

Kabutihang naidudulot ng panghaha-

laman.

Wastong pamamaraan ﬁg pagtatanim.
Wastong pangangalaga ng tanim.
Maayos na bémamaraan ng pag—aani.
Wastong pag-iimbak ng mga ani.
Wastong pagbibili ng mga ani.

Pagtutuos at pagkukuwento ng
pinagbilhan. :

GAWAING PAGNANARSERI

Kahalagahan ng kasanayan sa
pangnanarseri.

Kabutihang naidudulot ng
pagnanarseri. .

¥ oAk Y1 oww

KN WE AE ¥® 4N m§ FN g8 NE ¥R xw

Y ¥w EE RN ww

Wastong pamamaraan ng pagnanarseri.:

Pangangalaga ng mga halaman at iba

pang kagamitan sa narseri.

[}

N g% YT as

m® =¥ m§ EN EF Fx A

"% sy E8 x¥ K¥ mw ¥

A% NN MY EY BE g s8R W

N3 WF¥ gy S gy 3N

mx 8N 83 gzp ®N gk 1@ 3@

v It aw I %M

w N mu o HE gy

s sy %% TR wx ET aa

WY gw N N gy E YK oaw

s
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Concepts : 5 4 3 2+ 1
5. Wastong paghihill ng mga punla. H : :
6. Maingat na pasgtutuos at pagkuku- ; ;- ; ;

wento ng pinagbilhan. H :

2.5 PAG-AALAGA NG HAYOP

1. EKahalagashan ng kasanayvan sa pas-— : : :
hahayupan. : : :

LR
[

2. Pagpili ng hayor na aalagasan. :

3. Maka-agham na pamamaraan ng pang- : :
aalaga ng hayop. : : :

(R}
(3]

4. Pagbibili ng mga produkto.

%3 mw
[N T

5. Pagtutuos at pagkukuwento ng
pinagbilhan.

2.6 PAG-AALAGA NG ISDA :

my % AE sa

"
KA =4 TR gy ru

1. EKashalagshan ng kasanayan sa pag—
aalaga ng isda. '

W axk 1N

2. Pagpili ng isda maaaring alagaan.

3. Maka-agham na pamamaraan ng pag— : :
aalaga ng isda. : :

4. Paghibili ng mga isdang inani. : :

5. Pagbutuos at pagkukuwento ng : :
pinaghilhan. :

A me

2.7 GAWAING INDUSTRIYA

1. Kshalagahan ng mga gawaing kamay
at pangkalahatang industriya.

2. Pagpili ng isda makapagkikitaang
gawain. : : :

m IR ®y 3w

3. Angkop na ispesipikasyon.
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Concepts 5: 4 3: 2 1

4. Mate?yales at kagamitang kakaila- ; ; : : :

nganin. : : : : :
5. Paghuo ng gawain. ; , : :
6. Pagkukumpuni ng mga sirang bagay. ; : : ; ;
7. Pangkalusugan at pangkaligtasan. ; ; ; :
8 Pag—-iingat ng mga natapos na gawain: ; : : :
2] Pagbibili ng mga natapos na gawain.; ; ; : ;
10. Pagtutuos at pagkukuwenta ng ; ; ; ; ;

rinagbilhan. : A :

2.8 PAGHAHANDA AT PAGLULUTO NG :
PAGKATN :

*y ms gy BN

1. Pamamarsan sa paghahanda ng pagkain.

TN WE FE yq VP EN gu

2. Paghahanda ng mga pagkeing mapag- :
kikitaan.

3. Uri ng pagkaing mapagkikitaan.

4. Paghibili ng nilutong pagkain.

5. Paghtubtuos at pagkukuwenta ng ;

rinagbilhan. : :
2.9 PAG-IIMBAK NG PAGKAIN S TR B
1. Kshalagaan ng kasanayan sa pag- : ; ; ; ;
iimbak ng pagkain. : : H : :
2. Pamamaraan ng pag-iimbak ng pagkain:: : : : :

aw
LIS )

3. Wastong pagbibili ng inimbak na
ragksain.

T wy v
"y

4. Pagtutuos ng pagkukuwenta ng :
pinagbilhan. : :
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1. Kehalagshan ng kasanayan sa
pananahi.

2. Pagplano ng gawaing may kinalaman
sa panshi.

1 Wy sv

3. Pagsunod sa planoc ng tatahi-ing
kasuotan at kagamitang pantahanan. : :

2.11 TINDAHANG KOOPERATIEBA

1. Xabutihang naidudulot ng pagtatas
ng tindshang kooperatiba. :

2. Alintuntunin at pamalakad ng pama-— :
halaan sa pagtatag ng tindahang
kooperatiba. :

i oww

3. Kaalaman sa pagtatatag ng tindahang
kooperatiba.

e kW mw

4. Pamimili ng mga paninda.

5. Pag-ayos ng paninda.

6. Pagtinda ng pinagbilhan sa tinda-
hang kooperatiba.

7. Pagkukuwento ng pinaghilhan sa
tindahang kooperatiba.

8. Paghshati-hati ng mga tinuro. : : : :
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CURRICULUM VITAE

NAME : GUADALUPE DIODOCO DY

ADDRESS : 255 Filadelfo Diaz St.
Bregy. Minds
Gandara, Samar

DATE OF BIRTH April 16, 1870

PLACE OF BIRTH Poblacion Gandara, Samar
PRESENT POSITION Elem. Grade Teacher III
STATION Pizarro Elementary School

Bregy. Pizarro
Gandara, Samar

CIVIL STATUS . Single

EDUCATIONAL BACEGROUND

Elementary. . . . . . Gandara Central Elem. SBchool
Gandara, Samar
1976 - 1982

Secondary . . . . . . Sacred Heart College
Catbalogan, Samar
1982 - 1988

College - e e e e Levte Institute of Technolosy
Taclokan City
Hotel & Restaurant Technology
1986 -~ 1988

Sacred Heart College
BSEED
1990 - 1992

Curriculum Pursuved . . . . Master of Arts in Honme
Fconomics
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CIVIL SERVICE ELIGIBILITY

Philippine Board Examination for Teachers, 1883, PASSED

POSITION HELD

Elementary Grade Teacher I - January 25, 1884
Elementary Grade Teacher I1 - July 30, 1986
Elementary Grade Teacher ITII - June 16, 1888

AWARDS AND DISTINCTION

Certificate of .
Recognition . . . . . . . As Resource Person/Facilitator
District Training Seminar in
Musika, Sining at Edukasyon
Pangkatawan (MSEPR)
November &, 1986

Recognition . . . . . . . . As Facilitator
Jdosefa Llanes Escoda

' GSP Encampment
November 20 -22., 1088

As Resource Person/Facilitator
Re-echo Seminar in Home

Economies
December 2 - 3, 1988

SEMINARS /WORKSHOPS/TRAININGS ATTENDED

Basic Training Course for Commissioner/Boy GScout of the
Philippines, April 24-26, 198986.

1998 World Folklore Conference, International Council of
Folklore Festival and Traditional Arts Organization,
Philipines, Manila, March 29 to April, 1988.

A Seminar - Workshop on Southern Luzon and Mindanao Basic
Ethnic 8Steps and Basic Folklore Techniques, S8PC,
Catbalogan, Samar. dJanuvary 28-31, 1988. o
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