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ABSTRACT

This study determined the level of knowledge about multi-grade
instruction of multi-grade teachers of Wright II District, Paranas, Samar
during school year 2012-2013. This study employed the descriptive-
correlational research design using the questionnaire-checklist as the main
instrument in gathering data to answer the research problem and hypothesis.
Eighteen or 60.00 percent of the teacher-respondents had ‘advance’ level of
knowledge on instructional materials as indicated by scores90 and above.
This was followed by 10 or 33.30 percent of them having ‘approaching
proficiency’ level while two or 6.70 percent were still in the ‘beginning’ level
of knowledge on instructional materials. Overall, the teacher-respondents had
‘advanced’ level of knowledge on instructional materials with a grand mean
of 90.00 and standard deviation of 10.50. The teacher-respondents had
advanced level of knowledge on community involvement. Teacher-
respondents’ level of knowledge along instructional strategies was not
significantly related with age; sex; educational attainment; years in teaching
multi-grade classes; performance rating; for regional trainings; division
trainings; and district trainings. Level of knowledge along community was
not significantly related with age; sex; eudcational attainment; years in
teaching multi-grade classes; performance rating; for regional trainings;
division trainings; and district trainings. For the recommendation, teachers
must be trained on multi-grade teaching in order to understand, appreciate

and get used to teaching multi-grade classes and constantly send them to



trainings and seminars on multi-grade teaching in order to improve their
knowledge fro developing level to advanced level along classroom
management and instructional strategies. Activities used in training must be

relevant to the activities used in teaching multi-grade classes.
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Chapter 1

THE PROBLEM AND ITS SETTING

Introduction

Human beings are born with some basic right and privileges. The right to
education is one of the major human rights of everybody. All human beings are
entitled to education in which one expresses a built-in learning potential. This
immense ability can be realized through education without which it is difficult to
imagine national development. An educated citizenry is needed for a country to
become progressive (Human Development Report, 2014).

In other words, central to the development of any nation and its people is
the education of its citizens. In this regard, United Nation Educational, Scientific
and Cultural Organization (UNESCO, 2000:4) states that education is not only an
end indeed; the right enshrined in the Universal Declaration of Human Rights
(UDHR), it is the principal and often the sole means of action for everyone. In
short, education is key human right without which many other human rights are
difficult to attain.

The importance of education has been repeatedly emphasized ever since
the ratification of UDHR. The declaration inherently underlines that all human
beings regardless of any discrimination have the right to access to basic
education. Basic education is the building block and it is the best that a poor

country can give to its citizens especially to school-age-children and adult



population (UNESCO, 1994). In addition, basic education helps to meet citizens'
needs in their educational pursuit that paves the way for modern life Thus,
having equal access to primary education is the necessary foundation for all.

International experiences have shown that the issue of making education
accessible to citizens has been the concern of every educational system. This
concern has been developed into the issue of achieving Universal Primary
Education (UPE). Developing countries, like the Philippines have been keen to
achieve UPE for its citizen with the basic assumption that the roots of poverty
have been lack of knowledge.

However, the attainment of access to quality basic education through
formal single-grade schooling approach has become a difficult task particularly
for developing countries which lacked the necessary skills and resources in
reaching the hard to reach school-age-children in remote rural and dispersed
communities (Mason and Burns, 2003:310).

Along this line, the Philippine government has implemented alternative
modes of delivering elementary education. Most notable among these is the
establishment of multi-grade classes combined with mobile teaching. In 1994,
DECS, with funding assistance from UNICEF trained national and regional on
MG Instruction as its initial step to institutionalize the program (The EFA 2000
Assessment Country Report Philippines, 2000:2).

To further ensure the institutionalization of the MG program, the

Department of Education, Culture and Sports (DECS) issued Department Order
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No. 96, s. 1997, setting the policies and guidelines in the organization and
operation of multi-grade classes. As of 1999, the multi-grade teaching program is
being implemented in all regions except the National Capital Region (NCR).

The Grade VI pupils of the District of Wright II had obtained the
following ~ mean  percentage  scores  (MPS): 7410  percent
in the District Achievement Test DAT) and 75.83 percent in the District NAT
Achievement Test (DMAT) for school year 2010-2011, and 75.79 percent in the
DAT and 75.52 percent in the DNAT for school year 2011-2012. These results are
not so dramatically convincing because these are almost similar to the DepEd
proficiency level of 75.00 percent.

If educators accept the fact that the child is the center of all educative
process, then, teachers should strive to know more about their pupils’ learning
style whom they teach in order to assist them to maximize pupils’ learning by
adjusting their teaching methods. Knowing pupils’ learning styles in relation to
their achievement in the different learning areas is one important aspect which
teachers should be aware of it. Teaching methods that involve a variety of
learning styles may lead to more pupil success. Hence, this was one reason that
this study was undertaken to look deeper into the different learning styles of
grade VI pupils in specific subjects.

The multi-grade classroom is posited as an alternative pedagogical

approach that brings together students of different ages and abilities in order to



cope with children’s different rates of development. It is an environment where
peer tutoring and cooperative learning encourage independence, leadership
skills, self-esteem and intellectual growth among students.

Multi-grade teachers must be trained in group learning and delivering an
integrated curriculum that applies to children at different developmental stages
(Stone, 2007). New skills regarding careful lesson scheduling and planning,
effective use of time, peer tutoring and self-directed learning are fundamental for
effective instruction. Classroom organization and management must be
conducive to teaching more than one group. They must also have adequate
materials, such as self-instructional textbooks and access to a library, that lend
themselves to independent study.

The above situation connotes hardship, difficulty and sacrifice, according
to McEwan (2003), when multi-grade teachers remain in the same classroom for
more than one year, they become better acquainted with the nature of multi-
grade teaching and can tailor individualized instruction. It is along this line that
the researcher conducted this study to prove the validity of the claim made by
McEwan.

The focus of this study is to look into the grass root of finding out the
effectiveness and preparedness of the teachers teaching multi-grade classes in the

field especially in the locality of Wright II District, Paranas, Samar.



Statement of the Problem

This study determined the level of knowledge about multi-grade
instruction of multi-grade teachers of Wright II District, Paranas, Samar during
school year 2012-2013.

Specifically, the study sought answers the following specific questions:

1. What is the profile of the teacher-respondents of the study in terms
of:
1.1 age;
1.2 sex;

1.3 highest educational attainment;
1.4 years in teaching multi-grade classes;
1.5  performance rating, and
1.6 trainings attended on multi-grade instruction?
2. What are levels of knowledge of teacher-respondents about multi-
grade instruction in terms of:
2.1 classroom management;
2.2 instructional strategies;
23 curriculum;
2.4 instructional materials, and
2,5  community involvement?
3, Is there a significant relationship between teacher-respondents’

profile variates and level of knowledge about multi-grade instruction along:



3.1 classroom management;
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instructional strategies;

W
W

curriculum;
3.4 instructional materials, and

3.5  community involvement?

Hypothesis

The following hypothesis was tested in this study:
1. There is no significant relationship between teacher-respondents’
profile variates and level of knowledge about multi-grade instructions along:
1.1 classroom management;
1.2 instructional strategies;
1.3 curriculum;
1.4 instructional materials, and

1.5 community involvement.

Theoretical Framework

The theoretical anchorage of the study was based on Shulman'’s (in Segall,
2004) theory on Pedagogical Content Knowledge (PCK) which is the blending of
content knowledge and pedagogical knowledge for the purpose of teaching in
ways that are comprehensible for learners.

Teachers are expected to demonstrate subject matter content as a

prerequisite to teaching. As an example, a multi-grade teacher is required to



demonstrate knowledge of the different instructional strategies prior to teaching
this content to his or her pupils. They should give emphasis on how the content
is transformed from their knowledge into the content of instruction.

According to Ward (2006), pedagogical content knowledge of teachers
goes beyond knowledge of subject matter to the aspects that make the subject
matter teachable to children. It is the ways of representing and formulating the
subject matter that makes it comprehensible to children in content areas that
teachers teach regularly and repeatedly. The representations can be, but are not
limited to, useful ideas, analogies, illustrations, examples, and demonstrations
that result in students” understanding.

An effective multi-grade teacher does not only consider his or her
personal expertise in teaching but also considers the pupils’ current knowledge
about the subject matter they bring with them into the educational setting. Their
backgrounds, conceptions, and misconceptions about the content makes the
teaching (and pupils’ learning) easier or more difficult to teach.

Three categories of knowledge base are required for effective teaching.
The first one is pedagogical knowledge which pertains to the teaching methods
employed by teachers. The other two categories are content knowledge and
curricular knowledge. Content knowledge refers to teachers' organization and
breadth of knowledge about the subject matter. On the other hand, curricular

knowledge represents the range of topics planned and sequenced for teaching a



specific subject matter at a given level. The planning and sequencing of content
included instructional materials in relation to the topics of the curricular plan,
under particular conditions.

So, to be an effective multi-grade teacher, one has to possess pedagogical

knowledge, content knowledge and curricular knowledge.

Conceptual Framework

The conceptual framework of the study is illustrated in Figure 1.

At the base of the schema is the research environment and the
respondents of the study who are the multi-grade teachers of Wright II District,
Paranas, Samar during school year 2012-2013.

The next bigger frame illustrates the research process, particularly the
variables involved represented by two boxes and the interplay of the variables.
The first box on the left side represents multi-grade teachers’ profile variates
such as age, sex, highest educational attainment, years in teaching multi-grade
classes, performance rating and trainings attended on multi-grade instruction
while the second box at the right represent respondents’ level of knowledge
about multi-grade instruction in terms of classroom management, instructional
strategies, curriculum, instructional materials and community involvement. The
two boxes are connected by a two-way arrow implying correlational analysis

was conducted.
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This bigger frame enclosing the two boxes representing the variables of
the study is connected upward to another smaller box representing the findings
and recommendations of the study. This box is also connected downward to the
base frame which indicates the feedback mechanism of the study, then to the
next upper box representing the goal of study which is improved of multigrade

instruction.

Significance of the Study

The results of this study would be of important value to several
stakeholders like the teachers, pupils, parents, school administrators, DepEd
officials and researchers along improvement of pupils’ academic performance in
multi-grade classes.

To the teachers. This study would provide the multi-grade teachers a

clear and valuable point of view concerning multi-grade instruction. This would
hopefully show to them the true significance of multi-grade instruction and how
to handle multi-grade classes.

To the pupils. The pupils would be benefited by this study because this

will enlighten them as to what multi-grade learning is and what are its aims and
significance thereby enhancing their positive outlook of multi-grade classes and
interest to learn and study.

To the school administrators. The findings of the study would serve as

eye openers to school administrators in preparing, conducting, and analyzing
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multi-grade teachers’ needs and support. This study could also be used as a base
of information concerning effectiveness of multi-grade instruction by other
educational institutions and agencies in matters related to it.

To DepEd officials. The results may serve as basis for policy formulation

relative to the needs and abilities of multi-grade teachers. This will further
provide authorities with the proper guidance and direction in improving or
modifying the education policies and in making recommendations that will
ensure maximum development of teachers in multi-grade teaching.

To future researchers. This study would provide other researchers

additional relevant data on their topic similar to this research. This would form a

foundation or a source of information that may boost their respective study.

Scope and Delimitation

This study was conducted to assess the level of knowledge about multi-
grade instruction of multi-grade teachers of Wright II District, Paranas, Samar.
Data were collected using a researcher-made questionnaire pertaining to the
profile variates of the teacher-respondents including a test to determine their
level of knowledge of multi-grade instruction along classroom management,
instructional strategies, curriculum, instructional materials and community
involvement.

This study was conducted during school year 2012-2013.
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Definition of Terms

Serving as a common frame of reference in this study, the following terms
are defined conceptually and operationally.

Classroom management. This term refers to the methods and strategies

an educator uses to maintain a classroom environment that is conducive to
learner success and learning (Froyen and Iverson, 2005:27). The same definition
is adopted in this study as measured by the research instrument.

Community involvement. This refers to the process of engaging people

in the local area with an organization and development (Community
Involvement, n.d.). In this study, it refers to the involvement of the community in
school activities or programs as measured by the research instrument.

Curriculum. This refers to a set of courses, and their content, offered at a
school or university (Bobbitt, 2000:10). The same definition is adopted in the
present study as measured by the research instrument.

Instruction. Refers to an act of giving reasons, evidence, argument, and
justifications which further can be regarded as the implementation of the
curriculum (Aquino, 1989:422). As used in this study, it refers to a system of
imparting knowledge and skills to the class, say, multigrade instruction which is
the focus of this research.

Instructional materials. This refers to print and / or non-print materials

used in instruction (instructional-materials, n.d.). The same definition is adopted

in this study as measured by the research instrument. They referred to as
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materials providing instructional support, ie., to provide an alternative
explanation, different examples and illustrations, an opportunities for practice
(Anderson, 2009).

As used in this study they are the textbook chalkboard, audio-visual aide,
and other materials used by the teacher in helping her/him attain instructional
objectives.

Instructional strategies. This term describes the general components of a

set of instructional materials and the procedures that will be used with those
materials to elicit particular learning outcomes (instructional-strategy, n.d.). The
same definition is adopted in this study.

Knowledge. This refers to the collection of facts, information, and/or skills
acquired through experience or education or (more generally) the theoretical or
practical understanding of a subject (Knowledge, n.d.). The same definition is
adopted in this study which pertains to multi-grade teaching.

Level of knowledge. This refers to the degree of collected facts,

information, and/or skills acquired through experience or education or (more
generally) the theoretical or practical understanding of a subject (Pratt, 2006).
The same definition is adopted in this study which pertains to multi-grade
teaching.

Multi-grade class. Refers to a class in which students from two or more

grade levels learn in the same classroom; also known as a split or combined class

(Little, 2004). The same definition is accepted in this study.
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Multi-grade instruction. It refers to the teaching of students of different

ages, grades, and abilities in the same group (Stone, 2007). The same definition is
used in this study.

Multi-grade school. This term is used to describe any class in which

pupils of different grade levels are placed together for administrative reasons
(Mason and Burns, 2007). The same definition is used in the present study.

Multi=grade teaching. This term refers to the teaching of students of

different ages, grades and abilities in the same group (Little, 2004). It is also the

same as multi-grade class. The same definition is used in this study.



Chapter 2

RELATED LITERATURE AND STUDIES

This chapter presents information and ideas about the study from the
review of related literature and studies conducted by the researchers which have

bearing to the present study in order to develop and enrich the study.

Related Literature

The Millennium Development Goals specify that children in every
country should be able to complete a full course of primary schooling by 2015
(Birdsall, et al. 2005). The Education for All initiative promulgates a similarly
ambitious goal, with an emphasis on children in difficult circumstances, ethnic
minorities, and girls (Little, 2001).

Every child has a right to an education. Multi-grade classes and single
teacher schools have made it possible for many children in remote rural areas
and communities to exercise this right. These classes exist in both developing
and developed countries... However, in many developing countries, these
classes and schools often lack educational materials, appropriately trained
teachers and effective supervision. The teacher rarely receive training in how to
deal with them, and are ill-prepared for managing large numbers of pupils, of

different ages and levels of learning, that they confront in the classes.

16
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If progress is to be made towards Education for All, the challenges of
multi-grade classes and single teacher schools must urgently met. Children in
small communities must have access to good quality education. This is very
relevant to children in widely dispersed communities, girls, who for reasons of
security, must attend school near their residences, ethnic groups that prefer their
children to be educated in their location as well as children living in
mountainous and hard to reach areas (Mathot et al., 2001).

In the Philippines, poor and indigenous children live disproportionately
in rural areas. Yet, despite national progress in attaining goals, rural and urban
children rarely obtain the same quantity and quality of formal schooling. Along
this line, the Philippine government has implemented alternative modes of
delivering elementary education. Most notable among these is the establishment
of multi-grade classes combined with mobile teaching. In 1994, DECS, with
funding assistance from UNICEF trained national and regional on MG
instruction as its initial step to institutionalize the program (The EFA 2000
Assessment Country Report Philippines, 2000).

In line with the Philippine government’s constitutional mandate to
provide accessible education to all, DECS Order No. 38, s. 1993, dated June 9,
1993 entitled “Improving Access to Elementary Bducation by providing
Complete Grade Levels in All Public Elementary Schools Through Combination
and/or Multi-grade Classes” was issued to provide complete grade levels in all

public elementary schools through combined or multi-grade classes. Another
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policy issued was DECS Order No. 96, s. 1997, dated November 14, 1997 which
detailed the definition; organization; school plant facilities; curricula and
programs of multi-grade schools; and support, welfare, and incentive programs
for multi-grade teachers.

Multi-grade teaching refers to the teaching of students of different ages,
grades and abilities in the same group (Russel, 2001). It is referred to variously in
the literature as multiage, multilevel, multiple class, composite class, vertical
group, family class, and, in the case of one teacher schools, unitary schools. It is
to be distinguished from 'mono-grade' teaching in which students within the
same grade are assumed to be more similar in terms of age and ability.
Substantial variation in ability within a mono-grade class often leads to mixed-
ability teaching.

Multi-grade teaching should also be distinguished from "multiage-within-
grade" teaching which occurs when there are wide variations in age within the
same grade. This is common in developing countries, where the age of entry to
school varies and where grade repetition is common.

So, in multi-grade classrooms, with each name are the classrooms which
two or more grades led by one teacher. All the countries, from less-developed to
developed, have these types of classrooms. As the surveys (APEID, 2003) show
40.00 percent of Australian northern borders, 20.00 percent of Frances, 35.00
percent of Sweden, and 30.00 percent of Wales classrooms are multi-grade.

The existence of multi-grade classrooms can be considered from two main
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aspects: philosophical/attitudinal and administrative (Aghazadeh and Fazli,
2005). Those who justify the existence of these classrooms from attitudinal aspect
believe that students of these classes have cognitive and social superiority to
mono-grade students. In addition, students of these classrooms are more
competent in communication skills in comparison with mono-grade students. In
contrast with multi-grade classrooms students, mono-grade students” anti-social
behaviors are high and their mental health are low (Nyler, 2000).

Some believe that multi-grade classrooms are arising due to a few factors
such as: socio-economic status, geographical situation, remoteness and
arduousness (Barry, 2001). Samadian (2002) notes that in rural and suburban
when the number of students is under-standard in each grade, multi-grade
classrooms are arising.

In other countries, the main factor is lack of students’ number in each
grade to hold mono-grade classroom. In some cases, the reason to arise these
classrooms is lack of teachers, remoteness, and geographical conditions.
Recently, less-developed and developing countries consider other reasons to
hold multi-grade classrooms, such as overcoming to lack of teacher shortage,
particularly in rural and remote areas; being cost-effectiveness of multi-grade
classrooms and increasing access rate to basic education; and providing
conditions for realizing Millennium Development (MDG) and Education For All

(EFA) goals (Juvane, 2005).
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Whatever, the important case is that these classrooms are facing many
challenges, such as policy making, attitudinal changes, curricula, teaching and
learning material.

Multi-grade teaching occurs within a graded system of education when a
single class contains two or more student grade levels. It is contrasted with the
usual pattern of classroom organization in graded systems where a single
classroom contains students of only one grade level. In many graded systems,
age and grade are congruent, so a grade level is also equivalent to a particular
age group of students.

However, this may not be the case in systems where grade level repetition
and acceleration are common. There are three important reasons why multigrade
teaching may occur in both developed and developing countries.

First, multi-grade is often associated with 'small' schools in remote and
sparsely populated areas. In such schools, there may be only one, two or three
teachers, yet they offer a complete cycle of primary education. If that cycle
consists of eight grade levels, then each of these teachers must deal with multi-
grade classes. These 'small' schools are also sometimes referred to as 'multi-
grade' schools. Multi-grade schools have attracted attention in the developing
country context because of their potential to increase primary school
participation rates. By bringing the school closer to the community, they

encourage more children, especially girls, into school.
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Second, multi-grade teaching is also common in larger urban and
suburban schools. In some countries, it is a response to uneven student
enrollment. For example, a school with a two and a half grade entry may have to
combine two grade levels to make up class sizes. Also, in countries where teacher
absenteeism is high, and there is no 'cover', grades may be combined to avoid
having a class with no teacher present. A single teacher then has to deal with two
grade level groups together. While the latter problem is not well-documented in
the literature, it is probably a regular occurrence in countries in both Africa and
the Caribbean.

Third, multi-grade teaching may be a deliberate response to educational
problems. In developed countries, this is linked to the multiage perspective.
Proponents of mixed age grouping argue that there are sound pedagogical
reasons for placing students of different ages together in the same classroom.
Mixed age classes, it is argued, stimulate children's social development and
encourage greater classroom cooperation. These arguments are seldom raised in
the developing country literature, although several commentators take the view
that multi-grade organized classes are potentially a cost effective means of
providing quality education in difficult to reach areas.

A major rationale for multi-grade education is probably its potential to
increase access to the full cycle of primary education in areas where this is
currently not available. It has been used for these purposes many countries like

Zambia and Burkina Faso, for example. In the Caribbean, the question of access
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is not so crucial as in most of the region there is already full access to primary
education. Rather, multi-grading may be seen as an approach to increasing the
quality of schooling by introducing innovative approaches to teaching and
learning (World Bank, 2003).

For example, managing a multi-grade classroom is difficult because there
is more than one grade level in the classroom. Hence, the teacher must be skilled
in managing instruction to reduce the amount of 'dead time' during which
children are not productively engaged on task.

This means that teachers must be aware of different ways of grouping
children, the importance of independent study areas where students can go
when they have finished their work, and approaches to record keeping which are
more flexible than those prevalent in the mono-grade classroom. Students may
need to be taught the value of independence and cooperation by involving them
in classroom decision making.

On the other hand, instructional strategies are seen as a key to improving
the quality of teaching and learning in the multi-grade classroom. The promotion
of approaches that increase the level of student independence and cooperative
group-work tend to be suggested. These involve a change in the role of the
teacher from 'giver of information' to 'facilitator'.

This is to ensure that time spent away from the teacher is spent
productively. Three important strategies are peer instruction, in which students

act as teachers for each other, cooperative group-work, which involves small
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groups engaging in collaborative tasks, and individualized learning programs
which involve the student in self-study.

For an effective multi-grade classroom, there must be a tested curricula.
Each set of grade level material is typically placed in a separate booklet, which
may include specific content to be taught as well as guidelines on how to teach it.
Such curricula are difficult for the multi-grade teacher to use because they tend
to require plans to be written for each grade level separately. This is not only
time consuming, but may also result in ineffective instruction. Teachers need to
be taught how to plan across grade level objectives, or how to amend the
curriculum to make it more suitable for their setting. Similar observations may
also apply to the school timetable.

Instructional materials are also very important in multi-grade classrooms
(Birch and Lally, 2005). They are produced as grade level textbooks and are
designed to be delivered by the teacher to the children. More suitable materials
include a self-study element. This might be in the form of workbooks with a self-
correction key, or a small classroom library that can be accessed independently
by the children. Teachers need to be shown how to produce such self-study
materials in a cost effective way. Materials relevant for one country situation
may not be appropriate in another.

Multi-grade schools are often located in remote and difficult to reach
areas. They may be far from the educational center and receive little pedagogical

support. The communities in which they are located may not see the value of
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education, and may speak a different language to the 'official' one of the school.
For these reasons, it is essential that the community be involved in the life of the
school.

Parents can be asked to come in to act as a resource, the curriculum of the
school might extend out into the community, or the community can be asked to
support the school in other ways. Multi-grade teachers should be trained in
approaches that help to develop relations between the school and the
community.

A study was conducted by Broome (2006) “Teaching Art in a Multi-Age
Elementary Environment.” This study was an exploration into the qualities that
characterize visual art teaching in selected school sites containing multi-age
models of elementary instruction within public school districts from the State of
Florida. A written survey was mailed to all of the elementary level multi-age art
educators in Florida’s public school systems that were located through the use of
a snowball sampling technique. The surveys were used as a way to collect broad
contextual information on the practices and perceptions of the identified art
teachers. The results of data analysis showed that most multi-age art teachers did
not play a large role in the organizational structure of their multi-age art classes
in comparison to the decisions of homeroom teachers. The surveyed art teachers
were shown to be very diverse in terms of their descriptive backgrounds. The art

teachers’ most common characteristics included that most of them had not
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received multi-age training and almost none of them had been given a choice as
to their willingness to participate in non-graded art instruction.

A study was conducted by Khan in 2006 entitled “School Improvement in
Multi-grade Situation (SIMS): An Innovation of the PDCC.”  Professional
Development Center, Chitral (PDCC) is committed to work with its partner
education providers for the improvement of quality of teaching and learning in
schools. PDCC believes that effective teaching and learning in primary, acts as a
foundation stone for higher education, but currently it does not happen in
majority of primary schools. Multi-grade situation in primary schools is one of
the many reasons of low quality education. School Improvement in Multigrade
Situation (SIMS) was piloted in five schools aiming to improve the current Multi-
grade Teaching (MGT) situation in schools. This study intended to explore some
of the successes, challenges and lessons learned as a result of the SIMS
intervention. The focus of the study was to assess the effectiveness of the in
multi-grade situation. For gathering information a number of inquiry tools were
used. For example, ongoing assessment of teachers during workshop, field visit
reports(field notes) of the Professional Development Teachers (PDTs) who
facilitated the teachers of pilot schools, classroom observations of teaching and
learning, formal (interviews) and informal discussion with students and teachers,
and teacher reflective journals. The collected data was brought together in order
to develop themes. Through the comparison of the data collected from various

sources, it was found that SIMS creates better teaching and learning environment
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in the classroom, makes school happy place for the students to be in and
provides opportunity of sharing resources. However, MGT demands for both the
capacity and will of all the stakeholders especially the teachers.

Beukes (2006) entitled “Managing the Effects of Multi-grade Teaching on
Learner Performance in Namibia.” The purpose of the study was to explore the
views and perceptions of educators on the managing of multi-grade classes in
Namibia. One of the most important findings is most probably the need for a
national policy that recognizes, legitimize and support learners and teachers in
multi-grade setting.

Multi-grade and multi-age classrooms are common in many countries
(Lloyd, 1999, 2002). Generally speaking, multi-grade classrooms are classes in
which students of more than one grade level are taught together for staffing
and/or financial reasons. Frequently, multi-grade classes are formed to cope
with small student populations in rural locations. These classes allow for a range
of groupings that cross age and grade boundaries.

The advantages and disadvantages of multi-grade classes have been
extensively studied. Slavin (2001), for instance, reviewed ability groupings that
crossed grade distinctions. Employing a best-evidence synthesis, he was able to
show that student achievement tended to rise when students were grouped for
one subject (usually numeracy or literacy). He also concluded that the research

evidence did not support full day ability grouping placements.
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Using a meta-analysis, Kulik and Kulik (2002) found similar findings to
those noted by Slavin. They reported that cross-grade grouping and within class
grouping (in heterogeneous classes) has a positive influence on achievement.

Veenman (1995) undertook a comprehensive review of multi-grade and
multi-age classes by examining studies from a variety of countries and contexts.
He found there were no consistent differences in student achievement according
to class organization and type.

However, Mason and Burns (1996) expressed some concerns with
Veenman’s conclusions. They argued that his review ignored a number of key
issues, including selection bias and lower-quality instruction. To exemplify, they
felt that many school administrators often selected students for multi-grade
classes using criteria such as independence, cooperativeness, and competence,
therefore leaving comparisons between multi-grade and single-grade classes
difficult.

Russell, Rowe, and Hill (1998) found somewhat different results than
Veenman (1995). Their analysis of Australian data from the Victoria Quality
Schools Project found some significant, negative effects on literacy achievement
in multi-grade classes.

In a New Zealand study carried out by Wilkinson (1998), students in
multi-grade classes were also found to perform less well in some aspects of
reading (e.g., comprehension) when compared with their peers in single-year

classes. This researcher surmised that teachers tended to form more reading
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groups in multi-grade classes and, as a consequence, each student received less
direct and intensive support for literacy learning.

However, in a follow-up study, Wilkinson and Hamilton (2003) concluded
that the earlier interpretation could not be substantiated and that the teacher and |
his/her instructional practice were more likely to atfect student achievement
compared with class composition/organization. Lloyd’s (2002) study of multi-
age classes in Australian rural schools also lends support to the conclusions
drawn by Wilkinson and Hamilton (2003).

Very little research has concentrated on the advantages or disadvantages
of different groupings in kindergarten programs. Firstly, Adair (1978), as cited in
Veenman (1995), investigated students in multi-grade and single-grade
kindergarten/grade one classes and found no significant differences for
academic skills. Secondly, Katz, Evangelou, and Hartman (1989) reviewed
studies that explored social development in early childhood settings and also
considered the cognitive effects of mixed-age grouping. These researchers
concluded that the positive effects of mixed-age grouping on cognitive
development were most likely derived from the cognitive conflict arising from
the interaction with children of varying levels of cognitive maturity. Lastly,
Christie and Stone (1999) analyzed free play opportunities and compared the
collaborative literacy interactions that occurred in a play centre in two class

arrangements. They found that children in the multi-age group engaged in a
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larger amount and broader range of collaborative literacy activities than did the
same-age kindergarten students.

Although these three studies focus on kindergarten classes, none was
concerned with junior kindergarten classes. Junior kindergarten, as opposed to
senior kindergarten, is not prevalent in many jurisdictions and, as a result, has
not been a priority for researchers investigating multi-age and multi-group
contexts. In the Canadian province of Ontario, over 300 000 children (190,000
seniors and 140,000 juniors) are either enrolled in junior or senior kindergarten
each year and moreover nearly 60 per cent of the juniors are educated in multi-
age programs (Education Quality and Assessment Office, 2002).

The multi-grade classroom is posited as an alternative pedagogical
approach that brings together students of different ages and abilities in order to
cope with children’s different rates of development. It is an environment where
peer tutoring and cooperative learning encourage independence, leadership
skills, self-esteem and intellectual growth among students. (McEwan, 2003:440).

Teachers must be trained in group learning and delivering an integrated
curriculum that applies to children at different developmental stages (Stone,
1995). New skills regarding careful lesson scheduling and planning, effective use
of time, peer tutoring and self-directed learning are fundamental for effective
instruction (Miller, 1991). Classroom organization and management must be

conducive to teaching more than one group (Hayes, 1993). Educators must also
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have adequate materials, such as self-instructional textbooks and access to a
library, that lend themselves to independent study (Thomas and Shaw, 1992).

The multi-grade classroom is a demanding environment for the teacher.
The greater the student diversity, the greater is the need for careful planning and
organization. Traditional instruction — lecturing, recitation, seatwork, copying
from the blackboard — generally proves to be ineffective in a multigrade setting.
All students must be engaged at all times; otherwise, ‘time on task is reduced,
achievement falls, discipline degenerates, and the teacher becomes frustrated and
feels overworked’ (Thomas and Shaw, 1992: 27

Multi-grade methodologies can be employed in urban or rural areas.
Nonetheless, in developing countries they have come to be associated almost
exclusively with rural schooling. This is perhaps because multigrade schools
with one or two teachers are seen as a cost-effective alternative to expand
educational access in thinly populated areas (Bray, 1987).

The studies cited above guided the researchers on their organization of the

present study and helped them to choose their specific focus of the investigation.

Related Studies

Previous studies related to the present problem, under study had been
reviewed by the researchers and these were taken as basis in the conduct of the

present study.
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Monteros (2002) conducted a study entitled, “The Academic Performance
of Multi-Grade Classes: An Assessment.” The conclusion of the said study was
based in “mean scores” and mean percentage score (MPS) that the three
combination class have a higher MPS than to the combination class in the sense
that the average number of pupils in the three classes were few than the
combination classes; those classes in the Grade VI got a much higher “mean
scores” than the lower grade in the sense that there is a difference in intensity
and scope of the subject taught; the multigrade classes have got a higher MPS in
the evaluation test conducted in the Division and District Level, in the subject
area which have a medium of instruction in Filipino; the multigrade classes was
far behind the ideal MPS. The problems encountered in terms of the evaluations
of the administrators of the schools and the teacher-respondents are the
following: lack of textbooks and instructional materials or “IMs” that can be used
in two or three grade level combination classes. They also give suggestion to
address the prevalent problems meet. Another was the inadequacy of school
facilities such as chairs, buildings (instructional classrooms) etc. It was confirmed
based on the observation in the study that: there was a negligence to inform or
report to the higher office on the prevailing problems on the inadequacies in the
schools due to the reasons that it cannot reach to the office of the concerned
authority or if there is any it does not given an immediate actions may be due to

distances for transportation and handling of the needed material and facilities of
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the schools which also need a big amount of budgeting for the delivery and
transport.

The study of Monteros is similarly related to the current study in term of
field of study on multi-grade instructions but they grossly differ in the focus of
study. The cited study delved with the academic performance of multi-grade
classes while the current study focus on the knowledge of multi-grade
instruction of the multi-grade teachers. Both study differs also in the locale of
study the cited was conducted in the first congressional district of Samar while
the current at the second congressional district.

“Problems Encountered by the Multi-grade Classes in the District of
Palapag, Northern Samar” was studied by Gorgonia, (2003). The findings of the
study revealed that the problems encountered by teachers were on the utilization
of time allotted in teaching and the distance of the multi-grade classes to the
district classes.

The study of Gorgonia is related to the presents study since both studies
was on multi-grade classes. They differed in terms of focus. The study of
Gorgonia was on problems encountered by multi-grade teachers while the
present study is on the teaching performance of multi-grade teachers.

Tabones (2003) conducted a study entitled “Correlates of Performance of
Pupils in the Mono-grade and Multi-grade Classes in the District of Wright I and
[I”. The results of the study revealed that pupils’ age, attitude towards

schooling, study habits, educational attainment of parents were correlates of the
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academic performance of multigrade grade pupils including teacher-related
variates such as age, educational background, teaching experience and trainings
attended.

The study of Tabones was deemed similar to the presents study since both
studies dealt on multi-grade education. However, the two studies differed in
several aspects. The previous study focused more on the academic performance
of multi-grade pupils while the present study focused on teachers’ performance.

Galono (2003), in his study entitled “Multi-grade School Teachers’
Competence in the Department of Education (DepEd), Palapag District, Palapag,
Northern, Samar,” assessed the competence of multi-grade teachers of said
district. The findings revealed that majority of the multi-grade teachers had very
satisfactory teaching competence even without formal training on multi-grade
teaching.

The previous study and the present study are similar in the sense that
both studies delved on multi-grade education. However, the previous dealt on
the assessment of the competence of multi-grade teachers which was not part of
the present study making the two studies different. Another variable which was
not considered in present study but was covered in the previous study was the
determination of difficulties encountered by multi-grade teachers.

Odevilas, (2004) study about the “Academic Performance of Multi-grade
and Mono-grade Classes: a Comparative Study.” The descriptive survey method

was used in the study to enable to found out the level of academic performance
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of the multi-grade classes in all learning areas of discipline in the elementary
level in the district of Hinabangan, Samar. The instrument used was in form of a
written test or evaluation to measure achievement performance in Grade I to
Grade VI. Based on the findings of this study, it was found out the following:
the problems were related to teaching instruction which can be addressed in its
external factors that affects the performance of the multi-grade classes and can be
given immediate response of the concern authorities.

The cited work is related to the present study for it also concerned multi-
grade instruction and teacher factor. It differs in focus the cited study was in
academic performance while the present is on the level of knowledge in Multi-
Grade instructions besides they also differ in the locale of study.

Another similar study entitle “Difficulties in Teaching Multi-grade
Classes: Inputs for Instructional Redirections” was conducted by Jetorico (2001).
Findings of the study revealed that the problems affecting the effectiveness of
instruction were unequal distribution of learning tasks in the class by the teacher,
absence of complements and/or encouragements from the teacher when pupils
perform well or when need to do more, and wastage in the use of time resource
during classroom instruction.

The study of Jetorico was deemed similar to the present study since both
studies pertain to multi-grade teachers. However, the study of Jetorico is

different from the present study in terms of focus. The previous study was about
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the difficulties encountered by multi-grade teachers while the present study was
on level of knowledge on multi-grade instruction of multi-grade teachers.

A study entitled “Correlates of Reading Achievement of Grade One Pupils
in Wright 1 District” was conducted by Cabadsan (2009). The study determined
the factors related to the Philippine Informal Reading Inventory (Phi-IRI) reading
performance of grade I mono-grade and multi-grade classes in Wright I District,
Samar Division during school year 2008-2009. Results of the study revealed no
significant difference in reading performance between mono-grade pupils and
multi-grade pupils under the frustration, instructional and independent
categories unlike in the non-reader category. Furthermore, findings revealed
that mono-grade pupils’ reading performance under frustration and instructional
class type category were significantly related to their attitude towards schooling;
study habits; fathers” and mothers” educational attainment; and parents’ monthly
income.

The study of Cabadsan was similar to the present study since both studies
focused multi-grade pupils. However, the two studies differed in several
variables. The present study was more on the performance of multi-grade
teachers unlike the study of Cabadsan which was on the reading performance of
multi-grade and mono-grade pupils.

Parvin Kadivar, et al. (2007), in the study entitled “Effectiveness of Multi-
Grade Classes: Cooperative Learning as a Key Element of Success,” concluded in

the study that multi-grade students have higher levels of social skills, and
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academic achievement compared with their peers in single-grade classes.
Because it seems necessary to study and pursue effectively our educational
systems goals in terms of enhancing social skills, self-esteem and a more
meaningful learning environment, teachers can take advantage of multi-age
grouping classes environment to attain these goals. The cited study similarly in
tuned with current study for both deals in the multi-grade issues particularly
concerned with the academic achievement improvement of the learners. But they
differs in many aspect, the cited study inline the study oﬁ the self-esteem in
enhancing social skills among pupils in the multi-grade classes specifically in the
country of Iran, while the current study deals with the knowledge about multi-
grade instruction of the multi-grade teachers of Wright II, Paranas, Samar.
Dolmina (2010) conducted a study entitled “The Compounding
Challenges of Middle School and Multiage Classes for Beginning Teachers”. The
study aimed to explore how beginning teachers perceive that their traditional
training had prepared them to cope with the demands of being not only
beginning teachers but also multi-grade teachers in Santiago, Isabela. The study
qualitative in nature using two beginning teachers after their initial six months in
multi-grade classrooms. Analysis of data revealed overlapping concerns for
these teachers as beginning teachers, multi-grade teachers, and middle school
teachers. Data themes featured high workload, collaborative tasks, and
difficulties with age range and developmental variations among pupils and

related difficulties with behavior management.
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The study of Dolmina is similar to the present study since the studies
focused multi-grade teachers. The study of Dolmina and the present study
differed in some aspects. The study of Dolmina pertains to the problems
experienced by new multi-grade teachers while the present study delved on the
correlates the affect the performance of multi-grade teachers.

Ruiz (2011) entitled “Teacher Factors and Academic Performance of Multi-
grade Pupils in Baybay City Division: Inputs to an Improved Implementation of
Multi-grade Teaching,” found out in the study that the teaching profession
consistently attracts women to its fold, making it a woman’s world, even in the
multi-grade teaching. Most MG teachers needs uplifting in their educational
qualification and rank to raise their morale and motivation. So it was
recommended to have a campaign for more male teachers in the profession
especially in the multi-grade classes. Training institutions must incorporate
multi-grade teaching as a part of the curriculum in the teachers training
program. And in-service trainings and seminars must be conducted for multi-
grade teachers with complete package of tools and equipments in handling the
multi-grade classes. And also close instructional supervision to nurture the
progress and effective and efficiency of the MG teachers.

The study of Ruiz relates to the current study in terms of the field of
study which is multi-grade instruction but they are both different in terms of
aspect of study the cited study delved with the Teacher factors that affect the

performance of the pupils while the current study was on the knowledge on
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multi-grade instruction of the MG teachers. Also they differ in the locale of study
the cited was fielded at Baybay, Leyte, while the current study was at Wright II -
San Jose de Buan District.

In the study of Arcales (2011) entitled “Teacher’s Teaching Styles and
Pupils Academic Performance: Inputs To A Staff Development Program,” This
study utilized the descriptive-correlation method, which utilized the
questionnaire as the basic data-gathering instrument supplemented by other
data-gathering techniques. It looks into the academic performance of the Grade
VI pupils and teaching styles practiced by the teachers. Based on this study it
was found out that the teachers in the elementary grade deficient in relevant
trainings, that teaching styles posed significant influence in the performance
academic performance of the pupils and somehow nutritional status shows
significant factors that affects the performance of the learners too. It was
suggested that the teachers must undergo trainings and seminars relevant to
teaching instructions practices to improve performance. Parents also was
suggested to considered the health of their children for better pupils
performance. The study was conducted at the district of Gandara I, Division of
Samar.

The study of Arcales relates to the current study pertaining to the
teacher’s knowledge in classroom instruction and styles. Although both study
are grossly different in focus the cited study deals with teaching styles in

classroom instruction while the current deals with the knowledge of teacher in
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the multi-grade instructions and was also conducted in different locality as field
of study.

One of the most recent study conducted by Paragas, (2012) entitled
“Akademikong Perpormans sa Filipino ng mga Mag-aaral sa mga Multigradong
Klase,” used a descriptive survey in the study involving pupils in elementary
grade level at the Municipality of Matuguinao multi-grade schools. A written
test with questionnaire were used as a tool to gather the needed data and gauge
the academic performance of the pupils in Filipino focused on the four macro-
skills in communication such as: listening, speaking, reading and writing of the
multi-grade schools.

Thus, it was found out that academic performance of the multi-grade
classes were far behind the standard performance, but the four macro-skills in
communication have big influence in the raise of performance in subject areas
using Filipino as medium of instructions such as the components in
MAKABAYAN (Geography, History, and Civics; another were Music, Arts and
Physical Education; and lastly the Home Economics). It is also suggested to
intensify the instruction in all subject areas in the multi-grade classes and
Instructional materials and facilities must be ideal and be of used during
instructions in the classes.

Furthermore, teachers also must be equipped with the timely pedagogical
approaches and communication skills to suit the needed level of the pupils in the

elementary multi-grade classes.
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This cited study of Paragas was similarly in focus to the current study in
the line of multi-grade instructions although they are both different in term of (1)
language use in the study, the above mentioned study used Filipino medium
while the current was in English. (2) Field of focus the cited delved on the four
macro skills in Filipino while the current was on knowledge of multi-grade
instruction of multi-grade teachers. (3) the locale of study the cited study was
conducted at the District of Matuguinao, while the current at the District of
Wright II - San Jose de Buan.

Zoe (2010) conducted a study entitled, “A Case Study of Curriculum
Implementation at A Multi-grade School in the North Eastern Education District
of Trinidad.” States that there is a paucity of research on rural education in the
English speaking Caribbean Region. This is a phenomenon that has caused grave
concern for the teachers who operate in rural areas under the system unknown to
them as Multi-grade Schools/Multi-grade Teaching. This thesis is a qualitative
study of the perception of the teachers at a rural multi-grade school on
curriculum implementation in the North Eastern Education District of Trinidad.
The thesis provides an analysis of this views, opinions and expressions of the
teachers who implement the curriculum t this school.

The purpose of the study is to explore teachers’ perception of Curriculum
Implementation at a small Multi-grade school. Two main source of information
has been used in this study. Information from interviews with teachers attached

to the school and observation of the teachers by the researcher.
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The research has revealed that in multi-grade schools much emphasis
must be placed on the training of teachers, the equipping of schools with
resources and the exposure of teachers to a wide range of strategies and
pedagogy that is apt at curriculum implementation at multi-grade schools.

Zoe's study was related to current study for both delved with multi-grade
instructions but they also both differs in the focus of problems undertaken, the
cited study was on the curriculum implementation in the multi-grade schools
whereas, the current study was on the knowledge of teacher on the multi-grade
instruction. They also differ in the local of study the cited study was conducted
at the foreign country while the present study is a local one particularly in the
District of Wright II - San Jose de Buan, Samar.

The aforementioned related literatures and studies had helped the
researcher into substantiate its content and shaping in the conceptualization and

development of the research process.



Chapter 3

METHODOLOGY

This chapter presents the research design, instrument used, validation
of the instrument, sampling procedure employed as well as the statistical

treatment of the data.

Research Design

This study employed the descriptive - correlational research design
using the questionnaire - checklist as the main instrument in gathering data
to answer the research problem and hypothesis.

The responses of the respondents were analyzed and interpreted by
employing frequency count, percentage, mean, weighted mean and Pearson
Product Moment Correlation intended to answer the research problem. All
inferential statistics were based at two-tailed test at 0.05 significance level with

the aid of the Microsoft EXCEL program.

Instrumentation

Using a questionnaire as the main instrument of this study, the
researcher gathered the needed data to answer the research problem.

Questionnaire. The questionnaire was composed of two parts. The first

part of the questionnaire contained items regarding the personal characteristics

of the teacher-respondents such as age, sex, highest educational attainment, years

42
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in teaching multi-grade classes, and trainings attended on multi-grade
instruction.

The second part contained statements intended to determine the level of
knowledge of teacher-respondents about multi-grade teaching in terms of
classroom management, instructional strategies, curriculum, instructional
materials, and community involvement. All statement were responded by a
Likert-type scale where “5” means “strongly agree,” “4” for “moderately agree,”

“3” for “neutral, “2” for “moderately disagree” and “1” for “strongly disagree.”

Validation of the Instrument

The researcher drafted the second part of the questionnaire by consulting
many different sources of materials pertaining to multi-grade teaching. The first
draft of the questionnaire was submitted to her adviser for comment and
suggestions for their improvement.

After integrating the suggestions, the final draft was presented to
members of the defense committee. Minor revision was made based of the
suggestions of the committee. Ten copies of the questionnaire were reproduced
and administered to 10 multi-grade teachers of Wright I District Elementary
Schools. After a week, the questionnaires were administered again personally by
the researcher to the same teachers. Using Pearson Product Moment correlation,
the coefficient obtained was 0.90 and such value was applicable to group

research.
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Sampling Procedure

The researchers employed total enumeration. The respondents were
multi-grade teachers of Wright II - San Jose de Buan District, Paranas, Samar.
The list of schools and multi-grade teachers assigned were taken from the DepEd
Samar Division, Catbalogan City, Samar. A total of 30 multi-grade teachers were

involved in the study.

Data Gathering Procedure

The researcher sought the approval of the Schools Division
Superintendent of Samar, District Supervisor and classroom teachers handling
multi-grade classes of the Wright II - San Jose de Buan District. The researcher
personally administered the questionnaire to the teacher-respondents. The
teacher-respondents were given enough time to accomplish the questionnaire

after which it was retrieved from them.

Statistical Treatment of Data

Data gathered will be tabulated, organized, analyzed and interpreted with
the use of the following descriptive and inferential statistics:

Frequency count and percentage. These descriptive statistical measures

will be used to present the profile of the respondents as to the number of
occurrence and the magnitude of occurrence.
Mean. This measure will be employed to calculate the average of the

profile of the respondents where applicable.
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Weighted mean. This will be used to express the collective perceptions of

the respondents’ self-esteem and emotional control. In interpreting the weighted

means, the following will be used:

Range Interpretation
4.51 - 5.00 Very High (VH)
3.51 - 4.50 High (H)
2.51-3.50 Neutral (N)
1.51 - 2.50 Low (L)

1.00 - 1.50 Very Low (VL)

Standard deviation. This measure will be employed to determine the

variability of each set of data with reference to the mean.

Pearson Product Moment Correlation. This statistical tool will be used to

determine the relationship between the variables of the study, namely, profile
and level of knowledge about multi-grade teaching.
The degree of relationship will be interpreted by the size of the obtained r-

value obtained based on the following guideline below:

r-value Interpretation
+0.01to + 0.19 negligible correlation
+0.2% +0.39 low correlation
+0.40to +0.59 moderate correlation
+0.60 to +0.79 moderately higher correlation

+0.80to +1.0 high correlation



Chapter 4

PRESENTATION, ANALYSIS AND INTERPRETATION OF DATA

This chapter presents the data obtained, the analysis undertaken and the

interpretation in connection with the specific questions of the study.

Profile of Teacher-Respondents

This section discusses the profile of the teacher-respondents in terms of
their age, sex, highest educational attainment, years in teaching multigrade
classes, performance rating, and trainings attended on multigrade instruction.

Age and sex. Table 1 presents the age and sex distribution of the teacher-

respondents.
Table 1
Age and Sex Distribution of Teacher-Respondents
Sex Total
Age (years) Male Female £ o,
f | % f | % )
43 and above i 3.5 1 83 2 6.7
38-42 1 3.3 1 35 2 6.7
34-37 B 16.7 5 16.7
30-33 2 6.7 3 10.0 5 16.7
26-29 2 6.7 9 30.0 11 36.7
22-25 5 16.7 5 16.7
Total 6 | 20 24 80 30 100
Mean 32.17 30.29 30.67
SD 5.43 6.28 6.06

46
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Of the thirty one teacher-respondents, 11 or 36.70 percent have age
between 26-29 years consist of two or 6.70 percent males and nine or 30.00
percent females. Five or 16.70 percent have age between 22-25 years old, 30-33
years old and 34-37 years old, respectively.

Of this number of respondents, the oldest is aged 43 years old and above
coming from both male and female teacher-respondents at one or 3.30 percent
each.

The mean age of the respondents is 30.67 years with standard deviation of
6.06 years.

Educational qualification. Table 2 presents the distribution in terms of

teacher-respondents’ educational qualification.

Table 2

Teacher-Respondents’ Educational Qualification

Educational Qualification Frequency Percent
PhD/EdD/DA units 1 DD
MA /MAed/MS Graduate 4 13.3
with MA/MAEd units 13 43.4
Baccalaureate (BS/AB) 12 40.0
Total 30 100.00

As can be gleaned from the table, 13 or 43.40 percent of the teacher-

respondents have earned units in masteral degree, 12 or 40.00 percent of them
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are baccalaureate degree holders, four or 13.30 percent have already obtained

masteral degrees, and one or 3.30 percent have units in the doctoral program.

Teaching experience. Table 3 shows the distribution of respondents in

terms of their teaching experience in multigrade classes.

Table 3

Teacher-Respondents” Teaching Experience

Teaching Experience (months) ‘ Frequency { Percent

156 1 LR
132 1 3.3
96 1 o
72 1 B
48 5 16.7
36 5 16.7
24 8 26.7
21 1 a3
12 7 234

Total 30 100

Mean 39.10 -

SD 34.42 -

As depicted in the table, the longest teaching experience is 156 months by
one or 3.30 percent of the teacher-respondent. This is followed by another one or
3.30 percent of the respondents at 132 months. On the other hand, the shortest
years of teaching experience is 12 months by seven or 23.40 percent of the
teacher-respondents.

The mean years in the teaching service is pegged at 39.10 month with

standard deviation of 34.32 months.
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Performance rating. Table 4 presents the performance rating of teacher-

respondents for school year 2010-2011.
Entries of the table reveal that 100.00 percent of the teacher-respondents
have very satisfactory rating where the values fall between the 6.60-8.50

interpretation range.

Table 4

Teacher-Respondents” Performance Rating

School Year 2010-2011

Rating Frequency Percent Interpretation
8.60-10.00 QOutstanding
6.60-8.50 30 100 Very Satisfactory
4.60-6.50 Satisfactory
2.60-4.50 Unsatisfactory

2.50 and below Poor
Total 30 100
Mean 8.30
SD 0.18

Relevant training attended. Table 5 presents the in-service training

attended by the teacher-respondents pertaining to multigrade teaching.
On the regional level, one or 3.30 percent of the respondents attended an
in-service training with a duration of 120 hours. Two or 6.70 percent at 40 hours

and three or 10.00 percent at 24 hours while 24 or 84.00 percent have not
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attended any training at the regional level. The mean hours of attendance is 8.77

hours with a standard deviation of 23.76 hours.

Table 5

Teacher-Respondents’ Relevant Trainings Attended

Level/Number of Hours Frequency Percent
Regional
120 1 3.3
40 2 6.7
24 3 10.0
None 24 80.0
Total 30 100.00
Mean 8.77 hrs -
SD 23.76 hrs -
Division
24 & 30.0
None 21 70.0
Total 30 100.00
Mean 6.97 hrs -
SD 0.25 hrs -
District
24 1 3.3
16 1 3.3
None 28 93.4
Total 30 100.00
Mean 1.29 hrs. -
SD 5.10 hrs. -

At the division level, only nine or 30.00 percent of the teacher-respondents
have attended an in-service training of 24 hours while 21 or 70.00 percent have
not attended said type of seminar or training. The mean hour of in-service
training attendance at this level is 6.97 hours with a standard deviation of 0.25

hour.
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At the district level, the longest in-service training attended is 24 hours
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