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ABSTRACT

The teacher is the most potent factor in attaining quality education, and
quality education cannot be determined without evaluating the performance
and effectiveness of the teacher. Teachers differ in their abilities,
accomplishments, and personal and social qualities. The normative type of
descriptive survey method of research was employed with the questionnaire
checklist as the main instrument in the collection of the needed data and
information. The subjects of the study were 31 teachers and 330 students,
making a total 361 respondents. The perceptions of the teachers on the
constraints to achieve teaching effectiveness are higher than those of the
students. The two groups of respondents commonly agreed that the
constraints are: lack of good and qualified teachers, curricular deficiencies,
ineffective school management and supervision, inadequate provision for
research and development, and lack of definite official channels of
responsibilities. For the conclusion, the perceptions of the teachers on the
teacher’s personal competencies differed from those of the students. The
teachers thought highly of their role whereas the students did not. For the
recommendation, the school administration should Ilisten to the
complaints/problem of the teachers and permit them to seek relief from their

complaints.
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Chapter I

THE PROBLEM

Intraduction

The teacher is the most potent factor in attaining
quality education, and gquality education cannot be
detasrmined without esvaluating the parformance and
effectiveness of the teacher.

It isg through education that knowledge, skills,
competence, values and character are provided the citizens.
Through pracepis and examples, the clitizens learn to
establish attitudes and experiences that will govern and
rendearr them fit throughout life.

Every individual has a right to quality education that
will help him develop fully his human personality as he
prepares for adglt life and endeavors for a better world.

It is te the interest of individuals and to society for
young people to get as much and as good a gquality of
educétinn as possible. Few aspirations are considered as
important in life as the quest for education, warranting

individual toil and sacrifices.!

! Minda C. Sutaria, Juanita 8. Guerrero, and Paulina M.

Castano, Philippine Education: Visions and Perepectives,
Manila: NMational Book Store, inNC., 1989), p. 10.
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Schools and other institutions play a vital role in
training the vouth to develop his intellectual, emotional,
spiritual, and physical powers for survival and Ffor
effective and meaningful participation in the essential
activities of his society.

In school, it is the teacher who stimulates énd
directs the students to lesarn. He exerts tremendous
influences on hig students. He helps these youths to
acquire the skills, knowledge, and values for survival and
prosperity in  the society of which they are members. He
makes a difference in their lives, in the dreams, and in the
future of the students.

As a society, we need to know the qualities and
characterigtics of the teachers to whom we entrust the
development of our most valuable natural rescurces, our
‘children, 2

In practice, parents, teachers, students, school
administrators and supervisord informally evaluate a
teacher’'s performance and effectiveness on the basis of
‘ their own observation. It has been said that in teaching it
is "Personality that counts first, last and all the time.

It is not so much what he knows that is important (though in

2 gevin Ryvan and David Hallock Philips, Teacher
Characteristics, "Encylopedia of Educational Research, Vol.

IV, 1983, p. 1949-



s 3

all conscience that is important enouch) but what he igles

Tegchers differ in their abilities, accomplishments,
and personal and sniial qualities., The gquality of
instruction depends on the teaching competencies and
parsaonal characteristics of the teachers such as sense of
honesty, diligence, self-discipline, and sense of
excel lence.

Almost anvone who watches a teacher at work, even +or a
few minutes, forms an immediate, strong, unshakable
impression of how effective the tsacher is. 4

Effective teaching may be evaluated in the teacher’s
role in creating a better society through improved attitudes
and wvalues of the students. The effactive teacher is
primarily concerned with what and how much  the students
learn to the best of their abilities. He feels rewarded and
enjoys guiding and helping students to learn and to acquire
the skills, knowledge, attitudes, and values necessary for
their developing s=lf-concepts.

Teachers are almost always compared and contrasted. In

many instances, they have been classified according to the

3E, Burrey, Education and the Training of Teachers,
(London: iLongmans, Green and Co., 19&3), p. 47.

4ponald M. Medley, "Teacher Effectiveness", Encyclo—-
pedia of Educational Ressarch, Vol. IV, 1983, p. 1894.




assesament and general impressions of the general public
based on biases and unreliable and inaccurate data.

The researcher who has besn teaching for the past
twelve years at the Samar Regional Scheool of Fisheries,
Catbalogan, identifiéﬁ the Following observations: the
teachers displayed little concern or enthusiasm <for their
warks the students obtained low satisfaction from the
instruction and learning experiences they might have; the
evaluation systems that had been used during the years have
proven wesk and purely ritualisticy; and the results of the
evaluation did not give merit to the teachers in terms of
instructional prowsse and student progress.

These obssrvations cannot be a good basis for drawing
conclusions because there were only few teachers observed,
In view of these observations, the ressarcher’s interest was
attracted to undertake a study on the perceptions of the
teachers and the students of teaching effectiveness at the
Samar Regional School of Fisheries.

Located in Catbalogan, Samar, the Bamaar Regional
School of Fisheries (SRHF) was established in 1952. It is
one of the oldest fishery schools in the country. It
started as a demonstration station. Through Republic Act
No. 684, it was converfted into Catbalogan School of
Fisheries in response to the demand of the surrounding

communities for secondary education. In 19464, Republic Act



No. 4129 converted it into Samar Regional School of
Fisheries where both secondary and post-secondary courses
are offersd. By virtue of MEC Order No. 7?2, s. 19792 the
school bacame a recipient of the &th IBRD Educational Loan,
a Fforeign assistéd project which gives preferential
attention to students taking up technology courses in

fisheries.

Statement of the FPrablenm

This study attempted to look into the perceptions of
the teachers and the students of teaching effectiveness at
the Samar Regional School of Fisheries for the school vear
1991-19%2.

Mor e spéci%ically, it aimed to investigate the
following facets of the central problem:

1. What is the profile of the respondents involved in

this study on the following?

1.1 sex

1.2 age

1.3 civil status

i.4 present position

1.5 highest educational attainment
1.6 length of service

1.7 course

1.8 curriculum year
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2. Isa there a significant difference between the
perceptions of the teache}ﬁ and the students on the
thres criteria of teaching effectiveness?

2.1 the teachar’s personal competencies

2.2 the teacher’s instructional competencies
and managerial skills ‘

2+3 student development and achievement

3. What are the constraints in the attainment of
teaching effectiveness as perceived by the teachers
and the students?

4. Is there a significant difference between the
perceptions of the teachers and the etuﬁents on the
congstraints in thé attainment of teaching
effectiveness?

S. What are the implications of this study to teacher

and student development?

MNull Hvpotheses

The following hypotheses had been foraulateds:
1. There is no significant difference hetween the
perceptions of the teachars and the students on the
three criteria of teaching effectiveness:

1.1 the teacher’s parsonal competencies

1.2 the teacher’s instructional competencies

and managerial skills



1.3 student development and achievement
2. There is no gignificant difference between the
perceptions of the teachers and the students on the

constraints in the attainment of teaching

effectiveness.

Theoretical and Conceptual Framework.

This study was anchored on the principle by V.C.
Belvidge and R. W. Féyklund. According to this principle,
the success of a teacher largely depends ons (1) What the
teacher must be, which includes his personal and social
gualities necessary fto influsnce the behavior of his
students; (2} What the tsacher must know, which refers
to his instructional competencies in terms of mastery of his
subject matter and the kRnowledge of the laws of learnings
and (3 What the teacher must be abia to dey, which applies
to his guidance, management and evaluation skills. (

B8

This principle was further supported by Ward H. Reeder

who saids

Merit is -a characteristic which should be rewarded,
and our urgent need in school administration today is a

7y.C. Selvidge and R. W. Fryklund, Principles of Trade
and Industrial Teaching, {(Illincis: Chase A. Bermett
Publishing Co., 19448}, pp. 261-248.

Bard H. Resder, The Fundamentals of Public School
Administration, (New York: The McMillan Co., 1941), p. 2i7.




method of evaluation that would ascertain in the nerit
of each teacher. Such merit having been discovered
would remain only to give the teacher his salary
increase or his promotion on the basis of his
‘performance. What a mighty stimulus such & plan would
be to good teaching, and to the teaching profession,
for then every teacher would know that he would be
rewarded according to result secured.

Igssued by the Department of Education, Culture and
Sports thru DECS Drder No. 101, series of 1980, ?he Farf orm-—
ance Appraisal System for Teachers (FAST) ? Basically pre-
flects the results or output orientation concept. This
instrument considers three aspects, namely: (1) learner’s
achisvement which is the terminal goal of instructiong (2)
teacher competence which can be evaluated on the basis of
indicators or observable performance such as provision of
apporpriate lessons and activities for the development 6¥
national consﬁinusnass and desirable wvalues and habits,
development and use of instructional materials and teaching
strategies, records management, punctuality, prmfeﬁsimﬁal
growth, community and allied servicesy and (3) teacher
personality and human relations.

Aas gleaned from this principle and concept, teaching
aeffectiveness Falls into three opriteria:r the teacher’s

personal competanci es, the teachar’s instructional

7DECS Order No. 101, series of 1980.
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competencies and managerial skills, and student development
and achisvement.

The graphic representation of the conceptual framework
is sh;@n';n the next page.

Figure 2. The conceptual paradigm of the study shows
the criteria of teaching effectiveness as perceived by the
teachers and the students of the Samar Regional School of
Fisheries and the implications of this study to teacher and
student development.

This study attempted to look into the perceptions of

the teachers and the students of teaching effectiveness at

the Samar Raegional 8Bchool of Fisheries. Teaching
effectiveness fell into three oriteria: the teacher’s
personal competencies, the teacher‘s instructional

competencies and managérial skills, and students development
and achisvement. The study gathered data on the three
:Pi£eria of teaching effectivensss as perceived by the
teachers and the students. It also gathered information on
the constraints to attain teaching affactiveﬁeaa as
perceived by the teachers and the students. The data
gathered from the perceptions of the teachers and the
students served as the basis to teachers and student

development and maximum outcomes.
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Significance of the Study

Yo the Regional Office. The data will help advise the

regional office on complex school-related issues and changes
in school programs and proceduras.

To- the School Superintendent. The study will Ffurnish

the school superintendent reliable data to determine the
strengths and weaknesses of a teacher and thereby give- the
teacher a sense of direction. Furthermore, the study will
induce the school administrator in securing the cooperation

of teachers.

To the School Principal /Head Teacher. The findings of

this study will anchance better atmosphere in the school.
Likewise, the +Findings in this gtudy will #elp @make the
Principalﬁhead teacher aware that evaluation of teaching
effectivensss influences teacher morale. The principal /head
tegcher will, thergfore, undsrstand that evaluation of
effective teaching must be within the context of objectivity
and fairness to maintain the morale of the teachers.

To the Teachers. The study will identify classroom

problems faced by the teachers, and thereby provide
recommendations and solutions. The information deéived fr-om
the study will help maximize instructional outcomes. It
will help improve school operation, solve school problems,

and assist the teachers in taking remedial steps.
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To the Students. The study will provide assistance 9
increase opporbtunities for intellectual growth, social and
emotional development, and academie/vocational achievement.

To _the Community. The information derived +From the

study will be used as a basis Ffor needing the full
cooperation of the parents, the public-at-large, government,
and other societal agencies in the teacher’s role of
developing students into productive and effective citizens

of the community.

Scope and Delimitation of the Study

The study centered on +the perceptions of teaching
effectiveness by the teachers and the students of the Samar
Regional School of Fisheries for the school vyear 1991-19%7Z.
The subject content of the study was limited to thé
following areas: the teacher’s personal cvampetencies,
the teacher’s instructional competencies and managerial
skills, student development and achievement, and the
constraints to achieve teaching effectiveness. Likewiss, it
included the item and criterion analysis of teaching
effectiveness, and the extent of difference betwsen the
perceptions of the teachers and the students .

The subjects of the study were the teachers hand the
students of the Samar Regional School of Fisheries. All the

31 teachers (21 high school teachers and 10 college
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instructors) were taken as respondents. The high school and

college students were selected by simple random sampling.

Definition of Terms

For clarity and understanding of the study, the
following terms are defined as they are used in this study:

Behavior. It is the action or activities of an
~organism, that is, anything that an organism doesa, including
overt, physical action, internal physiological and emotional
processes, and implicit mental ac:tivity.10

Curriculum. i1t refers to the plan which defines,

selects, and organizes subject content for teacHing; the
materials which are the souwces of the content datas and the
learning activities and experiences which are the

expressions of the plan..i1

¥
.

Educatiaon. 1t is used to denote the proéess by which
persons, usually children or young peaple, develop theiv
intellectual, emnti&nal spiritqal and physical powers and so0
become more fully participating members of the community to

which they belongy it is thus applied +to describe both

WOparter V. Bood, ed., Dictionary of Education, (New
York: McGraw-Hill Book Co., 1973}, p. 38.

litpid., p. 140.
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individual and social develmpment.12

Educational Administrator. It refers to the person

responsible for the total administration of an educational
system, institution or division of either. 13

Evaluation. It is the process of ascertaining or

Judging the value or amount of something by use of & stand-
ard of appraisaly it includes Jjudgments in terms of internal

avidence and external criteria.14

Fishery Schonl. It is a vocational school which offers

secondary, post-secondary, an& degree courses in fisheries
with marine %iﬁherie§/¥iﬁh capture, inland JFisheries/fish
culture, and fish processing/fish preservation as the major
fields of specialization. It is tasked  with the
responsibility of prnviding.the necessary information on the
wige utilization, exploitation and conservation of fish and

fishery products.

2phambars Encylopedia New Revised Edition, Vol. IV,
(London: International Learning System Corp., Ltd., 1983,
p. B80W%, -

=

131hid., p. 15

141bid., p. 220

vty
R
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Instructional Competencies, These refers to the

prnféssianal and teaching skills of a teacher. These
include his application of theories and principles in  the
actual teaching-learning environment.

Managerial Skills. These refer to the executive

functions of a teacher such as planning of work, evaluating
the performance of students, creating a pleasant learning
environment for the students, and regulating the activities
of the learning enrvironment.

Perception., In its most limited sense, it is awareness

of external objects, conditions, relationships, etc. as a
result of sensory stimulation; is a continuing process aof
integration of present and past sensory impressionsy more
broadly, it is awareness of whatever sort, however bhroguht
about. 19

Performance. It is actual acecompl ishment as

i1é

digstinguished from potential ability.

Personality. It refers to the total psycholological

and social reactions of an individual; it is the synthesis of
his subjective, emotional, and mental life, his behavior,
‘and his reactions te the environment; it is  the unique

individual traits of a person connected to a lesser degree

1S9thid., p. 413.
16thid., p. 414.

EYEY
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by personality thén by thes te=rm character.1?

Personal Competencies. These refer to the personal and

sotial gualities or attributes of a teacher necessary for an
effective teaching~learning process. These include his
speech, bshavior, or manners which are important attributes
for an effective teaching—leaﬁning =ituation,

Student. 1t refers to one who attends an educational |
ingtitution of segcondary or higher level. 18

Teacher. It is a person emploved in an official
capacity for the purpose of guiding and direclting the
learning experiences of pupils or students in an educational
ingtitution, whether public or private. It includes the
high school teachers and the college instructors.l?

Teacher’s Performance, It refers to the behavior of a

teacher with a class (both inside and outside the
classrpom) . It is a product of the interaction between
certain teacher characteristicg and the teacﬁing situation.
It ias often used as basis from which teaching effectiveness

can be inferred, 20

171hid. , p. 417
181bid., p. Sél.
i91hid., p. 586.

20ponald M. Medley, *Teacher Effectivenass"
Enclyclopedia of Educational Research. Vol. IV. 1983, p.
1895,
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Teaching. It is the act of helping someone to learn;
alsoy it ie the profession that deals with helping others to

~y
learn. 21

Teaching Effectiveness. It refers to the results a
teacher gets or to the amount of progress the students make
toward some specified goal of education and the different
aspects of the curriculum. It is a product of the interac—
tion between certain characteristics and other facters that
vary according +o the situation in which the teacher

~
WO K S . 22

2lNew Standard Encyclopedia, vol, 15, (Chicago:
Stadanrd Educational Corporation, 1988), p. 73

22Medley, op. cit., p. 1895,



- - Chapter 2
REVIEW OF RELATED LITERATURE AND STUDIES

The researcher has taken interest in the visws and
ideas of many authors to obtain relevant informations and

insights. She patiently reviewed several books, unpublished

theses, digsertations, pariodicals, and other reading
materials, both foreign and local, to obtain relevant
information.

RELATED LITERATURE

Improving the teaching-learning situatimns is a burden
of the teachers, the school administrators and supervisors,
and education officials. Evaluation is somsthing to be done
along with students and parents. Wilesss stated that
evaluation of teaching must be a part of an entire school
program of evaluation and that it is a part of a total
process of inprovement. He pointed out that evaluation of
teaching shbould follow or go concurrently with the
school’s goals, administrative procedures, and supervisory

technigues.

23Kimbal L Wiles, Supervision for Better Schools, 3rd
edition, (New Jersey: Prentice~Hall Inc., 1971), p. 26b.
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The goal of education is to improve the future perform-
ance of subordinates, Meyer24 and his colleagues suggest—
ed. They pointed out that this goal is difficult to achieve
i¥ managers act in their traditional role as judge. Fup—
thermore, they suggested that the appraisal process be a
continuous one, that is, it should becoms 8 part of the
day-to~day interaction betwssn managers and subordinates,
rather than imposed on subordinates once or twice a year.
L.aya25 paointed aut that having enocugh good teachers is
perhaps the most important objective that we need to adopt
in ouwr educational system. It is, therefoare, imperative to
have sufficient motivation, preparation and training, and
supervision ot the DéES personnel if we want a strong
stducational system needed to meet challenges and achieve the
goals of the sysiem.

Through cooperative process and proper guidance and
direction of the teachers, the schmnl' administrators and
supervisors work with the teachers to improve the teaching~
lesarning situation. The purpose of evaluation is to improve

instruction and to achieve the desired goals.

24Robert B. Mayar, "Split Roles in Performance
Appraisal"”, (Harvard Business Review, Jan. - Feb. 1%465), pp.

293aime C. l.ava, "Education in Crisist Challenges and

Response," Education and Culture Journal, Vol. 3, No. 3,
Val., 2, Nos. 1 & 2, April-Dec. 1985, p. &.
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Teachers are human beings. They are affected by varied
problems that keep them from teaching effectively, such as
salaries, fringe henefits, Dverérmwded classrooms, shortages
of funds, bad working conditions, student discipline, school
cal endaw planning, conformity to community wvalues and
standards, saxugl discrimination, eto. According to
Pophamzé," the evaluator must never loss sight of the fact
that teachers, at least most of them, are people. Thus far
we have been discussing teacher evaluation exclusively in
terms of the teacher’s capability of producing worthwhile
changes in learners. We must recognize that when svaluation
is ultimately wendéred on & teacher, that person is
undoubtedly judged on graunds in addition to those
invelving instructional proficiency.”

The researcher is interested in the view of Gellore?
that the “appraisal should be based on perfoarmance of the
teachers rather than on personal characteristics."” Teachers
anticipate and want evaluation because it gives them insight
into their own performance rather than on their personality.

Teachers nasd to know who the evaluator is and which

evaluation instruments and criteria the evaluator will wuse.

=0y, Jamaes Popham, Educational Evaluation, (Mew
Jareey: Prentice~Hall Inc., 1975, p. 294.

“TJames Mendez Bellor, Educational Trends £ o~

Fhilippine Schools, (Manila: National Book Store, Inc.,
1974) p. 44.




Jacobson, Logsdon, and Reavis<8 stated that many of the

evaluative means have proved to be unsatisfactory because

these have been arbitrarily imposed wupon unwilling subiects
who have no voice in the preparation of the instruments and
in the preparation of their use.

It is not quite easy to agree to make a rational
assessment of the teaching-learning effectivenssa. More-
over, it is harder to deal with the subordinates of ths
validity of the Jjudgment made. far-formance appraisal,
emphasized Staner,gq isg one of the most important tasks many
manager has yet it is one that most managers freely
admit they have difficulty handling adequately. He Ffurther
stressed that it is not always easy to judge a subordinate’s
performance  accurately, and it is often harder still  to
convaey that judgment to the subordinates in a painless or
help+ul manner.

BregoriosY pointed out  that "the object of evaluation

is not the teacher alone,; but the entire school program and

“2Bpanl B Jacobson, Ph.D., James D. Logsdon, Ph. D.
and William C,. Reavis, FPh. D. The Effective School

Principal, {(New Jersey: Prentice-Hall, Inc., 1963), p. 350.

293ames A. F. Stoner, Managgment, (New Jersey, USA}
Englewood Cliff, Prentice—Hall, Inc., 1780}, p. 518.

3Oherman C. Gragorio, Ph. D. School Adaministration and

Supervision, {(Quezon City: R.F. 8Barcia Publishing Co.,
1978, p. 450.

k3
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all parsons who have to do with it, including the
community.” Educators, parents, the gensral public need to
recaghnize the importance of evaluation. Evaluation of the
teaching—-learning effartivenassy should be done in
a cooperative way.

Effpctiveness in the delivery of educational ssrvices
is a desired end result of evaluwation. In order to make
accurate assessment of teaching effectiveness, it is
imperative that evaluative techniques and instguments be
applied with eobjectivity and validity. Isidro=t stressed
that one of the critical needs of modern education is a
gatisfactory vardstick for measuring teaching effectiveness
or a co&prahanﬁive and valid instrunert JFor evaluating
' teaching efficisncy because its absence deters the correct
training of a teacher and hinders proper administration of

the school gystem.

3lantonio Isidro, Trends and Issues in_ PFhilippine
Education, (Quezon City: Alemar—~Phoenex Publishing House,

1972), p. 253,
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Ruiz32 cited the errors in evaluating teacher’s
‘performance due to pergonal factors which are difficult to
eliminate but can be minimized. These errors are the halo
effect, the subjectivity factor or personal e2gquation, and
facade effect.

Administrators and supervisors should guard against
factors that might affect their Jjudaoment. They should
remain as detached and fair as possible.

Rivera and Sambrano—— have listeq the following tips
for effective teaching. Thea impurtant'attributes a very
effective and efficient teacher should have and which one
should aspire £ ares’ maghetism, cooperation and
helpfulness, leadership, initiative and self-confidence,
gelf-control, breath of interest, and good disposition.
Together with a sound philosophy of life that would give
meaning and a sense of direction to one’s personal as well

as professional activities, one would endeavar to  hkeep

himself physically fit.

FeMacario B. Ruiz ,BEd.D., Foundations of Administration
and Supervision +for Philippinge Schools, {(Manilas Abiva
Fublishing House, Inc., 1972), pp. 429-430.

33rilomena V. Rivera and Guillerma E. Sambrano, Toward

Effective Teaching, {(Manila: National Book Store, 1980),
p. 38.



Every teacher would like to be model teacher. Not #11
of us will reach that goal. But teachers who are pergonally
satisfied with their work have a better chance of reaching
it .

ﬁquinm34 elaborated that a teacher’s sensse of personal
woirth, security, and sal f-raspact carriéa over in  her
attitude to her pupils. She recognizes individual personal
worths children to her are persons, not Bathersmme charges.
She takes a sincere interest in people, treating them with
respect, politeness and wnderstanding. She is reliable and
coopetrtative. The basic requirement of mental and emotional
maturity encompasses other nualities as welly sociability,
adaptability, reasopableness and a sense of humor. These by
ro  means oxhaust the number of gualities involved in  this
primary consideration.

The teacher exhibits and is & good madel in his speech,
manners and behavior. He develops an atmosphsre of
acceptance and love for his students. Love and concern  for

his students is his first priority.

HMpaudencio V. Aguino, Fundamentals of Effective
Teaching, (Manila: Rex Book Store, Inc., 1974), p. lé.




Aquinu35 adds more  teacher characteristics For
effective teaching:

l. Good grooming, poise, and refinement in voice and
actian. A tasteful appearance accompanied by grace of
mannar and a pleasing voice can be important assets in  the
classroom. Thise statement does not apply only to womeng in.
a male teacher, "cultured, well-educated and well-spoken®
would be applicable objectives.

Teachers who are pleasant, friendly, understanding,
active, stimulating, responsible, confident, etec. command
appreciation and respect from their students.

2. Patience. & teacher must return patiently to a
re~teaching situation and try not to register, by word or
gesture, disappointment or annoyance with resulis. She must
also stretch her patience in the behavioral field,
particularly with those children she ten&e to regard as
"Auisances o trouble~makers" in the classroom.

Teachers feel rewarded wateching thelr students grow
and the changes that occur after thelr gruelling and patient
afforts.

J. Democratic leadership. It goes without saving that
the teacher is the ultimate authority in her own classroom.

But the pupils should have share in decision—making.

351hid., pp. 17-19.



Teachers help students plan and schedule theie
activities. There is less conflict and woisbehavior with
democratic teachers.

Evaluation is done not only to assess the strengths and
weaknesses of teaching but also to provide informations to
students about their progress and learning outcomes.
WilhelmsSé presented his view an the principle of
evaluation. "An sffective teacher should be imbued with the
importance of evaluation, not only of the "self", but
of the performance and development of each astudent under
his control."

Some fa&tars which are poor yardsticks Jfor measuring

teaching performance becauge they do not measure results are

enumerated by Lewis 37, These factors are class
participation, voice control , display of initiative,
knowl edge of subject matter, bhealth, and cleanliness.

Bittel8 categorized factors judged in appraisal, namely:

3b6Fpad T. Wilhelms, Evaluation as Feedback and Buide,
(Washington, D.C.: Assn. for Supervision and Curriculum
Devealapment , NEA, 1986}y p. 3. .

37 James lLewis, Jr., School Management by Objectives,
{New York: Parker Publishing Co., Inc., 1974}, pp. 24-23.

39| ecter R. Bittel, What Every Supervisor Should Know,
(New York: MoeBraw-Hill Book Co., 1997), p. 1430.
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objective Judgment factors which focus on hard facts,
measurable results, quantities, guality, attendance, stc.,
and subjective judgment factors which tend to represent
opinions, such as those about attitudes, personality and
adaptability.

Gragorio and Gregmrin39 stressed that the school
environment plays an impertant role in classroom  teaching
and learning. The teacher must control the environment in
which i1t takes place. The classroom anvironment oust be
controlled so that important factors becoms meaningful  and
stimulating aspects of daily instruction. Mentioned are
four fundamental environments that require consideration and
control, namely: physical anéirunment, intellectual =snviron-
ment, social environment, and emotional environment.

Learning is affected by the persanali@y of the teacher
and how he relates to and interacts with his students. His
personality and behavior - good and bad gualities - influ-—
encelstudents’ personality and behavior.

The success of the teaching-learhing process may be

attributed to principles that can be applied in ipstruc-

3erman C. Sregario and Cornelia C. Gregorio,
Introduction to Education in Philippine Setting, (Cluezon
City: R.P. Barcia PUblishing Co., 19786), pp. 90-21.
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tional and classroom setting. Effective teaching emphasizes
the application of principles and theories in the teaching—
learning environment.

Rivera and Sambrano®® share the following views on
principles of good teachings

1. Individual differences. Teaching strategies,
classroom organization and management sust allow for indi-
vidual differences.

The teacher’s perception of each student is a key
factor in student achievement. He knows that differences
exist among his students in abilities, attitudes, expecta-
tions, and intelligence.

2. Motivatian. -To be meaningful, every learning
task must be properly motivated, presented and evaluated.

& student can bs motivated to learn, and the teacher’s

role is to stimulate such a desire.

e

3. Divergent thinking. Ask guestions which stimulate
thinkings regquire the development of an  idea or
relationship in the presentation of an opinion.

There is a free interpiay of ideas and opinions.

40Filomeno V. Rivera and Buillerma S. Sambrana, Toward

Effective Teaching, (Manila: National Book Store, 1980),
ppRe S8-39.
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Aquina41 has the following view points on principles
of good teaching:

1. Method. There is no single correct way to teach a
class,; there are many good ways. & method which fails with
one child may be helpful to ancother.

Whatevaé teaching method the teacher madels, he is
responsible for the students’ learning. He, therefore, uses
the effective and appropriate methods in the actual learning
OrOCRssS. |

2« Dareful and thorough planning. Paily planning
should be detailed, and classroom management made routine.
All planning should be flexible.

Realistic and enjoyable classroom activities must be
planned for students’ learning.

3. Active learning. The pupil must be mentally active
most times and physically active some of the time. In
numercus learning situwations, the child learns better if he
is engaged in some physical activity while concentrating
upon a mgntal'task.

Learning becomes an exciting and stimulating adventure
far the students. Teachers are aware of and sensitive to

the students’ needs physically and mentally.

“lgaudencio V. Aquino, Fundamentals of Effective
Teachirg, {Manila: Rex Bpok Store, Inc., 1974), pp. 23-25.
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4. Well-balanced curriculum. The curriculum  should
éerve two purposes: to prmvi@e essential skilis for the
child to enable him to become a useful member of society,
and to satisfy the child’s personal and imnmediate nesds.

The curriculum contains general abilities and spec%fic
skillg. It is organized into a meaningful one for increased
achievement.

5. The power of suggestion. Suggestions are nore
fruitful than dictation.

The feelings of freedom and the power of suggestion
derive more pleasure and sucresses.

b FRemedial teaching. Good teaching is both
diagnostic and remedial.

Teachars have the ability to develap Hémedial
instruction af-studenzg’ arrors and to prescribe alterations
or solutions.

7« Democratic environment.® Children learn democracy
by living it.

Students learn and practice the skiliﬁ necaessary in  a
democratic society.

8. Integration. By building upon previous knowledge
and exparisnce, new léarning experiences become more
meaningful.

Teachers help the students ses similarities between

praesent and paét objects and events.
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%, Life-like situations. Children should be guided
into realization that their school studies and activities
are a part of life.

Teachers should provide opportunities for students to
use- in new ways and new situations. Learning activities
must be related to everyday life.

10. Independence. The degrees of independence gained
at any given time should measurs up with the maturity level
of the child. .

The capacity Ffor independent work varies among
students. The teacher plans his time and provides
activities that suit his capacity for independent lsarning.

Ellis, Covtan, and Hnwey42 stressed that “effective
teaching consists of the imparting to learnsrs of the time—
honored gquadrumvirate of content, concepts, skills, and
values. The best teaching tends to be wholistic in nature
and the best teachers are those who see and fustér relation—
ships among the four."®

The teacher provides a link between the teaching-
learning process and the future of the students. He does
not emphasize content alone. He has concern for all- the

faour aresas to ensure effective instruction.

2pnpthur K. Ellis, John J. Cogan, and Kenneth R. Howey,

Introduction te the Foundations of Education, (New Jersey,
U5A: Eaglewood Cliffs, Prentice-Hall, Inc., 1981}, p. 344.




33

Janice T. Bibsonds said that soms teachers are un-
questionably more effective profassionally than others—
regardless of the particular philosophies of sducation they
follow, the particular modes of instruction they use, or the
particular environments in which the? teach. She further
gnumerated the major attributes or skills of the successful
and effective teacher, namely:

1. Knowledge of subject matter. The firet attribute
of a succesful teacher is skill in subject matter content-
is so critical to good teaching - that it hardly needs
comment. Mo teacher can perform well without a seolid
backgiround in the subject he or she is teéching.

Teachers are equipped with adequate knowledge of the
subject matter. They also have sufficliert skills in
language and writing to pe able to do the Jjob in the
classroom.

2., Application of psychalogical principles. Suh ject
matter and communication skills are important, but are still
not sufficiant to produce a good teacher. 8kill in applying
peyehological principles to the teaching process constitutes
anather important attribute of the sucocessful teacher.

Teachers apply the principles of learning and teaching

A3Janice T. GBibson, Psychology for the Classrcom, 2nd
edition, {(New Jersey, USAr Eaglewood Cliffs, Prentices-Hall,
Inc., 1981, pp. XVIII-XAXII.
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to be able to deal effectively with the students.

3. Understanding of the instructional process.
Familiarity with the total instructional process is also
essential to good teaching.

Teéchers must be prepared for classroom instruction and
be aware of the interferences and demands from the school,
the community, and the society.

4. Adaptability to new situation. A& truly successful
teacher is skillful in adapting to new situations and
instructional innovations. Vast political, social, and
economic «hange throughout society has led to rapid and
often unpredictable changes in planning and policy-making in
the schools.

Teachers are able to deal with diverse situations and
standards in the classroom, the school administration, and
the community.

S« Praparing for adversity. It is not suwrprising to
hear the effsct on teachers of adversity in the schools.
Adversity comes +rom teachers “"whao are not doing proper
Jjobs."

Teachers must be able to deal affectively with problems
confronting them, such as working conditions, salaries,
student discipline, school calendar planning, proposed
innovations and improvements, ete. to be able to do the

t=aching job properly.
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&4 lLove of Children. In spite of all the problems
associated with teaching, rewards for teachers still exist.
These rewards come from watching children grow, {»Am +inding
small changes in behavior due to the often gruelling efforts
of the teacher, from seeing children learn how to use new
ideas and how to find meaning in their sxperiences.

Students ¢hange as they get older. Teachers need to
understand the physical, social, and personal changes and
the ways in which our students éffect classroom learning.

Reidt4 gives the following principles of good
teaching:

1. Learning gets and transfer. Once a @method of
attack or problem is lgarned, it can be applied in  many
situations rather than merely the individual right answer.

Teachers are responsible for what and how he - teaches
and also far how well his students learn.

2+  Reinforcement. Reinforcement is essential  for
effective learning. To satablish a pattern of behavior,
reinfoarcenent should follow sach correct response.

Students need regular support and encouragement. The

degree of reinforcement depends largely on  the teachers.

4 owen W. Reid, "The Teacher Today: The Identification
of Personal Qualities and Competencies from the Curriculum.®
Trends in Teacher Education, ND. 1i8:2, March 1972, p. 2.
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Emphasis is given on the importance of using positive
reinforcement whenever possible.

Alexander and Halverson4S presant five elements of
effective learnings

1. Learning situation. The learning situwation is the
environment fn which learning experisnces accw . O0Ff greatest
importance in this situation are the group ioflusnce aon  the
individual.

One role of the teacher is to structure the " learning
situation. It should be something that is interesting and
fun, and free of boredom and mental and physical fatigue.

2. Motives. All  individuals have sevaral basic
drives, wants, needs, and interest which constitute motives,
Thesa motives are those.drives which cause a particular
individual to engage in goal-seeking activities.

Teachars analyze if the students have both the enargy
or drive and the directioavtn learn. They learn best ways
to channel the drives and to satisfy the needs af, the
students.

3. Boals. Within the learnin% situation, there are

incentives to seek goals related to the learner’s basic

motives or problems.

»

4S9wi11iam M. Alexander and Paul M. Halverson, Effective

Teaching in Secondary Bchools, (New York: Rhinehart & Co..
In‘:l , 195' ) L ] p‘ 46!’
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Goals must be clear and important. The teacher sets
the goal in advance because the students are motivated to
learn when they have a clear idea and importance of
instruction.

4, Goal—-seeking activity. When the learner becomes
aware of an incentive toward a goal he finds desirable, he
may be considered to be stimulated to goal-seeking activity.

Students learn easily when they understand what
the learning outcomes will be in a given learning task.

H. Mental pProcCesses. Experience which changes
bahavior, that is, results in learning, is characterized by

certain mental processes we may  further .identify as

diffarentiation, efficiency, integration, and
genaralization. These mental processes represant wltimate
goals of effective laearning, and are important

congiderations in teaching method.

Learning ococurs when students are able to relate
knowledge and skills in the classroom with the real life and
with other peuple.. They are able to practice what they have
learned.

Tabaf6 pointed out that it is "desirable that therse

iz a mastery of subject content and related areas so that

46Hilda Taba, GOurriculum Development. {New Yoarks
Harcourt, Brade and World, 1962}, p. 25.
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learning is a matter of relationship rather than a
compartmentalization as thig is what takes place in life."
Teaching is sharing knowledge, basic concepts and aethods.
Students, therefore, should be develaopers of inforastion for
greatar active invoivement. The content of learning is as
important as the process of learning.

Rosasd? identified some factmrs that contribute o
ineffective teaching~legarning process, namaly: assigning
tea&herg to Eﬁbjects which are neither their major noe
minor, bigger and overcrowded classes, overloaded teachers,
neglect of classroom observations and supervision, and
neglect of instructional and schopl facilities and
eguipment.

The teaching~learning situation is influenced by tﬁe
prevailing school atmosphere and the type of supervizion the
teachers receive from the administrators and supervisors.

Theories and assumptions belp in evaluating the
effectiveness of teaching.

Douglas Mcﬁﬂegow48 describes man in his X ana ¥

theory as perpetually wanting animal. He believes that

4Tnilo L. Rosas, “"Demands of Teriary Education on High
School Graduates," Education and Culture Journal, Vol. 1,
Mo. 3, Vol., 2, Nos. 1 & 24 April-December, 19853, p. 229.

45Dnugh1aﬁ MeBregor, The Human Side of Enterprises,
(New York: McBraw-Hill Book Company, 1960); p. 36.
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behind every managerial action or decision are assumptions
about man‘s nature and behavior particularly at work.

Theory X has the following set of assumptions:

1. The average human being has an inherent dislike of
work and will avoid it if he can.

Thie assumes that man has low npipinn of work and is
not impressed that he could achisve and do well.

2. Because of this human characteristic of dislike
of work, most people must be coerced, controlled, directed,
threatened with punishment to get them to put forth adequate
effort toward the achievement of arganizatlonal ubjéctivas.

To some people, rewards are less motivating, only the
thi~eat of punishment can motivate them to achievs goals.

3. The average human being prefers to be directed,
wishes to avoid responsibility, has relatively little ambi-
tion, and wants security above all.

Man prefers moderately difficult jobs and challenges.
He sete low levels of aspirations.

Theary ¥ subscribes to the traditional view of
management, direction and control.

Theory Y. is a set of concepts about the inherent

potential of all people. It has the following basic
assumptions: 4? -
47pavid €. Berliner, "The Executive Functions of

Teaching," The Effective Teacher Study Suide and Readings,
(New Yorkd): HMcBraw-Hill Boolk Eompany, 1289), p. -
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l. The expenditure of physical and mental effort in
work is as natural.as play or rest. The average human being
does not inherently dislike work.

Hork is a source of Joy. Man enjoys work in achieving
goals.

2. External control and the threat of punishment are
ﬂmt the only means for bringing about aeftfort toward
organizational objectives. Paople will exeorcige sel f-
direction in the service of objectives to which they are
committed.

Réaching tha goals of the institution is achisved
through the accepitance of man‘s naturs and the exercise of
saelf-control and self-direction.

3. Commitment to objectives results from the rewards
associated with their achievement. The most significant of
such rewards, such as the satisfaction of ego and self-
actualization needs, rcan e direct products of sffort
directed toward organizational objectives.

Self-actualized people have a real joy in experiencing
life and in successfully accomplishing tasks.

4. The average human being learns, under proper
conditions, not only to accept but to seek responsibility

Man aims to raise his aspiration lavels and his
expectations orf future success based on his past

experiences.
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S. The capacity to exercise a relatively high degree
of imagination, ingenuity, and ereativity in the solution of
organizational problems is widely, not narrowly, distributed
in the population.

Man, to he effective in diverse situation 1in  the
organization, has the capability of adapting himself toc new
situations of today and the unpredictable problems of
Lomnorrow.

b The intellectual potential of the average human
being is only partially utilized.

This assumes that some psapie find tﬁe potential of
achieving success harder to reach.

The econcepts in Theory Y are used intuitively by many
good teachers in developing management practices in  the
classroom. ‘ '

In his equity theory, H. AdamsS9 describes inputs
as effaﬁt, skills, education, and task performance that an
individual brings to outputs into the }bb. Dutecomes are
those rewards that result from task accomplishment: pay,
promotions, recognition, achievement, and status.

Adams puﬁfulates that if the ratio of the job outcomes
to job inputs is unequal, the employee is motivated to

reduce the ineguity.

30y, Adams, Basic Frinciples of Supervision, (New York:
Amemerican Book Company, 1953), pp. 46-350.
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Berlinero? anumerates nine executive functions of
teachers, namely:

1. Planning of work. Teachers engage in planning.
Flans made by teachers esarly in the year have a profound
effect on teaching and learning during the course of the
year.

Teachersa with well-planned unit or course project
salf-confidence and have less trouble with their classes.

2. Communicating goals. Teachers communicate their
goa}ﬁ in two important ways: by tightly structuring lessons
and by communicating to students high expectations for
parformance.

Teachers are aware of the learning obijectives being
sought. Clearly stated goals motivate students e actively
participate in the lesarning process.

J. Regulating the activities of the workplace. The
person  who runs the classroom regulates the activities of
‘the classroom.

Teachers do not lose control of the classroom
activities. They take conscious and active control of the
learning environment.

4, Qreating a pleasant environment for work. Every
exscutive needs to create a convivial atmosphere for work.
This means a workplace characterized fay politenass,

cooperation, mutual respect, shared responsibility, humor,



43

and a manner of other social dimensions that we value.

One goal of the teacher is to create a stable,
positive, and stimulating learning environment.

5. Educating new members of the work group. When
new students enéaw a classroom, they enter a new culture and
they need to be socialized to that culture.

Teachers heslp new studaents establish social
relationships and get along with othsr students.

& Relat;ng the work of the site to other units in
the system. All workplaces that exist in organizations 'ara
nested within other structures of the system. They affect
and are affected by what happens a2lsewhere.

Teachers are the key p2rsons in the schonl but  they
have to work with a variety of personnel in the educational
system in terms of admiqistraticn and supervision.

. Bupervising and working wi th othew peapla., .
Usually without any formal training, teachers must learn
ways to either govern or share responsibility with such
diverse visitors to the2 classroom.

Teachers Jaintly discuss with parents and other
community members matters concerning the welfare of the
students.

8. HMotivating those being supervised. There is art
as well as technigque in effective teaching. .

The teacher’s behavior, aside fi-om personality,
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influences an individual student’s expectations of his
performance and learning. The teacher is the éffective.
source of mobtivation - of deveioping their abi}itias and
positive self—concepts.

?. Evaluating the parfornance of those being
supervised. In every practice, it is the practitioner who
develops the discipline, who finds and tests new knowledge,
and whao te=aches and sets the example.

It is necegsary for teachers to evaluate learning
outcomes to énsure that the skills and values are made
available to the students. "

The Ffulfillment of these nine executive functions is
egsential for é*fectiVEvteaching, though not sufficient in
itself.

Francos enphasized that "teachers are the direct
agents in  the classroom fo; the delivery of educational
. services to students face to face. While there are many
factors other than teachéhs that relate to guality inside
and outside the school, certalnly no one can deny the criti-
cal role played by teachers in maintaining guality instruc-

tion. They do not, however, have all the required skills,

Sipr. Ernesto Franco, "Secondary Education Sector

Study Findings," Education and Culture Jourpal, Vol. 1, No.
3y, Vol. 2, Nos. 1 & 2, ﬁpﬁilegcembar, 1985, p. 240.
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resaurces, o incentives for high-level, sustained performn-
ance, " Teachers need high morale to susgtain them in times
of difficulty and to maintain a better work setting, Ffor

they are faced with problems that need much attention.

RELATED STUDIES

De la Cruzd2 in his study said that "“teaching is
not merely lip-service, it is & task that calls for a
demonstrated actiony, and to be realistic, effective and
compirehensive, it should begin with the molding and develop-
ment of character, giving it a resarvoir of wvalues, good
habits as well as providing and nuwturing a fund of krowl-
aedge and utilizing work as an instrument of human develap-
ment., " Teachers touch the lives of the students and help
mold their minds and souls. They have very important roles
in living and redirecting values of the students, for thers
is a need of strengthening and internallzing wvalues among

students. b

Fgleno ©. de la Cruz, "Classification and Compensa-
tion: Their Relationship to Attitude Towards Work, Perfor-
mances Rating, and Socio—-Economic Status of the Faculty
Members of the Vocational-Technological State Uolleges in
Region VIII," (Unpublished dissertation, Divine Word Univer-—
sity, 198%).
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Every teacher need to develop the proper attitude
toward Kis responsibilities in order to succesd in his
endeavors. He does his share in improving himself for his
own benefit and for the good of the educational system. in
.her study, De los Rey5$53 mnphasized that "the emploves
st bes made to uwnderstand that his duty is not only
important to his own office but to the whole set-up as well,
that improved performance is certainly a manifestation of
professionalism. Furthearmore, the concern of the adminig-
tration is to broaden the usefulness of the staff, not only
forr the purpose of their function to their present job, but
also to broaden their usefulness in their own units as well
as to the other wunits of the organization.®

Mabinio% pointed out in her study that ‘“with the
educational system’s degire for quality education and pro-
dice guality output, performance of the iteachers play a
vital role in the coming dp with this aim. It is on= of the

instruments that answer the present need of the system and

93 eticia E. delos Reves, "The Faculty Development
Progeram o¥f the Vigayas and Mindanao Fisheries
Vocational Institutions of Learning: Perceptions of Faculty
(Unpubl i shed masterr’'s theslis, Western Mindanao Btate
University , 1989).

Jorosencia  Almencion Mabini, YThe Performance of the
College Teachers of the Samar State Polytechnic College,

School Year 1984~1985; An Evaluation," (Unpublished
master’s thesis, Baguio Central University, 1986).
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school administrators as well., Mentors equipped with the
neceggary preparations, learnings as well as other tools in
molding the vyouth, are what every school nesds and the
nation as well. It is on thé ability and capacity of the
educators that the future as well as the progress of the
youth lies as it is in him that such kind of responsibility
iz bestowed." The most important component in  the educa-—
tional gystem is the teacher. With sufficlent preparation
and training, adequate coampensation, and prapsr motivation,
teachers shall be able to mest the challenges and to respond
to the varving needs and problems in the educational system.

Teachers keep abreast of the latest innovations being
implemented in the sducation system. If there was adeguate
pre-service education, then the in-gervice:education can be
useful in helping teachers use more challenging and modern
teaching strategies and approaches. Lagdaan55 said, "it
iz accepted that classroom teachsrs before their employment
in the system have undergoneg appropriate pre-service aduca-
tion so as to equip them with the necessary skills in making

appropriate changes in the pupils under their charge. But

95 il1ia Ricote i.agdaan, “"The Level of Performance of
the Admninistrative and Supervisory Functions of the School
Dfficials in Six areas of the Performance Appraisal for Key
Officials in the DRistricts of Catbalogan I, Il and IIIy
Divigion of Samar: A Basis for an Action Program o the
Improvement of Supearvisory Competence, 1985-19846,"
(Unpublished master’s thesis, Cebu State College, 1985).
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due to increaainglrevisimns of the curricular offerings and
educational innovations as well, the role of the administra-—
tive and supervisory school officials cannot be relegated to
the background."

Artache ® in her study staéed, "time has changed
and as the complexities of modern life increase, the guality
of instructions in education cannot remain stationary; ‘it
must offer students worthwhile curriculum and training for
profeasional growth and satisfactory pccupational
placement." Teachers ére tasked to provide the high school |
_ students with the necessary education, training and skills
in preparation for tertiary education or for productive
sndeavors.

"Compatent teachers are indeed +the indispensable
component of the school in its pursuit Ffor guality
education. It behooves then for administrators to look deep
inte the competencies of teachers by means of appraising
carafully énd ohjectively their performances and provide
them with the necessary trainings and guidance where their

weaknesses and deficiencies are noted.Y This was stressed

SGCorazon  D. arteche, "The Masteral Braduates of the
Leyte State College: 6An Evaluation," (Unpublished
dissertation, Leyte State College, 1988).
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oy MonteioS ' in her study. Bacul aos on her part had
this to say, "it is obvious that the teacher s responsiblity
is great and the challienge is overwhelming. Therefare,
school administrators and teachsers must constantly update
their knowledge and competencies and must strive
persistently 4mr‘ eucellence if they are to perform  thelp
role successfully in the sducational setting.® Teachers
nead to develop the sense of excellence. They must strive
to do the best they can and are capable of in order to
succeed in their job.

Cananua-? found aout in hise study that "the results of
performance evaluation provides a reliable basgis for the
improvement of teaching-learning situation through the
developmant of satigfac£aﬁy teaching standards in order to
boost the morale and prestige of the teach{ﬂg professlion.
Evaluation resulis show that some teachers are more

affective than others. They identify the weak areas of the

I7pionesia G Monteijpo, "Educational Gualification and
Job Porformance of Public Elementary 8Schoonl Teachers in
Catbalogan Central Schools," (Unpublished master’s thesis,
85PC, 198%9).

981gabet A. Bacula, "The Faculty Development Program of
the Public Yocational Schonls in Samar," (Unpublished
master‘s thesis, University of the Visayas, 1981).

YTnlejandro  E. Cananua, Y Teachers Parformance
Evaluation in Trade-Technical Schools in Samar, 197&6-1977,"

{(Unpublishad master‘s thesis, Marikina Inst. of Science and
Technology, 1978).
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taachers and encowrage the use of new teaching technigues
and approaches.

"In  her study, Bulut®? said that employees need to be
trained and ratralned in order £o contribute tﬁ the
productivity and success of the organization. Part of their
developmant is the way their performance is appraised from
time o time by their immediate supsrvisor who is
responsible for giving them this information.

I hia study, Frincillg®l stressed the “need for
more teachers to be recommended for government scholarship
and teschnical training schemes on the basis of performance
and merit.”" Performances and marit attract better teacheirs.
It provides the fteachers with sufficient challenge and
interest to  increase  teaching efficiency and optimum

learning.

&Orosario  A. Bulut, "Management of Fishery Schools in
Eastern Visayas." (Unpublished dissertation, 88SPC, 1921).

blpagilio S. Frincillo, “Administrative Prablems in

Trade-Technical Schools in Samar," (Unpublished master’s
thesis, PCAT, 1973 .
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Cairoc®  affirmed in her study that "the recognition
of exceptiﬁnal performance gives the high achievers a
feeling of satisfaction and the impetus to can£inue. theipr
good work. Likewise, i£ establishes standards worth of
emul ation by'the low—achievers under similar circumstances."
Low-achievers are encouraged to raise their performance
leveal based on their past performance. They have the desire
to improve in order to eliminate failwe in their work.

The Foragoing researches, studies, and materials by
other authors which the writer has cited in this thesis are
raelevant to the digcussions mentioned .herein and they
provide the basis for the study being undertaken.

The local studies cited are similar to the present
atudy for the following reasons:

1. All studies investigated in one or the other
agpects of teaching effectiveness;

2. The percepitions of the respondents were the
sources of data/informationg

3. All. astudies used survey questionnaire; and

4, The locale of all ‘studies was Region VIII_ or

Eastern Visavas.

62Hermngenea M. Cairo, "Perceptions on the PASKD; Their
Relation to the Performance or Key Officials in the Division
of Samar,” (Unpublished master‘s thesis, B85FPC, 1984).
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The present study differs from the studies cited in
the sense that it aims to investigate not only the aspscts
of teaching effectivensss but also the constrainkts to
achieve teaching effectiveness as perceived not only by the
teachers but also by the students in order to evolve
tangible recommendations for the isprovement/betterment o f

the teaching—learning situation in the school.



Chapter 3

METHODOLOGY

Research Design

The normative type of descriptive survey of research
was employed with the guestionnaire-checklist as  the main
instrument in the ollection of the needed data and
information., This method was considered most appropriate in
gathering data oan the perceptions of the respondents
involved of teaching effectivensess. It likewise provided
information CI the constraints to achieve teaching
effectiveness. This method was swupplemented by direct
observations and unstructured personal interview to verify

the information obtained from the respondents.

Instrumentation

The study adopted the guestionnaire—checklist. It was
the most appropriate type of instrument because of the
nature of the data and information needed. It was used
because it was less expensive and could be adihinistered to
the respondents simul taneously.

The unstructured interview and direct observation were

used to validate and ghpplement the data From the
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guestionnaires. The quastionnaire was used as the guide for
the interview,

Validation of the Instrument. Thea draft of

questionnaire—checklist was prepared by the ressarcher and
was submitted to a commititee composed of Dr. Senscioc D,
Ayong, chairman, and Dr. Jesusita L. Arteche, Dean Augusto
D. Cairo, and Miss Leticia E. de los Reves, members, to give
judgment on its contents, appropriateness and validity. ALl
the suggestions for enrlchment were carefully studied and
incorporated in the final form. '

To ascertain the validity and reliability of the
questiannaihe—check}ist, the following procedures wWere
utilized:

1. The +irst draft was submitted to the adviser for
editing. The second draft was presented to the committes
who have sxpertige in administration and supsrvision.

2. A dry-run was conducted to soms2 respondents of the
Daniel Z. Romualdez Memorial School of Fisheries, Tolosa,
Leyte.

3. After the dry-run, comments and suggestions were
carefully considered for further improvement of the
instrument.

4, The final draft of the gquestionnaire-checklist was
reproduced with the appropriate suggestions properly

incorporated.
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After thé approval and printing of the aguestionnaire-
checklist, and after the thesis proposal was approved by
the committee, the researcher sought the permission of the
Vocational School Superintendent of the Samar Regional
8chool of Fisheries to administer the said guestionnaire-—

checklist to the respondents.

The Survey QuestionnaiPQHChecklist. There were two
parts of the guastionnaire-checklist prepared by the
researcher. Part I gathered information on the personal
data or the demographic profiles of the respondents, and Fart
IT1 concerned the guestionnaire proper designed to gather the
perceptions of the teachers and the students and the

canstraints to attain effective teaching.

Sampling Procedure

There were 3a4l1 respondents in this study. Thers was a
total of 31 teachers (21 high school tea:hers and 10 college
instructors? or 100 per cent of all the teachers of the
school and 330 students (273 high school students and 57
college students) o 50 per cent of the total student
population. The questionnaire—checkiist was personally
administered to the respondents and retrieved by the
researcher herself.

& simpie random sampling was used to select the

student~respondents. The researcher sampled 330 or 30 per
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cent of the total number of the students using the lottery
technigue. In this technigue, the students were assigned
numbers which were weitten on pieces of paper rolled and
placed on a box. Only 330 pieces were picked out at random
to represent the student respondents.

Bince there were only 31 teachers, they were all taken
as respondents.

The +indings and conclusions were derived from the

retrioved questionnaire of 31 teachers and 330 students.

Data Gathering

The data for the study were gathered through the use of
the questiormaire—checklist specially designed +or the
purpose, The questionnaires were personally administered by
the researcher to facilitate their distribution and ensure
their retrieval. Parmission was sought from and doly
granted by the Vocational School Superintendent of and Samar
Regional School af Fisheries for the researcher to
administer the guestionnaires to the 31 teacher—respondents
and 330 student-respondents. There was one hundred per cent
retrigval of the gquesticnnaire-checklist from the teacher-

respondents and the student~respondents.

Statistical Treatment of the Data

The data gathered to answser the research problem  were

recorded and tabulated separately in a master sheet. These



were presented, analyzed and interpreted guantitatively
using the appropriate statistical measures within the grasp
of the researcher.

The statistical tools used in the study were relative
ranking, percentage, frequency count, weighted mean, grmﬁp
mean, and t-test of significance.

The frequency of responses to each item din  the
questionnaire-checklist was the basis for computing the
weighted mean, group mean, percentages, rank, and t—test of
significance.

In the presentation of the profile of the respondents,
the frequency count, percentage, and rank were used. To
determine the degree of freguency in the three criteria of
teaching effectiveness and of the agreement/disagresment to
the constraints to attain effective teaching, the weighted
mean and the group mean‘were used. Toa Find out whether the
parceptions of the teachers and the students on  the three
criteria of teaching effectiveness were significantly
different aor not, the t-test of significance was used. To
find out whether the perceptions of the {egachers and the
students on the constraints to achieve teaching
effectiveness ware significantly different or not, the
t-test of significance was used., Statistical devices like

tables were used to make the presentation, analysis and

interpretation of the data clear and understandable.
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under category in the questionnaire-~checklist,

regard to the degrees of frequency of

was as follows:

The

Category

Very often

O ten

Bomet imes

Seldon

Never

Scale Value

W R0

B3

interpretation aof the data was based on

means fellowed by the scale range belows

4,51
3.51
2.51
. 1.51

bel ow

above
4. 580
3.50
2.50

1.50

Vary often
Often
Sometimes
Seldom

Never

58

the item

the weight

weighted

With regard to the agreement or disagreement under each’

category

fFollows:

in the questionnaire-checklist, the weight was as

Category

Strongly Agree

agree

Undecided

Disagree’

Brala Value

LY ¥ N R
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Strongly Disagree i

The interpretation of the data was based on weighted

maans followed by the scale range below:

4.51 - abhove Strongly Agree
3.91 - 4., 50 Agree

2.51 - 3. 50 . Undecided

1.51 - 2,50 ' Disagree

helow - 1.50 gtrangly Disagree

The item under each of the three criteria of teaching
effectivaness gnd the constraints for achieving teaching
e?%ectiveﬁess were grouped together. A table was prepared
with columns erepresenting the items, the total frequency
weight, the item mean, the group mean, and the verbal de—
scription.

Percentage is the ratio of any number in every hun—

dred®3. Moan was computed by using this farmula,é4

63Henry Garret, Statistics in Psychology and Education,
{New Your-k: David dMekay, Co., 1970}, pp. 37-38.

S4james W, Popham, Educational Evaluation, (New
Jersey: Prentics-Hall, Inc., 1975), p. 119.
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M = Ex
[\
wheras
M = the mesan of the items
Ex = the sum of all the values of
items

N B the number of items

The t-test of significancee was computed by using this

¥armula.&5

where &
Ky = mean for the first group
Ky = mean for the second group

4ORonald E. Walpole, Introduction to Statigtics, 3rd
edition, {(New York: #McMillan Publishing Co., Inc., 1982),
p. 3ii.
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Ny = No. of samples for the
first gruupv
Ne = No. of samples for the

sacond group

512 = the variance +for the

first group of data

842 = Ny EX4® - (Exp®
Mg (Ny -~ L)
822 = the variance Ffor the second
group of data
EXe = the sum of the squares af the
values

(EX) 2= the square of the sum of the
values



Chapter 4
PRESENTATION, ANALYSIS AND INTERPRETATION OF DATA

This chapter prdgsents, analysis and interprets the
data gathered through the questionnaire~checklist on the
perceptions of the teachers and the stuéents of +teaching

effectiveness at the Samar Regional School 'of Fisheries.

Profile of the Respondents |

The first problem the study sought to answer was "“What
is the profile of the respondents involved in this study?"

The study involved 31 teachers and 330 étuden@s making
a total of 361 respondents. All the 31 teachers were taken
has respondents, while the 330 students were taken through
simple random sampling.

The inclusion of the characteristics of the teacher-
raspondents with regards to sex, age,_civil status, present
position, highest educational attainment, and length of
service in years, and the characteristics of the student-
respondents with regards to seyx, age, course, and curriculum
year presented a better understanding of the study.

Table 1 presents the distribution of the ages and sexes
of the teacher-respondents of the school. As shown in  this

table, the female teachers outranked the male teachers. The

possible reason for this is that teaching can no longer be
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the primary source of family incoms, that is; the principal
breadwinner has to find income elsewhere, making teaching a

secondary lhcome source of the family.

Table 1

Profile of the Teacher—Respondents by Sex and Age

[y e b e e e e b e b e et i et den b it — o =]

Age .

Bracket Male Femnala Total Percent Rank
35-39 4 & 10 32.26 i
30-34 3 3 & 192.395 2.5
4549 2 4 b 19.35 2.5
40~4.4 2 2 4 12.90 4
585-5% O 3 3 Q.68 5
S0-54 Q i 1 3.23 b5
&0~b4 0 i 1 3.23 6.5

Total 11 20 31 100.00

By age level, ten or 32.26 pesrocent ‘of the teacher-—
respondents belanging to 35-3% years age bracket rank }.
Thig age level is immediately followed by those who belong
to age group bracket of 30~-35 years and 45-49 years with six
or 19.35 percent each, rank 2.5; to age group of 4-44 years
with 12.90 percent, rank 4. Three or 9.68 percent belong to
the age-brachket of 55*5?, rank D. This age level is
fpllowed by age bracket of 50-854 years and 60-64 vears with
3.23 percent sach, rank &.5.

As reflected in table 1, there are very few respondents
balonging to the éther age brackets. The general trend is

that the higher the age bracket the lesser the percentage of
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respondents.

Table 2 presents the civil status of the teacher-
respondents. - It igs  shown on this table that 22 or 70.97
percent  are married, rank 1; six or 19.35 percgnt are sin-

gle, rank 23 and thres or 9.68 percent ars widows: rank 3.

Table 2

Civil Status af Teacher—-Respondents

T T S T S S e L e e T e oot Bt et ST 2ot Do L oos o v et e o S o e TR O T R T DD R N O D S N SN R SN AR I SR I RN R SR IR
Divil

Status Male Female Total Parcent Rank
Married i 15 22 TH.9T i
S8ingle 2 4 & 12.35 2
Widow. L 3 3 ?. 68 3
Tatal 9 22 X1 100,00

o e v - et s

Table 3 presents the distribution of the teacher—re-
spondents with regards to their present pmsitgunu Fourteen
or 45,146 percent are Teacher I, rank 1; followed by 9 or
29.03 percent are Instructor I, rank 2y four ar 12.90 per-
cent  are Teacher 111, rank 3. There are 3 or 9.48 percent
are Teacher I1I, rank 4. Only 1 or 3.23 percent is Instrue-
tor 1I, rank 5. Teacher I, Teacher II, and tegcher IiI ara
high school teaching positions. Instructor I and Instructor

Il are college teaching positions.
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Table 3

Present Position of the Teacher-Respondents

Position Male  Female Tatal  Percent Rank '
TE&EhEP“I' T ) v 14 ) 45. 16 1
Instructor I 2 7 4 29.03 2
Teacher 111 2 2 4 12.90 3
Teachaer II Q 3 3 ?.68 4
Instructor II 1 0 . 1 3.23 5
Total HI;H 19 T 31 100, Q0

— e £ T S D 2 2 0 R £ 2 e e

The data reflecting the highest educational attainment
vf the teacher-regpondents are shown in Tabls 4. It shaws
that 19 or &1.2%2 percent are holders of bachelor’s degree
plus units in Master of Arts/Master of Belence, rank 13
eight or 20.80 percent are Rachelor’s degree holders, rank
23 three or %.68 percent are holders of Masters of
Arts/Master of Science degree, rank 33 and one or 3.23
percent has sarned Fh.D./Ed. D. units, rank 4. None of the
teacher—respondents is a4 holder of the | Doctor of
Philosophy/Doctor of Education Degree.

Many of the teacher-respondents have earned units in
the Master’s level. The situation may be caused by the lack
of incentive through salary increases or promotions given to

those who are master’s degres holders.
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Table 4

Highest Education Attainment of
Teacher—-Raspondents

T 0y proet vy ey e g vy arvad s vl sy moary e sy o ey e g v e ey s S aeaen e v SO B YR S vl e Jane Ty ey o fhary o ey ovivn by oo v et v e ey el ey nmer M s v Seean e une? Somey snay-
Highest Educ’l.
Attainment Male Female Total Percent Rank

Bachelor’s Degree

plus MA/MS units 2 10 19 &1.29 1
Rachelor’s Degree 2 b B 25. 80 2
MA/MS Degree o 3 3 9. &8 3
Ph.D./Ed.D. units 0 i 1 3.23 4
Total ' 11 20 31 100.05"
Emmmmmmemmm SIS e ssmssssmesenmesses s St

Table 5 shows the data on the length of ssrvice in
vears of the teacher—respondents. Mne or 29.03 percent of
the teacher—-respondents belong to the range of service from
146-20 yearss rank i3 seven or 22,57 percent are in the range
of 1i~15 vyears, rank 23 six or 12.35 percent are in the
range of 610 years, rank 33 and three or %.68 percent
belong to the range of service from 1-9 and 3 or 7.68 per-
cent are in range of service from 2129 years, rank 4.05.
One teacher has 246-30 years of service, one teacher belongs
to the range of 32-35 years, and one teacher has 36~40 years

of service, each rank 7.
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Table 5

Length of Service in Years of
Teachar-Regpondents

rrroe v s s oy oy et e e iy serer e gt Po]
s pomad e pund e X M =it i rg oot = fmed _=

Range in

Yeaar Male Female Total Fercent Rank
16-20 2 T ) 29.03 1
1115 Q 7 T 22.57 2
&-10y =3 3 & 19.35 3
1~5 2 i 3 2. 468 4.5
2125 i z 3 7. 468 4.5
26~30 o) 1 i 3.23 T
3135 0 4 1 3.23 7
3b~40 o] i 1 3.23 7
Tatal 8 23 .y 100,00

o e st e sy e et ey 00 .
st s s 9400 0 v st it Sy Smtin g a2 Mt sarut pbeey prare gant grom L

Table & presents the distribution of the ages and sexes

of the student-respondents.
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Frofile of the Student—-Respondents by Sex and Age

T eI n e mnms e mass e Eg
"
H

Aags : Male : Fegmale : Total Percent 1 Rank
15 H 27 3 39 ¥ bbb ! 20.00 = 1
14 ¥ 20 z 24 r 44 : 13.33 0« 2
146 : 15 H 264 41 z 12:@2 s 3
13 2 ig ' 20 : 38 ¢ 11.52 ¢ 4
17 H 19 H 18 : 37 H 11.21 3 5
18 z i3 2 1& : 29 ' 8.79 = &
21 above: 10 z 41 y 24 : 2T 2T
19 2 ? 2 8 + 17 g .15 = B
12 H b H a8 14 H 4.24 2 9
20 g 4 . T ¢ 11 : 3.33 10
11 H 4 : 5 H g 4 2.73 &« 11

Total : 145 z i85 : 330 : 100,00 =

The table shows that &6 or 20 percent are 189 years old,
rank 13 forty—four or 13,33 percent are 14 vears old, rank
23 Forty-one aor 12,42 percent are 16 years old; rank 33
'thirtyheight ar 11.9%2 psrcent ara‘13 vears old, rank 4; and
thirty—seven or 11.21 percent are 17 years old, rank 5. It
can ke gleaned from the data that majority of the students-—

respondents belong to ages 13-17F years old.
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In table 7 is shown the data on the courses of the

student—-respondents.
Table 7

Profile of the Courses of the Student-Respondents

BAIUS S $5504 ik mnd phind iy ey FYoPY PO B0 0SS S SIS T S i L fAmmd L0144 $42ed Hebd brkd ik e ey ey T s BN 0404 8018 vt et b e frr s e Tees By e maan saren iett saimt bt

Courae 8 Male : Females @ Total @ Fercent: Ranlk

High 8School =@ 114 = 159 H 2FT 1 B2.T3 = i

Diploma in H H H z 5

Fisheries

Technology @ 16 2 14 R 30 3 F.0% & 2

Bachelor of 2 H 8 H

Seience in

Fisheries ] 15 = 12 : 27 s B.18 @ 3
Total 1 145 ¢ 185 B3¢ g 100,00 3

The table shows that 273 or 82.73 percent of the
student-respondents are high school students, rank i3 thirty
ot 2.0%9 percent are Diploma in Fisheries Technol ogy
students, rank 2y and twenty-seven or 8B.18 percent are
Bachelor of S&ience in Fisheries students, rank J. The big
rumber of high school respondents igs attributed to the Ffact
that the school has a bigger high school enrolment than the
college.

Table B8 shows the curriculum year of the bhigh school

student-respondents.
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Table 8

Profile of the Curriculum Year of the
High School Student—-Respondents

it o e s s o S RS B SR AMAR SIS SBLLS ST WUALH SUALE SO L4 Lritd
e e IR RS SR N Im AL i e

i
|
1
I
1

Cuprricuwlum 3 H H ] H
Year : Male : Female : Total =z Percent: Rank
First Year ] 33 = 599 H Q2 33.70 » 1
Second Year @ 31 = 38 : &2 @ 25.2T7 : 2
Third Year H 28 29 ] I¢ @ 20.88 = 3
Fourth Year s 22 33 5 55 @ 20.15 = 4
Total ' 114 = 159 1 2F3 8 100,00 &

e s TAPS AT STALL SALLS SOTRA PLASE SH408 SALB FUALE brioh i dbd bl bl bt bk bkt frobd b b Mt phid ek ey ot ek o yaind g gt ey ) P Py ey et Forag Pt ey e P
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The data shows that thers are 92 or 33.70 percent first
vear students, rank 1j sixty-nine or 25.27 percent are
second ye%w students, rank 25 fifty-seven or 20.88 percent
are third vyear students, rank 33 and fifty-five or 20.15
pewcen£ are fowth year students, rank 4. Thers are many
first vyear high school student—-respondents because the;
compose the bigogest number of the school ‘s student
population in the secondary department. It is also a fact
that the higher the curriculum year, the lesser the number
of student enrclees.

As shown in table 2, there are 25 oar 43.846- percent

first vyear students, rank l; fourteen or 24.56 percent



second year students, rank 23 twelve or 21.05 pesrcent third
year students, rank 33 and six or 10.53 percent fouwrth vyear
students, rank 4. There are many First vyear college
stuqent~wespnndent5 because they comprise the biggest number
of the school’s stu&ent popul ation in thé collaege
department. It can be said that the higher the curriculum
vear, the lesser the student enroless. This situation is
attributed +to the high drop-out rate evéry school yesar due
to several causes, such as lack of interest, transfer of

residence, il]l health and financial difficultiss.
Table %

Profile of the Corriculum Year of the
College Student-—-Respondents
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Taltal H 31 2 24 H 57 & 100,00 1

rrred e ek it Bk 4 LA LA St Al e i g e Pl Sred s S9N S99 SO S99 STOSY POy P e phy Sk et

o T I i R e A S R T LN m ot

The Criteria of Teaching Effectiveness

The study gathered data on the perceptions of the

*

teachers and the students of the Samar Regional School of
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fisheries on the three criteria of teaching effectiveness,
namely: the teacher’s personal competencies, the teacher’s
instructional competencies and managerial skills, and
student development and achievement.

The Teacher’s Personal Competencies. The hypothesis

states {Lhat there is no significant difference betwesn the
perceptions of tha teachers and the students on  the thrée
criteria of teaching effectiveness: the teacher’s personal
competencies, the teacher’s instructional competencies and
managerial skills, and student developmsnt and achievement.

Table 10 presents the perceptions of the teachers and
the students on the teacher’‘s personal competencies. Using
the t-test of significance, the hypothesis was tested at .05
1evei of significance. ‘

Table 10

Perceptions of the Teachers and the Students
on the Teacher‘s Personal Competencies
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3. Accept and parform
leadership roles



conpaetently in the

schonl and the

community. 1 130 : 4.1%9 2 O @ 1258: 3.81e O
4. Accept the follower

ship role whensver H H z 3 £

the need arises and H ' H H H

assume this H H H H g z

intellegently. g 133 2 4.2%9 3 O 213205 3 3,465 0O
S Bet along well with

the students, the: a H E H 8

school statf, and: : ' g H H

the comnmunity. : 141 ¢ 4.55 @z VO 1253 ¢ 3.80: O
b Bhow evidences of

af mental healith H H z H H

and stability. 144 ¢ 4,71 2 VO 1298 3 3.93: 0
s  Show evidence of

sound physical : i H : H 8

health. ¢ 147 ¢ 4,74 @ VO 21277 ¢ 3.872 0
8. Observe proper

grooming and : H : H 8 1

attire. r 146 8 4.F1 3 VO 1285 5 3.8%: O
2. SBhow cresativeness

and resourcefulness H H H H .

in their parform-: H B H H 8

ANCE. s 14z 4,461 ¢+ VO 1284 ¢ 3.8%: O
i, Prepare and submit

neat and accuwrate: H 8 z . H

reports on time. ¢ 132 3 4.26 ¢ 0O 2 1307z 3,961 O
il. Observe ofticial '

time and is ready: H H H ' H

to serve beyond : H H H :

the call of duty @ : H : H H

when the need : H H s 8 H

arises. r 144 3 4,69 ¢ VD & 1288 3.90: O
12. Use free Lime : E H s H i

wisely. : 134 5 4.3% ¢ 0 3 1201 3.64:-0

Total 54, 5% 4é& .35

Group Mean 4. 55 v 3. 86 0
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Legend: Total Freqguency Weight (TFW

Weighted Mearn (WHD Verbal (Description(Vd)
4.51 - above Very OFften (VO)
3.591 — 4.50 O ten (O

The -date show that items 1, 2, T, &, ¥, 8, 2 and
1l -were given responses of VYery Often by the teachesrs, while
all items 1-12 were given responses of Often by the stu-
dents. These results seem to indicate that the teachers
have been biased in their responses, for they were rating
themselves; while the students’ responses were their percep-
tions based on the actual practice by the fteacher. The
teachers and the students g;va similar responses of Often to
iteﬁﬁ 3, A4, 10 and 12. Item 2 got the highest weighted mean
from both the teachers and the students with their respec—
tive weighted means of 4.84 and 4.05. Item 3 got the re-
sponse of Often Ffrom the teachers with the lowest weighted
mean of 4.19 in this group, while item 12 got the response
of Often From the students with the lowest weighted mean of
3.64 in this group.

Item 1 which states “"Set an example in moral and
ethical bahavior to students and peers® got the response of
Very Often from the teachers and the response of Often from
the students with their respective weighted means of 4.64
and 3.%96. -

Item 2 which states "Show honesty and integrity in all

their activities "got the response of Very Often from the
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teachers and the response of Often from the students with
their respective weighted means of 4:84 and 4.035,

Ttems 3, 4, 10 and 12 got similar responses of Often
fr-om the regpondents involwved in this study.

Item 3 which states "Accept and perforas leadership
roles competently in the school and the community" was given
the response of Often by the teachers with a weighted mean
of  4.19 and the responss of Often by the students with a
weighted mean of 3.81. This result was indicative of the
feeling of the teachers that there is the lack of respect
for their w&rth and- potentialities by the school administra-
tion. Teachers desire greater participation in  school
community activities. However, they feel that the school
administration is unfair and inclined to have Jfavorites.
This feeling was most likely perceived by the students.

Similarly, item 4 which provides ‘“Accept the
followership ?01@ whenever the need arises and assume thig
intelligently" vielded the response of Often from both the
teachers and the students with their respective weighted
means of 4.29 and 3.465. The situation seems to indicate
that there is deliberate disobedience to follow school rules
and regulations as reflected in the teachers’ non-—-submission
of lesson plans, preparation of devices and board work, and
unwillingness +to attend programs and other co—curricular

activities.
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The responses of Very Often from the teachers and Often
from the students with their respective means of 4.55 and
3.80 were given to item 3 which refers to "Bet along well
with the students, the school staff énd the community."

Item & which states "Show evidences of mental health
and stability" vielded the responses of Very Often from the
teachars and Often from the students with their respective
weighted means of 4.71 and 3.93.

Likewise, item 7 which states "GShow evidences of sound
physical health" merited the response of Very Often from the
teachers with a weighted msan of 4.74 and the response of
Hten from the students with a weighted mean of 3.87.

The responses of Very Often from the teachers and UOften
from the students with their respective weighted means of
4,71 and .89 were given to item 8 which provides "Observe
proper grooming and attire.”

ITtem 9 which states "Show creativeness and
resourcefulness in their performance" got the response of
Very Often from the teachers with a weighted mean of 4.61
and the response of Dften from the students with a weighted
mean of 3.8%9.

item 10 which provides "Prepare and submit neat and
accurate reports on time" yvielded the same response of Often
from the teachers and students with their respective

weighted means of 4.26 and 3.%24. As observed by the



researcher, the accomplishment of the forms or reports tends
to add to the clerical work of the teachers and to the
already tedious work of making the reports and records in
mor-e pgermanent form and more accessible to the school
administrators and supervisors.

The responses of Very Often from the teachers and OFten
frrom the students with their regpective weighted means of
4.565 and 3.90 were given to item 11 which provides "Observe
official time and is ready to serve beyond the call of duty
when the nesd arises."

Item 12 which states “Use %Pee_time wiselv" was given
tha response of Dften by the teachers with a weighted mean
of 4.3%9 and the responss of Often by the students with a
weighted mean of 3.64. It ig to be nobted that item 12 got
the lTowest weighted mean from this group of respondents.
This response was indicative of the impository attitude of
the schoonl administration which produced negative attitude
of the teachers. The school adheres to the policy of
requiring the teachers to rendsr eight working hours a day,
a policy considered unfavorable by the teacher but is
veahemnsntly consideread favorable by . the school
administration. There exists & great difference of opinion
with regards to the six working hows of teachers as
provided for in the Magna Carta for Public School Teachers

(R.A. #H44670) which is being implemented in other high
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schools. This situation perhaps is the cause of
undesirable practices among teachers during the two-hour
excess of stay in school.

The group mean of the teachers’ perceptions is 4.35 and
of the students’ perceptions is 3.86. As seen  from  the

.table, the perceptions of the teachers and the students on

the teacher’s personal coopetencies are different, as
evidanced by a t-test of significance (computed i~
value=?., 6467, tabular t-value =1.717 at .05 level ot

significance, degree of freedom (df) = 22} on table i1i.



Table II

T-test of Significance on the Perceptions
of the Teachers and the Students on
the Teacher’'s Personal Competencies

2 Group Mean 5 H . g Inter-—
¢t Teachers’:Btudents’ sCompu—s Tabul ar :pret-
Criterion :FPercept— Fercept~ sted t-it-—valus: sation
§ ions 1 ions svalue rat 05 3 df &
H H : lavel H
Teacher’'s : H H H H .
Parsonal 3 8 H 1 H
Compea-— 3 2 H 2 ] sBigni-
tencies 3 4,55 = g F.660: 1.7V 3 22 sficant
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Since the computed t-valus is greater than the tabular
t-valug, the hypothesis thét "there is no significant
difference between the perceptions of the teachers and the
studaents m]g] the teacher s personal competencies" is
reijected. Therefore, the teachers and the students differ
in their perceptions.

The Teacher s Instructional Competenci es ancl

Managerial Skills. In table 13 is presented the perceptions

of the teachers and the students on the teacher’s
instructional competencies and managerial skills. With the
use of t—test of significance the hypothesis was tested at

0.5 level of ﬁigﬁi%iaanca with the degree of freedom 44,
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Table 12

Ferceptions of the Teachsrs and the Btudents
on the Teacher’'s Instructional Competenciss

and Managerial Skills
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Statengnts/ 8 Teacheres”’ g
Descriphtions H Ferceptions H Farceptions
3 TFW = WM 2 VD ¢ TFW = WM 2 VD
Entrust their
students to carry
out responsible
tasks. % 133 ¢ 4,29 ¢« G ¢ 1202 ¢ 3. 64 3 O
Use multiple -
tevta. 132 3 4.26 @ 0 3 1159 .2 351 @ O
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curiosity of the
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Fresent life-like
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to students. 3 128 = 4.13 3 O 2 1244 2 3,77 ¢ 0
Engage students
in active mental
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leartiing. 3 I3F s 4.42 ¢ 0 3 13OF 2 3.94 2 O
Flan carefully
and thoroughly
classroon
activities g 141 2 4.855 ¢« VO ¢ 1335 ¢ 4,05 @ Q
Encowrage and
wase students’
ideas and
suggestions. ¢ 3140 3 4,92 ¢ VD o 1271 ¢ Z.8BO & O
Adopt methods and
activities bhased on
unigque characteristics
of students. 4 181 0z 4.23 : 0O o2 1280 3 3.88 ¢ O
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Statements/ H Teachers’ : Students’
Descriptions : Perceptions z Ferceptions
¢ TFW oz WMt 2 VD = TFW 3 W s VB
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As gleaned from the table items &4, ¥, 2, 13, 14, 16,
17, 18, 20, 22 and 23 vielded the regponses of Very Often
from the teachers, while all items 1-23 were given responses
of Often by the students. These responses reveal that the
teachers might have their own biases in rating themselves
and the studénts gave their responses based on  face-to-face
situwations to the items in the gquestionnaire-checklist.
Similar responses of Often were given by the two groups of
respondents to itewms 1, 2, 3, 4, 5, 8, 2, 10, 11, 12, 15, 19
and 21i. Items 14 and 1é& got the response of Very Often from
the teachers with the same weightea mean of 4.71 which is
the highest weighted mean from this group, and item 4
received the response of Often from the teachers with a
weighted mean of 4.13 which is the lowest weighted mean +t-om
the said respondents. O0On the other hand, items 9 and 14 got
the response of 0OFften from the students with the same
weighted mean of 4.07 which is the highaest weighted mean
+rom this group of respondents, and item 2 vielded the
response of Often Fﬁém the students with a weighted mean of
3.51 which is the lowest weighted mean from this group.

Item 1 which refers to "Entrust their students to carry
out responsible tasks" was given the response of Often by
the two groups of respondents with the respective weighted

means of 4.29 and 3.64. The result seems to disclose that

most of the time of the teachers was spent on  traditional
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activities requiring more teacher work than student
activity.

'The response  of D%tén from both the teacher and the
students merited thse respesctive weighted means of 4.26 and
3.91 which provides "Use multiple texts.® The situation
raeveals the fact that there are more textbooks in the first
and second vears. The number lessens in the third and
sapecially the fourth year.

Item 3 which states "Maintain and cultivate the
curinsity of the students" was given the response of Often
by the teachers with a weighted mean of 4.3%9 apd the
response of Often by the students with a weighted oean of
3.78. Mo one can deny that teachers find difficulty in
designing activities that will maximize motivated learning.
They complain that they lack sufficient challenge to
interest and excite their students.

The respongse of Often from both the teachers and  the
students was given to item 4 which provides "Present life-—
like learning problems to students" with the respective
waighted mean of 4.13 and 3.77. The response is indicative
that the teachers do not use or rarely use more challenging
learning problems and teaching techniques. Ferhaps there
was predominant use of traditional instruction.

Similarly, item 5 which provides "Engage students in

active mental and physical learning"” was given the responss
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of Often by the teachers with a‘weighted mean of 4.42 and
alsp by the students with a weighted mean of 3.%4. This
situation is perhaps attributed to the failure of teachers
to recognize the idea that the content of learning (mentall
neads active process of learning (physical) in order to make
learning significant to the students.

The weighted means of 4.53 and 4.05 yielded from the
respondents show the response of Very Often from the teach—
ers and Often from the student to item & which states "Flan
carefully and thoroughy classroom activities."

The responses of the respondents to item 7 which
states “Encourage and use students’ ideas and suggestions”
are registered under Very Often from the teachers and Often
F¥raom the students with their respective means of 4.352
and 3.83.

Item 8 which states "Adopt methods and activities
based on the unique characteristics of students" got the
response of Often from the teachers and the students with
their respective weighted mesans of 4.23 and 3.88. Faerhaps
the teachers ignore to take individual differences into
consideration in teaching, One of the great concerns of
teacgewg is in the areas of personality and motivation
differences, age difference, physical and mental differences

and 0 on.

The group of teacher gave response of Very OFften
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indicated by a weighted maan of 4.52 and the group of
students gave Often response indicated by a weighted mean of
4,07 to item @ wh%ch refers to  "Present subject matter
interestingly."”

The response of MHhten from the teachers with a
waighted mean of 4.14& and from the student% with a weighted
mean of 3.465 was evident in item 10 which refers to "Foster
divergent thinking." This result sesms to reveal that
teachers need to recognize that one of the difficult skills
of the teachers is to initiate more interactions from the
students, to talk and direct less, and to promote oore
active ideas in students.

Item 11 which provides "Make students aware of their
responsibility to the group and of grroup sarvice"
vielded the response of Uften from the two groups of
respondents with their respective weighted means of 4.48 and
3.B2. This response may be caused by the failure of the
teachers to teach students in groups and to encourags them
to act democratically. While in groups, these students
would have been required of their responsibility for  the
activities.

The same responses of Often was given by the teachers
with a weighted mean of 3.84 and by the students with a
weighted mean of 3.64 to item 12 which states “"Provide

«remedial  teaching to specific errors and weaknesses of
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students." The responses seem to disclose that both groups
of respondents admit that the teachers were indifferent tn

their work and disregarded attention and mmnﬁern for- their
students. |

Item 13 which provides "Form in the students a sense of
values" is given the response of Very Often and then'by the
first and second group of respondents with their respactive
weighted mearns of 4.58 and 4.01

Likewigse, item 14 refarring to  "Maintain an
assthetically pleasant and orderly classroom" is given  the
weighted wmeans of 4.71 and 4.07 respectively by the two
groups of respondents of Very Often and Often.

The response of Often given by the teachers merited the
weighted mean of 4.42 and by the students the weighted mean
of 3.90 was reflected in item 15 which provides YUse
classroom space, time and equipment effectively." Based on
the researchar’'s  ohservation, the school has adequate
gquipmant which are supposed to be readily available for the
teachers’ use but have become non—functional.

Item 16 which states "Demonstrate concern for safety
and security for students and materials" is rated
respectively with Very Often and Often by the respondents
with their welghted means of 4.71 and 3.83.

To ditem 17 which provides "Involve students in

classroom managerial tasks" is responded by Very 0OFften by
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the teachers and Often by the students with respective
weighted means of 4.532 and 3.72.

While the teachers responded by Very Often with a
weighted mean of 4.58, the students responded by Often
with a weighted mean of 3.86 to item 18 which states "En-
courage maximum student participation.®

Item 19 which refars to  YProvide apprmpriate.
reinforcement o student responses" got the response of
Often fr-om the two groups of respandents with their
respective weighted msans of 4.42 and 3.74. This response
mast likely describes the classroom situation wherein the
teachers +ail to recognize the immetance of reinforcement
after a response has been made by the students. FPerhaps the
teachers assume wesﬁonsibility before using the affactive
reinforcement.

Item 20 which refers to "Utilize multiple sources of
information" got the response of Very Often with a weighted
mean of 4.61 fram the teachers and Often with a weighted
mean of 3.77 from the students.

Item 21 which states "Provide areas for quiet study and
independent work" vyielded the response of Often from the
teachers with a weighted mean of 4.26 and from the students
with a weighted mean of 3.77. The capacity for independent
worlk varies greatly {from one student to another. Teachers

who are aware of these differences probahbhly take this into
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account when requiring tasks to be performed. This could he
the cause +or the response given by the two groups of
respondents.

Item 22 which states "Evaluate students’ progress of
learning” was given the response of Very Often and OFten
raspectively by the groups of respondents with their
respective weighted means of 4.58B and 3.94

The last item that yieldéd the resﬁonse of Very Often
and Often respectively is item 23 which states "Encourage
independent learning in students.® The group of teachers
Fregistered in its response a weighted mean of 4.58 while the
students’ group merited a weighted mean of 3.77.

"I+ can be seen from the table that the groupg mean of
teachers’ perceptions ig 4,42 and of the students’
perceptions is 3.83. The perceptions of the teachers and
the students on the teachers’ instructional competencies and
managerial skills are different.

Table 13 shows signiticant differsence aon the perceptions

between the respondents.
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Table 13

T—test of Significance on the Perception
of the Teachers and the Students on
the Teachers’® Instructional Compe-—

tencies and Managerial Skills
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With the use pf a t—test of significance the computed
t—~valus is 11.097, thes tabular t-value at .05 level of
significance is 1.684, with the degree of freedom 44. Binoe
the computed t—vaiue is graater than the tabular t-value,
the hypothesis that "there is no significant difterence
between the perceptions of the teachers and the students on
the teachers’ instructional tumpétenciea and manégewial
skills" isg rejected. Therafore, the. tzachers and the
students differ in their perceptions.

Studant Development and Achievemenk. Table 14 shows

the perceptions of the teachers and the students on student

development and achievement. Using the t-test of
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significance the hypothesis was tested at 0.5 lavel of
significance, with the degree of freedom 1i8.

The +table shows that items 1, 3, 4, 9, and 10 vielded
the responses of Very Often from the teachers, while all
items 1-10 got the response of Often from the students.
Item 1 got the highest weighted mean from the two groups of
respondents. From the teachers’ group, item 8 has the
lowest weighted mean, while from the student’ group, items 6
and ? got the lowest weighted mean.

Item 1 which states "Develop in the students skills,
attitudes, and talents which will benefit them in their
various roles in society" was given the response of Very
Often by the teachers with a weighted mean of 4.65 and the

response of Often by the students with a weighted mean of

4.13.
Table 14
Perceptions of the Teachers and the Students
an Student Develapment and Achisvement
Statements/ H Teachers’ H Students’
Descriptions H Perceptions 8 Ferceptions
: TFW Wi = VD 2 TFW = Wl @ VD

ey T ]
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Statements/ ] Teachers’ H Students’
Descriptions e FPercentions g Ferceptions
s TFW = WM & VD & TFW s WM ¢ WD
?. Encourage the
-students to
develop their
potentials for
self-fulfillment ¢ 142 =2 4.58 ¢ O 3§ 1262 3 3.82 1 0O
10. Develop good
relations between
the teachers and
the stuwients and
among the students
themsel ves. t 143 2 4.61 ¢ VO 2 1327 5 4.02 2 0
Total 44,65 39.21
Group Mean 4,446 Q 3.92 o
Legend: Total Frequency Weight (TFW)
Weighted Mean (WMD) Verbal Description (VD)
4.51 = above ‘Vary Often (V)
2.3L ~ 4,30 Dften ()
ITtem 2 which refers to "FPromote wvalues, ideals,

knowledge, and obligations required of students as citizens
in a democratic society" received similar response of Often
from the two groups of Hespnndents with their respective
weighted means of 4.48 and 4.06. It clearly indicates that
both groups recognize the important roles of the teachers in
strengthening the desirable values in our students.

Ta item 3 which provides "Set as an example of values
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and ideas worthy of imitaion by the students" was given the
response of Very Often from tﬂe teachers and the response of
Often from the students with their respective weighted means
of 4.98 and 3.%1 !

Similarly, item 4 which states "Give the students
accurate and immediate information concerning thaeir
accomplishments and success in school' yielded the ' response
of Very Often from the teachers with & weighted mean of
4,32 and the respanse mf.mften from the students with a
weighted mean of 3.88.

Item 5 which refers to "Set high but attainable goals
for performance of the students" received the response of
Dften from both groups of respondents with their respective
weighted means of 4.0%9 and 3.8V indicative that goals evalu-
ate the effectiveness of what the teacher is doing in the
classroom. The goals make the teachers and the students
aware of the purpose of instruction and what they ultimately
hope to establish.

Bimilawly,' item & which refers to "Emphasize positive
achievement of the students" was given the response of Often
both by the respondents with their respective weighted means
of 4.39 and 3.82. It reveals the importance of the
teacher’s role of exerting efforts to let the students know

what they hopeg to accomplish in the classroom.

Referring to item 7 which provides "Set appropriate
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standards/rules for performance of the students," the
respondents gave the response of Often with their respective
weighted means of 4.39 and 3.87. It clearly indicates that
teachers plan the criteria for the expected behavior of
learning.

Item 8 which states "Anticipated successful performance
of the studentﬁf yiglded the similar response of Often from
the teachers with a weighted mezan of 4.16 and Ffrom the
students with a weighted mean of 3.83. This is the
situation wherein the teachers sxpect the students to
paerforn well in school and give them a chance to succeed in
most of their activities. .

The response of Very O0ften with a weighted mean of 4.08
from the teachers’ group and the response of Dften with a
weighted mean of 3.82 from the students’ group registered in
item 9 which states “"Encourage the students to develop their
potentials of self-fulfillment.”

Item 10 which is the last item refers to "Develop good
relations between the teacher and the students and among the
students ihemselveg“ and got the response of Very Often and
Often respectively from the two groups of respondents with
their respective weighted means of 4.61 and 4.02.

As shown in table 15, the group mean of the teachers’
perceptions is 4.46 and of the students’ percep£imns is

3.92. The perceptions of the teachers and the students on
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student development and achievement are different, as
evidenced by a tm#ést of significance (computed t-value
= .00, tabul ar t-value = 1.734 at .05 level of
signifticance, degree of fresdom =‘18).

Since the computed t-—valus is greater than the tabular
t—-value, the . hypothesis that "there is no significant
difference between the perceptions of the teachers and the

students development and achievement" is rejected.

Table 13

T—test of Significance on the Perceptions of the
Teachers and the Students on Student
Davelopment and Achievement

P E=—f— i ==

_—— e —fndm s

H Broup Mean ] : : tInter—
¢ Teachers’:Students’:Compu—:Tabular: | : pret-
Griterion Percept- $Percept— i1ted t-st—-value: ration
i ions ¢ lons rvalue sat 03 2 df s
z : : leavel 2 H
Students & ’ H H H g
Devel opmant H H H H H
and Achieve-— ' H H g H
ment : 4.46 4 F.92 ¢ F.00 3 1,734 &+ 18 :18igni-
8 H H z : sficant

T
ffrefrefrengefofee st by

oy iy o) i g i A e vt avres St St Seree Prvsa Paeed Peare Bear
frafeatin oo fepaspas s ana bt

Therefore, the teachers and the students differ in  their

perceptions.

Constraints in the Attainment of Teaching

Effectiveness. The study gathered data on the constraints




in the attainment of teaching effectiveness as perceived by
the teachers and'the students of the Bamar Regional Sechool
of Fisheries.

The hypothesis stafes that"” there is no significant
difference between the perceptions of the teachers and the
students on the constraints in the attainment of teaching
effectiveness. With the use of t-test of significance, thé
hypothesis was tested at .05 level of significance, with the
daegree of freedom 18.

in table 16 are presented the perceptions of the
teachers and the students on the constraints in the

attainment of teaching effectivensss.
Table 14

Perceptions of the Teachers and the Students
on the Constraints in the Attainment of
Teaching Effectiveness

[ T i Lo LS bl 88044 b Bieed B Bt
=g 1 f=Jem e ten e e ]

Statements/ s Teachers’ H Students’
Descriptions 8 Perceptions : Ferceptions
t TFW & WM = VD @ TFW = WM = VD

-

1. Good and gualified
teachers are in
short supply 114 3 3.bBr A @ 1241 & 3.76 : A

2. There is lack of
attractive
salaries and
other benefits

available to
teaching : 133 ¢ 4.29: A 2 1100

£
W
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c
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Taachetres’ H Students’
Perceptions t Perceptions
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10, The school has
inadequate space
for classroom
and time for

class periodss 23 1 F.00 2 U 2 1146 2 3,47 2 U
Total 3T.468 35,466
Group Mean 3.°7T fA 3.57 A
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Legend: Total Fregquency Weight (TFW)

Weighted Mean (WM Verbal Description ((VIX)
3.51 ~ 4.30 Agres (A)
2.51 - 3.50 Undicided (U}

This table presents the items both agreed by the two
groups of respondents which are 1, 3, 4, 9 and 7. Items 8,
@, and 10 got the response of Undecided by the teachers,
wﬁile items 2, &, B, and 10 yielded the response of
Undecided by the students. Both groups of respondents
answeracd Undecided to item é.

Item 1 which refers to "Good and qualified teachers are

in short supply" was given the response of Agreed by the two

»
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groups  of respondents with their Paapectivé weighted means
of .68 and 3.74. This perception of agreement clearly
indicates the situation wherein the teachers teach subjscts
that are neither their major nar minor arsas of
specialization. Also, there was an exodus of teachers to
other agencies.

Item 2 which states "There is lack of attractive
salaries and other benefits available to teaching" was
agreed by the teachsrs with their weighted mean of 4.29, but
was given ithe response of Undecided by the students witﬁ
their weighted mean of J3.33. It can be said that while the
teachers are supportive to the idea of upgrading ftheir
salaries and othet benefits, the students did not feel it.

Roth groups agreed on item 3 which provides “"There are
cuwricular deficiencies including the use of uwunsuitable
textbooks and other instructional materials" with their
respective weighted means of 4.03 and 3.358. The
.availability of suwitable textbooks and other instructional
materials facilitates student learning. However, there is a
problem in the school of the decreasing number of SEDF books
used by the students Ffor every curriculum year.

Similarly, item 4 which states "There is ineffective
school management and supervision" also merited the response

of Agree from the teachers with the weighted mean of 3.81

and from the students with the weighted mean of 3.5%. It
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clearly shows of the failure of the school administration to
act in official capacity, not in individual capacity. Also,
the teachers and the students are distuwbed by the lack of
good disposition and consistent behavior of the school
administraéion.

ITtem a9 which provides "One constraint to achieve
effective teaching is the inadeguate provision for resesarch
and development" was agreed by the two groups of respondents
with their weighted means of 4.06 and 3.74. It has been
abserved that little +time of the teachers is spent for
raesearch program development the pertinent data and
information oF which will be utilizéd by our school
atdministrators in making the right decisions.

With a weighted mean of 4.3% the teachers gave the
response of Agree and with a weighted mean of 3.43 the
students gave the response of Undecided to item & which
states "The school is well-housed with excellent facilities
and eguipment but very much underotilized.® This reveals an
awareness on the teachers of the availability of these
facilities and equipment but have become non—functional,
which situation the students did nottthink S0y

Thea agreement o% the respondents to ltem 7 which refers
to "There is lack of definite channels of responsibilities
in school" is evidenced by a weighte mean of 3.97. from the

teachers and a weighted mean of-3.59 from the students.
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This can ‘be attributed to the lack o©f understanding and
respect for work of the individual teacher and other
emptloyess in the school. Failuwre to understand their
respective responsibilities develop negative attitude toward
the school administg;timn and teachers’ indifference toward
their work.

Item B8 which states "The schogl does not  provide
professional o career advancement opportunities for  the
teachers" vyielded the response of Undecided from both the
teachers and the students with their respective weighted
means of X.26 and 3.4%. This response is reflective of the
%acf that there is non-interest or lack of proper motivation
on the part of the teachers. .

The perception of Undegided is glearly shown by the
weighted mean of 3.19 of the response of the iteachers, and a
different perception which is reflected by the weighted mean
aof 3.646 is indicated by the rasponse of agreemaent by the
students to item 2 which refers to “"One cnﬁstraint is the
inadeqguate academic background and professional training of
teachers." The response seems to indicate that the teachers
themsel ves are not certain that they had developed
professionally and educationally before getiing a teaching
Job. A different perception is shown by the students who
feel that the teachers lack the needed preparation in  their

wor k.
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The perception of Undecided is clearly shaown by the
teachers and the teachers with their respective weighted
means of J.00 and 3.47 to item 10 which provides "The schonl
has inadequate space for classrooms and time for class
periods". Thig response is indicative that both groups of
respondents are contented with the classroom space and the
time for holding classes.

The group mean of the teachers’ perceptions is 3.77 and
the students’ perceptions is 3.57. in table 17, is shown
that' the perceptions of the teachsrs and the students of the
constraints in the the attainment of teaching effectiveness

do not differ, as evidenced by the t—~test of significances.

Table 17

T—test of Significance on the Perceptions
of the Teachers and the Students of
" the Constraints in the Attain-—
ment of Teaching Effectiveness

Teaching @ Group Mean : : : : Inter—
Effective—: Teachers’:Students’:Compu—:Tabular: spret-
ness at thePercept~ :Percept- sted t—tt-value: sation
Samar :  lons 1 ions svalue zat 0T @ o
Regional s H H : level ¢ df =
Schonol of : o H H 3 H
Fisheries : : H H s 1
Constraints H g H H :

in the H 2 H 2 3 H
attainment g g . : !

of Teaching H H H H s Not
Effective— : 2 . s 1 Bigni—
Ness 2 3.T7 = r 1.265: 1.734 @ 18 :ficant
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The table shows that the computed t-value of 1.265 is
‘lessar than the tabular t-value of 1.734 at .05 level of
significance and the degree of freedom of 18. Hence, the
hypothesis that "there is no signi%ic%nt difference betweesn
the perceptions of the teachers and the students of the
constraints in the attainment of teaching effectiveness" is
accepted. Therefore, the teachers and the students agree in

their perceptions.

Implications of the Study to Teacher and Student

Devel opment. Based on the data gathered, the Ffollowing

implications were drawn:

1. All efforts should be systematically coordinated to
improve/raise the participation, retention, and completion

rates of the school.

I3

. The . present problems of the school can never be
solved singly. The burden must be egually shared by the
school administration, teachers and the students.

*®. In order to improve teachsr-administrator relation-
ships, there is a need to review administrative policies and
supervisory practices.

4., Therse is a nepd to update teachers’ kn;wledge,

skills, and attitudes through faculty development program
and in-service trainings.

S Emphasis should be given to affirming a greater
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connmitment to implement the necessary solutions to the
present problems of the school. -

& The teachers and the students dre affected,
directly and indirectly, by the school environment and

atmosphere that pervades it.



Chapter 5

SUMMARY , CONCLUSIONS, AND RECOMMENDATIONS
This chapter discusses the summary, findings,

conclusions, and recommendations of the study undertaken.

Summéwg
The researcher undertoolk this stuwly to make an  honest
evaluation of the perfarmance and effectiveness of Lthe
teachers of the Samar Regional School of Fisheries as pae-
ceived by the teachers themselves and the students.
Likewise, it was the intention of the study to provide
reliable data in order to determine the strengths and
weaknesses of +the tesachers and thereby provide immediate
solutions Ffor  improved teacher performance and quality
instruction.
More specifically, the study sought answers to the
following gquestions:
1. What is the profile of the respondents involved in
this study on the following:
1.1 sex
1.2 age
1.3 civil status
1.4 present position
1.5 hiéhest educational attainment

1.4 length of service
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L.T course
1.8 curriculum year
Za Is there a significant difference between the
perceptions of the teachers and the students on the thres

criteria of teaching effectiveness?

R

«1 the teachers’ personal competencies

I
k3

the teachers’ instructional competencies
and managerial skills
2.3 student development and achievement
3. What are the constraints in the attainment of
teaching effectiveness as perceived by the teachers and the
students®?

4., Is there a significant difference between the
perceptions of the tEﬂCHEPﬁ. ard the students on  the
constraints in the attainment of teaching sffoctiveness?

i What are the implications of this study to teacher
and student development?

Tha following hypotheses were tested in this study: )

1. There is no significant difference between the
nerceptions of the teachers and the students on the three
criteria of teaching effectivensss:

1.1 the teacher’'s personal competencies
1.2 the teacher’s instructional competencies and
managerial skills

1.3 student development and achievement
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2Zs There is no significant difference between the
perceptions of the teachars and the students on the
constraints in the attainment aof teaching effectiveness.

The normative tvpe of descriptive survey method of
ressarch was employed in gathering the appropriate data and
information +or the study. & gquestionnaire —‘checklist was
prepared and .administered to the teacher and student
respondents of the Samar Regional School of Fisheries. This
instrument was validated before it was administered to the
respondents. The data gathered were presented,; analyezed and
interpreted using the descriptive statistics to determine
the frequency, the weighted mean, the group mean, percentage
and rank. The hypotheses were tested utilizing the t-test

of significance.

Findings

1. The teacher—-respondents are predominantly female,
within the 35-39 age bracket, married, occupy the Teacher I
position, have acguired master’s degres units, and have been
i the teaching job for 16~20 yvears.

2. Majority of the student-respondents are fenales,
within 13-17 age bracket, and are high school students.

. The perceptions of the teachers on the teacher’s

personal competencies are high, with the perceptions of the

teachers on student development and achievement relatively
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higher than the perceptions of the teachers on instructional
competencies and managerial skills.

4. The perceptions of the teachers on the constraints
to achieve teaching effectiveness are higher than those of
the students.

. The two groups of respondents commonly agreed that
the constraints are: lack of good and qualified tesachers,
curricular deficiencies, ineffective school management and
supearvision, inadeguate provision for resaarch and
development, and lack of definite official channels of

responsibilities in school.

conclusions

On the basis of the foregoing findings of this study,
the following conclusions were deawns:

1. The perceptions of the teachers on the teacher’s
personal competencies differed from those of the students.
The teachers thought highly of their role whereas the
students did not.

2. The perceptions of ithe teachers an the teacher’s
instructional competenciss and managerial skills also
differed from those of the students.

3. The perceptions of the teachers uly] student

development and achievement dJdiffered from those of the

students.
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4. As revealed by the t-test of significance there is
no significant difference between the perceptions of the
teachers and the students on the three criteria of teaching
effectiverness, namely, the teacher’s personal competencies,
the teacher’s instructional competencies and managerial
skills, and student devélmpment and achievement.

D. The perceptions of the teachers on the constraints
to achieve ettective teaching did not differ from those of
the students.

bGe  The t—test of significance showed no significant
difference between the perceptions of the teachers and the
students on the constraints in the attainment of teaching
effectivensss.

Te There is a need for the teachers to equip thea—
selves with knowledge, competencies, and skills and to
improve professionally.

8. The constraints that beset the school in the
achievement of its goals as commonly agreed by thea
respondents are as follows: good and gualified teachersg are
in short supply, there are curricular deficiencies including
the use of unsuitable textbooks and other instructional
materials, there is ineffective school management and
supervision, the inadequate provision +or research and
development, and the lack of definite official channnels of

responsibilities in school.
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Recommendations

In the light of the findings and conclusions of this
study, the following are recommended:

1. The school administration should listen to  the
complaints/problemns of the teachers and permit them to seek
relisf from their cumplaiqta.

2. Teacher selection has to be based on proper
criteria, that is, gqualifications, teaching potential,
experience and S0 on.

3« Improvements in the curriculum should be made in
the following areas, namely: availability and number of
textbooks, strengthening of teachers’ and students’ values
toward their responsibilities, development of cuwriculum
guides for th? learning competencies of the subjiect
components, and close supervision in the implementation of
the bilingual policy.

4, There is a need for strong and viable research and
development program duly funded by the schoel and egually
supparted by competent and qualified teachers.

5. Issuss and problems presented by the teachers and
the students to the schopl administration should be
discussed and given remedies or solutions.

&, There is a need for the school administration and
the teachers to make an honest evaluation of their

attitudes, social obligations, and moral expectations in the
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.

perf{ormance of their duties in order to maximize their
potentials For self-fulfillment and to promote the welfare

of the students.
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APPENDIX A

SAMAR REGIONAL SCHOOL OF FISHERIES
Catbalogan, Samar

Apr-il 19, 1991

The D#an of Braduate SBtudies
Samar Btate Polytechnic Collsge
Catbalogan, Samar

S ivr

In view of my desire to start weiting my thesis anytime
this month, I have the honor to submit for approval one of
the following research problems, preferably number 13

i. TEACHING EFFECTIVEMNESS AT THE SAMAR REGIONAL SCHOOL.
OF FISHERIES: PERCEFTIONS OF TEACHERS AND STUDENTS

2. TEACHERS’ PERFORMANCE EVALUATION OF THE SAMAR
REGIONAL SCHDOL OF FISHERIES

3. AN EVALUATION OF THE FERFORMANCE OF ADMINISTRATORS
IN THE FISHERY SCHOOLS IN BAMAR

I hope for your favorable action.

Vary truly yvours,

(86D.) BGAIL 5. CALUMFIANDG
Regearcher

Recommending Approval:

(SGBD.) TERSITD A. ALIFOSA, FPh.D./Ed.D.
Dean, Research, Extension % Fublication

AFPROVED 2

S6D. SENECIO D. AYDNG, DFA/ED.D.
Dean, Graduate Studies
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APPENDIX B

SAMAR REGIONAL SCHOOL OF FISHERIES
Catbalogan, Samar

Oetober 2 1991

Mrs. Celsdonia Palana

The Superintendent

Daniel Z. Romualdez Memorial
Schonl of Fisheries

Tolosa, Levte

Madam:

I -have the honor to request permission to conduct a
dry-run  of my questionnaire-checklist to the teachers and
the students of vowr school. Thig is in connection with @y
thesis entitled YTEACHING EFFECTIVENESS AT THE SBAMAR
REGBIONAL SCHOOL OF FISHERIES: FERCEPTIONS OF TEACHERS AND
STUDENTS," which the undersigned is pressently working on.

Your favorable consideration and action on this requeit
is highly appreciated.

Very truly yours,

(S6D.) GAIL G. CALUMPIAND
Regearcher

AFPROVED:

{56D.) CELEDONIA FALAMA
Supgi-intendent



AFPENDIX C

SAMAR REGIONAL SCHOOL OF FISHERIES
Catbalogan, Samar

Movamber 18, 1991

The Dean of Graduate Studies
Samar State Polvtechnic College
Catbalogan, Samar

IR =

I havae the honor to request permission and approval of
vour good office to field sy guestionnaire-checklist on
"TEACHING EFFECTIVENESE AT THE SAMAR REGIONAL  SCHOOL OF
FISHERIES: FERCEPT IONS oF TEACHERS AND STUDENTS" on
November 26, 19%91.

Appraoval of this request is earnestly sought.

Very truly yours,

(56D.) GAIL 5. CALUMPIAND
Ressarcher

AFFPROVED:

(86D.) SENECIO D. AYONG, DFA/Ed.D.
Dean of Graduate Studies
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APPENDIX D

SAMAR REGIONAL SCHDOL OF FISHERIES
Catbalogan, Samar

Movember 20, 1991

Dr. Hipolito V. Renales
Superintendent

Samar Regional School of Fisheries
Catbalogan, Samar

S1ir 1=

I have the honor to request permission to administer my
guestionnaire—-checklist to the teachers and the students of
yvour school on Novembesr 26, 19921.

The data to be gathered will be utilized in the writing
of my thesis entitled “"TEACHINMG EFFECTIVENESS AT THE SAMAR
REGIONAL SCHOOL OF FISHERIES: PERCEFTIONS OF TEACHERS AND
STURENTS, " which the undersigned is presently working on.
This is in connection with the partial requirement for the
degree of Master of Arts in Education, major in  Administra-—
tion and Buperwvision at the Samar State Polytechnic College,
Cathalogan, Samar, which I hope to complete very soon.

Your favorable consideration and action on this reguest
is highly appreciated.

Very truly yours,

(SGD.) GAIL 6. CALUMFIANO
Regearcher

APPROVED;

(56D.y HIFOLITDO V. RENALES, Ed.D.
Superintendent



124

APFENDIX E

SAMAR REGIDNAL SCHOOL OF FISHERIES
Catbalogan, Samar

November 20, 1991

Dear Respondents,

Greetings!

This questionnaire—checklist is designed to gathsr the
necessary data in connection with the thesis entitled
"TEACHING EFFECTIVEMESS AT THE SAMAR REGIONAL SCHDOL OF
FISGHERIES: PERCEFTIONS OF TEACHERS AND STUDENTS" which the
undersigned is writing now. Please indicate your frank,
sincerae, and honest responses. If possible, do not leave
anvthing unanswered. Rest assured that whatever information
vou will give will ‘be treated with strict confidentiality in
accordance with the ethics of research.

Thank you for your valued coopsration.

Very truly yours,

(86D.) GAIL. 6. CALUMPIAND
Researcher



APPENDIX F

TEACHING EFFECTIVENESS AT THE SAMAR REGIONAL
SCHOOL. OF FISHERIES: PERCEFPTIONS OF
TEACHERS AND STUDENTS

Guestionnai re-~-Checklist
(For Teacher Respondent)?

Name H {(Optionall

Addiress:

Fergsonal Data

I. Directions:

Flease indicate your response to gach of the
following items by checking (/) the space before each that
corresponds to vour answer. In case you have something to

add, please state it on the blank provided for.

1. Sex: Male Femal g
2. Age range: _ __ 20-24 4549
—— 2529 S0~-54
7 " 30-34 5559
 Rm-39 &HO~b4 7
4044 65 above

2. Civil Status:

Single e Separated
Married Divorced
Widow Others

- (Please

Widawer specify)
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4q., Fresent FPosition:

Instructor 17

Instructor I

Teacher III

Teacher II

Teacher I

J. Highest Educational Attainment:

Bachelor’'s Degree (Flease indicate on
the space provided for)

Bachelor’s Degrees plus MA/MS units
(Flease indicate on the space provided
for)

MA/MS Degree
Fh.D./Ed.D.

Others (please specify)

4. Length of Bervice in Years:

1 - 3 26 -~ 30
b - 10 31 - 33 i
11 - 185 — 3K -~ 40
14 - 20 N ——o 41 above
21 ~ 25
IT. Directions:

The +Following are statements/descriptions regarding
teaching in your school. Indicate the frequency of such an
existence or practice by you as a teacher by ENCIRCLING the

number corresponding o vour opinion.



At the right side of sach item, there are numbers
written from 5, 4, 3, 2, and 1. To determine the degree
uf fregquency to the statement/description, please encircle
the number in the column that corresponds to your response,

using the code given below. If you have something to add,

please feel free to state on the space provided for.

Response . Scale Value

i

Very Often

Df Len

[ S

Sometimnes

P

Seldom

Never i

Statements/Descriptions : 5 £ 4 3 3 3+ 2 3 1

A, Criteria of Teaching
Effectiveness.

i. The Teacher's Personal
Compstencias:

1. 8ets an example
in moral and
ethical beshavior
to students and

pears. : 5 ¢ 4 ¢ 3 ¢ 2 ¢ 1
2. Bhows honasty and

integrity in all

his activities. : 5 5 4 ¢ 3 2 2 & 1

3. Accepts and
performs lesader-



e g bt

Statements/Descriptions

i0.

it.

ship roles com—

petently

in the

school and the
community.

Accepts the
followership role

whenever

the neod

arises and assumes
this intelligently

Gets along well

with the

students,

the school staff,
and the community

Shows evidences of
mental health and
stability.

Shows evidences

of sound
health.

Observes
groboming
attire.

physical

proper
ard

Shows treativeness

and resourceful ness

in his performance

bt i o ey

Frepares and submits

neat and

accurate

reports on timea.

Qbserves
time and
o serve
the call
when the
arises.

official
is ready
beyond
of duty
naed

H 9 2 4 3 05 2 1 i
H 9 1 4 5 2 i
: 5 + 4 ¢ 3 2 i
: 5 3z 4 &« F o 2 1
z 5 1 4 = 3 s 2 1
: 5 : 4 ¢ 3 & 2 & 1
: 9 ¢« 4 0« 3 8 2 1
s 9 = 4 3 2 1
: 5 = 4 1 3 3 2 = 1
8 5 £ 4 ¢ 3 =z 2 s i



iz. Uses free time

wisely. : 5 4 ¢ 3 2z
13. Others (Flease
specify)d
Statements/Descriptions : 85 + 4 = 3

areee b e phora 2o verer bk e et —— ———

IT. The Teacher’s Instructional
Competencias and Managerial
Skillse

1. Entrusts his students
to carry out

responsible tasks., ¢ S5 ¢ 4 ¢ 3
2. Uses multiple

teuks. : 5 +« 4 =z 3
3. Maintains and

cultivates the

curiosity of the

students. : S = 4 & 3

4, Presents life-like
learning problems
to the students. :

&)
I
¥}

5. Engages students
in active mental
and physical
learning.

2]
I
|

6. Plans carefully and
thoroughly classroomn

activities. : 5 : 4 : 3
T. Encourages and uses

students’ ideas and

suggestions., : 5 5+ 4 @ 3

|

i1
%]
=

k2

[
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Statements/Descriptions s 5 3+ 4 ¢ 3 3 2 1 1

8. Adopts methods and
activities based
on the unigue charac—
teristics of

students. : 5 3 &4 =+ 3 = 2
2. Fresents subject

mattar

interestingly. 1 5 ¢ 4 ¢ 3 = 2 s
i0. Fosters divergent

thinking. g 5 oz 4 & 3 & 2 oz
11. Makes students aware

of their rosponsi-—

bility to the group

and of group

sErViCe. s 5 0+ 4 s« 3F 2 2 s
12. Provides remedial

teaching to specific

errors and waakness

af students. : 5 « 4 2 3 & 2 :
13. Forms in the

students a sense

of wvalues, s 5 4 &« 3 5 2 =
14, Maintains an assthe-—

tically pleasant and

ordarly classroom : 5 = 4 ¢ 3 : 2
15. Uses classroom space

time and equipment

effectively. : 5 ¢+ 4 ¢ 3 8 2 1z
i&4. Demonstrates concern

for safety and

security of students

and materials. r 5 @+ 4 =z 3 1 2
17. involves students

in classroom managerial

tasks. : 85 s 4 ¢ I 2 2 3
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Statements/Descriptions : 3 2 4 5 F 2 2 1 1

iy bt ooy s i S P P i AL L S S S

18. Encourages maximuam
student
participation,

:
:
:
.

19. Provides appropriate
reinforcemsent to

students’ responses: 5 ¢ 4 3 F o 2 31 1
200 WHilizes multiple

sources of

information. : 5 ¢ 4 & 3 : 2 9 1
21l. Provides areas for

gquist study and

indaependent work. 2 5 ¢ 4 g 3 2 2 1
22. Evaluates students’

pr-ograess of

learning. : 5 8 4 ¢ 3 2 e 1
3. Encourages

independent '

learning in <

students. RO o 4 & 3 : 2 08 1

24, Others (Please
spaclfy)




Statements/Descriptions

e o —— s e e e vy bevey rving bered b e v

;
-
:J
.;

I1I. Student Devalopment and
Achievemant: .

i. Develops in the
students skills,
attitudes, and
talent which will
henefit them in
their various
roles in society.

o
P~
i
)%
-

2. Promotes values,
ideas, knowledge,
and obligations
raguired of
students as
citizens in a

depocratic society: & ¢ 4 1 3 @ & 1 1
3. Sets as an example

of values and ideals

wor-thy of imitation

by the students. : 3 ¢ 4 &+ 3 ¢ 2 13 1
4. Bives the students

accurate and immediate

information concerning

their accomplishments

and success in

school. : 5 =« 4 3 3 =2 2 11
S. Bets high but attain-—

able goals for performn-

ancze of the

students. 5 3 4 ¢ F oz 2 21
4. Emphasizes positive

achievements of the

students. s 5 @ 4 ¢+ 3 2 2 1
T. Sets appropriate

standards/rules for

performance of the

students. 5 &+ 4 ¢ 3 = 2 1
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Statements/Descriptions s 5 ¢« 4 3 3 s 2 3 1

[ S, e g et —— L L

8. Anticipates successful
parformance of the
students. + 5 ¢ 4

A
ha
joude

2.+ Encourages the
students to develop
their potentials for
gelf~fulfillment., ¢ 5

:
:
)
:

10 Develops good relation
between the teacher
and the students and
among the students
themsel ves. : O ¢ 4

ey
i3
furs

1l. Others (Please specify)

Directions:

The Following are statements/descriptions regarding
effective teaching in your school. Indicate your agreement
or disagresment +to suich an existence or practice by
encircling the number corresponding to your opinion.

At the right side of each item, there are numbers
written starting from 5, 4, 3, 2y and 1. To determine the
degres of your agr=ement or disagreement to the
statenent/description, plsase ENCIRCLE the number in the
column that corrsponds to your response, using the code
given below. If you have something to add, state it on the
space provided for.

Regponses Scale Value

Strongly Agres
Agres

Undecided
Disagree

Strongly Disagree

Ll O E R



Statement/Description 2
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B. Constraints in the Attainment

of Teaching Effectiveness

1.

~}

Goad and qgualifisd
teachers are in short

supply. H

There is lack of
attractive salaries
and other benefits
available to
teaching.

There are cuwiricular
deficiencies including
the use of unsuitable
textbooks and other
instructional
materials.

BR

Thetre is ineffective
school management and
supaervision. :

One constraint to
achieve effective
teaching is the
inadequate pravision
for research and
devel opment.

The school is well-
housed with excellant
facilities and
equipment but very
much underutilized.:

There is lack of
definite official
channgls of respon-
sibhilities in
school.

5

(4]

i

==

4

an

A

i

3%

b

fJ

I8

)
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Statements/Dascriptions ¢ 5 3 4 2 3 ¢ 2 ¢z 1

8., The schonl does not

prrovide professional

or career advancement

opportunities for the

teachers. : 5 ¢ 4 3 3 3 2 = 1
F. One constraint is the

inadeguate academic

background and

professional training

of teachers. : 5 ¢ 4 ¢« 3 3 2 =5 1
12. The school has in-

adequate space for

clagsrooms and time

for class periods. : 5 : 4 3 3 ¢ 2 5 1

i1. Dthers (Please specify)




AFPENDIX &

TEACHING EFFECTIVENESE AT THE SAMAR RESIONAL
SCHOOL. OF FISHERIES: PERCEFTIONS OF
TEACHERS ANMD STUDENMTS

‘muestimnnaire—ﬂhecklist
(For Student~Respondent)

Mams : (Optionall

136

Addreass

FERSONAL DATA
I. Directions:

Flease indicate YO response to each of

the

following items by checking (/) the space before each
that corresponds to youwr answer. In case vou  have
something to add, pleass state it on the blank provided

fon.
L. Bexe Male Female
2. Ages 11 iS5 i%
12 ié 20
13 17 21 above
14 18

3. Course: High School
College (DFT)
College (BSFE)

4. Curriculum Year:

First Year e Third Year

Second Year Fourth Year
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Directions:

The following are statements/descriptions regarding
effective teaching in your school. Indicate the
frequency of such an edistence or practice by the
teachers as a whole by encircling the number
corresponding to your opinion.

At the right side of each item, there are number
written from S, 4, 3, 2, and i. To determine the degree
o freqguency to the statement/description, please
encircle the number in the column that corresponds to
your response, using the code given below. If you have
something to add, please feel free to state it on  the
space provided for.

Responses Scale Value

Vaery Often

£ 0

HLten

i

Sometimes

k3

Sel dom

Newver 1

o, e b1 Ittt — g it it G et et et it s gt

Statements/Descriptions

;
;
;
;
:

A

[y s s

Lriteria of Teaching
Effectiveness

I. The Teacher’'s Fersonal
Competencies:

1. Bet an example in
mor-al and ethical
behavior to
students & peers.

:
:
)
:

2. Show honesty and
integrity in all
their activities.

:
:
)
-
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Statement/Description R

- et g Laion Sem st —

:
:
.
:

2a Accept and perform
leadership roles
competently in the
school and the
commiirity. i 9

:
;
.
:

4, Bizcept the follower-
ship role whensver
the need arises and
assume this
intelligently. 1 3

:
;
)
:

5. Get along well with
the students, the
schonl staff, and
the community. : 5

:
o
:

&Ea Show evidences of
mental health and
stability. 3

I
A
hs |
f aad

T Show svidencss of
sound physical
heal th.

:
:
.
-

2. Ohserve praoper
gr-ooming and
attire.

)
-
.
:

?. Show creativensess
and resourcefulness
irn their perforo-
ance. g 3

:
:
.
:

1o, Frepare and submit
neat and accurate
reports on time. ¢ 3

:
:
.
:

i1. Obhserve official
time and is ready
to serve hayond
the call of duty
when the need
AFlEES5.

)
:
:
.
:



oy s e e et o s

Statements/Descriptions

=

|

By

T L

.

—

12. Use free time
wisely. :

t

3. Others (Please spscify)

rine iy ket [

Statements/Descriptions H

v b e e e e enry

n

I

i bt ot et s

0

3

1

e e ] —

The Teacher ‘s Instructional
Competencies and Manageirilal
Skills:

1.

Entrust their stuwdents
to carry out respon-
sible tasks.

uz

s multiple texts. :

Maintain and cultivate
the curiosity of the
students.

Present life-~like
learning problems
to students.

Engage students in
active mental and
physical learning.

Flan carefully and
thoroughly classroom
activities.

Encourage and use
students’ ideas and
suggestions.

&1

i

s

B
L

I

s

s

I

2

g

L1}

xE

N

B

8}

1

b

En
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Statements/Descriptions : 5 9 4 2 3 ¢ 2 3 1

e L] e b by R L Ry s b s

8. Adopt methoads and
activities based on the
unique charcteristics

of students. : 5 ¢ 4 ¢« 3 2 2 5 1
7. Present subject matter

interestingly. f 3 0+ 4 ¢ F o2 2 o2 1
10, Foster divergent

thinking. : 5 2 4 ¢ 3 =z 2 8 1
1. Make students aware

of thelr responsibility

tn the group and of group

service. e 5 o33 4 5 3 2 2 o2 1
12. Frovide remedial teaching

to gpgcific srrors and

wealkrnesses of students: 5 ¢ 4 ¢ 3 ¢ 2 ¢ 1
13. Form in the students a

sense of values. : 5 ¢ 4 3 3 ¢ 2 3 1
14. Maintain an aesthetically

pleasant and orderly

classroom. g 5 =« 4 ¢+ 3 £ 2 3z 1
15, Use classroom space,

time, and equipment

effectively. 2 5 : 4 ¢ 3 3 2 & 1
14, Demonstrate concern for

safety and security of

students and materials: 5 2 4 ¢ 3 » 2 3 1
17. Involve students in

classroom managerial

tasks. : 5 s« 4 ¢« 3 ¢ 2 :: 1
18. Encowrage maximum

student participation.: § : 4 ¢ 3 ¢ 2 ¢ 1
1?. Frovide appropriate

reinforcemnsnt to

students’ responses. : 5 ¢ 4 ¢ 3 &+ & ¢ 1
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SBtatements/Descriptions e 5 @ 4 @ 3 @ 2 oz
20. Utilize multiple
sources of informationy 5 ¢ 4 s 3 ¢« 2 &
21, Provide areas for guiet
study and indepsndent
Wor . R T S T R
22. Evaluate students’
progress of leaning. ¢ & @ 4 ¢ JF ¢ 2 &
23, Enecourage independent
learning in students. ¢ 5 ¢« 4 = 3 ¢ 2 1
24, DOthers (FPlease specify)
Statement/Description CR < T 4 1 3 : 2 3 1
III1. Student Development and
Achisvement:
1. Develop in the students
skille, attitudes, and
talents which will
henefit them in their
var-ious roles in
society. s 5 2 4 0 3 = 2 3 1
2. Promote values, ideals,
Enowledgs, and obliga-
tions required of
students as citizens in
a democratic society.: 3 5 4 ¢ 3 ¢ 2 1 1
3. Bet as an example of
values and ideas worthy
of imitation by the
students. : 5 &+ 4 ¢ 3 3 2 51
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Btatements/Descriptions : 95 ¢+ 4 s 3 3+ Z2 2 1

4. Bive the students

accurate and immediate

information concerning

their accomplishments and

success in school. s 5 o3z 4 ¢ 3 g 2 ¢ 1
5. Set high but attainable

goals for performance of

the students. : 5 3 4 3 3 3 2 & 1
&4. Emphasize positive achisve—

ments of the gtudents. ¢+ &5 = 4 2 3 ¢ 2 1 1
7. 8Set appropriate standards/

Files for performance of

the students. : 5 ¢ 4 ¢ 3 «£ 2 1 1
8. Anticipate successtul

parformance of the

students. ¢ 85 & 4 @ 3 oz 2 ¢ 1
?. Encouragse the students

to develop their potentials

for selt—Ffulfiliment. :+ &5 2 4 =« 3 =z 2 =2 1
10. Develop good relations

hetwaeen the teacher and

the students and among .

the students themselves: S 1 4 ¢ 3 2 2 = 1

IT1.

1. Dthers {(Please specify)

Directions:

The Ffollowing are statements/descriptions regarding
effective teaching in your school. Indicate vyour
agraemnent or disagreement to such an existence of
practice by ENCIRCLING the number corresponding to vyour
opinion.
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At the right side of each item, there ares number
written starting from 3, 4, 3, 2, and 1. To determine
the degree of yow agreement or disagreement +to the
statement/description, please sncircle the number in the
column that corresponds to your response, using the code
given below. If vou have something to add, please +feel
free to state it on the space provided for.

Responses Scale Value

Strongly Agree

Agree

W b o

Undecided

b3

Disagrees

Strongly Disagres )

—— ot e i o it b iy By

Statements/Descriptions

bt ——— . s bt sarss bin som st

;
;
;
,;
:

B. Constkraints in the Attainment
of Teaching Effectivengss:

1. Good and qualified
tmachers are in short

sUPpply.

;
;
;
;
:

2. There is lack of
attractive salaries
and other benefits
available to teaching.: &

;
;
;
:

3. There are curricular
deficiencies including
the use of unsuitable
textbooks and other ins-
tructional materials = 9

;
.
.
:

4, There is insffective
school management and
supervision.

:
:
:
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Statements/Descriptions

— et ot e ety rire rvevs bl el b

i
:
:
.
:

5. One constraint to achieve
effective teaching is the
inadequate provision for
rassarch and develop-
ment. H

)|
;;
;
;
:

tra The school is well-housed
with exgellent facilities
and equipment but very

much underutilized. s 5 3 4 « 3 2 2 @ 1
Tv There is lack of definite

official channels of

responsibilities in

school. : 5 4 ¢ 3 @ 2 @ 1
8. The school does not

provide professional

or career advancement

oppor-tunitiss for the

of teachers. : 5 ¢ 4 ¢ F s 2 3 1
2. Une constraint is the

inadequate academic

background and pro-

fessional training of

teachers. : 5 s+« 4 2 3 3 2 3 1
10. The school bhas inade-—

gquate space for class-—

roon and time for class

pariocds. : 5 4 =z 3 =z 2 &« 1

ii. TUthers {(FPlease specity!?
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APPENDIX H

Frofile of the Samar Regional School of
Fisheries — School Year 1987-1988
Thrw Sehool Year 19911992
The school offaers the A—~ygar sacondary +ishery
curriculum, the 3-year Diploma in Fisheriess Technology
(DFTY  and the 4-Year Bachelor of Science in Fisheriass
(BSF) with majurﬁ‘ in Mar-ime Fisheries, Inland
Fisheries, and Fish Processing. By virtue of MEDC Order
Neo. 72, s. 197%, the school became a recipient of a
foreign assisted project, the Regional Institute of
Fisheries Technology (RIFT). The BSF course was phased

out and regffered during the school vear 1989-1990.

There is gradual increase of enrolment in the secondary
department, while there is gradual decreass of enrol-
ment in the college department. In the Secondary
Department thers was an sorolment increase of 21,01
percenty for school year 1988-1989, 22.38 p=rcent
increase; for school vyear 1989-1990, 0.02 percent
increase; for school year 19901991, 05.92 percent
decreage; and For school | 199i-1992, 11.33 porcent
increase. In the College Department (Diploma in
Fisheries Technology), for school year 1987-1988, there

was an enrolment decrease of 153.462 percent: for school
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year 1988-198%, 20.37 percent decrease: for school year
19891990, 24.41 percent decrease; +for school vear
1990-1991, 23.07 percent decrease; and for school year
19911992, 24 percent increase. In the Rachelor of
Science in Fisheries for school year 1990-1991, there
was an  enrolment increase of 23.07 percent and  for
school year 19921-19%22, 20.31 percent decrease.

The school pravides the schonl personnel and the stu-
dents the following services: guidance service, library
service, health service and canteen service.

There area ne dormitories, cottages, and drinking
facilities far the emplovees and the students. .
There has been a marked deterioration in the perforo—
ance of students in the MNational College Entrance
Examimation (NCEE). In 1984, of the 54 examiness, 15
or 22V.77 percent gualified; in 1987, out of 54
examineses, 1% or 35.18 percent gualified; in 198%, out
of %4 examinees, 9 or 05.20 percent qualified; and in
1990, of the 7§ examinees, 19 or 23.33 percant
qualified.

The school provides adequate instructional materials,
tools and eguipment to snable students to develop the
necessary skills and abilities as well as proper train-
ing and instruction. For the improvement of instruc—

tion and competence of teachers, the school provides
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and maintains the physical plant and facilities, build-
ings, offices and classrooms.
The school has 42 employees and 31 teachers, making a

total of 73 workers. In the administrative and facili-

tative staff, there are 21 employees. The teaching

farce in the onllege department compose of 10 instruc—
torsy in the secondary department, 21 teachers. The
fighing vessel has 12 employees. There are 9 casual

wWor kers.,
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CURRICULUM VITAE

NAME GAIlL. BABORMI CALUMPIAND

499 San Francisco Street
Catbalogan, Samar

ADDRESS

FLACE OF RIRTH Tacloban City

DATE OF BIRTH March 1, 1933

PRESENT POSITION Head Teacher III

SBamar Regional School of Fisheries
Catbalogan, Samar

STATION

Mariried

CIVIL STATUS

HUSBAND Engr. Alfredo Y. Calumpiano, Je.

n

EDUCATIONAL BACKGROUND

Elementary A o o ou oa x Samar College
Catbalogan, Samar
School Years 19601963

East Catbalogan Elementary School
Catbalogan, Samar
19631946

Secondary A o w o w Samatr NMational School
Gathalogan, Samar
Schonl Years 1964—-1970

College « = « « w » » Bamar College
Catbalogan, SBamar
School Years 1970~1976

Graduate Studies « « . Samar State Polvitechnic College
Catbalogan, Samar
1987—-present
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Curriculum Fursued . . . « Master of Arts in Education
Major . " . . - = . « Administrtation and

Supervision

CIVIL SERVICE ELIGIBILITY

First BGrade Entrance Examination, Tacloban City, June 14,
1974,

Fresidential Decrse No. 907, Buezon City, Opril 7, 197&.
Teacher Examination, Catbalogan, Samar, December 12, 1976.
Carger Service Frofessional Examination, Catbalogan, Bamar,

July 17, 1983

HOMDRS ANMD AWARDS

Firet Honors « & = « &« «» East Catbalogan Elementary
School, Catbhaleogan, Samar,
19464

Second Honorable Mention . .« {(Fourth Year)

Ouistanding Birl SBtudent . . « {(Fourih Year)

Bast in English. . « .« “ « {(Fourth Ysar)

Deportment . + a s« =2 = = (Fourth Year)
Samar National School
Catbalogan, Samar, 1970

Cum Lauwde . . . . r = o= « Samar GCollege
Catbalogan, Samar
1974
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POSITIONS HELD

Adviger ». « « .« o Beneral FParents Teachers-Emplovess
Association (PTEA) BREF, Cathalogan,
Samar, 1988 -~ present

In-Charge of Records. Secondary Department
SREF, Catbalogan, Samar
1988 - pressnt

Secondary School Head

Teacher I « » Secondary Department (Related
Sub jects)
BRSF, Catbalogan, Samatr
1988-198%
Head Teacher III . . Secondary Department

(Related Subjects)
SREF, Catbalogan, Samar
1989 - pressnt

CO-CURRICULAR ACTIVITIES

Mamber « +» « s « « « FPhilippine Association for
Graduate Education (FAGE)
Region VIII

. 1987
Member. . e + « s = College English Teachers
Assoniation (CETAY, Region VIII
1988 .
Member. . « « s « =« Literary lLeage of the Fhilippines
{(National)

1989



SEMINARS ATTEMDED

Regional Live—-in Training of Department Heads on the
Implementation of the Secondary Education Development
Program, Conducted by DECS Regional OFf+ice No. VIII,
Tanauan School of Craftmanship and Home Industries,
Tanauan, Leyte, March B-10, 198%.

The Philippine Association for Graduate Education, Region
VITI. (PAGE VIII), Annual Convention, Leyte State
College, Tacloban City, February 18, 1989.

First National Conference on the Organization of Literature:
Aspects of Teaching and Curriculum Making, conducted by
the Literary Leage of the Fhilippines, College of frts
and Letters, UF, Diliman, Guezon City, Janwary 13-13,
1989.

Seminar-Workshop on the Teaching of Language and Literature:
An  Update, conducted by the College English Teachers
Asgociation (CETA), People’s SBala, Tacloban Citvy,
Movember 21-23, 19B8H. :

Firet Regional SBeminar-Workshop on Coaching and Officiating
Athletics, Softball, and Swimming, conducted by DECS
Regional OFffice No. VIII, SRHF, Catbalogan, Samar,
August 22-26, 1988.

Regional Seminar—Workshop in YDT-CAT, conducted by MECH
Regional Office No. VIII, Tacloban City, March 10-14,
1984.

Regional Reading Seminar~Workshop for 2nd; 3rd, and 4th Year
English Teachers, conducted by MECS Regional Office No.
VIiii, Tacloban City, July 29 - August 3, 179845,

Division Seminar-Workshop on the Utilization of the MECS
Textbooks, Curriculum Framework and Other Instructional
Materials, conducted by MECS Division of Samar, &N,
Catbalogan, Samar, November 12-1T7, 1984.

Division Seminar—-Workshop in Music Education for Secondary
Schools, conducted by MECS Pivision of BSamar, GCatbalo~
gan, Samar, September 17-21, 1984,

Division TBS Training for Secondary Teachers, Conducted by
MECS Division of Samar, September 17-21, 1984.
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Regional Music Education Seminar-Workshop for Secondary
Schools, conducted by MECS Regional Office No. VIII,
Leyte National High School, Tacloban City, September
5-7, 19813,

Sth Philippine Folk Festival, conducted by Folk Arts
Theater, Pasay City, July 4~11, 1982Z.

Regional Seminar-Workshop on the Use of Pilipino in  Social
Studies and YDT, conducted by MECS Regional OFffice Mo.
VITI, SBamar Bchool of Arts and Trades, Catbalogan,
Samar, November 11-13, 1980.

Divigion Seminar-Workshop in Communication Arts (Pilipino
and English), conducted by MECS Division of Samar,
Catbalogan, Samar, November 13-17, 1978.

Regional Seminar-Workshop on Music Education, conducted by
MECS Regional Office Mo. YIII, LIT, Taclobamn City,
August 2~4, 1978.

Echo Seminar-~Workshop on Population Education for Secondary
and Fost-8econdary VYocational School Teachers/Instruc-
tors, conducted by MECS Regional Office No. VIII, Samar
School of Arts and Trades, Cathaleogan, Samar, July 579,
1978.

DEC Mimi~Jet on Leadership, conducted by DEC Divigion of
Samar , BNS, Catbalogan, Samar, November 16-18, 1977.

Level IV Teacher Development Training Institute, conducted
by DECS Division of Samar, SN, Catbalogan, Samar, July
2 — October 2%, 1977.

Szminar on Conducting Children’s Choir, conducted by
Cultural Center of the Philippines and the DEC Regional
Dffice No. VIII, Leyte Normal School, Tacloban City,
Movember 11-12, 1279.

Secornd Division Echo-Seminar—Workshop Practicum in School
Music Education, conducted by DEC Division of Samar,
NS, Catbalogan, Samar, July ¥-8, 1973.
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